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FOREWORD

The very large, cowelex testing program required for the study,
involving several thousand children in each country, could not have
been carried out with the accuracy and completeness which were so
vitally necessary, without the extremely hard, thoughtful, dedicated
effort of the research staff in each of the participating centers.
Thereafter, the development of truly uniform scoring systems for the
many instruments and the actual scoring of thousands of protocols
were also the product of these researchers, led by the principal
investigators. It scarcely does justice to their conscientious,
deeply insightful work merely to list their names. But that, at
least, must be done, as a very small token of the gratitude each one
of them so richly deserves. Station by station, here are the people
who carried out the work of the study.
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PSIC. Maria Luisa Morales, Senior Research Assistant

and Field Work Supervisor
Dr. Rene Ahumada, Senior Research Assistant
PSIC. Isabel R. De Ahumada, Senior Research Assistant
PSIC. Ma. De La Luz Fernandez, Senior Research Assistant
Miss Alicia Velazquez M., Junior Research Assistant
PSIC. Raul Bianchi, Junior Research Assistant
PSIC. Pedro Diaz G., Junior Research Assistant
PSIC. Graciela Diaz G., Junior Research Assistant
Miss Silvia Diaz G., Junior Research Assistant
PSIC. Brenda M. Re Y Regis, Junior Research Assistant
Mr. Raul Tenorio, Junior Research Assistant
Mrs. Consuelo Fernandez De Limon, Secretary



London. England

Dr. Kenneth M. Miller, Principal Investigator
Mrs. Margaret Miller, Senior Investigator
S. Spensley, Research Assistant
Sue Petrie, Research Assistant
John Marshall, Research Assistant
Kim Kirsner, Research Assistant
Margaret Boyd, Research Assistant
Elizabeth Stewartson, Research Assistant
Pamela Williams, Research Assistant
Elizabeth Boyd, Research Assistant
Elizabeth Leffman, Secretary
M. Plenderleith, Data Clerk
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Dr. Walther Jaide, Principal Investigator, Hannover
Dr. Franz Weiaert, Principal Investigator, Heidelberg.
Dr. Rolf Piquardt, Principal Investigator, Koblenz
Dr. Barbara Hille, Hannover
Mr. Lothar Quack, Heidelberg

Milano, Italy

Dr. M. Casa-Bianchi, Principal Investigator
Dr. P. Calegari, Research Assistant
Dr. Laura Scalera, Research Assistant
Dr. G. Brasco, Research Assistant
Dr. D. Gallotti, Research Assistant
Dr. M. Polizzi, Research Assistant
Mr. R. Noe, Part-time Collaborator
Mr. L. Pliteri, Part-time Collaborator
Miss V. Savoia, Part-time Collaborato-:
Mr. M. Libutti, Part-time Collaborator
Mr. W. Di Chio, Secretary
Mr. L. Penck, Secretary
Mr. M. Zamberletti, Secretary
Mrs. F. Cavalli, Secretary
Mrs. G. Lupatin, Secretary
Mrs. M. Zamberletti, Data Clerk
Miss M. Zamberletti, Data Clerk
Miss L. Schilton, Data Clerk
Mrs. R. Sinisi, Data Clerk
Miss S. Ricci, Data Clerk
Mrs. Pandiani, Data Clerk
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Beba Varadachar, Research Assistant
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Peggy Frazier, Secretary
Edythe Havighurst, Secretary
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Dr. Robert F. Peck, Principal Investigator
Dr. Carl Finley Hereford, Associate Director, 1965-1967
Dr. Walter F. Stenning, Research Scientist
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When all of the data had been collected, scored, and transmitted

to the central station in Austin, several years were required to carry

out the data processing and the unprecedentedly large-scale statisti-

cal analyses. Various vicissitudes, such as periodic, major break-
downs in the computer facilities, and human errors which required re-
doing of some large analyses, delayed completion beyond the expira-

tion dam of the original grant. At this point, Dr. Gary Borich
volunteered to see through to completion all of the analyses of
Stage I data which were needed for Volumes II, IV, and VI of this

series of reports. Thanks to his research acumen, his statistical
sophistication and his managerial skills, all of these analyses have

finally been completed, fully and correctly. John Sheffield did the

computer programming and carried out the final data processing for the

regression analyses reported in Volume V.

The basic computer programs for all of these analyses were
originally designed by Dr. Donald Veldman of The University of Texas
at Austin, who gave invaluable advice at many stages throughout the

study. Dr. Veldman also took complete charge of the Analysis of
Variance analyses of the Stage III data reported in Volume V.

A large share of gratitude is due to Mrs. Mary Purcell, Mrs. Hazel
Witzke, and Miss Linda Flowers, for their expert help in the prepa-
ration of the final anuscrips for these reports.



Although they are named in the list of staff members in the Austin
station, special recognition must be given to Elaine Michelis and
Elma Frieling. Mrs. Michelis worked on the study from its beginning
in 1965 until its completion in 1972. She was primarily responsible
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manuscripts. Mrs. Frieling has served as executive secretary to the
project for its final two years, meticulously organizing the literally
thousands or details which had to be brought together and kept
together in order to bring the project to a successful completion.

To Dr. Oliver Bowl, my partner of many years and co-director with
me of the Research and Development Center for Teacher Education, I owe
a great debt of gratitude for the many months, over these seven years,
when he has single-handedly managed the R & D Center at those times
when I had to be abroad, working with my colleagues in this inter-
national study.

All of us feel a deep gratitude to Dr. Alice Scates of the U.S.
Office of Education for her original encouragement and the continuing,
wise guidance she has given us over the years. Similarly, we are
intensely grateful for the unflaggingly patient, understanding help
given by Dr. Clay Brittain, Dr. Judith Weinstein, Dr. Susan Klein and
Dr. Laurence Goebel, the officers in charge of the project for the U.S.
Office of Education. Dr. John R. Guemple and Dr. Oscar Millican of the
Texas Education Agency gave indispensable support in the final phase
of the project. Without their help, these volumes of reports could not
have been produced. The most literal debts of all are owed to the
Congress of the United Stages, to the Research Division of the Voca-
tional Education Branch Of the U.S. Office of Education, end to the
Texas Education Agency, for providing the financial support without
which this study could not have been carried out.

Robert Peck
Austin, Texas
March, 1973
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COPING STYLES AND ACHIEVEMENT:
A CROSS-NATIONAL STUDY OF SCHOOL CHILDREN

ABSTRACT

A Replication Study of Coping Patterns in Eight Countries

The Cross-National Study of Coping Styles and Achievement was
designed to develop a conceptual system for describing effective
coping behavior in several cultures; to develop measures of coping
style and coping effectiveness which would be uniformly applicable in
the various cultures; and to determine the relationship of such
coping behavior to academic performance, skill in coping with major
problems of living, vocational aspirations, and career-centered
values, in each country. The first two objectives were successfully
met during the first two years of the study. A universally accept-
able definition was evolved which describes the attitudinal and be-
havioral components of effective coping behavior. A diversified
battery was then developed for assessing these characteristics in a
variety of ways, and for assessing the aspirations, the career values
and the performance of children in the several countries.

Volume II of the final reports described the results of applying
that initial assessment battery to 6,400 children in seven countries
in 1965-1966. Experience with this testing led, as anticipated, to a
clarification of the conceptual system for describing coping behavior,
co modification in many of the instruments, and to the design of two
new self-report instruments embodying the refined coping theory. This
revised battery was then applied to a new sample of 3,600 children in
eight countries during 1968-1969: Sao Paulo, Brazil; London, England;
Milan, Italy; Tokyo, Japan; Mexico City, Mexico; Hannover, Heidelberg,
and Koblenz, West Germany; two communities in the metropolitan Chicago
area, U.S.A.; Austin, Texas, U.S.A.; and Ljubljana, Yugoslavia. Each
local sample was equally divided into age groups of ten and fourteen
years; the two sexes; and two socioeconomic status groups, upper-middle
class and skilled working class (upper-lower).

The present volume, the fifth of seven, reports the findings from
the 1968-1969 sample (Stage III) and compares them with the findings
from the 1965-1966 sample (Stage I). Thus, the present volume
describes those characteristics which were found to be stable across
time, in two different samples.

Some of the comparisons involve measuring scales which were identical
in the two batteries. Others involve scales where the precise method
of measurement differed somewhat in the two assessment batteries; in
the latter case, comparisons are drawn in terms of comparable constructs,
with attention to any differences in the way those constructs were
measured.

A - 1



Each country's findings are given first. A description of the dis-

tinctive characteristics of each of the nine sub-samples is followed

by the correlation of the coping measures with one another, with the

career value and career aspiration measures, and with several indepen-

dent measures of coping performance. A cross - national analysis then

describes those characteristics which showed unique national patterns
(an empirical representation of some facets of "national character,"

it might be said). Finally, those characteristics are described where

age or sex or socioeconomic status proved to interact significantly

with nationality in producing group differences, or even to completely

override national differences.

The final section of this volume discusses some major implications
of the findings for educational and social practice, as well as
implications for our theories about value formation, career develop-

ment, and the nature of effective coping behavior.
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SECTION I

OVERVIEW

INTRODUCTION

This Cross-National Study of Coping Styles and Achievement had
several objectives, arranged in a sequential order. The first aim was

to develop, if possible, a conceptual system for describing effective
coping behavior which would be acceptable in a variety of cultures,
although allowing for cultural variation in the definition of what

constitutes effective coping. If such a conceptual system could be
achieved, the next intent was to develop operational measures of
coping style and coping effectiveness which would be uniformly

applicable in the varied cultures. If success could be achieved in
this second step, the next step would be to apply such measures to
appropriate samples of children in each society, along with indepen-
dent measures of academic performance and skill in coping with inter-
personal relations, relationships with authority, the handling of
aggressive behavior from other people, and the handling of feelings

of anxiety. Additionally, the coping measures would be compared to
measures of vocational aspiration and to measures of the rewards
which young people seek in their future careers.

Stage I of the study built an initial conceptual system, designed
instruments and applied them to a stratified sample of children in

seven countries.

In Stage II, interviews were conducted with the parents of ten
per cent of the children tested in Stage I (Stage III, in the case of
Germany, which did not collect data in Stage I). This was an effort to

identify patterns of family experience which might have influenced
the way the children learned to cope with problems.

In Stage III of the study, refined conceptualizations and instru-
ments were developed out of the experience gained in Stage I. These

were applied to a new sample of children, in eight countries, in
1968-70, ooth to test the revised system and to determine what
patterns of coping behavior were stably observable in the two dif-
ferent samples, thus permitting sound generalizations about age, sex,
class, and cultural patterns of coping behavior.

The findings of the study are reported in seven volumes, as follows:

Volume I The Conceptual System, the Instrumentation and
the Design of the Study

Volume II Cultural Patterns of Coping: The Findings from
A Study of 6,400 Children in Seven Countries

-1-



Volume III Parental Views of Themselves and Their Children
In Eight Countries

Volume IV Family Antecedents of Coping Behavior in Eight
Countries

Volume V A Replication Study of Coping Patterns in Eight
Countries

Volume VI Relationships of Values_ Aspirations and Coping
Skills to Achievement i:. Eight Countries

Volume VII The Coping Patterns of Minor.ty Groups,and Accultur-
ative Trends in Migrants from Three Societies

THE ORGANIZATION OF THE RESEARCH

The way in which the study was organized and conducted may have
been unique. At the time the study was launched, at least, and for a
study of this size and complexity, the organizational strategy was a
rather radical innovation. The plan was a reaction against the
familiar "colonial" model, whereby most of the conceptual design and
instrumentation are worked out by an investigator in a single country,
with collaborators in other countries simply enlisted to carry out the
data collection, and with the initiator usually retaining final control
over the analysis and interpretation of the data. Instead, the study
was planned as a democratic collaboration, with every collaborator
having an equal voice in deciding the design, the instrumentation, the
execution, and the interpretation of the research.

The initial idea for the study did occur in one place, of course.
It grew out of a complex of studies at The University of Texas involv-
ing the identification and measurement of significant aspects of
positive mental health, particularly as this related to the education
of teachers. In the late 1950's Dr. Robert Peck, who had led these
studies, also began collaborating with Dr. Rogelio Diaz-Guerrero of
the National University of Mexico in a series of pilot studies of
culture-typed value systems, with particular attention to values
affecting interpersonal competence.

To begin the new study, Peck first secured a small grant from the
U.S. Office of Education to hold an exploratory conference of behavior-
al scientists from a number of diverse cultures. Dr. Robert Havighurst
of The University of Chicago was invited to host this conference; and
he, in turn, invoked the aid of Dr. Robert Hess who managed the
arrangements for the conference, held in February, 1964.

-2-



Peck and Havighurst selected a list of distinguished behavioral
scientists who seemed likely to be interested in conducting a collab-
orative study on the general topic of coping effectiveness, its
development, and its relationship to academic and vocational perform-

ance. Those invited to the initial conference included Dr. Arrigo
Angelini from the University of Sao Paulo, Brazil; Dr. Marcello Cesa-
Bianchi from the University of Milan, Italy; and Dr. Ursula Lehr from
the University of Bcnn, West Germany. All three of these scholars had

collaborated on previous research with Havighurst. Diaz-Guerrero of

The University of Mexico, who had collaborated with Peck for several
years, was also invited.

Two other groups of scientists were invited and met in separate

subgroups during the conference to explore the possibilities of two

other research plans. One of these materialized into a study led by
Hess on the political socialization of children in a number of countries.

The working group that explored the possibility of research on
coping effectiveness developed active enthusiasm for the idea. They

also welcomed the idea that the entire design and execution of the
project should be a collaborative undertaking, from the beginning.
This meant not only that the conceptualization and instrument
development would be jointly decided by all members of the inter-
national team, but that the execution of the research in each country
would be carried out by the team in that country, with its own sub-
contract for its share of the research and its own discretionary use
of the funds allotted to it.

During the meeting, considerable headway was made in discussing
the general strategy and specific instrumentation for such a study.
A number of the approaches suggested in the initial working paper for
the conference were adopted. A number of additional kinds of in-
struments were either nominated or foreshadowed for development in
the near future. By the close of the meeting, the group authorized

Peck to draw up a detailed research proposal for submission to the
U.S. Office of Education. The group also agreed to carry on several
pilot studies over the next year, using their own resources.

A detailed research design was drawn up at Austin, circulated to
all members of the group and the final plan was approved for funding,
beginning in July, 1965. During that year, pilot data had been

collected in a number of countries, including a preliminary form of
a Story Completion instrument. Reports on these pilot data were
presented and discussed at the Inter-American Society of Psychology
Congress in Miami, Florida, in December, 1964, with foliowup cor-
respondence in the succeeding months.

Once funding had been secured, the first step was to hold a two-
week, international conference at The University of Texas in August,
1965. During this relatively brief period, the sampling design was
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worked out in final detail. Each of the instruments described in the
proposal was prepared in complete, final detail, translated on the
spot into each of the national languages represented on the team, and

cross-checked repeatedly for the exact semantic equivalence of each

item. Scoring systems were settled upon for many of the instruments.

Furthermore, provisional systems for coding the projective instru-
ments were worked out by a sub-committee and reviewed by the complete
international team. Thus, by the close of the conference, each team

had participated in developing a single, uniform research plan,
including the sampling methods to be used and the instruments to be

applied. A good deal of correspondence was necessary over the
following year in order to work out final details of the coding and
scaling systems for the projective instruments, but the basic
direction that would take was clear at the end of the first inter-

national conference. All instruments were back-translated into English
by skilled linguists who did not see the original English version.
This was the chief check on the semantic equivalence of the instruments

in all languages.

Between the time of the 1964 conference and the 1965 conference,
Dr. Kenneth Miller, then at The University of London, joined the
research team to add an English center to the network. Immediately

following the 1965 conference, according to a plan which he had
proposed earlier and which had been ratified by the other members of
the team, Peck went to Japan to enlist the National Institute for
Educational Research as a collaborative partner in the network. This

was accomplished in October, 1965. During this same time, Dr. Leon

Zorman and Dr. Ivan Tolicic of The University of Ljubljana, Yugoslavia
had learned about the study from the German collaborators and had
inquired whether they would be welcome as an additional member of the

network. They were enthusiastically invited to join and subsequently

carried out the entire study, completely out of their own resources.
As it happened, there were obstacles in the way of German partici-
pation which developed during 1965. Consequently, the Germans did not

participate in the first stage of the study; but they rejoined the
network for the second and third stages, as is reported in Volumes III
and IV, and in this volume, carrying out their phase of the study with
financial support from their own country.

INSTRUMENT BUILDING AND DATA COLLECTION

From late 1968 through 1969 the data were collected which form the
basis for this volume. A cross-national sample of more than 3,600
children was tested. Four hundred children were assessed in each of

nine urban centers: Sao Paulo, Brazil; London, England; Hannover,
Heidelberg, and Koblenz, West Germany; Milan, Italy; Tokyo, Japan;
Mexico City, Mexico; two communities in the metropolitan area of Chicago,
Illinois, U.S.A.; Austin, Texas, U.S.A.; and Ljubljana; Yugoslavia.
More than a thousand children were initially tested in each country, in
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order to obtain final samples which met the rigorous restrictions of

age and socioeconomic status. The children in each place were equally

divided by age (ten and fourteen years), by sex, and by socioeconomic

status -- upper-middle class and skilled working (upper-lower) class.

In the first stage of the study, reported in Volume II, two inter-

woven sets of operations were carried out. The first was the applica-

tion of the assessment battery to a stratified sample of school chil-

dren, in order to test a large number of hypotheses about relationships

among age, sex, socioeconomic status and national culture, on the one

hand, and characteristics of aptitude, school achievement, vocational

aspirations, vocational values, and coping styles, on the other. The

second aspect of Stage I was an inductive, theory-building and instru-

ment-building operation. New, exploratory data were gathered, showing

children's spontaneous responses to a series of problem situations --

the Story Completion and Sentence Completion instruments. The objec-

tives were to discover the major steps in problem solving -- that is,

coping behavior; to develop and refine operational measures of these

coping style dimensions; and to devise something which did not exist at

that time: an objective, reliable system for coding the nature and

sequence of the behavioral steps which make up each different pattern

of response to a life problem.

A concept system for defining coping styles, acceptable to all

countries, was evolved by August, 1967. Work on this system had begun

in 1964 and proceeded with the analysis of early pilot forms of the

instruments in 1964 and 1965. As soon as the data from the Stage I

Sentence Completion and Story Completion instruments began to come in,

during 1966, work began on various ways of evaluating these data. At

first, a rating approach was used; but serious problems of cross-cultur-

al equivalence in judgmental ratings were soon encountered. At the

international work conference in London in August, 1966, a logic system

was developed for applying a detailed response-coding system to the data.

The systems for the two instruments were subsequently developed at the

Austin station, tried out in each country, revised, tried again, and

revised again. By February, 1968, three things had been accomplished.

First, as adequate and reliable a coding syst-m had been evolved for

the Stage I edition of the instruments es the limitations of those in-

ntruments permitted. In addition, a set of evaluative scales was
developed, measuring the major dimensions in the coping style theory
which had evolved out of the analysis of the children's responses to

the problems. These scales were defined in terms of objectively identi-
fied response patterns in the coding dictionary, thus leaving no room

for ambiguity or cltural bias. Third, improved test items were con-
structed and pilot tested, in preparation for Stage III of the study.
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These aims were successfully pursued, to the point where a theoreti-

cal system was evolved and was embodied in a reliable behavior-coding

system. Application of this coding to the Sentence Completion and Story
Completion instruments used in Stage I identified many specific ways in
which those instruments needed to be revised and improved in order to
permit more accurate, complete testing of the coping style theory.

During 1966-1968, in a series of international conferences, revised
forms of these two instruments were pilot tested, and improved coding

systems were developed.

At the outset of the study, Peck had recommended the development of
one or more self-report instruments by which people at any age could
describe their own view of what constitutes effective coping. Such

instruments could be used for self-descriptive purposes, perhaps with
some degree of validity; but, more important, this would provide an
objective way of finding out what kinds of behavior are positively and
negatively valued -- that is, what coping styles are publicly preferred

people of any given nationality, age, sex, or social position.

The research team developed one such instrument for Stage I, called

the Social Attitudes Inventory. Actual use of this instrument, however,

indicated two major limitations. Its design did not require an affir-

mative choice of one alternative response to each item, so that total
scores could, and did, vary unpredictably. This appeared, for example,

in a systematic tendency for Japanese children to answer fewer items

then children in other countries. Secondly, a complex set of choices

was called for, on each item, which appeared to confuse many children,

particularly at the younger ages. Consequently, this instrument was

abandoned. An entirely new and different instrument was constructed for
use in Stage III which, somewhat confusingly, was given the same name:

Social Attitudes Inventory. Both the items and tie scoring system were
entirely different from those used in Stage I in the earlier question-

naire of that name.

An entirely new instrument, the Views of Life questionnaire, was also
developed. The inductive analysis of the Stage I Story Completion data
led to the identification of major steps in the problem-solving process
which thereafter defined the descriptive "coping style" dimensions used
ia scoring the Stage III projective instruments. Peck designed a set
of forced-choice items describing these dimensions which would be used

in a questionnaire. He also added items representing dimensions such
as "locus of control," which other recent research had found significant
for academic achievement. Diaz-Guerrero designed an additional set of
items, representing numerous socio-cultural premises which his, and
others', earlier research suggested might be cultural differentiators;
notably, several facets of activity-passivity as a major element of

coping style.
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The total pool of items was ad:inistered to sizable pilot samples of

high school and college students in Mexico and the United States, and

to smaller samples in other countries. Successive analyses of these

data finally led to a set of factorially-distinct items, defining
twenty different aspects of coping style. The details of this instru-
ment-development process are described in Volume I, in the Views of

Life chapter. The effect (most firmly demonstrated by the correla-
tion findings in Volume VI) was to arrive at an objectively scorable
questionnaire which met the original hope of the project for an econom-

ical, objective way to identify patterns of coping-style preferences
which may distinguish members of different cultures and sub-cultures.

By the summer of 1968 a second-generation battery of instruments
was ready for experimental application to a new sample of children. The

results of that subsequent testing, Stage III of the study, are reported

here in Volume V of this series. The revised assessment battery used

in Stage III included the following instruments: a demographic question-
naire; the Raven Progressive Matrices, selected as the closest thing to

a culture-free measure of intellectual aptitude as exists; standardized

tests of achievement in mathematics and reading-, selected according to

existing school practice and the best available instruments in each
country; a revised set of ten Behavior Rating Scales (BRS) (scored for

positive nominations, only) which incorporated several of the coping
style dimensions identified by the analysis of the Stage I projective
data; an Occupational Interest Inventory, including questions about
aspirations and expectations for future careers; an Occupational Values
Inventory, derived from earlier research by Dr. Donald Super and from
research at The University of Texas; a Social Attitudes Inventory,
entirely different from the questionnaire that was -:alled by that name

in Stage I -- in its new form it asked children to select self-descrip-
tive items that told whether they coped effectively or ineffectively
with problems in the five areas of behavior; Views of Life, a question-
naire that measures preference for twenty factorially distinct dimensions

of coping style (The Views of Life questionnaire was given to both ten-
and fourteen-year-olds in Yugoslavia; and to fourteen-year-olds, only,
in all other countries except Germany, where it was not used); a slightly

revised Sentence Completion instrument, aimed at eliciting both
attitudinal and behavioral aspects of coping behavior, with a scoring
system substantially revised from Stage I to embody the dimensions of

coping identified in the work from 1965 to 1968; and a revised Story
Completion instrument, designed to elicit the steps and sequence of
actions which different children use in responding to problems of task
achievement:, interpersonal relations, relationships with authority, ag-
gressive behavior from other people, and feelings of anxiety (three of
the Stage I stories were retained and four new ones were added; the

scoring system was more fully elaborated, as well).
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Testing began in November, 1968. The data collection in most
countries was largely completed by the fall of 1969. The local scoring

of all instruments was finished in each country by late 1970.

The present report contains the findings from the Stage III research
on a new sample of children using the revised assessment battery. Two

kinds of analyses were performed. The first was an analysis of variance

of the mean scores of all sub-samples in the total research population,
on the more than 100 variables measured by the assessment battery. This

made it possible to describe the pattern of aspirations, attitudes and
behavior of the children in each national sample, and in each of the
eight subgroups within that sample. A second analysis of variance was

then performed, comparing all of the national samples with one another.
This made it possible to identify a number of transcultural "universals"
which appeared to operate everywhere; and it also identified a large
number of ways in which children systematically differed according to
their age, their sex, their socioeconomic status of their national

culture.

The second form of analysis was correlational. Characteristics of

aptitude, aspirations, career values, attitudes and coping behavior
were correlated with several independent measures of performance in

academic work and in dealing with the other four kinds of life prob-

lems. Subsequently regression analyses were performed in order to make

it possible to determine cultural similarities and differences in the
attitudes, values, and coping styles which were significantly related
to performance in each country. These analyses are repe,:,:ed in

Volume VI.

In this present volume, all of the findings about the children in
each country are presented first, country by country. Using the results

of the analysis of variance of mean scores, each of the nine sub-

samples in the country is described. Significant age, socioeconomic

status and sex differences are described, in that order. The con-

firmation or refutation which these findings provide for some of the
original hypotheses of the study are then presented. The final part

of each intra-country report describes the results of the correla-

tional analyses. After the reports of the findings for the individual
countries, come the results of the inter-country analysis of variance
of mean scores across all national samples.

In each section of the report, the findings from the Stage III sample
are directly ccmpared with the findings from the same, or analogous in
struments in Stage I.

The decision was made to use univariate rather than multivariate
analyses, for a combination of scientific and practical reasons.
Although all of the principal investigators had a thorough command of
sophisticated statistical techniques, they also had experienced
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repeated difficulties in communicating to educational or lay audiences

whenever they used anything more than simple descriptions of single

dimensions. Reporting the results of multivariate analyses often
left the audience unable to trace back the complexly composed outcome
measurer' to their sources in the original instruments. 7n this regard,

the willingness of school officials to permit special testing sometimes

depended on the face validity they perceived in the test instruments.
Such practical considerations weighed heavily in a number of places in

the research network.

A number of multivariate analyses were performed, of course, in the

process of developing and refining various instruments. The Behavior

Rating Scales were factor analyzed, for example, as were successive

item pools used, in developing the Views of Life questionnaire, for

Stage III. In these and other such analyses, substantial national or
sub-cultural differences were repeatedly found in the way different

groups of children associated items into factorially "sample" clusters.

Thus, even though each separate idea contained in a test item was

similarly understood by all children, the way in which they put several

ideas together into a pattern varied from one cultural group to another.

In such instances, it simply was not valid to derive a factor score

an use it to compare children from different samples, as if this

nicely simplified, economical score had the same meaning to the

different groups of children. (The Views of Life scores are the only

exception; they are factor scores, invariant across cultures.)

Thus, for a combination of theoretical and practical reasons,
univariate analyses form the basis for this report. A number of

multivariate analyses can be carried out subsequently, it is hoped,

including multiple linear regression analyses; but the sheer number

of variables exceeds the practical limits of such statistical models,

except for some selected, small sub-sets of variables.
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ANOVA OF MEANS
SUBGROUP DESCRIPTIONS

BRAZILIAN TEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

The Aptitude scores carried by these boys did not differ from
the other subgroups in Stage III being ranked sixth in Stage I. The

Achievement measures - Reading and GPA - didn't reveal significant

differences in both Stage I and Stage III. These boys stood in eighth

place in Stage III on Mathematics, not differing significantly in

Stage I.

Behavior Rating Scales

These boys did not differentiate significantly from any other group
in the majority of the items of BRS in both stages. In fact, the

ten-year-old upper-lower-class boys did not differentiate signifi-
cantly from any other group in both Stages I and III var4lbles.

However, in Stage I, these boys' self-evaluation was in first

place in the variables: Task Achievement (Academic and Non-Academic),

Authority and IPR relations, Anxiety, Self-Assertion, and Summary

Score. They were in second place on Coping with Aggression.

Occupational Values

In Stage III, as in Stage I, there were no significant differences

among the eight subgroups of subjects considered in this research,

regarding feeling good when doing the job well, and when doing different

things in the job. For this reason the values Self-Satisfaction and
Variety were omitted in the description of Brazilian data of the eight

subgroups in relation to Occupational Values.

The group now considered, received in both Stage I and stage III
significantly low mean scores on Altruism and Independent (eignth,

both times) and significantly high mean scores on Prestice (first and

second, respectively).

Findings observed in Stage III, but not in Stage I, were the signi-
ficantly high scores for this group on Management (first) and Follow

Father (third). Significant findings in Stage I which were not
replicated in Stage III included the high mean scores on Esthetics
(second) and Economic Returns (first), as well as the low mean scores
on Success (seventh) and Associates (eighth).

Turning no to the intragroup ranking of values these boys ranked
highest (compared to their ranking of other values) in Stage I and
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Stage III the values Prestige and Success. They ranked relatively low
the value Management in Stage I and Esthetics in Stage III.

Occupational Interest Inventory

In both stages this group showed very similar scores regarding the
discrepancy between Father's Occupation and Children's Aspiration.
While in Stage I this group ranked third; in Stage III it ranked second.
In both cases such discrepancy indicated that the children aspired to
higher level occupations than their fathers, which is not surprising
since these fathers had low level occupations.

In Stage [II this group differed significantly from other groups
in the discrepancy between Children's Occupational Expectancies and
Aspirations, showing the small difference between these variables.
This means that such subjects hope to perform in the future the
occupations which they actually like.

In Stage I this group ranked seventh in Children's Occupational
Expectancies while in Stage III it didn't differ significantly from
other groups. It is interesting to point out that, in absolute numbers,
the Stage III subjects showed higher occupational expectancies than
the Stage I subjects.

Educational Aspiration

In both stages these boys ranked seventh. However, this low ranking
doesn't mean that these subjects don't aspire to higher academic levels.
This is due to the fact that all groups ranked above average and,
among such high scores, this group was one of the lowest.

Social Attitudes Inventory

It is not possible to make comparisons between Stage I and Stage III
findings for this instrument, since not only was the instrument com-
pletely revised, but also the scoring and scaling systems generated
different variables, thus Stage III results only will be reported,

The only sibnificant Stage III finding involved the area of
Interpersonal Relations where these boys received the lowest score,
indicating that they perceived themselves as not good copers in this

,area.

Sentence Completion

For the Task Achievement scales, this group did not differ signifi-
cantly from other groups on any of the scales in Stage III. This
result was almost true in Stage I, when this group of boys differed



from other groups only on Frequency of Positive Affect. In Stage I
they were the last ones in this scale.

In the area of Interpersonal Relations there were no similarities
in the findings for this group between Stages I and III. In Stage III
this group differed significantly from other groups only in Attitude
scale, where they received the highest score. In Stage I this group

received the lowest score on Coping Effectiveness, the second highest
on Frequency of Negative Affect and the seventh place on Frequency of

Neutral Affect.

In the area of Authortty there were similarities in the findings
for this group between Stages I and III on Stance: in both Stages

they were the lowest group in this scale.

In Stage III they were significantly different from other groups on
Attitude scale, where they received the highest score. In Stage I

they were significantly low on Frequency of Positive Affect (eighth
place).

In the area of Anxiety there were no findings similar in Stages I
and III. Also, the group did not differ significantly from other
groups on any of the Stage III variables. In Stage I they received
the third score on Engagement.

In the area of Aggression there were no findings similar in Stages

I and III.

In Stage III they were significantly different from other groups on
Engagement (second highest) and on Aid/Advice (highest score).

In Stage I they received low scores (seventh in both cases) on
Stance and Coping Effectiveness.

As far as the Sentence Completion Total Scores are concerned, there
were no similarities in the findings between Stages I and III. In

Stage III this group was significantly different in Attitude (highest
score) and Stance (lowest score) from other groups. In Stage I, they
differed significantly on Frequency of Positive Affect, where they
obtained the lowest score among groups.

For the Parent/Child Interaction items there were no similarities
in the findings for this group of boys. In Stage III they didn't
differ significantly from other groups on this variable. In Stage I,
they received the second highest score on Interaction with Parents.

As fax as Mother and Father Interaction items are concerned, this
group of boys did not differ significantly from other groups in either
Stage I or Stage III.
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In the area of Self-Concept they were the seventh lowest in Stage I
and did not differ from other groups in Stage III.

Story Completion

As a result of the revision of the instrument along with its
scoring and scaling systems only a few comparisons between Stages I

and III findings were possible. In the Stage I we had only mean

sccres for Stance, Engagement, Initiation, Implementation, Affect,

Persistence (Instrumentality in Stage III), Sociability and Attitude

toward Authority. In Stage III the results were scored for all these

aspects except the last two; and other dimensions were introduced into

the scoring system. In Stage I there was a scoring system for all

stories only for Coping Effectiveness. In Stage III the findings were

scored for each story through several aspects. These facts made

possible only a few comparisons.

Considering the Mean Coping Effectiveness, the findings of the two
stages were similar, that is, the boys of this group did not differ
significantly from any other group in this dimension. When each story

was considered the results presented differences. In Stage III this

group did not differ significantly ftom any other on any of the stories,

but in Stage I they received the lowest Coping Effectiveness rating in

Aggression.

In the Coping Style dimensions, it should be pointed out first that
on Initiation and on Instrumentality the results were similar, and in

both cases this group did not differ from the others.

Considering the Mean Stance dimension, this group ranked first in
Stage III, and this result was significantly different from the others.
The same result appeared in relation to Mean Engagement. In other mean

results for the aspects considered only in Stage III this group presented
only two significant differences from the other groups: Mean Outcome and
Mean Response Length. In the first case they ranked highest and in the

second they ranked second lowest.

Considering the results of each story, in Stage III there were sig-
nificant differences in the scores of this group from all other groups
in all stories, but the most consistent result was in relation to
Response Length. On all the stories this group presented significant

differences from the others. For Stories One, Four, Five, Six and
Seven they ranked second lowest and on Stories Two and Three they scored

sixth. For Story Two, involving Interpersonal Relations, this group
stood first on Engagement anc' eighth on Evaluation of Outcome. For

Story Four they stood second 'west on Total Affect, that is, when the
affect presented by the hero ..... by the others was considered together,

and lowest on Negative Affect presented by the Hero. For Story Five,

which concerns Classroom Authority, these boys received the highest
scores on Stance and on Engagement.
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There was only one significant difference in mean scores in Stage I
that didn't appear in Stage III. That was the case for the Total
Score for Implementation, where these subjects stood lowest.

Interpretive Comments

Generally speaking, results obtained by this group of boys in all
instruments were low, mainly on Coping Effectiveness, Frequency of
Neutral Affect and Frequency of Positive Affect in the instruments that
measured these variables and in several dimensions of this research.

In Stage I, more than in Stage III, they differed significantly from
other groups and many times in the non-expected direction. Children of

both sexes of this age and lower social class generally obtained lower
results in the present research. As we explained earlier, cultural
deprivation may be the main cause of this fact. The same didn't occur
at the fourteen-year-old level, because it seems that lower-class chil-

dren who attain high school have better general conditions of life

than those who don't attain this educational level.

Their Aptitude score was low in Stage I, and their Achievement score
in Mathematics was the lowest one in Stage III. Perhaps this result

is due to the fact that in Stage I the Mathematics test didn't dis-
criminate among cells as it was too easy. In Stage III the test used
was more difficult and discriminated better among the subjects, the
subjects of this group being the less able.

In Educational Aspiration they were the lowest ones among groups,
although these results don't mean that they did not aspire to high
academic levels; they aspired less than other groups, except girls of

the same age and socioeconomic level. One possible explanation for

this result is the relative lack of information about educational
opportunities among children of this age and lower social class.

Occupational Interests are similar in both stages; this stability
of results between stages may be partially explained by the fart that
the evaluation of this instrument deals with an objective data
(father's occupational level) and a relative stable choice of high
occupational levels by children.

Results of occupational expectancies were different in both stages.

Whereas this group obtained the second lowest result among groups in
Stage I, they did not differ significantly from other groups in Stage
III, but it is important to note that significant differences disap-
peared in Stage III, because their occupational expectancies became
higher in Stage III and similar to the other cells. In absolute
numbers, their increased occupational expectancies may be explained by
the increase of educational opportunities in our country in recent
years.
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On the Occupational Values instrument results were basically similar
in both stages. The fact that they aspire Prestige and Success was
explained in Stage I. The decrease on Esthetics in Stage III could be
explained by the fact that, in Brazil, subjects understood that to be
an artist means to be a singer and when the data of Stage I were col-
lected young singers and young musical movements were in evidence more
than in the last two years.

Sentence Completion and Story Completion results were very different
in both stages, and we do not know how to explain this fact. These boys
were the lowest ones on Response Length in Story Completion, which
indicates their low ability of verbal communication or their low per-
sistence, which could explain their low results in general.

BRAZILIAN TEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement
These girls received low Aptitude scores, being ranked eighth in

both Stages I and III. This is also true for Reading where they ranked
eighth and seventh, respectively.

Regarding Mathematichis group was seventh in Stage III and did
not differ from the other groups in Stage I.

Behavior Rating Scales
The girls of this group did not differentiate significantly from any

other group in the items of Peers' Behavior Rating Scales, in both stages
of the research. In fact, these girls' responses did not differentiate
significantly from any other group on any of the two stages! BRS variables.

Occupational Values
In both Stage I and Stage III, these girls were placed first on

Esthetics and eighth on Success. They received in Stage III, but not in
Stage I, a significantly low mean score on Independence (sixth). Sig-
nificant findings in Stage I, which were not replicated in Stage III,
included the first place on Management and Intrinsic Values, and the
eighth place on Creativity.

Regarding the intragroup ranking of values, these girls ranked the
values of Intellectual Stimulation and Self-Satisfaction highest in
both stages. They ranked the values Follow Father and Management
lowest in both stages.

Occupational Interest Inventory
The findings of this group were similar in both stages in the

variables Children's Occupational Expectancies and Aspirations (eighth),
Father's Occupation and Children's Occupational Aspiration (fourth).
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Educational Aspiration

In both Stages I and III this group ranked eighth.

Social Attitudes Inventory

As mentioned before, only Stage III results can be reported on

this variable.

Two significant findings were observed in this group, involving
the area of Authority (scored highest) and Anxiety (lowest). This
means that this group considered themselves as good copers in the area
of Authority and poor copers in the area of Anxiety.

Sentence Completion

For the Task Achievement scales, there were no similarities in the
findings for this group between Stages I and III. In Stage III this
group did not differ significantly from other groups on any variable

in this area. In Stage I, they received the lowest scores on Stance,
Engagement, Coping (eighth in all cases) and on Frequency of Negative
Affect they received first among all groups.

In the area of Interpersonal Relations there were no similarities in
the findings for this group between Stages I and III. In Stage III
this group differed significantly from other groups on Coping Effec-
tiveness, Neutral Affect (eighth place in both cases), and Depressive
Affect (first place). In Stage I, this group received the highest
score on Frequency of Positive Affect and the seventh place on Stance.

Again, there were no similarities in the findings for this group
between Stages I and III when Authority scales were considered. In
Stage III, these girls differed significantly from other groups on
Attitude (second highest), Hostile Affect (eighth place) and Depressive
Affect (first score among groups). In Stage I they didn't differ
significantly from other grcups on any variable in this area.

In the area of Anxiety there were similarities in the findings
between Stages I and III in the following variables: Stance, Coping
Effectiveness, Frequency of Neutral Affect (eighth in all cases) and
Frequency of Negative (Depressive) Affect (first place in both cases).
In Stage III they ranked second on Attitude toward Anxiety and seventh
in Positive Affect. In Stage I they received the first score on
Attitude, which could be considered similar to Stage III, and the
lowest score on Engagement.

In the area of Aggression there was a similarity in the findings
between Stages 1 and III on Frequency of Negative (Depressive) Affect
(first place among groups).
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Stage III they received the first score on Stance and Engagement
and the second place on Aid/Advice (scale absent in Stage I). In

Stage I they got the lowest scores on Coping and Frequency of Neutral
Affect.

In the area of Total Scores, there were similarities in the results
obtained by this group in the following variables: Attitude (first

place in Stage I and second in Stage III), Stance (seventh in Stage
III and eighth in Stage I), Coping Effectiveness (eighth in both
stages), Negative Affect (first in both Stages) and Frequency of

Neutral Affect (eighth in both stages). In Stage III this group

received the lowest score on Aid/Advice. In Stage I they received the

lowest score on Engagement.

On Parent-Child Interaction items there were no similarities in the
findings of Stages I and III. In Stage III they received the highest

scores on Parent-Child Interaction.

In Stage I they did not differ significantly from other groups.

On the Self-Image item the results were different in Stages I and

III. Whereas they didn't differ from other groups in Stage III, they
received the lowest scare in Stage I.

Reality/Fantasy

There were no significant differences on Reality/Fantasy in either
Stage I or Stage III.

Story Completion

Considering the Mean Coping Effectiveness the findings of the two
stages didn't present differences, because in both cases this group
didn't differ significantly from the others. When each story was

considered, the results showed only some differences. In Stage III on

Non-Academic Task Achievement (Story Seven) this group stood lowest on
Coping Effectiveness and that was the unique significant result for this
behavioral dimension, when each story was considered. On the other

hand, in the Stage I this group received the highest Coping Effective-
ness ratings on Coping with Authority (Story Two) and in Academic Task
Achievement (Story One).

Turning to the Coping Style dimensions it must be said that the two
stages presentee similar results in relation to Engagement, Initiation,
Implementation and Persistence in that they didn't differ from other
groups in either study. In Stage III the only mean score where this
group was significantly different from the others was on Mean Total
Affect of Hero Plus Others where they stood second highest.
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It should be remembered that this mean score was measured only for
Stage III.

Only a few significant differences involving this group were
observed for the first time in Stage III, when each story was
considered. On Stories One and Three this group did not differ from
the other groups on any one of the dimensions. On Story Two, concern-
ing Interpersonal Relations, this group stood first on Positive
Affect Expressed by the Hero and second on Total Affect of Hero Plus

Others. On Story Four, which was concerned with Anxiety, the only
dimension where this group significantly differed from the others was
on Negative Affect Expressed by the Hero (second place). Considering
Classroom Authority (Story Five) this group differed from the others
on Outcome only, where they received the lowest score. On Story Six
(Anxiety) they differed from the other groups on three dimensions:
Stance, Engagement and Outcome. In Stance and Outcome they stood

first, and were second highest on Engagement. On Story Seven, involv-
ing the Non-Academic Task Achievement, this group's results were the
most consistent. In almost all items considered they received the

lowest score. That occurred in relation to Stance, Engagement,
Initiation, Aid/Advice, Solver, Implementation, Outcome, Coping Effec-
tiveness and Instrumentality. In this story these subjects received
the highest score on Negative Affect Expressed by the Hero and on the
Total Affect (Hero Plus Others).

There were four significant differences in Coping Style dimensions
observed in Stage I, not replicated in Stage III. They were Stance
(highest rank), Affect Tone Second, where the group received the lowest
score, Attitude toward Authority (highest score) and Sociability,
where they ranked eighth. It should be remembered that except for
Stance these total scores were measured only in Stage I.

Interpretive Comments

The low scores obtained by this group on Aptitude and Achievement
tests, in both Stages I and III, indicate a poor academic achievement,
perhaps due to the fact that these girls are culturally deprived and
our schools are more adequate for children from higher social groups.
In fact, there is a close accordance between the Aptitude and Achieve-
ment standings, mainly in Stage III where this group ranked seventh
on Mathematics and Reading and eighth on Aptitude. The interpretation
of these findings on ground Sex and Socioeconomic characteristics,
suggested in Stage I, still seems appropriate since during the time
interval between test administrations fundamental changes didn't
occur in the Brazilian educational system.

The fact that this group didn't differ from other groups on any of
the BRS variables in both stages shows that this group continues to
evaluate their peers in a relatively inconsistent way.
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In Occupational Interest values the highest score on Esthetics
(ranking replicated in both analyses) is unexpected, since this class
seems to give less importance to the esthetic aspects of life. Iden-

tical rankings obtained in Stages I and III seem to support the inter-
pretation proposed in Stage I, that is, there was a poor comprehension
of the situations and values involved in the item. It is possible that
when they read the item dealing with musicians and artists, they
recalled their favorite popular singers, who most frequently rise
rapidly in social status, as a consequence of great economic returns.
Regarding other values the Stage III findings are more in accordance
with Brazilian cultural premises than those in Stage I: low mean
scores on Independence and Management (ranked first in Stage I). The
lowest score on Success (replicated in both stages) is in accordance
with Brazilian cultural premises, too.

Also regarding Occupational Aspirations, Expectations and Educa-
tional Aspirations, low rankings in both Stages I and III are consonant
with Brazilian cultural premises. Thus, occupational instruments seem
to have evaluated adequately values and interests associated with
occupati-_,n., at least for this group.

The SAI scores showed that these girls consider themselves as good
copers in the area of Authority and poor copers in the area of
Anxiety. These findings are not surprising since in this social level
the authority power is positively evaluated, which is especially true
for girls.

The scores that showed more discrepancies between Stages I and III
were the Sentence Completion ones. There were no similarities on five
variables (Task Achievement, IPR, Authority, Parent-Child Interaction
and Self-Image) and only partial similarities on two variables (Anxiety
and Total Scores). Explanations for these discrepancies are not
readily available, since a majority of items and the evaluation system
changed very little in Stage III.

There were few significant differences between Stages I and III
on Story Completion. This finding is surprising since the stories
were modified and the scoring and scaling systems changed extensively.

BRAZILIAN TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

The findings concerning Aptitude scores of this group in Stage I
were not replicated in Stage III. In the first one they ranked second
highest and In Stage III they did not differ from the other groups.

Regarding the Reading scores this group didn't differ in Stage I and
ranked third in Stage III.
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Behavior Ratink, Scales

The boys of this group presented the same BRS results in both stages

on the following variables: Interpersonal Relations, Anxiety and

Aggression.

This group did not differentiate significantly from any other group
in any of the Stage III BRS variables. But in Stage I this was the

group which was evaluated lowest by its classmates in Academic Task

Achievement, Behavior in Relation to Authority, Self-Assertion and

Summary Score.

Occupational Values

In both Stages I and III these boys received high mean scores on
Follow Father (first) and low mean scores on Independence (seventh),
Intrinsic Value (eighth) and Associates (seventh and eighth, respec-

tively).

Findings observed in Stage III, but not in Stage I, were the signi-
ficantly high scores for this group on Economic Returns, Extrinsic
Values and Prestige, all ranking first, as well as low mean scores on

Surroundings (eighth). Significant findings in Stage I, which were aot

replicated in Stage III, was the eighth place on Management.

Turning to the intragroup ranking of values, these boys ranked high
in both stages on Success and, in Stage III only, on Prestige. The

values Management and Esthetics were ranked relatively low in both

Stages I and III.

Occupational Interest Inventory

The following results were replicated in both Stages I and III:

Children's Occupational E::pectancies (second), discrepancy between
Father's Occupation aad Child's Occupational Aspiration (sixth).

In both stages such subjects showed high occupational expectancies
and small differences between Father's Occupation and Children's

Occupational Aspiration. These findings are not surprising since the

subjects are upper-middle boys.

In Occupational Aspirations there were results in Stage I which were

not replicated in Stage III. While in Stage I these subjects ranked

second, in Stage III subjects didn't differ from other groups.
However, the difference in absolute numbers, 1.40 and 1.46 respectively,
was very small, indicating in both cases high occupational aspirations.
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Social Attitudes Inventory

The only significant finding in this group was the one involving the
area of Anxiety, where they received the highest score, indicating
that they perceived themselves as poor copers in this area.

Educational Aspiration

These boys ranked consistently high in both Stages I and III (second
and third, respectively), indicating high educational aspirations.

Sentence Completion

In the area of Task Achievement, there were no similarities in the
findings for this group between Stages I and III. In Stage III they
didn't differ from other groups on any variable in this area. In

Stage I they receivedthe highest score on Engagement.

In the area of Interpersonal Relations, again t;ore were no simi-
larities between results from Stages I and III. In Stage III this
group didn't differ significantly from other groups.

In Stage I they received the lowest score on Engagement and the
second lowest score on Coping Effectiveness.

As far as Authority is concerned, there were two similarities in
the results of both stages. In Stage III this group of boys received
the third highest score on Attitude, just as in Stage I they received
the highest score on Attitude. In Stage III they were second lowest on
Stance; they had been second lowest in Stage I.

In the area of Anxiety there were no similarities in the results of
Stages I and III. In Stage III they were the second lowest in Coping
Effectiveness among groups and the lowest on Frequency of Positive
Affect.

In Stage I they received the second highest score on Stance and
Frequency of Neutral Affect, the highest score on Engagement and the
second lowest on Frequency of Negative Affect.

Similarly, in the area of Aggression, there were no similarities
between the results of Stages I and III,

In Stage III this group didn't differ significantly from other
groups. In Stage I they obtained the lowest scores on Stance and
Engagement dimensions.
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A similar pattern was observed for the Sentence Completion Total

Scores. In Stage III this group of boys didn't differ from other

groups, whereas in Stage I they got the second highest score on

Attitude Total Score.

For the Parent-Child Interaction some results were similar in both

Stages. They got the highest score on Father Interaction in Stages I

and III. In Stage III they obtained the highest score on Mother Inter-

action. In Stage I they received the highest score on Parent's

Interaction. There was no significant difference from other groups

in both Stages on the Self-Image item.

Story Completion

Concerning the Coping Effectiveness ratings for the stories which

are identical or similar in both stages of the research, there were

similar results in almost all mean scores. However, they did receive

the highest in Stage III on Story Three (Aggression). In Stage I

they scored highest on Non-Academic Task Achievement, lowest on
Academic Task Achievement and second lowest on Aggression. That is,

in almost all aspects these subjects did not differ from the others in

both stages.

In Stage III the (ay Coping Style mean scores where they differed

significantly from the others was on Evaluation of Outcome and
Instrumentality, where they ranked in eighth place on both but did not

differ from the others in Stage I.

Turning now to Coping Style dimensions it should be pointed out
that there was no difference between the findings of Stage I and
Stage III in the dimensions that were scaled in both stages. In most

cases the group did not differ from the others, but in the dimensions

scored only for Stage III this group stood seven on Mean Total Affect
(Hero and Others) dnd received the lowest score on Evaluation of

Outcome and Instrumentality. In Stage I they were first on Affect

Associated with the Problem.

Several significant differences involving this group were observed

for the first time in Stage III when each story was considered. One

consistent finding involved Response Length, where this group differed

significantly from the others, ranking eighth in all the stories. For

Story Two, involving Interpersonal Relations, this group stood first
on Coping Effectiveness and eighth on Total Affect of Hero Plus Others.

On Peer Aggression (Story Three) they received the lowest score on

Aid/Advice and on Instrumentality. On Story Four involving Anxiety

this group received sixth rank on Negative Affect Expressed by the

Hero. For Story Six this group scored eighth on Evaluation of Outcome
and on Instrumentality and second lowest on Negative Affect Expressed
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by the Hero. In the last story involving Non-Academic Task Achievement
they ranked eighth on Total Affect (Hero Plus Others).

There was one difference on the aspects scored only for Stage I.
It occurred on the scale of Affect Tone First, where they ranked first.

Interpretive Comments

This group didn't differ from the other groups on Aptitude. The
same finding is true for Achievement. In fact, except for Reading
(third in Stage III), this group didn't differ from the other groups
in Mathematics and GPA.

A close identification with the father as well as the fact that
their fathers have high socioeconomic status seem to explain the
strongest results on Follow Father in both analyses. However, the
fir.;t ranking on Economic Returns in Stage III cannot be readily
explained, since these boys don't have economic problem:. Still, in
Stage III the highest ranking on Extrinsic Values is also surprising,
because in our culture an overt concern with materialistic aspects of
life is not positively valued.

The findings of Occupational Interest are in line with expectancies
in both Stages I and III, that is, this group has high occupational
expectancies and a low discrepancy between Father's Occupation and
Child's Occupational Aspiration.

This high standing in occupational expectancy is associated with
a high level in educational aspiration, in both Stages. Such results
are readily explained as a function of the higher social class of
these subjects, where high educational and occupational status are
sources of prestige.

On SAI scores this group showed poor coping toward anxiety situa-
tions. This finding is in line with the Sentence Completion one.

On Sentence Completion several discrepancies between the two Stages
occurred, except in the Parent-Child Interaction area where some
results were similar. In the remaining areas there were no similar-
ities between 'results from Stages I and III. Explanations for such
discrepancies are not readily available, since the items and evalua-
tion system changed very little.

Contrary to this, on Story Completion there were more similarities
than on Sentence Completion. In almost all aspects these subjects
didn't differ in both Stages on Coping Effectiveness mean scores,
although some significant differences had occurred when each story was
considered. Such discrepancies between the two projective instruments
are very difficult to explain, since while the stories had been
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modified and the scoring and scaling system had been extensively
changed, the Sentence Completion instrument had changed very little.

BRAZILIAN TEN-YEAR-OLD UPPER-MIDDLE CLASS YEMALES

A)titude and Achievement

The highest scores obtained by these girls in Stage I on the Raven
Aptitude Test and Reading were not replicated in Stage III where this

group did not differ significantly from the other groups. An inverse

trend was observed on the Math scores. These girls ranked second in

Stage III and did not differ from the other groups in Stage I.

Behavior Rating Scales

The girls of this group presented the same BRS result in both

stages on Interpersonal Relations variables only. In this case they

didn't present results that differentiated significantly from the

other groups.

In Stage III this group did not differentiate significantly from
any other group on any of the Stage III BRS variables.

However, in Stage I these girls were the ones who had been evaluated
as the best by their classmates, being placed first in Task Achieve-

ment, Coping with Authority, Self-Assertion, Coping with Aggression

and Peer's BRS summary.

Occupational Values

In bort, stages these girls received significantly low .:cores on

Security (eighth). They received in Stage III but not in Stage I

significantly high mean scores on Follow Father (second).

Significant findings in Stage I, which were not replicated in Stage
III, inzluded the low mean scores on Success (sixth), Economic
Returns (eighth) and Extrinsic Values (eighth).

Referring to the intragroup ranking of vaJues, these girls ranked
highest in Stage I and Stage III the values Associates, Intellectual
Stimulation, Self-Satisfaction and Success. They ranked relatively low
in both stages the value Management, but the lowest value in Stage III
was Esthetics, while in Stage I this value was the third lowest after
Management and Follow Father.
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Occupational Interest Inventory

In both Stages I and III on Child's Aspiration they ranked second

lowest. On Discrepancy between Father's Occupation and Child's
Aspiration they ranked eighth.

Educational Aspiration

The results of Stage I were replicated in Stage III. They ranked

sixth.

Social Attitudes Inventory

No significant findings were observed in this group for this

instrument.

Sentence Completion

For the Task Achievement scales this group of girls didn't differ

from others in both Stages I and III.

In the Interpersonal Relations area there were no findings which

were similar in both Stages I and III.

In Stage III they received the second highest score on Attitude.

In Stage I they attained the lowest score among groups on Stance
and Frequency of Neutral Affect and the highest score on Frequency of

Negative Affect.

In the area of Authority there were no similarities in the findings
for this group between Stages I and III. Again, in Stage III this
;roup did not differ significantly from other groups on any variable

it this area. In Stage I this group received the highest score on
-ngagement and the second lowest on Coping Effectiveness toward

_a the area of Anxiety this group of girls did not differ signifi-
c---.tly from other groups in both Stages I and III.

:ne area of Aggression there were no similarities in the findings

z:.=en Stages I and III. In Stage III they received the third
-..--..t score on Engagement. In Stage I they ranked sixth on Stance.

far as _re Total Scores are concerned, there were no similarities

2-indir4s between Stages I and III. In Stage III these girls
otter groups on any of the variables. In Stage I
lb.wes: on Stance and Coping Effectiveness.
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For the Parent-Child Interaction items there were no similarities
in the findings between Stages I and III. In Stage III there were
no significant differences involving this group for any of the vari-
ables. In Stage I they differed significantly on Self-Image, where
they received the second highest score; on Parent's Interaction, where
they got the third highest score;and on Father Interaction, where they
attained the second highest place.

On Reality/Fantasy there were no significant differences in Stage

III. In Stage I these girls ranked second.

Story Completion

On the overall Coping Effectiveness ratings there were similar
findings in both stages, because this group did not differ from the
others in Stage I and Stage III. The only Coping Effectiveness finding
for individual stories that was significantly different from the other
groups occurred in Stage III in relation to Anxiety on Story Four
where they ranked first.

On the other Coping dimensions scored in both stages systems of
evaluating the findings were very similar with no significant
differences involving this group. The only significant difference
involving mean scores for this group occurred in Stage III where they
were third lowest in Mean Response Length.

Several significant differences involving this group were observed
in the scoring of each story for Stage III. Of all the significant
results the most consistent for this group was the Resronse Length,
where it stood second lowest on Stories Two and Three and in sixth
place on Stories Four, Five and Six. On Academic Task Achievement
(Story Oue) tiiis group received the highest score on Engagement. On
Story Two concerning Interpersonal Relations this group stood eighth
on Negative Affect Expressed by the Hero and second lowest on Total
Affect (Hero plus Others). Considering Peer Aggression (Story Three)
they received the lowest score on Evaluation of Outcome. For Story
Four involving Anxiety they scored highest on Engagement, Outcome and
Positive Affect Presented by the Hero. In this same story they ranked
seventh on Negative Affect Expressed by the Hero. On the Non-Academic
Task Achievement (Story Seven) this group stood eighth on Evaluation
of Outcome.

There were no significant differences in Coping Style dimensions
observed in Stage I that didn't appear in Stage III.

Interpretive Comments

Although in Stage III these girls ranked higher on Mathematics
scores than in Stage I, the findings regarding Aptitude and Achievement
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presented a picture less favorable to this group in Stage III, than
in Stage I (first rank on Raven and Reading). The same occurred in
relation to the BRS variables when these girls ranked first in Stage
I on Task Achievement, Self-Assertion, Coping with Aggression, Coping
with Authority and Peer's BRS summary, while in Stage III this group
didn't differ significantly from the other groups on any BRS variables.
Perhaps the differences regarding Achievement tests may be explained
as a function of different teachers or different teaching methods in
both stages. However, in relation to Aptitude the differences between
stages are more difficult to explain since fundamental changes in
Brazilian upper-middle class didn't occur during the administration
intervals. Regarding BRS variables the different findings could be
explained as a result of changes in the instruments used in Stages I
and III.

It is interesting to note the great similarity between findings of
both stages regarding Occupational Interest. Educational Aspiration
and Occupational Values instruments which shw that the variables
evaluated by these instruments remained stable for this group during
the administration intervals.

The same cannot be said about Sentence and Story Completion, where

there wer? fewer similarities between Stages I and III. Regarding
Sentence Completion, there were no similarities in the findings for
this group in the Interpersonal Relations, Authority, Aggression, Total
Scores and Parent-Child Interaction areas. Concerning Story Completion,
there were very similar findings between stages on Overall and Indivi-
dual Coping Effectiveness and several significant differences involving
this group in the scoring of each story for Stage III. In general,
there were more similarities between stages in Story Completion than in
Sentence Completion.

BRAZILIAN FOURTEEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

The Aptitude scores and Math scores did not differ from the other
groups in both Stages I and III. In the case of the Reading scores,
a significant difference (sixth place) was observed in Stage III but
not in Stage I. The GPA ranked eighth in Stage I, but this finding
was not replicated in Stage III.

Behavior Rating Scales

These subjects did not present any pattern of response that could
differentiate this group in both stages. In both stages this group did
not differentiate significantly from any other group on any of the
Stage I and Stage III BRS variables. Actually they ranked almost
exactly in the middle all items in both stages.
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Occupational Values

In this group the only value which received a significantly high
mean score (first place) was Security in both Stages I and III.

Findings observed in Stage III but not in Stage I were the signifi-

cantly low scores on Follow Father (sixth) and on Intellectual

Stimulation (eighth). Several significant findings in Stage I which

were not replicated in Stage III included the high mean scores on
Success Cfirst), Creativity (first) and Extrinsic Values (first) as

well as the low mean score for this group on Esthetics (oighth).

Turning over to the intragroup ranking of values, these boys ranked

highest in both stages the value Success. They ranked relatively low

the values Esthetics, Management and Follow Father in both stages.

Occupational Interest Inventory

These boys showed the higher result in both Stages I and III in the

discrepancy between Father's Occupation and Children's Occupational

Aspiration. Considering that such subjects are lower class ones this

finding is not surprising.

Two significant differences involving this group were observed for

the first time in Stage III. This group ranked second in Occupational

Aspiration and showed the highest difference between Occupational

Aspiration and Expectation.

Educational Aspiration

These boys didn't differ significantly from other groups on this
variable in either Stage I or Stage III.

Social Attitudes Inventory

These boys scored low on the areas of Aggression and IPR indicating
that they perceived themselves as poor copers, but their scores did

not differ enough from the other groups to be statistically significant

in their deviance.

Views of Life

Before considering each group separately, those aspects that are

similar in all four groups will be considered.

In the Brazilian sample there were no significant differences among

the four groups in the following variables: Locus of Control, Academic

Locus of Control, Immediate/Delayed, Rate of Action, Intrinsic/

Extrinsic, Task Achievement, Interpersonal Relatioas, Confront/Avoid,
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Self-Initiation/Other Initiation, Instrument/Fantasy, Control/Expres-
sivity and Acceptance and Views of Life.

These boys ranked highest in Action/Inaction and Positve/Negative
Self-Concept, second in Total Scores, and lowest in Independent/
Interdependent, Earned Status/Bestowed Status and Activity/Passivity
Under Stress.

Sentence Completion

In the area of Task Achievement there were no similarities between
Stages I and III. In Stage III this group of youngsters received the
highest score on Attitude. In Stage I they differed significantly
on Stance, Coping and Frequency of Neutral Affect where they received
the highest score and on Frequency of Negative Affect where they got
the lowest place.

For Interpersonal Realtions area there were no similarities between
Stages I and III. In Stage III this group differed significantly from
other groups on Frequency of Depressive Affect only where they got the
seventh score. In Stage I they received the highest score on Stance,
Engagement, Coping and Frequency of Neutral Affect and the lowest score
on Frequency of Negative Affect.

In the area of Authority there were some similarities in both Stages
I and III where they received the highest score on Coping Effectiveness.

In Stage III they also received the highest score on Engagement and
the second highest score on Stance.

In Stage I they received the second highest score on Frequency of
Neutral Affect and the second lowest score on Frequency of Negative
Affect.

In the area of Anxiety this group received the highest score on
Stance in both Stages I and III.

In Stage III they got the first place on Attitude, Engagement, Aid/
Advice; the second highest score on Coping Effectiveness and the
seventh score on Depressive Affect.

In Stage I they received the second highest score on Engagement,
the highest one on Coping Effectiveness and Frequency of Neutral
Affect and the lowest score on Frequency of Negative Affect. These
results are, in some manner, consonant with those of Stage III.

In the area of Aggression then- were no similarities in the findings
between Stages I and III. In $t. ,e III, this group didn't differ
significantly from other groups for any of the variables. In Stage I
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they received the second highest scores on Stance, Coping Effective-
ness and Frequency of Neutral Affect, and the second lowest score on
Frequency of Negative Affect.

In the Total Scores' results there were similarities in the findings
between Stages I and III. This group of boys got the highest score on
Engagement and Coping Effectiveness in both stages.

In Stage III they received the second highest score on Stance, the
highest score on Aid/Advice, the second lowest on Depressive Affect
and the second highest on Neutral Affect.

These results are similar to those found in Stage I, where they
received the highest score on Stance and Frequency of Neutral Affect,
and the lowest score on Frequency of Negative Affect.

For the Parent/Child Interaction items, this group did not differ
significantly from other groups on any of the items, in both stages I
and III.

In Stage III these boys received the second lowest score on Reality/
Fantasy.

Story Completion

On the Coping Effectiveness ratings for the stories which are iden-
tical or similar in Stages I and III, when we considered the Overall
Coping Effectiveness score and the Individual Coping Effectiveness
scores, the results were very similar. There was only one exception in
the case of Individual Coping Effectiveness, where this group ranked
eighth in relation to Nonacademic Task Achievement (Story Six) in
Stage I.

On the Mean Coping Style dimensions scaled in both stages the find-
ings were similar on Stance and Implementation where this group did not
differ from the others in either stage. But on other dimensions there
were no similar findings. In relation to the Mean Engagement, this
group received the second highest score and so differed significantly
from the other groups in Stage III. These boys differed significantly
from other groups on Mean Initiation (Stage III). They also differed
significantly on Initiation and Instrumentality, as they received the
highest score of all groups on both dimensions.

There were significant differences involving this group in Stage III
when the results of each story were evaluated, but except Lor Negative
Affect the findings were not very systematic or consistent. On Story
One concerning Academic Task Achievement, they received lowest score on
Negative Affect Expressed by the Hero. They did not differ from the
ocher groups on Story Two which was concerned with Interpersonal Rela-
tions. For Story Three concerning Peer Aggression, this group stood
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first on Aid/Advice and on Instrumentality but stood eighth on Posi-
tive Affect Presented by the Hero. For Story Four (Anxiety) they
differed significantly from the other subjects on Initiation, on
Negative Affect Expressed by the Hero and on Total Affect (Hero Plus
Others). On each of these dimensions they ranked first. The only item
where there was a significant difference for Story Five, which concerns
Classroom Authority, was the Positive Affect Expressed by the Hero,
where this group received the lowest score. In Story Six (Aggression)
this group differed significantly from the others, scoring highest on
Engagement and on Initiation. In this same story they differed also
from the others on Negative Affect Expressed by the Hero where they
presented the second highest score.

In the last story (Non - Academic Task Achievement) they differed
significantly from the other groups on Negative Affect Expressed by the
Hero, where they received the lowest score.

There were no other significant differences observed in Stage I, but
not in Stage III.

Interpretive Comments

The analysis of the results of this group showed a lack of agreement
between Stage I and Stage III in most of the dimensions measured by the
several instruments. This happened on Aptitude and Achievement scores,
GPA, BRS, Educational Aspirations. The strong results from the Occu-
pational Values Inventory showing a consistently high score (first
place) on Security in both Stages I and III and the intragroup ranking
of values showing a first place for Success, indicate that these boys
are concerned with the guarantee of a future occupation and to ascend
in life.

Although these boys indicate high occupational aspirations, they
didn't believe they could actually perform their preferred occupations
in the future. This result shows a very realistic conception about the
possibilities of the social rising through high level occupations.

In most areas of the Sentence Completion a lack of agreement was
observed between Stage I and Stage III. This happened in relation to
Task Achievement, Interpersonal Relations, Aggression and on Parent-
Child Interaction items.

This group showed a consistent result
as well as in the area of Anxiety and in
The Story Completion instrument revealed
that U.L. Brazilian boys cope adequately
tionships with Authority and Anxiety and
tive affect in their projections showing
good adjustment in the emotional aspect.
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These results are corroborated by some of the results on Story
Completion when they showed themselves as good copers in Authority and
Anxiety, although the results on affect are contradictory, not permit-

ting any conclusion.

BRAZILIAN FOURTEEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

These girls scored low on Reading in both Stage I and Stage III,

being ranked in seventh and eighth, respectively. Regarding the
other instruments, the findings were very different in Stage I and

Stage III. In Math and CPA this group was ranked first in Stage III
and didn't differ significantly from the others in Stage I.

On the other hand, the Aptitude scores discriminated this group
(seventh place) in Stage I but not in Stage III.

Behavior Rating Scales

There was no pattern of differences in the responses of this group

in both Stages I and III of the research. These subjects as a group
did not differentiate significantly from any other group on any of the
two stages in the variables of the BRS.

Occupational Values

In both Stages I and III this group showed significantly higher
results on Success (third and first, respectively) and low results on
Follow Father (eighth). Significant findings in Stage III which were
not observed in Stage I were high mean scores on Altruism (first),
Independence (third) and Surroundings (first).

In Stage III, also, this group received a significantly low mean
score on Prestige (seventh) which was not observed in Stage I. On the

other hand, these girls showed a significantly high mean score on
Associates (second) in Stage I which was not replicated in Stage III.

Speaking of the intragroup ranking of values, these girls ranked
highest the value Success and lowest the value Follow Father in both
stages.

Occupational Interest Inventory

This group showed very similar scores in Stages I and III on the
variable Discrepancy between Father's Occupation and Child's Occupa-
tional Aspiration (second and third, respectively).
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In Stage III this group ranked seventh in Occupational Expectation,
while in Stage I it didn't differ from the other groups in this
variable. Such results corroborate the female results at ten years
showing a lower level of the occupational expectancies of the lower-
class female subjects.

There were no significant differences in Stage I that were not
replicated in Stage III.

Educational Aspiration

These girls did not differ significantly from other groups on this
variable in either Stage I 'r Stage III.

Social Attitudes Inventory

Two findings were observed in Stage III for this group involving the
areas of Aggression and Total Scores :,ere they scored highest. This
means that these girls perceived themselves as good copers in social
attitudes in general and in the area cat Aggression specifically.

Views of Life

This group ranked first in three :es: Competition/Cooperation,
Self-Solver/Other Solver and Self-Joint/IA 'ementation. In Independent/
Interdependent and Total Scores these subj t . ranked third.

Sentence Completion

In the area of Task Achievement, there were no similarities between
findings in both Stages I and III. In fact, these girls didn't differ
significantly from other groups on any of the Stage III variables in
this area. In Stage I they differed from other groups on Attitude only,
where they received the highest score.

In the Interpersonal Relations area there were no findings which
were similar in both stages. In Stage III they differed from other
groups on Frequency of Depressive Affect where they received the second
highest score. In Stage I they received the lovest score on Frequency
of Positive Affect.

In the Authority area they received the lowest score an Frequency of
Neutral Affect in both stages. In Stage III they were also the sixth
on Attitude toward Authority. In Stage I they received the highest
scores on Frequency of Negative Affect and Frequency of Positive
Affect.

In the area of Anxiety there were no similarities in the findings
between Stages I and III. In Stage III they received the lowest score
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on Engagement and Aid /Advice and the second highest score on Frequency

of Depressive Affect. In Stage I they differed from other groups on
Engagement only, where they received the sixth score.

As far as the Aggression area is concerned, there were no similari-

ties between Stages I and III. In Stage III they differed from other

groups on Engagement and Aid/Advice, where they received the sixth and

seventh scores, respectively. In Stage I they got the second highest

on Frequency of Negative Affect and the second lowest on Frequency of

Neutral Affect among the eight groups.

For the Total Scores the results were the same for Stages I and

III. These girls received the second highest score on Frequency of

Negative Affect (Depressive Affect in Stage III) and the seventh

place on Frequency of Neutral Affect among the eight groups.

For the Parent-Child Interaction items there were no similarities

in both stages. In Stage III this group didn't differ from the others

in any of the items. In Stage I they received the lowest score on

Interaction with Fareats and the lowest score on Interaction with

Father.

This group also received the lowest score on Reality/Fantasy in both

Stages I and III.

Story Completion

A similar pattern was observed for Story Completion findings in

Stage I and Stage III on Coping Effectiveness ratings for individual

stories and for the Overall Evaluation. In all the cases except one

the subjects of this group did not differ from the others. The only

exception took place in Stage I in relation to Aggression where this

group stood first.

On the other dimensions of Coping behavior scored in both stages

there were no significant differences to be considered involving this

group. But for the mean scores used only in Stage III this group

presented some significant differences. They significantly differ

from the others in relation to Evaluation of Outcome, where they

ranked first. Thus, it is possible to consider that they presented a

more positive evaluation of the end of stories. For Mean Response

Length they presented on the overall a very good position. They stood

second highest, being surpassed only by the fourteen-year-old upper-

middle-class females. In the behavioral area involving affect, this

group presented a Mean Total Affect (Hero Plus Others) that was signi-

ficantly higher than all the other groups. The same result was found

for this group on Positive Affect Expressed by the Hero. In Stage I

only this group differed from other groups on Affect Expressed in

Conjunction with the Problem where they received the lowest score.
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Significant differences involving this group were also observed in
aspects scored only in Stage III for each story. One consistent
finding involved Response Length. This group differed significantly
from other groups on all stories, generally ranking either first or
second. So it is easy to understand the result on the Mean Response
Length score. These girls' responses to the story stem presented
more words than did the other groups except the fourteen-year-old upper-
middle-class females. For Story Two concerning Interpersonal
Relations, this group stood first on Outcome and on Evaluation of
Outcome. On the story involving Aggression this group stood first on
Evaluation of Outcome and on Positive Affect Expressed by the Hero.

On Story Four where the focus was Anxiety, this group stood third
on Negative Affect Expressed by the Hero and second on Total Affect
Expressed by the Hero and the other persons of the story. In relation
to the story designed to study the subjects' responses to Classroom
Authority, these girls received the highest score on Outcome and on
Positive Affect Expressed by the Hero. On Story Six (Anxiety) they
received the highest score on Negative Affect Expressed by the Hero,
Total Affect (hero Plus Others) and Instrumentality. On the last
story, which involved Non-Academic Task Achievement, this group stood
first on Stance, Engagement and Evaluation of Outcome.

There was only one significant difference in Stage I not observed
in Stage III. It was in relation to Affect expressed at the beginning
of the story, where this group stood eighth,but this aspect was not
scored in the last stage of the research, so the comparison was not
possible.

Interpretive Comments

The comparisons between both stages concerning the Aptitude measures
showed a consistently low result for these girls in relation to Reading,
but in relation to Mather,- .f.cs and Aptitude the results were very
different in both stages. The results concerning Reading could be
considered in accord with the skill the subjects of this group usually
present. To account for the fact that they didn't present a consistent
behavior there was the possibility of slight changes in the make-up of
the samples between Stage I and Stage III. Another explanation could
be the difference of teachers and methods of teaching used by those
teachers.

This group did not differentiate on BRS and on Educational Aspi-
ration and this can be explained in terms of a consistent evaluation of
these subjects by their peers and a stability of their Educational
Aspirations.
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On the Occupational Values the results were consistent in both
stages only on Success and Follow Father. This could be explained in
terms of their motivation, the low occupational status of their fathers
and their female sex.

The results of Occupational Interest showed a consistent result in
both stases in relation to Father's Occupation and Child's Occupational
Aspiration, but not in relation to Occupational Expectation. This

result was in accord with the above expressed consideration about
Father's Occupation. The high result in relation to Child's Aspiration
showed that they do not have a very realistic view of the actual
possibilities concerning their educational aspirations.

In relation to Social Attitudes Inventory this group presented a

consistent result in both stages. The girls perceived themselves as

good copers especially in the area of Aggression. This result is in

accord with our social premises concerning female behavior.

On the instrument Views of Life used only in Stage III, the higher
results presented by this group on Competition, Self-Solver and Self-
Implementation and even the third rank on Independent Behavior could be
explained in terms of their social needs and motivation to social
status change in the first cases and of the female role in cur society

in the last case.

The subjects' responses in relation to the Sentence Completion
instrument presentee very few similar results in both stages. Only
in some specific aspects the results of this group were significantly
different from the others in both stages. In a general way the instru-

ment failed to differentiate this group from the others. The more
consistent result occurred in relation to the Affect Behavioral area.
They presented higher Positive Affect in relation to Interpersonal
Relations in both stages. This can be explained in terms of the rele-
vancy of social interactions for this group and of the great value
this social class gives to the presence of Affective Responses. In

relation to Authority they present a significantly low score on Neutral
Affect in both stages, possibly because Affect in relation to Authority
is an area of conflict to these girls and so is easier to present
consistently Neutral Affect than it is to present a Positive or Nega-

Ave Affect (Stage I). These girls also presented a higher score on
Total Score Negative Affect in both stages, possibly because they have
a lot of problems to face in the life and the punishment of the society
in relation to women, especially of this social class, and so there is
a tendency for the girls to present a more Negative Affect.

The agreement between Stage I and Stage III findings concerning this
group for the Story Completion instrument was more consistent than it
was in relation to Sentence Completion, and they could be explained in
part as a function of the modifications of the stem of some stories and
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of the changes in the scoring and scaling systems used in both stages
The results of this group were very high, especially on the scoring of
Coping Effectiveness. These results could be explained in terms of a
more precise identification of this group with the situation presented
in the stems of the stories.

Another tentative explanation concerns the fact that as women they
were more conditioned to respond in accord with the social expectancies.

BRAZILIAN FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

These boys were the second highest on Reading scores in both Stages
I and III.

In Stage III the GPA was scored lowest,. and in Stage I Math was
scored first. These two variables did not differ significantly from the
other groups in Stage I and Stage III.

Behavior Rating Scales

The boys of this group presented similar BRS results on the BRS
variables in both stages except on Coping with Aggression. In Stage

III this group did not differentiate significantly from any other
group, but in Stage I they ranked lowest on Coping with Aggression.

Occupational Values

In both Stages I and III these subjects were placed high on Inde-
pendence (first and second, respectively) and low on Esthetics (seventh
and eightnrespectively).

A finding observed in Stage III but not in Stage I was a first
place in Creativity. Significant findings in Stage I which were not
replicated in Stage III were a high place on Follow Father and on
Success (second in each case) and a low place (eighth) on Intellectual
Stimulation.

Turning now to the intragroup ranking of values, these boys ranked
high the value Success and low the value Esthetics in both stages.

Occupational Interest Inventory

All the results of Stage I were replicated in Stage III. On Child's
Aspiration and Expectati,a they ranked first. On the Discrepancy
Father's Occupation x Child's Aspiration they ranked fifth.
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Educational Aspiration

In both Stages I and III these boys ranked first.

Social Attitudes Inventory

No significant findings were observed in this group for this instru-

ment.

Views of Life

These boys ranked first on Activity/Passivity Under Stress and on

Total Scores. On the Independent/Interdependent variable they ranked

second.

Sentence Completion

For the Task Achievement scales, there were no similarities in the

findings for this group in both stages.

In fact, in Stage III these boys differed from other groups only on
Attitude, where they received the lowest score. In Stage I they did

not differ significantly from other groups on any of the Stage I
variables in this area.

In the area of Interpersonal Relations, the results were similar
but not identical on some of the variables, as we can see comparing

findings on each stage presented below. In Stage III they received the

highest score on Coping Effectiveness and Frequency of Neutral Affect,
the lowest score on Frequency of Depressive Affect and the seventh

place on Attitude.

In Stage I they received the second highest score on Stance, Coping
Effectiveness and Frequency of Neutral Affect and the seventh place on
Frequency of Negative Affect.

In the area of Authority there were some similarities between both

stages. This group of boys received in Stages I and III the highest
score on Stance and Frequency of Neutral Affect and the lowest score on

requency of Negative (Depressive) Affect. In Stage III they got the

seventh place on Attitude toward Authority. In Stage I they received

the second highest score on Coping Effectiveness.

In the area of Anxiety tnere were no similarities between both

stages. In Stage III they received the highest score on Coping Effec-
tiveness and Frequency of Neutral Affect, the second highest score on
Frequency of Positive Affect, the lowest on Frequency of Depressive

Affect and second lowest on Attitude. In Stage I ti differed from

other groups on Attitude only, where they received the lowest score.
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This result was similar to Stage III. In the area of Aggression there

was a similar finding in both stages. This group received the lowest

score on Frequency of Negative Affect (Depressive Affect in Stage III).
In Stage III they received the seventh score on Engagement. In Stage I

they were the first among groups on Stance, Coping Effectiveness and
Frequency of Neutral Affect.

For the Sentence Completion Total scores there was only one similar

finding in both stages. They received the seventh score among groups

on Total Attitude in Stages I and III. In Stage III they received the

highest score on Stance and Neutral Affect and the lowest score on
FrPnuency of Depressive Affect. In Stage I they received the second
highest score on Stance, Coping and Frequency of Neutral Affect and the

seventh score on Frequency of Negative Affect.

For the Parent/Child Interaction items, there were no similarities

in the findings between Stages I and HI. In Stage III there were no
significant differences involving this group for any of the variables.

In Stage I they differed significantly on Self-Image, where they
received the highest score,on Interaction with Parents, where they

attained the sixth score.

Story Completion

On Story Completion Scale Sums considered in both stages these
subjects did not differ from the others in Stage I and in Stage III on
the great part of the Mean scores. In Stage III they had received the

second lowest Mean Engagement score. In Stage I only they were highest
on Implementation and Affect Associated with the Outcome.

On the overall Coping Effectiveness ratings there was no significant
difference, but in the scoring of individual stories in Stage III this
group received the lowest score on Coping Effectiveness in Story Two,
involving Inrerpers3nal Relations. This group received, in this same
stage, the highest score on Coping Effectiveness in Story Seven (Non-
academic Task Achievement). In Stage I this group differed significant-
ly from the others only on Coping Effectiveness with Father's Authority,
where they stood eighth.

Other significant differences were observed for the first time in
the mean scores used only for Stage III. That occurred on Mean Response
Length, where they stood third, on Mean Positive Affect expressed by
the Hero, where they received the lowest score, and on Mean Total Affect
(Hero Plus Others), where they also stood lowest.

Several significant differences involving this group were observed
in the scoring of each story in Stage III. This group differed signifi-
cantly from the others on Engagement in the findings of Story One
(Academic Task Achievement),ranking eighth. For Story Two, concerning
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Interpersonal Relations these boys stood eighth on Outcome and Positive
Affect expressed by the Hero, but on the Response Length they received
the second highest score. On the story concerning Peers' Aggression
(Story Three) the only significant difference between this and the
other groups occurred on Response Length where they ranked third. On
Story Four (Anxiety) the group had the same result as in the Story
Three on Response Length and were the lowest on Positive Affect of the
Hero and Total Affect (Hero Plus Others). For Story Five, involving
Classroom Authority, these boys received the lowest score on Stance and
Engagement, and the third highest score on Response Length. For Story
Six they received the lowest score on Stance, Negative Affect of Hero,
Total Affect, Engagement, Initiation and Outcome, but on Response Length
they stood first. For Story Seven, involving the Nonacademic Task
Achievement they received the highest score on Initiation, Aid/Advice,
Solver, Implementation and Outcome.

On the Mean scores observed in Stage I and in Stage III, there was
a significant difference on Implementation chat occurred in Stage I,
but not in Stage III. On Implementation, in the first stage, this group
presented the highest score. Oh the scale sums that appeared only in
Stage I, there were two other significant differences to be considered:
they occurred on Affcct Tone in conjunction with Outcome, where this
group stood highest and on Attitude toward Authority, where these boys
received the lowest score.

Interpretive Comments

The findings concerning Aptitude and GPA seem to indicate that these
boys performed quite consistently on Reading, since they stood second
highest on these scores in both Sta,e I and Stage III. However when
Math and GPA are considered the results don't indicate any possibility
of comparison. The high results on Reading are in accord with what is
expected from these boys takinginto account their social class.

In both stages these boys did not differentiate significantly from
any other group in BRS variables, except in the Coping with Aggression
in Stage I, where they ranked lowest.

The results from the Occupational Values Inventory showed that the
fourteen-year-old upper-middle class boys, when compared with the other
groups, valued consistently high Independence, and low Esthetics. The
intra-group ranking of values confirmed th2 low results on Esthetics
and showed high values on Success.

It is possible to explain these results by saying that these boys
are good copers in relation to Success and Independence, as far as
pspective work is concerned. One would expect such pattern of values,
considering the sex and social class of this group.



There was a consistency in these boys' results of the Occupational
Interest Inventory showing high aspiration and expectation and a
relatively low discrepancy between Father Occupation and Child Aspira-
tion, confirming then the Occupational Values findings.

The Social Attitude Inventory totally failed to differentiate these

boys from other groups.

Co-isidering the findings concerning the Sentence Completion instru-

ments, the following pattern is observed: on Task Achievement, Anxiety
and Parent/Child Interaction items, there was a complete lack of agree-

ment between Stages I and III.

Generally speaking, these boys revealed themselves as good copers on

Interpersonal Relations, Authority and Aggression. The total scores for

Sentence Completion showed similar results.

This pattern of results is in accord with Brazilian social premises,
which expected that boys should develop Interpersonal Relations, value
Authority and control of Aggression.

Comparing the Story Completion instrument results on both stages, it

was not possible to attain any consistent picture of this group.

BRAZILIAN FOURTEEN- YEAR -OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

These girls scored relatively high on Aptitude in both Stage I and

Stage III (third and first, respectively). A high result was obtained

by these girls on Reading, in Stage III but not in Stage I, where they

did not differ from the other groups. In Stage I this group obtained
the highest score on GPA and the lowest on Math and did not differ on

these two variables in Stage III.

Behavior Rating Scales

These girls did not differentiate significantly from any other group
on the items of BRS, in both Sta,es I and III.

Occupational Values

This group received, in both Stages I and III, significantly high
means on Associates (first), Independence (second and first, respective-

ly), and Intellectual Stimulation (first). They received significantly

low means on Prestige (eighth) and Follow-Father (seventh).

Findings observed in Stage III, but not in Stage I, were low mean
scores (eighth) on Economic Returns, Management, Creativity and
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Extrinsic Values, as well as high mean scores on Intrinsic Values,
ranking first. A significant finding in Stage I, which was not
replicated in Stage III, was the first place on Altruism.

Turning to the intra-group ranking of values, thLJe girls ranked
highest in both stages the values Associates and Success and lowest

the values Follow-Father and Management.

Occupational Interest Inventory

In both Stages I and III these girls ranked seventh on Father
Occupation/Child Aspiration.

Educational Aspiration

This group ranked consistently high on Educational Aspiration in both

Stages I and III (third and second, respectively).

Social Attitudes Inventory

The two significant Stage III findings involved the areas of
Authority (eighth) and Interpersonal Relations (first), indicating that
these girls perceived themselves as poor copers in Authority and good

copers in Interpersonal Relations.

Views of Life

This was the group that showed more differences in the fourteen-year-
old sample. These children ranked highest on two variables: Indepen-

dent/Interdependent and Earned Status/Bestowed Status, and lowest in

six variables: Action/Inaction, Competition/Cooperation, Self-Solver/

Other Solver, Self-Joint/Implementation, Positive/Negative Self-Concept,
and on the Total Score.

Sentence Completion

For the Task Achievement scales this group of girls didn't differ
significantly from other groups in Stage III. In Stage I they got the
lowest score on Attitude and Frequency of Neutral Affect and the highest
score on Frequency of. PcJitive Affect.

In the Interpersonal Relations area there were no similarities in the
findings for this group between Stages I and III. In Stage III they

received the lowest score on Attitude. In Stage I this group did not
differ significantly from other groups on any variable in this area.

In the area of Authority this group Leceived the same scores in both
stages on the following variables: Attitude, Engagement and Coping Ef-
fectiveness, where they received the lowest score among groups. In
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Stage III they had received the highest score on Hostile Affect. In

Stage I they got the second highest score on Frequency of Negative
Affect and the seventh place on Frequency of Neutral Affect.

In the area of Anxiety there were no similarities in the findings
between Stages I and III. In Stage III they received the lowest score

on Attitude and the highest one on Positive Affect. In Stage I they

received the seventh score on Stance, Engagement, and Frequency of
Neutral Affect and the second highest score on Frequency of Negative
Affect.

In the area of Aggression the results are quite different in both
stages. Whereas in Stage III they received the lowest score on Stance,
Engagement and Aid/Advice, in Stage I they got the third place on Stance

and the highest score on Engagement.

For the Total Scores it was observed that this group of girls
received the lowest score on Attitude in both stages. In Stage III they

got also the lowest score on Engagement.

In Stage I they differed from the other groups on Frequency of Posi-
tive Affect, where they received the highest score.

For the Parent/Child Interaction the results in both stages were
similar but not identical. In Stage III they received the lowest score
on Parent/Child Interaction, Interaction with Mother and Interaction

with Father, In Stage I they got the seventh score on Interaction with
Parents and Interaction with Father.

On Reality/Fantasy, in Stage III, this group received the highest
score of all groups.

Story Completion

Concerning the mean scores evaluated in both stages the same signifi-
cant findings occurred in the case of Stance, where the scale sum score
gave to this group the lowest rank in Stages I and III. For the other

scales present in both systems of evaluation there were two significant
differences in Stage III that did not occur in Stage I in this group.
One of these differences was on Mean Engagement and the other was on

Mean Initiation (in both cases this group stood eighth).

The finding concerning Mean Coping Effectiveness did not present any
significant difference in either stage, but when the individual Story
Coping Effectiveness ratings were considered there were some differences
that were significant in one stage but not in the other. In Stage III

this group received the lowest score on Anxiety (Story Four) and in
Stage I they received the second highest score on Aggression.
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Turning to the mean dimensions that were scored only in Stage III,
the Mean scores significantly different for this group occurred in
relation to Mean Response Length, where they ranked first and on Mean

Outcome, where they ranked eighth.

In Stage III several significant differences involving this group
occurred on the Evaluation of each story. The most consistent finding

involved Response Length. These girls differed significantly from other
groups on all stories ranking every time in the first or in another high

rank. For Story One, involving Academic Task Achievement, this group
stood first on Negative Affect expressed by the Hero. For Story Two,
involving Interpersonal Relations, this group stood first on Negative

Affect expressed by the Hero and on Total Affect (hero Plus Others),
but on Engagement they received the lowest score. On Story Four

(Anxiety) these girls received the lowest score on Engagement, Initia-

tion and Outcome. They differed significantly from the other groups on
Evaluation of Outcome (second),in Story Six (Anxiety) where they ranked

first, and on Engagement (lowest). On Story Seven, involving Non-
academic Task Achievement, these girls differed significantly from the
other groups on Instrumentality, where they ranked first.

For the dimensions scored only for Stage I there was only one signifi-

cant difference for the Mean Score: this difference occurred on
Sociability where these girls received the highest score.

Interpretive Comments

The results from the different instruments in both stages portray
the upper-middle class Brazilian fourteen-year-old girls as a group with
relatively high Aptitude and Educational Aspirations, with a low rank
when the Father Occupation is compared with Child Aspiration, or when

they value the Father's Occupation.

Therare poor topers with Authority, ar revealed by the Social Atti-
tudes Inventory and Sentence Completion instruments.

On the other hand, they are good copes on Interpersonal Relations
as measured by the Social Attitudes Inventory and they scored consis-
tently high on Associates, Independence and Intellectual Stimulation
values, as measured by the Occupational Values Inventory, as well as
Independent/Interdependent and Earned Status/Bestowed Status as measured

by the Views of Life instrument.

A lack of consistency between Stage I and Stage III is observed in
most Sentence Completion and Story Completion scores.
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These results seem to be in accordance with what could be expected
from girls of upper-middle class: they valued Independence,

Intellectual Stimulation and Associates; they had high Educational
Aspirations concerning their occupations and they did not want to
follow their fathers'.
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ANOVA OF MEANS
SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS, AND SEX

APTITUDE AND ACHIEVEMENT

In both Stage I and Stage III no Age differences were observed
because the scores were standardized separately by age groups for

each country.

Concerning the significant interactions between Age x SES, it
was found that the only finding that was replicated in Stage III
was the one referring to Reading: in both age groups the upper-
lower class was lower than the upper-middle class, this difference
being greater in the fourteen age group.

The Mathematics scores differed significantly in Stage III, only:
the ten-year-old middle-class excelled the ten-year-old lower-class,
whereas the fourteen-year-old middle class were Lurpassed by the

fourteen-year-old lower class.

In Stage I, the ten-year-old group of lower social class received
systematically lower scores, as compared to the middle social class
group of the same age, on the variables Aptitude and Grade Point
Average. Exactly the same trend was observed in the fourteen-year-

old group of tne upper-middle social class. However, this trend on
Aptitude was greater at age ten whereas on GPA it was greater at

age fourteen.

Age x Sex interactions did not occur in Stage III, but in Stage I,

Reading and GPA scores showed significant differences: both in
Reading and GPA, the ten-year-old males received lower scores than
the females of the same age. At the age of fourteen, the boys
excelled the girls in Reading, and were surpassed by the girls on

GPA.

Socioeconomic Status

Two significant differences (Raven, Reading) were observed in both

Stage I and Stage III. On these variables the difference was in the
same direction, that is, the upper-lower class was lower than the
middle one; on GPA, the same direction was observed but in Stage I
only.

Significant in Stage I, but not in Stage III, was the difference
between the socioeconomic groups on Mathematics, the lower-class
children receiving the lower scores.
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When the SES x Sex interaction was considered, one difference
on:y was observed in both Stage I and Stage III: the lower-class
boys excelled the girls of the same social class on the Raven, and
the upper-middle class boys were lower than the upper-middle class
girls in both stages.

Sex

Mathematics scores of the Sex groups were significantly different
in both Stage I and Stage III, but in a reverse sense, that is, the
boys excelled the girls in Stage I, whereas in Stage III the reverse
was true.

In relation to other variables -- Aptitude, Reading and GPA --

there were no systematic differences, in Stage I the boys were higher
than the girls on Raven and Reading and Mathematics, but received
lower scores on the GPA variable.

BEHAVIOR RATING SCALE

Interpretive Restrictions

Because the ten-year-old children were not only in different
classes, but in different schools from the fourteen-year-olds, the
reference populations for the behavior ratings of the two age groups
were completely different. Consequently, it is not valid or meaning-
ful to compare scores across the two age groups as a whole. However,
it is meaningful to compare differences within the two age groups.

Age

There were no similar findings in both Stage I and Stage III
which involved Age as the main effect or any interaction involving
this source of variation.

In Stage III there was one significant difference only: the ten-
year-old subjects presented a more favorable result as Positive
Solvers than did the fourteen-year-old subjects. It should-be noted
here that the item of evaluation was scored only for Stage III.

In Stage I, there were six Age main effects involving the follow-
ing variables: Task Achievement, Authority, Anxiety, Self-Assertion,
Coping with Aggression, and on Total Score. In each case the ten-
year-olds excelled the fourteen-year-olds.

The significant Age interactions that occurred in Stage I did not
appear in Stage III. In Stage III, there were no significant group
differences involving age interaction effects. In Stage I, on Age x
SES, the ten-year-old upper-lower subjects reported more responses
about not being upset than did the ten-year-old upper-middle subjects;
the same result appeared in relation to the fourteen-year-old
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upper-middle subjects when compared with the fourteen-year-old upper-
lower subjects. In relation to the coping behavior with Authority
there was one significant Age x Sex interaction in Stage I that was
not replicated in Stage III: the females excelled the males at both
age levels, this trend being greater at the ten-year-old level.

Socioeconomic Status

There were no social class main effects or interactions which
were similar in Stages I and III. In fact, in Stage III there were
no significant social class main effects or interactions of that
variable with the others.

In Stage I, however, there were six significant SES x Sex inter-
actions. For-IPR, Self-Assertion, Coping with Aggression and on the
Summary score, the females of both social classes excelled the males
of both social classes. On Academic Task Achievement and on Authority
the lower-class males excelled the lower-class females, and the
opposite was true in the middle-class group.

Sex

There were no Sex main effects which were similar in Stages I
and III.

Stage III findings presented only one significant effect, that
occurred in relation to Aggression where the males received higher
scores than the females.

Stage I findings, which were not replicated in Stage III, included
the superiority of females over males in Academic Task Achievement
Authority, and Interpersonal Relations, as well as in Anxiety, Self-
Assertion, Aggression, and on the Summary score.

OCCUPATIONAL VALUES

&e

There were seven Age main effects which were the same in Stages I
and III. In both stages the ten-year-clds received higher scores on
Esthetics, Prestige, andFollow Father and the fourteen-year-olds
received higher results on Independence, Associates, Success and
Intrinsic values. Thus, on seven of the seventeen scores the same
Age main effects were observed.

Three Age main effects were observed in Stage III, but not in
Stage I: the fourteen-year-olds received higher scores in Stage III
on Altruism and Surroundings, and lower scores on Management. There
was only one Age main effect which showed a reversed result when
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Stage I and Stage III were compared: on the Total Extrinsic score,
the ten-year-olds received lower scores in Stage I and higher scores
in Stage III.

Significant in Stage I, but not replicated in Stage III, was the
higher scores of the fourteen-year-olds o Security. Regarding the
Age x SES interaction it is interesting to note that in Stage III no
one significant result was observed, while in Stage I five signifi-
cant interactions were observed: the ten-year-old upper-lower class
excelled the upper-middle class of the same age on Esthetics, Security,
Variety and on Total Intrinsic score, and were surpassed by the last
group mentioned, on Success. The fourteen-year-old upper-lower class
excelled the upper-middle ones of the same age on Esthetics, Success,
and Security and were surpassed by them on Variety and Total Intrinsic
score.

Referring to the Age x Sex interactions,the only ones which were
significant in Stage III (Creativity and Surroundings) were not in
Stage I: on Creativity the ten-year-old males were equal to the ten-
year-old females and the fourteen-year-old males excelled the fourteen-
year-old females. On Surroundings the females excelled the males in
both age groups, but this difference in favor of the females was
greater in the fourteen-year-old sample.

Significant in Stage I, but not replicated in Stage III, were the
Age x Sex interactions regarding the following values: Independence,
Management, Economic Returns, Associates, and Total Extrinsic scores.
On Independence and Management, the ten-year-old females excelled the
males of the same age and the reverse occurred at fourteen. On
Economic Returns and Total Extrinsic score the males excelled the
females in both age groups, and on Associates the females excelled the
males in both age groups, this trend being greater at age fourteen.

Socioeconomic Status

There were three social class main effects which were identical in
both Stages I and III. For Esthetics and Security, the lower-class
children scored higher, while the middle-class children chose more
often the value of Follow Father.

Significant in Stage III, but not in Stage I, were the higher
results of the lower-class subjects on the Surroundings value. There
were six social class main effects in Stage I, which were not observed
in Stage III. The upper-lower class subjects excelled the upper-
middle ones on Prestige, Management, Total Intrinsic Score and Total
Extrinsic score, and were surpassed by them on Independence and
Altruism.
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A large number of Sex main effects were identical in both Stages I
and III. In fact, nine of the seventeen scales gave the same results
in both analyses. The females scored higher than the males on
Altruism, Surroundings, Associates, Variety, and Total Intrinsic score.

The males scored higher than the females on Creativity, Economic
Returns, Follow Father and Total Extrinsic score.

Significant in Stage III, but not in Stage I, was the greater
frequency of choice by the male:, of the values Prestige and Management,
and the more fre ent choice by females of the values Self-Satis-
faction and Intellectual Stimulation.

Significant in Stage I, but not replicated in Stage III, was the
greater frequency of choice by females of the values Esthetics and
Independence, and the more frequent choice by males of the Success
value.

OCCUPATIONAL INTEREST

Age

There were three Age main effects which were identical in Stage I
and Stage III. In both analyses, the ten-year-olds received lower
scores on Occupational Aspiration and Expectation, and on Discrepancy
Father Occupation/Child Aspiration. There were no Age x SES nor
Age x Sex interactions which were identical in both stages.

Age main effects observed for the first time in Stage III included
the discrepancy between Children's Occupational Aspiration and
Expectation. In this stage the fourteen-year-olds excelled the ten-
year-olds, while in Stage I there were no significant differences
between these variables. There was cne Age x SES interaction signifi-
cant in Scage III, only. This refers to the discrepancy between
Children's Occupational Aspiration and Expectation: at age ten the
middle class excelled the lower, while at age fourteen the lower class
excelled the middle one. Regarding to Age x Sex interaction, the males
excelled the females in Occupational Expectation in both age groups,
but this difference was greater in the ten-year-old sample.

In Stage I, there were significant Age x Sex interactions, not
observed in Stage III, on Child Aspiration and Father Occupation/Child
Aspiration, where in both cases the males excelled the females in both
age groups.
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Socioeconomic Status

All social class main effects were identical in both stages.
These included Child's Occupational Aspiration and Expectation, and
the discrepancy between Father Occupation and Child Aspiration. In
the first two variables the middle class excelled the lower class, in
the latter the lower class excelled the middle class.

There were no SES x Sex interactions which were true for Stage III,
but not for Stage I.

Significant in Stage I, but not in Stage III, was a SES x Sex
interaction for Occupational Expectation. In both social classes the
males excelled the females.

Sex

All the Sex main effects were the same in Stages I and III. In
both stages the males excelled the females on the following variables:
Child's Occupational Aspiration and Expectation, and discrepancy
between Father Occupation and Child Aspiration.

EDUCATIONAL ASPIRATION

Age

The Age main effects were identical in Stages I and III. In both
analyses the fourteen-year-olds excelled the ten-year-olds.

Also the Age x SES and Age x Sex interactions were identical in
both stages: the Age x SES interaction indicated that the middle class
excelled the lower in both age groups, but in Stage III, the difference
was greater in favor of the ten-year-olds' sample. In the Age x Sex
interaction the males received higher scores than the females in both
age groups. Again, in Stage III, the difference was greater for the
ten-year-olds' sample.

Socioeconomic Status

The social class main effect was identical in both stages: the
middle class excelled the lower class.

Sex

In both Stages I and III, the males showed higher Educational
Aspirations than the females.

-51-



SOCIAL ATTITUDES INVENTORY

The two versions of this instrument must be discussed separately
because of the completely different nature of the two versions of

this instrument.

Asa

In Stage III, the only Age main effect involved the scores on IPR

where the fourteen-year-old children scored somewhat higher than the

ten-year-old children.

In Stage I, the fourteen-year-old children excelled the ten-year-

olds on Active Coping and Passive Coping, and on Passive Defensive

the ten-year-olds excelled.

There were two significant Age x SES differences in Stage III in-
volving Task Achievement and Authority where in each case the four-
teen-year-old lower-class children excelled the fourteen-year-old

middle-class children. The middle class excelled the lower class in

the ten-year-old group on Task Achievement, however, on Authority the

two ten-year-old social classes were equal.

In relation to the Age x Sex interactions, in Stage III, the

females of both ag,t groups excelled the males of both age groups on
Aggression, but this trend was greater at the fourteen-year-old

level. On Anxiety, the ten-year-old males excelled while at the

fourteen- year -old level the females excelled.

In Stage I the only Age x SES interaction involved Passive Coping,

the ten-year-old middle class children excelled while at age fourteen

the lower class children excelled. One SES x Sex interaction showed

the mal' to be excelling at both age levels, this trend being greater

at age fourteen.

VIEWS OF LIFE

Since this instrument was administered only to the fourteen-year-
olc: sample, there were no age differences to be considered.

Socioeconomic Status

The upper-lower class excelled the upper-middle class in Competition/
Cooperation, Self-Solver/Other Solver, Self-Joint/Implementation, and
Control/Expressivity and Acceptance, while the upper-middle class
excelled the upper-lower class in Independent/Interdependent, Activity/
Passivity Under Stress, and Earned Status/Bestowed Status. Regarding
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to SES x Sex interaction, only one difference was significant:
in the lower class the females excelled the males,but in the middle
class the reverse was true, on Competition/Cooperation.

Sex

There were two Sex main effects only: in Earned Status/
Bestowed Status the females excelled the males, while in Positive/
Negative Self-Concept the males excelled the females.

SENTENCE COMPLETION

Task Achievement

Age: There were no similarities in the findings between both
Stages I and III in the area of Task Achievement.

In Stage III there were differences due to the Age variable only in
relation to Aid/Advice, where the fourteen-year-old group got the
better results.

In Stage I the ten-year-old group received the lowest scores on
Coping Effectiveness and Frequency of Positive Affect, and on Fre-
quency of Negative Affect the opposite occurred: the fourteen-year-
olds got lower scores than the ten-year-olds.

There were no similarities in both stages due to Age x SES inter-
actions. In Stage III it appeared that the only significant difference
was in relation to Attitude toward Task Achievement, where ten-year-
old and fourteen-year-old loser social class subjects excelled the
middle-class groups of both ages. In Stage I, there were differences
on Stance, Engagement, Coping Effectiveness and Frequency of Neutral
Affect, where the ten-year-olds of the lower social class got lower
results than subjects of the same age and middle class. As far as the
fourteen-year-old group is concerned, the opposite was observed: at

age fourteen the lower-social-class group excelled the middle-class
group on these variables of Task Achievement.

There were no significant differences in any variable due to Age x
Sex interaction in either Stage I or Stage III.

Socioeconomic Status: In the area of Task Achievement there was
only one similar result in both Stage I and Stage III: the lower-class
subjects received a higher score than fte middle-class ones on Attitude
toward Task Achievement. In Stage III, but not in Stage I, the lower-
class subjects excelled the middle-class on Frequency of Positive
Affect and the middle-class excelled on Frequency of Neutral Affect.
In Stage I this pattern was quite the opposite: the lower class
excelled the middle class on Frequency of Neutral Affect and the
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middle-class subjects excelled the lower-class ones on Frequency of

Positive Affect.

There were no similarities in results between Stages I and III

due to SES x Sex interaction. In Stage III there were no signifi-

cant differences on any variable in this area. In Stage I there was

one significant difference on Attitude toward Task Achievement,

uaere in the lower social class the females excelled the males and in

the middle-class group the males excelled the females.

Sex: In the Task Achievement area there were no similarities
between the results in Stages I and III. There were no significght

differences due to Sex in Stage III. In Stage I, the males excelled

the females on Engagement and Frequency of Neutral Affect, and the
females excelled the males on Frequency of Positive Affect.

Interpersonal Relations

Age: In the Interpersonal Relations area the results were similar

in both stages. The ten-year-old group received scores lower than the

fourteen-year-olds on the following variables of this area, in both

stages: Stance, Engagement, Coping Effectiveness, and Frequency of

Neutral Affect. In Stage I, the ten-year-old group received higher
scores than the fourteen-year-olds on Frequency of Negative Affect and

Frequency of Positive Affect. In Stage III, the ten-year-old group
received higher scores on Attitude and Hostile Affect, and lower scores

than fourteen-year-olds on Aid/Advice.

There were no Age x SES or Age x Sex interactions similar in both

stages. In Stage III, the only Age x SES interaction involved the

variable Attitude. The ten-year-old middle-class children excelled
the ten-year-old lower-class children, while the reverse was true of

the fourteen-year-olds.

In Stage I there were several Age x Sex interactions, not in Stage
III, involving Engagement, Coping, Frequency of Negative Affect, and

Frequency of Neutral Affect. The ten-year-old females excelled the

ten-year-old males and the lourteen-year-old males excelled the four-
teen-year-old females on Engagement, Coping, and Frequency of Neutral

Affect. Just the opposite results were observed on Frequency of

Negative Affect.

Socioeconomic Status: There were no similar SES main effects in
both stages in the Interpersonal Relations area. In Stage III, the

lower class excelled the middle class on Frequency of Depressive Affect,
the middle class excelled the lower class on Frequency of Neutral
Affect, and the lower-class subjects excelled the middle-class group
on Attitude. There were no significant differences involving SES in

Stage I.
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As far as SES x Sex interactions are concerned, the_e were no
similar results in both stages. In Stage III, a significant
difference due to SES x Sex interaction occurred in relation to
Neutral Affect, where the males excelled the females in both social
class groups, this trend being greater at age ten.

Sex: There were two similar results in both stages on Sex main
effects. On Frequency of Depressive (or Negative) Affect the females
excelled the males, and on Frequency of Neutral Affect the males
excelled the females. There were no results significant in Stage III,
but not in Stage I. Significant in Stage I, but not in Stage III,
was a significant difference between sexes on Stance, where males
excelled females.

Authority

Age: In the area of Authority two Age main effects were observed
to be identical in both Stage I and Stage III. On Attitude toward
Authority the ten-year-old surpassed the fourteen-year-old group and
on Stance the fourteen-year-old received a better score than the ten-
year-old group. In Stage III, the ten-year-old group received lower
scores than the fourteen-year-olds on Frequency of Hostile Affect, but
surpassed the fourteen-year-olds on Frequency of Depressive Affect.
In Stage I, the ten-year-olds surpassed the group of fourteen-year-olds
on Engagement and Frequency of Negative Affect and were surpassed by
the fourteen-year-olds on Frequency of Neutral Affect. As can be
observed, results IA both stages were not very different in this area.

There were two significant differences due to Age x SES interaction
which appeared in both Stages I and III: Attitude and Engagement.
For the Attitude variable in Stage III at age ten and fourteen, the
lower class excelled the middle class, this trend being greater at age
fourteen; in Stage I the lower class excelled the middle class at age
fourteen, but got lower results at age ten. For the Engagement variable,
in Stage III, the ten-year-old group got the same results at both
social classes, whereas at age fourteen the lower class excelled the
middle class. In Stage I, the middle-class ten-year-olds and the lower-
class fourteen-year-olds excelled.

There were no significant differences in Stage III that were not
replicated in Stage I. In Stage I there was a significant difference
on Frequency of Positive Affect due to Age x SES interaction: at age
ten, the lower-class got lower results than the middle-class children
but at age fourteen, the lower class excelled the middle class.

In the Authority area there were similar findings in both Stages I
and III involving Age x Sex interaction on the following variables;
Stance, Coping Effectiveness, and Frequency of Neutral Affect. 01
Stance, boys had lower scores than girls at age ten but excelled the
girls at age fourteen in both stages; on Coping Effectiveness the boys
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excelled the girls at both age levels in Stage III (this trend being
greater at age fourteen), and only at age fourteen in Stage I, where
the boys and girls got the same results at age ten. The Frequency of
,,leutral Affect showed the same pattern in both stages: at ages ten
and fourteen, the boys excelled the girls, this trend being greater
at age fourteen. There were no significant differences involving Age
x Sex interaction which were observed in Stage III but not in Stage I.

In Stage I, but not in Stage III, girls excelled boys in Frequency
of Negative Affect toward Authority at both age level", again, this
trend being greater at age fourteen.

Socioeconomic Status: In the area of Authority, the lower-class
subjects excelled the middle-class ones on Coping Effectiveness in both
Stage I and Stage III. In Stage III, but not in Stage I, the lower-
class children excelled the middle-class children on Attitude, Engage-
ment, and Frequency of Depressive Affect and the middle-class children
received higher scores on Frequency of Hostile Affect. In Stage I
there were no significant differences involving SES which were not
observed in Stage III.

There were no similarities, due to SES x Sex interaction, in
results in Stages I and III. In Stage III there were no significant
differences on any of the variables. In Stage I there was a signifi-
cant difference on Frequency of Positive Affect, where the females
excelled the males in the lower.class and the males excelled the
females in the middle class.

Sex: In the area of Authority the following results were the same
in both stages: Coping Effectiveness, Frequency of Neutral Affect,
where males excelled females and Frequency of Depressive (or Negative)
Affect, where females excelled males. In Stage III, males excelled
females on Stance. There were no significant results in Stage I not
replicated in Stage III.

Anxiety

Age: There were two similar results in both stages due to Age
differences: Attitude toward Anxiety and Coping Effectiveness. The
ten-year-old subjects achieved better results on Attitude than the
fourteen-year-old ones, but they got lower results than the adolescents
on the Coping Effectiveness variables.

In Stage III, there were differences due to Age in all variables
in this area. The ten-year-old subjects got lower results than the
fourteen-year-old ones on Stance, Engagement, Aid/Advice, Frequency of
Neutral Affect and Frequency of Positive Affect. The ten-year-old
subjects received higher scores on Frequency of Hostile Affect and
Frequency of Depressive Affect.
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In Stage I there were no significant differences due to Age on any
other variables, besides those mentioned above.

There were no similarities in results between Stages I and III due
to Age x SES interaction. In Stage III, but not in Stage I, there

were significant differences on Attitude and Positive Affect. On

Attitude toward Anxiety, the lower-class subjects, at ten and fourteen

years of age, excelled the middle-class ones, this trend being greater
at the fourteen-year-old level.

On Positive Affect it was observed that at ten years of age, both
social classes were equal, whereas at age fourteen, the middle-class
children excelled the lower-class ones. Significant in Stage I, but

not in Stage III, were the results for Stance, Engagement, Coping
Effectiveness, and Frequency of Neutral Affect, where the same pattern
of results was observed: at age ten the middle-class children excelled
the lower-class children in all variables of Anxiety area and at age
fourteen the lower-class children excelled the middle-class ones. On

Frequency of Negative Affect the exact opposite was observed: the ten-

year-old lower-class children excelled, whereas at age fourteen the

middle-class children excelled.

There were no similar findings in both Stages I and III due to
Age x Sex interaction. In Stage III, but not in Stage I, the boys
excelled the girls at both age levels on Stance and Engagement, this
trend being greater at age fourteen. On Coping Effectiveness the
girls excelled the boys at age ten and-the boys excelled the girls at
age fourteen. There were no significant differences in Stage I due
to Age x Sex interaction.

Socioeconomic status: There were no similar results in both stages
I and III due to SES main effects. In Stage III, but not in Stage I,
the lower-class children excelled the middle-class children on Attitude
and Frequency of Depressive Affect and the middle-class children ex-
celled the lower-class ones on Frequency of Positive Affect.

In Stage I the lower-class children excelled the middle-class
children on Frequency of Negative Affect (not only Depressive, like
in Stage III) and the middle -Mass subjects excelled the lower-class
ones on Frequency of Neutral Affect.

In the Anxiety area there occurred a similar pattern to the one
observed in the Authority areas: there were no significant differences
due to SES x Sex interactions in Stage III, and no similar results in
both stags. In Stage I there was a significant difference on Coping
Effectiveness, where males excelled females in both social class groups,
this lifference being greater at the lower-class level.

-57-



Sex: The results were the same in both stages: males excelled
females on Stance, Engagement, Coping Effectiveness, and rrequency of
Neutral Affect and females excelled males on Frequency of Negative
(Depressive) Affect. In Stage III, but not in Stage I, males excelled
females on Aid/Advice. There were no results significant in Stage I,
but not in Stage III.

Aggression

Age: In the area of Aggression the results were quite different
in both stages. In Stage III, the ten-year-old group showed better
results than the fourteen-year-old group on almost all variables in
this area: Stance, Engagement, Aid/Advice, Coping Effectiveness, and
Frequency of Depressive Affect. This group of boys had lower scores
than the fourteen-year-olds only on Hostile Affect.

In Stage I this trend reversed: the ten-year-old group got lower
scores than the fourteen-year-olds on Stance, Engagement, Coping
Effectiveness, and Frequency of Neutral Affect. On Frequency of
General Negative Affect (not separated into Hostile and Depressive)
the ten-year-olds received the higher scores. As can be seen,
therefore, the Sentence Completion instrument produced very different
results in both stages, as far as Aggression is concerned.

As far7cs-Age x SES interactions are concerned, there were no
significant interactions similar in both stages. In fact, there were
no Age x SES interactions in Stage III. In Stage I there were Age x
SES interactions involving Stance and Engagement, where in both cases
the ten-year-old lower-class subjects excelled the ten-year-old middle-
class subjects, and the fourteen-year-old middle-class subjects ex-
celled the fourteen-year-old lower-class subjects.

There was one identical Age x Sex interaction in both Stage and
Stage III. This interaction involved Stance where the females
excelled at the ten-year-old level and the males excelled at the four-
teen-year-old level. These same results were observed on Engagement
and Aid/Advice, but only in Stage III. In Stage I, the males of both
age groups excelled the females on Coping and Frequency of Neutral
Affect and the females of both age groups excelled the males on Fre-
quency of Negative Affect, in each case this trend being greater at
the fourteen-year-old level.
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Socioeconomic Status: In the area of Aggression there were no
similar results in Stages I and III. In Stage III, lower-class
children excelled the middle-class children on Stance, Engagement,
and Aid/Advice. In Stage I, middle-class children excelled lower-
class ones on Coping Effectiveness and Frequency of Neutral Affect,
whereas the lower-class children excelled the middle-class ones on
Frequency of Negative Affect.

There were no significant differences due to SES x Sex interactions
in both Stages I and III.

Sex: There were no Sex main effects similar in both Stage I and
Stage III. In Stage III there were no significant differences between
sexes in any of the variables in this area. In Stage I the males
excelled the females on Coping Effectiveness and Frequency of Neutral
Affect and the females excelled the males on Engagement and Frequency
of Negative Affect.

Total Scores

Age: There were many similarities on results between both stages:
ten-year-old children received lower scores than the fourteen-year-old
children on Stance, Coping Effectiveness, and Frequency of Neutral
Affect, and received a better score on Attitude, in Stage I and Stage
III.

In Stage III, the ten-year-olds received lower scores than the
fourteen-year-olds on Aid/Advice and Frequency of Positive Affect, and
the reverse was true on Frequency of Depressive Affect. In Stage I,

the ten-year-olds showed a higher score on Frequency of Negative Affect.

For the Sentence Completion Total scores, involving Age x SES inter-
actions, there was a similarity between results in Stage I and Stage
III on Attitude only. At age fourteen the lower-class subjects excelled
the middle-class ones in both stages; the same did not occur at age
ten because the lower-class children excelled the middle-class ones in
Stage III, but not in Stage I.
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There were no significant differences involving Age x SES which
were observed in Stage III but not in Stage I.

Significant in Stage I, but not in Stage III, were the following
differences: on Stance and Engagement the lower-class subjects, at
age ten, received lower results than the middle-class ones, and at
age fourteen excelled the middle-class subjects.

There was only one Age x Sex interaction similar in both Stage I
and Stage III. On Coping Effectiveness the fourteen-year-old males
excelled the fourteen-year-old females, this trend being greater at
age fourteen in Stage I. At age ten, the females excelled in Stage
III, whereas the males excelled in Stage I.

Two interactions in Stage III, not replicated in Stage I, involved
Stance and Engagement, where in each case the females excelled at
age ten and the males excelled at age fourteen.

Two interactions in Stage I, not replicated in Stage III, involved
Frequency of Negative Affect and Frequency of Neutral Affect. On
Frequency of Negative Affect the females excelled at both age levels,
this crend being more marked at the fourteen-year-old level. The
results on Frequency of Neutral Affect were just the opposite: the
males excelled at both age levels with the trend, again, being
greater at age fourteen.

Socioeconomic Status: In the Total Scores there was only one
similar result in both Stages I and III: the lower-class group ex-
celled the middle-class group-on -Total Attitude. In Stage III, but
not in Stage I, the lower-class children received higher scores than
the middle-class children on Engagement and Frequency of Depressive
,.ffect and were surpassed by the middle-class children on Frequency of
Neutral Affect. In Stage I the middle-class children excelled the
lower-class children on Frequency of Positive Affect.

There were no significant differences due to SES x Sex interaction
in either Stage I or Stage III.

Sex: There were similar results in both stages on the following
variables: Total Stance, Total Frequency of Neutral Affect, where
males surpassed females, and Total Frequency of Negative (Depressive)
Affect, where females excelled males. There were no results signifi-
cant in Stage III but not in Stage I. Significant in Stage I, but not
in Stage III, were the results on Total Engagement, Total Coping Ef-
fectiveness, where males excelled females, and Total Frequency of
Positive Affect, where females surpassed males.
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Parent/Child Interaction Items

Age: There were two similar results in Stages I and III: the

ten-year-old group received better results on Interaction with
Parents and Interaction with Father in both stages.

In Stage III, the ten-year-old group received higher scores than
the fourteen-year-old group on Self-Concept and Interaction with
Mother.

In Stage I the ten-year-old received a lower score than the
fourteen-year-old on Self-Concept item and did not differ from them
on Interaction with Mother.

For the Parent/Child interaction items there were no similar
findings in both stages due to Age x SES interaction. Significant
in Stage III, but not in Stage I, were the results on Self-Concept,
Mother Interaction and Father Interaction items, where the follow-
ing pattern was constant: at age ten, the lower-class group received
lower results than the middle-class children; at age fourteen, the
lower-class group excelled the middle-class one.

There were no differences due to Age x Sex interaction, either in
Stage I or in Stage III.

Socioeconomic Status: There were no SES main effects similar in
both Stage I and Stage III. There were no SES main effects in
Stage III, however, in Stage I the middle-class excelled the lower-
class on Self-Image and Interaction with Father.

There were no SES x Sex interactions in either Stage I or Stage III.

Sex: There were no similarities between results in both Stages
I and III. In Stage III there were no significant results due to Sex
differences. In Stage I the males excelled the females on Interaction
with Parents.

Reality/Fantasy Achievement Discrepancy Score

Age: There were no Age main effects in either Stage I or Stage
III.

There were no Age x SES or Age x Sex interactions similar in
both stages. There was an Age x SES interaction in Stage III where
the middle-class children of both age groups received the higher scores,
this trend being greater at age fourteen. In Stage I there was an

Age x Sex interaction where the ten-year-old females excelled the ten-
year-old males and the fourteen-year-old males excelled the fourteen-
year-old females.
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Socioeconomic Status: In the area of Reality/Fantasy Discrepancy
Score, in both stages the middle-class children excelled the lower-
class children. There were no SES x Sex interactions in either
Stage I or Stage III.

Sex: There were no Sex main effects in either Stage I or Stage
III.

STORY COMPLETION

Comparisons of Stage I and Stage III findings in relation to the
Mean scores evaluated for both stages showed differences that were
significant in both stages on Stance and Persistence. In the Mean
Scores the fourteen-year-old group excelled the ten-year-old group on
Persistence while the ten-year-olds scored higher on Stance. In Stage
III there appeared a significant difference on Engagement that did not
occur in the first stage. In this case, the ten-year-old group
excelled the fourteen-year-old group.

On Mean Coping Effectiveness there were nc differences on age in
ither stage, but in the individual story scaling in Stage III there
was a significant difference in two stories. One of these stories in-
volved Academic Tasg Achievement, where the ten-year-old group excelled
the fourteen-year-old group. In the other story, involving Nonacademic
Task Achievement, the fourteen-year-olds received higher scores than the
other age group.

On the Mean scores that appeared only in the scoring system of Stage
III, Age main effects were observed on Outcome and Evaluation of Outcome,
Mean Response Length and Mean Negative Affect expressed by the Hero.
Only on Outcome the ten-year-old group excelled; on the others, the
fourteen-year-olds received higher scores.

There were a number of Age main effects that appeared in the scoring
system of Stage III for each story. On Story One, involving Academic
Task Achievement, the ten-year-olds received higher scores on Stance,
Engagement, Initiation, Solver, Implementation, Outcome, Aid/Advice and
Instrumentality. The fourteen-year-old group scored higher on Evalua-
tion of Outcome and Response Length in this same story. For Story Two,
the main effects of Age appeared on Stance, Engagement, Aid/Advice,
Solver and Positive Affect expressed by the Hero, where the ten-year-
olds excelled the fourteen-year-old group. In this same story, on
Response Length, Negative Affect expressed by the Hero and on Instru-
mentality the fourteen-year-old group surpassed the ten-year-olds. Con-
sidering the story involving Peer Aggression (Story Three) there were
only three Age main effects, and the fourteen-year-olds received higher
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scores in all the cases, that is, on Aid/Advice, Evaluation of Outcome
and Response Length. For Story Four (Anxiety) the variable Age was
significant for Engagement, Positive Affect expressed by the Hero,
Response Length and Negative Affect expressed by the Hero. In the two

first cases the ten-year-old group surpassed the fourteen-year-old
group and in the other two cases the fourteen-year-olds received higher
scores. For the Story Five (Classroom Authority) Age main effects were
observed for Outcome, Evaluation of Outcome and Response Length, where
the fourteen- year -olds excelled the ten-year-olds. For Story Six
(Anxiety) some Age main effects showed that the fourteen-year-old group
excelled (Evaluation of-Outcome, Response Length, Negative Affect
expressed by the Hero, Total Affect of Hero plus Others- and Instru-
mentality), however, the ten-year-olds excelled on Stance, Engagement
and Outcome. In the last story, concerning Nonacademic Task Achievement,
Age main effects were observed on Stance, Engagement, Initiation, Aid/
Advice, Solver, Implementation, Response Length, Negative Affect ex-
pressed by the Hero, Total Affect (Hero plus Others) and Instrumentality.
In general the fourteen-year-old group excelled, with the ten-year-olds
scoring higher or Negative Affect of the Hero and Total Negative Affect
of Hero Plus Others.

In Stage I, Age was a significant variable on Implementation (sum
scc-e) and the difference was in favor of the fourteen-year-old subjects.
This did not occur in Stage III.

On Coping Effectiveness scored by each story, In Stage I the ten-year-
olds excelled on the stories involving Authority (Fathers) and Inter-
personal Relations ana the fourteen-year-old subjects excelled on Aggres-
sion.

Burning to the Mean scores used only in the Stage I System of evalu-
ation ther, were two significant Age main effects showing that the ten-
year-old group recei:c.d higher scores on Affect expressed in conjunction
with the problem and on Attitude toward Authority. In other two cases,

Age mai effects were more favOrable to fourteen-year-old subjects who
excelled on Affect presented in conjunction with Outcome and Sociability.

There were no similar findings in both stages which involved the
Mean scores in relation to the interaction Age x SES since in the first
stage no significant interaction occurred but in Stage III there
appeared significances in some aspects scored in both stages. This was

the case of Mean Engagement, Initiation and Coping Effectiveness. On

Engagement, upper -lower class subjects presented more immediate response
to the problem than did the upper-middle class subjects in both age
groups; however, this difference in favor of the lower class was greater
at age fourteen than at age ten. For the Mean score in Initiation this
same picture appeared, that is, lcwer-class subjects excelled middle-
class subjects at both age levels; however, the difference was greater
at age fourteen than at age ten. On the Mean Evaluation for Coping
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Effectiveness at age ten, upper-middle class subjects excelled the
upper-lower ones, while at age fourteen the lower class excelled the
middle class.

On the Age x SES Interactions for Mean scores used only in Stage III,
for Mean Outcome, at ige ten, there was virtually no effect observed in
relation to this interaction, while at age fourteen the lower-class
group received higher scores than did the upper-middle subjects. On
Mean Response Length, the ten-year upper-lower class subjects excelled
the ter - year -old upper-middle class; however, the fourteen-year-old

upper-middle class excelled the fourteen-year-3V upper-lower class.

There were only two significant Coping Effectiveness Age x SES inter-
actions, when considering each story, and these were found in Stories
Two and Five. In the first one, concerning Interpersonal Relations,
lower-class subjects excelled middle-class subjects at age fourteen,
however, at age ten the upper-middle class excelled the upper-lower
class subjects. On Story Five, which concerns with Anxiety, at age ten
the upper-middle class excelled the upper-lower class, and at age
fourteen the upper-lower class excelled the upper-middle class.

In relation to the aspects scored only in Stage III, for each story,
there were significant Age x SES interactions in various cases. On the
story about Academic Task Achievement it was significant in relation to
Engagement, Evaluation of Outcome and Response Length. In the first
two cases, at age ten the upper-middle class excelled the upper-lower
class, and at age fourteen t'le lower-class received higher scores than
did the upper-middle class. On Response Length, for Story One, lower-
class ten-year-olas received higher scores than did the middle-class,
but at age fourteen the middle class scored higher than the lower class.
For Story Two (Interpersonal Relations) the findings presented a large
number of significant Age x SES interactions. That was the case for
Stance, Engagement, Solver, Implementation, Outcome, Evaluation of Out-
come, Response Length, Negative Affect expressed by the Hero an Total
Affect. On Stance, in both age groups, the lower class excelled the
middle class, but this difference was greater at age fourteen. The same
finding was true in relatioi to Engagement. On solver, Implementation,
Outcome and Evaluation of Outcome, at age ten the middle class excelled
the lower class, while at age fourteen the lower class excelled the
middle class. On Response Length, Negative Affect of Hero and Total
Affect, the lower class excelled the middle class in the ten-year-old
group, but the middle class excelled the lower class in the fourteen-
year-old grbilp. For Story Three (Peers Aggression) only in response
Length was the interaction Age x SES significant, and the lower class
excelled the middle class at age ten, while the middle class excelled
the lower class at age fourteen.
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For Story Four .nxiety) the Age x SES interaction was significant

many times. On Engagement, Initiation and Positive Affect presented
by the hero the findings showed that at age ten the middle class
excelled the lower class and at age fourteen the lower class excelled

the middle class. On Aid/Advice, at age ten, the upper-middle subjects
requested less aid or advice than the upper-lower subjects, but at age
fourteen there was virtually no social class difference. On Response

Length of this story concerning Anxiety, at age ten, the lower class
excelled tne middle class; however, at age fourteen, the upper-middle
responses presented more words than did the upper-lower responses.
In tne same story, on Total Affect, for both ages, the upper-lower
class excelled the upper - middle class; r.owever this difference in favor

of the lower-class was greater at age fourteen.

For Story Five (Classroom Authority), on Engagement at age ten there
was virtually no difference between lower and middle class; while at

age fourteen the lower class excelled the middle class. On Aid/Advice,

Implementation and Outcome thu ten-year-old middle class excelled the
ten-year-old upper-lower; however, at age fourteen the lower class ex-

celled the middle class. Concerning Response Length, the ten-year-old
lower class excelled the middle class, while at age fourteen the middle

class excelled the lower class.

For Story Six, concerning Anxiety, in three items the interaction

Age x SES was ,ignificant. On Response Length the ten-year-old upper-

lower class excelled the ten-year-old upper-middle class; but for the
fourteen-year-old subjects the upper-middle class excelled the upper-

lower group. On Negative Affect expressed by the Hero the lower class
excelled the middle class 'at both age levels, but at age fourteen this
difference in favor of the upper-lower class was greater than in the ten-

year-old groups.

For Total Affect, at ten there was virtually no social class dif-
ference while at age fourteen the lower class excelled the middle class.

On the story concerning Nonacademic Task Achievement (Story Seven)
there was only one significant Age x SES interaction and it was in re-
lation to the Outcome. In both age groups, the upper-middle class
excelled the upper-lower class subjects; however, this difference in
favor of the middle class was greater at age fourteen than at the other

age level.

The interaction Age x SES, in Stage I, was significant only on Story
One Coping Effectiveness (Academic Task Achievement) where ten-year-old
lower-class subjects excelled the ten-year-old middle-class subjects,
while the fourteen-year-old middle-class group excelled the fourteen-
year-old lower-class group.
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Considering the interactions Age x Sex there were no significant
interactions that occurred in both stages in the Mean scores used in

both systems. In the Mean scores considered for Stage III, there

occurred only one significant interaction: the fourteen-year-old

females excelled the males of the same age in the Mean Evaluation of
Outcome, while at age ten there was virtually no Sex difference.

On Coping Effectivenesr there were no Age x Sex significant inter-
actions in both cases but when each story was considered separately
in Stage III two of these interactions were significant. One sig-

nificant interaction occurred on Story Five, which concerns Class-
room Authority, where males excelled females at age ten, but females
excelled males at age fourteen.

On the other scales used only in Stage III for each story, various

Age x Sex interactions were significant. On the story concerning

Peers Aggression, in both age groups, the females received higher scores
than did the males on Response Length; however this difference, in
favor of females, was greater at age fourteen. Other significant inter-

actions appeared on Story Five (Classroom Authezity). These occurred

for Aid/Advice, Solver, and Evaluation of Outcome. In all these cases

the ten-year-old males excelled the ten-year-old females, and the four-
teen-year-old females excelled the fourteen-year-old males. On Story

Six
-
(Anxiety), on Total Affect, the females received higher scores than

did the males at both age levels, but this difference in favor of the
females was greater at age fourteen than at age ten. For Story Seven

(Nonacademic Task Achievement) th- significant interactions occurred on
Evaluation of Outcome, Negative Affect expressed by the Hero and in
Total Affect. In the first case, that is on Evaluation of Outcome, ten-
year-old males evaluated more positively the outcome of the stem about
Nonacademic Task Achievement than did the females of the same age;
however, among the fourteen-year-old subjects, females received the

higher scores. In that same behavioral area, on Negative Affect ex-
pressed by the Hero and on Total Affect (Hero plus Others) for both age
groups,. the females excelled the males; however, this difference in
favor of the females was greater at age ten.

Turning to the significant findings that occurred only in Stage I,
the interaction Age x Sex was significant in the scale sum for Stance,
where at age ten the females excelled the males but at age fourteen

males excelled females.

On roping Effectiveness, consideiing each story, the interaction con-
sidered in this paragraph was significant in Academic and in Yonacademic

Task Achievement. In the first case, females excelled males at age ten
but males excelled females at age fourteen. In the second case, males
excelled females at age ten and females excelled males at age fourteen.
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Socioeconomic Status

When socioeconomic status was considered as a source of variation
there was only one main effect which was similar in Stage I and Stage
III when Mean scores were considered. It occurred in relation to
Stance; on that variable the lower class excelled the middle class.
On Engagement, in Stage III, the lower class excelled the middle class
and in Stage I the middle class excelled the lower class. In Stage III
findings concerning Mean Instrumentality, the lower-class subjects
presented more instrumental acts made by the hero across stories than
did the middle-class subjects. There was no significant difference
(in Persistence) in Stage I.

On Mean Initiation, also the upper-lower class excelled the upper-
middle class in Stage III, while in Stage I this difference was not
significant.

On the Mean scores used only in Stage III the lower class excelled
the middle cla..s on the following scales: Mean Outcome, Mean Positive
Affect expressed by the Hero, and Mean Total Affect (Hero plus Others).
The middle class excelled the lower class on Mean Solver.

On Mean Coping Effectiveness there were no social class significant
effects in Stage III, but in the individual story scaling the lower
class excelled the middle class, when the story stem presented a problem
where the hero must cope with Peer Aggression (Story Three) and with
Anxiety (Story Six).

These findings were not true in Stage I, where only on the Story Six
(Nonacademic Task Achievement) was there a significant social class
effect, and in that case the middle class excelled the lower class.

Considering the items scored only in the scaling system used in
Stage III for each story there were some significant social class main
effects. For Story Two, involving Interpersonal Relations, the lower
.:lass excelled the middle class on Stance, Engagement, and Positive
Affect expressed by the Hero.

On Story Three (Peer Aggression), the lower class excelled the middle-
class in the following dimensions. Stance, Engagement, Initiation, Eval-
uation of Outcome and Instrumentality. On Story Four concerning Anxiety,
the lower-class subjects excelled the middle-class subjects on Engage-
ment, Positive and Negative Affect expressed by the Hero, Total Affect
and Instrumentality, and the reverse was true for Aid/Advice.

On Story Five, which concerns Classroom Authority, the upper-lower
group excelled the upper-middle group in relation to Stance and Engage-
ment; however, the middle-class subjects excelled the lower-class
subjects when Solver is considered because in their responses the hero
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was the solver more frequently. On Negative Affect expressed by Hero,
also, the middle class excelled the upper-lower class when the hero

must cope with Classroom Authority. For Story Six (Anxiety), the lower

class excelled the middle class in the following items: Stance, Engage-

ment, Initiation, Outcome, Negative Affect expresser by the Hero, Total

Affect and Instrumentality. On the story concerning Nonacademic Task
Achievement (Story Seven), the upper-middle group excelled the upper-
lower group in relation to the dimensions of Aid/Advice, Solver and
Outcome, while the upper-lower group excelled the upper-middle group in
Evaluation of Outcome and in presenting a higher frequency of Positive
Affect expressed by the Hero than did the upper-middle class subjects.

Turning to the Mean scores that were significant only in Stage I
that were scored in both scoring systems, the findings showed a SES
main effect in relation to the Mean scores of Sociability, Coping Ef-
fectiveness and Attitude toward Authority. The upper-middle class
subjects presented more responses of Sociability and Coping Effective-

ness than did the lower-class subjects, while the upper-lower class
subjects presented a more Positive Attitude toward Authority than did
the other class subjects. In relation the scale sums used only in

Stage I, the middle-class subjects pres...ated more Affect in conjunction
with the problem than did the upper-lower subjects.

In Stage I there was a significant difference in Coping Effective-
ness on Story Six (Nonacademic Task Achievement) where the :piddle class

excelled the lower class.

There were no SES x Sex interactions that were significant in both
stages for the Mean scores but, when the scaling system for each story
is considered, there were some significant interactions in Stage III.

On Story Three, which concerns Peers Aggression, in the upper-middle
class, virtually no Sex difference occurred whi:e in the lower class the
females excelled the males in relation to Positiv: Affect expressed by
the Hero.

In Story Five (Classroom Authority),also in relation to the Total
Affect (Hero Plus Others),there were no Sex differerces in the middle
class, while in the lower class the girls excelled the boys. For the
same story, in Instrumentality at the lower-class level the females
excelled the males and at the middle-class level, the males excelled
the females.

On the scales for Story Six (Anxiety) only on Implementation was
there a significant SES x Sex interaction and in that case, in the upper-
lower class the males excelled the females, while in the upper-middle
class the females excelled.
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On Story Seven (Nonacademic Task Achievement), in two scales, there
were significant SES x Sex interactions and they both occurred in the
same direction. On the scales of Outcome and Instrumentality lower-
class males excelled lower-class females and middle-class females ex-
celled middle-class males.

In Stage I the only SES x Sex significant interaction occurred for
Story Seven Coping Effectiveness (Interpersonal Relations) where the
lower-class males excelled the lower-class females and the middle-class
females excelled the middle-class males.

Sex

There was only one Sex main effect which was significant in both
stages. It occurred in relation to Initiation but in Stage III males
excelled females and in Stage I females excelled males.

In Stage III for the other Mean scales used in both systems the males
excelled the females on Implementation and on Instrumentality.

On the Mean scores used only in Stage III, the females scored higher
than the males in Mean Response Length, Mean Positive Affect expressed
by the Hero, Mean Negative Affect expressed by the Hero, Mean Evalua-
tion of Outcome and in Mean Total Affect (Hero Plus Others). On the

other hand the boys excelled the girls on Mean Aid/Advice which indi-
cates that in boys' responses the hero needed less help than he did
in girls' responses.

Several Sex main effects were observed for the first time in Stage
III when the scoring system was applied to each story. The most con-
Lstent finding involved Response Length. The girls differed signifi-

cantly from the boys on all stories, except on Story Six (Anxiety) and
the findings snowed that the females scored higher than the males.
Other consistent finding involved the affective behavioral area. In all

the cases where Sex appeared as a significant source of variation, the
females scored higher than the males. This ...:curred in the following

cases: Positive- Affect expressed by the Hero (Stories Two, Three, and
Five), Nega-ive Affect expressed by the Hero (Stories One, Four, Six,
and Seven) and Total Affect (Stories Two, Four, Six, and Seven). There

were other results by story that did not present the same consistency.
On Story One (Academic Task Achievement) the male responses of Self-
Implementation excelled the female responses. For Story Four (Anxiety)
the males excelled the females on Outcome. For the story concerning
Anxiety (Story Six) the females excelled the males on the Evaluation of
Outcome. For the Story Seven (Nonacademic Task Achievement) the males
scored higher than the females on the following scales: Solver, Imple-
mentation, Outcome, and Coping Effectiveness.
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Significant in Stage I, but not scored in Stage III, was the greater
Frequency, by males than by females, of Affect expressed In conjunction

with the problem. In Stage I, in Coping Effectiveness scored by each
story, the girls excelled the boys in the stories concerning Task
Achievement, Fathers' Authority, Aggression and Mothers' Authority.
The males excelled the females on Coping Effectiveness in the story con-

cerning Anxiety.

INTERPRETIVE COMMENTS AND IMPLICATIONS

Age Differences

Considering the total of possible significant findings and the
results that appeared actually as significant, it must be said that
age appears to have no consistent effect on the Coping Style and its
dimensions.

The considerable body of data that was described earlier showed that
there were only _a few cases in which the findings concerning age are
similar or identical in Stage I and Stage III. The main effect of Age

variable was consistent in both stages, only in some cases that will be

considered, now.

On the Occupational Values instrument, similar results concerning age
appeared in relation to the values: Esthetics, Prestige, Follow-Father,
Independence, Associates, Success and Intrinsic Values. As the same

did not occur in relation to the other values it is possible to carry
out the hypothesis, that for Brazilian children, Age is a significant
variable in relation to some values only.

This argument .;tarts from the observation that, in growing up, chil-
dren have their values shaped by other variables besides Age. In that

case, Age as a main factor could be important only to the values just

quoted.

Concerning coping theory, a very general proposition can be made:
for children, when engaged in problem-solving situations that involve
Occupational Values, Age is an important variable only in relation to

some values. The implications of this for educational practice could
be made only in terms of educators' expectancies being different in
relation to the children's reaction concerning some values.

On the Occupational Interest Instrument the Age main effect was
similar in Stage I and Ste-n III in Occupational Aspiration, Occupa-
tional Expectation, Discr Icy between Father's Occupation and Child
Aspiration. The tentative tormulation to explain the data concerning
the Occupational Values may also apply to the aspiration data.
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Similar resulta_were found also in relation to Educational Aspiration
in both stages, where main Age effect showed that as children grow up
they present consistently a higher educational aspiration. Possibly
this occurs not because Age is the only one factor having a relevant
influence in that aspect. The teen-ager has also a more correct per-
spective of the needing of education in our society and about the
diversification of careers that can be opened to a person by education.

Age is a variable that is important in relation to coping with
problems in Educational Aspiration and it is important to educators to
consider their relevancy, as it could be important to problems concern-
ing motivation to study or to go to school.

On the various behavioral areas considered in the Sentence Completion
instrument, Age was a variable that presented a consistent effect in
both stages only in some specific cases of the following behavioral
areas: Interpersonal Relations, Authority, Anxiety, Total Score and
Parent/Child Interaction. However, as this occurred, in each area, for
different Coping Style dimensions, it is not possible to draw conclu-
sions about the relevancy of the Age variable, even in the behavioral
areas just cited. One or two examples could make clearer that aspect:
for Stance, Age was a significant variable in the area of Interpersonal
Relations, Authority and Total Score, but not for other behavioral
areas. In the area of Anxiety, Age was significant only for the Coping
Style dimensions and Effectiveness, in both stages.

These findings could be explained in terms of the possibility of
slight changes in the make-up of the samples between Stage I and Stage
III. or in the fact that the instrument did not make it possible to
discriminate very well the effect of the variable just considered. In

all the cases, it is very difficult to consider the implications of
these findings for coping theory or of educational practice.

On the Story Completion instrument the findings showed very few
similar results in both stages that could be considered as an effect
of Age variable. Only in Stance and Persistence the results were con-
sistent in the Mean Scores evaluated for both stages. As the stories
were modified and the scoring and scaling systems extensively changed
in Stage III, it is difficult to discuss comparatively the findings in
both stages. But even in that situation it was possible to find con-
sistency of Age effect in relation to some coping dimensions in each
stage, or even in both.

Considering the results of the two projective instruments used in
the present research it appears that the Story Completion is more suit-
able to the study of the effect of age on Coping Style dimensions.
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For coping theory, Age could be considered a very important variable
as it is a humaa characteristic to change the style of coping with

problems. But el findirgs of the research in relation to Brazilian
sample were not consistent, showing the need of more studies on the

effect of that variable. It is important for teachers to know that
children of different ages can select different way:: to cope with prob-

lems of their lives.

When the variable Age is considered in its interactions with other
variables, the picture is not firm. Really there were a very few
results that presented as a consistent finding, similar or identical
results, in both stages.

Considering the significant findings of the Age x SES interaction,
the only consistent result in both stages, in the Aptitude and Achieve-
ment instruments,occurred in relation to Reading. In that case, in both

age groups the upper-lower class subjects presented lower results than
the upper-middle class subjects. These findings showed that the inter-
action is very important when the children have to face the Reading task.
Since in Brazil there are, until now, no programs of remedial education
of the culturally disadvantaged children, the results could be expected
in the direction thLL they appeared.

In view of these findings it is possible to suggest :le use of
remedial reading programs in the upper-lower class scbools.

Also in the expected direction was the influence of the interactions
Age x SES in relation to Educational Aspiration, where the middle class
excelled the lower class in both age groups.

The children of the upper-middle class when growing up have more
opportunities, more information, and more ambiental stimulation concern-
ing education than have the upper-lower class children. This situation
has implications in the way they cope with educational problems and in
their educational aspirations. Teachers must be prepared to guide the

children in that aspect,speciaily the lower-class pupils.

On tree projective instruments the results were not more consistent.
On the Sentence Completion instrument there were only two cases where
the interaction Age x SES was similar and in the same direction in both
stages. One occurred in relation to the Frequency of Positive Affect
in the behavioral area of Authority, and the other in Attitude on the
Total Score. On the S';ory Completion instrument there were no similar-
ities on the results of the aspects measured in both stages, but the
findings of both stages, scored by a different scoring system, suggested
for some behavioral areas the possibility of influence of the con-
sidered interaction. There is a need of further research to explain
this subject.
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These same assumptions could be made in relation to the interaction
Age x Sex, as there were only a very few similar results in both stages.
One occurred in relation to Educational Aspiration, where males
received higher scores than females in both ages, in both stages. That

is in accord with our social premises that considered the formal educa-
tion more important to males than to females. Two other similar

results appeared in the Sentence Completion: one in relation to Stance

on Aggression, where females excelled males at age ten and males ex-
celled females at age fourteen; the other in the Coping Etfectiveness
Total Score. On the Story Completion instrument the different system
of scoring the results did not permit close comparison, and only some
similar tendency could be observed. In a general way, the same assump-
tions about the interaction Age x SES could be made in relation to both
instruments.

In order to do a summary of the findings concerning the effect of the
Age variable on the differences of Coping Style dimensions it must be
said that its effect was not very strong or very cons': ent in both
stages. If, to its main effect would be added the effect of its inter-
action with other variables their role in the coping behavior possibly
would be more relevant to coping theory.

Social Class Differences

An examination of the data concerning the effect of social class
(SES) on the ..oping Style differences showed that this variable had a
significant effect only in some specific dimensions in some behavioral
areas. As in the case of the Age variable, it must be taken into con-
sideration that in relation to the total of possible relations con-
sidered, only a few were significant and so the findings must be inter-
preted wLh caution.

On the area of Aptitude and Achievement, social class was a signifi-
cant variable, in both stagef for Reading and for the Raven Aptitude
measure:, where the upperlowt: class scored lower than the u.,per-middle
class. This result is in accord with a great part of the literature
about this subject: it appears that social class has implications in
that behavioral area. As social class (SES) is a very complex variable
it is difficult to say of that complex, what aspect is more likely to
cause differences in the behavior. A variety of studies have showed
that environmental stimulation has a very important role in intellectu-
al development and in the development of the language. So it is
possible that this aspect would be important also for the Coping Style
dimensions in various behavioral areas. The informal education that
occurred at home and in the environment around the house appeared to
give less conditions to the development of the upper-lower class chil-
dren. The implications for educational practice is evident: there is
a great need for educational programs that could make it possible to
change the situation of the lower-class children.
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On Occupational Values the results in both stages were similar in
relation to the following val--s: Esthetics, Security, and Follow-
Father. In relation to Social Class (SES), only some values appeared
to be relevant, same as in the Age variable. In relation to the
coping theory it is necessary to search further the relation between
Occupational Values and Social Class. In relation to educational
practice, it must be taken into consideration that children from dif-
ferent social classes have different values.

In relation to the responses of the subjects to the Occupational
Interest instrument, the findings which were similar in both stages
occurred in relation to Child's Occupational Aspiration, Child's
Occupational Expectation and in relation to the Discrepancy between
Father's Occupation and Child's Aspirations.

From an analysis of the data it is poisible to say that the social
class variable (SES) is consistent in its effects, when the child must
face problems of Occupational Aspiratior and Expectation. Its effects
are in accord with what could be expected, since the children of upper-
middle class excelled the children of the upper-lower class in relation
to aspiration and expectation. On the other hand, the subjects of the
upper-lower class excelled the subjects of the upper-middle class in the
quoted discrepancy: this is easy to understand as the lower status
children want to improve their social status.

The findings concerning Occupational Interests can present some
implications for coping theory. Social class appears to be an impor-
tant variable that interferes with the Coping Styles of the child, when
he has to face problems in the professional area or when he has to
consider the level of school he wants to follow.

When students come from the upper-lower class, they appear to have
less motivation for higher educational levees or occupations, possibly
because they know the social and economic barriers to such mobility.
On the other hand, they want to do more than their parents did and want
to engage, in the future, in an occupation higher than the one of
their parents. This fact must be taken into consideration by the teacher
who teaches different social classes.

In accord with these same theoretical considerations were the find-
ings of Educational Aspiration, where upper-middle class subjects ex-
celled upper-lower class subjects, in Stage I and Stage III.

On the projective instruments the Maid effect of the social class
was not very consistent in Sentence Completion and as the system of
scoring and the items of the Story Completion were very different in
both stages, the conclusions cannot be drawn with security or validity.
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In the Sentence Completion instrument similar results in both stages
occurred only four times in all the possible relations. That happened
in relation to Attitude toward Authority, Frequency of Depressive and
Neutral Affect, and Interpersonal Relation, and in Coping Eff.ctive-
ness in relation to Authority. So, conclusions must be taken with
caution. The findings should be take. as clues that social ciass (SES)
can be an important variable to various behavior areas, that could be
relevant to the Coping dimensions. But as the results of the two
stages were so weakly consistent, there is a need of further research
in order to know more precisely the role of the considered variable.

The findings of the Story Completion instrument cannot permit con-
clusions because there are real differences in the instrument and in
the scoring system which prevent valid comparisons between Stage I and
Stage III, but in both stages these findings suggested the relevancy of
the social class variable for Coping dimensions in all behavioral areas.
It must be added that on the Mean scores of similar scoring system in
both stages, there was a consistent finding on Stance. All these
findings point out that it would be of great interest to the develop-
ment of the Coping Behavior Theory to do more research about the in-
fluence of the SES variable.

The interaction of SES x Sex was consistently significant only in
one case, where lower-class boys excelled the girls of the same class
on Raven, and upper-middle class boys were lower than upper-middle class
gills on the same instrument in both stages. Under this condition it is
impossible to draw some conclusion about the role of this interaction
on the Coping Style dimensions.

Sex Differences

The main effects of the Sex variable that were consistent in both
stages occurred in very specific behavioral areas or in relation to
some particular Coping dimension.

On the behavioral areas involving Occupational Values, Occupational
Interests and Educational Aspirations, the results were very consistent
and in accord with our social premises that considered that males and
females would have different values and interests, and also that males
would show higher Educational Aspiration than females. The consistency
of data in that instrument suggested that the variable Sex has a
relevant role in the coping theory. When person; must face problems
at occupational level it is possible that their sex will determine their
behavior, at least in part. This fact has implications for educational
practice of males and females, as they present different -yalues and
interests in relation to education and in relation to their future
occupation.
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On the Sentence Completion instrument, in a few cases only, the

main effect of the variable Sex was consistent in both stages. As has

been said, in the first part of the report of the Analysis of Variance

of Means, it is in the affective responses that the data were more

consistent and in the socially expected direction, that is, females

generally presented more Depressive Affect than males, and males more

Neutral Affect than females. These findings appear to support the idea

that Sex is a relevant variable to the affective dimension of Coping

behavior. For the other behavior areas and Coping dimensions the data
dispersion and the low consistency between the findings of both stages

did not permit conclusions.

The differences of items and scoring system considered in relation

to the Story Completion instrument did not permit conclusions about

the Sex variable, but the findings of each stage suggested that this

variable is relevant for various Coping Behavior dimensions, specially

for Affect and Coping Effectiveness.

Overall, the data about the influence of the variables Age, Sex, and

socioeconomic (SES) level showed that they could be relevant to the
Coping Behavior theory, but the data were not conclusive because in the

comparisons between Stage I and Stage III the findings were not in the

same direction all the time. The data concerning the instruments that

were used only in one stage, or that presented differences in form or

in scoring system in both stages, presented suggestions in the same

direction.
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ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

BRAZIL

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

This hypothesis was supported at greater than the .05 level of sig-
nificance since the upper-middle class children had higher Educational
Aspiration levels than did the upper-lower class children.

This hypothesis was also supported in Stage I.

ACHIEVEMENT MEASURES

Upper-middle class children will have higher Achievement
scores than will upper-lower class children.

This hypothesis was verified for the Raven and for Reading Achieve-
ment and Grade Point Average. It was not verified for Mathematics

Achievement.

This hypothesis was consistently verified in Stage I for all Aptitude

and Achievement measures. Thus, it should be considered tc have been
verified overall.

Girls will have higher Achievement scores than will boys.

Only on Mathematics Achievement did the girls score significantly

higher than did the boys. On the remainder of the Achievement weasures
and the Aptitude measure, there were no significant Sex differences.
In Stage I the hypothesis was not verified except for Grade Point
Average. For the other measures the males received significantly

higher scores. Thus the hypothesis must be rejected.

OCCUPATIONAL MEASURES

Upper-middle class children will have a higher objective
status level Occupational Expectation than will upper-lower
class children.

This hypothesis was verified in Stage III as the upper-middle class
children had significantly higher Occupational Expectations than did the
upper-lower class children. This hypothesis was also verified in Stage
I so it must be considered, overall, to have been verified.
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Upper-middle class children will have a higher level of
objective Occupational Aspiration than will upper-lower
class children.

This hypothesis was verified in Stage III as the upper-middle class
children had significantly higher Occupational Aspirations than did
the upper-lower class children. This hypothesis was also supported in
Stage I. Thus, overall, the hypothesis was confirmed.

Upper-middle class children will have different discrepancy
scores between Occupational Aspiration and Expectation than
will upper-lower class children.

There was no significant social class difference in the Aspiration/
Expectation Discrepancy score in Stage III. Also, the hypothesis was
not confirmed in Stage I, thus it must be totally rejected.

Upper-middle class children will prefer different Occu-
pational Values than will upper-lower class children.

This hypothesis was very poorly supported in Stage III, as or Drily
four of the fifteen Occupational Values were there significant social
class differences. Upper-lower class children scored significantly
higher on Esthetics, Security, and Surroundings while upper-middle class
children scored higher on Follow F.ther.

In Stage I there were significant social class differences on seven
of the fifteen Occupational Values and upper-lower class children pre-
ferred intrinsic values while upper-middle class children preferred
Extrinsic values. This difference was not observed in Stage III. Thus

the hypothesis was verified for Esthetics and Security, but cannot be
supported for the remainder of the values.

Upper-lower class children will show a greaten preference
for "Extrinsic" Occupational Values than will upper-middle
class children.

There was no significant social class difference on the Total Intrin-
sic or Extrinsic score. Also, the upper-lower class children preferred
only two of the Extrinsic values (and one Intrinsic value). In Stage I
the hypothesis could not be completely tested with Brazilian data since
errors in the original data resulted in an inability to correctly
analyze the Extrinsic Total score. Thus, the hypothesis was not sup-
ported in Brazil.

Males will nave a higher Occupational Expectation level
than will females.

This hypothesis was verified with Stage III data since the males
scored significantly higher on Occupational Expectation than did the
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females. This finding was also observed in Stage I. Thus, tne hypo-
thesis was completely verified.

Males will have a higher objective Occupational
Aspiration level than will females.

This hypothesis was verified in Stage III since the males had sig-
nificantly higher Occupational Aspirations than did the females. This
finding was also observed in Stage I. Thus the hypothesis was verified
overall.

Males will prefer different.Occupational Values than
will females.

This hypothesis was supported to a great extent since there were
eleven out of fifteen Occupational Values with significant Sex dif-
ferences. The females scored significantly higher on Altruism, Self-
Satisfaction, Intellectual Stimulation, Surroundings, Associates, and
Variety; while the males scored higher on Management, Creativity,
Prestige, Economic Returns, and Follow Father. In Stage I, also, the
hypothesis was verified for the most part as ten of the fifteen Occu-
pational Values showed significant Sex differences. Thus, overall, the
_hypothesis may be said to have been verified.

Females will more frequently choose "Intrinsic" Occupational
Values than will males.

This hypothesis was supported by the overall Intrinsic score in Stage
III, where the females scored higher than did the males. However, for
individual Intrinsic values, on only three of the eight values did the
females score significantly higher. The Stage I hypothesis with
Brazilian data could not be tested since errors in the original data
resulted in an inability to correctly analyze the Intrinsic Total score.
Thus, while Stage III c!ata supported the hypthesis to a fair degree,
there was no information available from Stage I data.

Males will more frequently choose "Extrinsic"
Occupational Values than will females.

This hypothesis was supporteo by the overall Stag.' III Extrinsic
score where males scored significantly higher than did females. Males
also scored higher on three of the seven individual Extrinsic values.

The hypothesis could not be tested with Stage I data in Brazil.
Thus, based upon Stage III data alone, there was fairly good support
for the hypothesis.

COPING STYLE MEASURES

Upper - middle class children will demonstrate a different

style of coping than will upper-lower class children.

-93-



On the Social Attitudes Inventory there were two significant social
class differences (in the areas of Authority and Aggression) which both
favored the upper-lower class. The Stage I instrument was different
and utilized different scales, thus direct comparisons could not be
made. There was rather poor support for the hypothesis in Stage III.

Turning next to the Sentence Completion, there were three signifi-
cant social class differences in the Task Achievement area, three in
the Interpersonal Relations area, five in Authority, three in Anxiety,
three in Aggression, and four in the Total score. That is, out of

forty-eight possible differences, twenty were significant.

In Stage I, only, nine out of thirty-two possible Sentence Comple-
tion scales showed significant social class differences. Thus, overall,

only modest support for the hypothesis was found in Sentence data.

In the Story Completton, of one hundred four possible significant
differences, thirty-eight significant social class differences were
observed, lending rather modest support only to the hypothesis. On the

Total Coping Style dimension scores in Stage I, there were five (out of
a possible nine) social class differences. Thus, overall, only modest
support for the hypothesis was obtained from Story Completion data.

Males will demonstrate a different style of coping than
will females.

On the Social Attitudes Inventory, three of the six possible Sex
differences were significant, all in favor of the females (Aggression,
Interpersonal Relations, and SAI Total score). The Stage I instrument
was different, but two of the four scales showed significant Sex dif-
ferences. Thus, there was modest support for the hypothesis from the

SAT.

Turning dow to Sentence Completion, out of forty-eight possible Sex
differences, thirteen were significant. In Stage I, out of thirty-two
possible Sex differences, twenty were significant. This was better
support for the hypothesis than was lent by Stage III data. Overall,

only very modest support was shown by Sentence Completion data.

Turning next to Story Completion, of the one hundred four possible
Sex differences, thirty-two of these differences were significant. Of

these, nine were obtained from the Mean Coping Style scores. In Stage

I, only two of the nine dimensions measured showed significant Sex dif-
ferences. Thus, Stage III data lent better support to the hypothesis,
but still '-he support was only modest.

Overall, considering all three instruments, there was only very
modest support for the hypothesis.

The difference in the style of coping between the males
end the females will be consistent across all five behavior
areas studied.
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In Sentence Completion, the only fairly consistent Sex difference
across areas involved Depressive Affect where females scored higher
and Neutral Affect where males scored higher.

On the Story Completion instrument, there was a consistent tendency
for the Response Length scores of females to be significantly higher
than those of the males. Also, there was a consistent tendency for
females to score higher on the Affect scales, whether Positive or
Negative Affect of the Hero, or for Total Affect. Thus, except for the

Affect dimensions and for Response Length, the hypothesis must be
rejected.

The same Sentence Completion findings were observed in Stage I re-
garding Neutral and Negative Affect. Stage I Story Completion data
was not the same since the consistent dimensions in Stage III were not
measured in Stage I, though there was data from Story Completion
indicating that males expressed more Neutral Affect than females.

Thus, overall, the hypothesis of consistency was upheld for the
Affective dimensions (and for Story Completion Response Length), but
not for any of the remaining Coping Style variables.

COPING EFFECTIVENESS MEASURES

The upper-middle class children will exhibit more
effective overall coping behavior than will the
upper-lower class children.

On the Sentence Completion Coping Effectiveness measures, in none of
the five areas did the upper-middle class excel on Coping Effectiveness

in Stage III. In Stage I, the upper-middle class excelled only in the

area of Aggression. Thus, Sentence Completion data did not support the

hypothesis in either study.

Turning to the Story Completion, in none of the stories did the upper-
middle class children excel, though the upper-lower class excelled on
two of the Coping Effectiveness scores. In Stage I, the upper-middle

class scored significantly higher on only one story, and also scored

higher on Total Coping Effectiveness.

Thus, Story Completion data did not lend very good support to the
hypothesis and it should, overall, be rejected.



BRAZIL INTRA- COJNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships among the Achieve-
ment Criterion measures.

In Stage III, of the ten correlations analyzed, seven were signifi-
cant, three at age ten and four at age fourteen. Aptitude correlated=
most frequently (five of six times) with the other achievement measures,
with Mathematics being the second best predictor. The correlations
ranged between .19 ano 46 with the highest being that between
Mathematics and GPA at age fourteen. GPA, overall, had the least
correlations with other variables.

In Stage I, of the six correlations tested, all six were significant
at both age levels. The correlations ranged between .21 and .38 with
the highest being, again, between Mathematics and GPA, except in this
instance, at age ten.

Taking the results of the two studies together, it may be said that
the hypothesis was rather strongly confirmed.

Hypothesis 2: There will be positive relationships between the

Criterion and the Peer BRS Criterion measures.

Of the fifty-four correlations examined, forty-one were significant,
all in the predicted direction. Of these, twenty-four were in the ten-
year-old sample and seventeen in the fourteen-year-old sample. Those
items which correlated most poorly with other variables were Self-
Asserticn (four nonsignificant), and both Interpersonal Relations and
Aggression (three each nonsignificant).

The correlations ranged between .14 and .43. The two highest (.43)
were between. GPA and both Academic Task Achievement and Initiation at
age fourteen. GPA was most frequently correlated with BRS variables
compared to the other two achievement measures.

In Stage I, all forty-eight correlations were significant in the
predicted direction. The correlations ranged between .11 and .69. The
highest (.69) was between Academic Task Achievement and GPA at age four-
teen. In general, all correlations with GPA were among the highest;
while those with Mathematics Achievement were among the lowest.

In summary, it may be said that this hypothesis was highly confirmed
in both studies.
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PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among the
Intrinsic Occupational -.slues.

Of the fifty-six correlations examined in Stage III, ten were signifi-

cant in the predicted direction (excluding correlations with the Total

score). Fourteen were correlated significantly in the direction oppo-

site from that predicted. Of those significant in the predicted direc-

tion, five were at age ten and five at age fourteen. (Those significant

in the opposite direction were also divided equally between the two age

groups.) There were eight correlations (four pairs) significant at both

age levels. These were: (a# Self-Satisfaction with Altruism, (b)
Creativity with Intelleczual Stimulation, and (c) Variety with both

Intellectual Stimulatior and Creativity. Significant at age ten only

was the relationship between Intellectual Stimulation and Altruism;

while at age fourteen only Self-Satisfaction and Intellectual Stimula-

tion were correlated positively. Variety had the largest number of

positive correlations, followed by Self-Satisfaction, Intellectual
Stimulation, and Creativity. The (positive) correlations ranged between

.15 and .46. The highest (.46) was between Intellectual Stimulation and
Variety at age fourteen.

Of the sixteen correlations with the Total Intrinsic score, thirteen
were significant, all in the predicted direction. The highest (.52,

.54) were those involving Intellectual Stimulation, followed by
Creativity and Altruism. Considering the large number of negative cor-
relations, the Total score does not appear to be a good indicator of

the individual correlations.

In Stage I, of the fifty-six correlations, eleven were significant
in the predicted direction. Of these eight (or four pairs) were sig-

nificant at both age levels. These were: (a) Altruism and Self-Satis-

faction, (b) Intellectual Stimulation with Creativity and Variety,and (c)

Creativity with Variety. Significant at age ten only was the relation-

ship between Management and Altruism. Significant at age fourteen only

was the relationship between Intellectual Stimulation and both Altruism

and Self-Satisfaction. (In Stage I there were twenty-eight correlations

significant in the direction opposite from that predicted.)

The positive correlations ranged between .18 and .39. The highest

(.38, .39) were between Intellectual Stimulation and Variety. All

scores were positively correlated with the Intrinsic Total score, sug-
gesting that this Total Intrinsic score was not a good representation

of the Intrinsic concept.

In conclusion, the data from neither study lent much support to the
hypothesis and it should be rejected. The "Intrinsic" concept seems

best defined by Altruism, Self-Satisfaction, Intellectual Stimula-
tion, Creativity, and Variety in both studies.
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Hypothesis 4: There will be positive relationships among the
Extrinsic Occupational Values.

Of the forty-two correlations examined for Stage III, four were
significant in the predicted direction (with fourteen significant in
the opposite direction). Of these, three were at age fourteen and one
at age ten. There were two correlations (one pair) significant at both
age levels. These were between Prestige and Economic Returns. Signifi-
cant at age fourteen only were the relationships of: (a) Follow Father
with Security, and (b) Associates with Surroundings.

The positive correlations ranged between .14 and .42 with the
highest being between Prestige and Economic Returns at age fourteen.

All but three of the correlations with the Extrinsic Total score
were significant in the predicted direction. Thus the Total score did
not appear to be a good representative of the Extrinsic measure. Sur-
roundings in both age groups and Associates at age fourteen were not
correlated with the Total score. Economic Returns and Prestige were
the most highly correlated with the Total score.

In Stage I, of the forty-two correlations, only seven of the correla-
tions were significant in the predicted direction with three at age ten
and four at age fourteen. There were six correlations (three pairs)
significant at both age levels. They were: (a) Surroundings with
Associates and Security; and (b) Prestige with Economic Returns. Sig-
nificant at age fourteen only was the relationship between Success and
Economic Returns. As in Stage I, there were a large number of signifi-
cant correlations in the direction opposite from that predicted (nine-
teen). However, all but one value was positively related to the Ex-
trinsic Total score (Surroundings at age ten). The highest correlation
with the Total score was from Economic Returns.

In conclusion, neither Stage I nor Stage III findings lent support
to the hypothesis, which must, therefore, be rejected.

Hypothesis 5: There will be negative relationships among the
Intrinsic and Extrinsic Occupational Values.

Of the one hundred and twelve correlations examined for Stage III,
forty were significant in the predicted negative direction. Of these,
twenty were at age ten and twenty at age fourteen. Of these thirty
(or fifteen pairs) were significant at both age levels. These were:
(a) Success witn Esthetics; (b) Security with Intellectual Stimulation;
(c) Prestige with Altruism, Self-Satisfaction, Intellectual Stimulation,
and Variety; (d) Economic Returns with Altruism, Self-Satisfaction,

Intellectual Stimulation, and Variety; (e) Surroundings with Management
and Variety; (f) Associates with Management; and (g) Follow Father with
Independence and Intellectual Stimulation.
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Significant at age ten only were the following relationships: (a)

Variety and Altruism with Follow Father, (b) Independence with Security,
(c) Management with Success, and (d) Creativity with Surroundings.
Significantat age fourteen only were the following relationships:
(a) Independence with Prestige, and (b) Creativity with Associates.

There were eleven correlations which were significant in the
opposite direction from that predicted. The correlations in the pre-

dicted direction ranged between -.14 and -.46. The highest was between

Altruism and Prestige at age ten.

The Extrinsic values which were most often correlated with Intrinsic
values were Prestige and Economic Returns. The Intrinsic values which

were moet often correlated with the Extrinsic values were Variety and
Intellectual Stimulation.

Of the fourteen correlations of the Extrinsic values with the
Intrinsic Total score, ten were significant in the predicted negative
direction. Those not significant involved Surroundings and Associates.
Of the sixteen correlations of Intrinsic values with the Extrinsic Total
score, fourteen were significant, all in the predicted direction. Mis-

sing were those of Esthetics at age ten and Management at age fourteen.
The highest correlation was that with Intellectual Stimulation (-.52,

-.54). The strongest correlation of an Extrinsic value with the
Intrinsic value totals was for Economic Returns (-.53, -.56).

In Stage I, of the one hundred and twelve correlations, forty-eight
were significant in the predicted direction. Of these, twenty-three

were in the ten-year-old sample and twenty-five in the fourteen-year-old
sample. There were thirty-two correlations (sixteen pairs) which were
significant at both age levels. These were: (a) Altruism with Prestige

and Economic Returns; (b) Esthetics with Success, Security, Surroundings,
and Follow Father; (c) Self-Satisfaction with Prestige and Economic
Returns; (d) Intellectual Stimulation with Security, Prestige, and
Economic Returns; (e) Creativity with Security, Surroundings, and Asso-
ciates; and (f) Variety with Security and Economic Returns. Significant

at age ten only were the following relationships: (a) Independence with

Economic Returns and Follow Father; (b) Management with Prestige and
Follow Father; (c) Intellectual Stimulation with Associates; and (d)
Variety with Associates and Follow Father. Significant at age fourteen

only were the relationships of (a) Independence with Security and Sur-
roundings;(b) Management with Surroundings and Associates; (c) Intellec-
tual Stimulation with Follow Father; (d) Creativity with Success and
Economic Returns; and (e) Variety with Success.

Upon examining the results of both studies, it appears safe to con-
clude that the hypothesis was partially verified. The evidence indi-

cates that there is a difference between Extrinsic and Intrinsic
values; though data from the preceding two hypotheses indicate that

neither Extrinsic nor Intrinsic can be considered unitary dimensions.
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Hypothesis 6: There will be positive relationships among the status
level measures of the Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
measures.

All six correlations were significant at both age levels in Stage III.
The correlations ranged between .29 and .74. The highest (.74) was
between Occupational Aspiration and Expectation at age ten. The corre-
lations were all higher in the ten-year-old sample.

In Stage I also, all correlations were significant in the predicted
direction though overall the correlations were higher in Stage I with
a range between .43 and .79. The same relationship was strongest in
Stage I as in Stage III at both age levels.

In summary, it may be concluded that the hypothesis was strongly
verified in both age groups with the greatest relationship being that
between Occupational Aspiration and Expectation. This high relationship
may have been partially due to a lack of discrimination between the two
terms on the part of some subjects.

Hypothesis 7: There will be a positive relationship between the
two Occupational Interest Discrepancy measures.

These two correlations were verified at both age levels with the
strongest relationship being in the fourteen-year-old sample where the
correlation was AO as compared to .21 at age ten.

This correlation was also significant in Stage I in both age groups.
All Stage I correlations involving other discrepancies not measured in
Stage III were also significant.

In summary, it may be concluded that the hypothesis was completely
verified at both age levels.

Hypothesis 8: There will be posii've relationships among the

SAI Good Coping measures across the five behavior
areas.

All twenty correlations examined were significant in the predicted
direction in both age samples. These correlations ranged between .16
and .55. The highest (.50, .55) were between SAI Aggression and Inter-
personal Relations with another large relationship (.52) at age four-
teen between Aggression and Authority.

All individual scales were highly correlated with the SAI Total score.
The greatest contribution to the Total score was from Authority, Aggres-
sion, and Interpersonal Relations.
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Comparisons with Stage I findings could not be made since the

instrument and its scales were completely different in the first stage.

Based on Stage III findings, alone, the hypothesis was completely

verified at both age levels.

Hypothesis 9: There will be positive relationships among the Views of
Life "Active" response measures across the twenty
subsyndrones plus the Total score.

Of the one hundred seventy-six correlations examined, only twenty-
one were significant in the predicted direction (with thirteen signifi-

cant in the opposite direction). These correlations, which were all in

the fourteen-year-old sample only, were between the following variables:

(a) Locus of Control with Confrontation/Avoidance, and Instrumentality/

Fantasy; (b) Immediate/Delayed Action with Competition/Cooperation and

Confrontation/Avoidance; (c) Intrinsic/Extrinsic with Self-/Other
Initiation, Instrumentality/Fantasy, and Positive/Negative Self-Concept;
(d) Competition/Cooperation with Self-Solver/Other Solver; (e) Indepen-
dence/Interdependence with Earned/Bestowed Status and Activity/Passivity

under Stress; (f) Earned/Bestowed Status with Confrontation/Avoidance
and Activity/Passivity under Stress; (g) Confrontation/Avoidance with
Activity/Passivity under Stress; (h) Self-/Other Initiation with
Instrumentality/Fantasy, Activity/Passivity under Stress, and Positive/

Negative Self-Concept; (i) Self-Solver/Other Solver with Self-/Joint
Implementation and Activity/Passivity under Stress; (j) Self-/Joint
Implementation with Positive/Negative Self-Concept; and (k) Instrumen-

tality/Fantasy with Positive/Negative Self-Concept.

The correlations ranged between .14 and .29. The highest was between

Self/Other Initiation and Positive/Negative Self-Concept.

Of the correlations with the Total score, all but two were signifi-

cant in the predicted direction. Those not significant were Competi-

tion/Cooperation and Emotional Control/Emotional Expressivity and

Acceptance. The highest correlations with the Total score were those of
Self-/Other Initiation (.46), Locus of Control (.41), and Positive/

Negative Self-Concept (.38). Thus the Total score was a fair repre-

sentation of the individual measures but none of the correlations were

high.

In summary, this hypothesis was rejected for a fourteen-year-old
sample as an insufficient proportion of the correlations were signifi-

cant.



Hypotheses 10-13: There will be positive relationships among
the measures of the same Sentence Completion
Coping Style variables across different

behavior areas.

Stance. Of the twenty correlations examined, seven were significant,

all in the predicted direction. Of these, two were at age ten and five

at age fourteen. There were two correlations (one pair) significant at

both age levels. These were between Task Achievement and Interpersonal

Relations Stance. Significant at age ten only was the relationship

between Authority and Task Achievement Stance. Significant at age

fourteen only were the following relationships: (a) Aggression with

Authority and Interpersonal Relations, and (b) Authority with Anxiety

and Interpersonal Relations.

The correlations ranged between .14 and .25. The highest was between

Authority and Interpersonal Relations Stance at age fourteen.

All individual Stance scores were significantly correlated with the
Total Stance in the predicted direction. The greatest contributions to

the Total score were from the Interpersonal Relations (.56, .67) and

Authority (.58,.62) areas. Thus the Total score appeared to be a

fairly good representation of the Stance measure.

In Stage I, of the twenty correlations, nine were significant in the
predicted direction (two at age ten and seven at age fourteen). Again,

all individual scores were positively correlated with the Total Stance

score.

In summary, there is some evidence for support of the hypothesis at
age fourteen, but virtually no support at age ten. Thus the hypothesis

must be rejected for the ten-year-old sample.

faaAgtrmal. Of the twenty correlations examined six were significant,
one at age ter and five at age fourteen. Two correlations (one pair)

were significant at both age levels. These were between Interpersonal

Relations and Task Achievement Engagement. Significant at age fourteen

only were the following relationships: (a) Aggression with Authority,
Anxiety, and Interpersonal Relations; and (b) Anxiety with Interpersonal

Relations.

The correlations ranged between .15 and .29. The highest was between

Interpersonal Relations and Task Achievement at age ten.

All area Engagement scores were significantly correlated with the
Engagement Total score with the greatest contributions being from Inter-
personal Relations (.60,.68), and Task Achievement (.68, .59).

In Stage I, only three of the twenty correlations were significant,
one at age ten and two at age fourteen.
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Thus summarizing, the hypothesis must be completely rejected at
age ten and should probably also be rejected at age fourteen though
the support is somewhat stronger for these older children.

Aid/Advice. Of the twenty correlations examined, eight were sig-
nificant, three at age ten and five at age fourteen. There were two
correlations (one pair) significant at both age levels. These were
between Aggression and Authority. Significant at age ten only was the
relationship between Task Achievement and both Aggression and Anxiety.
Significant at age fourteen only were the following relationships:
(a) Authority with Interpersonal Relations and Task Achievcment,
(b) Anxiety with Interpersonal Relations, and (c) Interpersonal Rela-
tions with Task Achievement.

The correlations ranged between .14 and .23. The highest was
between Aggression and Authority at age ten.

Eight of the ten Aid/Advice scores were significantly correlated
with the Aid/Advice Total score. Those not correlated were Authority
and Interpersonal Relations at age ten. The greatest contribution by
far (.93) was from Task Achievement in the ten-year-old sample; which
is not difficult to understand if one recalls the nature of the Task
Achievement items where requesting help was a natural and common
response.

This scale was not analyzed in Stage I. Based on Stage III findings
there was rather poor support for the hypothesis at both age levels,
though the support was stronger at age fout,..en than at age ten where
the hypothesis must be rejected.

Coping Effectiveness. Of the twenty correlations examined eleven
were significant, all in the predicted direction. Of these, six were
at age ten and five at age fourteen. Eight of these correlations (four
pairs) were significant at both age levels. These were: (a) Aggres-
sion with Authority and Interpersonal Relations, (b) Anxiety with
Interpersonal Relations, and (c) Interpersonal Relations with Task
Achievement. Significant at age ten only were the following relation-
ships: Aggression and Anxiety with Task Achievement. Significant at
age fourteen only was the relationship between Authority and Anxiety.

The correlations ranged between .15 and .28. The highest was between
Interpersonal Relations and Task Achievement at fle fourteen.

kll individual Coping Effectiveness scores were significantly corre-
lated with the Coping Effectiveness Total score. The greatest contribu-
tion was that of Authority, followed by that of Interpersonal Relations
and Task Achievement.

In Stage I, sixteen of the twenty correlations were significant, six
at age ten and ten at age fourteen.
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Overall, the greatest support for the hypothesis was in the fourteen-
year-old sample, but the support at both age levels is extremely
tentative and the hypothesis should be rejected at age ten but tenta-
tively accepted at age fourteen.

Hypothesis 14: There will be a positive relationship among the

Coping Style Dimension Total scores and Cop_ng
Effectiveness Total score.

Of the twelve correlations examined, all correlations were signifi-
cant in the predicted direction. The correlations ranged from .66 to
.95. The highest correlations (.93, .95) were between Total Engage-
ment and Total Aid/Advice. All the correlations were quite high.
Scores on each Coping Style Dimension were highly related to one another,
and since Coping Effectiveness ratings are based to a great- extent on
Coping Styles utilized, one would expect this relationship to be quite
high. This correlation was not tested in Stage I; thus bas.-' on Stage
III data the hypothesis should be accepted.

Hypothesis 15: There will be a positive relationship among the

Sentence Completion Attitude measures and Attitude
Total score across behavior areas.

Of the twelve correlations examined, seven were significant, all in
the predicted direction. Of these, three were ac age ten and four at
age fourteen.

There were six correlations (three pairs) which were significant at
both age levels. These were: (a) Attitude Tow .,-d Authority with
Attitude Toward Anxiety and Task Achievement, and (b) Attitude Toward
Anxiety with Attitude Toward Task Achievement. Significant at age
fourteen only was the relationship between Authority and Interpersonal
Relations Attitude.

The correlations ranged between .17 and .26. The highest (.26) was
between Authority and Anxiety Attitude at age fourteen.

All Attitude measures were significantly and positively related with
the Attitude Total score. The greatest contribution to the Total score
was from Attitude Toward Authority (.67, .80), followed by Interpersonal
Relations (.60, .65).

In Stage I, four out of six correlations were significant, all in
the predicted direction (Attitude Toward Anxiety was not measured in
Stage I).

In summary, tentative support must be given to the hypothesis,
especially for Authority and 'ask Achievement. Support was somewhat
better overall at age fourteen than at age ten.
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Hypotheses 16-19: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimension across the different behavior areas
and with the Total Affect scores.

Hostile Affect. Of the twenty correlations examined, nine were
significant, all in the predicted direction. Of these, five were in
the ten-year-old sample and four in the fourteen-year-ole sample. There
were four correlations (two pairs) which were significant at both age
levels. These were between (a) Aggression and Authority Hostile Affect
and (b) Authority and Task Achievement Hostile Affect. Significant at
age ten only were the relationships of Anxiety with Aggression,
Authority, and Interpersonal Relations Hostile Affect. Significant at
age fourteen only was the relationship between Anxiety and Task Achieve-
ment Hostile Affect.

The correlations ranged between .13 and .27. The highest (.27) was
between Authority and Task Achievement Hostile Affect at agc, ten.

All of the Hostile Affect scores were significantly correlated with
the Hostile Affect Total score. The greatest contribution to the Total
score was from Authority (.60, 68), followed by Aggression (.60, .66).
The Total Hostile Affect score appears to have been a fair representa-
tion of the Hostile Affect measure.

In Stage I, Hostile and Depressive Affects were not separated but
were measured under one heading of Negative Affect. In the Stage I
hypothesis involving Negative Affect, ten of the twelve correlations
examined were significant, all in the predicted direction. Not signifi-
cant was the relationship between Aggression and Task Achievement at
both age levels.

Considering the findings of both studies, tentative support for the
hypothesis can be given to the hypothesis at both age levels, but the
support was not strong.

Depressive Affect. Of the twenty correlations examined. fourteen
were significant, all in the predicted direction. Seven of these were
at age ten and seven at age fourteen. Of these, twelve (six pairs) were
significant at both age levels. These were: (a) Aggression with
Authority and Interpersonal Relations Depressive Affect; (b) Authority
with Anxiety and Interpersonal Relations Depressive Affect; and (c)
Anxiety with Interpersonal Relations and Task Achievement Depressive
Affect. Significant at age ten only was the relationship between
Aggression and Anxiety Depressive Affect. Significant at age fourteen
only was the relationship between Authority and Task Achievement Depres-
sive Affect.

The correlations ranged between .14 and .36. The highest (.36) was
between Aggression and Authority Depressive Affect at age ten.
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All Depressive Affect scores were significantly correlated with the
Depressive Affect Total score. The greatest contribution to the Total

score was from Authority (.78, .77), followed by Interpersonal
Relations (.70, .71). The poorest was from Task Achievement (.26, .38).
Tr: general, however, the Total score apieared to be a fair representa-
tion of the Depressive Affect measure.

In Stage I, ten out of twelve correlations were significant for
"Negative Affect," five in each age group.

This, combined with Stage III findings, lent fairly good support to
the hypothesis at both age levels. The poorest support was in the area

of Task Achievement.

Neutral Affect. Of the twenty correlations examined, seventeen were
significant, seven at age ten and ten at age fourteen. There were four-
teen correlations (seven pairs) which were significant at both age
levels. These were: (a) Aggression with Authority, Anxiety, and Inter-
personal Relations Neutral Affect; (b) Authority with Anxiety and Inter-
personal Relations Neutral Affect; and (c) Anxiety with Interpersonal

Relations and Task Achievement Neutral Aff.,:. Significant at age
fourteen only were the relationships between Task Achievement and Aggres-
sion, Authority and Interpersonal Relations Neutral Affect.

The correlations ranged between .14 and .28. The highest (.28) was
between Anxiety and Interpersonal Relations Neutral Affect at age ten.
All Neutral Affect scores were correlated significantly with the Neutral
Affect Total score. The greatest contribution was from Authority
(.66, .69) followed by Interpersonal Relations (.66, .67). The Total
score appeared to be a fairly good representation of the Neutral Affect
measure.

The hypothesis for Neutral Affect was not tested in Stage I. Stage

III findings indicated that the hypothesis was fairly well verified at
age ten and completely verified at age fourteen.

Positive Affect. Of the twenty correlations examined, none were
significant.

Four of the ten scales were positively correlated with the Positive
Affect Total score. The greatest contribution was from Task Achievement
(.97, .69), followed by Anxiety (.22, .71). Thus the Total score was
not a good representation of the Positive Affect measure.

In Stage I, also, none of the Positive Affect correlations were sig-
nificant, though all correlated positively with the Total Positive
Affect score.
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Therefore the hypothesis must be totally rejected at both age

levels, based on lack of findings in both studies.

Hypothesis 20: There will be a positive relationship between the
Total Attitude measure and the Total Positive Affect

measure. There will be negative relationships
between the Tntal Attitude measure and the Total
Hostile and Depressive Affect measures.

Of the six correlations examined, four were significant, but only

two in the predicted direction. Those significant in the predicted
direction were the negative correlations of Total Attitude with Total

Hostile Affect (-.23, -.30). (However, Total Depiessive Affect was
positively correlated with Total Attitude; while Total Positive Affect
was negatively correlated with Total Attitude, both at age fourteen.)

In Stage I, the predicted relationship between both Negative and
Positive Affect and Total Attitude was present in both age samples.

Considering the results of both studies together, one must conclude
that there was contradictory evidence for Positive Affect and, to a
lesser extent, for Negative Affect though Hostile Affect in Stage III

and Negative Af ect in Stage I both met the specifications of the

hypothesis at bc.h age levels. Thus tentative support was given to

the hypothesis for Negative Affect, more specifically to Hostile Affect.

Hypothesis 21: There will be positive relationships between the Total
Positive Affect measure, the Total Attitude measure
and the Coping score Totals. There will be negative
relationships between the Total amount of Hostile
and Depressive Affect expressed and the Coping Style
and Effectiveness Total scores.

Of the thirty-two correlations examined, twenty were significant,

all in the predicted direction. Of these, eight were in the ten-year-

old sample, and twelve in the fourteen-year-old sample. There were

sixteen correlations (eight pairs) which were significant in both age

samples. These were: (a) The negative relationship between Total
Hostile Affect with Total Engagement, Aid/Advice, and Coping Effective-
ness; (b) the negative relationships between Total Depressive Affect

and Total Stance, Aid/Advice, and Coping Effectiveness; and (c) the
positive relationship between Total Attitude and Total Engagement and

Aid/Advice. Significant at age fourteen only were the following rela-

tionships: (a) Total Hostile Affect and Total Stance; (b) Total De-
pressive Affect and Total Engagement; and (c) Total Attitude with Total

Stance and Coping Effectiveness.

None of the correlations with Positive Affect were significant.
Seven out of eight correlations involving both Hostile and Depressive
Affect were significant, and six out of eight involving Total Attitude

were significant.
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The correlations ranged between -.14 and -.58. The highest corre-
lations (-.58, -.58) were between Total Hostile Affect and Coping Ef-

fectiveness.

Stage I findings were quite similar to Stage III findings in that
the relationships between the Coping score totals and both Total

Negative Affect and Total Attitude were significant in the predicted

direction; while the relationship with Positive Affect was not signifi-

cant in any case. The highest correlation was again that between Total

Coping Effectiveness and Total Negative Affect.

Thus, considering the results of both studies together, it may be

concluded that the hypothesis was verified for all except Positive

Afiect. The hypothesis must be rejected for relationship between
Coping score totals and Positive Affect.

Hypotheses 22-31: There will be a positive relationship among
the measures of the same Story Completion
Coping Style dimensions and Coping Effectiveness
scores across the different behavior areas and with

the Total scores for Coping Style and Coping

Effectiveness.

Stance. Of the forty-two correlations examined, eleven were

cant, all in the predicted direction. Of these, three were at age

ten and eight at age fourteen. There were two correlations (one pair)

which were significant at both age levels. These were between Story

Four Anxiety and Academic Task Achievement. Significant at age ten only

were the following relationships: (a) Authority with Story Six

Anxiety and (b) interpersonal Relations with Nonacademic Task Achieve-

ment. Significant at age fourteen only were the following relationships:

(a) Aggression with Story Four Anxiety, Interpersonal Relations, and

both Academic and Nonacademic Task Achievement; and (b) Interpersonal

Relations with Authority and Stories Four and Six Anxiety.

The correlations ranged between .14 and .25. The highest (.25) was

between Interpersonal Relations and Authority at age fourteen.

All of the indivioual Stance scores were significantiy correlated

with the Total Stance score. The greatest contribution was from
Academic Task Achievement (.52, .54), followed by Story Six Anxiety

(.52, .47). In general, the Stance Total score was a good representa-

tion of the Stance measure.

Stance was not measured in Stage I except for in Story One.

In conclusion, there was virtually no support for the hypothesis at

age ten and rather poor support at age fourteen.
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Engagement. Of the forty-two correlations examined, nine were
significant in the predicted direction (and one in the direction oppo-
site from that predicted). Of these, two were at age ten and seven at
age fourteen. There were two correlations (one pair) significant at
both age levels. These were between Authority and Story Six Anxiety.
Significant at age ten only was the relationship between Story Four
Anxiety and Academic Task Achievement. Significant at age fourteer.

were the following relationships: (a) Aggression with Story Four
Anxiety, Interpersonal Relations, and Nonacademic Task Achievement, and
(b) Interpersonal Relations with Authority, and Stories Four and Six
Anxiety.

The correlations ranged between .15 and .29. The highest (.29) was
between Authority and Interpersonal Relations at age fourteen.

All individual Engagement scores were significantly correlated with
the Engagement Total score. The greatest contribution to the Total
score was from Story Six Anxiety (.54, .56) fro_ owed by Academic Task
Achievement (.54, .53). In general, the Total score was a fairly good
representation of the Engagement measure.

In Stage I, of the fifty-six correlations examined, twenty-two were
significant, with fifteen in the ten-year-old sample and seven in the
fourteen-year-old sample. Thus, Stage I results supported the hypoth-
esis to a greater extent than did the Stage III results, especially in
the ten-year-old sample.

Overall, the hypothesis must be rejected due especially to the poor
Stage III findings and the contradictory age findings in the two
studies.

Initiation. Of the forty-two correlations examined, five were sig-
nificant, two at age ten and three at age fourteen. There were two
correlations (one pair) significant at both age levels. These were
between Authority and Story Six Anxiety. Significant at age ten only
was the relationship between Story Six Anxiety and Interpersonal Rela-
tions. Significant at age fourteen only was the relationship between
(a) Aggression and Nonacademic Task Achievement, and (b) Authority with
Interpersonal Relations.

The correlations ranged between .14 and .23. The highest (.23) was
between Authority and Interpersonal Relations at age fourteen.

All individual Initiation scores were significantly correlated with
the Initiation Total score. The greatest contribution was from Story
Six Anxiety /,.52, .49), followed by Academic Task Achievement (.46,
.53).
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In Stage I, of the fifty-six correlations examined, eighteen were
significant, sixteen at age ten. Again, Stage I data supported the
hypothesis far better than did Stage III data, especially at the ten-
year-old age level.

Overall, the hypothesis must be rejected, though Stage I data in
the ten-year-old sample lent some support to the hypothesis.

Aid Advice. Of the forty-two correlations examined, only one was
significant in the predicted direction (and one in the direction oppo-

site from that predicted). That was between Story Four Anxiety and
Academic Task Achievement (.15) at age fourteen.

All individual Aid/Advice scores were significantly correlated with
the Aid/Advice Total score. The greatest contribution was from
Academic Task Achievement (.49, .56).

Aid/Advice was not scored in Stage I, so all conclusions must be
drawn from Stage III data. Therefore the hypothesis must be rejected.

Solver. Of the forty-two correlations examined, only one was sig-

nificant. That was between Story Four Anxiety and Interpersonal Rela-
tions (.14) at age fourteen.

All individual Solver scores were significantly correlated with the
Solver Total score. The greatest contribution was from Academic Task
Achievement (.46, .55) followed by Story Six Anxiety (.50, .42). The
Solver Total score was a fair representation of the individual Solver
scores.

Solver was not measured in Stage I, thus all conclusions must be
based on Stage III data. The results from Stage III led to the re-

jection of the hypothesis for both age samples.

Implementation. Of the forty-two correlations examined, four were
significant in the predicted direction, one at age ten and three at age
fourteen. Significant at age ten only was the relationship between
Authority and Story Six Anxiety. Significant at age fourteen only were
the following relationships: (a) Aggression with Story Four Anxiety;
and (b) Interpersonal Relations with Story Four Anxiety and Authortty.

The correlations ranges between .14 and .20. The highest (.20) was
between Story Four Anxiety and Interpersonal Relations at age fourteen.

All but one Implementation score was significantly correlated with
the Implementation Total score. (Not significantly correlated was the
relationship between the Total score and Nonacademic Task Achievement
at age fourteen.) The greatest contribution was from Academic TasA
Achievement (.45, .54) followed by Story Six Anxiety (.52, .42).
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In Stage I, of the forty-two correlations examined, eleven were
significant, all in the predicted direction. Of these, nine were at
age ten and two were in the fourteen-year-old sample. Based on the

data from these two studies, the hypothesis must be rejected at both
age levels:

Outcome. Of the forty-two correlations examined, six were signifi-
cant in the predicted direction, and two in the direction opposite of
that predicted. Of these, four were at age ten and two at age fourteen.
The following correlations were significant at age ten: (a) Aggression
with Story Six Anxiety; (b) Story Four Anxiety with Story Six Anxiety
and Nonacademic Task Achievement; and (c) Authority with Story Six
Anxiety. Significant at age fourteen only were the following relation-
ships: (a) Story Six Anxiety with Interpersonal Relations, and (b)
Story Four Anxiety with Academic Task Achievement.

The correlations ranged between .15 and .23. The highest (.23) was
between Story Six Anxiety and Interpersonal Relations at age fourteen.

All except one individual Outcome variables were correlated with the
Outcome Total score (Nonacademic Task Achievement at age fourteen). The
greatest contribution to the Total score was from Story Four Anxiety

(.58, .47). Thus, the Total score was seen as a fair representation of
the Outcome variable.

There were no hypotheses regarding Outcome in Stage I. Thus, the
hypothesis must be rejected based on Stage III data.

Evaluation of Outcome. Of the forty-two correlations examined, nine
were significant in the predicted direction. Of these, five were in the
ten-year-old sample, and four in the fourteen-year-old sample. The
following were significant at age ten only: (a) Authority with Story
Four Anxiety and Nonacademic Task Achievement; (b) Story Four Anxiety
with Story Six Anxiety and Nonacademic Task Achievement; and (c) Inter-
personal Relations with Academic Task Achievement. Significant at age

fourteen only were the following relationships: (a) Aggression with
Interpersonal Relations; (b) Story Six Anxiety with Interpersonal
Relations and Nonacademic Task Achievement; and (c) Interpersonal Rela-
tions with Nonacademic Task Achievement.

The correlations ranged between .16 and .25. The highest (.25) were
between Interpersonal Relations and Academic Task Achievement (age ten)
and Nonacademic Task Achievement (age fourteen).

All individual Evaluation of Outcome scores were significantly corre-
lated with the Evaluation of Outcome Total score. The greatest contribu-
tion to the Total score was from the Interpersonal Relations Story
(.50, .53). The stories which were correlated most frequently with other
stories were Nonacademic Task Achievement and Interpersonal Relations.



This hypothesis was not tested in Stage I. Based on Stage III data,
the hypothesis must be rejected at both age levels.

Coping Effectiveness. Of the forty-two correlations examined, six
were significant in the predicted direction. Of these, two were at
age ten and four at age fourteen. Significant at age ten only were
the following relationships: Academic Task Achievement with Story Four
Anxiety aad Interpersonal Relations. Significant at age fourteen only
were the following relationships: (a) Aggression with Story Four
Anxiety; (b) Authority with Story Six Anxiety and Interpersonal Rela-
tions; and (c) Story Four Anxiety with Interpersonal Relations. The
correlations ranged between .15 and .23. The highest (.23) was between
Aggression and Story Four Anxiety at age fourteen.

All individual Coping Effectiveness scores were significantly
correlated with the Coping Effectiveness Total score. The greatest
contribution was from Academic Task Achievement (.52, .55), followed
by Story Six Anxiety (.50, .45). In general, the Total score appeared
to be a fairly g000 representation of the Coping Fffectiveness measure.

In Stage I, of the fifty-six correlations examined, twenty-four were
significant, all in the predicted direction. Of these, eleven were at
age ten and thirteen were at age fourteen. Thus, Stage I data gave
better support to the hypothesis than did Stage III data.

Considering both studies simultaneously, the hypothesis must be
rejected at both age levels, though there was somewhat better support
at age fourteen than at age ten in both studies.

Instrumentality. Of the forty-two correlations examined, only three
were significant in the predicted direction. Of these, one was at age
ten and two at age fourteen.

Significant at age ten only was the relationship between Story Six
Anxiety and Nonacademic Task Achievement. Significant at age fourteen
only were the relationships of Interpersonal Relations with both Aggres-
sion and Story Four Anxiety.

The correlations ranged between .14 and .20. The highest (.20) was
between Story Four Anxiety and Interpersonal Relations at age fourteen.

All individual Instrumentality scores were significantly correlated
with the Instrumentality Total score. The greatest contribution to the
Instrumentality Total score was from Story Four Anxiety (.49, .54)
followed by Aggression (.48, .52).
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In Stage I Instrumentality (Persistence), out of fifty-six correla-
tions, thirteen were significant. Of these, ten were at age ten and

three at age fourteen.

Combining the results of both studies, the hypothesis must be
rejected at both age levels, though in Stage I there was some support
at age cen.

Hypotheses 32a. - 32b.: There will be a positive relationship among
the Coping Style Dimension Total scores and Total
Coping Effectiveness.

Of the ninety-two correlations examined, eighty-nine were signifi-

cant, all in the predicted direction. The only correlations which
were not significant were the following relationships: (a) Total

Evaluation of Outcome with both Total Aid/Advice and Total Solver at
age ten; and (b) Total Evaluation of Outcome with Total Instrumentality
at age fourteen. The correlations ranged between .16 and .93. The
highest (.93) was between Total Stance and Total Engagement at age ten.
A large number of the correlations were extremely high (.60 and above).

This particular hypothesis was not tested in Stage I.

In summary, based on Stage III data, the hypothesis was completely
verified at both age levels.

Hypothesis 33: There will be a positive relationship among Length of
Response across all behavior areas.

Of the forty-two correlations examined, forty-one were significant,
all in the predicted direction. The only one which was not significant
was that between Story Six Anxiety and Interpersonal Relations at age

fourteen. The correlations ranged between .15 and .70. The highest
(.70) was between Authority and Story Six Anxiety at age ten.

All individual Response Length scores were positively correlated with
the Response Length Total score. The greatest contribution to the Total
score was from Story Six Anxiety (.82, .74), followed by that of
Authority (.80, .70).

Response Length was not measured in Stage I. Therefore, based on

Stage III data only, the hypothesis was completely verified at both age
levels.



Hypotheses 34-36: There will be a positive relationship among
the measures of the same Story Completion Affect
dimension across the different behavior areas.

Positive Affect Hero. Of the forty-two correlations examined,
eleven were significant, all in the predicted direction. Of these,
five were at age ten and six at age fourteen. Thcre were two correla-
tions (one pair) which were significant at both age levels. These
were between Aggression and Interpersonal Relations. Significant at
age ten only were tae following relationships: (a) Aggression with
Nonacademic Task Achievement; (b) Authority with Story Four Anxiety
and Nonacademic Task Achievement; and (c) Story Four Anxiety with
Story Six Anxiety. Significant at age fourteen only were the following
relationships: (a) Aggression with Authority; (b) Academic Task
Achievement with Authority and Story Four Anxiety; and (c) Nonacadem-
ic Task Achievement with Story Six Anxiety and Academic Task Achieve-
ment.

The correlations ranged between .14 and .20. The highest (.20) was
between Story Four Anxiety aid Academic Task Achievement at age four-
teen.

All except one individual Positive Affect Hero score were positively
correlated with the Positive Affect Total score. Not significant was
the relationship between Nonacademic Task Achievement and the Total score
at age ten. The greatest contribution to the Total score was from Inter-
personal Relations (.64, .49). The Total score appeared to be a fairly
good representation of the individual Positive Affect scores.

Affect was not measured in the same manner in Stage I, thus compari-
sons cannot be made. Looking at Stage III data only, there was in-
sufficient evidence to support the hypothesis at either age level.
Therefore it muse be rejected.

Negative Affect Hero. Of the forty -two correlations examined, four-
teen were significant, all in the predicted direction. Of these nine
were at age ten and five at.age fourteen. There were four correlations
(two pairs) which were significant at both age levels. These were
between (a) Authority and Story Four Anxiety, and (b) Academic and Non-
academic Task Achievement. Significant at age ten only were the follow-
ing relationships: (a) Aggression with Authority; (b) Authority with
Story Six Anxiety and both Academic and Nonacademic Task Achievement;
and (c) Story Four Anxiety with Story Six Anxiety, Interpersonal Rela-
tions, and Nonacademic Task Achievement. Significant at age fourteen
only were the following relationships: (a) Nonacademic Task Achievement
with Aggression and Anxiety; and (b) Interpersonal Relations with
Academic Task Achievement.

The correlations ranged between .15 and .34. The highest (.34) was
between Authority and Story Six Anxiety at age ten.
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All individual Negative Affect scores (except Nonacademic Task

Achievement at age fourteen) were significantly correlated with the

Negative Affect Hero Total score. The greatest contribution to the

Total score was from the Authority Story ( .64, .54) followed by that

of Story Four Anxiety (.58, .56). The Total score was a fairly good

representation of the Negative Affect Hero measure.

Comparisons with Stage I data could not be made since Affect was

measured in a different manner in Stage I. Based upon Stage III

data, support for the hypothesis was very poor and the hypothesis should

be rejected at age fourteen with only tentative support at age ten.

Total Affect of Hero Plus Others. Of the forty-two correlations

examined, eighteen were significant. Of these, seven were at age ten

and eleven at age fourteen. There were ten correlations (five pairs)

which were significant at both age levels. These were: (a) Aggression
with Interpersonal Relations; (b) Authority with Stories Four and Six

Anxiety; (c) Story Four Anxiety with Story Six Anxiety; and (d) Story

Six Anxiety with Nonacademic Task Achievement. Significant at age ten

only were the following relationships: (a) Story Four Anxiety with
Interpersonal Relations, and (b) Interpersonal Relations with Academic

Task Achievement. Significant at age fourteen only were the following

relationships: (a) Aggression with Authority, Story Six Anxiety, and
Nonacademic Task Achievement; (b) Authority with Nonacademic Task
Achievement; (c) Nonacademic Task Achievement with Story Four Anxiety

and Academic Task Achievement.

The correlations ranged between .14 and .34. The highest (.34) was

between Authority and Story Four Anxiety at age ten.

All individual scores were significantly related to the Total Affect

Hero and Others Total score. The greatest contribution to the Total

score was Nonacademic Task Achievement (.54, .50) followed by Story Four

Anxiety (.53, .51) and Authority and Story Six Anxiety ( .50, .51).
Overall the Total score was a fairly good representation of the Total

Affect of Hero Plus Others measure.

This Affect measure was not obtained in Stage I. In summary, there

was fair support for the hypothesis at age fourteen and somewhat poor

support at age ten. Overall there was tentative support for the

hypothesis.

Hypothesis 37: There will be a positive relationship among the
Story Completion Total Positive Affect measure and
the Total Coping Style measure. There will be a
negative relationship among the Story Completion Total
Negative Affect measure and the Total Coping Style

measures.
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Of the twenty correlations involving Positive Affect, nine were
significant in the predicted direction (and two in the direction oppo-
site from that predicted). Of the twenty correlations involving
Negative Affect, seventeen were significant, all in the predicted

negative direction.

For Positive Affect Hero there were seven correlations significant
at age ten and two at age fourteen. There were four correlations
(two pairs) significant at both age levels. These were between Positive
Affect and Total Outcome and Evaluation of Outcome. Significant at
age ten only were the following relationships: Positive Affect with
Total Stance, Engagement, Initiation, Coping Effectiveness, and Instru-
mentality. There were no correlations significant at age fourteen only.

For Negative Affect Hero, the following correlations were not sig-
nificant: that with Total Evaluation of Outcome at age fourteen and
with Total Instrumentality at both age levels.

The range of correlations for Positive Affect was between .15 and

.28. The highest (.28) was between Positive Affect and Total Evalua-
tion of Outcome at age ten. The range of correlations for Negative
Affect was between -.17 and -.37. The highest (-37) was between Total
Negative Affect and Total Outcome at age ten.

In Stage I, all correlations of both Affect measures with the Coping
Style Totat scores were significant, all in a positive direction. This
in conjunction with Stage III data gave excellent support to the hypoth-
esis concerning Negative Icfect and around average support for the
hypothesis involving Positive Affect, with better support at age ten
than at age fourteen.

Hypothesis 38: There will be positive relationships between Length
of Response and Coping Effectiveness for each story.

Of the sixteen correlations examined, two were significant in the
predicted direction. The were between Story Seven Coping Effective-
ness and Response Length at both age levels (.24, .23).

In summary, there was insufficient support for the hypothesis at
either age level and it must be rejected.

Hypotheses 39-42: There will be positive relationships among measures
of the same Coping Style dimension and Coping Eifeciive-
ness measures in the same behavior areas across the
two projective instruments, as well as positive rela-
tionships with the Total scores.
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Stance. Of the sixteen correlations examined, only one was signifi-
cant in the predicted direction. That was between Total Stance of the
Sentence and Story Completion (.14) at age fourteen.

Therefore the hypothesis must be rejected in both age Lroups.

Engagement. Of the sixteen correlations examined, only one was sig-
n4ficant at age fourteen. That was between the Engagement Total score
of the two instruments (.24).

In Stage I of the eighteen correlations examined, seven were signifi-
cant, four at age ten and three at age fourteen.

Considering the results of the two studies together, the hypothesis
must be rejected for Engagement also at both age levels.

Aidf Advice. Of the fourteen correlations examined, only two were
significant, both at age fourteen. These were between Academic Task
Achievement (.15) in the two instruments and the Total score (.19).
This comparison was not made in Stage I, and based upon Stage III find-
ings the hypothesis must be rejected at both age levels.

Coping Effectiveness. Of the sixteen correlations examined, only
one was significant at age fourteen. It was between thc! two Total

scores for the two projective instruments (.16).

In Stage I, of the eighteen correlations examined, fA..e were signifi-
cant. Of these one was significant at age ten and four at age fourteen.
Based upon the findings of the two studies together, the hypothesis must
be rejected at both age levels.

Hypothesis 43a.: The Story Completion Positive Affect measures
will be positively related to the - Sentence Completion
Positive Affect measures of the same behavior area.

Of the sixteen correlations examined, none were significant. In Stage

I also none of the correla:ions were significant. Therefore the hypoth-
esis must be totally rejec:ed at both age levels.

Hypothesis 43b.: The Story Completion Positive Affect measures will
be negatively related to the Sentence Completion
Hostile and Depressive Affect measures of the same
behavior area.

Of the thirty-two correlations examined, only one was significant,
at age ten. This was between the Total Positive Affect Hero score and
Total Hostile Affect (-.16).

In Stage I also, these were virtually no significant differences.
Therefore the hypothesis must be rejected at both age levels.
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Hypothesis 43c: The Story Completion Negative Affect measure
will be negatively related to Sentence Completion

Positive Affect measures of the same behavior areas.

Of the sixteen correlations examined, none were significant in the

predicted direction. This hypothesis was not tested in Stage I. Based

upon Stage III findings the hypothesis must be rejected at both age

levels.

Hypothesis 43d: The Story Completion Negative Affect measures will
be positively related to Sentence Completion Hostile

and Depressive Affect measures of the same'behavior

areas.

Of the thirty-two correlations examined, five were significant, all

in rne predicted direction. Of these, one was at age ten and four at

age fourteen. There were two correlations (one pair) which were signifi-

cant at both age levels. These were between Total Negative Affect and

Total Hostile Affect of the Sentence Completion. Significant at age

fourteen only were the following relationships: (a) Story Completion

Aggression Negative Affect with Sentence Completion Aggression Hostile

Affect; (b) Story Four Anxiety Negative Affect with Sentence Completion

Anxiety Hostile Affect; and (c) Story Completion Academic Task Achieve-

men, Aegative Affect with Sentence Completion Task Achievement Hostile

Affect.

The correlations ranged between .17 and .22. The highest (.22) was

between Story Completion Total Negative Affect and Sentence Completion

Total Hostile Affect at age fourteen.

The hypothesis was not tested in Stage I. Based on Stage III find-

ings, the hypothesis must b rejected at both age levels.

hwporneses 44a. - 44e.: The Sentence Completion measures of Coping
Style dimensions will be positively related to the
SAI "Good Coping" measures in the five different

behavior areas.

In the Task Achievement area, of the six correlations examined, three
were significant, two at age ten and one at age fourteen. Significant

was the relationship of (a) SAI Task Achievement with Stance at both age

levels and (b) with Engagement at age ten.

In the Interpersonal Relations area, two of the six relationships

were significant, both at age fourteen. Significant were the relation-

ships of SAI Interpersonal Relations and Sentence Completion Engage-

ment and Aid/Advice.
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In the Authority area, again, two of the six correlations were sig-
nificant, both at age fourteen. Again, these were between SAI Authority

and Sentence Completion Authority Engagement and Aid/Advice.

In the Anxiety area, none of the six correlations were significant.
Also in the Aggression area none of the six correlations were signifi-
cant.

The correlations ranged between .14 and .25. T'e highest (.25) was

between SAI Interpersonal Relations and Sentence Completion Interperson-
al Relations Engagement at age fourteen.

Three of the six correlations between the SAI Total score and the
Sentience Completion Total scores were significant, one at age ten and

two At age fourteen. Significant at age ten was the relationship be-

tween the SAI Total score and Total Stance. Significant at age four-

teen was the relationship between the SAI Total score and both Sentence
Completion Engagement and Aid/Advice. The highest correlation was .28

and was between the SAI Total score and Total Engagement at age four-
teen.

In summary, support for the,hypothesis was best in the Task Achieve-
ment area, and was somewhat better overall at age fourteen. However,

the hypothesis, overall, must be rejected at both age levels.

Hypotheses 45a.-g.: The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
"Good Coping" measures in the five different behavior
areas.

Of the one hundred twenty-six correlations, only three were signifi-
cant in the predicted direction, and four in the direction opposite from

that predicted.

Significant in the predicted direction were the relationships between
SAI Interpersonal Relations and Story Completion Interpersonal Relations
Initiation, Solver, and Implementation, all at age ten. The correla-

tions ranged between .15 and .20.

Of the eighteen correlations of the SAI Total scores with the Story
Completion Total scores, only two were significant, both at age four-
teen. These were between the SAI Total score and Story Completion Total
Engagement (.18) and Total Outcome (.19).

In conclusion, this hypothesis must be rejected at both age levels
for all behavior areas, except for Interpersonal Relations at age ten
where there was some slight support.
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Hypothesis 46: The Sentence Completion measures of Coping Effective-
ness will be positively related to the SAI "Good
Coping" measures in the same behavior areas.

Of the ten correlations examined (excluding the Total scores) four
were significant, all at age fourteen. These were: (a) Coping with
Aggression and SAI Aggression; (b) Coping with Authority and SAI
Authority; (c) Coping with Interpersonal Relations and SAI Interperson-
al Relations; and (d) Coping with Task Achievement and SAI Task Achie-e-
ment "Good Coping."

The correlations ranged between .17 and .23. The highest (.23) were
between Authority and Interpersonal Relations Coping with the SAI Good
Coping scores for chose two behavior areas at age fourteen.

The Total Coping Effectiveness score was significantly related to
the Total SAI "Good Coping" measure at age fourteen (.37).

In summary, the hypothesis was fairly well verified at age fourteen
but must be rejected at age ten.

Hypothesis 47: The Story Completion measures of Coping Effectiveness
will be positively related to the SAI "Good Coping"
measures in the same behavior areas.

Of the fourteen correlations examined, only one was significant, at
age ten. It was between Interpersonal Relations Coping Effectiveness
and SAI Interpersonal Relations "Good Coping" (.16).

The Story Completion Total Coping Effectiveness score was signifi-
cantly correlated with the SAI Total score at age fourteen (.16).

Stage I SAT data cannot be used as the instrument was measured dif-
,:erently in Stage I. Based on Stage III findings, tne hypothesis must
be rejected at both age levels.

Hypcthesis 48a.: Tae SAI "Good Coping" scores will be positively
related with the Story Completion Positive Affect
measures.

Of the sixteen correlations examined, none were significant, there-
fore the hypothesis must be completely rejected at both age levels.

Hypotheais 48b.: The SAI "Good Coping" scores will be negatively
related with the Story Completion Negative Affect
measures.

Of the sixteen correlations examined, one was significant, at age
ten. This was between Aggression Negative Affect and SAI Aggression
"Good Coping" (-.16).
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The hypothesis was rejected at both age levels.

Hypothesis 49a.: The SAI "Good Coping" scores will be positively
related with the Sentence Completion Positive
Affect measures.

Of the twelve correlations examined, none were significant in the
predicted direction. Therefore the hypothesis was rejected at both age

levels.

Hypothesis 49b.: The SAI "Good Coping" scores will be negatively
related with the Sentence Completion Hostile and
Depressive measures.

Of the twenty correlations examined, three were significant, all in

the predicted direction. Of these, one was at age ten and two at age

fourteen. Significant at both age levels was the relationship between
SAI Aggression and Aggression Hostile Affect of the Sentence Completion

(-.I6, -.17). Significant at age fourteen only was the relationship
between SAI Interpersonal Relations and Interpersonal Relations Hostile
Affect of the Sentence Completion (-.22).

The SAI Total score was significantly correlated with Total Hostile
Affect at both age levels, and with Total Depressive Affect at age

fourteen.

In summary, the data gave no support for the hypothesized relation-
ship between the SAI scores and Depressive or Hostile Affect from the
Sentence Completion at either age level.

Hypothesis 50: The Occupational Values Intrinsic measures will
be positively related with the Sentence and Story
Total Coping dimension measures.

Of the two hundred forty correlations examined, eighteen were signifi-
cant in the predicted direction (and thirteen in the direction opposite

from that predicted). Of these, ten were in the ten-year-old sample and

eight in the fourteen-year-old sample. Of these,two correlations (or

one pair) were significant in both age samples. These were between

Self-Satisfaction and Sentence Completion Total Coping Effectiveness.
Significant at age ten were the following relationships: (a) Altruism

with Sentence Completion Total Coping Effectiveness; (b) Self-Satis-
faction with Story Completion Stance, Engagement, Aid/Advice, Solver,
and Implementation; (c) Creativity with Sentence Completion Total Stance;
and (d) Variety with Sentence Completion Total Stance and Coping
Effectiveness. Significant at age fourteen only were the following

relationships: (a) Altruism with Sentence Completion Attitude, Engage-
ment, and Aid/Advice; and (b) Self-Satisfaction with all Sentence Com-

pletion measures.
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The correlations ranged between .14 and .24. The highest (.24) was

between Self-Satisfaction and Sentence Completion Total Coping Effective-

ness at age fourteen.

Of the thirty correlations with the Total Intrinsic score, only one

was significant at age ten. That was between Total Intrinsic and

- Sentence Completion Total Coping Effectiveness (.16).

In Stage I, of the one hundred and seventy-six correlations examined,

eight were significant, four at age ten and six at age fourteen.

Based on the findings from both studies, there was v 'y poor support

for the hypoti..:sis at both age levels and it must be considered to be

rejected.

Hypothesis 51: The Occupational Values Intrinsic measures will be
positively related with the SAI "Good Coping" measures.

Of the ninety-six correlations examined, eighteen were significant

in the predicted direction. Of these correlations five were at age ten

and thirteen at age fourteen. Six correlations (three pairs) were sig-

nificant at both age levels. These were between Self-Satisfaction and

SAI Authority, Aggression, and the Total SAI score. Significant at age

ten only were the following relationships: (a) Independence with SAI

Anxiety and (b) Self-Satisfaction and SAI Task Achievement. Signifi-

cant at age fourteen only were the following relationships: (a) Altru-

ism with SAI Aggression, Interpersonal Relations, Anxiety and the SAI

Total score; (b) Self-Satisfaction with Interpersonal Relations and
Anxiety; and (c) Intellectual Stimulation with Aggressin, Interpersonal

Relations, Anxiety and the Total score.

The correlations ranged between .14 and .23. The highest (.23) was

between Altruisim and the Total SAI score at age fourteen.

Only one of the SAI scores was significantly correlated with the
Total Intrinsic score, at age fourteen. That was between the Total

Intrinsic score and SAI Aggression. The same hypothesis was not tested

in Stage I.

In summary, there was insufficient evidence for support of the hypoth-

esis at age ten and rather poor support at age fourteen which led to

partial verification. The hypothesis was partially supported at age
fourteen for Altruism, Self-Satisfaction, and Intellectual Stimulation
and at both age levels for Self-Satisfaction.
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Hypothesis 52: The Occupational Values Intrinsic measures will be
negatively related with Views of Life Active

Response measures.

Of the one hundred fifty-two correlations examined, only eight were

significant in the predicted direction, all at age fourteen. There

were fourteen correlations significant in the direction opposite from

that predicted. Those significant in the predicted direction were:

(a) Rate of Action with Altruism, Self-Satisfaction, Intellectual
Stimulation and Total Intrinsic score; (b) Task Achievement/Inter-
personal Relations with Altruism; (c) Instrumentality/Fantasy with
Esthetics; and (d) Emotional Control/Emotional Expressivity and
Acceptance with Independence.

The correlations ranged between -.15 and -.28. The highest (-.28)

was between Rate . Action and Altruism.

None of the Intrinsic values were significantly correlated with the

Total Views of Life score. The Views of Life instrument was not used in

Stage I.

In summary, this hypothesis must be rejected due to insufficient
support and the large number of positive correlations present.

Hypothesis 53: The Occupational Values Intrinsic measures
will be positively related with the Story Total
Positive Affect measure and the Sentence Total

Positive Affect measure.

Of the thirty-two correlations examined, only one was significant,

at age fourteen. This was between Independence and Sentence Completion

Total Positive Affect (.15).

Neither Affect score was significantly correlated with the Total

Intrinsic score. Stage I findings also showed virtually no significant

results (five o-..t ol seventy-two correlations significant in the

predicted direction).

On the basis of the findings from both stories the hypothesis must
be rejected at both age levels.

Hypothesis 54: The Occupational Values Intrinsic measures will
be negatively related with Sentence Completion
Total Hostile and Depressive Affect and with the
Story Completion Total Negative Affect.

Of the forty-eight correlations examined, five were significant in
the predicted direction (and three in the direction opposite from that

predicted). Of these, one was in the ten-year-old sample and four in
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the fourteen-year-old sample. Significant at age ten only was the
relationship between Esthetics and Sentence Completion Hostile Affect.
Significant at age fourteen were the following relationships: (a)

Altruism with Sentence Total Hostile Affect; (b) Self-Satisfaction with
Sentence Total Hostile Affect and Story Negative Affect; and (c) Creativ-

ity with Sentence Total Depressive Affect. The correlations ranged

between -.14 and -.24. The highest (-.24) was between Creativity and
Sentence Total Depressive Affect at age fourteen.

Stage I findings also lent very little supporL to the hypothesis
(two out of eighteen correlations significant). Based upon these com-
bined.findings, the hypothesis must be rejected at both age levels.

Hypothesis 55: The Occupational Values Extrinsic measures will
be negatively related with the Sentence and Story
Total Coping Style dimension measures.

Of the two hundred and ten correlations examined pertaining to this
hypothesis, twelve were significant in the predicted direction (and
twenty-five in the direction opposite from that predicted). Of these,

eight were in the ten-year-old sample and four in the fourteen-year-old

sample. Significant at age ten only were the following relationships:
(a) Economic Returns with Story Total Stance, Engagement, Initiation,
Aid/Advice, Implementation, Evaluation of Outcome, and Coping Effective-
ness; -and (b) Total Extrinsic score with Sentence Completion Total
Coping Effectiveness. Significant at age fourteen only were the follow-

ing relationships: (a) Security with Story Completion Total Instru-
mentality; and (b) Economic Returns with Sentence Completion Engagement,
Aid/Advice, and Coping Effectiveness.

The correlations ranged between -.14 and -.25. The highest (-.25)
was between Economic Returns and Sentence Completion Total Engagement
at age fourteen.

In Stage I, of the one hundred twenty-six correlations examined,
thirteen were significant, five at age ten and eight at age fourteen.

In summary, this hypothesis, as a whole, must be rejected at both age

levels. In both studies there was some support for the relationships of
Economic Returns to the Coping Style dimensions at both age levels, but
especially at age ten.

Hypothesis 56: The Occupational Values Extrinsic measures will be
negatively related with the SAI "Good Coping" measures.

Of the seventy correlations e:amined, eight were significant in the
predicted direction (and eleven in the direction opposite from that
predicted). Of these, all eight were in the fourteen-year-old sample.
They were: (a) Economic Returns with all SAI measures, except Task
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Achievement; (b) Associates with Task Achievement; and (c) Total
Extrinsic values with Aggression.

The correlations ranged between -.14 and -.33. The highest (-.33)

was between Economic Returns and Aggression.

Of the ten correlations of the individual SAI scores with the Total
Extrinsic score, only one was significant, at age fourteen, for

Aggression. Of the fourteen correlations of individual Extrinsic values
with the SAI Total score, only one was significant, at age fourteen, for

Economic Returns.

Stage I findings could not be used to support this hypothesis since
the SAI was measured in an entirely different manner.

Based upon Stage III findings, this hypothesis must be completely
rejected in the ten-year-old sample and accepted only for Economic

Returns in the fourteen-year-old sample.

Hypothesis 57: The Occupational Values Extrinsic measures will be
negatively related with the Active measures of the

Views of Life.

Of the one hundred thirty-three correlations examined, twenty were
significant in the predicted direction, all of these at age fourteen.

These were: (a) Security with Independence/Interdependence and Confron-
tation/Avoidance; (b) Economic Returns with Action/Inaction, Intrinsic/
Extrinsic values, Earned Status/Bestowed Status, and Confrontation/
Avoidance; (c) Surroundings with Locus of Control, Rate of Action, and
Task Achievement/Interpersonal Relations; (d) Associat:s with Academic

Locus of Control, Rate of Action, Task Achievement/Interpersonal Rela-
tions, Self-/Joint Implementation, and Emotional Control/Emotional
Expressivity and Acceptance; (e) Follow Father with Self-Solver/Other
Solver; and (f) Total Extrinsic score with Intrinsic/Extrinsic,
Independence/Interdependence, and Confrontation/Avoidance.

The correlations ranged between -.14 and -.32. The highest (-.32)

was between Associates and Task Achievement/Interpersonal Relations.

Of the seven correlations of the individual Extrinsic values and the
Total Views of Life score only one was significant involving Surround-
ings. Of the nineteen correlations of the individual Views of Life
scales with the Extrinsic Total score, three were significant in the
predicted direction.

The Views of Life was not administered in Stage I. Based upon the

findings just di! ussed, the hypothesis must be rejected.
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Hypothesis 58: The Occupational Values Extrinsic measures will
be negatively related with the Story Completion
Positive Affect measure and the Sentence Total
Positive Affect measure.

Of the thirty-two correlations examined, only one was significant,
at age ten. It was between Economic Returns and Story Total Positive
Affect (-.14). In Stage I also there was insufficient evidence to
support the hypothesis. Therefore it must be rejected at both age
levels.

Hypothesis 59: The Occupational Values Extrinsic measures will be
positively related with Sentence Completion Total
Hostile and Total Depressive Affect measures and
the Story Completion Total Negative Affect measure.

Of the forty-eight correlations examined, only three were significant
in the predicted direction (and five in the direction opposite of
that predicted). Significant in the predicted direction was the
following relationship at age ten: Economic Returns with Sentence
Total Hostile Affect at age ten, and at age fourteen (a) Economic
Returns with Story Total Negative Affect and kb) Surroundings with
Sentence Total Depressive Affect.

The correlations ranged between .14 and .20. The highest (.20) was
between Economic Return and Sentence Total Hostile Affect at age ten.

Stage I data did not confirm this hypothesis for either Sentence or
Story Total Negative Affect. Based on the findings from both studies,
this hypothesis must be rejected.

Hypothesis 60: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Total
Coping dimension measures.

Of the sixty correlations examined, only two were significant, both
at age fourteen and involving Educational Aspiration. These were
between Educational Aspiration and both Total Solver (-.14) and Total
Instrumentality (-.19).

Stage I data did not lend any support to the hypothesis, therefore
it must be completely rejected at both age levels.

Hypothesis 61: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration
will be negatively related with the Sentence Total
Coping dimension measures.
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Of the thirty correlations examined, none were significant in the

predicted direction. In Stage I also none of the correlations were

significant in the predicted direction. Therefore the hypothesis must

be completely rejected.

Hypothesis 62: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the SAI "Good Coping"
measures.

Of the thirty-six correlations examined, only three were significant

in the predicted direction. These were all at age ten and were between

SAI Anxiety and all Occupational and Educational measures. The correla-

tions ranged between -.18 and -.25. The highest (-.25) was between

Anxiety and Occupational Aspiration.

The SAI was not measured in the same manner in Stage I, thus com-

parisons cannot be made. Based on Stage III data, the hypothesis must

be rejected except for SAI Anxiety at age ten.

Hypothesis 63: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Active Response
measures of the Views of Life.

Of the sixty correlations examined, only three were significant in
the predicted direction. These were (a) Extrinsic/Intrinsic with
Educational Aspiration (-.14), (b) Independence/Interdependence with
Educational Aspiration (-.15) and (c) Earned/Bestowed Status with Occu-
pational Expectation (-.14).

This hypothesis was not tested in Stage I. Based upon Stage III

findings it must be rejected.

Hypothesis 64: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Completion
Total Positive Affect and the Sentence Completion
Total Positive Affect measure.

Of the twelve correlations examined, only one was significant in the

predicted direction. That was between Sentence Completion Positive
Affect and Occupational Aspiration at age fourteen (-.14). Stage I data
also failed to support the hypothesis. Therefore it must be rejected.
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Hypothesis 65: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be positively related with the Sentence Completion
Total Hostile and Depressive Affect measures and the
Story Completion Total Negative Affect measure.

Of the eighteen correlations examined, three were significant all in
the predicted direction, one at age ten and two at age fourteen. Sig-

nificant at age ten was the relationship between Story Completion Total
Negative Affect and Educational Aspiration (.19). Significant at age
fourteen were the relationships of Sentence Total Depressive Affect and
Occupational Aspiration (.14) and Occupational Expectation (.17).

In Stage I, based on Sentence Completion data only, three out of six

correlations were significant. The findings of both studies together

led one to reject the hypothesis at both age levels.

Hypothesis 92: There will be a positive relationship among the
Parent/Child Interaction items of the Sentence

Completion instrument.

Though all but one item were highly significant, some will not be
discussed as they were between scales containing overlapping items.
The legitimate correlations are those between Self-Concept and Parent/
Child Interaction, and between Mother Interaction and Father Interaction.

Three of these four correlations were significant. The only one not

significant was that between Self-Concept and Parent/Child Interaction
at age ten. The significant correlations ranged between .14 and .55.
The highest (.55) was between Mother Interaction and Father Interaction
at age fourteen.

In Stage I none of the four legitimate correlations were significant.

Thus, in conclusion, there was fairly good support for the hypothesis
in Stage III, but no support in Stage I. Therefore, overall, only

tentative support can be given to the hypothesis.

Hypothesis 93: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Authority Attitude, Coping Style,
Coping Effectiveness and Positive Affect measures of
the Sentence Completion instrument.

Of the forty-eight correlations examined, thirteen were significant,
all in the predicted direction. Of these, seven were at age ten and

six at age fourteen. There were eight correlations (four pairs) which
were significant at both age levels. These were: (a) Self-Concept
with Attitude toward Authority and Authority Engagewent, (b) '.other
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Interaction with Attitude toward Authority, and (c) Father Interaction

with Attitude toward Authority. Significant at age ten only were the

following relationships: (a) Self-Concept with Authority Aid/Advice
and Authority Coping Effectiveness; and (b) Father Interaction with
Authority Coping Effectiveness. Significant at age fourteen only were

the following relationships: (a) Parent/Child Interaction with
Attitude Toward Authority, and (b) Father Interaction with Authority
Engagement.

The correlations ranged between .14 and .25. The highest (.25) was
between Father Interaction and Authority Attitude at age fourteen.

In Stage I, of forty correlations examined, only four were signifi-
cant, one at age ten and three at age fourteen.

In summary there was very poor support for the hypothesis at both
age levels and thus it was rejected.

Hypothesis 94: There wiii be a negative relationship between the
Parent/Cliid Interaction items of the Sentence
Complet.-ir .id both the Authority Hostile and

Depress Affect measures.

Of the sixteen correlaL as examined, only one was significant in
the predicted direction. war at age ten between Interaction with
Father and Authority Hostile t (-.15).

In Stage I also there was ot.', mne significant correlation out of

eight.

Therefore the hypothesis must be rejected.

Hypothesis 95: There will be a positive relationship between the
Parent/Child Interaction of the Sentence Completion
and the Total Attitude, Coping Style, Coping
Effectiveness and Positive Affect measures of the
Sentence Completion instrument.

Of the forty-eight correlationL examined, eleven were significant,
all in the predicted direction. Of these, seven were in the ten-year-
old sample and four in the fourteen-year-old sample. Significant at
age ten only were the following relationships: (a) Self-Concept with

Total Engagement, Aid/Advice, and Coping Effectiveness; (b) Mother
Interaction with Aid/Advice and Coping Effectiveness; and (c) Father
Interaction with Aid/Advice and Coping Effectiveness.

The correlations ranged between .14 and .28. The highest (.28) was
between Total Attitude and both Self-Concept and Father Interaction.
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In Stage I, of the forty correlations examined, only four were
significant, one at age ten and three at age fourteen.

On the basis of the results of both studies together the hypothesis
must be rejected.

Hypothesis 96: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and both the Total Hostile and the Total
Depressive Affect measures of the Sentence Completion.

Of the sixteen correlations examined, three were significant, all at
age ten. These were between Total Hostile Affect and Self-Concept
(-.17), Mother Interaction (-.19), and Father Interaction (-.14).

In Stage ', of the eight correlations examined, only one was signifi-
cant, at age fourteen.

Based on the results of tilt two studies, the hypothesis must be
rejected.

Hypothesis 97: There will be a positive relationship between the
Parent/Child Interaction scores of the Senteace
Completion and Coping Style, Coping Effectiveness,
and Positive Affect scale scores from Story Five
concerning Authority relationships.

Of the ninety-six correlations examined, only twc of them were sig-
nificant in the predicted direction. These were between Positive Affect
Hero and both Parent/Child Interaction and Interaction with Father. A
similar hypothesis was not tested in Stage I. Based upon Stage III
findings the hypothesis must be rejected.

Hypothesis 98: There will be a negative relationship between the
Parent/Child Interaction scores of the Sentence Com-
pletion and the Ne,gat la Affect measures from Story
Five concerning Authority relations.

Of the eight correlations examined, only one was significant, that
betweer Negative Affect Hero and Father interaction (-.26). This
hypothesis was not tested in Stage I. Based upon Stage III findings,
this hypothesis must be rejected.

Hypothesis 99a: There will be a positive relationship between the
Parent/Child Interaction of the Sentence Completion
and Coping Style, Coping Effectiveness, and the
Positive Affect scale score from Story Four since
(though classified as an Anxiety Story) it concerns
parental relations.
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Of the ninety-six correlations examined, none were significant in
the predicted direction. This hypothesis was not tested in Stage I,

and on the basis of Stage III data must be rejected.

Hypothesis 99b: There will be a positive relationship between the
Parent/ChiLd Interaction scores of the Sentence Com-
pletion and Coping Style, Coping Effectiveness and
Positive Affect scale scores from Story Six, since
(though classified as an Anxiety Story) it concerns
parental relations.

Of the ninety-six correlations examined, none were significant in the

predicted direction. The hypothesis was not tested in State I; there-

fore it must be completely rejected.

Hypothesis 100: There will be a negative relationship between the
Parent/Child Interaction scores of the Sentence Com-

pletion and the Negative Affect measures from both
Stories Four and Six.

Of the sixteen correlations examined, none were significant. This

hypothesis was not tested in Stage I; therefore it must be completely
rejected.

Hypothesis 101: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the Total Scores for Coping Style, Coping
Effectiveness, and Positive Affect from the Story
Completion.

Of the ninety-si. correlations examined, none were significant in
the predicted direction. In a similar hypothesis in Stage I, also none

of the correlations were significant in the predicted direction. There-

fore the hypothesis must be rejected.

Hypothesis "02: There will be a negative relationship between the
Parent/Child Interaction ite-is of the Sentence Com-
pletion and the Total Score for Negative Affect
from the Story Completion.

Of the eight correlations examined, only one was significant, at age
fourteen. That was between Interaction with Mother and Total Negative

Affect Hero. This hypothesis was not tested in Stage I, and thus must
be rejected.

Hypothesis 103: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the "Good Coping" score for the Authority
areas as wen as the Total "Good Coping" score.

Of the sixteen correlations examined, six were significant, all at
age fourteen. These were: (a) Self-Concept with SAI Authority and
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Total Score; (b) Parent/Child interaction with the Total Score, (c)
Mother Interaction with SAI Authority and Total Score; and (d) Father
Interaction with SAI Total Score. The correlations ranged between .15

and .22. The highest (.22) was between Father Interaction and SAI
Total Score.

This hypothesis was not tested in Stage I due to the different
scoring methods of the SAI. Therefore the hypothesis must be rejected
at the age ten sample but may be accepted at the age fourteen sample.

Hypothesis 104: There will be a positive relationship between the
Father/Child Interaction from the Sentence Completion
and the Occupational Value Follow Father.

Neither correlation was significant in Stage III just as neither
was significant in Stage I. Therefore the hypothesis must be rejected.

Hypothesis 105: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pi'tion and the Intrinsic Occupational Values.

Of the seventy-two correlations examined, only two were significant,
both at age fourteen. These were between Self-Satisfaction and both
Self-Concept (.15) and Mother Interaction (.19). In Stage I also there

were only two significant interactions. Thus the hypothesis must be
completely rejected at both age levels.

Hypothesis 106: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the Extrinsic Occupational Values.

Of the sixty-four correlations examined, none were significant in
the predicted direction. In Stage I, also, there were no correlations
si&nificant. Therefore the hypothesis must be completely rejected.

Hypothesis 107: There will be a negative relationship between the
Father/Child Interaction item from the Sentence
Completion and the Discrepancy Score between the
Father's Occupation and the Child's Aspiration.

Neither of the correlations was significant in Stage III nor in
Stage I. Therefore the hypothesis must be totally rejected.

Hypothesis 108: There will be a positive correlation between the
Parent/Child Interaction items from the Sentence
Completion and all Views of Life subscales plus
the Total scores.

Of the one hundred sixty correlations examined, only six were signifi-
cant, all at age fourteen. These were between (a) Self-/Other Solver
with Parent/Child Interaction and Mother Interaction; (b) Self-/Joint
Implementation with Parent/Child Interaction; and (c) Positive/Negative

-132-



Self-Concept with Self-Concept, Mother Interaction, and Father

Interaction.

The correlations ranged between .14 and .18. The highest were (a)

Parent/Child Interaction with Self-Solver/Other Solver, and (b) Self-

Concept with Positive/Negative Self-Concept.

This hypothesis was not tested in Stage I. Based on Stage III

findings the hypothesis must be rejected.

PREDICTOR-CRITERION RELATIONSHIPS

Hypothesis 66: There will be a positive relationship between the
Intrinsic Occupational Values and the Criterion

measures.

Of the one hundred and ninety-two correlations examined (including
those with the Intrinsic Total Score) twenty were significant in the

predicted direction. Of these, eight were at age ten and twelve at age

fourteen. There were no correlations significant at both age levels.
Significant at age fourteen only were the following relationships: (a)

Altruism with BRS Task Achievement, Authority, Implementation, Initi-
ation, Solver, and Anxiety, (b) Esthetics with Self Assertion; (c) Self-
Satisfaction with BRS Task Achievement, Implementation and Initiation;
and (d) Total Intrinsic score with BRS Self-Assertion. Significant at

age ten only were the following relationships: (a) Self-Satisfaction

with Mathematics Achievement; (b) Intellectual Stimulation with Reading
Achievement; and (c) Creativity with Mathematics and Reading Achieve-
ment, CPA, BRS Task Achievement, Interpersonal Relations, and Solver.

The correlations ranged between .14 and .29. The highest (.29) was

between Altruism and BRS Initiation at age fourteen.

In Stage I, only six out of seventy-two correlations were significant.
Based on the findings of these two studies, there was insufficient
evidence to support the hypothesis at either age level.

Hypothesis 67: There will be negative relationships between the
Extrinsic Occupational Values and the Criterion
measures.

Of the one hundred and sixty-eight correlations examined (including
those with the Extrinsic Total Score), only ten were significant in the

predicted direction. Of these, three were at age ten and seven at age
fourteen. Significant at age ten only were the following relationships:
(a) Surroundings with Reading Achievement, and (b) Follow Father with

BRS Authority and Solver. Significant at age fourteen only were the

following relationships: (a) Security with BRS Self-Assertion; (b)
Prestige with Reading Achievement and BRS Authority; (c) Economic
Returns with BRS Interpersonal Relations and Self-Assertion; (d) Follow
Father with Mathematics Achievement; and (e) Total Intrinsic Score with

BRS Self-Assertion.
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The correlations ranged between -.14 and -.23. The highest was
between Follow Father and Mathematics Achievement at age fourteen.

In Stage I only four correlation.; were significant in the predicted
direction out of a possible fifty-six. Therefore the hypothesis must
be rejected.

Hypothesis 68: There will be negative relationships between the
Status Level of Occupational Aspiration, Occupa-
tional Expectation, and Educational Aspiraticn and
the Criterion measures.

Of the seventy-two correlations examined, only five were significant
in the predicted direction. Of these, four were at age ten and one at
age fourteen. Significant at age ten only were the following relation-
ships: (a) Occupational Aspiration with BRS Self-Assertion and Solver,
and (b) Educational Aspiration with Mathematics Achievement and BRS
Solver. Significant at age fourteen was the relationship between Occu-
pational Expectation and Reading Achievement.

The correlations ranged between -.14 and -.22. The highest was
between Occupational Expectation and Reading Achievement at age fourteen.

In Stage I, all correlations with the Achievement Test scores were
significant but those with Grade Point Average or Peer BRS Summary Score
were not significant. Therefore there was some support for the Achieve-
ment Test measures but virtually none for Grade Point Average or the
BRS scores.

Hypothesis 69: There will be negative relationships between the
Occupational Interest Discrepancy Scores and the
Criterion measures.

Of the forty-eight correlations examined, only four were significant
in the predicted direction. Of these, two were at age ten and two at
age fourteen. There were two correlations (one pair) significant at
both age levels. These were between the discrepancy of Occupational
Aspiration and Educational Aspiration and Reading Achievement. Signifi-
cant at age ten only was the relation between the Occupational Aspira-
tion/Educational Aspiration and Mathematics Achievement. Significant
at age fourteen only was the relation between the Occupational Aspira-
tion/Expectation Discrepancy score and CPA.

The correlations ranged between -.16 and -.33. The highest was be-
tween Occupational As;iration/Educational Aspiration and Reading Achieve-
ment.

In Stage I, only two of the forty-eight correlations were signifi-
cant. Therefore the hypothesis was rejected at both age levels.
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Hypothesis 70: There will be a positive relationship between the
SAI "Good Coping" measures and the Criterion
measures.

Of the one hundred and twenty correlations examined (including the
SAI Total scores) eighty were significant, all in the predicted
direction. Of these, forty-six were in the ten-year-old sample.

Of these,fifty-six correlations (or twenty-eight pairs) were sig-
nificant in both age samples. Significant at both age levels were the
following relationships: (a) SAI Task Achievement with GPA and BRS
Implementation; (b) SAI Authority with GPA, BRS Task Achievement,
Authority, Interpersonal Relations, Implementation, Initiation,
Solver, and Anxiety; (c) SAI Aggression with BRS Task Achievement,
Implementation, Initiation, and Anxiety; (d) SAI Interpersonal Rela-
tions with BRS Task Achievement, Authority, Interpersonal Relations,
Implementation, Initiation, and Anxiety; and (e) SAI Total score with
GPA, BRS Task Achievement, Authority, Interpersonal Relations, Imple-
mentation, Initiation, Solver, and Anxiety. Significant at age ten
only were the following relationships: (a) SAI Task Achievement with
Mathematics and Reading Achievement, BRS Task Achievement, Authority,
Interpersonal Relations, Initiation, Solver, and Anxiety; (b) SAI
Authority with Reading Achievement; (c) SAI Aggression with BRS Solver;
(d) SAI Interpersonal Relations with Reading Achievement and BRS Solver;
(e) SAI Anxiety with Reading Achievement, GPA, BRS Initiation and
Solver; and (f) Total SAI score with Mathematics and Reading Achieve-
ment. Significant at age fourteen only were the following relationships:
(a) SAI Authority with BRS Aggression; (b) SAI Aggression with Math-
ematics Achievement, GPA, and BRS Authority; (c) SAI Anxiety with Math-
ematics Achievement; and (d) Total SAI score with BRS Aggression.

The correlations ranged between .14 and .30. The highest (.30) was
between the SAI Total score and BRS Initiation at age ten.

The SAI -leasures which were correlated most frequently with the
various criterion measures were SAI Authority and the SAI Total score,
while Anxiety was correlated least frequently. In general, the GPA and
the various BRS scores had a greater proportion of significant correla-
tions with the SAI than did the two achievement measures.

The same SAI hypothesis was not tested in Stage I. Based on Stage
III data there was good support for the hypothesis at both age levels,
especially for the BRS by SAI measures and at age ten.

Hypothesis 71: There will be a positive relationship between the
Views of Life Active Response measures and the
Criterion measures.

Of the two hundred twenty-eight correlations examined (all at age
fourteen), twenty-two were significant in the predicted direction.
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(There were a number significant in the opposite direction from that
predicted). The following were significant in the predicted direction:
(a) Locus of Control with Reading Achievement; (b) Acader-; Locus of
Control with BRS Interpersonal Relations; (c) Intrinsic/Extrinsic with
BRS Task Achievement, Authority, Implementation, Self-Assertion,
Initiation, Solver, Aggression, and Anxiety; (d) Independence/Inter-
dependence with Reading Achievement; (e) Earned Status/Bestowed Status
with Reading Achievement; (f) Self-Initiation/Other Initiation with
Reading Achievement, BRS Task Achievement, Initiation, and Anxiety;
(g) Self-Solver/Other Solver with Mathematics Achievement; (h) Self/
Joint Implementation with BRS Implementation, Initiation, and Aggres-
sion; and (i) Activity/ Passivity Under Stress with BRS Authority.

The correlations ranged between .14 and .27. The highest (.27) was
between Independence/Interdependence and Reading Achievement.
Intrinsic/Extrinsic had the largest number of correlations with the
criterion measures (all with the BRS).

The Views of Life was not administered in Stage I. Except for the
Intrinsic/Extrinsic scale, the hypothesis must be rejected.

Hypotheses 72-75: There will be a positive relationship between the
Criterion measures and the Sentence Completion
Coping Style variables in the various areas of
behavior.

Stance

Of the one hundred forty-four correlations examined, twenty-five
were significant in the predicted direction. Of these, five were at age
ten and twenty at age fourteen.

There were no correlations significant at both age levels. The
following were significant at age ten only: (a) Anxiety Stance with
GPA; (b) Interpersonal Relations Stance with BRS Task Achievement; (c)
Task Achievement Stance with Reading Achievement; and (d) Total Stance
with Reading Acnievement and GPA. Significant at age fourteen only
were the following relationships: (a) Authority Stance with GPA, BRS
Task Achievement, Authority, implementation, Initiation, Solver, Aggres-
sion, and Anxiety; (b) Interpersonal Relations Stance with BRS Aggres-
sion; (c) Task Achievement Stance with BRS Task Achievement, Authority,
Implementation, Initiation, and Anxiety; and (d) Total Stance with BRS
Task Achievement, Authority, Implementation, Initiation, Aggression,
and Anxiety.

The correlations ranged between .14 and .29. The highest (.29) was
between Interpersonal Relations Stance and BRS Task Achievement at age
ten. It should be noted that twenty-one of the twenty-five correlations
involved three scales only -- Authority, Task Achievement, and Total
Stance. The Anxiety and Aggression scales were not significantly
correlated with any of the criterion measures.
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In Stage I, of the forty correlations only seven were significant,
two at age ten and five at age fourteen.

In conclusion, there was no support for the Stance hypothesis at
age ten and only very tentative support at age fourteen.

Engagement

Of the one hundred forty-four correlations examined, thirty-six
were significant in the predicted direction. Of these, twenty-six were
at age fourteen and ten were at age ten. There were two correlations
(one pair) significant at both age levels. These were between Engage-
ment Total score and BRS Solver. Significant at age ten only were the
following relationships: (a) Anxiety Engagement with Reading Achieve-
ment, GPA, Solver, and Anxiety; (b) Interpersonal Relations Engagement
with Reading Achievement and GPA; (c) Task Achievement Engagement with
Reading Achievement; and (d) Total Engagement with Reading Achievement
and GPA.

Significant at age fourteen only were the following relationships:
(a) Authority Engagement with GPA, BRS Task Achievement, Authority,
Interpersonal Relations, Implementation, Initiation, Solver, Aggres-
sion, and Anxiety; (b) Interpersonal Relations Engagement with BRS Task
Achievement, Authority, Implementation, Initiation, Solver, and Anxiety;
(c) Task Achievement Engagement with BRS Task Achievement, Authority,
Initiation, and Anxiety; and (d) Engagement Total score with BRS Task
Achievement, Authority, Implementation, Initiation, Solver, Aggression,
and Anxiety.

The correlations ranged between .14 and .31. The highest (.31) was
between Authority Engagement and BRS Aggression. It is interesting to
note that there were no significant correlations involving Aggression
Engagement and only two involving Anxiety Engagement. Also none of the
Engagement score,; were correlated with Mathematics Achievement or BRS
Self-Assertion.

In Stage I, out of forty correlations, none were significant in the
predicted direction. Thus, in conclusion, there was no support for the
hypothesis at age ten and, due to lack of Stage I results, rather poor
support at age fourteen.

Aid Advice

Of the one hundred forty-four correlations examined, thirty-seven
were significant in the predicted direction. Of these, thirteen were in
the ten-year-old sample and twenty-four were in the fourteen-year-old
sample. There were four correlations (two pairs) significant at both
age levels. These were Aid/Advice Total score with both BRS Task
Achievement and Solver. Significant at age ten only were the following
relationships: (a) Aggression Aid/Advice with BRS Anxiety; (b) Anxiety
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Aid/Advice wial Reading Achievement, GPA, BRS Solver and Anxiety;
(b) Interpersonal Relations Aid/Advice with Reading Achievement and GPA;
(c) Task Achievement Aid/Advice with Reading Achievement and BRS Task
Achievement; and (d) Total Aid/Advice with Reading Achievement and GPA.

Significant at age fourteen only were the following relationships.
(a) Authority Aid /Advice with GPA, BRS Task Achievement, Authority,
Interpersonal Relations, Implementation, Initiation, Solver, Aggression,
and Anxiety; (b) Interpersonal Relations Aid/Advice with BRS Task
Achievement, Authority, Implementation, Initiation, Solver, and Anxiety;
(c) Task Achievement Aid/Advice with BRS Initiation and Aggression; and
(d) Total Aid/Advice with BRS Task Achievement, Authority, Implementa-
tion, Initiation, Aggression, and Anxiety.

The correlations ranged between .14 and .30. The highest (.30) was
between Authority Aid/Advice and BRS Aggression at age fourteen. Again

Mathematices Achievement was not correlated with any Aid/Advice scores
and neither was BRC Self-Assertion. There was only one correlation
involving Aggression Aid/Advice with the criterion measures. This
hypothesis was not tested in Stage I.

In summary, there was insufficient support at the ten-year-old level
and rather poor support at the fourteen-year-old level for the hypoth-
sis.

Coping Effectiveness

Of the one hundred forty-four correlations examined, forty were sig-
nificant, all in the predicted direction. Of these, fourteen were at
age ten and twenty-six at age fourteen. Of these, there were six cor-
relations (three pairs) which were significant at both age levels.
These were: (a) BRS Implementation with both Authority and Total
Coping Electiveness; and (b) BRS Anxiety with Anxiety Coping Effective-
res.. Significant at age ten only were the following relationships:
(a) Anxiety Coping Zffectiveness with Reading Achievement, GPA, BRS
Interpersonal Relations, Implementation, and Solver; (b) Interpersonal
Relations Coping Effectiveness with Reading Achievement and GPA; (c)
Task Achievement Coping Effectiveness with Reading Achievement; and
(d) Total Coping Effectiveness with Reading Achievement, GPA, and 3RS

Solver. Si,;nificant at age fourteen only were the following relations:
(a) Authority Coping Effectiveness with GPA, BRS Task Achievement,
Authority, Initiation, Aggression, and Anxiety; (b) Interpersonal
Relations Coping Effectiveness with BRS Task Achievement, Authority,
Implementation, Initiation, Solver, and Anxiety; (c) Task Achievement
Coping Effectiveness with BRS Task Achievement, Authority, Implementa-
tion, Initiation, Aggression, and Anxiety; and (d) Total Coping Ef-
fectiveness with BRS Task Achievement, Authority, Initiation, Aggres-
sion, and Anxiety.
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Mathematics Achievement and Self-Assertion were not correlated with

any of the Coping Effectiveness scores; and Aggression Coping Effective-

ness was not correlated with any of the criterion measures.

The correlations ranged between .14 and .27. The highest (.27) was

between Total Coping Effectiveness and BRS Anxiety at age fourteen.

In Stage I, out of the forty-eight correlations examined, twelve
were significant, six at age ten and six at age fourteen.

In conclusion, the hypothesis must be rejected in the ten-year-old
sample and there was somewhat poor support in the fourteen-year-old

sample.

Hypothesis 76: There will be a positive relationship between the
Sentence Completion Attitude measures and the
Criterion measures.

Of the one hundred twenty correlations examined (including the Total

Attitude scores) twenty-two were significant. Of these, one was at age

ten and twenty-one at age fourteen. There were two correlations (one

pair) significant at both age levels. These were between Attitude

toward Authority and GPA. Significant at age fourteen only were the

following relationships: (a) Authority Attitude with BRS Task Achieve-

ment, Authority, Implementation, Initiation, and Anxiety; (b) Inter-

personal Relations Attitude with Mathematics Achievement; (c) Task
Achievement Attitude with GPA, BRS Task Achievement, Authority, Imple-
mentation, Initiation, Solver, and Anxiety; and (d) Total Attitude with
Mathematics Achievement, GPA, BRS Task Achievement, Authority, Implemen-
tation, Initiation, and Anxiety. Attitude toward Anxiety was the only

scale not correlated with any of the criterion measures, though Inter-
personal Relations Attitude was only correlated once. Reading Achieve-

ment, BRS Interpersonal Relations, Self-Assertion, and Aggression were
not correlated with any of the Attitude measures.

The correlations ranged between .14 and .26. The highest (.26) was

between Attitude toward Authority and BRS Initiation at age fourteen.

In Stage I, of the thirty-two correlations, five were significant,
four at age ten and one at age fourteen.

In summary, there was no support for the hypothesis at age ten, but

fair support at age fourteen in Stage III data.
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Hypothesis 77: There will be a positive relationship between the
Sentence Completion Positive Affect variables and the
Criterion variables.

Of the one hundred twenty correlations examined, only two were sig-
nificant, both at age fourteen. These were (a) Anxiety Positive Affect
with Reading Achievement (.17) and (b) Task Achievement Positive Affect
with Mathematics Achievement (.18).

In Stage I also, there were only two significant correlations.

Therefore the hypothesis must be rejected at both age levels.

Hypotheses 78a-78b: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures.

Achievement Measures

Of the seventy-two correlations examined, four were significant in
the predicted direction, all at age ten. These were: ---(a) Reading

Achievement with Anxiety Depressive Affect, Task Achievement Depressive
Affect, and Total Depressive Affect; and (b) GPA with Authority Hostile
Affect. The correlations ranged between -.14 and -.19. The highest
was between GPA and Authority Hostile Affect.

In Stage I there were seven significant correlations in the predicted
direction, two at age ten and five at age fourteen.

In summary, the hypothesis must be rejected at both age levels.

Behavior Rating Scales

Of the two hundred sixteen correlations examined, sixteen were sig-
nificant, all in the predicted direction. Of these, six were at age ten
and ten at age fourteen. The following correlations were significant at
age ten only: (a) BRS Authority with Task Achievement Depressive Affect;
(b) BRS Interpersonal RelatLns with Anxiety Hostile Affect; and (c) BRS
Initiation, Solver, and Implementation with Anxiety Hostile Affect. Sig-
nificant a: age fourteen only were the following relationships: (a)

Interpersonal Relations Hostile Affect with BRS Task Achievement, Author-
ity, Implementation, and Anxiety; and (b) Total Hostile Affect with BRS
Task Achievement, Authority, Interpersonal Realtions, Implementation,
Initiation, and Anxiety.

The correlations ranged between -.14 and -.20. The highest was be-
tween Total Hostile Affect and BRS Authority.

In Stage I, there was only one significant correlation with the BRS
Total score.
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Based on the findings of these two studies together, the hypothesis

must be rejected at both age levels.

Hypotheses 79-88: There will be a positive relationship between
the Criterion measures and the Story Completion

Coping Style dimensions.

Stance

Of the one hundred ninety-two correlations examined, only four were

significant in the predicted direction, one at age ten and three at

age fourteen. Significant at age ten was the relationship between Non-
academic Task Achievement Stance and Mathematics Achievement (.23).
Significant at age fourteen were the following relationships: Aggres-

sion with Mathematics Achievement (.14), BRS Self-Assertion (.14), and

BRS Solver (.16).

In Stage I, the Stance variable was not tested. Based on Stage III

data the hypothesis must be rejected.

Engagement

Of the one hundred ninety-two correlations examined, eight were sig-

nificant in the predicted direction (with seven significant in the

direction opposite from that predicted). Of those in the predicted

direction, one was at age ten and seven were at age fourteen. Signifi-

cant at age ten was the relationship between Nonacademic Task Achieve-

ment Engagement and Mathematics Achievement. Significant at age four-

teen were the following relationships: (a) Aggression Engagement with

Mathematics Achievement, GPA, BRS Self-Assertion, and Solver; (b) Story

Four Anxiety Engagement with BRS Self-Assertion; and (c) Total Engage-

ment with GPA and BRS Self-Assertion.

The correlations ranged between .14 and .22. The highest (.22) was

between Nonacademic Task Achievement Engagement and Mathematics Achieve-

ment at age ten.

In Stage I,of the seventy-two correlations, fourteen were signifi-

cant, twelve at age ten and two at age fourteen. Based upon these

findings, the hypothesis must be rejected at both age levels.

Initiation

Of the one hundred ninety-two correlations examined, five were sig-
nificant in the predicted directipn, two at age ten and three at age

fourteen. Significant at age ten were the relationships of Nonacademic
Task Achievement with both Mathematics Achievement (.19) and BRS Self-

Assertion ( .14). Significant at age fourteen only were the following

relationships: (a) Aggression with Mathematics Achievement (.18) and
(b) Story Six Anxiety with both BRS Initiation (.16) and BRS Anxiety

(.15).
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In Stage I, of the seventy-two correlations, ten were significant,
all at age ten.

Based on the combined findings of both studies, the hypothesis for
Initiation must be rejected at both age levels.

Aid/Advice

Of the one hundred ninety-two correlations examined, eight were sig-
nificant in the predicted direction. Of these, one was at age ten and
the other seven at age fourteen. Significant at age ten was the rela-
tionship between Aggression and Reading Achievement. Significant at
age fourteen were the following relationships: (a) Story Four Anxiety
with GPA, and (b) Story Six Anxiety with BRS Task Achievement, Authority,
Implementation, Initiation, Aggression, and Anxiety.

The correlations ranged between .17 and
Story Six Anxiety and BRS Initiation at age
the correlations involved Story Six Anxiety

Aid/Advice was not measured in Stage I.

.22. The highest was between
fourteen. The majority of

Based on Stage III findings,
the -hypothesis must be rejected at both age levels.

Solver

Of the one hundred ninety-two correlations examined, nine were sig-
nificant in the predicted direction. Of these, three were at age ten
and six at age fourteen. Significant at age ten only were the follow-
ing relations: (a) Authority with GPA and (b) Mathematics Achievement
with Story Four Anxiety and Nonacademic Task Achievement. Significant
at age fourteen only were the following relations: (a) Aggression with
Mathematics Achievement and GPA, and (b) Story Six Anxiety with BRS
Authority, Implementation, Initiation, and Anxiety.

The correlations ranged between .14 and .19. The highest was between
Story Cix Anxiety and BRS Authority.

Solver was not measured in Stage I. Based on Stage III findings, the
hypothesis must be rejected at both age levels.

Implementation

Of the one hundred ninety-two correlations examined, thirteen were
significant. Of these, seven were at age ten and six at age fourteen.
The following were significant at age ten only: (a) Interpersonal Rela-
tions with BRS Task Achievement, Authority, Interpersonal Relations,
Implementation, and Initiation; (b) Nonacademic Task Achievement with
Mathematics Achievement; and (c) Total Implementation with BRS Aggres-
sion. Significant at age fourteen only were the following relation -
ships: (a) Aggression with Mathematics Achievement and GPA; (b) Story
Six Anxiety with BRS Authority, Implementation and Initiation; and (c)
Interpersonal Relations with Mathematics Achievement.
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The correlations ranged between .14 and .23. The highest was

between Aggression Implementation and Mathematics Achievement.

In Stage I, of the sixty-four correlations involving Implementation,
eleven were significant, nine at age ten and two at age fourteen. Based

on the findings of both studies combined, the hypothesis for Implementa-

tion must be rejected.

Outcome

Of the one hundred ninety-two correlations examined, ten were sig-
nificant, all in the predicted direction. Of these, six were in the

ten-year-old sample and four in the fourteen-year-old sample. Signifi-

cant at age ten only were the following relationships: (a) Aggression

Outcome with Reading Achievement and GPA; (b) Authority Outcome with
Reading Achievement; (c) Nonacademic Task Achievement with Mathematics
Achievement Outcome; and (d) Total Outcome with Mathematics and Reading

Achievement. Significant at age fourteen only were the following rela-

tionships: (a) Story Four Anxiety Outcome with GPA; (b) Nonacademic

Task Achievement Outcome with Reading Achievement; and (c) Total Outcome

with GPA. It should be noted that none of the Outcome socres were

correlated with any of the BRS ratings.

The correlations ranged between .14 and .27. The highest (.27) was

between Nonacademic Task Achievement Outcome and Mathematics Achieve-

ment at age ten. This hypothesis was not tested in Stage I. Based on

the findings from Stage III, the hypothesis must be rejected totally

for the BRS and there was rather poor support for the Achievement

measures.

Evaluation of Outcome

Of the one hundred ninety-two correlations examined, eight were sig-
nificant in the predicted direction. Of these, six were at age ten and

two at age fourteen. Significant at age ten only were the following

relations: (a) Aggression Evaluation of Outcome with BRS Interpersonal

Relations and Self-Assertion; (b) Interpersonal Relations Evaluation of
Outcome with Mathematics and Reading Achievement and BRS Solver; and (c)

Total Evaluation of Outcome with Reading Achievement. Significant at

age fourteen only were the relationships of (a) Aggression Evaluation of

Outcome with GPA, and (b) Story Four Anxiety Eval ation of Outcome with

Reading Achievement.

The correlations ranged between .14 and .20. The highest was between
Interpersonal Relations Evaluation of Outcome and Reading Achievement at

age ten.

This hypothesis was not tested in Stage I. Based on Stage III find-

ings it must be rejected at both age levels.
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Coping Effectiveness

Of the one hundred ninety-two correlations examined, ten were sig-
nificant in the predicted direction. Of these, six were at age ten
and four at age fourteen. Significant at age ten only were the follow-
ing correlations: (a) Aggression Coping Effectiveness with Reading
Achievement; (b) Interpersonal Relations Coping Effectiveness with
Mathematics Achievement, Reading Achievement, BRS Interpersonal
Relations and Initiation; and (c) Nonacademic Task Achievement Ccping
with Mathematics Achievement. Significant at age fourteen only were
tne following relationships. (a) Aggression Coping with Mathematics
Achievement and GPA; (b) Story Four Anxiety Coping with GPA; and (c)
Total Coping with GPA.

The correlations ranged between .14 and .25. The highest (.25) was
between Nonacademic Task Achievement Coping and Mathematics M.%
Achievement at age ten.

In Stage I, out of seventy-two correlations, thirteen were signifi-
cant in the predicted direction, all at age ten.

In summary, while there was better support for the hypothesis at
age ten than at age fourteen in both studies, the hypothesis for Coping
Effectiveness must be rejected overall.

Instrumentality

Of the one hundred ninety-two correlations examined, fourteen were
significant in the predicted direction. Of these, thirteen were at age
ten and one at age fourteen. Significant at age ten only were the
following relationships: (a) Authority Instrumentality with BRS Initi-
ation; (b) Interpersonal Relations Instrumentality with Reading Achieve-
ment; (c) Nonacademic Task Achievement Instrumentality with Mathematics
and Reading Achievement, BRS Task Achievement, Authority, Interpersonal
Relations, Self-Assertion, Solver, and Anxiety; and (c) Total Instru-
mentality with Reading Achievement and BRS Task Achievement. Signifi-
cant at age fourteen only was the relation between Story Six Anxiety
Instrumentality and BRS Sell-Assertion.

The correlations ranged between .14 and .25. The highest was between
Nonacademic Task Achievement and BRS Task Achievement at age ten.

In Stage I, for a similar dimension, Persistence, out of seventy-two
correlations ten were significant, seven at age ten and three at age
fourteen.

Based on the findings of both studies, though the support was
stronger at age ten, the hypothesis must be rejected overall.
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Hypothesis 89: There will be a positive relationship between the
Criterion measures and the Story Completion Positive
Affect dimensions.

Of the one hundred ninety-two correlations examined, twelve were sig-

nificant in the predicted direction. Of these, six were at P-e ten and

six at age fourteen. Significant at age ten only were the fo7'lwing

relationships: (a) Authority Positive Affect with BRS Task Achievement,
Authority, Implementation, Initiation, cnd Anxiety; and (b) Academic
Task Achievement Positive Affect with BRS Task Achievement. Signifi-

cant at age fourteen only were the following relations: (a) Aggression

Positive Affect with GPA and BRS Self-Assertion; (b) Authority Positive
Affect with Mathematics Achievement; (c) Story Four Anxiety Positive
Affect with BRS Self-Assertion; and (d) Interpersonal Relations Positive

Affect with GPA and BRS Self-Assertion.

The correlations ranged between .14 and .23. The highest was between
Interpersonal Relations Positive Affect and GPA at age fourteen. Affect

was not measured in the same manner in Stage I so conclusions must be

based on Stage III findings that led to the rejection of the hypothesis.

Hypothesis 90: There will be a negative relationship between the
Criterion measures and the Story Completion
Negative Affect dimensions.

Of the one hundred ninety-two correlations examined, only three were
significant in the predicted direction, two at age ten and one at age

fourteen. Significant at age ten was the relationship between Authority
Negative Affect and both GPA (-.14) and BRS Aggression (-.17). Signifi-

cant at age fourteen was the relationship between Interpersonal Rela-
tions Negative Affect and BRS Aggression (-.14).

Affect was not measured in the same manner in Stage I. Based on

Stage III findings, the hypothesis must be completely rejected.

Hypothesis 109 There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion Instrument and the Aptitude and Achieve-

ment measures.

None of the thirty-two correlations examined were significant in the

predicted direction. In Stage I only, three of the correlations were

significant, all at age fourteen. Therefore the hypothesis must be

rejected.

Hypothesis 110: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Authority score of the Peer BRS.
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Only one o; the correlations was significant and that was for
Father Interaction at age fourteen (.14). In Stage I, none of the
correlations were significant. Therefore the hypothesis was rejected.

Hypothesis 111: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Coping Style dimension scores
from the Peer BRS.

Of the twenty-four correlations examined, five were significant,
all at age fourteen. These were: (a) Self-Concept with Implementation
(.22) and Initiation (.19); (b) Mother Interaction with Implementation
(.14); and (c) Father Interaction with Implementation (.20) and Initi-
ation 'd9). This same hypothesis was not tested in Stage I. based on
Stage III findings, there was no support for the hypothesis at age ten
and very moderate support at age fourteen.
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2 MATH .22 I .19 17 .17 26 .21[.16

rt

.21 .17 .20 L 16

3 ra:ADINC .19 .22 .18 .25 .29 29 .14 .11 .14

GRADE
4 POINT AVERAGE .34 .43 .28 .34 .25 .36 .41 .17 .21 .35 .43 .31 .39 .15 .30 .37 1 .41

HYPOTHESIS 3: There will be positive relationships among the Intrinsic Occupational Values. INSTRINENTS: Occupational Values

VARIABLES: Intrinsic Values

14 15 16 17 19

OCC. VAL. OCC. VAL. OrC. VAL. OCC. VAL. OCC. VAL.

ALTRUISM EST.E.TIcS l':OEP. MACEMiNT S,_LE-SATIS

10 14 10 14 10 14 10 14 10 14

14 ALTRUISM - 24 -.19 .24 .27

15 ESTHETICS -.24 -.15 -.31 -.21

16 INDEPENDENCE -.19 -.15

17 MANACENENT -.24 -.18
SELF-

19 SATISFACTION .24 27 1-.21 -.24 -.18
INTELLECTUAL

20 STIMULATION .15 - 26 -.31 .17

21 CREATIVITY -.32 -.23

27 VARIETY -.17 -.15
TOTAL

29 INTRINSIC 42 .24 .23 .17 .15 22 .17 .22

20

OCC. VAL.
INTEL.ST1M
10 14

.15

-.26

.19

.37

.52

2 27

OCC. VAL. OCC. VAL.

CLEAT VITT VARIETY

10 14 10 14

-.15

.46

.21

HYPOTHESIS 4: There will he positive relationships among the
Extrinsic Occupational Values.

18 72 23

OCC. VAL. OCC. VAL. Oct. VAL.

SVCCFSS SECITJTY PRESTLW
10 14 10 14 10 14

18 SUCCESS

22 SECURITY -.17 -.17

23 MaTTGE -.17 -.17
ErONOMIC

24 RETURNS . 34 .42

25 S;RROUNDINCS -.33

26 ASs0C1ATES - 25 -.25 -.31

FoLLOW
26 FATHER .14

TOTAL
30 V\ININSIC .7O ? .45 .44 .37

INSTRUMENTS: Occupational Values

VARIABLES: Extrinsic Values

24 2S :J 28
OCC. VAL. OCC. VAL. OCC. VAL. OM. VAL,

ECON.RET. SURROUND. ASSOCIATES FOL.FATHER

10 14 10 14 10 14 10

-.11

14

-.25

.14

42 -.24 -.11 -.25 -.31

-.29 -.26 -.15 -.21

.26 -.19-.79 .76

-.15 -.21 .2f -.17

1. -tz
ci 37

-147-



nvP0101.s1S 5

1.1 CP/
1.1<A/11 s A.. 40' I.AI On 'IA,

I re p.. 0.1,4 11-41r,1otto1 'ph 0.0nA the I.11[101.1(
and Lattineic 0.copational Values.

14

1141.1

,,
, `IS

11,

1 .14 P

17
(g ' //0_

MI'
re

l'h01
Po .4 10 P. 1,. 10 1'. 14

18 SUCCESS -.29 -.30 -.21

22 SECURITY - 25 -.20

23 PRESTIGE -.46 i -.31 .25 .16 -.20 -.30

ECONOMIC
24 RETURNS -.34 -.31 .21 -.29

25 SURROUNDINGS .23 .22 .14 -.15 -.22 .24

26 ASSOCIATES .14 .17 -.15 -.21

FOLLOW
28 FATHER -.16 -.17 -.18

TOTAL
30 EXTRINSIC -.42 -.24 -.23 -.17 -.15 -.22 -.17

14

Vt'

P.

.20

-.35

-.42

.25

1-.22

20

V ,1. 11. r

.

27

.
VA1.71-11'

VA!.

(,..q...ife..a1 Values

letr14.1c. Ectrinsic
Variables

19

10 14 14 lo 14 14 14

-.22 -.29 -.10

-.17 -.26 -.12 -.27 -.43

-.27 -.22 -.21 -.14 -.44 -.37

-.37 -.33 -.33 -.,9 -.56

-.21 -.14 -.20

-.21

-.18 - 15 -.15 -.37 -.35

-.52 -.54 -.30 -.31 -.52 -.44 -1.00 -1.00

HYPOTHESIS 6: There will be positive relationships among the status level measures of
the occupational aspiration, occupational expectation, and
educattonal aspiration measures.

31* 32 36*

occ. .T. OCC. rNT. oft. INT.

GcC. AS? 0(1. no. En. ASP.

lo 14 10 .. .0 14

OCCUPATIONAL
1

31 AS?IRATICN .74 ' .46 .41 I .29

OCCUPATICNAL '

32 EXPECTATION .74 .48 .36 .34

ETACATIONAL 1

36 ASPIRATION .41 .29 .36 1 .34

11 STRUMENTS- Occupational Interests

VARIABLES: Occupational Aspiration,
Occupattonal Expectation 6
Educational %Spiration

*Remember that these Variables Ore reversed. Thus,
any correlatims involving these Variables, if
positive are actually negative correlations and, if
negattve, are actually posttive correlations. That

is, the lower the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 7: There will be a positive relationship between the two
Occupatioral Interests discrepancy measures.

34 35

OCC. Z.T. OCC. INT.
rXP./ASP. OCC./ASP.
10 14 10 14

EXPECTATION
34 ASPIRATION

OCCUPATION
35 ASPIRATION 21 .40

.21 .40

INSTRUMENTS Occupational Interest

VARIABLES: Occupatioaal Interest
Discrepancy Measures

HYPOTHES 8: There wall be positive tel among the SAT INSTRUMENTS: Social Attitudes Invertory
goo. coping rasures across the ftve behavior areas. VARIABLES: SAI Good Coping Measures

37 73 39 .0

`Al

41

S. I

s.r1TY 4(4-

SAT

7:=: AC 1'A ANXIETY

SAI
TASK

10 .4 10 10 14 10 14-r14

37 ACHIEVEMENT .44 1 .10 .37 .72 .43 .20

38 AridORITY 44 .8 .3b I .52 .45 .41 .32 .31

39 AGGRESSION .30 .37 .36 52 .50 :55 .24 .33

I1ERPERSONA1
40 RELATIONS .?o .?2 .45 .41 .i0 .55 .16 .29

41 ANXIETY .13 .20 .32 .31 .:4 .33 .16 .29

TOTAL
42 SCORE .65 .1,9 .73 .76 .75 .84 .77 .76 .5: .$3
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BRAZ11 TAMPS OF st(Nirti Afa (*I 411/.11,r1C

HMI11)P515 9. 7h,r will la positive rOutionships nsone fh. Vi.ws of 1.1 f. "Active"

re:gems., measures strifes the :sooty sub syntirves s pins the 7,51 stone -.

- STN f' 111

Vifws of life
Views of life

INYTNIql.W;
VARIANT

43 44 45 46 t7 48 49 50 Si 57 53 54_ 55 56 56 59 60 61 62 63

Vi1 vh1 vAl vAl VA) VA) vAl V 1 VA) VAT_ ire) VAI +/AI Viii VII vAI VO16 14 14 14 4 14 14 14 14 14 14 14 14 14 14 14 14 14 14

LOCUS OP
43 CONTROL - .16 .23 -.21 .41

___-
ACADEMIC

--_- -___ ----

44 LOCUS OF CONT.
.27

ACTION -
INACTION

.17
45

IMMEDIATE
46 DELAYED .16 -.16 .18 AR -.14 .37

RATE OF
47 ACTION .16 -.26 .16 -.15 .20

_-__
INTRINSIC

____

48 EXTRINSIC -.16 -.26 -.26 .15 .17 .15 .17 .18

49
TASK ACH.-
1/91

. 26

COMPETITION-
S° CO-OPERATION .18 .16 -.26 -.17 -.14 .15

INDEPENDENT-
51 INTERDEPENDENT .23 -.25 .25 .24

EARNED STATUS-
52 BESTOWED STATUS -.17 .23 .20 -.14 .15 .19

CONFRODT -
53 AVOID .16 .19 -.15 -.14 .20 .20 .26

SELF-DUI.
54 OTHER ENITI. .15 .23 .21 .29 .46

SELF SOLVER -
55 OTHER SOLVER .15 .20 .15 .211

SELF - JOINT
56 IMPLEMENTATION .20 .14 .28

INSTRUMENT -
58 FANTASY .23 .17 .23 .2S -.17 .34

CONT./EXPOISS-
59 IVITY A ACCEPT. -.14 -.25 -.14

ACT. /PASS.

60 11/.0E11 STRESS .25 .15 .20 .21 .15 .33

POS./NEG.

61 SELF-CONCEIT .15 .14 _as. _At
VIEW OP

62 LIFE -.21 -.17 -.17

TOTAL
63 SCORE .41 .27 .17 .37 .20 .18 .26 .24 .19 .26 .46 .28 .28 .34 .33 .38

HYPOTHESIS 10: There will be posit.ve relationships among the gm ssssss of the
same Sentence Completion coping style variables across different

behavior areas.

100 83 92 74 65

S:A:XE STANCZ STANCE STANCE STANCE

AGGRESSION A,AHOXITY ANXIETY IPR TASK ACH

10 14 10 14 10 14 10 14 10 14

STANCE
.100 AGGRESSION .16

-I-
16

-1-
83 AOTHORITY .16 .17 .25 .15

1 .17

.16 .25 .14

92 ANXIETY
INTERPERSONAL

74 PELATICbS
TASK

6: ACHIEVIMENT
TOTAL

109 STANCE

.15

.351 .40 .561 .67 .40

.14 .14

.49 .58

.14

.62 .56 .47

INSTUDIENTS: Sentence Completion
VARIABLES: Stance across different

behavior armor

HYPOTHESIS 11: :here will he positive relationvhips semng the measures ef the same
Sentence Coepletion coping st)le vsrisb1as across different behavior areas.

1(11 A4 93 75
Dft ACTMENT

IPR

66

INCA.-FN11'i

ACC g / so, 11N

INC it rm.-NT
At7.101:trY

Mt .U.F./2"NT

ANXIETY
FNNACEPENT
TASK M'11.

10 1. 10 14 10 14 ,1 14 10 14

ENCMEWNT
101 AGL.RESSION .15 .19 .17

84 411104tITY .15

ANXIMN .19 .1$

75 Nil 511(4\. .17 .1$ .79 .27

TA'K
66 Aemivr%rNT .70 .77

110 is. UJA0fa . 41. .41 S't (18 hV I
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HYPOTHESIS 12: There will be positive relationships among the measures of the same

Sdontence Completion coping style variables ocrnma different behavior areas.

67

AID/ADVICE
ACCeESLIflh

10 14

AID:AOVICE
67 ACCRESSIM

76 AUTHORITY .23 16

85 ANXIETY
IhTERPERSCHoL

94 RELATICHS
TASK

102 ACHIEVEMENT .15

TOTAL
111 AID/ADVICE .67 .57

76

AID/ADVICE
AnitOPITY
10 14

.23 1 .16

85

;757illvIrK
ANX1E7Y

10 14

.14 .15

.15 .17

1.T3 .12 .44

94

AID /AL /ICE

Irk

10 14

.15

.22

.54

102

1114/ADVICE

TASK. ACH.

10 14

.15

.15

.17

.22

.93 .34

HYPOTHESIS 13: There will be positive relationships among the meesures of the same Sentence

Completion coping style variables across different behavior areas.

IT .110'M!

VAR CAA! t1

%.nt.ngt CmpletIon
Ajd/AJ./;ce arrows

alti.r.nt bahovlor ieas

INSTRUMENTS: Sentence Completion

VARIABLES. Coping Effectiveness across
different behavior areas.

103 86 95 77 68

COP. EPP. COP. EFT. COP. ET?. COP EPP. COP. EFT.

AOCKESSION A:17N0RITY ANXIETY IPR TASK ACN.

10 14 10 14 10 14 10 14 10 14

COPING EFP.
103 AGGRESSION .18 .25 .15 .24 .16

86 AUTHORITY .18 .25 .17

95 ANXIETY
rumpusomAL

.17 .18 .15 15

77 RELATIONS .15 .24 .18 .15 1 .20 .28

TASK
68 ACHIEVEMENT .16 .15 .20 .28

TOTAL

112 COPING EPP. .50 .45 .60 .65 .52 .43 .58 .62 .57 .57

HYPOTHESIS 14: There will be a positive relationship among the Coping Style Dimension

Total Scores and Coping Eftectiveness Total Score.

109 110

TOTAL TOTAL
STAACE EV'AGEIENT

10 14 10 14

TOTAL
109 STANCE .64 .70

TOTAL
110 ECAGiMEIT .64 .70

TOTAL
III AID/ADVICE .64 .70 93 .95

TOTAL
112 COPENC EFF. .69. .75 .671 .77

111 112

TOTAL TOTAL

AID/ADVICE COP. if?.

10 14 10 14

.64 1 .70 ---F--
'7'-Ati

.93 / .95 .67 J .77

.66 .74

.66 .74

HYPOTHESIS 15: There will be positive relationships among the Sentence Cosplerion

attitude measures and Attitude Total Score il[ToSS behavior areas.

ATTITUDE
82 AUTHORITY

82 91

Ann vrE ATTIT:

AIM:CATTY ANX
10 14 II) 1.

91 ANXIETY .17 .26

.17

INTERPTRsONAL
73 RELATIONS .25

TASK
64 Acuirlammi .25 .71

TOTAL
1Pd A171.1TDE . .6G

73 64

ATT1T'DE ATTI! DE

1PK 1ASK AH,
10 14 10 14
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HYPOTHESIS 16: Tian. will wthItIvt rvlatIonbhlp attrolg L114 fn. min.s ,.f An.. ,bt,,,,
Completion siffctt dimension across the different bthovior areas and .4101 the

Total Affect scores.

I .%111/Pf C,,mpIptIon

VAHIAALP,: V,N,Ile Aiii.t dimension
s.r.ms the different be-
hsvinr

104 87 96 78 69

rnsT. AFT. HOST. /FF. 80,:T.AFF. HOST. RI F. HOST.AFF.
AncREssirs ArTHORITY ANXIETY IPR TASK ACH.
10 14 10 14 10 14 10 14 10 14

HOST. AFFECT
104 AGGRESSION .17 .22 .13 .25

87 AUTHORITY .17 .22 .22 .27 .16

96 ANXIETY .13 .22 .17 .16

INTERPERSONAL
78 PELATIONS .25 .17

TASK
69 ACHIEVEMENT .27 .16 .16

TOTAL HOSTILE
113 AFFECT .601 .66 .60 .68 .55 .40 .57 .59 .30 .33

HYPOTHESIS 17: There will De a positive relationship among the ,easures of the same ILSTRUMENTS: Sentence Completion
Sentence Completion affect dimension across the different behavior areas. VARIABLES: Depressive Affect

105 88 97 79 70

DEPRE.AF7. DEPLE.AFF. DEPRE.AFF. DEPRE.AFF. DEPRE.AFF.
ACCRESSION AUT'ORITY F.NXIETY IPR TASK ACH.
10 14 10 14 li 14 10 14 10 14

DEPRESS. AFF.
105 AGGRESSION .36 .20 .17 .14 .17

88 AUTHORITY .36 .20 .26 .32 .35 .33 .21

97 ANXIETY .17 .26 .32 .35 .32 .17 .23

LCTERYERSONAL
79 RELATIONS 14 1 17 .35 .33 .35 .32

TASK
70 ACHIEVEMENT .21 .17 .23

TOTAL
114 DEPRESSIVE .51 .40 .78 .77 .65 .67 .70 .71 .26 .38

HYPOTHESIS 18: There
Sentence

vill be a positive relationship among the measures of the same INSTRUMENTS: Sentence Completion
Completion affect dimension across the different behavior areas. VARIABLES: Neutral Affect

106 89 98 80 71

NE17. AFF 1,E7T. AFT. hEiT. AFF. KEUT. AFF. NEUT. AFF.
AGCRESSICN A17TORITY ANXIETY IPR TASK ACH.
13 14 10 14 10 14 10 14 10 14

NEUTRAL AFFECT
106 ACORLSSICN .17 1 .24 .15, .19 16 i .19 .19

89 AUTHORITY .17 .24 1 .19 .18 .20 .74 .14

98 ANXIETY
nTERPERSCNAL

_.15 .19 .19 .18 .28 .25 .20 .16

80 RELATIONS .16 f .19 .20 I .24 .26 .25 .15

TASK
71 ACHIEVEMENT .19 .14 .20 .16 .15--+.-.-

TOTAL
115 NEUTRAL AFF. .51 .56 .66 I .69 .62 .57 .66 .67 .38 .43

NTFOTHESIS 19: There will be a positive relationship among the ast.res of the sac INFIR17904TS: Sentence Cnepletion
Sentence Completion affect dimension across the different behavior areas. VAATAhlES: Positive Affect

POSITIVE AFF.
107 ACCRESSIM

00 AUTHORITY

99 ANXIETY
INTERPERSONAL

Al RELATIONS
TASK

72 ACHIEVEMENT

TOTAL
116 POS. AFFECT

107 90 99 81 7?
POS.ATF. r:N.AvF. PnN.AFF. PO .AFF. POS.AFF.

ACCSESSIOK A.-TORTTY ANt1Eni 1FR TASK Ain.
10 14 10 14 10 14 10 14 In I.

11 .71 2.97_
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TOTAL

108 ATTITUDE

,. I

r. . -1 11 1 At 1,,

., .. I /1/4., 1, ' +1

1.... 4. I Jo, A:Jill...4 r,,1111.1f1 Wu) I 411"
Alt,ct measures.

II; _11,. _. ;I, _ -.__ .....-
,, I 111 / 1,,,ii- '1- L. ,T CP IIV.: 1,11_

if
.

14 _J''' 1': '" 14

;;T:.30 1 .16 1-.18

I. 01.0 ' 11. h 1 1 on

vAelA, 1 F' .1 A1,111, .0 4
Atli .t M.,r4Is

HYPOTHESIS 21: There will he positive relationships 'ctween the total Positive
Affect Measure and the Total Attitude measur and the Coping

Score Totals. There will he nes,t!ve relmtic-ishIps between the
total amount of Hostile and Pep esti': Affect expressed and the

Coping Style and Effectiveness Total S-ores.

TOTAL
109 STANCE

TOTAL
110 ENGAGEMENT

TOTAL
111 AID/ADVICE

TOTAL
112 COPING EFT.

116 111 114 106

TOTAL TOTAL TOTAL TOTAL

POSITIVE 110STI1.E 0SPRF'SIVE ATTITIT2

10 14 11 14 10 1' 10 14

-.19 -.39 -.45 .16

-.33 -.38 -.14 .14 I .35

-.28 -.35 -.18 -.16 .14 .31

-.58 -.58 -.36 -.36 .28

Irr,rsumras: cmten,e Completion
VARIABLES: Total Scores

HYPOTHESIS 22: There will b. a positive relationship among t "e measures of the sane
Story Completion coping style dimensions and Coping Effectiveness scores
across the different behavior areas and with the Total scores for

Coping Style and Coping Effectiveness.

Story 3
149 AGGRESSION

Story S
177 AUTHORITY

Story 4
163 ANXIETY

Story 6
191 ANXIETY

Story 2
135 IPt

Story 1
121 ACAD.TASK ACH.

Story 7
205 NA - TASK

TOTAL
219 STANCE

149

.tcry 3

177 163 191 135 121

Story 5 Story 4 5trry 6

AN..:ETY

Story 2 Stov 1

AGGRESSION ,7THC,k,:3Y ANXIETY IPA A - TA

INSTR1IONTS: Story Completion

VARIABLES: Stance

205

5E21'21_
NA - TA

10 14 ief 14 10 14 10 14 10 14 104_14_ 10 14

.21

.19

.15

.17

.25

.17

.24 .15

.16 .16

SCH. I .14.

.47 .48 .32 .35 .35

.19 I .15

.25

.26 .16 .16

.15

.16

.51 .52 .47 .19 .53 .52

.14

.54 .57 .31

HYPOTHESIS 13: There will be a positive relat;onship amonb t't measures of the same
Story Completion c.ping style dimensions and coping Effectiveness
scores across the different behavior areas ant with the Total scores
for Coping Style and Coping Effectiveness.

Story 3
150 ACCAESSION

Story 5
178 AUTHORITY

Story 4
164 ANXIETY

Story 6
192 ANXIETY

Story 2
136 /Pt

Story 1
122 ACAD.TAU ACII.

Story 7

:do NA - TASK MU.
TOM

:20 ENCAGEMFHT

INSTRUMENTS: Story Completion
VARIABLES: Engagement

150 178 164 192 136 122 206

Story 3 Story 5

Air1.031TY

Story 4 SL o-v

10

6 Store

71%
10

2

1..

18

.16

Ctory 1

A - TA
Story 7

A4(;.:SS:06

IV 1..

Ah\1,7Y
14

NA -TA
13 1 10 14 10 1'. 10 14

.17.24
t

.70 .16

.15,74

.70 .16

.16.18 29 .70

.1;

-.15

.55

-.15

.73

.17

7:J.56 .22.40 .48 .31 .41 .32 50 .55 .5. .51
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Style and C.ving Elfecalv.ntsm,

151

179

165

193

123

207

221

Story 3
AGGRESSION
Story 5
AUTHORITY
Story 4

ANXIETY
Story 6
ANXIETY
Story 2
IPR

Story 1
ACAD.TASK ACH.
Story 7
NA - TASK ACH.

TOTAL
INITIATION

I

Pl c, I ',',:f0A1
it I- 14

174

1't 14

16t,

11,I /

I 1 I

I

I°

.

IA

14

.17 .14 .23

.17 .14 .16

.23 .16

.17

.40 .44 .36 .38 .38 .42 .52 .49 .26 .44 .46 .53

ite,n/f.41t.1.:
VAlt164 "14. In1 I l d It 1,,n

.17

.57 .27

HYPOTHESIS 25: There will be a positive relationship among the measures of the same
Stops-, Completion coping style dimensions and Coping Effectiveness scores
across the different behavior areas and with the Total scores for Coping Style

and Coping Effectiveness.

Story 3
152 AGGRESSION

Story S
180 AUTHORITY

Story 4

166 ANXIETY
Story 6

194 ANXIETY
Story 2

138 TM
Story 1
ACAD.TASK ACH.
Story 7

208 HA - TASK ACA.
TOTAL

222 AID/ADVICE .36

152 180 166

Story 3 Story 5 Story 4

AGGRESSION AUTHORITY ANXIETY

10 14 10 14 10 14

.40 .44

.15

.38 .38

194 138

Story 6 Story 2

ANXIETY IPR

10 14 10 14

-.21

.51 .49 I .39 .24

INSTRUPNTS: Story Completion

VARIABLES: Aid/Advice

124 208

Story 1 Story 2
A - TA NA- TA
10 14 10 14

.15

.36 .49

-.21

.56 .44 .28

HYPOTHESIS 26 There wilt be a positive relationship among the measures of the same
Story Completion coping style dimensions and Ceptng Effectiveness

scu s across the cifferent b.navtor areas and with the Total scores

for Coping Style and Coping Effectiveness.

Ste y 3
:53 ACCRESSION

Story S
181 AUTHORITY

Story 4

167 ANXIETY
Story o

195 ANXIETY
Story 2

139 IP&
Story 1

125 ACAD.TASI ACV.
Story 7

209 NA - TASK ACM.
TOTAL

223 SOLVER

153 if. 167 195

--sL,ry
3 ct,:- Star. 4 Story A

--71,a--7
-,CRLbS1 Ar7'OR:TY ,2XIETY ANXIETY

10 14 10 13 10 14 10 14

L__

.41 .44 .40

.14

.40 .35

/NSTRUMENTS: Story Completion

VARIABLES: Solver

139 125 209

Story 2 St"
A - TA fLA - TA

10 14 10 14 10 14

.14

.46 .50 .2 .75 .35 .4i.

105

I', .48 .76
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134

182

168

196

140

126

210

224

Story 3

AGGRESSION
Story S

AUTHORITY
Story 4
ANXIETY
Story 6
ANXIETY
Story 2

IPR
Story 1
ACAD.TASK /CH.
Story 7

NA - TASK ACH.

TOTAL
Imminel:rAnow

--

1-6- 1 4

r2
2-

sh,K1

168
I

I, XI
r

k 1

.14

14

.
1,,

7

it:-

l

1,)

.15 .15

.14 -.18 .20

.15 -.18

.15 .20

.38 l .44 .29 .33 .30 .44 .52 .42 .24 .41 .45

it I,. A' 1

VA I A

11

ry_
- A

.54 .47

ar I

JAylt n

HYPOTHESIS 28: Mere hill be a positive relationship among the measures of the same
Story Ccpletihn Coping style dimensions and Coping Effectiveness
Acores across the different btnavior areas and with the Total scores
for Coping Style and Coping Effectiveness.

Story 3
155 AGGRESSION

Story 5
183 AUTHORITY

Story 4
169 ANXIETY

Story 6
197 ANXIETY

Story 2
141 IPR

Story 1
127 ACAD.TASK ACH.

Story 7
211 NA - TASK ?CH.

TOTAL
225 OUTCOME

105 183 169 197 141

Sto Sory 5 Story 4 i-tory 6 Story 2
ACCESSION AUTHORITY ANXIETY ANXIETY IPR

10 14 10 14

,40 .41

10 14 10 14

127

Story 1 Story 7

A TA NA - TA
10 14 10 14 10 14

INSTRUIENTS Story Completion

VARIAMES' Outcome

211

.15

.37

HYPOTHESIS 29: There will c a positive relationship amorg the measures of the same
Story Completion coping style dimensions and Coping Effectiveness scores
across the different nehavior areas and with the Total scores for Coping
Style and Copies Effectiveness.

156

184

170

198

142

128

212

226

Story 3
ACC7,ESSION

Story 5
ArrHORITY
Story 4

ANXIETY
Story 6
ANXIETY
Story 2
IPR
Story 1

ACAD.TASK AZ11.
Story 7
NA - TASK ACH.
TOTAL EVAL.
OF CMTCOME

156 184 170
Ste, 1 6,,ry c ,t,try 4

A.-.-CP.7: t`..X1F-11.AC.Cf.,.,S:M:

.4 IC LO 14

.16

.16

.18

.17

.17

.44

.:0 -.20

f .15.36 .42 .S7

INSTRUMENTS: Story Completion

PAK/ARLES: Evaluation of Outcome

198 142 1. 212
ttory 6 St.ry 2 Story 1 Story 7__-
:1X1ETY 1FR A - TA 61 - TA

13 1.. 10 14 10 1-. 10 14

.1

.16

.20

.1 1, .43

.17

16-

75

.25

.25

.51 .4 L. ;7

.20 -.20

.20

.25

.45

-154-
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157

185

171

199

143

129

213

227

for

Story 3
AGGRESSION
Story 3

AUTHORITY
Story 4

ANXIETY
Story 6
ANXIETY
Story 2

IPR
Story 1
ACAD.TASK ACH.
Story 7
NA - TASK ACK.

TOTAL
con= EFT.

PM
C,pine

157
Story )

ACCWSIOC.
10 14

.23

.36 .47

1t5 171

....$1412 Story 4

AUTHORITY AISIETY

10 14 10 14

.16

.22

.23

-.16

.16

.16

P.' 11"ti111

Vh hl k HlI

199 143 179 111

Story 6 `Rory 2 'tor, 1 %torl 7

AUXIM IPR A - JI '.4 - TA

10 14 10 14 10 14 10 14

.16

-.16

.12

.14 .16

.19

.361 .44 .381 .42 .50
4

.45 .29

.19

.i9 .52 .55 .55 .20

't"ty ,p1.11,n
t.pfng tit. nee.

HYPOTHESIS 31: There will be a positive
relationship among the measures of the same

S :ory Completion coping
style dimensions and Cooing Effectiveness

Score, across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

INSIRUYENTS Story Completion

VARIABLES: Instrumentality

162 190 176 204 148 134 218

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1 Story 7.

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14 10 1 10 14 10 14

Story 3
162 AGGRESSION

Story S

190 ADTHOR/TY
Story 4

176 ANXIETT
Story 6

204 ANXIETY

.14

Story 2

148 IPR .18

Story 1
134 ACAD. TASK ACH.

-.14

Story 7
218 NA - TASK ACH.

.14

TOTAL
232 ENSTRUNENTALITY .48 .52 .2o .31 .49 .54 .41 .4,

55 .41

HYPOTHESIS 32a: There will be a positive
relationship among the Coping Style

Dimension Total Scores and Total Coping Effectiveness.

TOTAL

219

T1TA'

Sl-ANCF

10 1.

219 STANCE
TOTAL

220 ENGAGEMENT .93 .90

TOTAL
221 INITIATION .90 .91

TOTAL
222 AID/ADVICE .5* 66

TOTAL
223 SOLVER .65 ,72

TirrAL

274 I/LEMENTATION .7: .:.40

225 O1TC01,7 A. .54

VIAL EVAL.
226 OF OrPCOME .27

TOIAL
227 CONING E.TVCT. .8t

T0,61 RtNINDSE

228 Lmon
Tow

232 iN4TRININTALITI .7S

220 221 222 223 224

TOTAL r0T41. TOTAL TOM
ENr'it,TN7 IS:-ATION API Ar7rt SOLVE\ IMPLEsIENT.

10 14 10 14 10 14 10 1. 10 14

.43 .90 .90 .91 .59 .66 .65 .72 .71 .80

.85 .90 .61 .62 .67 .62 .72 .74

.85 .90 .6/ 71 .69 .15 .73 .14

.61. .62 .6' .73 .82 48 .17 .itn

.67 .62 .64 .7S .82 .88 M9 .90

.73 .64 .77 .S0 .sq .40

.51 .54 .47 .53 .lo .79 .37 .37 .45

.11 .'$ .29 .21
.:0 .25

.41......112 .$6 .90 .70 .71 .7A $3 .141

:46 .48 .42 .44

.11..-......INI-
-155-
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rt. t!pf I

tAt_11' L..1A(1.

pm it Iv. r. )111. 1IIif ii.. r, 1,1,04

Stylo 5lf1.11 1.114 1lal C.pI..s

IN ISIS 1
VAIN TAI I I

SO.ry C.,mptetion
(piny Dirnrlen
J.t,.1 Scorer at.4 C.ping

FffectIvenosa

275 226
Fir.

OM.

227 776

(1,?. rfr.

Mr,..tL.uni

232

royr
mri_lu T

CAP. Err. LO.
EVAI

rGP. Prey
GOP. LIP°MO*

10 14 10 14 10 14 10 14 10 14

TOTAL

225 OUTCOME .57 .36 .74 .73 .20 .29

TOTAL EVAL..

226 OF OUTCOME .57 .36 .52 .41 .16

TOTAL
227 COP.E7FECT. .74 .73 .52 .41 .44 .50

TOTAL RESPCCSE

228 LENGTH
.39 .24

TOTAL
232 INSTRUMENTALITY .20 .29 .16 .44 .50 .39

HYPOTHESIS 33: There will be a positive relationship among length
of responses across all behavior areas.

158 186 172 200 144 130

INSTRUMENTS: Story Completion

VAP1AELES: Length of Responses
across all behavior areas

214

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1 Story

AGGRESSTCN AUTHORITY Ar PXIETY METY IPR A - TA

10 14 10 14 10 14 10 14

Story 3
158 AGCRESSICY

-1---
.69 .45 .64 .56 .6 .26

Story 5

186 AUTHORITY .69 .45 57 .60 .70 27 .55

Story 4

172 ANXIETY .56 .57 .60 .63

Story 6
200 ANXIETY .62 .26 .70 .27

!tory 2
144 IPR 5 .55 .47 64 .54

Story 1

130 ACAD.TASK ACH. .44 .30 .36 .26 .46 .35 .15 .28

Story 7
214 NA - TASK ACH. .44 .60 .54 .46 .63 .35

TOTAL LEIGT2
228 JF RESPCUSE .69 .80 .70 .78 75 .82 .74

10 14 10 14 10 14

HYPOTHESIS 34: There will be a positive relationship among the measures of the

same Story Completion affect dimension across the different

behavior areas.

159

Story 3
AomssIcK
10 14

Story 3
159 ACCRXSSION 1

Story 5
187 AUTHORITY .15

Story 4

173 ANXIETY
Story 6

201 ANXIETY
Story 2

145 IPR .17 .1A

Story 1

131 ACAD.TASK ACM.
Story 7

215 NA TASK ALH.

TOTAL
229 POSITIVE AFT. .42 I 33

187 173 231 145 131 215

INSTRUMWS: Story Completion

VARIABLES: Positive Affect Hero

Story 5 Story 4 c::or% 6 Story 2 Story 1 Stry 7,

APTH1RITY Al CIETY AYSIrTY 1PR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14

17

of.

.24

iS

.17 .15 .17

.18 .14

.:0

1p

34 .61 ,1; ,1,1

14

4$

-156-



HYPOTHECIS

111141 1

I.P21/11 1AI I .p1 11 71.1 111,1, ' Aril, ' All 111

35: There will he s positive tel snot.. 1. s, .ne. 0 11.

Story Completion effect dimension Across ti. d1ft,r.ut arta,.

140

Ae/ PN'.11A Al-hl 161,7

174

4
PIXII

/07

-P./ II

10 14 14; 14 it/ 14
_ -

19 14

Story 3
160 ACCFESSION .15

Story 5
188 ACTWONITY .15 .25 .1$ .34

Story 4

174 ANXIETY .25 .18 .22

Story 6
202 ANXIETY .34 .12

Story 2
146 IF! .16

Story 1
132 ACAD.TASK ACH. .14

Story 7
216 NA - TASK ACH. .26 .31 .24 .17

TOTAL NEGATIVE
230 AFFECT EBRO .39 .54 .64 .54 .58 .56 .51 .48

ILA 1 17

rx)
ii'_ 6

-III 14 P,

.16

.15

.38

.14

.15

14 .16

H. ' t,ry
VAP1Atli% Nee:atty. At 1., Her,.

.26

.31

.74

.17

.14 .16

.38 .35 .43 .60

HYPOTHESIS 36. There will be positive relationship among the measures of the sue

Story Completion affect dimension across the different behavior a

161

Story 3

AGGRESSION
10 14

Story 3

161 AGGRESSION
Story 5

189 AUTHORITY
Story 4

175 ANXIETY
Story 6

203 ANXIETY
Story 2

147 IPI .19

Story I

133 ACAD.TASK ACE.
Story 7

217 NA - TASK ACH.
TOTAL AFFECT

231 HERO 0114E135 .47

189

Story 5
AUTMORITY
10 14

175 203 147

Story 4 Story 6 Story 2

ANXIETY ANXIETY IPR

10 14 10 14 10 14

.15 .18 .19 .17

.15 .23 .30 .19

23 .1 .19 .22

.18 30 .19 .15 .19

.17 .22

.14

.79 .14 .17 .20 .22

.60 .50 .51 .53 .51 .50 .51 .54

133
Story I

A - TA
10 14

.14

.43 .36

INSTRUMENTS: Story Completion

VARIABLES. Total Affect Hero
and Others

217

Story 7
NA -TA
10 14

EYFOTHESIS 37: There will be positive relationships among the Story Completion
total positive affect measures and the total coping style mess -es.

There will be a negative relationship among the Story Complet

negative affect measures and the total coping style measures.

219
70TAT,

S7ANCE
It 14

MC-1' HERO
TOTAL NECATIVE

.16
TOTAL POSITIVE

229 A

230 AFFECT HERO -.25 1 -.23

220 221

TOT ',. 10TAL

EN(K.E'EN: INITIATION

10 14 10 14

151 .14

INSTRUMENTS: etory Completion

VARIABLES: Total affect a Total
Coping Style Measures

222 223 224 225 226 227 232

-OTAL Tn-nT_ TOM TOTAL TOTAL TOTAL TOTAL

AID ADVICE SOME 1XPLEY7a 017CO-E EVAL.CLTC. COP.EFF. IRSTRNERT.

10 14 10 I. 10 14 10 14 10 14 10 14 10 14

-1- 18 15 .18 15 .28 .23 .21 .21

-.23 I -.17 -.25 -.21 -.20 I -.24 -.17 -.29 -.23 -.28 -.37 -.19 -.26 _:.27

HYPOTHESIS 38: There will be positive relationships between Length of Response

and Coping Effectiveness scores for each story. -

130

144

158

172

186

200

214

:28

129 143 157

Story 1 Story
COP.

2 Story 3

COP. UV. FM coLILir.
10 14 10 14 10 14

Story
RES. LENGTH
Story 2
RES. LENGTH -,20

Story 3
RES. LENGTH
Story 4

RES. trwili
Story S
REs.
Story
R74 17e:TH 1.20

.1.

.1.

Story 7
Rig. 13NO111 -.17

10111 1P .POSSE

1.36e :11

171 185

s:ore 4 sl.ry 5

CO'. FFF. (or. Eir.
11 14 Pi 1.

.17

-157-

INSTWENTS:
VARIAbLES:

119 2,3 777

-1 01% I, 7 101A1

"I. IIW rir _44T-rik4
to 1. .).. 1, 1,

.

I

.17

Story Completion
Length of Response s
various Coping Effective-
ness Variables
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00 ACCRE:S1ON

83 AUTHORII7

92 ANXIETY
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TOTAL
109 STANCE
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1
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-.17

.15

.17
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I') 14 III 1'. 10 14

-.16

1

.16

.14

-.14

1. IP! ano

n. t1on
VAI. 110.11.Th ant Y AMC.

OPAL
tifn C-

IO 14

.13 .17 .17

.16 f .14

HYPOTHESIS 40 There will be positive relationships among measures of the same
coping style construct in the same behavior areas across the
two projective instruments.

SENTENCE
101 ACCRESSIal

84 AUTHORITY

93 ANXIETY
INTERPERSONAL

75 RELATIONS
TASK

66 ACHIEVE/ENT
TOTAL

110 RNGAGEMLNT

153

Sto- 3

A,GFE.3512:

10 14

17P 164 192
,,:- 5 Str- 4 S.LALtx.±

V71-1C' -Ty 4'N11;r: ..,''XIETY

IC, 14 10 14 10 14

rNSTRUMENTS: Sr-licence and Story

Completion
VARIASLES: Engagement x

Engagement

134 122 206 220
StLry 2 Story 1 Story 7 MAL
In A- TA NA - TA ENCAGE`MIT

10 14 10 14 10 14 10 14

.15

.15

.20

.18

.24

HYPOTHESIS 41: There will be positive relationship* among measures .5f the some
coping style construct in the same behavior areas across the
two projective instruments.

151 179 165 193
Story 3 Store 5 Story 4 Srory 6

ACCRESSICN AUTPOR:TT A7XIL7Y ANXIETY
10 14 10 14 10 14 10 14 10 14

102 ACChr.SSICN

SET.TENCE
I ----r-___,_

85 AC7ORI7Y -
I

]
'

1-

21

94 . 1ILTY

ACADEMIC
1

I

-1--- i
1TOTA

.2067 TASK ACH.
L

---__i ...____i____
I

111 AiD/ADVICE i

,

INSTRUMENTS: Sentence and Story

Completion
VARIABLES: Aid/Advice x Aid/Advice

117 123 207
St ors 2 dun, 1 Story 7

a?: A - TA NA - TA
10 14 10 14

.15

221

70Tid.

AID Attica
10 14

-.15

.16

.19

HYPOTIZSIS 42: Thres.i1i De pos.Ltve relationships .1-1.r.: s-. sores of th,
copir4 stye confrr-ct .5 the same bt.h..vtor aft'AS 44.1%iirS te
[so projective instruments.

SENTENCE
103 ACCRESS10h

Sr AVTHOUTY

95 AN \ 1ETY

77 MIATIONS
TA:si

614 A:1111.111FVNT

II: t rrr.

157
Stmt. 1

cr

14A 171

I.?. : II.
. .

.14 1

t

-.I.

,6

I

1 '. 1

if 1..
_

-158-

-.16,

158-

1NS1 MENTC: mt. and St.:re

tun
I Mt 1,4115 ar 1 1 t s

I ping I It. ci Iv.-41. is

'5

r I

- .1 01
I 70_

1

7

.14
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t thl n1.nc. L. mpl rf 4.1.1 Ili. Af IN t *nuts ad

the 'am.. b4havi,a aria. V81,18111 C:

159

Al/W "
STSTvCB 10 14

POSITIVE AFFECT

107 AGGRESSION
POSITIVE AFFECT

90 AUTHORITY
POSITIVE AFFECT

99 ANXIETY
POSITIVE AFFECT

81 III

POSITIVE AFFECT
72 TASK ACN.

TOTAL
116 POSITIVE AFF.

187 171 .01

211 ri 5 `stzri 4 I ry_

/11'#11 /11' A/ //t _EY A2,11
if) 14 11/ IV 19 -14

131 215 218

"Y --"!r-Y7 "A! "S.
A - fA A IA Al 11f1.11

"1 1'. 1, 14 III 14

,39

't,ryC npl, tl.n 6

("mph lion
lory p.1(11.4 Is s

Affects

HYPOTHESIS 43b: The Story Completion Positive Affect measures will be negatively INSTRUMENTS: Story and Sentence

related to the Sentence Completion Hostile and Depressive Affect Completion

measures of the same behavior area.
VARIABLES: Story Positive Affect s

Sentence Hostile and
Depressive Affect measures

AGGRESSION
104 HOSTILE

AGGRESSION
105 DEPRESSIVE

AUTHCW:TY
87 HOSTILE

AUTHORITY
88 DEPRESSIVE

ANXIETY
96 HOSTILE

ANXIETY
97 DEPRESSIVE

IPA

78 HOSTILE
IPR

79 DEPRESSIVE
TASK ACM.

69 HOSTILE
TASK ACM.

70 DEPRESSIVE
TOTAL

113 HOSTILE
-.17TAL

DEPRESSIVE

159 187 173 201 145 131 215

Story 3 Story 5 Story 4 Story 6 Stc2:y-2 Story 1 Story ..!

AD-RE5STON AUTHORITY ANXIETY ANXIETY IPP A - T.. LA - TA

10 14 10 14 10 14 10 14 10 14 13 14 10 14

.14

.15

.18

.15

.24

229

TOTAL POS.
AFF. HERO
10 14

HYPOTHESIS 43c: The Story C et/on Negative Affect measures will be negatively related

to Sentence Positive Aftect measures of the same behavior area.

NEGATIVE AFT.

107 AGGRESSION
POSITIVE AFT.

SO AlITHOWITY

POSITIVE W.
99 ANXIETY

POSITVIE AFT.

81 TPR
POSITIVE AFT.

72 TACK ACH.
TOTAL

116 POSITIVE AFF.

160 188 174

Stor 3 Story 5 St ory 4

ACCRESSION A:THORITY ANXIETY

10 14 10 14 10 14

202
Story 6

ANXIETY
10 14

.14

.14

INSTRUMENTS. Story and Sentence
Completion

VARIABLES: Story Negative Affect x
Sentence Positive Affect

146 132 216

Story 5:ery 1 Story 7

1PR A - TA NA TA

10 1. 14 10 14

14

.19

230

TOTAL
NEC. AFFEC
10 14
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140
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44-4S D. prenelve

174
.......4212_r_t__4

AT.X.h., Y

oror, M1 .111
Ai 1. t

II/2
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146 132

i.A -

r ,.,1 et 111 nA

C

"N t, 01v. Al t. t
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o. ,.r. e. At f. et

730

101A;

IV: A411, 11-1

.......lt , .ry_ _...._

11q,

S i . r_y_l
A - IA

10 14 l, 14 10 14 10 1-4 VI 1-4- II/ 14 10 14 1), 14-

AGGRESSION

--,
104 HOCTILE .17

.16

105

AcrArssrow
VEPEESSIVE .14 .21

/11.

AUTHORITY

_a

87 HOSTILE
.16 .24

ACTHORITY
88 DEPRESSIVE .17

.15

ANXIETY
96 HOSTILE .14 .19 -.15

ANXIETY

97 DEPRESSIVE
.16

IPR
78 HOSTILE .19

IPA
79 DEPRESSIVE

TASK ACH.

69 HOSTILE
.17

TASK ACH.
70 DEPRESSIVE

TOTAL
113 HOSTILE .17 .14

.22 .15 .22

TOTAL
114 DEPRESSIVE .20i

HYPOTHESIS 44a: The Sentence Completion measures of Coping Style dimensions will be

positively related to the SAI Good Coping measures in the five

different behavior areas.

65 66 67 109 110 111

TASK CH. IiSK ACP. T4SK ACH. TOTAL --TOTAL TOTAL

STNI.CE rIALI.e.T AID/ADVICE 5742.CE EK(7AGEtIT.NT AID/ADVICE

10 14 17 14 10 14 10 14 10 14 10 14

SAI
37 TASK ACH. .16 .14 .14

TOTAL
42' SAI SCORE .17 .16 .14 .28 .27

IBSTRUNIENTS: Sentence and SAI

VARIABLES: Sentence Completion rest
Achievement Coping Styles

x SAI Good Coping Heesurea

HYPOTHESIS 44b. The Sentence Completion measu.es of Coping Style dimensions will be

positively related to the SAI Good Coping measures in the five

different 4-havior areas.

SAI
40 IPR

TOTAL
42 SAI SCOR:

74 75

IPR

STAIsCE E'
1r 14 I", 1.

25

L29

76 le9 110 111

IPR 707,1 ToTAL TOTAL

AID/ADVICE STAI,Zr. E\CACE2ZNT AID/ADVICE

10 14 i0 13 10 14 10 14-1---
f 16

.14 ti-2264. .

.28

IKSTRENENTS: Sentence Completion
and SAX

VARIABLES: Sentence Completion IPR
Coping Styles x SAI Good

Coping measures

HYPOTHESIS 44c. The Sente-xe Completion mee,ures of C.,ping Stsio Jinensions 4111 be

pr,itivels related to the SAI Good Coping measures in the five

ditferent behavior areas.

83 R. SS 100 110 111

A.-ItC,111' 174 N1'71, Arr, ,o,.. 1 F1' 10 :to. 'h.

STA' .11 1' A1 : .7 AID 'fF,' F 1..ii* 1 F. 7,-, " I A111_,91y.1.11,

10 14 11 I. 1(1 I 4 17) I7 I'' 14 II) I.
-,--..... t-- .--.......- -

42 SA: SCORE _ 1 ...1.4. 717111 - 1. -I-.4d _____ _...a.

SAl I

38 ArTHORITY I IS 7 .16 7 11

TOrm. -
HIWTHTSIS 44d. T -rorener Completion moa,ttreg of Coping stsle dl ..'n'. 1,1!. W111 he

re.itieels roloted to tbo 4A1 Good Coping M,A,Ifell In the live

dt(ierent behavior suss.

"1 ' 10., I Ill '11- . .......

-.... ....INN. II' --I, . ,4 444 I', - 10 41 - ,,,, .1 10. iI

I IN 1' II.4 A. .. NI 110 IP 'II i 4 44, , ,7, 4, f 441441 -Ail% wo l4
- ' - _ ._ ,

Id I. it) I. I. t. 10 I
ie I.

..; 1')*

i.,141
-4.- - --

It. 11.Al ,
,

. 1

4 . 11 t 1441 i - I .-

INSTRUMENTS: Sentence Completion and

VARIABLES: Sonten e Completion
Altherity Coping Stylve s

SAl Good Coping WWWFOS

INg111'IIN15: And "Al

VIII IA 4.1-S 5, 0100, t. I, n
wit' Colvin, ;41, l.a t

NAI rtuy NII VC11
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positively r. I Ated to the SAI Cood Cuplon su r..,.r. In II,. II it'
dl f 14 rent I.. havlor er. S.%

SAI
31 ACCFESSION

TOTAL
42 SAI SCORE

qn

STANCE

10 14

In 1117 env

Al' --I Y.IPPI her Pi IIII Viit 1

Da AC .r1".1' A1 1)/A NICE 51A1,1..1.

lir 14 10 14 10 14

.14 .28 .27

IY.1,PM r.
VtIt1P.lt1 I :

.111 in. noel SAI
III. Re ( anrslt t loft

/, ',ploy Si yi
'4,1 t ,,P1 pi Ilk 1111,11oUrf

HYPOTHESIS 45e: The Story Completion measures of Coping Style dimensions vill be
positively related to the SAI Cood Coping measures in the five
different behavior areas.

37 42
SAI SAT

TASK ACH. TO:. SCORE

INSTRUHENTS: Story Completion
and SAI

VARIABLES: Story Completion Academie
Task Achievement Coping
Styles a SAI Grad
Cows measures

ACADEMIC 10 14 14

TASK ACHIEVE.
121 STANCE

122 ORGAGEMENT .14

123 INITIATION

124 AID/ADVICE

125 SOLVER

126 IMPLETIDITATICII

127 OUTCOME .16
EVALUATION

128 OF OUTCOME

134 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGACEIRINT .17

221 INI-TATION

222 AID/ADVICE

223 SOLVER

224 IMPUTE, TATION

225 OUTCOME .15 .19
EVA:1^-77.1

226 OF OUTCOME

232 INSTRUMENTALITY
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ry C rtenh 11 n optrA Sty di. nnionft will he
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fferant to, bovInr oreos.

AU ill

114,1oiRP:,;

VAKIANIrS.

tolv (4m4,t1on and
'AI

c.mplvtion Inter -

40

rune: oulotions Coping

42
x SAI Good Coping

SA1 SAI
measures

IPR TOT. SCORE

ENTEREER"ONAL 10 14 10 14

RELATIONS

135 STANCE

136 ENGAGEMENT

137 INITIATION .15

138 AID/ADIVCE

139 SOLVER .17

140 2k0REMENTATION 10 .21

141 OUTCOME

EVALUATLON
142 OF OUTCOME

148 INSTRUMENTALITY -.15

TOTALS
219 STANCE

220 ENGAGEMENT .18

221 EgITIATION

222 AID/ADVICE

223 SOLVER

224 IWIEMENTATICN

225 OUTCOME .19

EVALUATION
226 OF C"rahe

232 INSTRUMENTALTCY

KYPOTaESIS 45c: he Story Completion measures of Coping Style dimensions will be

pc itively related to the SAI Good Coping measures In the five

dliferent behavior areas.

AGCSESSICW
149 STANCE

150 ENGAGEMENT

151 LNITIATIGN

152 AID'ADVICE

153 SOLVER

154 sMSUMENTATICN

155 OUTCOME
EVALUATION

156 OF OUTCOME

162 INSTMENTALITY
IOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION

222 A1P'AINICE

22) SOLVER

224 INTLIMENTATION

39

N.S1

AGGMSSICN
10 14

2:5 ml
VA: 1 A

26 Or 011 %PIE

.16

42
SAI

TOT. SCORE
10 14

____-L_
1

.15

.10
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INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion
Aggression Coping
Styles x SAI Good
Coping mature.
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ANXIETY
Story 4

163 STANCE

164 GNIC.ACEMMT

165 rliTTATIM

166 AID/ADVICE

167 SOLVER

168 IMPLEMENTATION

169 OUTCOME
EVALIATION OF

110 OUTCI94E

4/

/1,7r Tar. ''OUF.
10 14 10 14

17b 7.51, "MC:TAIITi
TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SaLVER

224 IMPLEMENTATICW

225 OUTCOME
EVALAT/CW OF

226 OUTCOXE

232 INSTRUMLVTALITY

.18

19

.ry I rat rt.,n
.1 ',AI

VAI fAltt I 'vt ty I ".Ii t It.rt An, ter Y
'pint S X 'Al rood

Si. ...Uri/

dYPOTHESIS 45e: The Story Completion measures of Coping Style dimensions will be

positively related to [Ft SAI Good Coping measures in the five

different behavior areas.

At-11104M

177 STANCE

:76 ENCAGERCINT

179 INITIA:ION

ISO AID/ADViCt

181 SOLVER

182 IMPLEMENTATION

183 (4.7r ,E

EVA. ATION

184 OF WICOME

190 INSISW:NTALITI
TOTALS

:19 STAN:t.

220 ENCAZEICINT

221 INITIATION

222 AID/ADVICE

223 SOLVER

22'. VIVI' At lob

225 OUTCOME
VVAIIATION

v Si'

38 4?

SAT SAI

TOT. SCORE

10 14 TOFT,

I7

.75

.15

.21

:12 IY.1.11'.1A1

.18

.20

.16

.18
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ly r. 1...0 to the 'Al4 twahltrie in the file -A1

not 1hav1,,r areas. VAXIAHLPS %t. re (..mp1 t 1. Aur t.. y

( 'n '11 41, r '.Alx C"d
42

(..pl,q measures
41

SAI
Al71Erf

ANXIETY 10 14

Story 6
191 STA.WE

192 ENGAGEMENT

193 INITIATION

194 AIDAPVICE -.16

195 SOLVER 14

196 IMPLEMENTATION

197 OrTCOPT
EVALUATIoN

198 OF OUTCOME

INSTRUPOITALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 titinAncr

222 AIDADIVCE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOME

EVALUATION
226 OF OUTCOME

232 INSTRUMENTALITY

SAI

TOT. SCORE
10 14

HYPOTHESIS 45,g: The Story Completion measures of Coping Style dimensions will be INS1RL'IeNTS: Story Completion

positively related to the SAI Good Coping treasures in the five and SAI

different behavior arts'. VARIABLES Story Completion Mon-
aca.: rdic Task Achievetse.t

42
Coping Styles x SAI Good

SAI
Copirg Pleasures

707. SCORE
10 14tiCEACADEMIC

ACHIEVE.

37
SAI

7t,s; ACM'

10

205 STANCE.

20, ENCAGCPONT

237 INITIATION

208 AIIVALVICi

209 SOLVER 1 - 21

210 IMPLENZYTATICRI -.14

2'1 OUTCOME

EVALUAT/OP
212 OF OUTCOME

218 IhSTRVMENTALITti
TOT11.S

219 STANCE

210 EN:AGM:NT

211 INITIATICN

2.2 AI7:ADV10E

223 SOLVER

IHI1 tMENTATION

EAt."A710,..

lh`i hit i

.0)
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101 Rh

(a..FF, fop ht.

.-CRE311001 i.THORIFY

SAI 10 14 10 14

TASK
37 ACHIEVEMENT 17 .14 .16

3$ AUTHORITY 23 .23

39 ACCRESSICE .19

ILTEPPERSONAL
40 RELATIONS .20 .24

41 ANXIETY
TOTAL

42 SAI SCORE .24

95

r00.1iF.

WIElY

7/_
COP ilF.,

I1.

__4S
tor it.'

1Y .1( 11,

117

16iAl.

TorCOP.tYY.

16 14 10 14 10 14
_,_
10 14

.18 .17 .16 .19

.14 .16 .17 .23

.23 .19 .26

.16 .23 .16 .35

.19 .21

.26 .25 .37

C"Mpl.(140
a7,4 SAl

VAWIARI. r.ut.nu I plog FffeLttve-
v '.Al fool Coping

Ito aktirl

HYPOTAESIS 47: The Story Completion measures of coping effectiveness will be

positively related to the SAI good coping neast.res in the same

behavior areas.

SAI
TASK

37 ACHIE7E1 NT

38 AUTHORITY

39 AGGRESSION
,NTERPERSCNAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE

INSTRUMENTS: Story Completion
and SAI

VARIABLES. Story Coping Effectiveness
SAI Good Coping measures

15: 185 171 199 143 129 213 227

Story ; Stow 5 acarth Stor 6 Slory_l_ Story 1 tory 7 TOTAL

AGretSS7: ; TVORITY ANYIEIY ANXIETY 7PR A - TA A - TA COP.M.

1E 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

.19

.14

.16

.19

.14

HYPOTHESIS 48a: The SAI Good Copzog scores will be positively related with

the Story Completion Positive Affect measures.

SAI
TASK

37 ACHIEVEMStST

33 ATTHORITY ___-1____

INSTRUMENTS: S:^ry Completion
and SA1

VARIABLES: Story Completion Positive
Affect Measures x SAI
Goad Coping Scores

131 145 159 173 187 201 215 229

Tory' qt.:es .: St,ry 3 Story 4 Stmr 5 Story 5 --Story 7 TOTAL

--'''.AFF. -..a.AFF. N's.Alf. POS...... POS.A1 . POS.11-7. F0%.AFF. V. AFF.

.3 :- ., .. 10 14 10 I* i0 1. 10 II 10 14 10 14

39 ACORTSS.ON
IN7S.,,:T.rONAL

40 RELK,101..S

41 kNEISTY -__-L-_--
TOTAL

2 SAI SCORE

15

HYPOTHESIS 48b: The S51 Coed Cpise scores will be negativel. related with
the Story C:mplettoo Negative Affect measures.

SA1
TASK

37 ACHIEVEMENT

38 AdinitWITY

14

attA,:os"

11 AI,A1 N
,t1

132 146

_ St"tY =.

to 1. 1,1 1.

-t---

100
,tei 3

10 1.

.

I .

IRA 707-
M! r tit! %.

1t1 10 1__,_____

INSTR1,ENTS: SA1 and
Story Completion

VARIABLES: SAI Coo', Coping x

Story Completion
Negative Affect

:1 710

- 7 Te1.11,

I. its .

10 14 11.

_
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SAI h 14 10 1 4 1 h M. 10----_1. ,'' ...1'.

TASK
37 ACNIEVEHM -.15

38 AVTROK111
-.30

39 AGGRESSION
-.14

INTERPERSONAL
1111.

40 RELATIONS -.18

41 ANXIETY
TOTAL

42 SAI SCORE

t.nce t',mpl. aeon
!, I 1 I piny. 3.

.ut. ..e ion
P.m1t1st Atttt

hYPOTHESIS 49b: The SAI Coed Coping scores will be negatively related with

the Sentence Completion Hostile and Depressive measures.

47 38 39 40 41

SA! SAI SAI SAI SAI

TASK ACH. All"-ORIT1 AGLEESZIDN IPR ANXIETY

SENTENCE COM,. 10 14 10 i4 10 14 10 14 10 14

TASK ACHIEVE.
69 HOSTILE -,e.p.17 -.19 -.24 -.16 -.24 -.21

TASK ACHIEVE.
70 DEPRESSIVE

-.16

IPA
78 NOATILLE -.23 - Al

IPA
79 DEPRESSIVE .15

AEI, AMY
87 N06.ILE -.23 ..21 -.19

Al.140RITY

88 DEPRESS/VI .14 .25

ANXIETY
96 HOSTILE -.24 .14 -.17 -.24 -.24

ANXIETY
97 DEPAESSIVE

AGGRESSION

.14

104 HOSTILE -.21 -.16 -.17 -.1' -.19

AGGRESSION
105 DEPRESSIVE

TOTAL
113 HOSTILE

TOTAL

-.17 -.23 45 -.17 -.37 -.14 - 36

114 DEPRESSIVE .18 .24

42

.--131---
TOT. S 'Kt
10 14

-.15 -.28

-.31

.17

I4

-.22

--F -
-.17 -.20

1-
-.21 -.44

.16

INSTRUMENTS: SAI and
Sartence Completion

VARIABLES: SAI Good Coping A
Sentence Completion
Hostile end Depressive

measures
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7 1(1 1

I ' ut ' 11it(I_tIN1111%.

HYPONECIC co II.- 0c,npAttonAl :41nm IntrIn,11 m.n4nrft u111 Le
pot1ttv.ly rls1t4 with the .enl.nt and ..t.ty 1.tal

Cupinot mnmires.

TOTAL
108 ATTITUDE

TOTAL
109 STANCE

TOTAL
110 r.GAGEMEHT

TOTAL
Ill AID/ADVICE

TOTAL
112 COPING EFt.

TOTAL
219 STANCE

TOTAL
220 r:CACENTENT

TOTAL
221. r5ITLATION

TOTAL
222 AID/ADVICE

TOTAL
223 SOLVER

TOTAL
224 INPLEMENTATION

TOTAL
725 WT COME

TOTAL EVAL.
226 OF OLTCONE

TOTAL
227 COPING EPP.

TOTAL
232 INSTRUMENTALITY

14

VAT=
A1110 P.M

10 14

.15

.15

.18

.16

15

Nrc. VAL.

ESINFIICS
10 14

16 17 19

OCC. VAL. wc. VAL, nit. VA1_

n.DE. W1A1).:41-4 ;111,-'.A11'.

10 14 10 14 10 14

-.16 .20

-.17 -.14

-.20

.23

.22

.23

.15 .24

.14

.15

-.14 .15

-.161 -.17 .15

PM-.15 -.17 -.14

0, u 111 VolurA.

,.f, n and ory

VhPIAA11%

t t. .7
1. q,n,

1n r1,0 I. It mnrts r

,x 0.4 ,,r, Tnul
11,1,4

71 17 2V_
to %AI ocir

-
vAl oat VA1

'I
T. 14

I 11:1-

10 14

1111AL

-0 14

.14 .14

.19 -1

HYPOTHESIS 51: The Occupational v61666 Intrinsic measures will be
positively related with the SAI good coping 'measures.

14 15 16 17

OCC. VAL. PCC VA; OCC. VAL. OCC. VAL.

ALTRUISM ESTaTWS WEI.. MANAGEMDT

SAI 10 14 10 14 10 14 10 14

TAS4 1

--1---- Lli37 ACHIEVEMENT
1

1--'
,

,

36 AUTHORITY L___

31 ACC-ESSION .2: 22

:Y.L.A.'ZAI'ONAL I 1

..0 RELATIONS . .19 -.24

42 SAT SCORE

41 ANXIETY
TOTAL

22 -.14i

71

.16

I '2

INSTRUMENTS: Occupational VaPlaa
and SAI

VAALA5LES: Occupational Values
Intrinsic eesewres x SAL
good Coping mesoures

19 20 21 27 29

OCC. VAL. OCC. VAL. OCC.

CREATITY
'AL. OCC. VAL. TOTAL

SF-F-SATIS
10 14

TNTEL.STIM VAR ETY TNTRINSIC

10 14 10 14 10 14 10 14

_4____

.19 1 .22-1-

.14 : '1'

_____i____

.20 .14

i .16 .21

1

1 .14 .20 -.15

all12 .19
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Ui 141111 It 71 f 611,11A1114."."Af / 11T

010111/1S1'.. 51 Th.. Or, .,pat 1on.t1 Veil. r I no k .11

hit ,X; 1 rely Tel at .4 id! h VI, IN 4.1 III. Aative I, ITO neut.

IN ,avy,,, Ikt.pnt1n.4 V.d.., and

V1. n, .1 I1Ie

WAN:4HW, I4r..pdt1nel Values

14 I; 14 17 1 2H

(XI ,VA1
1N711 ,C1114.

14

11

JO f ._ VA, . 141

C10 4(1111T VAMILIT

1n1,1.ole rknkofill

71twe 'if. Active

'7 29

MC. 'JAI for 1. 1AI.. On. VAL. 01 C. VII . I, ' VAI, . VAL, OIT. VAL.
1I.7.91Ii4JC

--- - __

41.11111CM PS7W.IICS 171,11% MANA,J111.7 I %111-:411c.

Vill 14 14 14 14 14 14 14 14

LOCUS OF
43 CANTPOL

ACADEMIC
44 LOCUS OF CONT.

ACTION -
45 p.ACTION .14 .16

IIMEDIATE -
46 DELAYED

RATE OF
47 ACTICR -.28 -.18 -.15 -.17

riminsIc -
48 EXTRINSIC -.14 .21 .29 .LO

TASK ACH.-
49 IPS -.15

COMPETITIIII-
SO CO OPERATION

.14

ZDEPENDENT-
51 zrEnEmmixorr 11

.21

EARNED STATUS-

___.11

52 DESTINED STA/VS
OD:WNW -

5; AVOID .17

SPJF-INITI.

54 0:11ER MITI.
SELF SOLVER -

55 DRIER SOLVER .14

SELF-JOINT
56 IMPLEvINTATION . 2C

LSSTRIAENT -

58 FANTASY -.17

CONT. 'EXPRESS-
115.1-1 4 ACCEPT. -.25

ACT. /PASS.

60 UNDER STRESS
POS./NEG.

61 SELF-CONCLFT

VIEW OF
62 LIFE

-.22

TOTAL
63 SCORE

HYPOMESIS The Occupational Values Intrinsic measuees vill be positively

related wits the Szory Total ?VkitiVir Affect measure and the

INSTRCKVNTS: Occur clonal Value, and
Story Completion

Sentence Total Positive Affect
VARIABLES: Occupational Values Intrinsic

Measures r Total Story end
Total Sentence Positive Affect

TCTAL STORY
229 POS. AFFECT

TOTAL SENT.

lie P. 4FrECT

14 16

%. occ r ,%. arc.

1,TP27:1; r%7 n.

., 14 .+ 10 1: 10 .- 11. 14 10 14 I' 14 10 10 14

.15 -.14

19 20 21 27 29

or( .vm,. _VAL.. Arr V.L. .VAL. Tarn
SIA.TsA7IS INIE.S,IM 1.7-tM1;: vAKIETY INTRINSIC

HYPOTHESIS 5A: The Cktupation.11 Valets Intrinsic nvaeores will he rotatively
related with sentence T..tal Hostile and DepreAAiee Affect and

with the Sto-y Cuepletion tetal Net:ative Atfe4t.

14 II..-...- ..---...
t \..1,*.% 41. 4/i i

,-
.1 .V:

Al F1-11141 Vq-TittT104.

1.* 14 1.1 1.--......--

-.14 -.In

-lh
1. Is 7,1

--7'7- --el i .1A1.. pi .". V_ xi A (I.-. Si

11... p . ,i,tk A! : . -. p ,f : p -:.41-1% ria t y ill

10 14 14 1._ --111 14 11_ 1,_

.. J.-. /.1
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INS:RNMENTJ: Occupational Values and
$'ntenee Completion and
Stec. Completion

VARIABLES: Mcnpational 'alues Intrinsic
nraAm,ell x Sentence Total

No-tiic end TAM Depressive
Aff.ct and T:tJ1 Stet,'

yrfAtive Affect
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rolot.ti with the '.entttq-1, uod S1,41 i.tal

(...piny dim.n41.n mtAintres

18 22

OCC.7AL. Oe.r.VP

SUCC7CS SECT PITY

STORY 10 14 10 14

TOTAL
219 STANCE

TOTAL
220 ENGAGEMENT

TOTAL
221 INITIATION

TOTAL
222 AID/ADVICE

TOTAL
223 SOLVER .14

TOTAL
224 IMPLEMENTATICI1

TOTAL
22.5 CETTCOHE

TOTAL [VAL.
226 OF OUTCOME

TOTAL
227 COPING EFF.

TOTAL
232 DISTRUMTALIIT .17 -.19

SENT.TOTAL
108 ATTITUDE

TOTAL
109 STANCE

TOTAL
110 ENCAGE1GENT

TOTAL
111 AIWADVICE

TOTAL

112 COPING EFF.

23

OCC.VAL.

PRECrICE
114 14_

10 ',II., tl:

VANIAnDS

24 25 2h 28 14

occ.vm, WCVA1 OC(.VAI,_ nrC.VAL. OCO.vAL.

EDON. PLT. S1.11'011.0. ASS0tIAM FO1..155110.14 FATalISIC

10 14 10 14 10 14 10 14 10 14

-.18

.14 -.22

.16 -.15

.15

-.14

th tquoti.tial Volovo.

4114

itt. "ph( t.. 141 5.1tte

tvtrileaL Mti1 11, X

Stfilitttt 4fld St,cy Tato1

Mronares

HYPOTHESIS 5o: The Occupational Values Extrinsic measure will he

negatively related with the SAT gout ,up:asis measures.

18 22 23

OCC.VAL. OCC.VA%.

R1CCE53 St:CUR:TY ?RERTIGE

,AI 0000 COP. 10 I4 10 14 10 14

/EAMES
37 TASA ACHIEVE. .15' .16

I it

38 AUTHOBIN .18 1
I

39 AGGRESSION
rhTEAPERSOKAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI

24

OCC.VAL.
ECON. PET.
10 14

DISTRU)tSTS: Occupational values
and SAI

VARIABLES: Occupational Values

Extrtnalc &ensurer

SAI Good Coping

25 26 28 30

OCC.VAL. OTT.VAL. OCC.VAL. OCC.VAL.

SURIONND. ASSJCLATES FOLFATHER rxiimmstc

10 .4 10 14 10 14 10 14

.12

-.16

.15

-.14
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rPis.d

18

rstrw.ic 14111 h.
"'city( v..ores Vt.ws of Life

22 23 24

strut In 1Y

25 1.,

41.T,

VAILIA9.1,S

28

.11,11 I VnIur and

VI, v. of Life
Ir, it I .A.11 VAIL x CLII-Ireic

rn /111 I R V1. ..e of 1.11e
ALI 1A,- artlfea.

10

OCL.VAL.

StrCr,S saA:Ty PRFSTICE

Orr.VAL.

rca pa.
(fC.7A1. 041-VA:.

AgtAK !WS
0Cr.VAI.
FOL.FAT1JR

Or, 1A1.

t..711.14,11,1).

V61 :4 14 i. 14 14 14 14 14

LOCUS OF
43 CONTROL -.14

ACADEMIC
44 LOCUS OF CONT. .16 -.14

ACTION -
45 ENACTION -.15

IMMEDIATE
46 DELAYED

RATE OF
47 ACTION .19 .27 -.17 -.14 .17

rmiPrigsIc
46 EKTSENSIC -.18 -.18

TASK ACH.
49 IPS .19 -.29 -.22

CONIETITIOh-
50 CC-Or:A.17TM :,12____

riDEPEN3ENT-
51 7.4ILRDE2T3 DENT -.15 L.21 ___

EARNED sTAIS-
52 BESTONID STATUS

CONFRONT -
53 AVOID -.17 -.23 .18 -.2V

SELF- aim
54 OTHER wit. .16

SELZ SOLVER -
55 OTHER SOLVER -.23

SELF -JOINT

56 IMMEME.TATION -.14

INSTRUMENT -
S6 FANTASY

CONT./EYPRESS-
59 IVITY 6 ACCEPT. -.14

ACT./PASS.
60 UNDER SMESS

TOS./WEG.
61 SELF-cmcm

VIEW OF
62 LIFE 20

TOTAL
63 SCORE -.19

HYPOTHESIS 58 Tte Or:Jpations1 Values Extrinsic measures will i.e negative., IFSTRONENTS: Occupational Values, Story amt

related with the S'-ary Teta 7ositive Affect measur.- and the Sen.eu..e Completion

Sentence Total Po.1tims Affect measure. VARIABLES Occupational Values Extrinsic
measures x Story and Sentence

Positive Affect

229

116

STORY TOTAL
POS. AFECT
SENTENCE TOTAL
POS. AFTECT

18 22 23 24

JC:.VA1. 00-.11+1, !CE.VAT. 0,"C VAT.

M.:Cr-, S'ChlrY 7RESTIa
Ir. 14

FCC's. Rrr.

10 1'. 10 14 10 14

1

I -.14-1-.

-L.- -1-

25 26 28 30

OC'...."'.I. aCC.VM. OCC.VAL. OCC.VAL.

S --:Ra"D. ;SSOC ATES al-FATHER EXTREESTC

1 14 10 t4 10 1. 10 14

I

.14

HYPOTHESIS 59: The Occupational Values Extrinsic measures will be
positively related with Sentence Completion Total
Hostile and Total Depressive Affect Measuus and the
Story Cocpletion Total Negative Affect.

18 22 23 2'. 2.

OfT.VA1 flei.VAI.... OCC.VAL. .01tT.VA,, OCt.:01.

ClVt-ESS MaR 1 if riENTli r rCON. Kr Z. --..TiZoLON0.
10 I.. 10 13 10 1'. 10 1 11----1.

113 HO.iTILE -174 .20 II__
TOTAL

TOTAL
11. PEPNZSSrvE 1 .17

Tam. i7owy M
rio SECATIVE Arrrcr 1....:2) .13
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OCC. INT.
OCCIPATIOAL

31* AIP/AT/Ce.
OCCIP;TICtAL

32* UPECTATION
EDUCATIONAL

36* ASPIRATION

719

Tali?

LTAVF
1', 14

771

Tit At 1 ,rAl
F' ,A( U .1" IN IT IA1101:

1`, 14 10 14

,N,1 tot, otl let Ant y

od I I , t T.1 f 1,41

, 1 A p t
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1.011 Ill,, n ton an Sr./.

721. _7,4
7'7 737
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HYPOTHESIS 61: The status level measures of Occupational Aspiration,

Occupational Expectation, ar4 Educational Aspiration

w1:1 be negatively related with the Sentence Total

Coring Dimension measures.

OCCUPATIONAL
ASPIRATION
OCC,W7, -AL

32* EiPECTA::ON
EDUCATIONAL

30* ASPIRATION

108 109 110 111

707.2 TO

e.TIT OF STA.

AL TOTA1
OCF'.".CACEME.T AIDTATLE

1.) 14 tl 1. 10 14 10 14

I

1 .16
I

.17 .20 .24 .18

112

TOTAL
COP. Eif,
10 14

.18

INSTRUWIS Occunational Interest Inventory

and Story Completion

VARIABLES. Occupational Aspiration, Ex-

pectaticn, and Educational
Aspiration x Sentence Total
Coping Dimension measures

*Fevemher that these Variables arc reversed.

Ihu, o'erlatlyns involving these
Jorlabl, Ii p,161tiv are actually negative
correlations and, it negative, are actually
positive ,.rrelations Civet is, the lower the

number the higher the aspiration or expectation
level and vice versa.

HYPOTHESIS 62; The status level measures of Occupational Aspiration,

Occ,pacioral Expectation, and Educational Aspiration will

be negatively related with the SAI Good Coping measures.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATICO

37 36 39 40 41 42

SAI SAI SAI SAI SAI SAI

TASK ACH. AUTHORITY AGGRESSION IPA ANXIETY TOT. SCORE

10 14 10 14 10 14 10 14 10 14 10 14

-.25

-.24 1 .17

INSTRUVENTS: Occupational Interest Inventory

and SAI
VARIABLES: Occupational Aspiration,

Occupational Expectation, and
Educational Aspiration x SAT
Good Coping measures.

*Remember that these Variables are reversed.

Thus, any correlations involving these
Variables, if positive are actually
negative c,:rrelations and, if negative, are

actuall,, positive correlations. That is,

the later nu-ber the higher the
aspiration or expectation level and vice
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HYPOTHESIS 63. 'PA. atatut level netuturs. of Occupational pirition,

6_cupaeionsl frpectetioe, a,d fducacional A,piretion

will be negatively related with the active response
measures of the View. of Life.

11.1:1111141-NTS

VABIABLLS

Occuretinal Interest Inventory
n,d ei-ws of Life
Occupational Aspiration,
Occupational Expectation, end
Educational Aspiration a

31 32 36*

Views of Life

OCC.NT.
OCC. ASP.

nec.rT. °CC. INT

OCC. SAP. ED. ASP.

V61 14 14 14

LOCUS Of

43 CONTROL
ACADEMIC

44 LOCUS OF CONT.
ACTION -

45 ENACTION

Remerber that these Variables are rev -reed. Thu,
any correlations involving these Variables, if

positive are actually negative corrolatiors end, if

negative, are actually positive core'stions. That

is, the rawer the number the higher the aspiration
or expectation level and vice versa

IMMEDIATE
46 DELAYED

RATE OF

47 ACTION
INTRINSIC -

48 EXTRINSIC -.14

TASL ACH. -
49 IPR

COMPETITION-
50 CO-OPTHATION .18

INDEPENDENT -

51 INTERDEPMENT -.15

EARNED STATUS-
52 BESTOWED STATUS -.14

CONFRONT -
53 AVOID

SELF-INITI.
5 OTHER

SELF SOLVER -
55 OTHER SOLVER

SELF-JOINT
56 IMPIPMENTATION

INSTRUMENT -

58 FANTASY
COI:. /EXPRESS-

59 IVITY 6 ACCEPT. .14

ACT. /PASS.

60 UNDER STRESS

POS./NEG.
61 SELF - CONCEPT

VIEW OF

62 LIFE
TOTAL

63 SCORE

HYPOTHESIS 64: The status level measures of Occupational Aspiration,

Occupational Expectation, and Educational Aspitation

will be negative y related with the Story Co-pletion

'fatal Positive Atl-tct ea5nre and the Sentence Completion

Total Positive Affect measures.

2.?9 116

Sr0R1 70T. SENT. TOT.

POS.AFF. POS.Ati.

10 14 10 14

OCCUPATIONAL
31* ASPIRATION

OCCiPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATION .18

INSTRUMENTS: Occupational Interests Invest y,

Story and Sentence Completion

VARIABLES: Occupational Aspiration,
Occupational Expectation,
Educational Aspiration x Total

Story and Sentence Positive

Affect measures

nemember that those Variables are reversed. Thus,

any correlations involvint. these Priahles, if

positive are actually neeat!ve correlations and, if

neolive, art acluillv positive sortelations. That

14, the lower the hombre the higher the aspiration

or expectation level and vice versa.

HYPrmilesiS 65: The status level measures f 0,copat!onal Asetration,

Occupational Expectation.ardiiduenttenstA,ptratien will

te poltivel, related sit the t.ntence C-sletion

Hostile and Dplessive Affe,t meows's'', and the Story

Complett.,n Total Nefative Al(ect meaore.

.

1
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10 I

17
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I 114)1A%
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,t,
to t.7 t to 4 :Al

1 1..1.. III AIII.1 rt
141 16 10 t4

:1

1,1

Vht

1'.

;ft, tttn

t rrr . VAL._

It :V
I 'a 10 )4-

"F
2 MATH - 20 )6 16 17 ih

Acn:rArTNT
3 REALINC. 20 .19 .16 .16

ACHIEVE:lin

4 C.P.A. .14

ARS
S VASE ACHIEVE. 22 -.15 .14 .16

ARS

6 AUTHORITY .;7

IRS
7 IPR -.16 .15 -.16

ARS
8 1MPLEMC.T. .27 -.18 .14

BRS
9 SELF-ASSERT. .16 .17

BRS
10 INITIATION .29 -.16 -.14 .18

BRS
11 SOLVER .14 -.14

BRS

12 AGGRESSION -.20 -.15 -.17

BRS
13 ANXIETY .23 -.17 -.15

dYPOTHESIS 67: They st111 be negative relationships between the Extrinsic
Occupational Values and the criterion measures

ERSTROMTNTS: Occupations! Valmos,
Achievement, MRS

VAR1A81,S: (krupaciontal Extrineie
Valued x Criterion net4tureel

18

OCC VA'

22 23 24 25 26 78 30

OCC. 'AL. OCC.VAL. OCC.VAL. OCC.VAL. (CC.VAL. OCC.VAL.

FOL.FACHER

OCC.VAL.

SU:CIr3 SEC 11ITY PFISTIGE ECON. RF7. SCRROUNO. nSSOC1A:ES EXTRIKS1C

10 :4 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH -.23

ACHIEVEMENT
1

3 READING .15 -.18 -.14 .19

ACHIEVEMENT
4 G.P.A.

ARS
5 TASK ACHIEVE.

ARS
6 AUTHORITY -.15 -.19

ARS
7 IPR .1, -.18

ARS
8 IMPLEMENT. .14 .15

ARS
9 SELF-ASSERT. 1-.14 - 15 -.17

ARS
10 INITIATION .16

ARS
11 SOLVER .15 -.16

ORS

12 AGGRESSION .18 .17

13 ANXIETY .14 1

of ;RSV': `. C: tttcoptitionil interestHYPOTHESIS 65 There .4111 DC rr_at1e rrlattonsh1ps betueen the status Icvls
Occ.ptlt:onal Fvectadon, and Educational 1nvttory .nd Achicveneut

Aspiratt.11 and :he crIterfor rwesures
VARIAXLI: 4ft,npatIonn! llortration,

31* 3:* 36* Otcuptitionol I ectation

OCC U. OC.1AL,_ and 1.40c1f1.n.1 Axpiritien

OCC.457. OCC.:-\r. Fn. 1SP. Criterion measures

111 :4 10 14 10 14

ACHIEVEMENT
2 MA111

ACHIEVEMENT
3 RKADIN

ACHIEVEMENT
4 C.P.A.

ARS
S TASK ACHIEVE.

ARS
6 AUTHORITY

RRs
7 1PR

RRS

n isq.11IN:AliON
it4c

q CI :.F-Vctit!'
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IN1111 ;1",

1:

11

N.. .1 .10,
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.15 I .16

-.16
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34 35

OCC. INT.
FLP./ACP OCC./ANN.

10 14 10 14

ACHIEVEMENT
2 MATS -.27

AcHtnntari
3 AUDI% .16 -.21 -.33

ACHIEVEMENT
4 C.P.A. .15 -.16 .15

IRS

5 TASK ACHIEVE. .18

US
6 AdTHORITY

US
7 IPR

ARS

S IMPLEMENTATICM .14

DRS
9 SELF-ASSEITICX

DRS

10 INITIATICN .15

MS
11 SOLVER

US
12 AGGRESSION

DRS

13 ANXIETY

k"a.y,m.nt fkS
intarett

DI r. Fancy t Celt...don

wisidurtk

HYPOTHESIS 70: There will be a positive relationship between the SAI
good coping measures and the criteria' measure*.

INSTRUMENTS: SAI and Achievement - 6R1

VARIABLES: SAI Good Coping wasurem
a Criterion

37 38 39 40 41 42

13 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .16 .16

ACHIEVEMENT
3 READING .16 .20 It

AOHIEVIDBOTT
4 G.P.A. .16 .15 .21 .15 .15

ORS
5 TASK AMC. 22 .21 .15 .16 .16 .25 .15

SRS

6 AUTHORITY .18 .15 .14 .20 .20 .19

DRS

_r--__

7 ITN .14 .20 1 .19 .15

DRS

6 IHPLEYENTATION .20 .15 .19 .15 .16 .20 .25

MS
9 SELF-ASSERTION

SAS
10 INITIATION 0 XL 17

DRS

11 SOLVER 21 .15 19 ,19,1____ .19

DRS

12 ACCICSSIGN
355

13 ANXIETY .20 .21 .20
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14 14 14 14 14 14 14 14 14 14 14 14

LECtS CAF

43 Ca971011.
.20

ACADEMIC
44 LOCUS OF COPT.

.15

ACTION -

45 INACTION
IMEDIATE -

46 DELAYED
-.15 -.111

RATE OF

47 ACTION
-.14 -.17 -.14 -.18 -.15

INTR1NSIC
48 EXTRINSIC

.26 .23 .22 .19 .24 .23 .14 .24

TASK ACK. -

49 IPR

.11

COMPETITION
50 CO-OPERATICS

-.26 -.17 -.14 -.14 -.15 -.16 -.26 -.20

INDEPENDENT -

51 /NTERDEPENDENT
.27 -.15

EARNED STATUS -

52 BESTWED STATUS .21

CCKFP.ONT -

53 AVOID
SELF -INITI.

54 011031 INITI
.21 .16

.15 .15

SELF SOLVER -

55 OnfElt SOLVER .16

56

SELF-JOINT
DLYLEYENTATICII

.15 .14 .21

INSTRUPE.2 -

--_-___

S8 FANTASY
CMT./EXPRESS-

59 IVITY 6 ACCEPT. -.14

ACT./PASS.

60 UNDER STRESS
POS./NEC.

61 3ELF-CCKCEPT
.16

VIEW OF
62 LIFE

TOTAL
63 SCORE

RYPOTHESIS 72. Tere will be a positive relationship
between the criterion easeres INSTMENTS: Sentence ComplecionAchievement

and the Sentence Completion
coping style variables in the different DRS

areas of behavior.
VANIAILES: Stance x Criterion mantras

IC 63 92 7N 65 109

STANCE STANCE STANCE STANCE STANCE ETAICE

RasaERsI:!. 41:1106I7Y ANXIETY 171 TASK ACH. TOTAL

.3 I. 10 14 10 14

ACHTEVEYDAT
1

2 MAlli

ACHIEVEYiNT
5 READING -1--75

ACHIEVE? ST
4 C.P.A. --1,---

.14 .14

5 TASK AM
.19 1--.....--.

715
6 Armour/ 1 .17

IRS
7 tEl

IRS

8 IMPLEMENTATION -.14 .19

FRS
9 z.E.LF-ASFERTION

,

IRS

10 INITIATION
.?3 7

II SOLVCR
.16

US

ARS

12 AC/L.6E6510N
.:6

SRS

12 ANX1r:Y 1 -.16 .17

10 1.. 10 14 10 14

-1.-
I .17 .19

4------
.24

. 78 1 1; .17----4-.---
.16 14

.1. r.

_.-----

_1 .14 IR

-4

I .11 .1..._:"_
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area. of ehnw1,t.

ACMIEVEMENT
2 MATH

ACHIEVEMENT
3 KEAOINC
Actin/um

4 C.P.A.
las

5 TASK ACM.
IRS

6 AUTHORITY
INS

7 ITS
ORS
IMPLEMENTATION
MRS

9 SELF-4532,TUE
'RS

10 ncrnmatt
BAS

11 sown
IRS

12 ACCRESSION
DRS

13 ANTILTY

/C
e.t.a( /11/17 MGM
Ati.2K-.10M ACTIVPIIT

10 14 IC 14

16

17

9 7'.

_
tAINT 11!%"1

ANX It rlf 1PP

10 14 16 14

-.14

.17 .20

.16 .18

.19

.18

.16

-Li

110

rX4.' .9..71'C,14041Wr
TOTAL

10 14 10 14

.25

.21

.15

aP.711ATS: (....1.1etion,

Athtev.ant Has

VARIAALMS: btAx"....nt x Criterion

EYPOTMESIS 74: There will be a positive relationship between the criterion measures

and the Sentence Completion coping style variables in the different areas

behavior.

102 85 94

AID /ADVICEAIDIK"1:CE AID/ADVICE
A:RI:-'51ON ACTE0R1TY WIEST
10 14 10 14 10 14

ACRI EMENT
I

2 MAMATH -.14

ACNIEVENENT
3 READING 1-.21 .16

ACAIEVEMOU
4 C.P.A. 1 as .17

US
5 TASK ACRILVS. a21

1125

________I

6 ACTRORITT
BIS

___L___
i

_d__L2

7 In - 1 .19

DRS
--.

8 IM:LWCSTATION .24

HAS

9 SE-a-AAERTIO%
1

DRS

ID INITIATICO ---1-------.17'
ARS

11 SOLVER 14 .11: ..--

IUS
12 AGAESSZOM .10

US i

____I____.

13 AYNIXTf .11 . 20
:-----A--..-

.14

57 ill

AID:ADVICE AID/ADVICE
TASK ACH. TOTAL
10 14 10 14

H.21

.22

INSTMENTS: Sentence Completion.
Achievement-ANS

VARIABLES: Aid/Adivte a
Criterion mnannres
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6.

1.11 ,.Yr
Air( A..X11:17

10 14 10 14 11.4 14

7 MITM

ACHIEMEST
3 READING

.21

ACNIEVENEFT
4 C.P.A.

.16 .19

XIS

S TASK ACM.
.18

S
6 ACIMOKITI

.14

MKS

7 us .19

8 IMPLEMENTATIM .36 .15 .15

MS
9 SEII-ASSERTIQ:

MIS

10 INITIATION
.17

IMS
11 SOLVER

.18

MKS
12 ACCRESSICM a

MRS

13 ANXIETY
.17 .20 .10

1 12

fok, : ow. o .

11* it Ao H. 101A1,

10 14 Di 14- 10

.18

.15

.18

.14

.15

.17

.19

.!9

.37

.2S

.16

.2S

.23

.17 .17

.22

.19

.21

-75

-14

.24

.27

3.. 111.4s.
1.). v.
!Any ttlttfv...eon,
Meet-went

MTPOTKESIS 76: Mere vtll be a positive
relationship between che Sentence

Cm.pletiom attitude measures sad the criterion mesSwese.

82

ATTIT73E
At 71,077T

10 14

ACHIM:MEET
2 MATM

ACHIEVEMENT
3 READ'NG -.29

ACHIEVEMENT
4 C.P.A. .15 . 1 5

885
S TASK ACM. .2'.

8715

AL-7-noman
ass

7 In
66s

E IYOLDEXTATIOS . 21

385
:IEL3-It5SEITIOS
3RS

.26
3RS

11 so7..a-it
SRS

12 .V.r.itTSS121
aRS

13 ANXTEIT I 2!

91 73

Arrmve ATTITUDE

AIXZETY IPS

10 14 10 14

.17

f

6. 108

A171-.'OE ATTITUDE

TASK ACM. TOTAL

10 14 10 14

1
.16

-.15

.14 .18

.16 .22

.19 .72

.17 .22

.i7 .:3

.15
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ii-;;IfurnIs 17: There will he a aultil.ve relati.mOdp
C.oplet1me potative *fleet variable.

rAPAM Imo 1.' 5)1.0
1l' p.1 1

t- /.0-try:: ve.-:

ltiSTIL,410.1S:

VANIAMX

SHt.1".
hlvrArnt- FAS

r.nt4ficy r.lif., Affect

a CrI.4144 44.44444

5.nevnte

sad tha criteri..n ftreburr*.

107 9.1 99 41 72 116

PVLAFF. rns.Arr. POS,AFT. PON Aff. 1.0"..Air. PS.AFF

ACARE!%101i AuTP4IITY ANXIETY 1111 TAP NH. TOTAL

10 14 10 14 1U 14 10 14 10 14 10 14

ACNIE7EM0ri
2 RAIN

.18

ACM1E1091E01

3 READM
.17

Acwirmerr
4 C.P.A.

-.20

MS
5 TASK ACS.

IRS
6 ADTMCRITT

MS
7 PI

SAS
8 IMPIZAMTATION

9 Sill-4SSERTIOK

MS
10 IXITIATION

to
II SaVIII

EIS
12 ACCUSSI011

SAS
13 ..11112TT

-.14

YYPOTHtSIS 744: There will be a negative relationship bonnet* the Sentence Completive
INSTRINVMS: Se4teAce Completbse.

Usti's and Depressive Affect variables and the crletrin. neeseres.
achievenottt

DRUSLIS: Sentence Aosta* Bed
Depressive Watts z
Achievement

.04

105

Si

SS

96

97

711

79

70

113

113

SOSTILE
aCCUSSICIII

LEPSESS.VE
Acclanom
nos=
AUTMORITT
LEPRESSIVE
Arrwarf
POST=
ANXIETY
DEPRESSIVE
ANXIEW
HOSTILE
IPR

zerussin
I M

1:0S7ILE

TASK ACHIEVE.
DEPRISSIVE
I4,74C ACHIEVE.

OTAL
masme
Tara
DEPRESCIVE

7
ACRIEVE
MAID
10 14

.17

.14

.15

1 .17

3 4

*MEAT. MAIM.
mstInE2_ c.r.A.

13 14 10 14

----1----- -.19

1
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K4A21t_ 17_,t% 14 .511.4!"1:',.;7cLitill.inIc S:1..1: 111

75, 71,r.. will be A scAmtlyr r.Ixt1..n hip
lertverr th, Sent.n.r C.4.1et1,x

11."7,111r;TS: S.6tonta C - ASS

Wattle end D.itiesEvt Aii.ct
twinblea and the crIteri6m uwaboxes.

VAXMLL:.: L..11,4cr 14...t11r and
1opre41we Affect x IRS

5 4 7

ers

TASY AM. eurinem Ire

16 14 10 14 10 14

NOST1 LE

104 ACCNCSSION
DEPRESSIVE

105 AGGRESSION
HOSTILE

67 ALTMORITY
DEFNESSIST

161 AUTHORITY
NOSTILE

% =KILTS
-.14

EMISSIVE
57 ASEXIETY

HOSTILE
7$ IPR -.14 -.1$

167112SSIVI
79 DR

MST=
TASK ACE.
IMF-SUMS

70 TASK MM. -.14
TOTAL

113 INSTALTILS
TO

114 ZEPRESSIVL

e 1 In

W. kW; -it:

116.1.Elaa. SEIF.ACK:. 111171411,t4

10 14 10 14 10 14

-.16

-.14

-.17 -.15

12 13
APS

tTY

10 14 10 16

-.17

NEPOINESIS 79: 'Mere 101.11 be a positive relationship between the criterion
measures sod the Story Completion coping style ALmessIsse.

INV 177

Lea1- Star' 5
M.CRESSION AMORITY
10 14 10 14

ACHIEVEMENT
2 MITA .14

ACHILVOIINT
3 READING

AGHIMICITT
4 C.P.A.

3RS
S TASK N:N.

MS
6 AUTHORITY

vas
7 IFS

laS
I IMT-MHTATION

BRS
9 simr-Asstrrias

alts

.11.

10 isITIAT1011

11
INS
SOLVER -.15
SKS

12 ACCIESSTON
us

IS RSIIIITIT

INSTRUMENTS: Story Complettoe,
achievement-1MS

VARIASICS: Scant a Criteria&
ornerell

163 1S1 135 121 205 213

-....tari-
AKAIETI

ScytY 0 Story 2 ttoro 1 Story 7 STANCE

41-FIETT JTR A - TA SA -TA TOTAL

10 14 10 14 10 14 10 14 10 14

..4

.23
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ire: tht Nt or y C t "pin* lylw J1Ar'noInft.
A ..1y.low.it-1011

VARIPA E : I, A

CrItrin arar4

1 .4 ilk 11.4 192

'.-./ 7 Story ri 4 Stry 4

A"-APJK:79 4.,IYT9 94'

a0IIIMPIE377
1'1 14 10 14 10 14

2 MTN .16
ACEMDMIT

3 MADAM
41011SVOMM

4 C.P.A. .15
MS

S TASK ACM.
INS

6 ACTI136111r
MIS

7 IM
as
IMPLDISTATION
MS
ME-ASSERT/ON .14 .14

BAS
13 OITIATICS

MS
11 OWEN .16 -.15

MS
12 ACCESSION

13 ANXIETY

10

771;

-.15

-.14

-.14

-.19

172

A Ti

1G 14"

-.16

:.!j 7

'A - TA
/4

.22

.14

.14

MIMESIS 61; Mere will be a pool:lye relationship Servers the criterion

aerostat and the Story Completion copies style dissimilar.

151

Story 3

40,1725SICN
10 14

Amami?
2 MATS

ACMITTOISIT
3 READING

ACEEVOMIT
4 C.P.A.

MRS
S TASK ACM.

IRS
6 AUTHORITY

MRS
7 1PR

8 IMMIJOIMATATIOR
3224

9 szli-Assstnam
au

10 tRIT:ASICII

IRS

11 301.VEA

12 34,CRESSIAK

BRS

13 ABXIETT

17,

AMAGB:IS WX1ETY MIXT" in
10 14 10 14 10 14 10

165 191 137 123

Stery St,7 6 Story 2.
A -TA

-.14

-.14

10

INSTRUMENTS: Story Completion,
Achievement-ORS

VARIABLES: Inicittios
Critistion measures

207
Story 7
NA - TA

14 10 14

.13

.14

221

mummy
TOTAL

10 14

-180-
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1vA,,11 1 , '11,N. ;AI

i s.";111'../
arardi er ?herr 1411 1.- vat( hlp tan if t 14 t

sn A the 51.,ry t..aapla.1 on coptlie -A ,A1

6cmirvoorr
2 NAVA

ACHIEVEMENT

3 SZA6iNC .21
ActlicvVerf

4 C.P.A.

S TASK ACII.

6 AUTMORITT
las

7 11
-S

I 1111FLEHMTATION
SRS

9 SELF-ASSERTION
ORS

10 INITIATION
IRS

11 SOLVER
INS

12 AGGIESS1011

EIS

13 ANXIETY

I y r plet1.ars.
A. -LAS
Al 1 Mitt.

a-f AAP wba amare

litft 1t.6 114 772

/ I. ATa1tE
ri-4 --" ". -' "Y r-

1 Pht P f' 111. -_
-2-_ NA IA __

J. I4 11. is iq 14 .ti I- /

11

.17

.17

.21

.22 -T-

.15

.17

-.15

-.19

-.18

REPCONESIS 83: nitre will be s positive relationship between the criterion

measorts and the Story Completion coping style dimensions.

rissuumrrs: Story CompletIma.
Achtevesemt-108

VARIABLES: Solver a Criterion

151 181 147 195 139 175 209 223

Story 3 Story 5 StoLLA St.= A Sto_ry 2 Svx:_yl_ story SOLVER

AC4,ESS:Oc A7TKOF.1"."Y ANXIETY AN:MTY 1PR A - TA NA - TA TOTAL

10 i4 11 14 1v 14 10 14 10 10 14 10 14 10 14

2 BATA
AcHimmon

-7;:ir----
----1--

--111
.18

A/CH:EMMY

ACTIEVEINTE
--__i-----3 PLEADING

.17 rii ---1--
-.17

4 C.P.A.
ARS

5 TASK ACR.

BILS

6 .'17THORITI

BAS
7 IPA

SAS
8 1Kg'_EMEnTATIai

i-KS

9 SUS-ASSERTICK
ARS

10 INI:IATION
SRS

11 soLvEa
ASS

12 AccaEsS:CIA
IRS

13 ANXIETY

.19

.14

.17

--4--
Mt: .19

-.14

-181-
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dYPOVIE_IS b. Thcre well be positive relstioorhip betuwell the criterion

measure& d Om Story Cnpletion copin4 style disionsfono.

ACHIEWINT
2 MTN

ACHIEVEMENT
3 REAOINC

ACHIEYMItT
4 C.P.A.

ORS

5 TASK ACHIM.
18S

6 AUTHORITY
YS

7 Mt
IRS

S IICYLEMMTATION
IRS

9 SE1.T-ASSUTI011
IRS

10 IN ITIATION

Ms
SOLVER
IRS

:2 AGGRESSION
255

13 ANXIETY

154 182 140

f.tor, 3 A,orr $ '4.4.1 4

,H5 .'.1if: Aline, 11'Y A:17 11, iy

.0 14 IG I.. II. 14-r---
.73

.1!

-.14

PA 140

6

ANZ1rTY les

10 14 I0

.16

.14

.17 .14

.14

.14 .14

.17 .17

INS.RIPMTS: Story C.,10 t 1.0,

A t v. ut
PAN1AoLES; inplemositaLiwt s

Criterion meseures

114 210

--"%r.7 I rI2
A -
19 14 19 14

.17

724

129:1,1111:7

TOTAL
10 14

.14

HYPOTHESIS b5: There will be a positive relationship between the criterion
measures and the Story Completion topaz's style dimensiess.

INSTRMWTS: Story Completioe,

Achievement-INS

*WAKES: &acme x Criteria*
messums

3

4

5

6

7

A

9

10

11

12

13

ACHIEVEMENT
HAIN
ACHIEMENT
READING
ACHIEVEMENT
C.P.A.

IRS

TASK ACHIEVE.
BAS
ArrIO-aIrr

hPS

IP!
SkS

IMPLEMENTATION
tRS
SELT-ASSERTION
1155

1W17IATION
1143

SOWEA
INS

AGGRESSION
3RS

ANXIETY

135 113 169 197 141 127 2I1

Stor- 3 Store 5 Story 4 StQry 6 Storyl Story 1 Ctoria.
A - TA NA - TA

_225
OUTCOME

ACCHISSION AUTHORITY ANXIETY ANXIETY 1101 TOTAL

10 14 10 14 10 14 10 14 10 1. 10 14 10 14 10 14

. 27 .17

.15 .14
.21 .16

.141 .16 .22 .25

-
--f--

1
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HYPOTHESIS 86: 7....r* will to 4 potato._ relotionohlp bytue. the criterion

measure* and the Story rmpletion coping style disensions.

156 184 170 194 142

Story 3 Storyj Story 4 51=116
ANXIETY

SLery2
SCGrESSION ACENORITY ANT ETY Irit

10 14 11,141014101410141014
ACNIEVENDST

2 MATH
.14

ACHIEVEMENT
3 READING .15 .20

ACNIEVEMEXT
4 C.P.A. .15

Bg
S TASK AC11.

IRS

4 AMMONITE -.14

INS

7 IPK .15

IRS
DIFLEMENTATIEN
IRS

9 stu-Assamal
IRS

10 INITIATION
-s

11 SOWER
las

.15

12 MMUS=
NIS

13 MUTT

1NSIRUMENTS 't. 1 y t pleilon.
Art, f ro. --t

VANIAbLE3: Lva1ort1nn d OBECOOn
I Criterion

128 712 226

StLial_ _II ,rr 7 Eva.oac.
A - TA NA - TA TnYAL

10 14 10 14

7.
.15

HYPOTHESIS 87: There u411 be a positive relationship between the criterlas
'assures and the Story Completion coping style dineesioes.

157 185 171 199 143

Scary 3 -.4)z5 Story 4, Starr 6 Story 2

ACCIESSIOS AtiHORITY maim Antrry IPA

10 14 10 1 10 14 10 14 10 14

Acmummorr
2 MATH .22

ACHIEVEMENT
3 HEADING .14 .17

ACHIEVEMENT
4 C.P.A. .21 .111

IRS
S TASK ACHIEVE.

ENS

6 Aurmatin
Ii.ss ----1----

7 Irk .16

ARS

8 rNMEMENTATICN -.14

SRS
9 SELF-ASSEITION

IRS

10 INITLATIOK
.15

IIS
II SOLVER

IRS
12 ACCIESSICH

IRS

13 ANXIETY

129

Score 1

A - TA
10 14

INSTRUMENTS: Story Completies,
Aehieveneet-81111

VARIAILES: Coping Meetly's**, z
Criterion easteree

213
Strrr 7
NA - TA
10 14

.25
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and [no Mort' 0.1,14.1; n 1111. 41,w041" 44 JAnirs.

ACNIEVEIMIT

2 NAIR
ACMICIEWIT

3 WADING
ACNIEVENENT

4 G.P.A.
IRS

5 TASK ACHIEVE.

i 6 AUDICSITE
INS

7 1.18

MS
8 IHPEENEKTATION

IRS

SELP-ASSERTIGU
MS

10 ENITIATICN

11 SOLVER
IRS

12 AGGRESSION
PS

73 MXIETY

.1 .4y I onrillf1,

Actilsys ,.cn -,0.1

44ftyrufluntality

Iffterfon mcreurr4

162 140 176 204 148 I1» AR 2i2

_Story 3 Ctov 5 .441 6 5.2.r.y 2 -.172a./... r '1150.0"1.7

46CVELS1484 410i, 'ITT AWIETY 41011 .7 1111._ __A - 14 LA - TA 1011F

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

.17

-_I4

.17

.14

-.14

. 74

.14 .14

.21

.15

myromesis 89: :here will be a posic,ve re:ationship between the criterion

nessores sod the Story Coopletios positive affect dioensions.

ACHIEVE HT
2 MAW

ACRIEVEHEK
1 READING

ACNIEVEHENT
4 C.I.A.

MRS

5 TASK ACHIEVE.
81S
=WRITE
bAS
ITA
NS

1SS
Store

AGGRESSION
10 :4

-.14

.18

187
Ste-Tv '.,

10 14 10 14 1C

.18

173 201 145

St.ry 4 Stet-- E Story 2

ANA1ETY :PR

10 14

.23

.17

ESSTRUNMTS: Story Completion,

Achievement-SAS
VAAIASLESt Positive Affect Nero

z Criterion

121 215 226

Story 1 Story 7 pos.Ar PERO

A - TA NA - TA TOTAL

10 14 10 IA 10 14

.17

--h
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PHA/11 IAN 1' (11 1, If 1, ANT H4t11 1 AT in - `TA'.1" 111

lefrfr111,.S 99: T1o.r. will be 11,-,ntive r. 1 p 10 W ri IIi. ar1t,rfon
nemp,qe t., pl.t1on n.leative uff.ct .Ii .nsluna.

2 M01714

AC TTNEHENT
3 REalING

ACHIEVEANT
4 G.P.A.

BRE

S TASK ACHIEVE.
BRS

6 AUTHORITY
BRS

7 IPR

BRS

8 IMPLEMENTATION
BRS

9 SELF - ASSERTION

BRS

10 INITIATION
BRS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 ANXIETY

160 1gh 174-- _ --___
Sr '!!)' 1 '.:',1'....:. _2,2' T./ i

AG, 1.1..Y.10. P. 111,g 1 .", P./ 11 I?
10 14 16 14 11;-- 14

---_-1___

.19

-.14

.14

-.17

20?

rj 6
InfiN -fl

10 14 -ITT V,-

-.14

11'1101,91:1"6: C1.ry twpletion.
A,61./...nt-BRS

VAPIAgIhS to,;aill., Affect Hon,.

Cri t. Hon measure.

/16 230
y 81(..AF OIRO

__td 2A TOIAL
10 14 19 14

.18

HYPOTHESIS 92: :here will be positive relationship among the Parent/Child
Interaction items of the Sentence mpletion Instrument.

117 118 '19 120

SELF- PARET1'1 MOTHER
WIRAC7.

FATHER
INTERACT.COrCEPT CHI:D INT.

10 14 10 L4 10 14 10 14

SELF-
117 CONCEPT .14 .77 .83 .75 .75

PAR:NT/CHILD
118 INTERACTION .14 .28 .43 .33 .49

MOTHER
119 tNTERACTION .77 .63 .28 .43 .52 .55

FATHER
120 INTERACTION .75 .75 .33 .49 .52 .55

INSTRUMENTS: Sentence Completion

VARIABLES: Parent/Child Interaction
Variables

HYPOTHESIS 93 Mere viii be a posItive relationship between the Parent/Child
ThreractIon Iters of the Sentence Ce-letton and the Authority
Attitude, Coping St!.1e, Coping Effectiveness, and Posi.ive
Affect measures of the Sentence Completion instrument.

117 118 119 120

PkcF\T/
CHILD DT.

'L'OTHr.R FATHER
CCNCZPT 1NTv'iACT. 1hTTRACT.
10 14 10 14 10 1.. 10 14

AUTHORITY
82 ATTITUDE l' 1 .25 j .14 16 .20 .19 .25

AUTHuRITY
83 STANCE

AUT-ORITY
84 ENGAGEMENT .17 .18 .15

AUTHORITY
85 AID/ADVICE .?0

AUThORITY
86 COPING EFF. .16 .15

AJThORITY
90 LOS. AFFECT

HYPOTHESIS 941 Mere will be a negative relatiotship between the Parenqillild
Interaction items of the Sentence Completion on.1 both the
Authority Hostile anJ Depressive Affect measures.

117 114 1N1

%uIru A .1;1

A"1 11Y

lor" I.

01111,

10

11_,

1,,

_t
1NI1N VG_ Jkl

10 I. It)
r.
I%

87 1h1'.. 1' F

All DOH 1CV

hd 11; OW A. .11

-185-

ENSTRUMENTS:
VARIABLES:

Sentence Completion
Sentence Completion
Parent/Child Interaction
variables and remainder of
the Sentence Completion
item*

1NSIRUMCNTS
VARIABLES:

kenten.e Completion

Count/Child Interaction
it.m4 oh., Authority W.mtite
and 114preasive Affect
men.hre.



HYPOTHESIS

RI 3

RNA/ /I t " t11 ' `11.11 At. r VIII 4 - 1.F II

9i There will lu a lag it 1vt r, 1 at 1 ,naltlp he r. tI.. nt 41;11d

Int. rnttton 11. 'rut .1 tit. ' .111, n. mid III, Total

it tit ttd, , C. pit yl e , ,p1n, r 11.4. t lvt no a, and P.,41,1v

Af lett re neures of the nt. u,riltlun Intlrueent.

117

1'.

V/ ;4 IA ;:1.I

t',4 nit

I'.,' .,:;(1,11d 1nt. T lion

tnl Attitude.

'ph./ Styt., '.pin*

If. thicui -ut, and

Hom1t1va Affect measures

C(PA:

F FANENI,

CHILI, 1LFFRACf.

A,MIR
1 IFRACT,F. PT_

10 14 10 14 10 14 it) 14

TOTAL
108 ATTITUDE .28 .21 1 .26 .28

TOTAL
109 STANCE

TOTAL
110 ENGAGEMENT .11

TOTAL
111 AID/ADVICE .18 .14 .16

TOTAL
112 COPING EFF. .20 .17 .16

TOTAL

116 POS. AFFECT

HYPOTHESIS 96: There will be a negative relationship between the Parent /Child
Interaction tte-et of the Sentence Completion and both the Iotel

rostile and Total Depressive Affect measures of the Sentence

Completion.

117

SELF-
cu.cen
10 14

TOTAL
113 HOSTILE AIM -.17

TCCAL
114 DEPRESSIVE Arr.

118

PARENT,

CHILD 11,7.

10 14

119 120

MOTHER FATHER

INTERACT. INTERACT.
10 14 10 14

-.19 i -.14

111STRJMENTS:

VARIAPLES:

Sentence Completion

Parent/Child Interaction
items and Total Hostile
and Total Depressive
Affect SWISUCVS

HYPOTHESIS 97: There will be positive relationship between the Parent/Child

Interaction scores of the Sentence Completion and Coping Style,
Coping Effectiveness, and Positive Affect Scale Scores from Story

five concerning Authority relations =

177

178

179

180

181

182

183

184

185

186

187

190

STORY FIVE
STANCE

ENGACEMIT

ENITIATZON

AID/ADVICE

SOLVER

IMPLEMENTATION

OUTCOME
EALUATICti
OF OGTCONE
COPING
EF.-ECTIVENESS

RESPENSE
LENGTH

posITIvz
AFFECT HERO

117

SELF -

CONCEPT
10 14

INSTRUMDTAIITY-1---

118

PARENT/
CHILD INT.
10 14

24

-.19

.16

119

MOIHER
1S.TERACT.

10 14

120

FATHER
ISELRACT.
10 .4

INSTRUMENTS. Story Completion and
Sentence Completion

VAR/44M: Parent Child Interaction
of Sentesce Completion and
Coping Style, Coping Effec-
tiveness, and Positive
Affecc Scale Scores from
Story Five concerning
Authority relations

HYPO/UFSIN 98: TNere will be a negative relattonship between the Perent.ihtle
Jere:action scors of the Snt,n,e Completten and the Negative
Affect measure from Story Nye concerning Authority relation..

117 114

1411F- r+ 1NTI

CONCEPT CHWI
'TORY rta 10 1 to .11

mq.,:tvE

158 WITCT 11110

-186-

[hereonES: Sentence sod Story

Lnpletton
patnt Child 1ntredetIon

01, of sontence end
Neeatlxv Attect mecn.r.,:s

(ro Story Ftve concerning
Authority relations

VAR1A1i1 ES :



r1 flit' 3

It 011'11 / Mr.%

UYPOTNPIIS 99n. Pere wIll b, posIt/y. relatIon.hlp 1' r.1/,41111

1. t.ract14n h' .,r.s I th nun,. I ;,nple I, h m..t ( pi nK I ylv,

C piny, El'ett:i4neeft, n.d Poi-1(Ni /fl.'[ alnIc r,cor.s

Story hos.r, blmt (:10.10, InNifid AS any1.ty story), it

cncerns partntel relations.

117

REIF-

t0Nt-PT

11A 119 120

PAPPNT/ M911111t FATHER_
CHILL INT. INIkNACT

STORY FOUR 10 14 10 14 10 14 10 14

ANXIETY

163 STANCE

164 ENGAGEMENT

165 INITIATION

166 AID/ADVICE

167 SOLVER

168 IMPLEMENTATION

169 OUTCOME
EVALUATION

170 OF OUTCOME
COPING

171 EFFECTIVENESS
RESPONSE

172 LENGTH
-.Id

POSITIVE
173 AFFECT HERO

176 DMITHIMEnTALITY

!All' 113

0: .1H 11'.1'.

VANIANI.f.;

("NO.ti.n And

Par.ht/0.1)0 intvrActlfm
'.ntfncr and

(,piety C..pIng Eller-

t1v,r. .nd Positive

Alf.ct ntole scores from

Story r..ur

HYPOTHESIS 99b; T1ere will be a positive relationship between the Parent/Child

Thteraction scores of the Sentence Completion and Coping Style,

Coping Effectiveness, and Positive Affect scale scores from
Story Six, since (though classified as anxiety story), it con-

cerns parental relations.

191

192

193

194

195

196

STORY SIX
ANXIETY
STANCE

ENGAGINENT

INITIATION

AID/ADVICE

SOLVER

IMPLEMENTATION

197 OUTCOME
EVALUATION

148 OF OITCOME
COPING

199 EFFECTIVENESS
RESPONSE

20G LENGTH 1-.16

POSITIVE
201 AFFECT HERO

117

SE17-

CONCEPT
10 14

204 INSTRUMENTALITY

118

PARENT/
CHILD INT.
10 14

119

MOTHER
INTERACT.
10 14

-.16

120

FATHER

INTERACT.
10 14

INSTRUMENTS- Sentence Completion and

Story Completion

VARIABLES: Parcnt/Child Interaction
scores of Sentence and
roping Style, Coping Effec-
tiveness, and Positive
Affect scale scores from
Story Six

MIMESIS 100: Mere will he a negative relationship between the Parent'Child

Interaction scores of the Sentence :omelette.' and the Negative

Affect measures from both Stories Four and 'AN.

STOW( FOUR
:74 ItliAlIVE AFF.

:01 NtA.ArIvi: AVF.

II' 11$ 119 1'0

S11F- r Vo2N IL... Wi urls _1- k.hrX

CM FPI' C1111 ' IN 1 . _Ilk 41 RAC:, 1,.11 K4_ t'y

10 33 10 1. _10 i', Id 1,

:1111.---
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ISCIRVWXTS: Sentence Completion and

icor*, Completion

VARIALAIS: rrent (1111.1 Interaction
ct.+ et sentence turd

%., Itie Atfect mea.nres

from h.'th Stories your

and .I'c
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I 'Pr

/11' :1" 2 tin11l ' '1p t tit

ht pttmItInt r Int ton,Ittp in ten n 114 Or.nti,Intld

Interact: 41 tt. at, nc. C, pits ,11,4 th, iil al N.ores
far C,,pt pint, t.ffacrivenvas, and ri,1 tive Affect fret

the Story Completion.

STORY TOTALS
219 STANCE

220 ENGAGEMENT

221 ERMATICM

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

117 1:9

SE*4- PAFF%T/

Cti.t.EPT CHILD INT

14 10 14

225 ourme
EVALrATION

226 Of OUTCOME
COPING

227 LFFICTIVENESS

BESFONSE

228 LENGTH t -.17

?OSITIVE
229 AFFECT HERO

NEGATIVE
232 DISTRUMENTALITY

119 120

HOMER FATHER

INTERACT. INTFRACT.

10 14 10 14

1'.'1;t411M1,,Tti

VARIAtile5

t,,,pIttlon and

e,rl 4'11 lotroctin
114, and Total

u,,ping Style,

(p1f,. Ff1.ctiveness, and
r..iti,, irect from
Story Completion

HYPOTHESIS 102: There will be a negative relationship between the Parent/Child

Interaction items of the Sentence Completion and the Total Score

for Negative Affect from the Story Completion.

STORY TOTAL
NEGATIVE

230 AFFECT HERO

117 118 119 120

SELF- PARENT/ MOTHER FAldER

CtMCEPT CHILI L.T. INTERACT. INTERACT.

10 14 10 14 II 14 10 14

INSTROMNIS: Sentence Completio ad

Story Completion

VARIABLES: Parent /Child interaction
items of Sentence and Total
Negative Affect from Story

HYPOTHESIS 103: There will be a positive relationship between the Parent/Child

Interaction items of the Sentence Completion and the "Ceod Coping"

score far the Authority area as well as the Total "Good Coping" 'core.

SAI

38 AUrhORITY
SAI TOTAL

42 SCORE

117 118 119 120

SELF- FARFNT/ 'iOL'HER FATHER

eC.CE ?T CHI:D INT. INURACT. I:FEACT.
- ---------

0 1» 10 14 10 14 10 14

----4--.12
,

,

I .17

,

4

18 .17 1 .18 . .22

----4--.

ENSTRLTENTS: Sentence Completion and

Social Attitudes Inventory

VARIABLES: Parent/Child Interaction
itema of Sentence and SAI
Good Coping - Authority
area - as well as Total
SAI Good Coping

HYPOTHESIS 104: There will be a positive relationship between the Father Child

Interaction item from the Sentence Completion and the Occupational

Value: "Follow Father".

OCC. VALUE
FOLLOW

28 FATHER

120

FATHER
immer.
10 14

iNN1REMENTS: Sentence Completion and
Occupational Values

Inventory

VARIABLES: F3theriChtld Interaction
Iron 5.nt,nre and fk.cupa-
tional Value - Follow Father

-188-
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Value,

OCCITATIMAL 10 14 10 14 10 14 10 14

VALUES INVENTORY
14 ALTRUISM

15 ESTHETICS

16 INDEPENDENCE

17 MANAGEMENT
SELF-

19 SATISFACTION .15 .19

INTELLECTUAL

20 STINULATON

21 CREATIVITY

27 VARIETY
TOTAL

29 INTRINSIC

HYPOTHESIS 106: There will be a negative relationship between the Parent/Child

Interaction items of the Sentence Completion and the Extrinsic

Occupational Value..

I1[STRL1EiTS: Sentence Completion and
Occupational Values Inv.

VARIABLES: Parent/Child Interaction
items of Sentence and

Extrinsic Occupational
Values

117 118 119 120

SELF- PARENT/ WITHER FATHER

CONCEPT GILD LKT. INTERACT. INTERACT.

OCC. 'ALLIES 10 1 10 14 10 14 10 14

DON. EXTRINSIC
18 SUCCESS

22 SECURITY

23 REST=
ECONOMIC

24 REIMS

25 SURROUNDINGS .21 .14

26 ASSOCIATES

FOLLOW
28 FATIILli .16 .17

TOTAL
30 EETROSIC

HYPOTHESIS '07: There will be a negative relationship between the Father /Child

Interaction ice,- from the Sentence Completion nld the discrepancy

score between the Father's Occupation and the Child's Aspiration.

120
FAn7ER
7CTERACT.

occarr. INV. 10 14

FATHER'S OCC.

35 CHILD'S Asr.

INSTRUMENTS: Sentence Completion. and
Occupational Interest Inv.

VARIABLES: Father/Child Interaction
of Sentence and Father'.
Occupation - Child

Aspiration
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TASK ACV. -
49 IFR

CO.3ETITIO6-
50 CO-OPOATIrti

DiDEPr.PENT-
51 11,.:HR71.1EVLD11 -.19 -.18 -.19

EARNED STATUS-
52 BESTOSD STATII

CONFRONT -
53 AVOID

SELF-MITI.
54 OTHER TNITI.

SELF SOLVER
55 OTHER SOLVER .18 .15

SELF-Jour?
56 reLEYENTATION .14

INMIL-MENT -
58 FANTASY

CON-P. /EXPRESS-
59 IVITY 6 ACCEPT..

ACT. /PASS.
60 UNDER STRESS

POS. /KEG.
61 SELF-CONCEPT .18 .17 .16

VIEW OF
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HYPOTHESIS 109: There v.11 be a positive r.lattonship between the Parent/Child
1r:erection items of the Sentence Completion Instrument and the
Apzitude and Achievement sutures.

1 RAVEN

2 MTH

3 READING
GRADE

4 POINT AVERAGE

ill

SELF -

CONCEPT
10 14

118
PARI':T/

CHILD INT.
10 14

-.15

119 120
MOTHER FATHER

INTERACT. 1hTEAACT.
10 14 10 14

-.14

-.19

INSTRUNENTS: Sentence Completion and Aptitude
and Achievement

VARIABLES: PerentiChild Interaction (tees
of Sentence and Aptitude and
Achievement measures.
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ANOVA OF MEANS:
SUBGROUP DESCRIPTIONS

MEXICO TEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

In Aptitude these boys ranked sixth in Stage I and seventh in

Stage III. In Mathematics they ranked seventh in Stage I and sixth

in Stage III. In Reading they ranked fifth in Stage I and sixth in

Stage III. In GPA they ranked seventh in both stages. If one should

find the average for these four measures, it can be said that these
youngsters ranked on the average 6.5 in both studies, that is, between

second and third lowest among the eight groups.

Behavior Rating Scales

Because of the often mentioned problems with the Stage I Peer BRS,
there are no possible comparisons between Stage I and Stage III with

regard to this instrument. No significant differences were to be

found in Stage III for any group, for any of the variables of the

Behavior Rating Scales.

Occupational Values Inventory

In both Stage I and Stage III, these boys received significantly
low scores on Success, Intellectual Stimulation and the Intrinsic value

score. Thus, they were the eighth place in Success in both stages, the
eighth place in Stage I and the seventh place in Stage III in Intellec-
tual Stimulation, and they were in the eighth and the seventh place in

Stage I and Stage III, respectively, in the Intrinsic Value score. They

had very high scores on both Variety and Follcw-Father in the two stages,
thus, in Variety they were second highest in Stage I and highest in

Stage III. In Follow-Father they were second highest in both Stage I

and Stage III. They ranked average in both stages on Creativity, Sur-

rounaings and Associates.

On Inaapcndence they were Lowest in Stage III while only average in

Stage I. They were highest on Security in Stage III and, again, only

average in Stage I.

On the other hand, they rat-d lowest on Altruism in Stage I, second
highest on Esthetics, number one in Management, second in Prestige,
first in Economic Returns and second on the Extrinsic Value score, while

in these values they were only average in Stage III.

Turning now to the intra-group ranking of values, these boys ranked
highest (compared to their ranking of other values) in Intellectual
Stimulation in Stage I and this value was rank two in Stage III.
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Creativity was ranked second in Stage I and first in Stage III. Lowest

rankings were for Esthetics and Independence in both stages. Actually
a table should be made to show the rank order for these values in Stage
I and in Stage III for each subgroup in order to clearly determine the
values that have remained pretty much the same, from those that have
changed. Verbally it may be said that the following values had little
or no change in their ranking from Stage I to Stage III: Creativity,

Intellectual Stimulation, Independence, Esthetics, Success, Altruism,
Variety, Surroundings, Associates and Management. A few, however,

changed ranks quite a bit and these were: Security, which was number

nine in Stage I and was ranked number three in Stage III. Self-Satis-

faction ranked eighth in Stage I and fourth in Stage III. Follow-Father

ranked fourth in Stage I and sewenti, in Stage III. Prestige ranked

third in Stage I and eighth in :stage III.

Occupational Interest Inventory

This group of boys ranked around average in both Stage I and Stage
III on the Child's Aspiration and the Child's Expectation and the dis-
crepancy between the Child Aspiration and the Child Expectation and
they were, in both stages, second highest in the discrepancy between
the Father's Occupation and the Child's Aspiration, indicating that they
are aspiring to a much higher job than the one their father has. In all

these variables they remained pretty much the same in the two studies.

Educational Aspiration

While they showed average Educational Aspirations in Stage I, they
appeared as third lowest in Stage III.

Social Attitudes Inventory

It is impossible to make comparisons between Stages I and III for
this instrument. The instrument was completely revised and the scoring
and scaling systems produced different variables. Only Stage III

results will be reported.

These youngsters appear as average in Task Achievement, Authority,
Aggression, Interpersonal Relations and the Total Score for the SAI. It

is only in coping with Anxiety that they scored lowest of all groups.

Views of Life

The Views of Life was answered only by fourteen-year-old children.
We will not therefore have this section for any of the four groups of
ten-year-olds.
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Sezence Completion

The Sentence Completion test for Stage III is almost equal to the

Sentence Completion test in Stage I. Just a few changes were made,

like in the scaling of Stance, the separation of Negative Affect into

two component parts, and the addition, in Stage III, of an extra scale.

The rest of the Sentence Completion scores were Equal in all respects

in both stages.

Let us observe the Task Achievement scores. These children rated

the same in both stages in Attitude, Neutral Affect and Positive Affect.

In Stage III they rated lowest in Engagement and Coping Effectiveness,

while they rated average in Stage I for these two variables. Finally,

they could not be differentiated from the other groups in frequency of

either Hostile or Depressive Affect.

As far as Interpersonal Relations are concerned, these boys rated

average in both Stage I and Stage III on Attitude, and in Neutral and

Positive Affect. They rated lowest in Stance in both stages and lowest

in Coping Effectiveness in Stage III while they were only third lowest

in Stage I. In Stage III they rated lowest in Engagement while they

rated average in Stage I. They also rated lowest in Aid/Advice in

Stage III.

In general, they tended to score lower in Stage III than they did in

Stage I, though in Stage I they were already quite low. Additionally,

they had the highest score for Hostile Affect and they rated average

in Depressive Affect.

In coping with Authority, these boys rated average in both stages in

Attitude and Neutral Affect. As was true for Interpersonal Relations,

they tended to rate lower in Stage III than in Stage I for Stance (they

were second lowest in Stage III as against average in Stage I). In

Engagement they were lowest in Stage III as compared to average in

Stage I and is Coping Effectiveness they rated second lowest in Stage

III as compared to average in Stage I. Additionally, they rated lowest

in Aid/Advice and average in Hostile and Depressive Affect.

As far as coping with Anxiety is concerned, these boys rated average

in both Stage I and Stage III for Stance, Engagement, Coping Effective-

ness and Neutral Affect. For the variable.; which were only present in

Stage III they were average in Attitude, Aid /Advice, and Depressive

Affect and they were high in Hostile Affect and lowest in Positive

Affect.

In Coping Effectiveness and Neutral Affect toward Aggression, these

boys rated average in the two stages. In Stage III they rated second

highest in Engagement as compared to average in Stage I, average in

Aid/Advice, average in Hostile Affect, highest in Depressive Affect.
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Finally, in Stage I they rated lowest in Stance toward Aggression while

they rated average in Stage III.

The Total Score reflected well the situation that has been found

previously. Thus, it was found that these boys rated average in both

Stage I and Stage III in their general attitude toward problems and in

Neutral and Positive Affect. Next, it was found that they scored

significantly lower in Stage III than they did in Stage I. They showed

the next to lowest score in Stance, lowest in Engagement and lowest in

Coping. They were only low average in these variables in Stage I.

Furthermore, they rated lowest in Aid/Advice, highest in Hostile Affect

and high average in Depressive Affect in Stage III.

Finally, in theSelf-Concept and interaction with the parents, it was
found that they rated average in both stages in the Self-Concept,
although in Stage I there was some differentiation in the groups, while

there was no differentiation whatsoever for the Self-Concept in Stage

III. In the Parent/Child Interaction items they rated second highest

in both stages, in the Mother Interaction they were average, with no
differentiation in Stage I, while in Stage III they had the highest

score in this interaction. Finally, in the Father Interaction in

Stage III they appear as second highest while they were at the mean

in Stage I.

On Reality/Fantasy this group of boys were lowest among all groups

in Stage I. They did not show a significant difference in Stage III,

however.

Story Completion

At this writing there will be no attempt to establish comparisons
between the results in the Story Completion for Stage I and those for

Stage III. Besides the fact that there are many changes which have

been introduced in Stage III, both in the number of variables and the

scaling and scoring of variables, it is difficult to keep in mind those

variables that are and are not the same in both stages. This type of a

job will probably be the subject of a special paper in the future, or

the subject for a thesis for a student. At this writing, the reader is

directed to see successively, the Analysis of Variance of Means write-

up ior Stage I and then this Analysis of Variance of Means write-up

for each subgroup.

There were no significant differences among the groups for the

following variables: Story One Stance, Story One Initiation, Story One

Aid/Advice, Story One Solver, Story One Implementation, Story One
Evaluation of Outcome, Story One Coping Effectiveness, Story One
Negative Affect of Hero, Story One Total Affect of Hero and Others, and

Story One Instrumentality. Interestingly and unexpectedly, these boys

rated highest in Story One Outcome. This has to do with the outcome of
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Story One, where there was a conflict between affiliation and achieve-

ment. It appeared that these boys, in spite of the fact that they did

not differentiate themselves in Coping Effectiveness, knew how to give

a proper outcome to these kinds of situations. They differentiated

themselves from all the other groups also in the fact that they
produced the shortest Story One of all. Only 47.80 words as compared

with the upper-middle class females who wrote 78.50 words per story

cumber one. Finally, they had average scores in Story One Engagement

and Positive Affect of the Hero.

For Story Two there were no differences between the groups on the

following variables: Story Two Aid/Advice, Outcome, Positive Affect

of the Hero, Negative Affect of the Hero, Total Affect of Hero and

Others and Story Two Instrumentality. These boys rated average in

Story Two Stance, Engagement, Initiator, Solver, Implementation, Evalu-
ation of Outcome and Story Two Coping Effectiveness. They were dif-

ferent from the others again, only in the length of their responses.
They wrote for Story Two, which had to do with the boy that moved into

a new neighborhood, a situation probably more common tc them than to

the upper-middle class boys, only an average of 59.35 words as compared

with the 84.34 words written by the upper-middle class fourteen-year-

old males.

In Story Three there were no differences between the eight groups
in the variables of Engagement, Initiation, Aid/Advice, Solver, Coping

Effectiveness, Positive Affect Hero or Instrumentality. This was the

story where the hero must react toward an uncalled for aggression.

These children rated average for this story in Stance, Outcome, Evalu-
aLion of Outcome, Negative Affect of the Hero and Total Affect of Hero

and Others. They were lowest in implementing, and their coping behavior
toward this kind of a situation, and, once more, they wrote the shortest

story.

Story Four must have been a favorite of these ten-year-old upper-

lower class boys. The story had to do with a girl that went to a movie
and left her new coat there, after having been warned about losing

things in the past. For this story, our 'ittle heroes scored number one

in Stance, Engagement, Initiation, Aid/Advice, Solver, Implementation,

Coping Effectiveness and Instrumentality. There were no differences

between the groups in Evaluation of Outcome, Positive Affect of the
Hero, Negative Affect of the Hero and Total Affect of the Hero and

Others. These boys rated average in Outcome and, once more, produced
the shortest s.:ories of them all, although this story, for one reason

or another, produced lengthier responses than any that we have seen

thus far.

In Story Five, this group either showed no difference compared to
the other groups or remained at the average score. The only noticeable

and persistent finding was that they wrote the shortest story of them

all.
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In Story Six, except for two variables, these boys remained mostly

in the average range or else among a group of undifferentiated scores.
In this story, the hero is visiting with his neighbor's little boy.

The hero bumps into a table, knocks off a valuable vase which breaks

into many pieces. The ten-year-old upper-lower class boys appeared

number one, in a show of rather inadequate Positive Affect of the Hero,

and continued to write the shortest stories of thtm all.

In Story Seven, a story that produced very few differences between

the groups, our boys became highly differentiated only by writing the

shortest stories of them all.

Finally, in the Total Score they remained either within the average
score, or contributed within an undifferentiated variable. Once more,

they wrote the shortest stories.

Interpretive Comments

One should say first of all that the interpretive comments that were

made in Stage I for this particular group of boys are certainly quite
valid. If anything, one should perhaps indicate that the picture that

they showed in Stage III is generally worse than the one that they

showed in Stage I. If at that time they were considered to be the
seventh among all groups, in their generalized ability to cope with the
environment and in their aptitude and knowledge, they may be, in Stage
III, actually battling over the absolute bottom of the scale. One has

to see how the upper-lower ten-year-old girls perform before one can

fairly state that these boys actually are now at the bottom of the scale,

in the kind of scores that have been discussed in this study. As it was

pointed out, for the Raven, Mathematics, Reading and GPA, they ranked

6.5 out of eight. This still places them almost second lowest of all

the groups in Aptitude and Achievement. However, their showing, partic-

ularly in the Sentence Completion, is really low. It further appeared

that they were actually very little interested or had low capacity for

academic activities, as it can be possibly derived from the fact that
they so persistently wrote the shortest stories of them all. They also

showed a kind of a defiant attitude to the environment and inadequate
emotional reactions in some situations. They scored highest of all

only when resolving the problem of the lost coat. Their inability to

handle aggressive acts from others, their poor showing in dealing with
Anxiety, together with the inadequate positive emotion for the story of

the vase provided a somewhat "delinquent" flavor to their manner of
coping. The fact that this group generally produced poorer results, in
a few years after a similar group in all respects, was tested, warns of

an extremely difficult problem to the educational authorities. It is

probably true that these upper-lower class children may be the models
for all the up mobile lower classes. The rank order for the Occupa-
tional Values remains vetty similar for most of them from Stage I to
Stage III. However, there _.re a few exceptions. They further
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portrayed the kind of change that is apparently occurring in this
socioeconomic level. Thus, while Security was ranked ninth in Stage
I, it was now ranked third; while Follow-Father was ranked fourth,
it was now ranked seventh; while Self-Satisfaction in the job was
ranked eighth before, it was now ranked fourth and while Prestige was
ranked third before, it was now ranked eighth. These series of changes
appeared to indicate that the chiltiren felt less secure, were getting
a little further away from their father identification, demanding a

little more self-satisfaction in the job, and, in several respects, were
therefore becoming what we might call more active and modern but less
secure and perhaps less emotionally stable. They, for instance, still
produced a fourteenth place for Independence and the thirteenth place
for Management, and were, therefore, moving more and more towards a kind
of a dependent occupation. Actually, this kind of a picture for their
occupational values, is not, as far as one can tell, negative, but what
does appear to be negative is the fact that they seemed to be coping
less well with the personal problems of their environment than they did
before. Compared to this generally pessimistic outlook it may be seen
with a certain degree of interest that they are highest in Mother
Interaction, second highest in Father Interaction and second highest in
Parent/Child Interaction for the Sentence Completion. It appeared,
therefore, that they may be caught in a kind of dependent-interdependent
confl.ct, that should be very interesting to study in selected complete
protocols.

MEXICO TEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

The results for this group of girls in Aptitude and Achievement were
extremely similar in Stage I and in Stage III. They ranked in the
seventh place in the Raven before, and now they ranked third lowest.
They ranked fifth in Mathematics for both stages. They also ranked
second lowest in Reading and GPA in both stages.

Behavior Rating Scales

No differentiation was to be found between the subgroups.

Occupational Values Inventory

From Figure 1, one can see that there were actually few differences
in the standing among the groups with regard to the Occupational Values
for these ten-year-cld girls. However, it was striking that while in
Stage I they were second F'ighest with regard to the value of Management,
they were now merely average among the groups. Also, while they were
highest in the value of Prestige before, they had now come down to the
average level; while they were average in Surroundings before, now they
were highest in this value. Finally, they were highest for Associates
while they were average before. It is also noticeable that while they
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were sixth in Intellectual Stimulation before, now they were
average.

There was a similarity in Stage I and Stage III on the variable
Success where they ranked low, seventh and sixth, respectively.

There were five significant differences in Stage I not replicated
in Stage III. They were: Altruism (seventh), Esthetics (first),
Independence (seventh), Creativity (eighth), and Variety (first).

If one studies the order of preference within this group in Stages
I and III, it may be found that these girls, as a group, have remained
pretty much with the same order of preference for their Occupational
Values, with only one exception. While the value of Prestige was
number two in Stage I, it is now number eight. This value refers to
occupations in which one day one may become famous. They ranked
Intellectual Stimulation high in both stages and Independence and
Esthetics low in both stages.

Occupational Interest Inventory

From Figure 1, Occupational Interest variables, one can hardly
believe his eyes. With regard to these variables, these girls have
remained in almost exactly the same position among the groups as they
did in Stage I. They were lowest in Occupational Aspirations and in
Occupational Expectations. In the Discrepancy between the Child
Aspirations and the Child Expectations they were n_xt to lowest in
Stage III and lowest in Stage I. In the Discrepancy between the Father's
Occupation and the Child Aspiration they were number three in Stage I
and now they were number four.

Educational Aspirations

These girls were lowest in Educational Aspirations in both Stage I
and in Stage III.

Social Attitudes Inventory

The only remarkable thing about these girls is that they were next
to lowest in coping with Anxiety. In all of the other scores for the
Social Attitudes Inventory they were either not differentiated from the
other scores or were among the average scores.

Sentence Completion

In the Task Achievement scores, these girls were, again, identical
in the position of their scores in Stage I and in Stage III. They
appeared among the average scores for all of these variables in both
stages. True, they tended to be closest to the ten-year-old upper-lower
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class boys, so that often, they ranked the lowest of the average scores.
Once more, in the scores that were comparable between Stage I id Stage
III, these girls rated, for the variables of the Sentence Completion
Interpersonal Relations, pretty much at the same level. There were a

few differences however. We find that in Attitude toward Interpersonal
Relations, in Stage III they rated second highest, while they were
average in Stage I. However, in Engagement, they rated now second
lowest while they rated average in Stage I. In Aid/Advice they rated

next to the lowest. In Neutral Affect they rated next to the lowest in
Stage III while they were rated lowest in Stage I. Their Coping Ef-
fectiveness was next to the lowest in Stage III while they were the
lowest in Stage I.

Regarding Coping with Authority, they again were rated second in
Attitude in Stage III while they were only average in Stage I, but then,
they rated lowest in Stance while they were average in Stage I. In

Engagement they were number one in Stage I and now they were average in

Stage III. In Coping Effectiveness they were the lowest in both stages.
With regard to the new variables of the Sentence Completion, they were
next to the lowest on Aid/Advice, they had the lowest score on Hostile
Affect and the highest on Depressive Affect. This is a kind of a test

for a psychodynamic effect. They were, in Stage III, as they were in
Stage I, lowest in Neutral Affect. They did show in this stage, as much
as they did in Stage I, a rather moody disposition. As far as the
variables for Anxiety were concerned, they again showed almost exactly
the same pattern as they did in Stage I. They showed average scores in
most variables, out they achieved in both stages the lowest score lit
Coping Effectiveness and with next to lowest and lowest scores in
Neutral Affect. As far as the new variables were concerned, t y had
the highest score in hostile Affect.

With regard to coping with Aggression, there was a strange turn about
of the scores between Stage I and Stage III. While in Stage I these
girls were only average in Engagement, now they were number one. They
also appeared highest in Coping Effectiveness in Stage III while they
were lowest in Stage I. They were lowest in Hostile Affect and highest
in Aid/Advice.

In the Sentence Completion Total scores, the pattern mentioned above
was well represented. Thus, in Attitude toward all of the problems,
these girls, in Stage III were second highest while they were ave :agc

in Stage I. 1 Stance they were lowest in Stage III and next to lowest
in Stage I. In Engagement, they were average in both stages, in Coping
Effectiveness they were lowest in Stage I and they were next to the
lowest in Stage III. In Neutral Affect they were last in both stages,
and in Positive Affect they were last before and now they were third
lowest. In the new scores they appeared as second lowest in Aid/Advice
and highest in Depressive Affect.
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Finally, in the Parent/Child Interaction scores of the Sentence
Completion, these girls remained exactly average in both stages for
Self-Concept, highest on the score for the Child Interaction, average
on the Mother Interaction, and they came down a little bit on the

Father Interaction for they were highest in Stage I and now they were

third highest.

On Reality/Fantasy they were second lowest in both stages.

Story Completion

As it can be seen from Figure 1, Story One variables, these girls
were either average or non-differentiated by Story One, with the ex-
ception of the highest score for Engagement and the second lowest in

Response Length. They were side by side with the ten-year-old upper-

lower class boys. In Story Two they differentiated themselves from the
other groups only in the fact that they were second lowest in Story Two

Initiation. In Story Three, they were lowest in Stance and in Outcome.
Although not significantly different from the others, they ranked second

lowest in Coping Effectiveness. They were second lowest again in

Length of Response. In Story Four they were second highest in Aid/

Advice. This was the story in which the upper-lower ten-year-old boys
showed up so well, the story of the lost coat in the movie. They, how-

ever, did not achieve any other significant different score with regard

to Story Four. In Story Five, although they tended to have low average

scores, they did not differentiate themselves significantly in one
single variable from the rest of the groups. In Story Six, they were

second lowest in Instrumentality. In Story Seven, they remained un-

differentiated, except that, like their counterparts, the ten-year-old
little boys, in Story Six, in Story Seven they showed the highest score

in Positive Affect of the Hero. This kind of Positive Affect is quite
inadequate, since Story Seven portrays the sorrow of a little boy who
wants to finish a little model car and who finds himself missing one

wheel, in order to complete it.

-inally, in the mean scores for all of these variables across the
seven stories, they became characterized by having the lowest score in

Solver znd Implementation and the second lowest score in Reponse Length.

Interpretive Comments

Once more, the description that was made in Stage I for these girls,
remains, for the most, valid. Although they showed here and there a
certain greater coping ability, particularly with regard to certain
emotional situations, specifically aggression, they were still as low in

Aptitude and Achievement as their male counterparts, the ten-year-old
males of the upper-lower class. They showed, throughout, their

responses, a more stereotyped style from Stage I to Stage III. There
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was almost no change in Occupational Values. There was the persistent
moodiness that we had already seen in Stage I. There was the lowest
creativeness for Implementation and solving of the problems indicated
in the Story Completion, etc. They still had the three strikes

against them. They were ten-year-olds, tney were females and they
were upper-lower class. The pattern, however, was quite similar in
many ways to that of their counterparts, the ten-year-old upper-lower
class boys. This similarity is not only with regard to the shortness
of their stories but also with regard to their very good interaction
with the parents. As in the case of the boys, it is extremely important
that these upper-lower class children have a chance to go to schools
where they can get rid of many of their limitations, both in the
cognitive and aptitudinal as well as in some of the emotional and social
areas.

MEXICO TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

The "little giants" of Stage I were not dissapninting at all in Stage
III. They were highest in Aptitude in Stage I e, they remained highest

in Stage III. They actually improved in Mathematics having been in
fourth place in Stage I, they were first place in Stage III. In Reading

they passed from second to first place. Only in GPA did they come down
from the second place in Stage I to the third place in Stage III.

Occupational Values Inventory

The Occupational Values of these youngsters, in relation to the other
groups, remained quite stable. The large changes were the following:
While they were number three in Intellectual Stimulatior, now they
scored lowest for this value. While they were average in Security now
they were second lowest. They continued to be the highest in the Follow-
Father Occupational Value; which makes one wonder how much of their good
showing was Que to an excellent idencification with their father. When
one observes this group's order of preference for Occupational Values
in to :: two stages, one is struck by the near identity Ci ranking of the
Occupational Values in the two stages. One can see that Follow-Father
had gone to rank( two insLead of rank four as in Stage I, that, opposite
to what happened in the case of the ten-year-old upper-lower class chil-
dren. Prestige had gone up to number four, while it was number nine in
Stage I, and, again, opposite to what happened with the ten-year-old
children of the upper-lower classes. Security, which was number seven
in Stage I, had gone down to number eleven. While these children are
more and more interested in someday becoming famous, and leL,s interested
in security, the upper-lower ten-year-old children are less and less
interested in becoming famous one day and more and more interested in a
job that they can always count upon. Money and economic values are
strongly showing their ugly face?
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Occupational Interest Inventory

Again, with only one exception, all of the scores for the Occupa-
tional Interests are extremely similar between Stage I and Stage III.
These upper-middle ten-year-old males are third in Occupational
Aspirations, second in Expectations, fifth in the Discrepancy between
the Father's Occupation and the Child's Aspirations, and continued to

be second in Educational Aspiration. The only large difference was

found in the scores obtained for the Discrepancy between the Child Ex-

pectations and the Child Aspirations, since in Stage I they were
second in this discrepancy while in Stage III they were lowest in this

discrepancy. It appears that they are actually becoming even more

efficacious and realistic than they were a few years ago.

Sentence Completion

For all the variables of the Sentence Completion Task Achievement,
these boys remained in the average score range in both stages, with
tine exception of the variable of Engagement in which they are number

one in Stage III and average in Stage I.

For Interpersonal Relations, they were also pretty similar to the
way they were in Stage I. except that they had improved. Thus, in
Stage III they were number one in Engagement, while they were average
before, and in Aid/Advice they showed the highest score. In all the

other scores they did not become differentiated from the other groups
or remained in the average level at both stages.

In the area of Authority, the scores remained the same for the two
stages being around the average with one improvement in Stage III.
These boys scored third highest in Attitude while they were average in
the same variable for Stage I.

Regarding Anxiety, there was nothing to be reported except that they
remained persistently within the average scores in both Stage I and

Stage III. With regard to coping with Aggression, there was a signifi-
cant improvement from Stage I to Stage III. Thus, these boys scored
highest in Stance and third highest in Engagenent in Stage III while
they scored second lowest and lowest in these two variables in Stage I.
In all the other variables they remained average in both stages.

The Total scores for the Sentence Completion were a good summary of
taeir general standing with regard to coping with all the areas inves-

tigated in this study. In both stages they remained at the high average

level of scores for almost all of the variables.
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In the Parent/Child Interaction variables, there was a slight

tendency for these boys to go in the opposite direction from that shown

by the ten-year-old upper-lower class children. Thus, their score for

the Self-Concept was number one in Stage I and is only average in Stage

III. Their score for the Father Interaction was second highest in Stage

I and it was average in Stage III. The other two variables remained

around the average scores.

On Reality/Fantasy this group of boys ranked second among all other

groups in Stage III, while in Stage I they ranked fourth.

Story Completion

For Story One, they remained undifferentiated from the other groups

all across the variables, except for the fact that they scored lowest

on Story One, Positive Affect Hero. In Story Two they showed themselves

at their best, they had the highest score in Stance, the second highest

in Initiation, the highest in Solver and they were still sufficiently

self-critical to evaluate the Outcome in such a way that they scored

lowest on this particular variable. They shone again in Story Three.

They were highest in Stance, Implementation and Evaluation of the Out-

come. This is the story in which they must react to an aggressive act.
They still had enough good presence to have the lowest Negative Affect

of the Hero for this story and the lowest Total Affect of Hero and

Others. It appeared that the aggressive act was handled beautifully and

optimistically. In Story Four they remained at the average for all the
variables, but produced the besi. outcome for the story among the groups.

In the complex, Story Five, they were again average in all variables,

except that they showed their ingenuity with the highest score for In-

strumentality. Story Six appeared to affect them directly and personally,
They produced the second shortest stories and they reacted with the

greatest amount of Negative Affect of the Hero. They, however, were

even in the midst of these circumstances, particularly ingenious and

they produced the second highest score in Instrumentality. For Story

Seven they had the highest Evaluation of Outcome, the second shortest

length for the story, the least Positive Affect for the Hero, which was

an adequate response and the least Total Affect for the Hero and Others.

Finally, in the Mean scores for coping ability with all of the
problems set by the Story Completion, they appeared as number one in
Engagement, Initiation, Solver, Implementation, Outcome, Coping Effec-
tiveness, and with the lowest Negative Mean Affect for the Hero, the
lowest Total Affect for the Hero, and the highest Instrumentality. If

anything, they were more of a "super" ten-year-old than they were a few

years before.
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Interpretive Comments

It is with regard to these children that the statement made in the

previous Stage I Analysis of Variance of Means write-up can be con-

sidered an exact description of the young boys. As it has been indi-

cated, in the enumeration of their scores, if anything, they appeared

even more capable, even more efficient than they did four years ago.

It is certainly food for thought,with regard to the Mexican educational

system, the fact that the upper-lower class children seem to be doing

worse as the years go by, while the upper-middle class boys continue

to do better. In this way the gap between these two groups will con-

tinue to widen. The most difficult problems for a society, polarization,

increase in the gap between the groups with all of its ills, most likely

increase in criminality, delinquency, poverty, etc., may be the result;

unless very drastic and very clairvoyant measures are taken to improve

the education of the upper-lower and the lower classes in general.

MEXICO TEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

With one exception, these girls were doing just as well in Aptitude
and Achievement in Stage III as they did in Stage I. The exception was

dramatic, but probably situational. While they rated highest first in
Mathematics in Stage I, they rated second to the lowest in Stage III.

Occupational Values Inventory

Although, like the other groups, these girls remained pretty much
at the same level between the groups in their scores for the Occupa-

tional Values, there were several exceptions. These girls appeared to

be becoming more and more feminine in their Occupational Values. Thus,

they were average in Esthetics in Stage I and now they are number One.
They were average in Management in Stage I, and they are now lowest in

Management in Stage III. They were number one in Self-Satisfaction in

the job and now they are low average. On the other hand, they were

highest on Associates in Stage I and nc...7 they are low average.

As far as the order of preferences for Occupational Values, from
Stage I to Stage III, these girls have remained very much the same. The

only exception is that they rated number eight in Associates before and

now they have gone duwn to number thirteen. Work in which you can be

with people you like, was not as attractive any more.

Occupational and Educational Interests and Aspirations

The scores for these tables have remained almost the same in
comparison with the other groups for these girls from Stage I to Stage

III. Their Aspirations were second lowest, their Expectations second
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lowest; the Discrepancy between the Child Aspirations and Expectations
was average; the Discrepancy between the Father Occupation and the
Child Aspiration was the lowest. Finally, their Educational Aspira-
tion, which was second lowest a few years ago, in Stage III was average.

Social Attitudes Inventory

They were average in all of the scores for this scale, with the
exception that they were second lowest in coping with Aggression.

Sentence Completion

There appeared to be a small but significant improvement in the
ability of these girls to cope with Task Achievement as measured by the
variables in the Sentence Completion. Thus, while they were lowest in
Stance and Engagement in Stage I, now they were average in these two
variables. While they were lowest in Coping Effectiveness, now they
were low average in this area. They used to be lowest in Neutral Affect
and now they were high average in this particular variable. With regard
to interpersonal Relations, these girls kept their number one ranking in
Attitude toward Interpersonal Relations and have improved their ability
to cope with Interpersonal Relations. Thus, they were second lowest in
Coping Effectiveness in Stage I and they were second highest now.
Furthermore, they were in Stage III second highest in Neutral Affect
while they were only average in Stage I. It is good to note that they
cane out lowest in Hostile Affect in Interpersonal Relations, and that
in the other variables they remained, in both stages, around the average
score. There was a clear improvement over their showing in Stage III
with regard to their dealings with Authority. Interestingly, these
girls appeared to have moved in the direction of greater femininity,
with a slight decrease in their coping with achievement, but have cer-
tainly improved in their dealings with others and in coping with the
areas of Interpersonal Relations, Authority, etc. Thus, while they
were average in Attitude, Stance, Engagement and Coping Effectiveness
in Stage I; in Stage III they were number one in Attitude, Stance, and
Engagement and second in Coping Effectiveness. They also showed another
highest score in regard to Aid/Advice, In the other variables they
remained at the average level.

With regard to dealing with anxiety they were average, and just as
well in Stage I as in Stage III, with a few improvements. Thus, they
were second lowest in Coping Effectiveness for Anxiety and in Stage III
they were average; they were lowest in Neutral Affect with regard to
Anxiety and in Stage III they were high average.

With regard to coping with aggression, there were some small gains
and some small losses, with the pattern remaining pretty much the same.
Thus, in Engagement with Aggression they were number one in Stage I and
they were only average in Stage III. In Coping Effectiveness they were
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average in both stages, but in Neutral Affect they were lowest in Stage

I and they were highest in Stage III. Finally, with regard to Aid/

Advice, in dealing with problems with Aggression, they appeared as

second highest. In the Total scores for the Sentence Completion the
generalized improvement from Stage I to Stage III was clearly portrayed.
They were number one in Attitude in both stages, but in Stance they
were number two in Stage III while they were lowest in Stage I. In

Engagement they were highest in Stage III, while they were only average

in Stage I. In Aid/Advice they were second highest. In Coping Ef-

fectiveness they were second highest, while in Stage I they were second

lowest. Their Hostile Affect was the lowest of all groups, their
Neutral Affect the highest, while in the past it was the second lowest.
The improvement is indeed striking for these girls as far as their
dealing with the problems of life is concerned. The scores for the
Parent/Child Interaction remained the same in the two studies but showed
improvement in the Mother Interaction, from average in Stage I to second

highest in Stage III. In Father Interaction they were third highest in
Stage I, while they were highest in Stage III.

Story Completion

In Story One, these girls, like all the other groups, appeared
around the average but showed the lowest Outcome and the highest Posi-

tive Affect of the Hero. In Story Two they were highest in Engagement.

In Story Three they did not differentiate themselves from the other

groups. In Story Four they were second highest in Implementation. in

Story Five they were lowest in Instrumentality, they just did not know
what to do when they found that they had been working on a topic that

was not assigned. Story Six was their "Waterloo." They just did not

know what to do when the hero bumps and knocks off a valuable vase.
Here they were lowest in Stance, Engagement, Initiation, Aid/Advice,
Outcome, Coping Effectiveness and Instrumentality. In Story Seven they

were average on all scores.

When one observes the Mean scores, for all the Story Completion
problems, their bad showing in Story Six affected them apparently quite
badly, for they showed the lowest Mean Stance, the lowest Mean Initia-
tion, the lowest Mean Outcome, and the lowest Mean Coping Effectiveness.

Interpretive Cot ments

We have again made many interpretive comments as we went along with
the description of the Stages I and III for these little girls. It is

perhaps important to point out, that, in general, these girls seem to
be doing better in Stage III than in Stage 1, and that this may have to
do with the four years that have elapsed between these two tcstingb.
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They gave, however, a better showing in the Sentence Completion than
they did in the Story Completion.

Let us say, to terminate, that they certainly did much better than
the ten-year-old upper-lower class males.

MEXICO FOURTEEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

Regarding Aptitude and Achievement, these youngsters showed a very
similar picture to that in Stage I. There was some slight improvement
though. Thus, while they remained exactly at the same level of score
for the Raven and the GPA, they rated sixth place in Mathematics and
Reading in Stage I, and now they were rated at the average level.

Occupational Values Inventory

Although their Occupational Values remained for the most in the same
relative spot as they did in Stage I, with regard to the eight groups
in the study, this was one of the groups that showed more differences.
Thus, while they were average in Altruism in Stage I, they were lowest
in Stage Ill. In Management they were average in Stage I and they were
number one in Stage III. In Success they were average in Stage I and
they were number three in Stage III. In Intellectual Stimulation they
were average in Stage I and were second highest in Stage III. On the
other hilnd, they were highest on Creativity in Stage I and they were
only average in Stage III. For Associates, they were average in Stage
I and they were lowest in Stage III.

On the other hand, theft order for preference of Occupational Values
had remained almost the same in the two stages. There were few changes
that have already been portrayed in the previous discussion, with
Creativity, falling down to the tnird place while it was number one in
Stage I, Success becoming number one while it was third in Stage I.
Outside of these, all the others remained almost the same in their order
of preference.

Occupational Interests and Educational Aspirations

In these variables they hA remained pretty much as they were in
Stage I. However, there was a difference in the Discrepancy between
the Child Aspirations/Child Expectations. While they showed no signifi-
cant difference in Stage 1, they were number one in Stage III.

Social Attitudes Inventory

These boys rated number one in coping with Aggression and :iith
Anxiety.
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Views of Life

In the Views of Life these boys rated number one in Academic Locus
of Control, number two in Action/Inaction, lowest of the four groups
in Intrinsic versus Extrinsic Value of Work, second lowest in
Earned versus Bestowed Status, second highest in Confrontation/Avoid-
ance, and second highest in Total Score.

Sentence Completion

In Task Achievement, for the variables of the Sentence Completion,
these boys rated average throughout in both Stages I a.1 III. For
Interpersonal Relations variables, with some exceptions, they rated
average for all the variables in both stages. The exceptions were:
In Attitude toward Interpersonal Relations they rated average in Stage
I and now they were second lowest. They were second highest in Stance
before and in Stage III they were average. They were third highest in
Coping Effectiveness before, and now in Stage III they were fifth. A
similar trend is to be observed in their answers to the variables of
the Authority Sentence Completion. Thus, they remained in the average
for most of them, but while they were average in Stage I in Attitude,
now they were second lowest. They had also gonc down from second
highest in Coping Effectiveness to an average score. They had kept
the second highest score on Neutral Affect. As far as Anxiety is con-

cerned, there was a slight improvement, although the scores in both
stages were pretty much the same. Thus, in Engagement they were now
number one while they were just average in Stage I; in Aid/Advice they
were number one; in Coping Effectiveness they remained second highest;
in Hostile Affect they were lowest, and in Neutral Affect they were now
theehighest while they were the second highest in Stage I.

In their dealings with Aggression, there was only one significant
difference on Engagement in Stage III where they rated sixth. All the

other scores were similar in the two stages, and average. As far as
the Total scores were concerned, they showed slightly more deteriora-
tion than improvement. Thus, in Attitude, they were average and now
they were lowest. In Stance, they had the second highest score and now
they had an average score. In Coping Effectiveness they were second
highest before and now they were average. Finally, in Positive Affect
they were average before and now they were lowest. With regard to the
scores for the Parent/Child Interaction they were average throughout. in
both stages.

There was no significant difference in Stage III on Reality/Fantasy.
These boys ranked sixth in Stage I.
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Story Completion

These boys were number two in Engagement, in Story One, but remained
average throughout in all the other scores. In Story Two they were
number one in Implementation, but average in all other scores. In Story

Three they were number one in Outcome but remained average in all the

other scores. In Story Four, they were second highest in Engagement and

average in all of the other scores. In Story Five (the girl working on
the-wrong topic) the:, showed themselves probably at their best, with
number one score on Aid/Advice and number one score in Coping Effective-

ness. In Story Six, they scored number one in Implementation and Instru-
mentality (this is the story of the knocked off vase). Finally, in Story

Seven, they remained within the average scores throughout.

As far as the Mean scores for the Story Completion are concerned,
they showed the highest score for Stance but remained average in all of

the other scores.

Interpretive Comments

In general, the boys in this particular class and age have improved
little in several years with regard to their Aptitude and Achievement

scores. In General, the write-up for Stage I continues to serve a good
purpose in Stage III, although one can see, that in some areas, like
Interpersonal Relations and Authority, they were doing not as well now
as they did in Stage I, but they were doing somewhat better in Anxiety

and Aggression. Their showing in the Story Completion was fundamentally

average.

In the Views of Life these boys were portrayed as number one in
Academic Locus of Control, that is to say, of the four groups they have
the highest responsibility for whatever happens in the academic situa-

tion. They are only second in the general tendency to action to the
upper-middle fourteen-year-old boys. They are lowest in Intrinsic,
that is to says they preferred extrinsic to intrinsic reasons for work-

ing. Only the fourteen-year-old upper-lower class females were lower
then they were with regard to the view that one can earn his own status
cy his own work rather than by his connections. They were only second
to their upper-middle counterparts in confrontation rather than avoid-
ance, and again, only second to those boys in their Total Score. They

were, therefore, masculine and active in a number of their choices,
but not as much as the upper-middle class fourteen-year-old boys.

MEXICO FOURTEEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

These girls were doing just as badly in Stage III as in Stage I.
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They have kept the lowest score on the Raven, Mathematics and Reading
and there was even a slight deterioration in their Grade Point Average
(in relation to the other groups as are all these comparative state-
ments).

Occupational Values

These girls have kept almost exactly the same position among the
groups for all of the Occupational Values. There were slight changes
like the fact that they were now number one in Intrinsic Occupational
Values while they were number three before, and, reciprocally, while
they were third lowest in Extrinsic in Stage I they were lowest in
Stage III.

As far as their order cf preference for the Occupational Values is
concerned, there were very few changes, like Creativity moving from the
sixth to the ti.',-,r: position, Variety which was eighth and now was ninth,

and Associates which was eleventh and now was thirteenth.

Occupational Interests and Educational Aspirations

These girls were low in their Occupational Aspiration in both Stage
I and Stage III. Their Expectations, however, rose slightly from a low
level in Stage I to a low-average level in Stage III. Their discrepancy
was average in both stages. They were distinctly below average in their
Educational Aspirations, both times.

Social Attitudes Inventory

They were second highest in coping with Aggression and second highest
in coping with Anxiety. They were actually just second to their four-
teen-year-old male counterparts in these two coping abilities. This may
mean, in general, that they had to face fairly harsh realities and that
they were able to handle them better than the other children did.

Views of Life

These girls were lowest in Locus of Control, lowest in Action/Inac-
tion, lowest in Independent/Interdependent, lowest in Earned/Bestowed
Status, lowest in Confrontation/Avoidance, lowest in Self-Initiation/
Other Initiation, highest in Self-Solver/Other Solver, lowest in Activi-
ty/Passivity under Stress, lowest in the Views of Life, and lowest in
Total Score. They certainly appeared to be in this test the classic
feminine passive model, but with the qualities of an ability to face
aggression and anxiety with greater ability than others.
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Sentence Completion

Most of their scores were average, in both Stages I and III, for
the variables of Task Achievement in the Sentence Completion. However,

there were some changes that are worth recounting. Thus, they used to

be highest in Engagement in Stage I and they were average in Stage III.
They were average in Coping Effectiveness in Stage I and now they were
highest in Coping Effectiveness in Stage III. Finally, while they had

the lowest Positive Affect in Stage I, they had an average Positive
Affect in Stage III. This is certainly an improvement.

In Interpersonal Relations, they rated average throughout both stages
with the exception that their Attitude in Stage I was the lowest and it
was average in Stage III. As far as Authority is concerned they were

average in Attitude in Stage I and now they were lowest inlAttitude.
They were lowest in Engagement in Stage I and now they were average.
They came out as second highest in Depressive Affect with regard to
Authority which apparently indicates that their low Attitude score was

valid. With regard to coping with Anxiety, through the Sentence Com-
pletion, they had average scores in both stages. For Aggression, they
were generally average in both stages except that in Stage III they were

lowest in Stance.

The Total Scores showed them as second highest in Attitude toward
the problems set in the Sentence Completion, which was greater than the
average score that they had in Stage I. In the other scores they
maintained an average rating throughout. The Self-Concept was average
in both stages; the Parent /Child Interaction was number six in both
stages, the Mother Interaction, which was average in Stage I, was the

lowest in Stage III. The Father 1.teraction ranked sixth in both stages.

On Reality/Fantasy this group was lowest in Stage III whereas they
were about average in Stage I.

Story Com ?letion

All cf their scores in Story One were average. Most of them were

not differentiated from the other groups. In Story Two, it was found

that they were the lowest in Stance, in Engagement, in Initiation, in
Solver, and in Implementation. In spite of this, they appeared as

number one in Evaluation of Outcome. Their Coping Effectiveness was

the lowest of all groups.

In Story Three, they were rated lowest in Evaluation of Outcome, and
average in all the other scores. For Story Four, they were again lowest
in Stance, in Engagement and in Initiation, second lowest in Aid/Advice,
lowest in Solver, lowest in Implementation, and expectedly, lowest in
Coping Effectiveness as well as in Instrumentality.
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In Story Five it was found again that they had the lowest score in
Aid/Advice, in Outcome and in Coping Effectiveness. They were also
second lowest in Instrumentality. Story Six was their best story. They
certainly knew how to deal with the problem of the knocked off valuable
vase. They were number one in Stance, in Engagement, in Initiation, in
Aid/Advice, in Solver, in Outcome and in Coping Effectiveness. In Story
Seven they were average throughout except that they had the second
highest 1,ngth for the story.

Finally, regarding their Mean scores for all of the Story Completion,
they ranked in somewhat the low average score throughout with the ex-
ception of the fact that they were lowest of them all in Inv:rumentality.

Interpretive Comments

These girls are certainly in difficulties, in Stage I they were
found to be highly conflicted. One found them realistically facing
harsh circumstances and getting somewhat depressed from it. One did
not remember that they had such a tremendous iassive feminine trend,
but the Views of Life certainly described them as the inheritors of the
passive abnegated female role which they both accept and reject. In

Stage I they appeared somewhat more efficacious in certain respects,
particularly with regard to the Story Completion, but here they did
score low in most of those stories, except the one in which they are
carrying out activities that were certainly domestic, like the problem
of the valuable vase that was knocked off. It will be of great alue
to study their quest with greater detail.

MEXICO FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

Although these boys scored rather similar, to their counterparts in
Stage I, their scores for Aptitude and Achievement tended to be slightly
below in Stage III. Thus, they rated third place on the Raven in Stage
I, and in Stage III they were at the average. In Mathematics they were
second highest, and in Stage III they were third highest. In Reading
they were highest and in Stage III they were second highest. Their
Grade Point Average remained average in both stages.

Occupational Values Inventory

With a few exceptions, they remained at exactly the same level among
the groups, with regard to their preferences for Occupational Values.
The exceptions were, that while in Stage I they were average with regard
to Creativity, in Stage III they were number one. While they were
average with regard to Security in Sage I, they were the lowest in
Stage III, and while they were :hird highest in Follow-Father, they
stood at the average score in Stage III. These newer selections
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probably had to do with the fact, that, although they were lowest in

Intrinsic values in Stage I, in Stage III they rated average; and

although they were highest in Extrinsic in Stage I, they were in Stage

III at the average score for the Extrinsic value. In a sense, they

have become far more balanced in their selection of Extrinsic/Intrin-

sic values and have possibly sacrificed their interest in Security for

their interest in Creativity and a tendency, like the ten-year-old and

fourteen-year-old upper-lower class males, to reduce the intensity of

their Follow-Father Occupatibnal Value. This was actually a fairly

generalized trend among the groups.

The order of preference f'or Occupational Values in this particular
group remained generally the same, with the exception that while

Creativity 4as ranked number five in Stage I, it was now in rank number

one. Security which was ranked eighth was now in rank eleven. Follow-

Father which was ranked ninth, was now in rank twelve, and, finally,
Economic Returns which were ranked tenth, were now in rank seven. This

indicates that part of what they have given up, with regard to the value

of Security, may have appeared under the sign of higher economic returns.

Cccupational Interests and Educational Aspirations

Their sta'4ing, with one exception, in these variables was exactly
the same in bti.ge I and in Stage III. They were therefore first in

Occupational Aspirations, first in Occupational Expectations, sixth in

Discrepancy between the Father Occupation and the Child Aspiration and

first of all the groups in Educational Aspirations. They were average,

both times, in the Discrepancy between the Child Expectation and the

Child Aspiration.

Social Attitudes inventory

It is only with regard to coping with Aggression that they differen-

tiated themselves clearly from the other groups. Here, they rated the

lowest score in coping with Aggression, the opposite of the lower

classes.

Views of Life

Their standing in the Views of Life tended to confirm the generalized
statement that was made on behalf of these children in Stage I. They

stand, in so many of these subsyndromes, with the highest score that
they certainly could be described as active-efficient, active modernis-

tic or some such adjectives. They were number one in Locus of Control
in regard to humanity (the only place in which they appeared last was
in Academic Locus of Control), they were first in Action/Inaction and

in Immediate /Delayed, in Intrinsic/Extrinsic, in Independent/Interdepen-

dent, in Earned/Bestowed Status, in Confronting/Avoiding, in Self/Other

Initiation, in Instrumental/Fantasy, in Activity/Passivity under Stress,
in Positive/Negative Self-Concept and in the o"erall Total Score.
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They were therefore by far the group that held the largest number
of high score:, in the active direction.

Sentence Completion

With regard to Task Achievement, they seemed to have fallen signifi-

cantly in several of the variables. Thus, in Stance they were number

one in Stage I and were average in Stage III. In Coping Effectiveness

they were number one in Stage I and they were average in Stage III. In
Neutral Affect and Positive Affect, they were number one in Stage I
while they were undifferentiated from the other groups in Stage III.
Some of these results of falling from a high score to an undifferen-
tiated one, may be due to the diminution in the number of cases which
was cut in half from 200 in Stage I to 100 in Stage III. However, in

most cases, another explanation will have to be sought. On the new

measure of Aid/Advice, they showed themselves to have the highest score.

In coping with Interpersonal Relations they held on to their good level
in both stages, thus, they were number one in Stance, number one in
Coping Effectiveness, number one in Neutral Affect, and remained average

in Positive Affect. They improved in Engagement from average in Stage
I to second highest in Stage III and they fell down in Attitude from
average in Stage I to lowest in Stage III. Finally, in Aid/Advice they

held the second highest score. These changes from Stage I to Stage III

in these two variables for the Sentence Completion that we have just
examined, reflect fascinating changes that appear to be more in "mood,"

more in "style." Thus, for instance, these upper-middle fourteen-year-
old boys seemed to be doing just as well, and perhaps slightly better in
general Interpersonal Relations, with the exception of their Attitude,
while they were doing slightly less well in coping with Task Achievement.
Since the children were taken from exactly the same schools in Stage III
and in Stage I, one would like to perceive in these changes, actual,
real changes it the generalized cultural mood, as we might want to call
it, of this particular social class and age and sex. What we have just

said, appears somewhat confirmed by the results on coping with Authority;
they did remain pretty much the same in Stage I and in Stage III. But

in Stance toward Authority they were number one before and now they were
high-average, while they remained number one in Coping Effectiveness and

number one in Neutral Affect. With regard to the new variables, they

were lowest in Depressive Affect and high-average in Aid/Advice. They

were average in both stages in Attitude and Engagement toward Authority.

With regard to Anxiety, they again remained almost at the same level of
score among the groups, as they did before, wil.!1 average scores in

Attitude, Stance, Engagement, with number one in Loping Effectiveness
and they appeared as number one in Positive Affect in Stage III, down
from the first place to a high-average on Neutral Affect, average in
Hostile and Depressive Affect, high-average in Aid/Advice. There were

definite changes from Stage I to Stage III in their coping with Aggres-

sion. Once more, the general mood of these boys in this stage, was

somewhat different from that in Stage I. They fell from highest score
on Stance, to an average score for Stance in Stage III. They were
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lowest in the new variable of Aid/Advice. Their Coping Effectiveness,
having been number one in Stage I had now the lowest score in Stage
They were highest in Neutral Affect in Stage I, and they were lowest in
Stage III. Additionally, results from the two new variables about
emotion showed them as highest in Hostile Affect and lowest on Depres-
sive Affect toward Aggression. These results indicate that they are,at

the present time, as not only active and efficacious but also more
aggressive than this particular youth was in Stage I. In spite of some
of the observed changes, the Total Scores for this particular group
of boys remained high, and quite unchanged from Stage I to Stage III.
We see them accordingly holding the highest score on Stance, Coping
Effectiveness, Positive Affect, and remaining also, in both stages,
average in Engagement, while slightly improving in general Attitude
from the lowest in Stage I to an average score in Stage III. In the

new scores they kept up the good performance, scoring highest in Aid/
Advice, lowest in Depressive Affect, and, finally, they fell from number
one in Neutral Affect in Stage I, to high-average in Stage III. Their
scores in the Parent/Child Interaction items showed better the slight
change of mood that we had observed in these youngsters. They remained
average at both stages in Self-Concept, and still had the lowest score
in the Parent/Child Interaction, but fell down from average to second
lowest in Mother Interaction, and remained with the lowest score in
Father Interaction.

This group ranked number one on Reality/Fantasy in Stage III. They
had ranked third in Stage I.

Story Completion

In Story Ore, these boys appeared as lowest in Engagement and second
highest in length of the story. In Story Two, they remained among the
average scores or the undifferentiated scores. The exception was that
they were highest in length of Story Two. For Story Three, they again
had the highest Response Length and the highest Negative Affect of the
Hero, plus tte highest Total Affect of the Hero and Others. Here again,
they showed the low ability to cope with Aggression, that was found is
the Sentence Completion. For Story Four, they were next to lowest in
Engagement, lowest in Aid/Advice, second lowest in Implementation: they
were really very incapable of handling the lost coat at the movies.
This contrasted greatly with what happened with the boys in the upper-
lower classes. In Story Five they were among average or undifferenti-

ated scores and their only differential score was a second place in
Instrumentality. This is the story where Susan worked on the wrong
topic. In Story Six, they were lowest on Solver and Impelementation,
second highest in Response Length and lowest in Positive Affect of the
Hero. They really did not know what to do for the hero when upon
visiting a little friend he knocked off a valuable vase. However, they
had the appropriate affect to the situation, while the ten-year-old
upper-lower boys seemed to have a gay time under the circumstance.
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There was no differentiation from the other groups in most of the

variables of Story Seven, and for the remaining variables they were

found placed in the average scores. Finally, on the Mean scores

for the Story Completion, they rated lowest on Mean Engagement and

second highest in Response Length.

Interpretive Comments

The very first commentary that one should make with regard to the

results of this group, which is related to the results of all the groups,

is the amount of validation that Stage III has brought to Stage I in

Mexico. One can certainly use, with confidence, these tests in Mexico

with the expectation that they will consistently differentiate, as far

as they can differentiate, between the groups, and tnat these differ-

ences remain most of the time even with intervals of a few years for

other children with the same characteristics. It is interesting to note,

for this group, their rather excellent show in Aptitude and Achievement,

their extremely high score on the Views of Life, and their apparently

somewhat poor showing in the Story Completion. They still held, in

Stage III, as they did in Stage I, probably the highest number of high

scores across the board. They were shown to be highly efficient in a
large number of situations, in both stages; but while they did show
themselves better_in handling Aggression in Stage I, they did poorly in

Stage III. They did not seem to get along very well with their parents

but they were certainly among the highest in Aptitude and Achievement,

and with regard to their ability to face Interpersonal, Authority,

Anxiety and other realities. They can fairly be said to still be de-

serving of the title of "kings of the mountain," although in Stage III

they were certainly challenged by the little "supermen," the ten-year-

old upper-middle class males.

MEXICO FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

These girls did very well on Aptitude and Achievement in both stages.

They did better in Stage III than in Stage I. Thus, they were second

highest in the Raven, third highest in Reading and, while they were
third highest in Mathematics in Stage I, in Stage III they were second

highest. They were just average in Grade Point Average in Stage I and

were second highest in Stage III.

Occupational Values Inventory

With a few exceptions, these girls remained in the position they had

among the groups for the Occupational Values. The exceptions are:

Management, in which they were second lowest before and now they were
average, Creativity in which they were average before and now they were

lowest, Associates in which they were lowest in Stage I and high-average
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in Stage III. Apparently, as a consequence of these changes, they have
fallen from tne first place on the Intrinsic values to an average
position, and from the last place on the Extrinsic values to an

average posit-ion. Like the upper-middle fourteen-year-old boys, they
are now far inure balanced with regard to the Intrinsic/Extrinsic occu-
pLtional evaluation.

As far as the order of the preference for Occupational Values is
concerned, there were a few changes, and thus we found tnat while
Prestige was held in the tenth place, it was now in the sixth place.
While Follow-Father was fourteenth, it was now eleventh. While Inde-

pendence was ninth, it was now twelfth.

Pccupational Interests and Educational Aspirations

These girls remained pretty much the same in their Occupational and
Educational Aspirations and Expectations. In both stages they were
average in Aspiration, average in Expectation, average in the Discrep-
ancy between the Child Expectation and the Child Aspiration, second
lowest in the Discrepancy between Father Occupation and Child Aspira-
tion, and average in their Educational Aspirations.

Views of Life

In the Views of Life, we may have a confirmation of what we were
talking about in Stage I with respect to these girls. At that time
their high Aptitude and Achievement and their poor showing in most of
tne coping instruments was indicated. Their tendency was to a passive

rather than an active coping, etc. They were found, in the Views of
Life, generally scoring in a more passive style than either the fourteen-
year-old upper-lower class males, and particularly the fourteen-year-old
upper-middle class males, although often times they scored higher than
the upper-lower class fourteen-year-old girls. In Action/Inaction they
were second lowest, in Immediate/Delayed they were the lowest; in Earned/
Bestowed Status second highest; in Confronting/Avoiding they were second
lowest; in Self-Solver/Other Solver they were lowest; in Instrumentality/
Fantasy they were lowest; in Positive/Negative Self-Concept they were
lowest. In the Views of Life they were highest, but in the Total Score

they were second lowest of the groups.

Sentence Completion

In coping with Task Achievement, these girls, who are a close second
in Aptitude and Achievement, as measured by the objective tests, were
average throughout for coping with Task Achievement in the Sentence Com-
pletion in both stages. In Interpersonal Relations, they were persis-
tently average in both stages with one exception. They were second
highest in Stage I on Coping Effectiveness and they were average in
Stage III. Furthermore, they showed the highest Depressive Affect in
Stage III and the lowest Neutral Affect. With regard to coping with
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Authority, they again remained average in both stages with a few

exceptions. Thus, in Attitude they were average in Stage I and now

they were third lowest; in Stance they were average before and now

they were second highest. To add to the picture of highly capable

individuals under a lot of environmental frustration, it was found

that they were highest in the new variable of Hostile Affect and next

to lowest in the new variable of Depressive Affect. This was just the

opposite pattern of that shown by the ten-year-old upper-lower class

females. Their dealings with Authority were apparently difficult. With

regard to Anxiety, their showing in Stage III was worse still than it

was in Stage I. While before they were fairly consistently scoring a

mere average, in Stage III they were lowest in Engagement, lowest in

Aid /advice, but second lowest in Hostile Affect. With regard to Aggres-

sion, they again showed a downward trend in some scores, while remain-

ing average in others. Thus, they were second highest in Stance and

now they were low-average. They were average in Engagement and now they

were second lowest. In Aid/Advice they were second lowest and they were

average in the other variables.

The Total Scores for the Sentence Completion illustrated their
fairly faceless, mediocre way of handling the problems set by the
Sentence Completion, in comparison, of course, with their apparent po-

tential from the objective testing. They were average throughout in

their scores with a slight tendency to be low-average. As far as their

interaction with their parents, they had the same scores as they did in

Stage I for the most. Thus, they were second lowest in Father Inter-

action, average in Mother Interaction, second lowest in Parent/Child

Interaction, and while they were lowest in Self-Concept in Stage I, they

were a low-average in Stage III. It is indeed generally a picture that

just does not jibe with their capacity, ability, and achievement.

There were no significant differences in Reality/Fantasy in Stage III.

In Stage I tnis group ranked second highest.

Story Completion

In Story One they were lowest in Engagement and highest in Response

Length. In Story Two they showed themselves at their best, with the

highest score on Initiation and Coping Effectiveness. In Story Three

they fell down again to undifferentiated or average scores with the ex-
ception that they were second highest on Response Length.

For Story Four, they obtained their average or undifferentiated
scores with two exceptions. They rated lowest in Outcome and highest

in Response Length. One may suppose somebody would say that there was

a lot of hot air in their stories. As far as Story Five was concerned,

they rated again at average or undifferentiated scores, with two ex-
ceptions. They had the highest score on Outcome aid the highest score

in Response Length. In Story Six, there was the same general trend, as
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in most of these stories, with the highest score on Response Length

and, in this case, the highest score for Negative Affect of the Hero.

In Story Seven, the same story, with the lowest score on Evaluation of

Outcome, the highest score on Response Length, and the highest Total

Affect for Hero and Others. In this story, they showed themselves as

mainly capable of portraying emotions.

Their Mean scores for the Story Completion were just as bleak as we

have seen their performance in each of the stories. They were in first

place in Response Length, the first place in Negative Affect of the

Hero, and the first place in the Total Affect of the Hero and Others.

Perhaps this Mean score, for the Story Completion, characterizes them

at their best, very talkative, very emotional, very feminine according

to Mexican standards, and somewhat frustrated, probably partially out

of being spoiled and partially out of the coping with their roles in

the Mexican society.

Interpretive Comments

Once more, in spite of the fact that we were asked by the Central

Station not to make commentaries as we went along, but to reserve them

for this section, I have actually done for this group most of my com-

mentaries as I went along. This is, of course, apparently a strong

personal characteristic. I could, of course, bring all the commentaries

into this section, in a second draft, but time is of essence and I am

afraid they will have to remain the way they are. We can, however,

summarize that in Stage III this group of girls showed themselves very

much the same as they did in Stage I. In both stages they appeared as

capable, intelligent, and good achievers but relatively low with rez,ard

to their coping ability, with most of the problems set by life. The

commentaries made in Stage I, then, very much apply here. For one

reason or another, the Mexican girls,particularly those in this

particular social class, must "live down" to their destiny, which is

portrayed for them in the sociocultural premises of the Mexican family.

Although they can be capable, they must cover this up and appear quite

helpless and quite unable to handle most of the situations of life. In

this case, the Story Completion may be one of the best portrayals for

them, as they were highest in Response Length, highest in Negative

Affect, and highest in Affect for the Hero and Others. They were able

to appear only once as highest in coping, and this had to do with a

problem that was set between two small girls. In this case, they would

be actually performing duties that they might expect to perform as

mothers with regard to the two little girls and let themselves go.

It is, again, one of the greatest challenges of Mexico, to take

advantage of the potential of these girls and not lose their capacities

and abilities in an holocaust to the old and still highly respected

Mexican sociocultural premise of the family that says: the place for

women is in the home.
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ANOVA OF MEANS:
SAMPLE DIF_ERENCES BY AGE, SOCIOECONOMIC STATUS, AND SEX

APTITUDE AND ACHIEVEMENT

Age

There were no significant age main effects in either study since
the tests were standardized within age groups. There were two similar
Age x SES interactions in both Stages I and III. In both studies, for
Mathematics and GPA, the middle-class children excelled at both age
levels. However, for Mathematics, this difference was greater at age
fourteen than at age ten. For GPA, the difference was greater at age
ten than at age fourteen, but still in favor of the middle class. In

Stage I there was one additional Age x SES interaction for Reading
Achievement. Here, again, at both age levels the middle-class children
excelled, but the difference was greater in the fourteen-year-old than
in the ten-year-old sample. There were no additional interactions
involving age in Stage III. In Stage I there were two significant Age
x Sex interactions, one for the Raven and one for Arithmetic Achieve-
ment. For the Raven, the males excelled at both age levels, but the
difference in favor of the males was greater at age fourteen than at
4,e ten. For Arithmetic Achievement, at age ten the females excelled
but by age fourteen the males excelled.

Socioeconomic Status

There were similar findings for all Aptitude and Achievement
measures for both Stages I and III. That is, in all cases the upper-
middle-class children excelled the upper-lower-class children. There
was a similar SES x Sex interaction for both Stages I and III. That
is, for GPA, in the lower class the males excelled, while in the middle
class the females excelled. There were two additional SES x Sex
interactions in Stage I that were not replicated in Stage III. For
the Raven in both social classes the males excelled; however, this
difference was greater in the lower than in the middle class. For
Arithmetic Achievement, in the upper-lower class the males excelled,
while in the middle class the females excelled.

Sex

There was one similar Sex difference in Stages I and III. For

Reading, the males excelled the females in both cases. Significant in
Stage III only was the fact that the males excelled the females also
in Arithmetic Achievement. Significant in Stage I, but not replicated
in Stage III was the fact that the males excelled the females on the
Raven Aptitude measure.
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BEHAVIOR RATING SCALE

Comparisons between Stages I and III were not possible for the BRS
in Mexico due to problems encountered in the Stage I BRS in that

country.

At any rate, in Stage III there were six significant Age main Effects.

In all cases the ten-year-olds excelled the fourteen-year-olds. These

were in the following areas: Academic Task Achievement, Authority,
Interpersonal Relations, Implementation, Initiation and Solver. There

were no significant interactions involving Age.

Socioeconomic Status

There were no significant social class main effects. However, there

were three SES x Sex interactions. For Interpersonal Relations,

Aggression, and Anxiety, in the lower class the males excelled, while

in the upper-middle class the females excelled.

Sex
There were no significant Sex main effects.

OCCUPATIONAL VALUES

In both Stages I and III the ten-year-olds received higher scores

on the following values: Associates, Variety, Follow Father and Total

Extrinsic. In both studies the fourteen-year-olds received the higher

scores on the following values: Independence, Success, Self-Satis-

fdction, Intellectual Stimulation, and Total Intrinsic. Significant in

Stage III, but not in Stage I, was the greater frequency of choice of

Esthetics by the ten-year-olds and the greater frequency of choice of

Management by fourteen-year-olds. Significant at Stage I only was the

greater choice at age ten of Prestige and Surroundings, and a greater

frequency of choice of Crsativity at age fourteen. There were three

Age x SES interactions which were significant in both studies. For

Economic Returns, at age ten the upper-lower class children received
higher scores, while at age fourteen the upper-middle class scored

higher. For the Total Intrinsic score, at age ten the middle class
scored higher, while at age fourteen the reverse was true. For the

Total Extrinsic score, at age ten the upper-lower class children scored

higher, while by age fourteen the middle-class children scored higher.
There were two additional Age x SES interactions in Stage III. For

Esthetics at age ten the middle-class children excelled, while at age
fourteen the lower-class children scored higher. For Associates, at age

ten the lower-class children excelled, while at age fourteen the middle-

class children scored higher. There were a number of Age x SES inter-
actions significant in Stage I which were not replicated in Stage III.
For Altruism and Self-Satisfaction at both age levels the middle class
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excelled; however, this difference in favor of the middle class was
greater at age ten than at age fourteen. For Independence and Prestige,

at age ten the lower-class children excelled, while at age fourteen
the middle-class children excelled. For Intellectual Stimulation,
Security and Surroundings, at age ten the middle-class children
excelled, while at age fourteen the lower-class children scored higher.
For Creativity, at age ten the middle-class children scored higher,
but by age fourteen there was virtually no class difference. For Follow
Father, at both age levels the middle-class children scored higher, but
this difference in favor of the middle class was accentuated at age
fourteen.

There were no Age x Sex interactions which were found in both
Stages I and III. Significant in Stage III only was the Age x Sex
interaction for Self-Satisfaction. At age ten the females excelled,
while at age fourteen the males excelled. Significant in Stage I but
not replicated in Stage III were Age x Sex interactions for Management,
Intellectual Stimulation and Associates. For Management and Associates,
at age ten the females excelled, while at age fourteen the males scored
higher. For Intellectual Stimulation, the females excelled at both
age levels; however, this difference in favor of the females was much
greater at age fourteen than at age ten.

Socioeconomic Status

The value of Variety was preferred by upper-lower-class children in
both Stages I and III. The following values were preferred by upper-
middle-class children in both studies: Altruism, Independence and
Follow Father. In Stage III only the upper-lower-class children
preferred Security and Surroundings. In Stage I only the upper-lower
class preferred Esthetics, Management, Prestige, and Economic Returns.
The upper-middle-class children (in Stage I only) preferred Success,
Self-Satisfaction, Intellectual Stimulation and Creativity.

There was one SES x Sex interaction which was significant in bon
Stages and that was for Security. However, the interaction was the
opposite in the two studies. In Stage I, in the lower class the
females chose Security more often, while in the middle class the males
chose it more frequently. Just the opposite was observed in Stage [TI.
There were tnree additional SES x Sex interactions in Stage III only.
For Independence and Associates, in the lower class the females scored
higher, while in the middle class the males scored higher. For Follow
Father, the males scored higher in both social classes, but this
difference in favor of the males was greater in the lower class than
in the upper-middle class. Significant in Stage I, but not replicated
in Stage III were the SES x Sex interactions for Esthetics, Total
Intrinsic, and Total Extrinsic scores. For Esthetics and for Total
Intrinsic, in both social classes the females scored higher; however,
this difference in favor of the females was accentuated in the middle
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class. For Total Extrinsic, in both social classes the males scored
higher; however, this difference in favor of the males was greater in
the middle class than in the lower class.

Sex

In both Stages I and III the males preferred Creativity and Follow
Father. Also, in both studies the females preferred Esthetics, Success,
Intellectual Stimulation, and Surroundings. Significant in Stage III

only was the male preference for Prestige. Significant in Stage I only

was the male preference for Independence, Economic Returns, and Total
Intrinsic; and the female preference for Altruism, Variety, and Total
Extrinsic.

OCCUPATIONAL INTEREST INVENTORY

There were three Age main effects which were found in both Stages I
and III. In both studies, the fourteen-year-olds received higher scores

than did the ten-year-olds on Occupational Aspiration, Occupational
Expectation, and the discrepancy between the Father's Occupation and the

Child's Aspiration. Significant in Stage III only was the high score of
the fourteen-year-olds on the status level of their Father's Occupation
(a variable not included in Stage I). There were no Age x SES inter-

actions in either study. There were no similar Age x Sex interactions

in the two studies. In Stage III, for Father's Occupation, at age ten
the females scored higher, while at age fourteen the males scored

higher. Also in Stage III, for the discrepancy between Father's Occupa-
tion and Child's Aspiration, the males excelled at both age levels;
however, the difference was greater at age ten than at age fourteen.

In Stage I there were two similar Age x Sex interactions. For the

Expectation/Aspiration discrepancy, and for the discrepancy between
Mother's Aspiration/Child's Aspiration, at age ten the males scored
higher, while at age fourteen the females received the higher score.

Socioeconomic Status

There were four similar social class main effects found in both Stages

1 anti III. In both stages the middle class excelled the upper-lower
class in Occupational Aspiration and Expectation. In both studies the

upper-lower class received higher scores on (a) the discrepancy between
Aspiration and Expectation, and (b) the discrepancy between their
father's occupation and their own aspiration. In Stage III only, as

would be expected, the occupational level of the fathers of the middle-
class children was higher than was that of the fathers of upper-lower
class children. In Stage I only, the upper-lower class children had
higher discrepancy scores between the father's aspiration for them and
their own aspiration.
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There was one similar SES x Sex finding in both Stages I and III.
The Child's Occupational Expectation was higher for the males than for

the females in both social classes, but this difference in favor of the

males was greater in the middle than in the lower class. In Stage III

only, there was a significant SES x Sex interaction for the discrepancy

between Child's Aspiration and Expectation. In the upper-lower class,

the males had the greater discrepancy, while in the upper-middle class

the females had the greater discrepancy. In Stage I only, there was

a significant SES x Sex interaction for Child's Aspiration. In both

social classes the males had higher aspirations, but this difference
was accentuated in the upper-middle class.

Sex
All three significant findings were observed in both Stages I and

III. That is, the males scored higher than the females on Occupational
Aspiration and Expectation, and in the discrepancy between Father's

Occupation and Child's Aspiration. There were no findings-peculiar to

one stage only.

EDUCATIONAL ASPIRATION

In both Stages I and III th Juri:een-year-olds had higher Educa-

tional Aspirations than did the t -11-year-olds.

In Stage III only there was a s't:ifi,...ant Age x SES interaction.

At both age levels the middle-class c. 3:ren received higher scores;
however, this difference was emphasi...t_ in the ten-year-old sample as

compared to the fourteen-year-old same'.. There was a significant Age

x Sex interaction found in Stage I only. The males had higher Educa-

tional Aspirations at both age levels, but this difference was accentu-

ated in the ten-year-old sample.

Socioeconomic Status
In both Stages I and III, the upper-middle class had higher Educa-

tional Aspiration levels than did the upper-lower class.

Sex
In both Stages I and III, the males had higher Aspirations than did

the females.

SOCIAL ATTITUDES INVENTORY

It should be noted that comparisons cannot be made due to the dif-
ferent nature of the instrument in the two studies.

Aflue.

In Stage III there was one significant Age main effect for Anxiety.
Here the fourteen-year-olds scored higher than did the ten-year-olds.
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There were four significant Age x SES interactions. For Authority,

Anxiety, and the SAI Total score, at age ten the upper-middle class
children excelled, while at age fourteen the upper-lower class children

excelled. For Interpersonal Relations, at age ten the upper-middle
class children excelled, while at age fourteen there was virtually no

social class difference.

In Stage I, there were no Age main effects; however, there were
two significant Age x SES interactions. For Passive Coping, at age
ten the middle-class children scored higher, while at sge fourteen the

upper-lower class children scored higher. For Passive Defensive

Behavior, at both age levels the upper-lower class children scored

higher. However, this difference in favor of the upper-lower class was

accentuated in the fourteen-year-old sample. In addition, there was

a significant Age x Sex interaction for Passive Defensive Behavior.

At age ten the male- scored higher, while at age fourteen the females
scored higher.

Socioeconomic Status

There were two significant social class main effects in Stage III.
For Task Achievement, the upper-middle class scored higher, while for
Aggression, the upper-lower class scored higher.

In Stage I also there were two significant social class main effects.
For Active Coping the upper-middle class children scored higher, while
for Passive Defensive, the upper-lower class children scored higher. in

addition, there was a significant SES x Sex interaction for Active

Defensive. In both social classes the males scored higher; however,
this difference in favor of the males was accentuated in the upper-

middle class.

Sex

There were no Stage III Sex differences.

In Stage I, for both Active Coping and 1...tive Defensive, the males

scored higher than did the females.

VIES OF LIFE

There were no Age differences since this instrument was administered

only to the fourteen-year-old sample.
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Socioeconomic Status

The upper-lower class scored higher than did the upper-middle class
on the following dimensions: (a) Academic Locus of Control, (b) Self

versus Other Solver, and (c) Self versus Joint Implementation. The

upl.er-middle class scored higher on the following dimensions: (a)

Intrinsic versus Extrinsic Values, (b) Independence versus Interde-
pendence, (c) Earned versus Bestowed Status, (d) Self Initiation versus
Other Initiation, (e) Activity/Passivity under Stress, (f) View of
Life, and (g) the Total Score.

There were four SES x Sex interactions. For Competition-Cooperation
and Positive/Negative Self Concept, in the upper-lower class the
females scored higher, while in the upper-middle class the males scored
higher. For Views of Life, in the upper-lower class the males scored
higher, while in the upper-middle class tne females scored higher. For
the Total Score in both social classes the males scored higher (more
overall active choices), but this difference was accentuated in the
upper-middle class.

Sex

The males scored higher than did the females (made more active
choices) on the following dimensions: (a) Locus of Control, (b)
Action versus Inaction, (c) Earned versus Bestowed Status, (d)
Confrontation-Avoidance, (e) Self versus Other Initiation, (f)
Instrumentality versus Fantasy, (g) Activity versus Passivity under
Stress, and (h) the Total Score. The females did not excel in any
dimension.

SENTENCE COMPLETION

Task Achievement

Age: In both Stages I and III the fourteen-year-olds scored higher
than the ten-year-olds on Coping Effectiveness. This was the only
similar Age finding. In Stage III only, the fourteen-year-olds also
2xceiled on Attitude and Aid/Advice. In Stage I only the fourteen-
year-olds scored higher on Stance, Engagement and Frequeacy of Positive
Affect, while the ten-year-olds scored higher on Frequency of Negative
Affect.

There were no similar Age x SES interactions in the two studies. In

Stage III there were four such significant interactions. For Stance,
Engagement, and Coping Effectiveness, at age ten the upper-middle-class
children excelled, while at age fourteen the upper-lower-class children
scored higher. For Depressive Affect, at age ten the upper-lower-class
children scored higher, while at age fourteen the middle-class children
received the higher score. In Stage I there were three significant Age
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x SES interactions. For Coping Effectiveness at age ten the lower-class
children scored higher, while at age fourteen the middle class scored
higher. For Frequency of Negative Affect, at age ten the middle class
scored higher, while at age fourteen the lower class scored higher.
For Frequency of Positive Affect, the middle-class children scored
higher at both age levels. However, this difference was accentuated
at age fourteen as compared to age ten.

Socioeconomic Status: There were no similar findings involving the
main effects between the two studies. In Stage III the middle-class
children scored higher on Aid/Advice, while in Stage I they scored
higher on Frequency of Positive Affect. While there were no signifi-
cant SES x Sex interactions in Stage I, there were two in Stage III.
For both Engagement and Aid/Advice, in the upper-lower class the females
excelled, while in the upper-middle class the males excelled.

Sex: There were no Sex differences in Stage III. In Stage I, the
females excelled on Attitude and Frequency of Negative Affect, while
the males excelled in Stance, Coping Effectiveness, and Frequency of
Neutral Affect.

Interpersonal Relations

Age: Similar in both Stages I and III was the fact that the ten-
year-olds scored higher on Attitude. Significant in Stage III only
was the higher score of the fourteen-year-olds on Engagement and Aid/
Advice. In Stage I only, the fourteen-year-olds scored higher on
Stance, Coping Effectiveness, and Frequency cf Neutral Affect, while
the ten-year-olds scored higher on Frequency of Negative Affect.

There were no common interactions involving Age since there were none
significant in Stage I. In Stage III, there were three significant Age
x SES interactions. For Engagement, Aid/Advice, and Coping Effective-
ness, the upper - middle -class children excelled at both age levels, but
the difference in favor of the middle class was greater at age ten
than at age fourteen. In addition there were two significant Age x Sex
interactions in Stage III. For Repressive Affect, at both age levels
the females scored higher; however, this difference in favor of the
females was greater at age fourteen than at-age ten. For Neutral
Affect, at age ten the females scored higher, while at age fourteen
the males scored higher.

Socioeconomic Status: There were two main effect findings similar
in both Stags I and III. For Stance and Coping Effectiveness the
middle class scored higher than did the lower class. In addition, in
Stage III only, the middle class scored higher on Engagement, Aid/
Advice, and Neutral Affect, while the lower class scored higher on
Hostile Affect. In Stage I only, the middle-class children scored
higher on Attitude.
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Sex: There were no similar Sex findings in Stages I and III. In

Stage III only, males scored higher than females on Hostile Affect,
while the females scored higher on both Attitude and Depressive

Affect. In Stage I only, the males scored higher on Stance, Coping
Effectiveness, and Neutral Affect, while females scored higher on
Negative Affect.

Authority

Age: There were two significant Age main effects found in both

Stages I and III. In both cases, the fourteen-year-olds scored higher
on both Coping Effectiveness and Neutral Affect. Significant in Stage

III only was the higher score of the fourteen-year-olds on Stance, and
the higher score of the ten-year-olds on both Attitude and Repressive

Affect. In Stage I only, the ten-year-olds were significantly higher
on Engagement and Frequency of Negative Affect.

There were no similar Age x SES interactions in the two studies. In

Stage III there was me significant interaction for Aid/Advice. In both

age groups the upper-middle-class children scored higher, but this
difference in favor of the middle class was accentuated at the ten-

year-old level. There was one significant Age x SES interaction in
Stage I for Attitude. At age ten the upper-middle-class children scored
higher, while at age fourteen the upper-lower-class children received
higher scores. There was one Age x Sex-interaction found in both Stages

I and III for Engagement. At age ten the females scored higher, while

at age fourteen the males scored higher. There were two additional

Age x Sex interactions significant in Stage III only. For Coping
Effectiveness, at age ten the females excelled, while at age fourteen
the males excelled. For Hostile Affect, at age ten the males scored

higher, while at age fourteen the females scored higher.

There were four Age x Sex interactions significant only in Stage I.
For Stance, at age ten the females excelled, while at age fourteen the
males excelled. For Coping Effectiveness and Neutral Affect, the males
excelled at both age levels; however, this difference was accentuated
in the fourteen-year-old sample. For Negative Affect, the females
scored higher at both age levels, but this difference in favor of the
females was greater in the fourteen-year-old sample.

Socioeconomic Status: There were two similar SES main effects in

Stages I and III. For both Stance and Coping Effectiveness, the middle-
class children received higher scores. There were five additional
social class main effects significant in Stage III only. The upper-
middle class scored higher than the upper lower class on Engagement,
Aid/Advice, H(5tile Affect, and Neutral Affect, while the upperlower
class scored higher on Depressive Affect. There was a significant SES
x Sex interaction for Stance in Stage III only. In the upper-lower
class the males scored higher, while in the upper-middle class the
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females received higher scores. There was a significant SES x Sex
interaction in Stage I only for Attitude. Here, in the upper-lower
class the males scored higher, while in the upper-middle class the
females received higher scores.

Sex: There was one similar Sex finAing in both Stages I and III
for Neutral Affect. In both studies the males received the higher
scores. There were two Sex differen :es fzund in Stage III only. For
both Aid/Advice and Depressive Affect, the females scored higher.
There were three Sex differences significant in Stage I only. For
Stance and Coping Effectiveness the males scored higher, while for
Frequency of Negative Affect, the females received higher scores.

Anxiety

Age: There were two Age main effects which were significant in both
studies. For both Coping Effectiveness and Neutral Affect, the fourteen-
year-olds scored higher. There were two additional Age differences in
Stage III only. For Aid/Advice the fourteen-year-olds scored higher,
while for Hostile Affect, the ten-year-olds scored higher. There were
also two findings in Stage I not replicated in Stage III. For Stance,
the fourteen-year-olds scored higher, while for Frequency of Negative
Affect the ten-year-olds received the higher scores.

There were no common interactions involving Age, since none were
observed in Stage I. There were four significant Age x SES interactions
in Stage III. For Engagement, there was no class difference at age ten,
while the upper-lower class excelled at age fourteen. For Aid/Advice,
at age ten the upper-middle class excelled, while at age fourteen the
upper-lower class received higher scores. For Hostile Affect, the
upper-lower children excelled at both age levels, but this difference
was greater in the ten-year-old than in the fourteen-year-old sample.
For Neutral Affect, the upper-middle class children received higher
scores in both age groups, but this difference was greater in the ten-
year-old sample.

There were two significant Age x Sex interactions in Stage III. For
both Engagement and Aid/Advice, at age ten the females scored higher,
while at age fourteen the males scored higher.

Socioeconomic Status: There were no common findings since there
were no social class differences in Stage I. In Stage III there were
six significant ..ocial class differences. The upper-lower class scored
higher on Engagement, Aid/Advice, Hostile Affect, and Depressive Affect.
The upper-middle class scored higher on Neutral Affect and on Positive
Affect. There were no significant SES x Sex interactions in either
study.
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Sex: There was only one common Sex main effect in both studies and
that was for Coping Effectiveness where the males scored higher than

the females. Significant in Stage III only was the higher male score

on Aid/Advice. There were four additional Sex main effects in Stage I.
The males scored higher than the females in Stance, Engagement, and
Frequency of Neutral Affect, while the females scored higher on
Frequency of Negative Affect.

Aggression

Age: There were no common Age findings in both Stages I and III.
There were six significant Age main effects in Stage III only. The

ten-year-olds scored higher on Stance, Engagement, Aid/Advice, Coping
Effectiveness, and Depressive Affect; while the fourteen-year-olds
scored higher on Hostile Affect. In Stage I the fourteen-year-olds
scored higher on Stance, Engagement and Coping Effectiveness, thus
reversing the Stage III trend. There were no similar Age x SES
findings in both ste.lies. In Stage III only there was one for Neutral
Affect where at age ten the upper-middle class scored higher, while at
age fourteen the upper-lower class scored higher. There were two

significant Age x SES interactions in Stage I only. For Frequency of

Negative Affect, at age ten the upper-middle-class children scored
higher, while at age fourteen the upper-lower class scored higher.
For Frequency of Neutral Affect, the exact opposite interaction was

observed.

There were no significant Age x Sex interactions in either study.

Socioeconomic Status: There were no similar social class findings
since there were none in Stage I. However, there were four in Stage

III. The upper-middle class scored higher on Stance and Hostile
Affect, while the upper-lower class scored higher on Engagement and

Depressive Affect. There were no significant SES x Sex interactions
in either ritage.

Sex; There were no similar Sex findings in both Stages I and III.
In Stage III only, the males scored higher on Stance and Hostile
Affect, while the females scored higher on Neutral Affect. In Stage

I only, the females scored higher on Engagement only.

TOTAL SCORES

Age

For the Total Scores, there were two similar Age findings for both
Stages I and III. The ten-year-olds scored higher on Total Attitude,
and the fourteen - year -olds scored higher on Coping Effectiveness.
There were two additional differences in Stage III only. For Aid/
Advice the fourteen-year-olds scored higher, while for Depressive
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Affect the ten-year-olds received higher scores. There were four
Total Scores significant in Stage I only and not replicated in Stage
III. The fourteen-year-olds scored higher on Stance, Neutral Affect,
and Positive Affect; while the ten-year-olds scored higher on Negative
Affect.

There were no similar Age x SES findings in both studies. In
Stage III only, there were five significant Age x SES interactions.
For Engagement, at age ten the upper-middle-class children scored
higher, while at age fourteen the upper-lower class received the higher
scores. For both Aid/Advice and Coping Effectiveness, at both age
levels the upper-middle-class children scored higher. However, this
difference was accentuated in the ten-year-old sample. For Hostile
Affect, at age ten the upper-lower class scored higher, while at age
fourteen the upper-middle class received the higher scores. For
Neutral Affect, at age ten the upper-middle class scored higher, while
at age fourteen, there was virtually no social class difference. In
Stage I only, for Positive Affect at age ten the upper-lower class
scored higher while at age fourteen the upper-middle class scored
higher.

There also were no similar findings in the two Stages for Age x
Sex interactions. In Stage III there were three such 'significant
interactions. For Engagement, Aid/Advice, and Coping Effectiveness the
females excelled at age ten, while the males excelled at age fourteen.
There was one significant Age x Sex interaction in Stage I for Stance.
At both age levels the males received the higher scores; however, this
difference in favor of the males was accentuated at age fourteen.

Socioeconomic Status

There were three social class main effects which were similar in
both Stages. For Stance and Coping Effectiveness and Positive Affect
the upper-middle class scored higher than did the upper-lower class.
In Stage III only, there were four additional social class main effects.
The upper-middle class scored higher than the upper-lower class on
Engagement, Aid/Advice, and Neutral Affect. The upper-lower class
scored higher on Depressive Affect. There were no significant SES x
Sex interactions in either study.

Sex

There were no similar Sex findings in both Stages I and III. In
Stage III only, the females scored higher than the males on Attitude
and Depressive Affect, while the males scored higher on Hostile
Affect. In Stage I only, the males scored higher on Stance, Coping
Effectiveness, and Neutral Affect; while the females scored higher
on Frequency of Negative Affect.
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PARENT-CHILD INTERACTION ITEMS

Three of the four Age main effects were similar in both Stages I
and III. For Self-Concept, PnLenc-Child Interaction, and Interaction
with Father, the ten-year-olds scored higher. In addition, in Stage
III only, the ten-year-olds scored higher on Mother Interaction.

There were no similar Age x SES interactions as there were none in
Stage III. In Stage I there were two such interactions. For Self-

Image, at age ten the upper-middle class scored higher, while at age
fourteen the upper-lower class sccred higher. For Interaction with
Father, in both age groups the upper-lower class scored higher;
however, this difference was accentuated at age fourteen. There were
no significant Age x Sex interactions in either study.

Socioeconomic Status

There was one similar social class finding in both studies for the
Parent-Child Interaction item, where the upper-lower class scored
higher than did the upper-middle class. In Stage I there was one
additional social class finding for Interaction with Father where,
again, the upper-lower class children received higher scores. There
were no similar SES x Sex interactions as there were none significant
in Stage I. In Stage III there were two, for Self-Concept and for
Interaction with Father. In both cases in the upper-lower class the
males received the higher scores, while in the upper-middle class the
females scored higher.

Sex

There were no significant sex differences in either study.

REALITY-FANTASY ACHIEVEMENT DISCREPANCY SCORE

AP22.

There were no Age di;:erences in either study and no interactions
involving Age.

Socioeconomic Status

In both Stages I and III the upper-middle class scored higher than
did the upper-lower class:.

Sex

In Stage III only, the males scored higher than did the females.

-233-



STORY COMPLETION

Task Achievement

Age: There were only two significant Age main effects, for Engage-
ment and for Response Length. The ten-year-olds scored higher on
Engagement, while the fourteen-year-olds scored higher on Response
Length. There was one significant Age x SES interaction in Stage III
only for Engagement. At both age levels the upper-lower-class children
scored higher, but this difference was accentuated at age fourteen. In
Stage I there was a significant Age x SES interaction for Coping
Effectiveness. At age ten the upper-middle-class children scored
higher, while at age fourteen the upper-lower-class children scored
higher.

Socioeconomic Status: There were eight significant social class
differences for this area in Stage III only. The upper-lower class
scored higher on Stance, Engagement, Initiation, Aid /Advice, Outcome,
Evaluation of Outcome, and Coping Effectiveness; while the upper-
middle class scored higher on Response Length. There were no signi-
ficant SES x Sex interactions.

Sex: There were no similar Sex findings in Stages I and III. In

Stage III only, the females scored higher on Positive Affect Hero,
while the males scored higher on Instrumentality. In Stage I only,
the males scored higher on Coping Effectiveness.

Interpersonal Relations

Age: There were three significant Age main effects in Stage III.
The ten-year-olds scored higher on Engagement, while the fourteen-
year-olds scored higher on Evaluation of Outcome and Response Length.
In Stage I the fourteen-year-olds scored higher on Coping Effectiveness
(Story Seven). There were no significant Age x SES interactions in
Stage III. In Stage I, both Coping Effectiveness scores showed signi-
ficant Age x SES interactions. For Story Four, at age ten the upper-
middle class scored higher, while at age fourteen the upper-lower
class scored higher. In Story Seven, at age ten the upper-lower class
scored higher, while at age fourteen the upper-middle class received
higher scores. There was one significant Age x Sex interaction in
Stage III for Implementation. At age ten the females scored higher,
while at age fourteen the males scored higher. In Stage I there was
an Age x Sex interaction for Coping Effectiveness (Story Four). At age
ten the females cored higher, while at age fourteen the males scored
higher.

Socioeconomic Status: There were eight significant social class
differences in Stage III. The upper-middle class scored higher on
Stance, Engagement, Initiation, Solver, Implementation, Coping

-234-



Effectiveness, Response Length, and Instrumentality. There were no

significant social class differences in the two Stage I Coping

Effectiveness scores.

There were two SES x Sex interactions in Stage III. For Stance,

in the upper-lower class the males scored higher, while in the upper-
middle class the females scored higher. For Response Length, in the

upper-lower class the females scored higher, while in the upper-
middle class the males scored. There were no significant SES x Sex
interactions in Stage I.

Sex: There were four significant Sex main effects in this area for

Stage III. The males scored higher on Implementation, while the
females received higher scores on Evaluation of Outcome, Positive
Affect Hero, and Total Affect of Hero Plus Others. There were no Sex

main effects in either Stage I story.

Aggression

Age: There were six Age main effects significant in Stage III. The

fourteen-year-olds scored_higher on Stance, Outcome, Response Length,
and Negative Affect Hero; while the ten-year-olds scored higher on
Evaluation of Outcome and Positive Affect Hero. In Stage I, the

fourteen-year-olds scored higher on Coping Effectiveness.

There were eight significant Age x SES interactions in Stage III,
but none in Stage I. For Stance, Engagement, Outcome, Coping Effective-
ness Negative Affect Hero, and Total Affect of Hero Plus Others, at
age ten the upper-middle-class children scored higher; while at age
fourteen the upper-lower class received higher scores. For Solver and

Implementation, at both age levels the upper-middle class scored higher;
however, this difference in favor of the upper-middle class was
accentuated at the ten-year-old level.

There was one Age x Sex interaction in Stage III for the variable
Evaluation of Outcome. At age ten the males scored higher, while at
age fourteen the females received higher scores. In Stage I there was

a significant Age x Sex interaction for Coping Effectiveness. At age
ten the females scored higher, while at age fourteen there was vir-
tually no Sex difference.

Socioeconomic Status: In Stage III there were three significant
social class differences, while there were none in Stage I. For Solver,
Implementation, and Response Length the upper-middle class received
higher scores than did the upper-lower class. There was one signifi-
cant SES x Sex interaction in Stage III only. For Response Length, in
the upper-lower class the females scored higher, while in the upper-
middle class the males scored higher.
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Sex: There was one Sex difference in Stage III for the variable
Stance where the males scored higher than did the females. In Stage I,
the females scored higher than the males on Coping Effectiveness.

Anxiety

Anxiety was measured in two stories (Stories Four and Six) in
Stage III, but in only one story (Story Five) in Stage I.

Age: For Story Four in Stage III, there were nine significant Age
main effects. For all but one variable the ten-year-olds excelled.
Those where they excelled were Stance, Engagement, Initiation, Aid/

Advice, Solver, Implementation, Evaluation of Outcome, and Coping
Effectiveness. The fourteen-year-olds received higher scores on
Response Length. In Story Six there were eight significant Age
differences. The fourteen-year-olds excelled on all but one of these
variables. These were Stance, Engagement, Initiation, Coping Effec-
tiveness, Response Length, Negative Affect Hero, and Instrumentality.
The ten-year-olds scored higher on Positive Affect Hero. in Stage I,
the fourteen-year-olds scored higher on Coping Effectiveness.

In Story Four there were no significant Age x SES interactions. In
Story Six there were three such interactions. For Solver, at age ten
there was virtually no social class differences, while at age fourteen
the upper-lower class excelled. For Response Length, at both age
levels the upper-middle class scored higher; however, this difference
was accentuated in the fourteen-year-old sample. For Instrumentality,
at age ten the upper-middle class scored higher, while at age fourteen
the upper-lower class received the higher score. There was no Age x
SES interaction in Stage I.

In Story Four for Stage III there was only one significant Age x
Sex interaction, for the variable of Evaluation of Outcome. At age ten
the females scored higher, while at age fourteen the males received the
higher score. For Story Six in Stage III, there were nine such signi-
ficant interactions. Eight of these interactions were essentially of
the same nature. That is, for. Stance, Engagement, Initiation, Aid/
Advice, Solver, Implementation, Outcome, and Coping Effectiveness, at
age ten the males scored higher; while at age fourteen the females
received higher scores. For Instrumentality, at both age levels the
males scored higher; however, this difference in favor of the males
was greater in the ten-year-old sample. There were no significant Age
x Sex interactions in Stage I.

Socioeconomic Status: There were two significant social class
differences in Stage III (Story Four). For Response Length the upper-
middle class scored higher, while for Positive Affect Hero the upper-
lower class scored higher. In Story Six (Stage III) there were eight
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significant social class differences. For all but one variable, the

upper-lower class excelled. These variables were Stance, Engagement,

Initiation, Aid/Advice, Solver, Implementation, and Coping Effective-
ness. The upper-middle class scored higher on Response Length. In

Stage I, the upper-middle class scored higher on Coping Effectiveness
than did the upper-lower class.

In Story Four (Stage III) there were eight significant SES x Sex
interactions. All of these interactions were essentially of the same
nature; that is, in the upper-lower class the males scored higher,
while in the upper-middle class the females scored higher. These inter-

actions were found for the variables of Stance, Engagement, Initiation,
Aid/Advice, Solver, Implementation, Coping Effectiveness and Instru-
mentality. In Story Six (Stage III) there were only two SES x Sex

interactions. For Aid/Advice, in the upper-lower class the females
scored higher, while in the upper-middle class the males received the
higher scores. For Positive Affect, in the upper-lower class the males
scored higher, while in the upper-middle class the females scored

higher. In Stage I, there was no SES x Sex interaction.

Sex: For Story Four (Stage III) there were two significant Sex
main effects. For both Outcome and Coping Effectiveness the males

received the higher scores. For Story Six (Stage III) there were four
significant Sex main effects. The males scored higher than the females
on Implementation and Instrumentality, while the females scored higher
on Negative Affect Hero and Total Affect of Hero Plus Others. In

Stage I, the males scored higher on Coping Effectiveness.

Authority

In Stage III there was only one Authority story (involving a
teacher), while in Stage I there were two, one involving Mother
Authority (Story Ten) and the other involving Father Authority (Story
Two).

Age: In Stage III there were three significant Age main effects.
For Outcome, Evaluation of Outcome, and Response Length, the fourteen-
year-olds scored higher than did the ten-year-olds. In the Stage I
Mother Authority Story, the fourteen-year-olds scored higher on Coping
Effectiveness.

In Stage III there were two significant Age x SES interactions.
For both Outcome and Instrumentality, at age ten the upper-lower class
scored higher, while at age fourteen the upper-middle class received
the higher scores. There were no significant Age x SES interactions
for either Stage I story. There were no significant Age x Sex inter-
actions in either Stage I or Stage III.
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Socioeconomic Status: In Stage III there was only one significant
social class difference, for the variable of Response Length. The
upper-middle class scored higher than did the upper-lower class. In
Stage I, for the Father Authority story, the upper-lower class scored
higher. In Stage III there were three significant SES x Sex inter-
actions. For Outcome, in the upper-lower class the males scored
higher; while in the upper-middle class the females scored higher.
For Negative Affect Hero, in the upper-lower class the females scored
higher, while in the upper-middle class the males scored higher. For
Instrumentality, in both social classes the males scored higher;
however, this differeuce in favor of the males was greater in the
upper-middle class than in the upper-lower class. There were no SES x
Sex interactions in either Stage I story.

Sex: In Stage III, there were nine significant Sex main effects in
eight of which the males scored higher. Those where the males
excelled were Stance, Engagement, Initiation, Aid/Advice, Solver,
Implementation, Coping Effectiveness, and Instrumentality. The
females scored higher on Response Length. In Stage I, there were no
Sex differences in either Story.

Non-Academic Task Achievement

Age: There were two significant Age main effects in Stage III. The
fourteen-year-olds scored higher on both Response Length and Negative
Affect Hero. There was no Age difference in Stage I. There were three
significant Age x SES interactions in Stage III, all of the same
nature. For Outcome, Evaluation of Outcome, and Coping Effectiveness,
at age ten the upper-middle class scored higher, while at age fourteen
the upper-lower class received higher scores. There was no significant
Age x SES interaction in Stage I. There was one significant Age x Sex
interaction in Stage III. For Engagement, at age ten the males scored
higher, while at age fourteen the females received the higher score.
In Stage I there was a significant Age x Sex interaction for Coping
Effectiveness. At age ten the males scored higher, while at age
fourteen there was virtually no Sex difference.

Socioeconomic Status: There was one social class difference in
Stage III for the variable of Response Length. Here, the upper-middle
class scored higher than did the upper-lower class. In Stage I there
was no social class difference. In neither Stage III nor Stage I
were there significant SES x Sex interactions.

Sex: There were fou: significant Sex main effects in Stage III,
all in the same direction. The females scored higher than the males
on Response Length, Positive Affect Hero, Negative Affect Hero, and
Total Affect of Hero Plus Others. In Stage I, the males scored higher
on Coping Effectiveness.
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TOTAL SCORES

Age

There were no common findings in both Stages I and III with respect

to Age main effects on the Total Scores. There were three Age main

effects in Stage III. On Engagement the ten-year-olds scored higher;

while for Response Length and Negative Affect Hero, the fourteen-year-
olds received the higher scores. There were seven Age main effects in

Stage I, six of which were of the same nature. The fourteen-year-

olds scored higher on Coping Effectiveness, Engagement, Initiation,
Implementation, Affect Associated with the Problem, and Persistence.

The ten-year-olds scored higher on Stance. There were three signi-
ficant Age x SES interactions in Stage III, none of which were in
common with Stage I findings. For Engagement, the upper-lower class
scored higher at both age levels; however, this difference was greater
in the fourteen than in the ten-year-old sample. For both Solver and
Implementation, at age ten the upper-middle class scored higher, while
at age fourteen the upper-lower class scored higher. In Stage I,

there were two significant Age x SES interactions. For Stance, the
upper-lower class excelled at both age levels; however, this difference
was accentuated in the fourteen-year-old sample. For Affect Asso-

ciated with the Outcome, at age ten the upper-lower class scored
higher, while at age fourteen the upper-middle class received higher
scores.

In Stage III there were four significant Age x Sex interactions,
none of which appeared in Stage I. For Initiation, at age ten the
males scored higher, while at age fourteen there was virtually no
Sex difference. For Solver, at age ten the males scored higher, while
at age fourteen the females scored higher. For both Outcome and
Coping Effectiveness, at both age levels the males scored higher; how-
ever, this difference in favor of the males was accentuated in the ten-

year-old sample. In Stage I, there were two Age x Sex interactions.
For Total Coping Effectiveness, at age ten the females scored higher,
while at age fourteen, the males received the higher scores. For
Engagement, at both age levels the males received the higher scores;
however, this difference in favor of the males was accentuated in the
fourteen-year-old sample.

Socioeconomic Status

There were two social class main effects in Stage III, neither of
which appeared in Stage I. The upper-lower class scored higher on
Engagement, while the upper-middle class scored higher on Response

Length. In Stage I, there were three significant social class
differences. The upper-lower class scored higher on Stance, while
the upper-middle class scored higher on both Implementation and

Persistence. In Stage III, there was one significant SES x Sex
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interaction for Response Length. In both social classes the females
socred higher; however, this difference was accentuated in the upper-
lower class. There were no SES x Sex interactions in Stage I.

Sex

There was one similar Sex finding in both Stages I and III. In
both studies the males scored higher on Engagement. In Stage III
there were twelve additional Sex differences. The males scored higher
on Stance, Initiation, Aid/Advice, Solver, Implementation, Outcome,
Coping Effectiveness, and Instrumentality. The females received
higher scores on Response Length, Positive Affect Hero, Negative
Affect Hero, and Total Affect of Hero Plus Others. In Stage I there
were three significant Sex main effects not found in Stage III. The
females scored higher on Stance and Affect Associated with the Outcome,
while the males scored higher on Affect Associated with the Problem.
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ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

MEXICO

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

Data from both studies supported this hypothesis, as the upper-
middle class children had significantly higher Educational Aspirations
than did the upper-lower crass children. Thus, the hypothesis was com-

pletely verified.

ACHIEVEMENT MEASURES

Upper-middle class children will have higher Achievement

scores than will upper-lower class children.

This hypothesis was completely verified in both Stages I and III, as
the upper-middle class children scored significantly higher than the
upper-lower class children on the Raven and on all Achievement measures.

Females will have higher Achievement scores than will males.

This hypothesis was not supported by Stage III data as males scored
higher than fervles on two of the four Achievement measures. In Stage

I the hypothesis was also unverified as males also scored significantly
higher than females on two of the four measures. Thus, the hypothesis

.as rejected for Mexican children.

OCCUIATIONAL Mi.SURES

Upper-middle class children will have higher objective
status level Occupational Expectation than will upper-
lower class children.

This hypothesis was verified in both studies where the upper-middle
class scored significantly higher than did the upper-lover class.

Upper-middle class children will have a higher level of
objective Occupational Aspiration than will upper-lower
class children.

This hypothesis was also verified in both studies, as the upper-
reAdle class children scored -ignificantly higher on both occasions
than did the upper-lower class children.
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Upper-middle class children will have different discrepancy
scores between Occupational Aspiration and Expectation than
will the upper-lower class children.

This hypothesis was verified in both studies where the upper-lower
class children had, in both instances, sign4ficantly greater discrepancy
scores thdn die the upper-middle class children.

Upper-middle class children will prefer different Occupa-
tional Values than will upper-lower class children.

Of the fifteen Occupational Values, six showed significant social
class differences in Stage III. In Stage I, twelve showed significant
social class differences. Because of the relatively poorer Stage III
findings, one must conclude that this hypothesis was only moderately
supported with the upper-middle class in both studies preferring
Altruism, Independence, and Follow Father, and the upper-lower class
preferring Variety in both studies.

Upper-lower class children will show a greater preference for
"Extrinsic" Occupational Values than will upper-middle class
children.

This hypothesis must be rejected as in neither study was there a
significant social class difference in the Total Extrinsic score.

Males will have a higher objective Occupational
Expectation level than will females.

This hypothesis was verified in both studies as males had signifi-
cantly higher. Occupational Expectations than did females.

Males will have a higher objective Occupational Aspiration
than will females.

This hypothesis was verified in both studies as males had signifi-
cantly higher Occupational Aspiration scores than did females.

Males will prefer different Occupational Values
than will females.

Of the fifteen Stage III Occupational Values, seven showed signifi-
cant Sex differences.. In Stage I, ten of the fifteen values showed
significant Sex differences. Again, due to the relatively poorer Stage
III findings, the hypothesis can only be tentatively accepted. In both
svidies females preferred Esthetics, Success, Intellectual Stimulation,
and Surroundings; while males preferred Creativity and Follow Father.
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Females will more frequently choose "Intrinsic" Occuca-
tional lues than will males.

This hypothesis was not verified in Stage III as there were no sig-
nificant Sex differences in the Intrinsic score. It was verified,

however, in Stage I. Thus, support for the hypothesis was considered

questionable.

Males will more frequently choose "Extrinsic" Occupational
Values than will females.

This hypothesis was not verified in Stage III as there were no ::g-
nificant Sex differences in the Tcral Extrinsic score. However, i, 4as

verified in Stage I. Thus, support for the hypothesis was considered to

be questionable.

COPING STYLE MEASURES

Upper-middle class children will demonstrate a different
style of coping than will upper-lower class children.

In the Stage III Social Attitudes inventory, two of the six scales
showed significant social class differences. In Stage I, two of the

four scales showed significant social class differences. Thus, the

hypothesis was partially verified by Social Attitudes Inventory.

Turning next to the Sentence Completion, of the forty-eight Coping
Style measures, twenty-eight showed significant social class differences.
However, in Stage I, of the thirty-two variables, only six showed sig-

nificant social class differences. This, of course, considerably

moderated the quite strong Stage III findings.

On the Story Completion, of the one hundred four variables, twenty-
four showed significant social class differences. In Stage I Story

Completion there were five social class differences put of a possible

nine. Thus, there was fair verification for the hypothesis with Story

Completion data. Overall, Mexican data gave only partial support to

this hypothesis.

Males will demonstrate a different style of coping

than will females.

Looking first at Sentence Completion data, out of forty-eight Coping
Style variables, thirteen showed significant Sex differences in Stage

III. In Stage I, out of thirty-two Coping Style variables, eighteen of
them showed significant Sex differences. Thus there was, overall, very

moderate support for the hypothesis across the two studies utilizing

Sentence Completion data.
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Looking next at the Social Attitudes Inventory, in Stage DJ there
were no significant Sex differences, and in Stage I, two of the four

scales showed significant Sex differences. Thus, Social Attitudes
Inventory data did not lend adequate support to the hypothesis.

Turning finally to the Story Completion instrument, out of one hun-
dred four variables, thirty-six showed significant Sex differences in

Stage III. In Stage I, four of the nine Coping Style variables showed
significant Sex differences. Thus, Story Completion data lent fairly

good overall support to the hypothesis. Considering data from all

three instruments, only moderate support for the hypothesis was found.

The difference in the style of coping between the
males and females will be consistent across all five
behavior areas studied.

The only even partially consistent Sentence Completion finding was
that for two of five areas, males scored higher on Hostile Affect and
females scored higher on Depressive Affect in St.,,ge III. In Stage I

males tended to score higher on Stance and Neutral Affect, and females

scored higher on Negative Affect.

Turning finally to the Story Completion, of the various coping styles,
only three showed any degree of consistency. The males scored higher
than the females on three occasions on Instrumentality and Implementa-
tion while females scored higher on three occasions on Total Affect and

on Positive Affect. In Stage I, consistency in Story Completion Coping
Style dimensions could not be tested since only summary Coping Style

scores were used. The overall findings supported only the partial con-

sistency of the Affect dimensions. For most of the remainder of the

dimensions the hypothesis must be rejected.

COPING EFFECTIVENESS MEASURES.

The upper-middle class children will exhibit more effective
overall Coping behavior than will upper-lower class children.

Looking first at the Sentence Completion, of the six Coping Effective-

ness measures, three showed significant differences in favor of the

upper-middle class.

On the Story Completion, out of eight Coping Effectiveness scores,
one favored the upper-middle class and two favored the upper-lower class.

Thus, there was marginal support for the hypothesis from the Sentence
Completion and virtually no support from the Story Completion. In Stage

I, on three of the six Sentence Completion scales, again, the upper-
middle class children excelled, but on the Story Completion the upper-
middle class children excelled only on one story. Thus, in Stage I, out

of a total of fifteen Coping Effectiveness measures, the upper-middle
class excelled on only four of them. Stage I data did not lend ad-

ditional support to the hypothesis and it was rejected.



MEXICO INTRA-COUNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships among
Aptitude and Achievement Criterion measures.

From the data relating to Hypothesis 1 it can be seen that of

twelve possible correlations, twelve were not only significant, but

substantial. In Stage I when only three of the variables were studied

for their intercorrelations, five out of the six were significantly and

substantially correlated. Although the number of cases in Stage III

was only half that of Stage I, the correlations tended to be slightly

higher, and, in one case, appeared in this stage while not present in

Stage I. Such a case was that of Reading and Mathematics, which in

Stage I did not correlate at all and in Stage III correlated .62 at ten

years of age. In the correlation matrix relating to Hypothesis 1 one

can see that the correlations wei7r consistently slightly greater at ten

than at fourteen years of age. In Stage I. Reading was a better

predictor than Mathematics of the GPA, while in Stage III all three,

Aptitude, Mathematics and Reading, were pretty much equal and quite

good in their prediction of GPA. The largest correlations occurred

at ten and at fourteen between Reading and Mathematics with .62 at ten

and .57 at fourteen.

Hypothesis 2: There will be positive relationships among the
Achievement and the Peer BRS Criterion measures.

As can be seen from a perusal of the data relating to Hypothesis 2,

this hyalthesis is true for some of the BRS measures, for others it is

only partially true, and there is one for which it is largely untrue.

In general, the hypothesis tends to be true more at the ten-year-old

than at the fourteen-year-old level. This is true not (hay because

the number of correlations was greater for the ten-year-olds, but

because the strength of the correlations was also generally higher --

with a few exceptions -- at age ten than at age fourteen.

The largest intercorrelations occurred between the BRS Task Achieve-

ment and GrA with .44 at ten and .51 at fourteen and between BRS Item

7, Initiation, and GPA with .43 and .50 at the two respective ages.

Anxiety BRS should be singled out, since this was the only BRS response

in which the hypothesis was not only untrue, but it was reversed.in the

relationship at ten between Anxiety and Mathematics -.22, between

Anxiety and GPA -.25 at ten and -.30 at fourteen. On Self-Assertion,

only one of the six possible intercorrelations was significant at the

ten-year-old level. It was between Reading and Self-Assertion.
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Summary_and Interpretation

The results of Stage III for Aptitude and Achievement are considerea
to be more reliable than chose for Stage I. However, even in Stage I
the hypothesis that was true and substantial for five out of six
possible correlations, in Stage III it was true, and generally slightly
more substantial in twelve out of twelve possible correlations. It is
good to know that in Mexico one can to a fair extent predict Aptitude,
Mathematics Achievement and GPA through a simple reading test, and that
this is particularly so at ten years of age with .59 for Aptitude, .62
for Mathematics and .58 for GPA. True it is, on the average, that no
more than thirty-six percent of the variance can be accounted for by a
reading test, but these results are not significantly lesser than those
that I have been able to see for the United States in this very same
study. The added fact that the objective Mathematics and Aptitude
tests did correlate also substantially with GPA in Mexico permits one
to reassure oneself that, after all, the giving of grades in Mexico is
not half so bad as one is often left to strongly believe. It has been
seen that the relationship betweei. the BRS and the Achievement measures
was not generalized. It is true across the board for BRS Task Achieve-
ment, BRS Implementation and BRS ,tiation. The best predictor of
Achievement was the BRS Task Achievement. Its highest correlation was
.5/ at fourteen with GPA. For ERS Authority the hypothesis was true
at ten, but only for Reading and OPA at fourteen. The hypothesis was
true for BRS Interpersonal Relations at ten but only for GPA at fourteen.
The hypothesis was generally not true for Self-Assertion, except at ten
with Reading. The hypothesis was generally true with the BRS item 8,
Solver, except tor Mathematics at fourteen. The hypothesis for the
ability to handle aggression was generally true, except at fourteen with
Reading.

It is interesting that the behavior patterns assessed by the BRS did
have correlations with Achievement. Although the measures of achieve-
ment-directed behavior such as Task Achievement, Initiation, Implemen-
tation and Solver are somewhat more important, it is important to
realize that knowing how to deal with Authority has such good corre-
lations at age ten, and significant correlations at age fourteen with
Achievement, and that Interpersonal Relations is such a good correla-
tor of GPA at age ten. It is also interesting to see that to know how
to deal with aggression is generally a good correlator with Achievement.
The fact that Self-Assertion did not correlate almost at all with
Achievement and that Anxiety correlated negatively, together with the
other results might lead one to say that in Mexico one will succeed if
he works hard at his studies, if he knows how to deal with authority
and carry on well with interpersonal relations, but thet he will not
do so well if he is self-assertive and somewhat fearless. In a paper
I once made this statement: "A boy should be 'muy macho' but not so
much as his father." Here, apparently, we can add, "but not so much
as his teacher."
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PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among the
Intrinsic Occupational Values.

The results that can be observed in the correlation matrix relating
to Hypothesis 3 are very similar to those obtained in Stage I, although
only twenty rather than twenty-nine out of fifty-six possible correla-
tions were significant. Six of these correlations were positive and

fourteen were negative. Five of these positive correlations occurred
between the same variables as they did in Stage I, that is to say,
between Self-Satisfaction and Altruism, Intellectual Stimulation and
Creativity, and Variety with Intellectual Stimulation and Creativity.
Most of the negative correlations also occurred between the same

values as in Stage I. Also, as in Stage I, there was not a definite
trend to favor the ten- or the fourteen-year-olds for the occurrence of
correlations but, generally, the correlations in Stage III tended to be
smaller, which may b' due to the fact that the N was half as large as

that of Stage I.

Hypothesis 4: There will be positive relationships among the
Extrinsic Occupational Values.

In the data relating to Hypothesis 4 only twenty-four out of forty-
three possible correlations were significant. Again, like in the
previous hypothesis, and as in Stage I, eighteen of-these correlations
.ent against the hypothesis and only six went with it. Five of these six

were correlations between exactly the same variables as in Stage I, that
is, a correlation between Economic Returns and Security, a substantial
correlation between Economic Returns and Prestige, and a substantial
correlation between Associates and Surroundings. The negative correla-
tions also occurred pretty much in the same variables in Stage I and in
Stage III. There were no differences between the ten- and fourteen-year-
olds as regards the number of correlations that were significant, and
the size of the correlations was pretty much the same as in Stage I.

Hypothesis 5: There will be negative rcationships among the
Intrinsic and the Extrinsic Occupational Values.

From the one hundred forty-four possible correlations in the correla-
tion matrix for Hypothesis 5, eighty-three were significar.tly different
from zero. Of these, twelve were positive correlations and seventy were

negative correlations. Although with a slightly smaller number of inter-
correlations, these results pretty much mirrored those obtained in
Stage I. There were, as in Stage I, a few moderately high negative re-
lationships between certain Extrinsic and certain Intrinsic values.

Thus, there wee moderately high negative correlations between Altru-
ism, Prestige and Economic Returns. These negative correlations fluc-
tuated from -.24 to -.38, others between Self-Satisfaction in the Job
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and Prestige and Economic Returns fluctuating from -.24 to -.37.
These moderately high correlations were constant in the two stages.
There was not, however, as there was in Stage I, a moderately strong
intercorrelatirn between Intellectual Stimulation and Economic Returns,
but there were similar negative correlations ranging from -.14 to -.33
between Creativity on the one hand and Surroundings and Associates on
the other.

On the other hand, the main results between each one of the values
and the Total Extrinsic and the Total Intrinsic scores went very much
along with what we had to say in Stage I, that is to say, there were
some values that might be considered as forming a genuine part of
either an Intrinsic or an Extrinsic value in Mexico. Thus, there were
moderate to somewhat strong negative relationships ranging from -.24 to
-.50 between Security, Prestige and Economic Returns on the one side
and the Total Intrinsic value on the other. Follow Father in both
Stage I and Stage III may also be considered part ,f an Extrinsic value
pattern. It also correlated negatively in both Stage I and Stage III
with the Total Intrinsic. In Stage III it had a negative correlation
of -.44 at ten and at fourteen with the Total Intrinsic. At the other
extreme, there were negative relationships ranging from -.32 to -.42
bet-Jeen intellectual Stimulation, Creativity, Variety and Esthetics
anc the Extrinsic total score.

Summary of the Occupational Value Hypotheses

Generally, most of the hypotheses connected with the Occupational
Values were wrong. Only exceptionally did the Intrinsic values correlate
positively with the Intrinsic values, and only exceptionally the
Extrinsic values correlated positively with the Extrinsic values. It

was stated in Stage I Oat one should be aware of the negative correla-
tion that will result from the paired comparison nature of the instru-
ment. Selecting one value will consistently mean that one does not
6elect the 3theL. As to the degree of representativeness of the
tot,1 scores, one has to take into account that each one of the values
was present within the total score and therefore the correlations,
which were generally small, were not at all impressive. However, the
Intrinsic value was best clv,racterized by the Occupational Values of
Esthetics, Intellectual Stimulation, Creativity and Variety, the load-
ings ranging fro-.32 to -.42 with a median of-.37. The Extrinsic
value was best characterized by Security, Prestige, Economic Returns
and Follow Father. Here the range of the loading was from -.24 to -.50
with a fairly high median of -.44. Just al in Stage I, Hypothesis 5 was
held to the extent that there were seventy out of one hundred forty-four
possible correlations 'ich were negative. One should, however, state
that there were some tive intercorrelations, although few and not
very large. Definitely one should conclude that the hypothesis was
true only for a few of the values, as it was pointed out in the body of
the discussion.
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Hypothesis 6: Them will be positive relationships among the
Status Level measures of the Occupational Aspira-
tion, Occupational Expectation and Educational

Aspiration measures.

Just as it happened in Stage I, this hypothesis was strongly con-
firmed at both the ten- and the fourteen-year-old level. All the six

intercorrelations were positive and moderately high, the range being

.46 to .56.

Hypothesis 7: There will be a positive relationship between
the two Occupational Interest Discrepancy measures,

As in Stage I, this hypothesis was confirmed. The two discrepancy
scores were correlated .32 at ten and .39 at fourteen years of age.

Summary of Motivation Variable Hypothesis

The summary for the Occupational Values has already been done. Here

we shall try a summary only for the Occupational Interests, Hyp:)thesis

6. Hypothesis 6 was, of course, highly true. The correlations in Stage

III were quite similar to those in Stage I. However, in Stage I there

was a greater difference between the ten- and the fourteen-year-olds'

correlations than was the case in this correlation matrix, particularly
for the relationship between Occupational Aspiration and Occupational

Expectation. Actually, in the relatith5hip of Occupational Aspiration
anc Educational Aspiration, the relationship, which was higher in
Stage I for the ten-year-olds, was higher in Stage III for the fourteen-

year-olds. At any rate, in general, the higher the Occupational Aspi-
ration, the higher the Cccupational Expectation, the higher the Occupa-
tional Aspiration, the higher the Educational Aspiration, and finally,
the higher the Occupational Expectation, the higher the Occupational

Aspiration, too.

Hypothesis 8: There will be positive relationships among the
SAI Good Coping measures across the five
behavior areas.

Hypothesis 6 is different in Stage III than in Stage I. In Stage I,

there was a different SAI Inventory, and, on that occasion, the corre-
lations were established between Active and Passive measures. In the

new SAI the correlations were established between the areas of Task
Achievement, Authority, Aggression, Interpersonale:Relations_and Anxiety,
also between each one of them and the Total SAI score. Eighteen out

of twenty possible intercorrelations were significant and most of them
beyond the .01 level of significance. The intercorrelations tended to
be larger at ten than at fourteen years of age in all of the areas,
except in Anxiety, where the opposite was true. Outside of SAT Task

Achievement; which did not correlate with Aggression and Interpersonal



Relations at age fourteen, all the other behavior areas made the
hypothesis f.rue. The SAI for Authority was the one that correlated
highest and more consistently with all the other behavior areas. It

is, however, the SAI for Aggression which contributed highest to the
Total Score with .71 at ten and .70 at fourteen years of age. Next
is Interpersonal Relations. In the third place comes Authority with
.61 at ten and .61 at fourteen years of age. Generally, the Total
Score was a good representation of the individual measures although

it was only moderately representative of the SAI for Task Achievement
and for Anxiety. It is interesting to note that the SAI for Anxiety
correlated much higher at age fourteen than at ten years of age with
all the other measures. At fourteen it was actually a better corre-
lator of the other behavior areas than was Authority. At age ten
the variable that correlated best with all the other areas was Task
Achievement. This appears to indicate that at ten one's way of coping
with Task Achievement is the best model of the way he copes generally,
but at fourteen the way one copes with Anxiety is the best model of
the way he copes in all other areas. In both cases there was also a
strong flavor of the way he copes with Aggression.

Hypothesis 9: There will be positive relationships among the
'iews of Life Active Response measures across
the twenty subsyndromes plus the Total Score.

A look at the correlation matrix referring to Hypothesis 9 immedi-
ately indicates that Hypothesis 9 is generally false in its first part.
There were very few and scattered intercarrelations among the twenty
subsyndromes. This is actually what Aould be expected, since each
one of these had been found to be a factor in a factor analytical
study. On the other hand, the second part of the aypothesis is
generally true. Sixteen of the subsyndromes correlated significantly
with the Tocal Score. The highest contribution to the Total Scare was
given by Self- versus Other Initiation with .52, followed by Locus of
Control with .41, Imediate versus Delayed Action with .40 and Task
Achievement versus Interpersonal Relations .40. Thus, the Total Score
was best characterized on the Active side, by individual initiative
rather than group initiative, a feeling that man controls the environ-
ment, an Immediate rather than a Delayed Action upon the environment
and a preference for Task Achievement over Interpersonal Relations.
Other, moderate relationships above .30, were with Rate of Action,
Earned versus Bestowed Status and Instrument versus Fantasy. Generally,
the 'Total Score was not a good representation for all of the sub.,yn-
dromes, but it was a fairly good representation for a few important
dimensions,

Out of the twenty-six significant correlations, there were seven
which were negative, two of these with Variable 59 (called Emotional
Control/Expressivity vrid Acceptance of Emotions). This variable cor-
related negatively with Variable 47, Rate of Action, and with Variable
50, Competition/Cooperation.
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Hypothesis 10: There will be positive relationships among the
measures of the same Sentence Completion Coping
Style variables across different behavior areas:
a) Stance.

For twelve out of the twenty possible correlations, the hypothesis
was true. It was more so at fourteen years than at ten years of age
with eight of the fourteen significant correlations occurring at
fourteen. The distribution of the intercorrelations is pretty similar
to what happened in Stage I. This is particularly so regarding the
fact that the correlations occurred more often at age fourteen than
at ten years of age. The hypothesis was almost entirely true for
Stance before Authority which correlated with all the other areas at
fourteen and with all but one at ten years of age.

in Stage I, the score that contributed the most to the Total
Sca,ice was Authority. However, it contributed even more in Stage III
than in Stage I with a high .80 at ten and .76 at fourteen years of
age. Next highest was Interpersonal Relations and the next contributor
was the score for Stance before Anxiety. The largest difference with
Stage I was that in this occasion, Stance before Task Achievement only
contributed .34 and .37 respectively at ten and fourteen years of age,
while in Stage I the contribution was .64 and .57. At any rate, for

both occasions, the Stance before Authorit, and the Stance before
Interpersonal Relations gave the most important flavor to the Total
Score for Stance.

Hypothesis 11: There will be positive relationships among
the measures of the same Sentence Completion,
Coping Style variables across different
behavior areas: b) Engagement.

The hypothesis is halfway true with ten out of twenty possible
correlations resulting significant. This was better than in Stage t,

where only five of ,- twenty possible correlations came out signifi-
cant. There is stil_ a slight trend for the fourteen- year -olds' cor-

relations to outnumber tilt; ten-year-olds'. The only score, however,
that made the hypothesis totally true at fourteen and almost tetally
true at ten years of age was Engagement before Anxiety. The correla-
tions were generally lower than those for Stance. The score for
Engagement in Interpersonal Relations followed by that in Authority and

then in Anxiety, were the highest contributors to the Total Score for
Engagement, giving the same flavor to Engagement that was true for
Stance.

Hypothesis 13: There will be positive relationships among the
measures of the same Sentence Completion Coping
Style variables across different behavior areas:
c) Coping Effectiveness.
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As can be seen from the correlation matrix relating to Hypothesis
13, this hypothesis is largely true. It should also be pointed out
that the correlations ar in general, substantially higher that for
the other parts of the Coping sequence. The results were generally
comparable -to those in Stage I, except that at that time the hypoth-
esis was entirely true, with twenty out of twenty correlations being
significant. One can only guess that the difference was provided by
the fact that this sample was only half so large as the other. The
largest single intercorrelation occurred in Stage III exactly in the
same place as it did in Stage I. It was between Coping Effectiveness
before Authority and Coping Effectiveness before Interpersonal Re-
lations with .37 at t:r and .38 at fourteen years of age. This shows
the similarity that we have referred to, on other occasions, between
the interactions of the children with authority and their interactions
with their peers. Children in Mexico grow fundamentally within the
family rather than in their peer group.

The scores for Coping Effectiveness before Authority and Aggression
made the hypothesis entirely true at both ten and fourteen years of age.
The largest single contribution to the Total Score was given once more
by Coping Effectiveness before Authority with correlations that indi-
cated that as much as sixty-four percent of the variance of the Total
Score was explained by it. Next were, again, and like in the previous
variables, Coping Effectiveness before Interpersonal Relations with
.67 and .70 and Coping Effectiveness before Anxiety. Coping Effective-
ness before Aggression came close to the other three and last was
Coping Elfectiveness before Task Achievement.

Hypothesis 14: There will be a positive relationship among the
Coping Style dimension total scores and Coping
Effectiveness total score for the Sentence
Completion.

The hypothesis is true. The intercorrelations ranged from nigh tc
very high, the lowest was .69, the highest .96. There was no difference
between the age levels as regards the strength of these correlations.
The intercorrelation between Total Engagement and Total Aid/Advice was
almost perfect, with .96 at age ten and .95 at age fourteen. Total Aid/
Advice is a new scale score. It is the mean of several scaled scores,
each based on the responses to a number of the stems. Total Aid/Advice
and Total Coping Effectiveness were excellent predictors of the ether
total scores of Coping Style dimension.

iypothesis 15: There will be positive relationships among
the Sentence Completion Attitude measures
and the Attitude Total Score across behavior
areas.

The first part of the hypothesis is large'y false. While in Stage I
it was true in four out of six intercorrelations, here it was false to
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the extent that only two out of twelve intercorrelations were positive.
The two occurred between Task Achievement and Authority and Anxiety.
On the other hand, the hypothesis that each the Sentence Completion
Attitude measures will correlate significantly with the Attitude total
score was true. The Total Attitude was loaded highest, containing
Attitude before Authority with .71 at ten and .67 at fourteen, next
Attitude toward Interpersonal Relations with .56 at ten and .62 at
fourteen, next with .58 and .51 at ten and at fourteen by Attitude
toward Task Achievement and last in the Attitude toward Anxiety with
.37 and .20 at the two respective ages. There was a clear predominance
again for the area of Attitude toward Authority and for the area of
Attitude toward Interpersonal Relations, although here the Attitude
toward Task Achievement also loaded substantially to the Total Score.

The only difference with Stage I is that in Stage I Interpersonal
Relations loaded higher than Authority where, here, the reverse was true.

Hypothesis 16: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimension across the different behavior areas
and with the Total Affect scores. a) Hostile Affect.

Instead of the Negative Affect dimension of Stage I, we have now,

in the first place, the Hostile Affect dimension. This hypothesis is
generally false, with only eight out of twenty correlations being sig-
nificant. However, for some of the specific variables it may be either
slightly more than halfway true, or halfway true, while for others it
was almost entirely false. Thus, Hostile Affect before Authority had
five significant correlations out of eight. It correlated significantly
at both ten and fourteen years of age with Hostile Affect before Aggres-
sion, at ten with Hostile Affect before Anxiety and at ten and fourteen
years of age with Hostile Affect before Interpersonal Relations. It may

be of value here to stop and consider what is meant by Authority Hostile

Affect. It is actually the average of the frequency of hostile affec-
tive reactions to stems 20, 24, 30 and 31. Thus, in the next variable,

where the hypothesis halfway true, Hostile Affect ii, Interpersonal

Relations, when it correlates with Hostile Affect before Authority and
Hostile Affect before Anxiety, it means that the average frequency of
Hostile reactiors to the stems in Interpersonal Relations co-variates
with the average frequency of Hostile reactions to the stems of Authori-
ty and those dealing with Anxiety. Finally, the frequency of Hostile

Affect reactions before Anxiety varied positively along, as we have
s.ten at age ten with Authority and at age ten and at age fourteen with
Interpersonal Relations. It is, also, the only ore that correlated with
Task Achievement, .23. It is very clear that the frequency of Hostile
Affect in regard to stems of Task Achievement did not go along with
the frequency of Hostile Affect in the ocher behavior areas. As for
the second part of the hypothesis, it is true. There are significant
relati.Inships with the Total Hostile Affect scores. The Total Score
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was best represented by the frequency of hostile affective reactions

to the Authority and to the Interpersonal Relations stems. However,

frequency of Hostile Affect to the stems of Aggression and to the

stems of Anxiety are represented well in the Total Score. The lowest

and quite minimal representation, perhaps just the fact that the

variable was included in the Total Score, was for Hostility Affect for

Task Achievement with .27 at age ten and .20 at age fourteen, while the

representation for Authority was .64 and .66 at the respective ages.

Clearly academic work inspires the least hostility:

Hypothesis 17. There will be a positive relationship among the

measures of the same Sentence Completion Affect

dimension across the different behavior areas:

b) Depressive Affect.

Depressive Affect is the other part, in which Negative Affect was

divided for Stage III. It is the average of the frequency of Depressive

Affect emotional reactions to the stems that have to do with the dif-

ferent behavior areas. Fifteen out of twenty possible intercorrelations

were significant, making the hypothesis largely true. It is entirely

true for the frequency of Depressive Affect before Authority. This

variable correlated significantly with a range of correlations from .19

to .32 with all the other behavior areas. With six, out of eight pos-

sible intercorrelations, came frequency of Depressive Affect in Anxiety

in Aggression and in Interpersonal Relations. With only four out of

Depressive Affect intercorrelations appeared Task Achievement.

The patterning, in regards to the second part of the hypothesis, was

very similar to that of Hostile Affect, that is to say, the largest con-

tributor to the Total Depressive Affect score was Depressive Affect

before Authcrity with .77 at age ten and at age fourteen. Next was

Depressive Affect before Anxiety and Interpersonal Relations, next was

Depressive Affect before the stems of Aggression, and last again, was

the frequency of Depressive Affect to the Task Achievement stems. At

any race, and again, frequency of Depressive Affect was not as common to

the stems of Task Achievement as it was to all the others. It is par-

ticularly interesting that it should be so high in regard to Authority.

Also interesting is that in this case, and not so for the Hostile Affect

Anxiety, that it should come second. These again are a valuable series

of correlations for they are quite high, as regards the patterning of

the Mexican culture. Authority and Interpersonal Relations are

"normally" strongly involved with affect. Theemotional reactions to

Authority and Interpersonal Relations are often times of depression.

More often of depression than of hostility. This is assumed to be the

anatomy of melancholia. Still Mexicans are buoyant more often than

not. Much food for thought.
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Authority, Aggression, Interpersonal Relations and Nonacademic Task
Achievement and in Stage III the areas were Aggression, Authority,
Anxiety and Academic Task Achievement.

Hypothesis 25: There will be a positive relationship among the
measures of the same Story Completion, Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness:
d) Aid/Advice.

The first part of the hypothesis is false. There were only a few
significant correlations, as can be seen from the correlation matrix

relating to Hypothesis 25. The second part of the hypothesis is true,
and the results mirrored, although with lower correlations, the results

obtained for Initiation. We have as the largest contributors to the
Total Aid/Advice score Aggression with .56 at age ten and .53 at age
fourteen, Authority with .50 at age ten and .44 at age fourteen,
Anxiety with .52 at age ten and .36 at age fourteen and Academic Task
Achievement with .50 at age ten and .44 at age fourteen.

Hypothesis 26: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Teal
Scores for Coping Style and Coping Effectiveness:
e) Solver.

The first part of the hypothesis is generally false. The second part

of the hypothesis is true. The results were extremely similar to those

of Initiation and Aid /Advice. Thus, we have, as the largest contribu-
tors to the Total Solver score, Aggression, Authority, the two scores
for Anxiety and Academic Task Achievement. it begins to appear that
in Stage III _ne model for the Coping Styles In the Story Completion
was formed by the way the child coped with Authority, Aggression and
Anxiety, fundamentally, and in the second place the way he coped with

Academic Task Achievement. It is indeed similar to that found in
Stage I, although at that time, perhaps due to the nature of the stories,
Interpersonal Relationships tended to come cir as high as Authority.
One should point out that one of the stories of Interpersonal Relations
did nct appear in Stage III, and this was precisely the one that tended

to give high contributions to the total scores. This was the story of
the two girls playing a game and having different opinions on how it
should be played.
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Hypothesis 18: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimensions across the different behavior areas:

c) Neutr-1 Affect.

In this case, we have the average of the frequency of Neutral
Affective reactions to the stems that prove into the different behavior

areas. The hypothesis is nearly completely true with seventeen out of

twenty possible intercorrelations resulting significant. There was no

difference in the number, or in the strength, of these intercorrelations
between the ten- and the fourteen-year-olds. The intercorrelations were

generally from small to moderate, ranging from .16 to .? The hypoth-

esis was totally true only for Authority. Neutral Affect the stems

of Aggression made the hypothesis true in seven out of eight, Neutral

Affect to the stems of Anxiety provided seven out of eight. The same

happened with Neutral Affect for Interpersonal Relations. Neutral

Affect to the stems of Task Achievement produced five correlations with

the other behavior areas. The largest contributor to the Total Neutral

frequency of reactions vas again Authority. This area appeared to be

the most important area in our culture. The correlations were quite

high, .75 at age ten and .79 at age fourteen. Next, with correlations

close to the seventies came Neutral Affect towards Anxiety and towards
Interpersonal Relations. With correlations in the fifties came Neutral

Affect for the stems of Aggression, and again last was frequency of
Neutral Affect before the stems of Task Achievement.

Hypothesis 19: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimension across the different behavior areas:
d) Positive Affect.

Just as in Stage I, this hypothesis is totally false. Positive af-

fective reactions were differentiated in Mexico for each behavior area.
It is interesting to contrast the large generalization of the Negative
Affective reactions across the behavior areas and the high differenti-

ation for the Positive Affect. It should be pointed out,however, that

while in Stage I the Total Positive Affect score was loaded almost
totally by the Positive Affect towards Task Achievement with .85 at age
ten and .66 at age fourteen, in Stage III the largest loading came from
Positive Affect, whether you believe it or not, before Anxiety: .75 at
age ten and .95 at age fourteen. It is unfortunate that in Stage I we

did not have this variable correlated with the others. However, in

Stage III Positive Affect before Task Achievement continued to substan-
tially contribute (.54 at age ten and .44 at age fourteen) to the Total
Score. It is actually the only other score that contributed at both
age ten and age fourteen to the Total Positive Affect score. There was

one more contribution at ten from Positive Affect before Interpersonal
Relations which was small but significant. This means that the Posi-

tive Affect shown before Anxiety and the Positive Affect shown before
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Task Achievement were the main models of Positive Affect. It will be
interesting to see, it the ANOVA, where does Mexico stand in regard to
the number of Positive Affective reactions to Anxiety. If it should
be the one that has the highest mean in this area, I believe we can
say, that this speaks quite well for the mental health of the Mexican
children.

Hypothesis 20: There will be a positive relationship between
the Total Attitude measure and the Total Positive
Affect measure. There will be negative relationships
between the Total Attitude measure and the Total
Hostile and Depressive Affect measures in the
Sentence Completion.

This hypothesis is only true for the Total Hostile Affect and the
Total Attitude score with -.17 at age ten and -.18 at age fourteen.

Hypothesis 21: There will be positive relationships between the

Total Positive Affect measure and the Total Attitude
measure and the coping score totals. There will be
negative relationships between the total amount of
Hostile and Depressive Affects expressed and the
Coping Style and Effectiveness total scores.

The hypothesis was true for three of these variables, the Total
Hostile, the Total Depressive and the Total Attitude but not so for the
Total Positive. The correlations ranged all the way from small to
medium to fairly high correlations. In the average the correlations for
Total Hostile were the highest ranging from -.41 with Total Stance and
Engagement to -.69 with Total Coping Effectiveness at age fourteen.
'his certainly indicates that in Mexico high frequency of hostile affec-
tive reactions to the stems of the Sentence Completion test is a fairly
good predictor of lower Total Coping Effectiveness in the individuals.
Almost the same may be said for the Total Depressive, although its
correlations ranged from a low -.26 at age ten with Total Engagement
to -.69 at age fourteen with Total Coping Effectiveness. These results
appear to mean that Positive Affect is normally expected. Negative
Affect often militates against coping well.

Hypothesis 22: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the total
scores for Coping Style and Coping Effectiveness.
a) Stance.

The first part of the hypothesis is almost completely false with such
few exceptions than they are not even worthwhile mentioning. The second
part of the hypothesis is true and there are substantial contributions
to the Total Stance from Authority (Story Five), Anxiety (Story Four),
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Anxiety (Story Six), and Academic Task Achievement (Story One). We

may say, therefore, that Stance in Mexico is mainly 2.efined by Stance
before Authority, Anxiety and Task Achievement.

Hypothesis 23: There will be a positive relationship among the
measures of the same Story Completion, Coping
Style dimensions and Coping Effectiveness scores
across the different behavior areas and with the
total scores for Coping Style and Coping Effective-

ness: b) Engagement.

Again, this hypothesis is largely false. In Stage I generally the
same results were obtained, the only variable that came close to make
this hypothesis true was the variable for Engagement for Interpersonal
Relations in Story Seven which did not form part of Stage III. The
second parr of the hypothesis is true in Stage III as it was in Stage
I, except that in Stage III the contribution to the Total Score tended
to be significantly higher than in Stage I. The highest contributors
to the Total Engagement score were Story Six, Anxiety, with .60 at age
ten and .44 at age fourteen, Story One, Academic Task Achievement, with
.56 at age ten and .46 at age fourteen, and Story Three, Aggression,
with .52 at age ten and .55 at age fourteen, next came Anxiety in Story

Four and Authority in Story Five. The pattern was pretty much that of

Stage I although in it Interpersonal Relations contributed also.

Hypothesis 24: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the total scores
for Coping Styles and Coping Effectiveness:
c) Initiation.

Part one of the hypothesis is largely false, only ten of forty-two
possible intercorrelations were significant. Only the variable of
Authority Story Number Five, makes the hypothesis largely true at ten
years of age with four out of six possible intercorrelations being sig-
nificant. These correlations were with Anxiety, Story Number Four,
Anxiety,Story Number Six, Interpersonal Relations, Story Number Two,

and Academic Task Achievement, Story Number One.

The second part of the hypothesis was true. The contribution at

age ten was consistently larger than the contribution at age fourteen
for each of the variables. This was not the case in Stage I, where,
with few exceptions, the contribution of the individual score to the
total score was about equal for age ten and for age fourteen. One

should, of course, keep in mind that the variables were not all the
same in Stage III as in Stage I for the Story Completion. However,
there was similarity regarding the areas that contributed the most to
the Total Score for Initiation, thus in Stage I the areas were
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Authority, Aggression, Interpersonal Relations and Nonacademic Task
Achievement and in Stage III the areas were Aggression, Authority,
Anxiety and Academic Task Achievement.

Hypothesis 25: There will be a positive relationship among the
measures of the same Story Completion, Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness:
d) Aid/Advice.

The first part of the hypothesis is false. There were only a few
significant correlations, as can be seen from the correlation matrix

relating to Hypothesis 25. The second part of the hypothesis is true,
and the results mirrored, although with lower correlations, the results

obtained for Initiation. We have as the largest contributors to the
Total Aid/Advice score Aggression with .56 at age ten and .53 at age
fourteen, Authority with .50 at age ten and .44 at age fourteen,
Anxiety with .52 at age tea and .36 at age fourteen and Academic Task
Achievement with .50 at age ten and .44 at age fourteen.

Hypothesis 26: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Teal
Scores for Coping Style and Coping Effectiveness:
e) Solver.

The first part of the hypothesis is generally false. The second part

of the hypothesis is true. The results were extremely similar to those

of Initiation and Aid/Advice. Thus, we have, as the largest contribu-
tors to the Total Solver score, Aggression, Authority, the two scores
for Anxiety and Academic Task Achievement. It begins to appear that
in Stage III _ne model for the Coping Styles in the Story Completion
was formed by the way the child coped with Authority, Aggression and
Anxiety, fundamentally, and in the second place the way he coped with

Academic Task Achievement. It is indeed similar to that found in
Stage I, although at that time, perhaps due to the nature of the stories,
Interpersonal Relationships tended to come otc as high as Authority.
One should point out that one of the stories of Interpersonal Relations
did nct appear in Stage III, and this was precisely the one that tended

to give high contributions to the total scores. This was the story of
the two girls playing a game and having different opinions on how it

should be played.



Hypothesis 27: There will be a positive relationship among the
measures of the same Story Completion Coping
Style dimensions and Coping Effectiveness scores
across the different behavior areas and with the
Total Scores for Coping Style and Coping Effective-

ness: f) Implementation.

In Stage I, there were seventeen out of forty-two possible inter-
correlations that resulted significant. In Stage III only seven were

significant. The hypothesis was largely false for Stage III, with the
exception of the variable Authority that showed a tendency to make the
hypothesis at least halfway true with five out of twelve possible
intercorrelations being significant. The second part of the hypoth-
esis was true and produced almost a mirror image of the previous style
dimensions, with Aggression, Authority, Anxiety and Academic Task
Achievement as the largest contributors to the Total Score, the contri-

butions ranged from .40 to .59. The contributions to the Total implemen-
tation score were quite similar to those in Stage I, with the exceptioa,

of course, of Interpersonal Relations.

Hypothesis 28: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total

Scores for Coping Style and Coping Effectiveness:
g) Outcome.

The first part of the hypothesis is largely false with only thirteen
of the forty-two possible intercorrelations coming out significant.
However, it was true for Authority (Story Five) which showed six out of
six possible intercorrelations at ten years of age. There were no cor-

relations,however, at age fourteen. Academic Task Achievement showed
;our out of six possible correlations at the significance level at ten
years of age but none at fourteen.

The second part of the hypothesis was true, and, in this case, the
largest contributors in order of their contribution were Anxiety,
Authority, Aggression, the other Anxiety score and Academic Task Achieve-

ment. Ic appeared, therefore, that the style of giving the outcome to
Story Four, an Anxiety story, was fairly typical of the outcome of the
other stories, next, particularly at ten years of age, was the outcome

of Authority (Story Five).

Huothesis 29: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style ate Coping Effectiveness:
h) Evaluation of Outcome.
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The first part of the hypothesis is largely false. The few signifi-
cant correlations were scattered over the different behavior areas.
The second part of the hypothesis was true. The Total Evaluation Out-
come wet a fairly good representative of each one of the Evaluations of
Outcome for the different behavior areas. The median correlation was
.46 and all the other intercorrelations were distributed quite close
around this median correlation. There were no systematic differences
between the ten- and the fourteen-year-olds in this regard.

Hypothesis 30: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness.
i) Coping Effectiveness.

Only fourteen out of forty-two possible correlations were significant.
The only score for Coping Effectiveness that came close to sustain the
nypothesis at age ten was, again, Authority (Story Five) with four out
of six possible correlations turning up significant. The second part of
the hypothesis was true and once more the highest contributors to the
Total Coping Effectiveness scores were Authority, Aggression, Anxiety
and Academic Task Achievement.

Hypothesis 31: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total Scores
for Coping Style and Coping Effectiveness.
j) Instrumentality.

The Total Score for Instrumentality was the average of frequencies
in instrumental acts by hero across the stores. The first part of the
hypothesis was generally false, the only score that appeared to be an
exception was the one in Anxiety (Story Six) at ten years of age, where
it had five out of six possible scores significant. The second part of
the hypothesis was true, the highest single contributor was precisely
Anxiety (Story Six) at age ten with .65. The other contributions were
similar to twat of the other Coping Style dimensions, except that Non-
acadeviic Task Achievement appeared as a higher contributor to this score
than Academic Task Achievement, which was particularly low at age
fourteen, with only .22.

Hypothesis 3?a: There will be a positive relationship among the
Coping Style dimension total scores and the Total
Coping Effectiveness.

This hypothesis was entirely and strongly true. The data relating
to Hypothesis 32a are, indeed, an excellent demonstration of the con-
struct validity, in Stage III, for the total scores of the Coping Style
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dimensions and the Coping Effectiveness. The Coping Effectiveness
scale was built so that the higher the score, the more effective the
coping behavior. It correlated highest across with all the individual
Coping Style dimensions. The highest specific correlations were with
Total Initiation with .93 at age ten and .92 at age fourteen. In the

scale for Initiation, the highest score, 3 , meant self-initiated
coping behavior, a scale score of 2 was for joint initiation, a scale
score of I was for other initiated, and 0 was given for no problem

solving.

Next in importance, of the correlations with Coping Effectiveness,
was Total Engagement with .92 at age ten and .88 at age fourteen. The

scale for Total Engagement was constructed in such a way that the more
immediate engagement, the higher the scale score. Thus, a scale score
of 3 represented immediate engagement, a scale score of 2 meant delayed
engagement and I meant no engagement. Our Mexican judges were highly
influenced by the American style which they adopted fully for scoring
Coping Effectiveness in Stage III, since from the Views of Life, it can

be seen, that delayed action is more typical of the coping behavior of

the Mexican, that it is immediate behavior, when compared with all the

other nations. The next highest intercorrelations were with Total

Solver and Total Implementation. They were .90 and .89 for Total Im-
plementation and .90 and .88 with Total Solver. The high score for
Implementation means self-implemented and the highest score for Solver

means self-solved. Finally, there was still a fairly high correlation
of .82 at age ten and .81 at age fourteen with solicitation of Aid/

Advice. Here, of course, the largest score still means no Aid/Advice

solicited, but the next highest means Aid/Advice solicited or

received.

There are in the correlation matrix relating to Hypothesis 32a other
dimensions which appear correlated with the Coping Style dimensions

total scores. These are Outcome, Total Response Length and Total In-
strumentation. Outcome total was scored in such a way that 3 meant
immediate resolution of the task, 2 delayed resolution and 1 no

resolution. The highest intercorrelations of Outcome total were with

Total Engagement .68 at age ten and .57 at age fourteen, followed with
Total initLacien and with Total Stance. The lowest were with Total Aid/

Advice .54 Lt age ten and .40 at age fourteen. Only at fourteen-years-
of age did Total Response Length show correlations with the Coping Style
dimensions total scores. All were negative: -.19 with Stance, -.18 with

Engagement, -.15 with Aid/Advice and -.14 with Total Solver. The Total

Instrumentality, a variable in which the greater the frequency of
problem solving instrumental acts in which the hero engages the larger
the score, correlated from .55 to .72 with the Coping Style dimensions

total scores. The highest correlation was with Total Initiation and

the lowest with Aid/Advice_ Finally, another variable that correlated
was Evaluation of Outcome, the highest score for which means that the
outcome was positively evaluated, the next that the outcome was neutral-
ly evaluated (there was no mention to the quality of the solution), and
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the lowest score indicates that the outcome was negatively evaluated.
All the correlations with the Coping Style dimensions total scores
were positive, but they ranged from only .24 to .34. The highest
correlations occurred with Total Engagement, indicating a trend to
evaluate positively the Outcome, the more immediate the engagement
with the problem. It will be of interest to compare the size of this
particular correlation with the same intercorrelation in other
countries.

Hypothesis 32b. There will be a positive relationship among the
Coping Style dimensions total scores and Total
Coping Effectiveness of the Story Completion.

Hypothesis 32b is actually the continuation of Hypothesis 32a.
Outside of Response Length, all of the other hypothesis was true.
Total Outcome which, as we round out before, means immediate resolu-
tion, had the highest intercorreiacion with the Total Coping Effective-
ness score with .82 at age ten and .74 at age fourteen. The Total
Evaluation of Outcome showed higher correlations than it did in the
previous hypothesis showing that the higher the Coping Effectiveness
the more the positive Evaluation of the Outcome, and the more immediate
the resolution of the problem, the higher the Evaluation of the Outcome.
These correlations make good sense, and are interesting validations
about the fact that the subjects knew when they were doing a good job
at resolving the problems set by the stories.

Hypothesis 33: There will be a positivt relationship among the
Length of Responses across all behavior areas in
the Story Completion.

As can be seen in the data relating to Hypothesis 33, the hypothesis
is true. The size of the correlations indicate that there was a large
degree of consistency in the children regarding the length of writing
for each one of the stories, regardless of the area of behavior con-
cerned. However, it is clear from the correlations with the score for
the Total Length of the Response that the stories in which they be-
labored the most, were, in order: (1) one dealing with Authority, the
contribution was .32 at age ten and at age fourteen for Story Five, (2)
one dealing with Anxiety, with .81 at age ten and .82 at age fourteen
for Story Four, Anxiety, and (3) one dealing with Aggression, .79 and
.82 at age ten and at age fourteen, for Story Three, Aggression. True,
the contribution of the other stories and areas were similar although
lower to those we just enumerated. The lowest contribution to the Total
Score came from Story One, Academic Task Achievement, with .66 at age
ten and .78 at age fourteen.
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Hypothesis 34: There will be a positive relationship among the
measures of the same Story Completion Affect
dimension across the different behavior areas.
a) Positive Affect Hero.

The variable Positive Affect Hero refers to the frequency of
positive emotional behaviors exhibited by the hero in each one of the
stories. The hypothesis was largely false. There were, however, some
stories that gave positive and significant correlations with most of
the other areas at a given age. This was the case for Story Three,
Aggression, where the frequency of Positive Affect by the Hero corre-
lated significantly with the frequency of Positive Affect by the Hero
in Authority Story Five, Anxiety Story Six and particularly with the
Interpersonal Relations Story Two, Academic Task Achievement Story One
and Nonacademic Task Achievement Story Seven. The correlations were,
however, usually small. They ranged from .14 to .27. Eight out of
twelve possible intercorrelations of Nonacademic Task Achievement
(Story Seven) were significant, five of them at age ten and three of
them at age fourteen. The same was the case with Anxiety (Story Six)
that exhibited a .32 correlation with Story Five, Authority, the
highest of all of the intercorreiations.

On the other hand, all of the stories contributed significantly,
and several quite substantially, to the Total Positive Affect by th.i
Hero. Highest contributors were Interpersonal Relations (Story Two)
with .57 at age ten and .64 at age fourteen, Nonacademic Task Achieve-
ment and Anxiety (Story Four). Next were Academic Task Achievement and
Anxiety (Story Six). Lowest contributors were Authority (Story Five)
and Aggression (Story Three).

Hypothesis 35: There will be a positive relationship among the
measures of the same Story Completion Affect
dimension across the different behavior areas.
b) Negative Affect Hero.

Only half of the total possible number of intercorrelations among
the areas were significant. There was no systematic trend as to
whether these correlations would be found at age ten or at age fourteen.
The lowest incercorrelation was .14. The highest was between Non-
academic Task Achievement and Anxiety (Story Six) with .46 at fourteen
years of age. Story Four, Anxiety, held nine out of twelve possible
intercorrelations significantly. The range was from .20 to .46. It
is, naturally-, the largest single contributor to the Total Negative
Affect by the Hero with .66 at age ten and .73 at age fourteen. It is
therefore the best single story for representation of frequency of
Negative Affect by the Hero in Mexico. Next contributor was Story Six,
Anxiety, with .54 and .57 and the third was Story Five, Authority with
.53 and .47 at ten and fourteen years of age respectively.

-277-



Hypothesis 36: There will be a positive relationship among the
measures of the same Story Completion Affect
dimension across the different behavior areas.
c) Total Affect Hero and Others.

Only twenty-one out of the forty-two possible intercorrelations were

significant. The hypothesis was halfway false. However, for some of

the stories it was largely true. The best example in this case was the
Total Affect of Hero and Others, as expressed in the Nonacademic Task
Achievement Story Seven, with nine out of twelve possible intercorre-

.b- lattons tithing significant. Next most generalizable frequency of Total
Affect was that on Story One, Academic Task Achievement, with seven out

of twelve possible intercorrelations appearing significant. All but

one of the stories contributed to the total scores for Affect of the
Hero and Others, and this was Anxiety, Story Six, at age fourteen. The

highest contributor to the total score was Nonacademic Task Achievement
with .45 at age ten and .65 at age fourteen followed by Interpersonal
Relations with .44 at age ten and .62 at age fourteen and Anxiety, Story
Four, with .53 at age ten and .55 at age fourteen.

Hypothesis 37: There will be positive relationships among the
Story Completion Total Positive Affect measures
and the Total Coping Style measures. There will
be a negative relationship among the Story Com-
pletion Negative Affect measures and the Total
Coping Style measures.

The first part of the hypothesis was largely false and the second

part was largely true. The Total Negative Affect of the Hero had

negative correlations with Stance at age fourteen of -.28, with Engage-
ment at age ten and at age fourteen with -.20 and -.30, with Initiation
at age fourteen with -.27, with Aid/Advice with -.14 and -.24 at age
ten and at age fourteen, with Solver with -.31 at age fourteen, with
Implementation with -.27 at age fourteen, etc. In general, in Mexico,
Negative Affect did go with lower Total Coping Style efficiency, while,
44i1 general, Positive Affect did not make for better or for worse Coping

Ef2ec;Areness.

hypothesis 38: There will be positive relationships between
Length of Response and various Coping Effectiveness
scores for eac story.

The hypothesis was false. Here and there a few negative and positive
correlations appeared, out these were not many more than those that could

be expected by mere chance.



Hypothesis 39: There will be positive relationships among
measures of the same Coping Style dimension
and Coping Effectiveness measures in the same
behavior areas across the two projective instru-
ments as well as positive relationships with the
total scores. a) Stance vs. Stance.

The hypothesis is false as one can derive from a look at the data
relating to Hypothesis 39. The same commentaries apply here, as in

Stage I.

Hypothesis 40: There will be positive relationships among
measures of the same Coping Style construct in
the same behavior areas across the two projective
instruments. b) Engagement vs. Engagement.

The hypothesis is false.

Hypothesis 4i: There will be positive relationships among
measures of the same coping style construct
in the same behavior areas, across the two
projective instruments. c) Aid/Advice vs.

Aid/Advice.

The hypothesis was false with the exception of Story Three, Aggres-
sion, that held four significant out of six possible intercorrelations
with the Sentence Completion measures. These were with Authority and
Academic Task Achievement at age ten and at age fourteen. This was

the only variable, too, that correlated with the Total Score of Aid/

Advice with .20 at age ten and .19 at age fourteen.

Hypothesis 42: There will be positive relationships among
measures of the same coping style construct in
the same behavior areas across the two projective

instruments. d) Coping Effectiveness vs.
Coping Effectiveness.

The hypothesis was generally false, except for Story Three that made
the hypothesis true at ten years of age, and for the Total Coping Ef-
fectiveness scores of the two instruments, particularly that of the
Story Completion, which showed nine significant out of twelve possible

intercorrelations with the variables of the Sentence Completion. How-

ever, these correlations were generally low, the largest appearing
between the two total Coping Effectiveness scores of the two instru-
ments with .27 at age ten and .20 at age fourteen.
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Hypothesis 43a: The Story Completion Positive Affect measures
will be positively related to the Sentence
Completion Positive Affect measures of the same
behavior areas.

The hypothesis is false.

Hypothesis 43b: The Story Completion Positive Affect measures
will be negatively related to the Sentence
Completion Hostile and Depressive Affect measures

in the same behavior areas.

The hypothesis is false. There were even more positive than negative

intercorrelations. The scores for Affect in one instrument just did
not seem to be related to the scores of Affect in the other instrument.
This was certainly an interesting finding as regards the importance of
the structure of an instrument.

Hypothesis 43c: The Story Completion Negative Affect measures
will be negatively related to the Sentence
Completion Positive Affect measures of the same

behavior areas.

This hypothesis is false.

Hypothesis 43d: The Story Completion Negative Affect measures will be
positively related to the Sentence Completion Hostile
and Depressive Affect measures of the same behavior

areas.

The hypothesis was generally false. Story Four, Anxiety, showed

six out of twelve possible intercorrelations significant at fourteen
years of age. Story Three, Aggression, five of twelve possible inter-
correlations at age fourteen and the Total Negative Affect for the
Story Com2letion scattered significant correlations with the measures

of the Sentence Completion.

Hypothesis 44a: The Sentence Completion measures of the Coping
Scyie dimensions will be positively related to
the SAI Good Coping measures in the five different
behavior areas. a) Sentence Completion Task

Achievement Coping Styles and Social Attitudes
Inventory variables.

The hypothesis was tru for the ten-year-olds, the SAI Task Achieve-
ment correlated .20 with task Achievement Stance, .17 with Task Achieve-
ment Engagement, .20 with Task Achievement Aid/Advice, .20 with Total
Stance. .19 with Total Engagement and .22 with Total Aid/Advice. When
the Total SAI score was taken into account, the hypothesis continued to
be true for the cen-year-olds and it was halfway true for the fourteen-

year-olds. The correlations ranged from .15 to .31.
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Hypothesis 44b: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different
behavior areas. b) Sentence Completion IPR
Coping Styles and SAI Good Coping.

Once again the hypothesis was true at age ten, and it was halfway
true at age fourteen for the Total SAI The size of the cor-
relation was very such the same as n Task Achievement.

Hypothesis 44c: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the fine different behavior
areas. c) Sentence Completion Authority Coping
Styles vs. SAI.

With only four exceptions, all of them ac the fourteen-year-old
level, the hypothesis was true. It was entirely true for the ten-year-
olds. It would appear that the SAI Authority Good Coping measures, and
the Sentence Completion Authority Coping Styles, went better along that
it was true for the other behavior areas. The actual correlations were
slightly higher in the average than those found in the previous dimen-
sions.

Hypothesis 44d: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. d) Sentence Completion Anxiety Coping Styles
and SAI Anxiety and SAI Total Score.

The hypothesis was false for the Anxiety measures of the Sentence
Completion test, but the Anxiety score of the SAI did correlate with the
Total Stance, Engagement and Aid/Advice of the Sentence Completion at
age ten and largely at age fourteen. The same statement was true for
the Total SAI score.

Hypothesis 44e: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. e) Sentence Completion Aggression Coping
Styles and SAI.

The hypothesis was false with the exception of the Total SAI score
and the Total Stance Engagement and Aid/Advice score of the Sentence
Completion.

Hypothesis 45a: The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. a) Story Completion Academic Task Achievement
Coping Styles vs. SAI Good Coping measures by behavior areas.
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The hypothesis was true for SAI Task Achievement at ten but not
generally at fourteen years of age. The hypothesis was generally true
for the SAI Total score at ten, and in six out of the nine possible

intercorrelations at fourteen years of age. When it came to the total

scores from the two instruments, the hypothesis was completely true at
ten but was totally false at fourteen years of age.

Hypothesis 45b: The Story Completion measures of Coping Style
dimensions will be positively related to the
SAI Good Coping measures in the five different
behavior areas. b) Story Completion Interpersonal
Relations Coping Style versus SAI Good Coping
measures in the five behavior areas.

The hypothesis was false. Naturally the same relationship was seen
at the ten-year-old level between the total scores for the Story Com-
pletion and the total score for the SAI as in the previous hypothesis.

Hypothesis 45c: The Story Completion measures of Coping Style
dimensions will be positively related to the
SAI Good Coping measures in the five different
behavior areas. c) Story Completion Aggression
and Coping Styles versus SAI Good Coping measures.

The hypothesis was false for the SAI Good Coping with Aggression
score and the individual scores for the Coping Style dimensions. How-

ever, at ten years of age the hypothesis was true between the SAI Good
Coping with Aggression score and the Sentence Completion total scores

for Aggression. On the other hand, the SAI Total score at ten years of
age cortelated significantly with all of the Story Completion Coping
Style dimensions for Aggression, at fourteen years of age the hypoth-
esis was false, even for the Total SAI score.

Hypothesis 45d: The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. d) Story Completion Anxiety Coping Styles
and SAI Good Coping measures.

The hypothes
of Anxiety.

Hypothesis 45e:

is was entirely false for the SAI Good Coping measures

The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. e) Story Completion Authority Coping Styles
and SA1 Good Coping.

The hypothesis was false.
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Hypothesis 45f: The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior

areas. f) Story Completion Anxiety Coping Styles

and SAI Good Coping measure.

The hypothesis was false.

Hypothesis 45g: The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior

areas. g) Story Completion Nonacademic Task Achieve-
ment Coping Styles and SAI Good Coping measures.

The hypothesis was false for the individual measures of Task Achieve-

ment. It was true at age ten between the SAI score for Task Achieve-

ment and the total scores of the Story Completion Coping Style dimen-

sions for Task Achievement. The Total SAI score produced a few
scattered significant correlations with the individual scores for Task

Achievement of the Story Completion at fourteen years of age.

Hypothesis 46: The Sentence Completion measures of Coping Ef-
fectiveness will be positively related to the SAI
Good Coping measures in the same behavior areas.

The by thesis was largely true for the Sentence Completion Coping

Effectiveness in Task Achievement. It was largely true, at ten years of

age, for the Sentence Completion Coping Effectiveness for :nterpersonal

Relations. It was largely true at age fourteen for the Sentence Comple-

tion Coping Effectiveness with Aggression. There were few other

scattered intercorrelations for the Coping Effectiveness with Authority

of the Sentence Completion. The Total Coping Effectiveness score for

the Sentence Completion produced nine significant correlations out of

twelve with the 3AI variables and the Total SAI score produced nine out

of twelve sign_ficant correlations with the Sentence Completion Coping

Effectiveness scores. The Total SAI and the Total Coping Effectiveness

for the Sentence Completion correlated .34 at age ten and .23 at age

fourteen.

Hypothesis 47: The Story Completion measures of Coping Ef-
fectiveness will be positively related to the SAI
Good Coping measures in the same behavior areas.

As it can be seen from the data relating to Hypothesis 47, this

hypothesis wab generally false.
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Hypothesis 48a: The SAI Good Coping scores will be positively
related with the Story Completion Positive Affect

measures.

A look at the data relating to Hypothesis 48a will show that this

hypothesis was generally false.

Hypothesis 48b. The SAI Good Coping scores will be negatively
related with the Story Completion Negative Affect
measures.

This hypothesis was false with very few and scattered exceptions.

Hypothesis 49a: The SAI Good Coping scores will be positively
related with the Sentence Completion Positive
Affect measures.

This hypothesis was entirely false. Once more, Positive Affect did

not seem to have any relationship with the goodness of coping behavior.

Hypothesis 49o: The SAI Good Coping scores will be negatively
related with the Sentence Completion Hostile and
Depressive Affect measures.

Only thirty-three out of one hundred forty-four possible intercor-
relations were, as expected, negative and significant. The SAI Good

Coping score for Anxiety led the others with eight negative correla-

tions. Itwas followed by the score for Interpersonal Relations with

seven and SAI Authority with six. On the side of the Sentence Comple-
tion, the Hostile measures for Aggression and Task Achievement led the
others with six negative correlations, followed by the Total Hostile

score with five.

Hypothesis 50: The Occupational Values Intrinsic measures will

be positively related with the Sentence and Story

Total Coping dimension measures.

Although the hypothesis was largely false, it was true for certain

ages and for certain values. Thus, the Occupational Value of Altruism
made it largely true at both age ten i.Ad at age fourteen, with signifi-
cant correlations with the total measures of the Sentence Completion for

Stance, Engagement, Aid/Advice and Coping Effectiveness. The correla-

tions ranged from .18 to .28 and were generally larger at ten than at
fourteen years of age. Since the Occupational Value of Altruism ranked
third among the fifteen Occupational Valuer for Mexico, these positive
correlations with Coping Effectiveness speak well of the realism and
importance of this value. There were a few scattered correlations at
age fourteen between the value of Altruism and several of the scores of
the Story Completion.
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The Occupational Value of Creativity made the hypothesis true, for
the most, with both the Sentence and the Story Completion Coping
dimension measures at age ten but not at age fourteen. Finally, the

Total Intrinsic and the Occupational Value of Intellectual Stimulation
produced five correlations with the Coping dimension measures, mainly

with the Sentence Completion. In summary, it was the Occupational
Value of Creativity, Intellectual Stimulation, and Altruism which were
rated in the first, third, and fifth place among the Occupational Values

in Mexico, which had positive correlations with efficient coping.

Hypothesis 51: The Occupational Values Intrinsic measures will be
positively related with the SAI Good Coping measures.

The hypothesis was largely false except that, at age ten, Creativity

had four out of six significant correlations, Intellectual Stimulation
had three ,Jut of six at age fourteen, Total Intrinsic had three out of

six at age ten, and Altruism had two out of six at age ten. It was,

hown':cr, Independence that had the largest number of correlations with
the SAI Good Coping measures, but they were, interestingly enough, all

negative and largely at fourteen years of age. I like to see in this

evident negative correlations of independence at fourteen years of age,

with the SAI good coping measures, that the Mexican culture is certain-

ly interdependent and that good coping does not go too well with

independence. Interestingly, the largest negative correlation was with

the Good Coping measure of the SAI before Aggression. It was almost as

if it was indicated that in Mexico independent individuals can not cope
very well with the aggressive behavior from others.

Hypothesis 52: The Occupational Values Intrinsic measures will
be negatively related with the Views of Life Active

Response measures.

The hypothesis was largely false, actually there were a few of the

Views of Life factors and the Occupational Intrinsic values that cor-
related positively and others negatively. The age was fourteen since

the Views of Life were given only to fourteen-year-old children.
Altruism led all the other values with four negative and one positive

correlation. Other Occupational Values with three intercorrelations

were Esthetics, Independence, Management, Intellectual Stimulation, and

Creativity. It is interesting that these values be again significantly

correlated.

Hypothesis 53: The Occupational Values Intrinsic measures will
be positively related with the Story Total Positive
Affect measure and the Sentence Total Positive
Affect measures.

The hypothesis was entirely false for the Total Sentence Positive
Affect and largely false for the Total Story Positive Affect.
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Hypothesis 54: The Occupational Values Intrinsic measures will
be negatively related with the Sentence Completion
Total Hostile aad Depressive Affect and with the
Story Completion Total Negative Affect.

The hypothesis was almost entirely false.

Hypothesis 55, The Occupational Values Extrinsic measures will
be negatively related with the Sentence and Story

Total Coping dimensions.

The hypothesis was false for the Story Total Coping dimension
measures but largely or partially true at ten years of age for a few
Occupational Values in their relationship with the Total Coping dimen-
sion measures of the Sentence Completion. Thus, the Occupational Value
of Economic Returns had a negative correlation of -.18 with Total Stance,
of -.14 with Total Engagement, of -.15 with Total Aid/Advice and of -.22
with Total Coping Effectiveness of the Sentence Completion. The Occupa-

tional Value of Security correlated -.16 with Total Engagement, -.16
with Total Aid/Advice and -.15 with Total Coping Effectiveness. The

hypothesis was true at age ten and for the Sentence Completion Extrinsic
Total score of the Occupational Values, with -.19 with the Sentence
Total Attitude, -.17 for Total Stance, -.19 for Total Engagement, -.18
with Total Aid/Advice and -.22 with the Total Coping Effectiveness.

Hypothesis 56: The Occupational Values Extrinsic measures will
be negatively related with the SAI Good Coping

measures.

This hypothesis was largely false. It was only halfway true for the

ten-year-olds on the Total Extrinsic Occupational Value score. This

measure correlated -.14 with the Interpersonal Relation score of the
SAI, -.25 with Anxiety and -.15 with the SAI total at age ten and -.16
with Anxiety at age fourteen.

Hypothesis 57: The Occupational Values Extrinsic measures will
be negatively related with active measures of the
Views of Life.

This hypothesis was largely false. However, there were a few of the
Extrinsic Values that held interesting negative correlations with several

active measures of the Views of Life. Thus, the value of Security cor-
related negatively -.15 with the Intrinsic versus Extrinsic factor, -.21
with the Independence/Interdependence value, -.18 with the Earned/Bestowed
Status, -.21 with the Self-Other Initiation, -.14 with the Instrumental-
Fantasy and -.22 with the Total Score. This certainly indicates that
the more a person selects security, as one of his preferred occupational
values, the less active and self-initiating is he, which makes good
sense. It is interesting that the individuals that gave much value to
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the quality of the surroundings where they were working had a

tendency to be passive in the Immediate/Delayed, Task Achievement/

Interpersonal Relations, the Self/Other Factors, and in the Total

Score with one of the largest single negative intercorrelations

of -.30. Finally, those who valued as associates in their job
people that they like, had a negative correlation with Academic
Locus of Control of -.14, a positive correlation with the In-
trinsic/Extrinsic value of work of .16, the largest negative inter-

correlation with Task Achievement/Interpersonal Relations of -.32,
which was very reasonable. A positive correlation with Earned/

Bestowed Status, a negative correlation of -.29 with Self/Joint

Implementation and -.16 with Intrumental/Fantasy. These correlations

make good sense.

Hypothesis 58: The Occupational Values Extrinsic measures will
be negatively related with the Story Total
Positive Affect measure and the Sentence Total

Positive Affect measure.

The hypothesis was false.

Hypothesis 59: The Occupational Values Extrinsic measures will
be positively related with Sentence Completion
Total Hostile and Total Depressive Affect measures
and the Story Completion Total Negative Affect.

This hypothesis was false.

Hypothesis 60: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration,
will be negatively related with the Story Total

Coping dimension measures.

The hypothesis was largely true at age ten and almost entirely false

at age fourteen. The results that may be observed certainly indicated

that the higher the Occupational Aspiration, the Occupational Expecta-

tion and the Educational Aspiration, up to a certain point, the lesser

the ability to cope as measured by the Story Total Coping dimension

measures. It is interesting that this should be the case only for the

ten-year-olds and not for the fourteen-year-olds where, if anything, in

one case at fourteen the relationship was positive.

Hypothesis 61: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration,
will be negatively related with the Sentence Total

Coping dimension measures.

The hypothesis was true for four of the five Sentence Total Coping
dimension measures at the ten-year-old level. This size of the
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correlation was similar to those observed for the Story Completion.
The conclusion indicated there is validity here.

Hypothesis 62: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration,
will be negatively related with the SAI Good Coping
measures.

This hypothesis was largely false, although for the SAI total score
and the SAI Anxiety it was largely true at the ten-year-old level, in
regards to the Occupational Expectation and the Educational Aspirations.
Educational Aspiration had five negative correlations at the ten-year-
old level. These reinforced to some extent the conclusions given in
the last two hypotheses.

Hypothesis 63: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration,
will be negatively related with the Active Response
measures of the Views of Life.

This hypothesis was almost entirely false. However, it was largely
true for some factors, and it was true for the Total Active Passive
score. There was, however, one factor in which the results were opposite
zo the hypothesis, with the three intercorrelations being positive.
This was variable 55, Self-Solver/Other Solver. This indicates, that to
the small, but significant extent to which the correlations permit, the
Self-Solver tended to have higher occupational aspirations and expecta-
tions and educational aspirations than the individual that lets others
help him solve the problems. The opposite, however, appeared in the
factor of Self-Initiation/Other Initiation which raises a question about
the connotation of actually beginning action, oneself, to children in
the Mexican context. From the correlations of variable 62, Views of
Life, one concludes that those who consider that life is to be enjoyed,
in Mexico, have to the extent of the correlation, lower occupational
aspirations and educational aspirations than those who consider that it
is to be endured. Finally, the correlation with variable 63, Total
Score, fulfills the hypothesis, suggesting that the more active individ-
uals tend to have lower occupational and educational aspirations than

those who tend to be passive, which goes well with the results of the
previous hypotheses.

Hypothesis 64: The status level measures of Occupational Aspiration
Occupational Expectation and Educational Aspiration,
will be negatively related with the Story Completion
Total Positive Affect measure and the Sentence
Completion Total Positive Affect measures.

This hypothesis was false.
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Hypothesis 65: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration,
will be positively related with the Sentence Com-
pletion Total Hostile and Depressive Affect measures
and the Story Completion Total Negative Affect measure.

The hypothesis was false for the Story Completion Total Negative
Affect measure, but it was largely true for the Sentence Completion
Total Depressive Affect measure, and partially true at age ten for the
Sentence Completion Total Hostile measure. The Occupational Aspiration

Status Level measure correlated .15 at zge ten and .20 at age fourteen
with the Total Depressive, indicating a sigrificant trend for those who
responded with Depressive Affect to the Sentence Completion to have
higher occupational aspirations. Very similar trend was found between

the Educational Aspirations with .21 at age t?n and .15 at age fourteen
and tne Total Depressive measure of the Sentence Completion. Finally,

at ten years of age, Occupational Expectz-tions and Educational Aspira-
tions correlated .17 and .22 respectively with the Total Hostile Affect
Df the Sentence Completion.

Hypothesis 92: There will be a positive relationship among the
Parent/Child Interaction items of the Sentence
Completion instrument.

This hypothesis was true for tne most. However, one should point out

that several of these variables were not independent from each other.
Thus, Interaction with Father and Interaction with Mother had one part
of the score in common with the score for the Self-Concept. However,

the scores for Mother Interaction and Father Interaction were indepen-
dent from each other and the scores of the Self-Concept and the Parent/
Child Interaction, variable 118, were independent too. The Mother

interaction and the Father Interaction variables made the hypothesis
entirely true with substantial to moderately high correlations which
ranged from .49 to .74% The Self-Concept did not correlate with the
Parent/Child Interaction but it did with the Mother Interaction and the
Father Interaction.

Hypothesis 53: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Authority Attitude Coping Style,
Coping Effectiveness and Positive Affect measures
of the Sentence Completion instrument.

The hypothesis was largely false. It was found to be true only be-
tween the Self-Concept and the Attitude towards Authority score of the
Sentence Completion with .20 at age ten and .19 at age fourteen. The

Parent/Child Interaction actually showed the opposite of the postulated
relationship at age ten as it can be seen from the correlation matrix
for Hypothesis 93.
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Hypothesis 94: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and both the Authority Hostile and the
Depressive Affect measures.

This hypothesis was entirely false. There was actually the opposite
of the hypothesis for the Parent/Child Interaction and the Authority
Depressive Affect which showed a positive relationship of .23 at age
ten and .21 at age fourteen.

Hypothesis 95: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Total Attitude Copiag Style,
Coping Effectiveness and Positive Affect measures of
the Sentence Completion instrument.

The hypothesis was largely false. It tended to Fe true for variable
108, the Total Attitude of the Sentence Completion. which correlated
.16 at age ten and .17 at age fourteen with the Self-Concept, .21 at
age fourteen with the Mother Interaction and .17 at age fourteen with

the Father Interaction. Actually, the largest 'dumber of significant
correlations were negative and these appeared between the Parent/Child

Interaction and the Total Stance, Total Engagement, Total Aid/Advice
and Total Coping Effectiveness of the Sentence Completion. These

negative correlations ranged from -.15 to -.22. This situation may even
mean that the better the father and child get along, the greater the
spoiling of the child by the father and the lesser his ability in the
coping sequence.

Hypothesis 96: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and both the Total Hostile and Total
Depressive Affect measures of the Sentence Completion.

This hypothesis was almost entirely false. Again, the Parent/Child

Interaction showed the opposite of the hypothesis with a plus .26 cor-
relation with Total Depressive Affect at age ten and of a plus .20 at

age fourteen. Is this again another small evidence of the overdependent

child?

Hypothesis 97: There will be a positive relationship between the
Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness
and Positive Affect scale scores from Story Five,
concerning authority relations.

This hypothesis was almost entirely false. The variables of the
Parent/Child Interaction had no relationship with coping variables of
Story Five concerning authority relations.
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Hypothesis 98: There will be a negative relationship between the
Parent/Child Interaction scores of the Sentence
Completion and the Negative Affect measure from
Story Five, concerning authority relations.

The hypothesis was largely false, it was only true for the Self-
Concept at age ten, but the three other significant correlations which
appeared in the matrix went against the hypothesis. At age fourteen

the Self-Concept correlated positively with Negative Affect of the Hero
in Story Five, concerning authority relations, with the Parent/Child
Interaction at age ten, .17, and with the Mother Interaction .16 at age
fourteen. It is almost as though the better the interactions of the
child with the mother, with the parents at large, the more negative
affect was shown by the hero in the authority relations.

Hypothesis 99a: There will be a positive relationship between the
Parent/Child Interaction scores of the Sentence Com-
pletion and Coping Style, Coping Effectiveness and
Positive Affect scale scores from Story Four since
(though classified as Anxiety Story) it concerns
parental relations.

The hypothesis was almost entirely false.

Hypothesis 99b: There mill be a positive relationship between the
Parent Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness
and Positive Affect scale scores for Story Six since
(though classified as Anxiety Story), it concerns

parental relations.

For two of the Parent/Child Interaction scores, this hypothesis
was largely true at age ten but not at age fourteen. The Self-Concept

correlated positively with nine out of the thirteen measures for this
particular story. The correlations ranged from .14 to .22 with a

median correlation of .19. The Mother Interaction produced also nine
intercorrelations at ten years of age and the range here was from .15
to .24 with a median correlation of.21. Finally, the Father Inter-
action showed four positive correlations at age ten and one at age

fourteen. This pattern certainly indicates that this particular story,
Story Six, was the one that best reproduced the Parent/Child Inter-
actions, as measured by these specific variables of the Sentence Com-
pletion.

Hypothesis 100: There will be a negative relationship between the
Parent/Child Interaction scores of the Sentence
Completion and the Negative Affect measures from
both Stories Four and Six.
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This hypothesis was almost entirely false with the exception of a
negative correlation of -.15 at age ten between the Self-Concept and
the Negative Affect for Story Four.

Hypothesis 101: There will be a positive
Parent/Child Interaction
Completion and the Total
Coping Effectiveness and
Story Completion.

relationship between the
items of the Sentence
Scores for Coping Style,
Positive Affect from the

Only the variable of the Self-Concept, and at age ten, made this

hypothesis largely true. Eight out of twelve of the intercorrelations

were significant. They ranged from .14 to .17 with a median of .15.

Hypothesis 102: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the total score for Negative Affect for
the Story Completion.

The hypothesis was false. Actually, the opposite was found for the
Self-Concept at age fourteen, awl the Mother Interaction at age four-
teen. In Mexicans, as far as I can tell, there is a certain amount
of what I would call positive negative affect, This positive negative
affect was exhibited particularly by somewhat spoiled children and
pampered adolescents and adults and many Mexican children may be subject
to this condition for periods of time. It is exhibited in order to gain
further interest, and attention from their parents. This may have to
do with these apparently contradictory results.

Hypothesis 103: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the "Good Coping" score of the Authority
area as well as the Total "Good Coping" score of the
SAI.

This hypothesis was zntirely false. The SAI measures were apparently
totally irrelevant to these measures of the Sentenc- Completion.

Hypothesis 104: There will be a positive relationship between the

Father/Child Interaction items from the Sentence
Completion and the Occupational Value of Follow Father

The bpothesis was fatse.

hypothesis 105: There will be a positive relationship between the

Parent/Child Interaction items of the Sentence Com-
pletion and the Intrinsic Occupational Values.

The hypothesis was false. Actually, half of the 4ery few significant
correlations were negative. It is interesting to enumerate them. The
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Self-Concept correlated positively with Altruism at age ten, negatively
with Esthetics and Independence at age fourteen, and positively with
Self-Satisfaction at age fourteen. A good Mother Interaction correlated
negatively with Independence at age fourteen, once more the overdepen-
dent syndrome. The Father Interaction also correlated negatively at age
fourteen with Independence and positively at age fourteen with Variety.

Hypothesis 106: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Extrinsic Occupational Values.

In the few cases where there was a significant correlation, the
opposite of the hypothesis was true. The Self-Concept correlated posi-

tively with Security .24 at age fourteen and with Prestige .14 at age
ten. The Parent/Child Interaction correlated positively at age ten with
Security, the Mother/Child Interaction positively at age fourteen with
Security, and the Father/Child Interaction positively at age fourteen
with Security, too. This is certainly contradictory, why should chil-
dren who have a good self-concept and good interactions with their
parents, search of all things for the occupational value of security.
Is it at all that they want to prolong their interdependent pattern?

Hypothesis 107: There will be a negative relationship between the
Father/Child Interaction item from the Sentence
Completion and the discrepancy score between the
Father's Occupation and the Child's Aspiration.

This hypothesis was false.

Hypothesis 108: There will be a positive correlation between the
Parent/Child Interaction items from the Sentence
Completion and all Views of Life subscales plus
the Total Score.

The hypothesis was false. About half of the significant correla-
tions were negative. The Self-Concept correlated negatively with Rate
of Action, Self-Solver, and positively with the Views of Life. The

Parent/Child Interaction correlated negatively with Competition/Co-
,Dperation which sounds right, and negatively with Activity/Passivity
Under Stress. This also makes sense. The Mother Interaction variable
was the o -e that had the largest number of intercorrelations, negative
with Rate of Action and Competition/Cooperation, and positive with
Earned Status/Bestowed Status, Control/Expressivity and Acceptance and
Positive/Negative Self-Concept.
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PREDICTOR-CRITEFION RELATIONSHIPS

Hypothesis 66: There will be positive relationships between the
Intrinsic Occupational Values and the Criterion

measures.

This hypothesis was largely false. However, there were certain

values that made it from largely to partially true, particularly at

ten years of age. The achievement measures more often made it true

than the BRS measures. The Occupational Value of Altruism led all the

others at ten years of age, with all but two of the intercorrelatior.:

appearing significant. The correlations ranged from .16 to .27. This

lowest correlation was with Math Achievement and the largest with GPA,

BRS Initiation and BRS Aggression That is to say, those children who

were interested in the type of job in which they could be of help to

others, did somewhat better than others in Math, in GPA, in being

initiators of activity and in dealing with aggressive actions from

others. They also did significantly better in the BRS Task Achieve-

ment, Authority, Interpersonal Relations, Implementation, and Solver.

The Occupational Value of Independence correlated .20 at age fourteen

with Math Achievement and Reading Achievement, and at age ten it had

negative correlations ranging from -.14 to -.19 with all but one of the

BRS measures. It did not appear to be good at age ten for scores in
achievement, to have the Occupational Value of Independence,but at age
fourteen it appeared to go somewhat better with objective achievement.

The value of Intellectual Stimulation produced negative correlations at

age fourteen with the achievement criteria. On the other hand, the Oc-

cupational Value of Creativity made the hypothesis true at ten years of

age with a .24 correlation with Math Achievement, .31 with Reading

Achievement and .27 with GPA. The Occupational Value of Variety gave

the opposite of the hypothesis, at both age ten and age fourteen, with

the achievement measures. It appeared to oe that those who selected the
Occupational Value of Variety tended in the average to be less good in

the achievement measures than others. The actual correlations ranged

from -.16 to -.26 with a median value of -.18. Finally, the Intrinsic

Occupational Value gave a number of correlations, not any higher than
those that we have seen up to now, which were significant and positive,
particularly at age ten, with the criterion measures.

Hypothesis 67: There will be negative relationships between the
Extrinsic Occupational Values and the Criterion

measures.

Although the hypothesis was largely false, there were exceptions for

certain Occupational Values. Thus, the Occupational Value of Security
made the hypothesis true for ten-year-old in its correlations with Math,
Reading and GPA. The Occupational Value of Surroundings had significant
negative relationships with BRS Task Achievement, Interpersonal Rela-
tions, Implementation, Initiation and Solver at ten years of age, and

-294-



with Reading Achievement, BRS Initiation and Solver at age fourteen.
The Occupational Value of Associates showed negative correlations at

fourteen years of age with BRS Task Achievement, Interpersonal Rela-
tions, Implementation, Initiation, and Solver, and at ten years of age

with Achievement GPA. Finally, the Total Extrirsic score for the

Occupational Value made the hypothesis nearly true at age ten for its

negative correlations with Reading and GPA Achievement, BRS Task Achieve-
ment, Interpersonal Relations, Implementation, Initiation, Solver and

Aggression. At age fourteen it had negative correlations with BRS Inter-

personal Relations and Solver. On the other hand, two of the values

showed a few correlations contrary to the hypothesis, thus the Occupa-
tional Value of Success had positive correlations of .16 with Reading

Achievement and .20 with GPA Achievement and .14 with BRS Implementa-

tion and Solver. Finally, interestingly enough, the Occupational Value

of Follow Father at fourteen years of age showed significant, if small,

correlations with Math and Reading Achievement of .1'4 and .16.

Hypothesis 68: There will be negative relationships between the
status level of Occupational Aspiration, Occupa-
tional Expec,ation and Educational Aspiration and

the Criterion measures.

The hypothesis was true for the ten-year-olds and largely true for

the fourteen-year-olds. It was, indeed, a testimony to the significant

amount of unrealism of the occupational and educational aspirations of

these ten- and fourteen-year-old children. The correlations ranged from

a small -.13 to a substantial -.45, with a median of -.31. The correla-

tions were generally higher at age ten than they were at age fourteen,
where, in two cases, for Occupational Expectations there were no correla-

tions. The finding that there was a negative correlation of -.45
between Reading Achievement and Educational Aspirations at age ten, and

of -.32 at age fourteen, stressed the extent to which it was indispens-
able, in vocational orientation, to pay attention to both the achieve-

ment criteria and the aspirations before reaching any conclusion about

the realistic academic future of these children. If the discrepancy

between their achievement measures and their occupational and ed ication-
al aspirations is large, one should be very cautious and very wise in

the guidance.

Hypothesis 69: There will be negative relationships between the
Occupational Interest discrepancy score and the

Criterion measures.

The hypothesis was false for Variable 34 which is discrepancy between
the objective status level of the subject's expectation and the subject's
aspiration. It was, however, true for the fourteen-year-olds, in regards
to the discrepancy between tne objective status level of the father's

occupation and the objective status level of the child's aspiration.
This means, therefore, that those who have the largest discrepancy be-
tween their aspirations for occupation and the objective level of the
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father's occupation, will tend at fourteen years of age to have a
lesser score in the achievement criteria for Math, Reading and GPA.
There were no correlations between these two variables and the BRS
Criterion measures.

Hypothesis 70: There will be a positive relationship between the
SAI Good Coping measures and the Criterion measures.

The hypothesis was true at the ten-year-old level for the achieve-
ment measures, but not in general for the BRS criterion measures. The

good coping measures, at age ten, correlated with Math Achievement from
.16 to .24, with Reading Achievement from .21 to .35 and with GPA from
.24 to .31. At fourteen years of age there were no correlations,
except three, which were actually negative. It certainly appeared that
the SAI way be a valid measure at age ten but not at age fourteen, for
these purposes at least. The SAI Good Coping score for Interpersonal
Relations showed several other correlations at age ten and at age four-
teen: at age ten with BRS Initiation, Solver and Aggression, and at
age fourteen with BRS Interpersonal. Relations and Self-Assertion.

Hypothesis 71: There will be a positive relationship between the
Views of Life Active Response measures and the
criterion measures.

This hypothesis was generally false. However, particularly for the
achievement measures, several of the variables of the Views of Life
made the hypothesis either true or mainly true. Let us see then the
exceptions to the generalized opening statement. It is interesting to
note that the generalized Locus of Control should have so many signifi-
cant correlations with the crite-.ion measures. There were seven out of
twelve possible intercorrelations that were significant. They are: .16

Reading, .18 with BRS Task Achievement, .l'+ with BRS Authority, .20 with
BRS Implementation, .18 with BRS Self-Assertion, .18 with BRS Initiation
and .27 with BRS Solver. On the contrary and strangely, the Academic
Locus of Control didn't have any positive correlation and one negative
with Reading of -.15. Variable 48, Intrinsic/Extrinsic Value of Work
showed all three intercorrelations with the achievement measures signifi-
cant and ranging from .14 to .33, .19 with Math, .33 with Reading and

.14 with GPA. Variable 51, Independent/Interdependent st-rwed a correla-

tion of .25 with Math and .26 with Reading. Variable 52, Earned/
Bestowed Status showed the largest intercorrelations with the achieve-

ment measures with .b1 with Math, .41 with Reading and .18 with GPA.
Variable 62, Views o. Life, made, again, the hypothesis true for the
achievement measures with .18 with Math, .14 with Reading and .20 with
GPA. Finally, it is interesting to note that the two variables which
have to do with Self-Solver/Other Solver and Self/Joint Implementations,
gave, as it might be expected from the theory of affiliation and co-
operation in Mexico, negative intercorrelations with the achievement
measures ranging from -.14 to -.27. Perhaps the main importance of the
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data of this hypothesis is that they pinpoint those subsyndromes of

the Views of Life, which showed the greatest promise of becoming

predictors of academic achievement. The scales with promise can be

lengthened in the future.

Hypothesis 72: There will be a positive relationship between the
criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior. a) Stance.

The hypothesis was false for Stance before Aggression and Stance

before Task Achievement of the Sentence Completion, but it was almost

completely true, at ten years of age, for Stance before Authority,
less than halfway true for Stance before Anxiety. For Stance before

Interpersonal Relations and the achievement criterion measures it was

true, and almost completely true for the Total Stance score of the

Sentence Completion. The results, for the fourteen-year-olds, made

the hypothesis false with a few random exceptions. It may be concluded

in general that the Sentence Completion Stance measure was validated at

age ten but not at age fourteen.

Hypothesis 73: There will be a positive relationship between the
criterion measures and the Sentence Completion

Coping Style variables in the different areas of

behavior. b) Engagement.

The hypothesis was generally false for the BRS criterion measures.
It was true for the relationship of some of the areas of behavior and

the achievement measureb. Thus, and only at the ten-year-old level,
Engagement before Authority had correlations ranging from .14 to .30

with achievement measures, Engagement before Interpersonal Relations

had correlations of .23 to .35, Engagement before Task Achievement had

a plus .18 correlation with Reading and a plus .16 correlation with

GPA. The Total Engagement score had a .23 correlation with Mathematic

Achievement, .30 with Reading Achievement and .38 wiih GPA. One can

conclude from this, that, like in the case of Stance, it is the areas

of Authority and Interpersonal Relations that do correlate with actual

achievement in Mexico. The hypothesis was false for the fourteen-year-

olds. In some cases it was actually the opposite of the hypothesis,

as it happened with Engagement before Aggression which correlated neg-

atively -.24 with Reading Achievement, -.16 with GPA, and -.14 with BRS

Task Achievement.

Hypothesis 74: There will be a positive relationship between the
criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior. c) Aid/Advice.
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Aid/Advice is a funny score. The highest scores were given to those
who solved problems without aid or advice from others. Midpoint scores

were given to those who solved the problem with the aid or advice of

others and the low scores were given to those who did not even engage

the problem. I wonder what would happen if the highest scores in Mexico

were given to those who solved the problem with the aid or advice of

others, and the medium scores to those who solved them by themselves.
The scoring, as it is, favors the individualistic active approach to

life. The hypothesis was false for some of the areas of behavior, it

was mainly true at ten years of age for some other areas of behavior

and it showed a scattering of validity with some of the criterion

measures. Compared with others, the achievement measures were the ones

that correlated the best. Again, Aid/Advice in the area of Authority

and Aid/Advice in the area of Interpersonal Relations, led all the other

areas in the number of correlations. Thus, at age ten, Aid/Advice

before Authority showed eight out of twelve possible intercorrelations
as significant, the range being from .16 to .34. The largest intercor-

relations were .20 with Reading Achievement and .34 with GPA. Aid/

Advice in Interpersonal Relations showed relatively good intercorrela-
tions with the achievement measures with .25 with Math, .34 with Reading
and .36 with GPA at age ten and .22 with Math, and .14 wi t-4 Reading at

age fourteen. These variables also showed a few scatter( significant

correlations, particularly at age fourteen, with the BRS. Task Achieve-

ment Aid/Advice showed, at age ten, a significant correlation of .19

with Reading and .19 with GPA. Finally, the best measure of all was the

Total Aid/Advice with .24 with Math, .36 with Reading ana .44 with GPA
at age ten and scattered intercorrelations at age ten and age fourteen

with the ERS criterion measures.

Hypothesis 75: There will be a positive relationship between the
criterion measures and the Sentence Completion Coping

Style variables in the different areas of behavior.

d) Coping Effectiveness.

Although the hypothesis as stated was largely false, for certain
measures and behavior areas and ages, it was either largely true, half-

way true, etc. Again, Authority and Interpersonal Relations made a good

show. But we have a difference: the showing of Coping Effectiveness

with Anxiety which, particularly at age fourteen, showed five significant
correlations out of the twelve, fundamentally with the BRS criterion

measures. Regarding the achievement measures, the Coping Effectiveness
with Authority correlated .16 with Math, .22 with Reading and .33 with

GPA. The Coping Effectiveness in Interpersonal Relations, .16 with

Math, .27 with Reading and .35 with GPA, Coping Effectiveness before

Task Achievement, .21 with Reading and .22 with GPA at age ten. Finally,

the Total Coping Effectiveness score showed .16 with Math, .32 with
Reading and .42 with GPA, all at age ten, plus scattered significant
correlations with the BRS at both age ten and age fourteen.
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Hypothesis 76: There will be a positive relationship between the
Sertence Completion Attitude measures and the
criterion measures. e) Attitude.

The hypothesis was true at age ten for Authority and for Anxiety.
The Attitude toward Task Achievement showed several significant cor-
relations with the criterion measures at age fourteen. The Total

Attitude score, at age ten, correlated significantly with ten out of
twelve criterion measures. It may be said, then, that particularly
at ten years of age, the measures in regards to Interpersonal Re-

latiolis and Anxiety did correlate significantly with the achieve-
ment criterion measures; while at age fourteen it was only Attitude

toward Task Achievement that related to actual achievement. This

may be true developmental shift in values. In Stage I, there were no

positive correlations among the Attitude variables and the criteria.

Hypothesis 77: There will be a positive relationship between the
Sentence Completion Positive Affect variables and
the criterion measures. f) Sentence Positive Affect.

This hypothesis was largely false.

Hypothesis 78a: There will be a negative relationship between the
Sentence Completion Hostile and Depressive Affect
variables and the criterion measures.

Although this hypothesis was largely false, there were sufficient
intercorrelations in the suggested direction to make a commentary. The

hypothesis was certainly false for Math, but it was partially true for

Reading. Thus, there was a -.15 intercorrelation with Authority De-
pressive Affect, -.18 with Anxiety Hostile Affect, -.16 with Inter-
personal Relations Hostile Affect and -.14 with the Total Hostile Af-
fect at age ten, and at age fourteen -.15 with Aggression Depressive,
-.14 with Interpersonal Relations Depressive and -.15 with Total

Depressive. For GPA, there was a -.28 correlation with Anxiety Hostile
Affect, -.25 with Interpersonal Relations Hostile Affect and -.28 with

Total Hostile. A hostile attitude in Mexico certainly does not pay,
particularly in regard to authority and interpersonal relations. The

patternir; in Mexico tends to make smiling, friendly, happy inter-

actors.

Hypothesis 78b: There will be a negative relationship between the
Sentence Completion Hostile and Depressive Affect
variables and the criterion measures. b) Sentence

Hostile and Depressive Affect versus BRS.

The hypothesis was generally false.

-299-



Hypothesis 79: There will be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. a) Stance.

The hypothesis was false for the BRS criterion measures. With few
exceptions, the hypothesis was also false for the achievement measures.
Math Achievement had significant correlations in the direction of the
hypothesis at ten years of age and against the hypothesis at age four-
teen. Thus, it had a significant correlation of .19 with Story Six,
Anxiety, at age ten and a negative correlation of -.16 at age fourteen.
It had a positive correlation at age fourteen with Story Two, Inter-
personal Relations Stance, and a negative correlation with Story One,
Academic Task Achievement, at age fourteen and a positive correlation
with Total Stance at age ten. Reading Achievement had another three

inconsistent correlations with Stance.

Hypothesis 80: There will be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. b) Engagement.

The hypothesis was entirely false for the BRS and showed the smite

inconsistent correlations in pretty much the same behavior areas as it
happened with Stance.

Hypothesis 81: There will be a positive relationship between the cri-
terion measures and the Story Completion Coping Style
dimensions. c) Initiation.

With a few exceptions in some of the variables, this hypothesis was
also generally false. However, particularly at age ten, there were sig-
nificant positive correlations between Initiation for Story Three, Ag-
gression, and the three achievement measures. There were also signifi-
cant correlations ranging from .19 to .26 at ten years of age, between
Initiation in Story Two, Interpersonal Relations, and the achievement
measures. The same variable had the largest number of significant rela-
tionships, showing five significant out of nine possible intercorrela
tions with the BRS criterion measures, .19 with Task Achievement BRS, .15
with Authority BRS, .17 with Implementation BRS, .17 with Initiation BRS,

and .17 with BRS Solver.

Hypothesis 82: There will be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. d) Aid/Advice.

The hypothesis was generally false with a few exceptions, mainly at
ten years of age. Thus, Aid/Advice in Story Three, Aggression, gave
seven significant out of twelve possible correlations. The highest in-

tercorrelation was between this variable and Reading Achievement with
.25 followed by .18 with GPA, .18 with BRS Solver and .17 with BRS
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Aggression, etc. Story Five, Aid/Advice for Authority, gave five
significant out of the twelve possible intercorrelations. There were

a few other scattered intercorrelations.

Hypothesis 83: There will be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. e) Solver.

The hypothesis for the BRS was largely false. In regard to the

achievement criterion measures, there were several of the variables of

the Story Completion which gave three significant out of three correla-

tions. Probably the most important one, since it gave three intercor-
relations at age ten and two at age fourteen was Story Two, Solver for

Interpersonal Relations. It showed .29 at age ten and .25 at age four-

teen with Math, .27 at age ten and .15 at age fourteen with Reading and

.24 at age ten with GPA. Story Five, Solver for Authority, gave .21
with Math, .22 with Reading and .18 with GPA at age ten, and Story
Three, Solver for Aggression, showed .14 with Math, .29 with Reading
and .23 with GPA at age ten. This particular variable showed, also, a

few significant correlations with the BRS. In general, the Solver

variable in the Story Completion showed significant positive relation-
ships for the behavior areas of Interpersonal Relations, Authority and

Aggression.

Hypothesis 84: There wili be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. f) Implementation.

Again, the hypothesis was largely false with a few exceptions. Thus,

Implementation for Story Three, Aggression, showed eight out of twelve
intercorrelations at a significant level. It correlated .16 with Math,

.29 with Reading, .29 with GPA and had five intercorrelations with BRS
criterion measures, all at the ten-year-old level. Interpersonal

Relations, Implementation, Story Two had two intercorrelations at age
fourteen, .21 with Math., and .14 with Reading and one at age ten, .19

witn GPA.

hypothesis 65: There will be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. g) Outcome.

The hypothesis was generally false, only Story Three, Aggression,
and Anxiety Story Four, showed their outcome score correlating with the
achievement variables at age ten and in one case at age fourteen. The

correlations ranged from .15 to .27.
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Hypothesis 86: There will be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. h) Evaluation of Outcome.

This hypothesis was largely false with very few exceptions. As a

matter of fact, if anything, at age fourteen the contrary to the hypoth-
esis may be found in scattered negative correlations.

Hypothesis 87: There will be a positive relationship between the
criterion measures and the Story Completion Coping
Style dimensions. i) Coping Effectiveness.

The hypothesis again was largely false. Only Coping Effectiveness

for Story three, Aggression, Coping Effectiveness for Stoty Five,
Authority and Coping Effectiveness for Story Two, Interpersonal Rela-
tions,,and Coping Effectiveness for Nonacademic Task Achievement,
produced some intercorrelations with the achievement measures at the

ten-year-old level. Thus, Story Three, Aggression, correlated .16 with
Math, .26 with Reading and .26 with GPA; Authority correlated .16 with
Math at age fourteen and .16 at age ten with Reading, Interpersonal
Relations, .22 with Reading and .22 with GPA at age ten and .14 with
Math at age fourteen, etc.

Hypothesis 88: There will be a positive relationship between
the criterion measures and the Story Completion
Coping Style dimensions. 3) Instrumentality.

With very few exceptions, the hypothesis was false for the BRS
measures and with a relatively greater number of exceptions it was also

false for the achievement measures. The exceptions are: Instrumentality
for Aggression, Story Three, with three out of six intercorrelations
significant, Authority, Story Five with three out of six too, Story Two,
Interpersonal Relations with three out of six, and the only variable
that made the hypothesis true for the achievement measures, at both age
ten and age fourceen, was the Total Score for Instrumentality. These

correlations ranged from .14 to .32 with a median of .20.

ily2othesis 39: There will be a positive relationship between the

criterion measures and the Story Completion Coping
Style dimensions. k) Positive Affect of the Hero.

This hypothesis was false. As a matter of fact, of the few signifi-
cant intercorrelations, the largest number by far were negative rather
than positive.
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Hypothesis 90: There will be a negative relationship between the
criterion measures and the Story Completion Negative
Affect dimensions. 1) Negative Affect Hero.

This hypothesis was almost entirely false. As a matter of fact,
of the very few significant correlations, most were in the opposite
direction to the hypothesis.

Hypothesis 109: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion instrument and the Aptitude and achievement
measures.

The hypothesis was largely false, and, in two cases, it was the
opposite. Thus, the Self-Concept correlated positively with the GPA
at age fourteen, the Parent/Child Interaction correlated positively
with the Raven and negatively with the Reading Achievement at age ten.
The Mother Interaction correlated negatively with the Reading Achieve-
ment at age ten and positively with the GPA at age fourteen.

Hypothesis 110: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Authority score of the Peer BRS.

This hypothesis was false.

Hypothesis 111: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Coping Style dimension scores
from the Peer BRS.

Although the hypothesis was largely false, it was true between the
Self-Concept at age fourteen and the Total Positive Implementation
and the Total Positive Initiation of the US. The same similar cor-
relations existed at fourteen years of age for the Mother Interaction
variable.
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24 RETURNS -.38 .35 -.23 .17 .27 -.27 .24 23 - 14 .26 -.49 ..47

25 SURROUNDINGS .18 .24 -.14 .15 -.20 27 .19 .23 -.33 14 -.20 .16

26 ASSOCIATES .20 18 .32 .14 .19 -.19 28 .16 -.14 - 22 .16

FOLLOW
28 FAIRER .19 -.17 -.12 -.21 .18 -.23 - 15 -.44 .44

TO: AL

30 EXTRINSIC -.28 28 .41 -.32 -.16 .26 -.17 -.23 -.25 - 36 -.41 -.37 .42 - 34 .35

HYPOTHESIS 6: There will be positive relationships among the status level measures of

the Occupational Aspiration, Occupational Expectation, and Educational

Aspiration measures.

IhSTRI.NENTS Occupational Interests

VARIABLES: Occupational Aspiration

Occupational Expectation
Educational Aspiration

31* 32* 36*

OCC. OCC INT OCC. TNT.

OCC. ASP. OCC. EXP. ED. ASP.

10 14 10 14 10 14

OCCUPATIONAL
31 ASPIRATION

OCCUPATIONAL

.56 .47 .46 .54 *Remember that these Variables are reversed. Thum,

any crrrlatimn, involving these Variables, if

32 EXPLCTATHE
ED'CATIONAL

56 47 .50 .46 positive are actuall, negative correlations and, if

negati e, are actually positive correlations. 'That

36 ASPIRATION. .46 1 54 .50 .46 is, the lower the nurber the higher the aspiration or
expectation love: and vice versa.

HYPOTHESIS 2: There will be a positive relationship between the two
Occupational Interests discrepancy measures.

EXPECTATION-
34 ASPIRATION

CCCOPATION-

35 ASPIRATION

34

OCC. I":

EXP. lisp.
10 14

.32 .39

35

OCC. INT.

OCC./ASP
10 14

.32

INSTRUMENTS: Occupational Interest
VARIABLES: Occupational Interest

Discrepancy Meamures

HYPOTHESIS 8: 7-,ere will be pcsitive relationships among the SAI INSIRUNTENTS: Social Attitudes Inventory

good coping measures across the five behavior areas. VARIABLES: SAI Good Coping Measures

SAI
TASK

37 ACNIEV0MENT

38 AUTSORITY .30

39 AC.05,.CSION 33

INT:.RPlASONAL

0 RELATIONS .39

41 ANXIETY 26

TOTAL
42 SCORE .64

37

SAI

TA'S< A"..

10

2b

Si 7
C :7

11

30 26

78 28

.22

31 .17

.43 .61

39

c1I

AC.,KESSION

.0 i.

33

.28

.18 .2U .31

.35 1' .29

61 .71 .70

40 41

cAI SAI

,212 ANXIE7Y

10 14

.3c .

.22 , 18

31

.15 30

.67 70

10 14

.26 .31

17 .35

17 29

.15 30

.51 .64
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mlvmesis 9: There 1011 b. positive rtlition,htps among th. 1,11tob

reeponet measures across the tw,nty hyndrorms p1

I II 1.14r
111 61111 II ( )1';'1- !ATTU.% - S1A, 1. 111

1'51111001rTS:

VARIABIES:

vfeum of Life

dews of Life
of Iift "Active"
is the 7,4.31 score

41 44 45 41 41 48 49 :0 SI 52 51 54 55 'Cl, 5h 59 60 61 62 63
vti V61 V61 vel VA1 VA1 761 ;761 77;47 7.T1 VFt V61 Vol V61 V61 V61 V6i v61 V61
14 14 14 14 14 14 14 14 )4 14 14 14 14 14 14 14 ?. 14 14 14

LOCUS OP
43 cantvot .17 .14 .24 .14 .41

ACADEMIC
44 LOCUS OF COM -.14

ACTION-
45 INACTION 16 .14 24

IMMEDIATE
---

46 DELAYED .15 .18 40

RATE OF
47 ACTION .15 .19 -.15 -.27 .33

INTRINSIC
48 EXTRINSIC .17 .26 .28

TASK ACN.
49 IfR .16 .20 .20 .40

COMPETITION -
50 CO-OPERATION .15 -.23

L.DEPENDENT
51 ETERDEPENDENT -.14 .26 .24 -.14 .29

EARNED STATUS -
52 'Si:STOWED STATUS 24 .22 -.15 .16 .31

CONFitObT -
53 AVOID 14 .16 .29

SELF-INITI
54 OTHER INITI. .24 16 .i9 .15 .22 .52

SELF SOLVER
55 OTTER SOLVER -.15 .21

SELF-JOINT
56 IMPLEXENTATION -.:5 20 .22

INSTRUMENT -
58 FANTASY .14 .._a .27 .36

CONT./EXPRESS-
59 IVITY 6 RCCEPT. -.27 -.23

ACT./PASS.
60 UNDER STRESS .16 -.14 .26

POS./NEC.
---

61 SELF-CONCEPT .14 .18 -.14 .27 -.14 .29

62 IIIIEF:

OF
.14

TOTAL
63 SCORE

.41 .24 40 .33 .28 40 .29 .31 .29 .52 .21 .22 .36 .26 .29 .14

MIMESIS 10. There will be positive relationships among the measures of the
same Sentence Completion coping style variables across different
behavior area+.

STANCE
10C ACCRESSION

83 AUTHORITY

92 ANXIETY
15TERFERSCNAL

74 RELATIONS
TASK

t>5 ACHIEVEMENT
TOTAL

109 STANCE

100

S7e1 CE

AC.0 'ESS:C0

IC 14

.23 19

83 92

STANCE STANCE

AN<tETY
10 14

.23 1 19 .19 .14

.19 .14 .32 I .29

.19 35 , 29

.47

74 65

SrANCE STANCE
IPR TASK kat.

10 14 10 14

.19

.32 .29 .3>

.23

.19

.48 .80 .76 .54

.14

.29

.23

.60 .64

.19

.14

.66 .34 .37

UNSTRUNENTS: Sentence Completion
VARIABLES: Stance across different

behavior areas

HYPOTHESIS 11: There wtIl be posiLive relationships among the measures of the
same Sentence Completion copini, style variables across ditfrent
behavior 'aces.

LSC.A....FM1INT

101 AA,ESSI0N

84 AMORITY

s 1 AN \ 11 IN

r. kr 45015AL

75 h I.AV,ONS

VIs
. VI Ml NT

,,),

110 ), N I

111 93
rNt \(.) ,,11 F15',\'M
Acrt ,SS 0`. Al 401111 AN

10

Is

ph
,N7,67 ;61 611 !w5rE

1. 10 1. 10 1 In 1 10 le

.19 .:0 15

.17 .2. 20

'0 17 17 1'1 15

,.4 JO

15 :14

.,, rA

INSER1WNTS: Sentence Completion
VAR1AbLFS linen,. .411. ACcOSIs different

behavior areas
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INFORM'S 12: Tlure will be poeitiv' relotIonnhips amnng the m.n,,ures of the nose
Sentence CwpItt1,41 coping style variables across different behavior areas.

67

AID/AL ICE
Ar'E' ION
10 14

AID/ADVICE
b7 AGGRESSION

76 AUTHORITY

85 ANLIETY 16 .18

INTERPERSONAL
94 RELATIONS

TASK
102 ACHIEVEMENT

TOTAL
111 AID/ADVICE .51 49

75

A:D/P-410E
A TWAIITY
19 14

-T-
.27 .21

19

.19

67 .64

65 94 102

AIDMAICh AID/ADVICE AID/ADVICE

ALAIETY IPR TACK ACH.
10 144 10 14 10 14

.16 .18

27 .21 .19 .19

.15 .21

.15 .19 17

.21 .19 .17

.66 .62 .48 .61 .43 33

mcrAINFNTS:

VARIAELES:

Santence Completion
Aid/Advice across
different behavior &&&&&

HYPOTHESIS 13: There will be positive relat:onships among the measures of the same
Ser :ence Completion coping style variables across different behavior areas.

INSTRUMENTS: Sentence Completion
VARIABLES: Coping Effectiveness across

different behavior *****

103 86 95 77 68
COP. EFF.CC'. 77F. COP. Cry. COP. EFF. COP. EFF.

ACC'IESI-.10N .....THCRITY ANXIETY IPR TASK ACH

10 14 10 14 10 14 10 14 10 14

COPING EFF.
103 AGGRESSION .17 .26 21 .27 .26 .18 .17 .21

86 AUTHORITY .25 26 .28 .38 .37 .38 .20 .24

95 ANXIETY .28 .38 .33 .15

INLEXPERSCWAL
77 RELATIONS .26 .18 .37 .38 .33 .17 .17

TASK
68 ACHIEVEMENT .17 .21 .20 .24 .15 .17 .17

TOTAL
112 COPING EFT. .57 .55 .76 .7] 61 .64 .67 70 49 .45

HYPOTHESIS 14; There sill be a positive relationship among the Coping Style
Dirension Total Scores and Coping Effectiveness Total Score.

UsTICHENTS: Sentence Completion

VARIABLES: Coping Style Distension

Total Scores and Copies

Effectiveness

109 110 111 112

-071.: WrAL TOTAL
AID ADVICE

TOTAL

:-SC: EICACIYENT COP. EFF.

1: 14 10 14

-1---
10 14 10 14

TOTAL
109 STANCE .69 . 71 72 .72 .88 .87

TOTAL
!110 ENGAGEMENT c 71 96 .95 .71 72

TOTAL
1.95111 AID/ADVICE .7' .72 .55 .77 .75

TOTAL
112 COPING EFT. .8/ .71 .72 77 .75

HYPOTHESIS 15: Thorn will he positive relationAips among the Sentence Completion
attitude measures and AttiteJe T.,tal Store *cress behavior areas.

ATTITME
82 ArniOsITY

91 Wirt"(
i5ireat8SMAL

73 RI ATIVLs
TAS K

N4 A.oir1,11-NT

TO Al

fun A1.41,t1 el

91 71

An( . 14 Ari runK.

m9x11 n

10 1. 10 14

iq

1' 4,1 i4

ATUTVTIE

TASKACO:
10 14

.70

19

P: tiN
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HYPOTHESIS 14- 'here w111 h, s positive relattotAhtp aeon, the measures of the maw! Sentence
Completion affect dimension accuse the dn. rent behavior areas and with the
Total Affect scores.

INTimcMENTS:

VANtAbLES
Sentence Omnietion
Hostile Affect dimension
across the diff be

hsvior areas

104 87 96 7$ 611

HOSI.AFF. HOST.AFF. BOST AFF. HOST.AFF. HOST.AFF.
ACGIESS1CN le :1110111:Y ANXIETY IPR TASK ACP%
10 14 10 14 10 14 10 14 10 14

HOST. AFFECT
104 AGGRESSION .22 .18

87 AUTHORITY .22 .18 .17 .18 .19

96 ANXIETY .17 .29 .14 .23

INTERPERSONAL
78 RELATIONS .18 .19 .29 .14

TASK
69 ACHIEVEMENT .23

TOTAL HOSTILE
113 AFFECT .56 .64 .64 .66 .61 .43 .65 .60 .27 .20

HYPOTHESIS 17: There
Sentence

will be a positive relationship among the measures of the same INSTRUMENTS: Sentence Completion
Completion affect dimension across the different behavior areas. VARIABLES: Depressive Affect

105 88 97 79 70
DEPT.F.AFF. DEPPE.AFF. DEPRE.AFF. DEPRE.AFF. DEPRE,Mh
AC.CPESS ArTHOMITE k:NKIETY IPR T4SII

10 14 1G 14 10 14 10 14 10 14
DEPRLSS.AFF.

105 AGGHESSICE .22 .19 .17 .15 .19 .14

88 AUTHORITY .21 .28 .21 .32 .20 .23

97 ANXIETY .17 .21 .28 .19 .21 .14

INTERPERSONAL
79 RELATIONS .15 .19 .21 .32 .19 .21

TASK
70 ACHIEVEMINT .14 .20 .23 .14

TOTAL
114 DEPRESSIVE .41 .39 .77 .77 .60 .67 .58 .66 .38 .33

HYPCqHESIS 18: There will be a positive relationship among the measures of the sear DISTRUHENTS: Sentence Completion
Sentence Completion affect dimension across the different behavior arose. VARIABLES: Neutral Affect

NEUTRAL AFFECT
106 AGGRESSION

106 89 98 80
:1....7 AF:. let_. Arr. Nr-T.Arr. Nirr. AFF.
AGGRtSSTON A.17,02ITY ANXIETY IP2
10 14 10 14 13 14 10 14

89 AUTHORITY .19 .24

.19 .24 .20 .25 .1/

96 ANXIETY .20 .25 .31 .32

INTIAPERfONAL
80 RELATIONS 17 .23 .29 .47

TASK
71 ACIIIOAMENT 7 .17 .27

TOTAL
115 NEITRAL APP. .49 .53 .75 79

.31 .32 .29

.31

.23

.47 .17 1 .27

.30 .20

71

MUT. AFF.
TASK ACH

.31 1.30

'16

.63 .65 7,17 .18 1.40--/Z---

.16

HYPOTHESIS 19: There will be a positive relationship among the measures of the same INSTRUMENTS: Sentence Completion
Sentence Completion affect dimension across the different behavior areas. VARIABLES: Positive Affect

POSITIVE AFT.
107 AGGRESSION

90 AUTHORITY

99 AWITY
1N1..eFOJNAL

51 ill ,IONS

72 Atit.rViPIN1

I0,AL
114 ro.. ArircT

107 90 99 81 7?

TOc.AI'F. P03.11111. 1,014*P. 1205.417. ros.Arr.
NH 10-c Anti )1 F17; AV( EN IPR 7%Sk ACTH.

10 1. 10iS 10 14 10 14 10 1.

.43
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I I+, I' .11) he n p t Iv, r. I .n II L.. .1, n IL. 1 t 41 A, thud' a vou

A..: r p11: .

1.1 fv. r, Int 1,p1m1111.

h. 11,.. ,, the It 1 At tIl 0 or. and Ile 1,3 nl 11..1 11. ..1 IN premmiu,

West n'asuree

11 1 114 114
.---__ ____. -- -_--

ire,-l--
--,

,tiAl. .n
,V;111T lit Pr,Y.,,ii; I.e.iirlr

- _ - _.

.4 i4 11, 14 1, 14

108 ATTITUDE -.17 1:.18 I 1
TOTAL

:AviA,d,
%,1., (,, I,I (ion

, Atillo,. unA

Att,it /Sohores

HYPOTHESIS 21. There dill be positive relationships
betsven the total Positive Affect Measure

and tic Total Attitude ncaaure and the Cueing Score Totals.
There will be

negative relationships betwLer
the tntal amount of Hostile end Depressive

Affect expressed and the Copirg Style and Effectiveness Total Scores.

116 113 114 108

TOTAL TOTAL TOTAL TOTAL

POSI-IVE HOSTILE D_NIESSIVE ATTITUDE

10 14 10 14 .0 14 10 14

TOTAL
109 STANCE 14 -.41 -.48 -.59 -.65 .14 17

TOTAL
110 ENGAGEMENT

-.41 .47 - 26 37 .26 .16

TOTAL
111 AID/ADVICE

- 42 .49 -.29 x.37 .24 .19

TOTAL
112 COPING EFF.

-.54 .69 -.59 -.69 .22 .23

INSTRUMENTS: Sentence Completion

VARIABLES: Total Scores

HYPOTHESIT 22- There
Stor
across

Coping

will be a positive relationship among
the measures of the

Completion coping style dimensions and Coping Effectiveness

tne different behavior areas
and with the Total scores for

Style and Coping Effectiveness.

149 177 163 191 133

same
scores

121

Story 1

INSTRUMENTS: Story Completion

VARIABLES: Stance

205.

Stara 3 Story - Star: 4 Stor Story 2 Stoi:xL.
NA - TA

,,CRESS -'G". A.7110R:TY ANXIETY

....6

kXIETY IPR A - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 1

STORY 3
149 ACCRESSION

STORY 5

177 AUT4ORITY
29 25

STORY 4

163 ANXIETY
.29

19 .17

STORY 6

191 ANXIETY
.25

STORY 2

135 IPR

23

STORY 1

121 ACAD.TASX ACH.
.19

STORY 7

205 NA - TASK ACH.
.17 .23

TOTAL
219 STANCE

20 .32 .60 .46 .51 54 .61 .49 .26 .26 .52 .42 .24 .33

SYNTHESIS 23: There will be a positive
relation.'llp among the meas,res of the same

Story Comnletion cops -:y style direnstons and Coping Effectiveness

scores acres, tne different
:ehaetor areas and with the Total scores

for Coping Style and Coping iffectiveness.

IbSIMMENTS: Story Completion

VARIABLES: Engagement

150 175 lb'. 142 136 171

IA

206

Sr
5,a;FSSION'

'3 cor
AiT,In,,7

5 Si,' 2 1.__

;A\1,..",_

it,. 4...._

''5','N

C'. v-._ ---
i,: -

_Story 7
3A TA

STORY 3

1r) ,4 lo 1'. 10 1. 1.. 1. 1,, 1.

--r

10 I. 10 14

150 AGGRESSION 4-- .2J 13

STORY 5

178 MINORITY
29 23 .17

STORY 4

164 ANXIETY
.29

.21 .16

STORY 6

192 ANXIETY
.24

STORY 2

136 IPR
SrOM5 1

122 At'513.1.A5K ACM. 23 .14 .17 4 71 .19

S71,4X

206 NA :ASK ACM.
.16

TOTA1

220 E1,A6EMI.NT 52 55 .58 1 .14 45 .4$ .nO 7' 10 .56
$
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POT111:ti I S 14. T,,e re will he a posit I4e r- nt1.oi11ip awing the men] n,rem

St ry coping et tie dint, mitinn and Cnpiny. E.I let
ft-r Coping Style and Coping Efft ci1vtnesg.

151 179 165 111 117

the name

t 1v. neon scores

lil

2 ',1.0ry

INSTRPhaN1g. 't.ry r.m7Itson
VARIAAIXZ: Initiation

/07

Story_ 3 Stry S sLami Story 0 2.221y 1 C0122.-..
7A NA - TAAGGRESSION AUT1'9AllY /4 FTY A:./IETY IPR A -

10 14 10 14 10 14 19 14 10 14 10 14 10 14

STORY 3

151 AGGRESSION .15
STORY S

179 ALTHGRITI .26 .26 .12 .16 .14

STORY 4

165 ANXIETY .26 .27 .17

STORY 6

193 ANXIETY .26 .18 .16

STORY 2

137 IPR .12 .16 .18 .16

STORY 1

123 ACAD.TASK ACH. .16 .14 .27

STORY 7

207 NA - TASK ACH. .17

TOTAL
221 INITIATION .57 53 .55 .37 .43 .51 .60 .34 .38 1 .24 .53 .43 .28 .29

HYPOTRES/S 25: There will be a positive relationship among the measures of the same INSTRUMENTS: Story Completion

Story Completion coping style dimensions and Coping Effectiveness score VARIABLES: Ald/Advice

across the different behavior areas and with the Total scores for

Ccptng Style and Coping Effectiveness.

152 180

Story 3 Story S

AGCRESSIGt AMORITY
10 14 10 14

STORY 3
152 AGGRESSION

STORY 5

180 AUTHOR/TY
STORY 4

166 ANXIETY .15

STORY 6
194 ANXIETY .19

STORY 2

138 IPR

STORY i
17,4 ACAD.TASK ACH. .15

STORY 7
208 NA - TASK ACH.

TOTAL
222 AID/ADVICE .56 .53 .50

166

Story 4
KaIETY
10 14

IS .19

194 138 124 208

Scorn. 6 Story 2 Storyj Story 7

ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14

.18

.15

.39 l.43 .52 .36 23 37 .50

HYPOTHESIS 26: There will be a positive relationship among the measures of the same
Story Completion coping sale dimensions and Coping Effectiveness
scares across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

153

Star, 1
AC(REFS70r,

151

Smote 5
AU:HoRITY

1b7 1'15 139 125

Story 4 Scot. 6 vt,T, 2 Story
ANX1EN ANXIFIN 1PR A -

153

1S1

167

195

139

125

209

223

STORY 3
AGGRESSION
STORY 5
AUTI.JRIYY

STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPR
STORY 1
ACANTASX ACH.
STORY 7
NA - TASK ACH.
TnrAL
4OLVER

IC 14 10 14 10 14 10

.17 14

.17

.14

.11 .15

.50 1 .45.52 .50 .41 57 SR

14

17

.13

.44 .28 .26

INSTRUMENTS: Story Completion
VARIABLES: Solver

209

Story 7

1A NA - TA

10 14 10 14 10 14

18

r-

.15

17 .15

I4

.14

.1.- o
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HYPOTHESIS 27: There will be a positive relationship among
the manures of the same 1NS1R1340.TS: Story Completion

Story Co,pletion coping style dinennions and Coping Effectiveness
VAR1APLES: Implementation

cores across the different behavior frees and with the Total scores

for Coping Style end Coping Effectiveness.

154

182

168

196

140

126

210

224

STORY 3
MOUIESSION
STORY 5
MINORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
Itt
STORY 1
ACAD.TASN ACE.
STORY 7
NA - TASX ACM.

TOTAL
IMPLEMENTATION

154 182 168 196 140 126 210

Story 3 Story 5 Story 6 ...--21/2--.6"
IPR

ILELEi Story 7

AGGIWAION AUTHORITY
...§k1LE-A

AL.: ? :ry ANX LTY A - TA NA - TA

10 14 10 leo 10 14 10 14 10 14 10 14 10 14

.17

.11 .21 .15 .18 .15

.18

.21

.15
.24

.18

.17 .15 .24

.53 .52 .54 .42 .44 47 .59 .40 .22 .22 .53 .41 .35 .32

HYPOTHESIS 28: There will be a positive relationship
among the measures of the same

Story Completion coping style dimensions and Coping Effectiveness

scores across the different
behavior ***** and with the Total scores

for Coping Style and Coping Effectiveness.

INSTRUMENTS: Story Completion

VARIABLES: Outcome

155 183 169 197 141 127 211

St-TV 3 Story 5 Story 4 Story 6 Story 2 Story 1 Ai2EILL__

AGGRESSIO.: AUTHORITY ANXIETY ANXIETY IPR A TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3

155 AGGRESSION
.14 .26 .14 .16 .16

STORY 5

183 AUTHORITY .14 .30 .15 .15 .16 .16

STORY 4
169 ANXIETY .26 .30

.26

STORY 6

197 ANXIETY
14 .15

.22

STORY 2
141 111

.15
.14

STORY 1

127 ACAD.TASX ACH. .16 .16 .26 .14

STORY 7

211 NA - TASK ACM.
.16 .16 .22

TOTAL
225 OUTCOME .47 .47 62 41 .64 .54 .45 .52 .40 29 .53 49 .36 .41

HYPOTHESIS 29. There will be a positive relationship among
the measures of the same INSTRIDIENTS: Story Completion

Story Corpletton coping style dimensions and Coping Effectiveness scores VARIABLES: Evaluation of outcome

across tee di:fere-It behavior arc . and with the Total scores for Coping

Style and Coping Effectiveness.

156 184 170 198 142 128 212

Stcry 3 sissy1,._ Story 4 Store 6 Store 2 Story 1 Story 7

AGGRZSSIO% AVTHORIN ANXIETY ANXIETY IPR A - TA NA -TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
156 AGGRESSION

.15 .29 20 .16

STORY 5
184 A1'TI6YRITY

.14 .16 .12 .23 .17

STORY 4

170 ANXIETY 15 .14
.18

STORY 6
198 ANXIETY .29 16

STORY 2
142 IFR 20

.17

STORY 1

128 ACAILTASK ACM. .23
17 .,1

STORY 7
212 NA - TASN ACM. 16 .17 .18 .'1

TOTAL UAL.
226 Of OUICOME .S1 ..4 .54 42 .40 .42 .46 .44 .51 .36 44 .48 .46

-311-
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HYPOTHESIS .10. 11 re s+1 I1 L. A I II II .41 p it.. I WO/ r. t 01A
Story I. millet l,tn , /1. 11., tif,CIIV nem,

AI ',rex Lin dill r. I', .slur nr/ as and wilt, the Tnt1 scores

f'r Coping ',tyle Ind t..ping Elfektivcne40.

157 185 171 199

itre i Tory 5 Story. h

ACCPESSIlr. A111101,11Y AN/ACCY A1411. CY

157

185

STORY 3
AGGKESSION
STORY 5
AUTHORITY
STORY 4

10 14 Ir.

171 ANXIETY .32

STORY 6
199 ANXIETY .28

STORY 2
143 IPR .16 .14

STORY 1
129 ACAD.TASK ACH 24 15 20

STORY 7
213 WA - TASK ACM.

TOTAL
227 COPING EFF. '57 55 .61

14 10 14 10 1'.

IY.181.11.1S. !Anry C,mpletIon

VANIA6LLS: Ceping Effictfvenese

141 179 213

.t.qv 2 Story 2__

11.11 A - 14 ,IA - TA

III 14 I,/ 14 10 14

16 24 .15

.14

30

.43 .36 .29

HYPOTHESIS 31: There will be a positive relationship among the measures of the same
Story Completion -oping style dimensions and Coping Effectiveness
scores across the different behavior ***** and with the Total scores

fcr Coping Style and Coping Effectiveness.

162

Story 3

ACGFESSIO',

10 14

STORY 3
162 AGGRESSION

STORY 5
190 AUTHORITY

STORY 4
176 ANXIETY

STORY 6
204 ANXIETY 19

STORY 2
148 IPR

STORY 1
134 ACAD.TASK ACM. .23

STORY 7
216 NA - TASK ACM.

TOTAL
232 INSTRUMLNTALITY'SO .38

INSTRUMENTS: Story Completion

VAAIALES: Instrumentality

190 :76 204 148 134 218

Store 5 Story 4 Story b Story 2 iStoryi Story 7

A"THMITY ANXIETY AEXIEfY IPR A - TA NA TA

10 14 10 .4 10 14 10 14 10 14 10 14

.19 23

.28 .17 .16

.28 .19 .19

.17 .19 .19 .21

.18

.19 .19

.16 .21 .18

.55 .49 53 .49 .65 .41 .41 .34 .43 .22 .44 .56

HYPOTHESIS 32a: There vill be a positive relationship among the Coping Style
Dimens'on Tuts' Scores and Total Coping Effectiveness.

219

TOTAL
STANCE

1410

TOTAL
219 STANGE

TOTAL
220 at-ACV:ENT .90 81

"OTAL
221 INITIATION 64 7'

TOTAL
222 AID/ADVICE .67 65

TOTAL
223 SOLVER .75 ..'8

TOTAL
224 INPLEMTATION .74 .bb

TOTAL
225 °mom .61 .5:

TOTAL rvAL.
216 .'r WCOME .32 .:t

ToTAl.

227 CO1.1'111 FVFEIT. 114
cat

IOTA! 17.$1101.:T

228 LIMfI 14

Tonm
112 IM,t81'1,4fALI7V 61

220 221 222 273 224

TOTAL TOTAL TOTAL TOTAL TOTAL
INPLE sea.EN.7-ACE5MI.T INITIATION AID/ADVICE SOLVER

10 14 10 1: 10 14 10 14 10 14

.9J 81 .77 .b7 .65 75

.43 .85 76 74 81

.93 88 79 .80 .87 .82 .83 .82

.76 .74 .79 .80 .78 .78 .74 .81

Si .75 .87 .82 .78 78

.80 .75 .63 82 .76 $1 .88 .67

6! .52.68 .17 .65 54 .5: .411

.82 SI

[

v0

1.

.Ph

$$

-.1.

NS

88 .4) 42

IS

h 11
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INSTRUMENTS: Story Completton
VARIABLES: Coping Style Dimension

Total Scores and Coping
Effectiveness
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HYPOTHESIS 32b will be a positive relationship amng tb, C. ytina Stylt

Dimension Total Scotts and Total C:ang Effectiveness. vApiAntc.::

.torn

(.011 :,tyit Dimension

T,tn1 Scott* and Coping
Effectiveness

225 726 227 228 232

COP FFF. COP. !FF.
EVAL. mac.

COP. EPP. COP. CFI. COP. FFF.

ourcom COP. EPP Pes.11^Jnt INSTRUMENT.

10 14 10 14 10 14 10 14 10 14

TOTAL
225 OUTCOME .51 .51 .82 .74 .52 .41

TOTAL EVAL.
226 OF OUTCOVE 51 .51 .45 .49 .16 .27 .22

TOTAL
227 COP.EFFECT. .82 .74 .45 .49 .76 .69

TOTAL RESPONSE
228 LENGTH .16 .24 .15

TOTAL
232 lISTRUMENTALITY.57 .41 .27 .22 .76 .69 .24 .15

HYPOTHESIS 33: There will be a positive relationship among length of

responses across all behavior

TNSTRUMC1TS: Story Completion

VARIABLES: Length of Responses
across all behavior areas

158 186 172 200 144 130 214

Story 3 Stcry 5 Story 4 Story 6 Story 2 Itoial Story 7

ACCRESSIM AUTHORITY ANXIETY ANXIETY IPR A - TA NA TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
158 AGCRESSICO .61 .57 .63 64 .56 53 .53 .64 .46 .62 .50 .48

STORY 5
186 AUTHORITY .61 .57 .6 .61 .65 .65 .49 1 .37 .49 .62 .57

STORY 4

172 ANXIETY .63 .64 .63 .61 .60 .58 .51 .62 .39 .58 .60 .47

STORY 6
20e ANXIETY .56 .53 .65 .65 .60 58 .48 .53 .31 .50 .55 .47

STORY 2
144 IPR .53 .64 .49 .61 .51 .62 .48 .53 .67 .66 .47 .41

STORY 1
130 ACAD.TASK ACH. .46 .62 .37 .49 .39 .58 .31 .50 .67 .66 .33 .41

STORY 7
214 NA TASK ACH. 50 .48 .62 .57 .60 .47 .55 .47 .47 .41 .33 .41

TOTAL LENGTH
228 OF RESPONSE 79 .82 .82 82 .81 .82 .77 78 .77 .81 .66 .78 .76 .69

HYPOTHESIS 34: There will be a positive relationship among the measures of the
szte Story Completion affect dimension across the different

t s.avior areas.

INSTRLIENTS: Story Completion

VARIABLES: Positive Affect Nero

159 187 173 201 145 131 215

3 Story...5 Stotv 4 Story Story 2 Story 1 Story 7

AGALS5I0. AL1?ORITY ANXIETY ANXIETY IPR A - TA XA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
159 AGGRESSION .18 .14 [.27 18 .17 .20

STORY 5
187 AMORITY 18 .18 .19 .32 .16

STORY 4
173 ANXIETY .18 .19 .24

STORY 6
201 ANXIETY .14 .19 .32 .19 .16 .20 .20

STORY 2
145 IPR .27 .16 .21 1_23

STORY 1
131 ACAD.TASK ACH. 18 20 .21

STORY 7
215 NA - TASK ACH. .17 .20 .16 .24 .13 20 .23 .21

TOTAL
229 POSITIVE ATT. .32 .47 .38 .41 .56 .44 .47 .42 .57 .64 .50 .52 .61 .56

-313-



HYPOTHESIS 35: 1..ere will b. a p ) Iv, rt 1

'4 ury 41 ihn al I. 4,14

I It 1,o r,,

MI X1,91/111 01 I' Ar I ttpri I Al VI. L. lAt,"E' It

t
I ,4 t

m5iNININTS Story I,..p14t1044

41.1 011 ACnau I1.. III I. t. Jit ho Novi Or Art 41$ VARIABLES. N.KAtIvc AII0ct Her.

;co PA 114 /07 14h 11/ 216

ary_i
mtrrssiu;

,r

AN/111Y

r

;

1. tnr 7

I14!

' k.ry_l

A - IA

_q ry2
Nt - TA

10 J6 14 10 14 .107 14- 10 14 10 14 10 14

STONY 3

160 AGGRESSION
sTaty 5

.21 1S .19 .14

188 AMORIST .28 20 .15 .19 .21 .15

STORY 4
-2-14--114 ANXIETY .26 .20 .21 .20 .21 34 .24 .46

STORY 6
202 ANXIETY .15 .21 .20 28 .29

STORY

146 IPR .19 .15 .19 .21 .19 .20

STORY 1

132 ACAD.TASK ACH,
STORY 7

.14 .21 .15 .34 .28 .19 .29

216 Ns, - TASK ACE.
.24 .46 .29 .20 .29

230
TOTAL NEGATIVE
AFFECT HERO .57 .28 .53 47 .66 .73 54 .57 .42 .46 36 .52 .37 .62

AYPOTHESTS 36: There will be a positive relationship among the neasures of the same

Story Completion affect dimension across different behavior areas.

INSTRUMENTS: Story Compl ou

VARIABLES: Total Affect Hero
and Others

161 189 175 203 147 133 217

Story 3 Story 5 Story 4 Story 6 Story 2 Story I Story 7

AGGRESSION /0./31DRITY ANXIETY ANXIETY IPR A - TA a* - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
161 AGGFESSION .21

.16 - 12 19 .14

STORY 5
189 AUTHORITY .30 .18 .16 .14 .14 .17

STORY 4
175 ANXIC.TY .21 .30 .18 .14 .16 .25 .31

STORY 6
203 ANXIETY .13 .16 . 19 .29

STOItY 2

147 IPR .14 .14 .19 .21 .21 .30

STORY 1
133 ACAD.TASK ACH. 16 .14 .16 .21 .21 .12 .20

STORY 7
217 - TASK ACH. .19 14 .17 .25 .31 .29 .30 .20

231

TOTAL AFFECT
HERO & OTHERS .54 .39 .43 .42 53 .55 .60 .44 .62 .38 I .43 45 .65

HYPOTHESIS 37: There will be posttive relationships among the Story Completion

total posittve affect measures and the total coping style measures.

There v.11 be a nc,arfut relationship among the Story Completion

negative affect measures and the total coping style measures.

TOTAL POSITIVE
229 AFFECT FERO

TOTAL nEGAT1VE

230 AFFECT HERO

219 220 221 222 223 224

TOTAL 7C 1. ;11:1% 70T+1. TOTA: TOTAL
STS1.CE E.i4an'T P.1:1ATION AID/ADVICE SOIVER IMPLE,ENT.

10 14 10 1.. 10 14 10 14

I

4
.le

[ 26 - .20' -.30 -.27 :.141-.24

INSTRUMENTS: Story Completioc

VARIABLES: Total Affect x Total
Coping Style Measures

225 226 227 2%2

TOTAL. TOTAL TOTAL TOTAL

01:C0117. EVAL. OtTC CCP. EFF. EKSTRUHENT.

10 14 10 14 10 14 10 14 10 14 10 14

-.27

14 .27 .33 .30 .19 .14

- 31 -.22 -.13 -.17 .28

HYPOTHESIS 38: There

Efiectiveness

will be positive rclattonships between Length of Response

scores for each story.

129 It) 157 171 IRS

and Coping

too

Mot,
COP.

6Sten 1 S..ry 2

CO,. LIF.

iirr 1 4.1, 4
COP. EIF.

Stmw ,
,OP. FFF.COP. LIF, tor. FIT. FFF.

10 1. 1,1 1. 10 14 It) 14 10 11 10 14

STORY

130 10.S. LENGTH -.:5 .2.1 2t

STORY 2

144 RFC. 1.ENCTII .17 14 14

SIO.Y

158 R"s. MOTH 15 - 16

STORY

172 \,s. Lrsc.rn
S

-4
LA() RFs. II1 C.T11

,,ohy 6
200 1.1 1E5%1.4

/

liNifq
,e0.0,h

11%t o
I)

-314-

INSTRINENTS: Story Completion

VARIABLES: Length of Response x
various Coping Kffective-

ness Variables

:13 227

St..ty 7 TOTAL

CO2% EFF. COP. FFF.
10 14 10 14

-.21

-.14
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mirky. 7
mr/Iro jArl 1 '4( '.1111:111 o1.ILTA110NS - qTP.0 TIT

/.0: 1). re di 11 10 r....1 I I v.- r, I 4 11 L fro a. di. ...114111.1. ',1 i he Sam,

, of, I ny ft( yly di: li, 1, 4,., ,,,, I 'Tim. Ll I, , t I VOI. , . SR 7.01r, . In be-
havior nr.rl oar..',. (iv two pr,j,ativi inetru.ntm as well as
positive relationships with the Total Stores.

149 177 161 141 115 121 /05 219

''' 'II ' ''"!.X.. 5_ '''"LY 4 2.-2LE.1 "")Y1_ '"31/21 '42 fOTAL
Afi,rESSTITI A diigiY .xirly ANKH_Y /PK A - lA NA TA STANCE
14 14 14 14 lb 14 10 16 10 14 10 14 10 14 10 14

SENTENCE
100 AGGRESSION

83 AUTHORITY

92 ANXIETY

74 IPR

65 TASK ACM.
TOTAL

109 STANCE

INWOMr.IS: Story and Senttnce
C01,,M,tion

VARIAOLMS: Stance x Stance

.14

.21

.14

.24

.18 .19

HYPOTHESIS 41: There will be positive relationships among measures of the sane INSTRWENTS: Sentence and Story
coping style construct in the same behavior area. Scrod. the Completion
two projective instruments. VARIABLES: Engagement x

Engagement

150 178 164 192 136 122 206 220
Story 3 Suly-5 Story 4 Story 6 Story 2 Story I Story 7 TOTAL

AGG,ESSIO: K.THORITY ANXIETY ANXIETY IPR A - TA NA - TA ENGAGEMENT
10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

SENTENCE
101 AGGRESSION

84 AUTHORITY .14

93 ANXIETY
INTERPERSONAL

75 KELATICRS
TASK

66 ACHIEVIDENT .14

TOTAL
110 MMIAGENE-T

.15

-.14

.14

.14

HYPOTHESIS 41: There will be positive relationships among measures of the ease
coping style construct in the same behavior areas across the
two projective instruments.

SENTENCE
102 AGGRESSION

85 AUTHORITY

94 ilealETY

ACADEMIC
67 TtSK ACH. .17 1 .15

TOTAL
111 AID/ADVICE .20 1 19

151

Store 3
AGGRESSION
10 14

1

.17 .14

INSTRUMENTS: Sentence and Story
Completion

VARIABLES: Aid/Advice x Ala/Advice

179 165 113 137 123 207 221
Score 5 Story 4 Story 6 Story 2 Story 1 Story 7 TOTAL
AMORiTY ANXIETY ANXIETY IPR A TA NA - TA AID/ADVICE
10 14 10 14 10 14 10 14 10 14 10 14 10 14

.16

.20

14

.14

HYPOTHESIS 42: There will be posiclAe relJtienships a-lon ; neasures of the same coping INSTRUMENTS: Sentence and Story
stele construct in the same hehaytor areas across the two projective Completion
instruments.

VARIABLES: Coping Effectiveness x
Coping Effectiveness

157 IS5 171 t') 143 129 213 227
Ste n, 3 St.'r 5

AV;,ORITY
Sion 4 St.1v

PAIFTY
6 Store 2 cr,ty 1

1 - Tt
Pr 7 TOTAL

ACC141,::TON AN\11TTY 1PI: NA TA COP. EFF,

FisrENcE
10 14 10 14 10 14 10 1. 10 I, 10 I. 10 1. 10 14

103 AO RKS61(15 .19 .15
.23

86 All111RITY .18 .18
.16

95 A5X1ETV .15 .14 .15 21 .17
INItXPIXSONAL

77 RI:APIONS .25 .1S .17 .22
TASK

.-4
68 Ae.1EVEMENT .17

13
Ti' AL

112 COrINC AMT. 17 .15 14

-315-
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HYPOCHIYS 41e: 11. Story 0,p11lur nalItIve Affect meneor,. i.,111 L. p.41t1441y

nisi"8 to th. C6et.ro.. r,elpl,t1ou Poett1de A11,ct meemor.. of

ttt sant bched1or Or1.

159

AL/Air-STU.

SZTE.CE 10 14

FEEITIVEArrEcr

:07 AGGRESSION
POSITIVE AFFECT

90 ALTHOPITT
POSITIVE AFFECT

99 ANXIETY
POSITIVE AFFECT

81 IPR
POSITIVE Amer

72 TASK ACE.
.11

TOTAL

116 POSITIVE AFFECT
.15

1%,:THI'V'TS Story Owsd.ti,m
S. at. ate 1vplition

VARIABLUa: Clnly Positive Affects x

Sentence Positive Affects

173 709 )45 111 715 229

Story 5 Story 4 Story 5 Story 2 1141.1.1C Story 7 101AL pus.

AITHARITY A:.XIETY A11X ECY Irk A - TA IA TA AFF. Itk0

10 14 10 14 10 14 10 14 10 14 10 14 10 14

.15

.18

.16

.16

HYPOTHESIS 43b: The Story Completion Positive
Affect measures will be negatively

INSTRIBMTS: Story and Sentence

related to the Sentence Completion
Hostile and Depressive Affect

Completion

measures of the same behavior area.
VARIABLES: Story Positive Affect

Sentence Hostile and
Depressive Affect measures

159 187 173 201 145 131 215 229

Story Story 5 Story 4-- Store. 6 Story 2 Story _Story 7 TOTAL POS.

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA VA - TA AFT. HERO

10 14 10 14 .0 14 10 14 10 14 10 14 10 14 10 14

AGGRESSION
104 HOSTILE

-.15 -.2o -.14

AGGRESSION
105 DEPRESSIVE

.14

ALTHORITY
87 HOSTILE

-.11.
-.15

AUTHORITY
88 DEPRESSIVE

.18

ANXIETY
96 HOSTILE .15

ANXIETY
97 DEPRESSIVE

.17 .18
.14 .15

TPR
78 HOSTILE

-.14

IPR
79 DEPRESSIVE

.15 .16

TASK ACH.

69 HOSTILE

.18 .16 .20

TASK ACH.
70 DEPRESSIVE

TOTAL
113 HOSTILE

-15 .16 .15 -.22

114

TOTAL
DEPRESSIVE

.21 .15

HYPOTHESIS 43c: The Story Completion Negative
Affect measures viii be negatively related

to the Sentence Positive
Affect measures of the sane behavior area.

NFGATIVE AFF.
107 AGGIIESSICII

POSITIVE AFF.

90 AlilkTITY
r)SIIIVE AFF.

99 kixivry
POSITIVE AFF.

81 IPR
MNITIVE AF7.

72 USA ACH.
TOTAL

116 POSITIVE APT.

1:0 188 174

Story 1 Story 5 Story 4

AtO4FsSION AI-JORITY ANX/FTT

10 14 10 14 10 14

.20

.16

202
Story 6
AX\IETT

10 1:

.14

19

146 132

Story 2 Stott' 1

IPR A - TA

10 14 10 14

INSTRUMENTS: Story and Sentence

Completion
VARIABLES: Story Negative Affect x

Sentence Positive Affect

216 :30

St.ir% 7 MAL
NA - TA W.AFFECT
10 14 10 14

-316-
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1111411,11":1/', 43,1 the I c,1114.11,1 !.. , .11,. Altar m. 1.4 11 1" 1,,411 1V. ly

1.1.1 ,1 '. ' a t pie 1i.. .A l i e II. preoo.1 Al 1.4 the
snow hiinVior are*. LAI 1A1111

,tutu mid %.niluti,

'f,, r 1. 1 v. Al I. ,t X

1,0 1M/1

S. ry
174 2o7

2

112

-;!our-1--

714 70
101AL

fa, I.. .111 II, and

Lk pr. lye Affect

.t 3

P ,ti et; Al..111,611'f A:./11 1Y _
10 14 10 14 10 14 1014 10 14 14 14 10 14 14 14

AGGRESSION
104 HOSTILE . 1 5 .17 .21

AGGPESSION
105 DEPPRSSIVE

.14

AUTHORITY
87 HOSTILE .14 .17

AUTHORITY
88 DEPRESSIVE

.21

ANXIETY
96 HOSTILE

97

ANXIETY
DEPRESSIVE .14 .18 .16

IPII
78 HOSTILE

IPR
79 DEPRESSIVE .16 .14 .20 -17

69
TASK ACH.
HOSTILE .16 .14 .25 .24 -.18 .25

70

TASK ACH.
DEPRESSIVE .14 .17 .24 .17 .24 .25

113

TOTAL
HOSTILE .20 .19 .20

114

TOTAL
DEPRESSIVE

.16 .24 .16

HYPOTHESIS 44a: The Sentence Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures of the five
cifferent behavior area..

INSTRUMENTS: Sentence end SAI

VARIABLES: Sentence Completion Task
Achievement Coping Styles
x SAI Good Coping Measures

65 66 67 109 110 111

TASK ACH. TASK AC4.
ENGAGEMENT

TASK ACH. TOTAL TOTAL TOTAL

STANCE AID/ADVICE STANCE ENGAGEMENT AID/ADVICE

10 14 10 14 10 14 10 14 10 14 10 14

SAI
37 TASK ACH. .20 I .18 .17 .20 I .20 .19 .22

TOTAL
42 SA/ SCORE .22 i .28 .15 .21 .28 .16 .28 .18 .31 I .15

HYPOTHESIS 44b: The Sentence Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures un the five
cifferent behavior areas.

SA/
40 IPR

TOTAL
42 SAI SCCAE

74 75

174

STANCE r':CACE,::147

10 14 10 1.

.20 1 .19

. 25 j 24 4 .25

76

IPR

ATP/ADVICE
10 14

.271-

104 110 111

TOTAL TOTAL TOTAL
STANCE ENCACE't \T AID /ADVICE

10 14 10 14 10 14

.17 i .15 14

.'8 i .16 .28 .1E Al .15

INSTRUMENTS: Sentence Completion
and SAI

VARIAbLES: Sentence Completion IPR
Coping Styles x SAI Good

Coping measures

dYP07111$16 44c: Ti,. Sentence Completion measures of Coping Stile dimensions will be

colateo to tn. SAX Good Coping measures in the five
different behavior areas.

SA/

38 ArTDOSITY
TOTAL

42 SA/ SCORE

83

AVTHOSITY
STANCE

S4 85

AUT ORITY AITHORITY
ENCA:PINT AID ADVICE

100 110

TOT \1.

SIANCF
TOTAL

All'ADVICR

10 14 10 14 10 14 10 U. 10 10 14

.14 15 19 .16 .21 15 .22_1 .75 .15

.16 .20 .74 .2$ .16 .2$ .18 .31 .15

INSTROHEITS: <entente Completion

.nd SAI

VARIAbLES: Sentence Completion
Authority Coping Styles x
SAI Cood Coping measures

InTaniEsis 44d: The Sentence Copletion measures of Coploc Stvl diff1441#1,MW will be

pesitively related to the SAI God Coping meaA 'P in the live
different behavior 1[041.

SAI

41 ANx:rry
TO,A1
SA1 014,

0: 41 44 10 110 111.

- .....
AAAlt 11 AN s. 1111' AN \ 11,11' - --- --r11;11 T01%; WIAI

_ . ',..! A:n ' -. 1. A. ' \I A10 N /\%IVV , IA \ 4 1 11 ..0 I..) Ni Al , .41014?

10 1. It) i,, 10 I. 1,1 1, to 1 , , 1,

- - -- -1- - .

1

i_____ i 2: ''
.1, t ,,,

1wirRvmmln:
vmutliKs:

Sentence and SAI
Scut, ace Cempletien
AnAletv Copin, Styles x
SAT Cood Coping osynrox



fltvsm. 3
mixpo 11.111tly 1111 it AN1 t 01110'1A11.0',', Ill

repernlitIc 44. Th. nt., '1 1 41 .0 ...or. (*.piny yle fo.lon4 dt hi 111.:',11,1111.1' C. of ..1
pot- 1 tool / f Ito. 4 to t!te '.Al (.0.41 (*.pink fni 40.111 N In th, f Ivo 1110.1AI:11%

di 11. r,nt o. hovtt. areas. Arr t...1. 2. I. ping Si ylt
X SAl (.11,111 C..ploo/ m. mohres

100 141 11/) 1;0 II I
At 1,11.1 101, All 1'1 11:1A1

1%1./0.1 'SI AIR 11 ' .1 1 1 ,1(, .,1' AID/MP/ICE

14 14 10 14 111 14 Ili 14 In 14 10 14

SAI
39 AOCESSION .15

TOTAL

I

42 SA1 SCORE .28 1.16 .28 .18 .11 .15

MK/THESIS 45a: The Story Completion measures of Coping Style dimensions will be INSTRUMENTS: Story Completion
positively related to the SAI Good Coping measures in the five and SAI

different behavior areas. VARIABLES: Story Completion Academic
Task Achievement Coping

37 42 Styles x SAI Good
SAI SAI Coping measures

TASK. ACH. TOT. SCORE

ACADEMIC 10 14 10 14

TASK ACHIEVE.
121 STANCE .19 .14 .16

122 DiGAGEICET .19 .14 .14

i23 DIITIATION .18 .14 .18

124 AID/ADVICE .15 .15

125 SOLVER .16 14 .16 .16

126 Ilfr..EMENTATION .12 .17 .15 .14

123 OUTCOME 17

EVALUATION
128 OF OUTCOME .14

134 INSTRUMENTALITY 18 .13
TOTALS

219 STANCE .18 .17

220 ENGAGEMENT .24 .19

221 MITIATION .25 .18

222 AID/ADVICE .21 22

223 SOLVER .22 .17

224 131PLEMENTATION
.14

225 OUTCOME .20 .14

EVALU'A'TION
226 OF maga .23 .24

237 INSTRUMENTALITY 28 .23
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HYPOTHESIS 45b the Ct,av (.,0170, ...minx of Cp1tii Si yl. ..11 4,1.014 will he INS1HIMINTS Story Completion and

rtlat.d to the SAT Coping n(a,or,x in the five
4iff,rent tchador 'max. VARIAfiLLS: Story C4amplctIon Inter-

personal R. tattoo, Coping

40 49 ',Lyles x SAI Goth Coping

SAT measures

IPN TI. !,C0XE
ErTEOPEPSMAL 10 14 10 14

MELA71ONS
135 STANCE

136 CICAGEMENT

137 ENITIATION

138 AID/ADVICE

139 SOLVER

140 IMPLEMENTATICN

141 =ME
EVALCATION

142 OF OUTCOME .15

146 INSTFCMENTALITY .17

TOTALS
219 STANCE .17

220 ENGAGEMENT .19

221 INITIATION .18

222 AID/ADVICE .22

223 SOLVER .17

224 IMPLEMENTATICM .14

225 OUTCOME .14

EVALVATICM
226 OF OUTCOME .16 .24

232 INST1WMENTALITY
.15 .23

HVFOIVESIS 45c: The Story C:mpletion measures of Coping Style dimensions will be INSTRUMENTS: Story Completion

positively :elated to tn. SAI Good Coping measures in the five and SA/

different behavior areas. VARIABLES: Story Completion
Aggression Coping

39 42 Styles x SAI Good

S11 SAI Coping measures

AGCRESSIry TOT. SCORE
10 1- 10 14

ACCRESSION
149 STANCE

150 MAC :MITT .10

151 INITIATION .17

152 A1D/ADVICE .17

153 SOLVER .17

154 IFYLEMENTATICS .17

155 OUTCOME .14 .19

EVALCATION
156 Of OUTCOME .17 .21

162 INSTR.MENTALIZY .15

TOTALS
219 STANCE .23 .17

220 EWAGEMENT 19

221 INITIATION .2J .IS

222 AID/ADVICE .2:

273 SOLVER .lo .17

22. IISPLEYZNTATIES Ir

.1.
(SA I Ai ION

-
:15 OF OE .2'

I\- AI In In.. '1
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HYPOTHtSIS 45d: T Story 'moor,. of c,,pto,, SLyI, d1enslons w111 be
p .11tively elated to t1 fA1 Good Coping mens,Jres in the five

d:ift. Pm behavior areas.

41

SAT
ANY,FTY

42

SAI

TOT. SCOPE

IhSTMLW.TS. Story Completion
and SAI

VARIABLES; Story r,mpletior. Anxiety
Cping Styles x SAI Cood
Loping measures

marry 1,, 14 10 14

STl) 4

163 STANCE

164 ENGAGEMENT

165 INITIATION

166 AID/ADVICE

167 SOLVER

168 IMPLEMENTATION

169 OUTCOME .16

EVALUATION
170 OF OUTCOME

176 INSTRUMENTALITY
TOTALS

219 STANCE .17

220 ENGAGEMENT .19

222 INITIATION .18

222 AID/ADVICE .22

223 SOLVER .17

224 IMPLEMENTATICN .14

225 OUTCOME .14

EVALUATION
226 OF OUTCOME .24

232 INSTRUMENTALITY" .23

HYPOTHESIS 45e: The Story Completion measures of Coping Style dimension* will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

AUTHORITY
177 STANCE

178 ENGAGEMENT

179 INITIATION

180 AID/ADVICE

181 SOLVER

1F2 IMPLEMENTATION

183 OUTCOME
EVALUATION

184 OF OUTCOME

190 INSTRUMNTALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 1NIT1ATION

2:2 AID'AINICE

223 SO,VER

IMTIFMFSTAT'ON

VA! VA t ION IN
001%

38 42

SA1 SAI

AUTHORITY TOT. SCORE
10 14 10 14

.17

.19

.18

.22

17

1

14

144.

.24 p320-

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion
Authority Coping Styles a
SAI Good Coping measures
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ICIPCTIESIS 45f. The Story Cu pletlon masnrLs of Coping Style dimensions will be
positively /Anted to the SAI Good C,TIng MOSSUrC In the five
different behavior areas.

MUTT
STORY 6

191 STANCE

192 ENGAGIOENT

193 INITIATION

194 AID/ADVICE

195 SOLVES

196 IMPLEMENTATION

197

198

204 INSTRUMENTALITY

TOTALS
219 STANCE

220 ENGAGEMENT

221 INITIATION

222 AID/ADV:CE

223

224

225 OUTCOME
EVALUATION

226 OF OUTCOME

232 INSTRUMENTALITY 18

ovrcom
EVALUATION
OF OUTCOME

41 42

SA1 SAI

ANZIETY TOT. SCONE
10 14 10 14

__-__f----- .22

SOLVER .17

INPLEMMTATIat .14

.14

.24

.13

HYPOTHESIS 45g: The Story Corpletion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

37

SAI
TASK ACH.

42

SAI

TOT. SCORE

NONACADEMIC 10 14 10 14

TASK ACHIEVE.
205 STANCE .14

206 ENGAGEMENT

207 INITIATION .14

208 AID/ADVICE

209 SOLVER .18

210 IMPLEMENTATION

211 OUTCOME .17
EVALUATION

212 OF OUTCOME .14

218 INSTRUMENTALITY
TOTALS

219 STANCE .18 .17

220 ENGAGEMENT 4 .19

221 INITIATION 25

222 AID/ADVICE .21 . 22

223 SOLVER .22 17

:24 ImrirwslArtoN .14 .1.

22, 041COME 20

EVALtAlloN
011,(0 1:

,.1

ht'", ", I Al 1 all -321-

INSTRUMENTS: Story Completion
sad SAI

VARIABLES: Story Completion Anxiety
Coping Styles x SAI Good

Coping mesa...ref

--STRUMMTS: Story Completion

and SAI

98RIABLES: Story Completion Non-

academic Task Achievement
Coping Styles x SA1 Good

Coping measures



1 HI hr

INPOTUKSIS 44 loe
p4sittvtly

bthevior

Sentence ( (m.i.otam

ralat(d to t4e SAI

areas.

101 86

1111.11(11

4 ('.p141(

Cinmd Cpinx

95

COP. HT.
AL/14ii-

/1g 1.(112 1: . 11 11

Efhttivort ft will he

meworem in the nnm-

/7 68

(

117

101AL
COT.

; jic., - III

14STRCMENTS:

VARIABLES:

Err.

co?. Err. (..P. rip'. COP.

UR
Fir. COP. Et .

T/71i-AZ7.AM.%E5S1(7 / 111171?:17

SAT
TASt

IG 14 1', 14 10 P. 10 14 19 14 10 14

37 AedIVICATNT .24 .26 1.17 .20

38 AUTHORITY .15 .19 .17 15 .18 1 .25 .16

39 ACCRESSICW .23 .21

INTERPERSONAL
40 RELATIONS .24 .17 .17 .16 .22 .17

41 ANXIETY .18 26 711 .26 .20 .25 .32 .19

TOTAL
42 SA/ SCORE .16 .24 .22 .16 .30 26 .28 .34 .23

Sinttrce Completion
and hAl
1,(nt.nte Coping Effective-
neck x CAI Good Coping
measures

HYPOTHESIS 47: The Story Completion measures of Coping Effectiveness will be
positively related to the SAI Good Coping -tasuTes in the same

behavior areas.

SAI
TASK

37 Amami:NT

38 AUTHORITY

39 ACCRESSICX
INTERPERSONAL

40 RELATIONS

41 ANXIETY

TOTAL

42 SAI SCORE

157

Stccy 3
AC4LESSIiii

10 14

.40

.20 I

185 171 199

Story 5 Story 4 Stoic 6

ANAIE1/ ANXIETY
10 11 10 14 10 14

.18

.17

143

.---3ri"!
'PR

10 14

129

INZTRUMEITS:

VARIABLES:

213 227

111111 Story 7 TOTAL
A - TA SA - TA COP. EFF.
10 14 10 14 70 14

19 .16 I 27

.25

.23 .14 .24

.15 .17 I .17 .22

Story Completion
and SAI
Story Coping Effectiveness
x SAI Good Coping measures

dfvOTHESIS 48s: The SAI Good Coping scores will be positively Telated with

the Story Completion Positive Affect measures.

131 145 159 173 187

Story 1 .fillal Stor4 3 Story 4 Story 5
POS. AFF. P(5. Ali. PJS. .CF. PCS. AFF. POS. Ait.

SAI 10 14 10 1- 10 14 10 14 10 II

37 ACHIEVESTST
TASK

I 16T-
-1---

I 1

s I

33 AUTHORITY I4 ---1--.
.

39 AGGRES:sION -1--- -1- --!--- .17

INTERPERSONAL
40 RELATIONS .21

41 ANXIETY i -...1-

TOTAL -1-- ----L--

42 Se' SCOSL 1 .15

HYPOTHESIS 486: The SAI G.nd Cow. scares will he negatively related with
the Story CTpletizo decatIve Affect measures.

SAI

TASK
17 ACBIESEMEXT

18 AlITUORITY

ACCWCINi
11440,1r.,14,1111.

40 1;r1A140K

.1 ,N !I' IN

V. :11

.J 'Ai !..

the

. Al ..rt ./0r.

ti 1. 10 I.

.

-322-

INSTRUMENTS: Story Completim
and SAT

VARIABLES: Story Completion Positive
Affect Peasures x SAI
Good Coping scores

2C1 215 229

Story6_ Story 7 TOTAL
POS. APP. POS. AFT. POS. AFF.

10 14 10 14 10 14

.14

.15

.19 I

702

-At( AiI.

'lb

Ma .A1i.
111

INSTIIMENTR:

VARIABLES:

e / _

I.

7'0

zirst,,

WV1,A1Y.
11. 151p

SA1 and
Store is-vIctism
W cosd Coping x

t,pletiss
Yo,tive Affect
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:Er

HYPOTHESIS Os.

l FP 3

12 icy 12^.1, it6 f tOft101Af1fINS CiAt r. ill

The SAI Good Coping Sons will bt rtInted

with the Smott lice Completion positiim Wert manor's.

8A1
TASK

37 ACHIEVEPINT

38 AUTHORITY

39 AGGRESSION
INTERPERSONAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE

72 RI 90 99 107 114

_pos m PQS E
POS

ACM. 1191 Atm' wily At.ioLIY Al.! Pi".SION

10 14 10 14 10 14 10 14 lo 14 10 14

INSII0W.IS: SAI and

Sntme Completion

V.'1ABLES: (nod r

..nt.nce r.mpirtion
positive Affect

HYPOTHESIS 49b: The SAI Good Coping scores will be negatively related with

tne Sentence Completion Hostile and Depressive measures.

69

70

78

79

SI

88

96

97

104

105

113

114

SENTENCE COW.
TASK ACHIEVE.
HOSTILE
TASK ACHIEVE.
DEPRESSIVE
IPR
HOSTILE
IPR

DEPRESSIVE
ADMRITY
HOSTZE
AUTHORITY
DEPRESSIVE
ANXIETY
HOSTILE
ANXIETY
DEPRESSIVE
AGGRESSION
HOSTILE
AGGRESSION
DEPRESSIVE
TOTAL
HOSTILE
TOTAL
DEPRESSIVE

37 38 39 40 41 42

SAI SAI SAI SA/ SAI SAI

TASK ACNE. AUTHORITY AGGRESSION IPR ANXIETY TOT. SWAB

10 14 10 14 10 14 10 14 10 14 10 14

-.24 -.20 -.17 -.23 -.26 -.17

-.17

-.14

-.19 -.18 -.16

-.16 -.14 -.20

-.16 -.14

-.17 -.26 -.29 -.14 '0 -.33

-.22

-.15 18

-.22 -.19 -.19

-.16 -.21 -.17

INSMUNENTS: SAI and
Sentence Completion

VARIABLES: SAI Good Coping x
Sentence Completion
Hostile and Depressive

measures.

-323-



FIGFRC 3
MEXICO TArIES 611 SIGNIFICANT CORRRLAIIONS - STAG/ III

HYROTNISIS 50: The Occupational Volues Intrinsic measure. will bs INSTRUMENTS: Occupational Values,

porltively related with the Sentence and Story Total Sentence, and Story

Coping dimension measures. Completion

VARIABLES: Occupational Values,
Intrinsic Measures a

14 15 16 17

OCC. VAL. OCC.

ESTHETICS

VAL. OCC. VAL. OCC. VAL.

ALTRLISM INDEP WACFMTNT
10 14 10 14 10 14 IC 14

TOTAL
108 ATTITUDE -.1/

TOTAL
109 STANCE .18 .18

TOTAL
110 ENGAGEMENT .26 .19

TOTAL
111 AID/ADVICE 28 .18 -.14

TOTAL
112 COPING EFF. .27 18 -.15

TOTAL
219 STANCE -.17

TOTAL
220 ENGAGEMENT -.14

TOTAL
221 INITIATION

TOTAL
222 AID/AIVICI. -.16

TOTAL
223 SOLVER -.15

TOTAL
224 IMPLEMENTATION

TOTAL
225 OUTCOME

TOTAL EVAL
226 Clr OUTCOME -.14

TOTAL
227 COPING EFF.

TOTAL
232 INSIUMENTALITY17

19

OCC. "AL.

SELF-SAIIS
10 14

--II

.14

20 7 27

Sentence and Story Total

Coping dimensions

29

OCC. VAL. OCC. VAL. OCC. VAL. 115,1116
TOTALINTEL.STIM CREAI VITY "AR Err

10 14 10 14 10 14 10 14

.19

.28 .17

.18 .22 .19

.17 .24 .18

.14 .26 .12

-.16 .18

-.14 .19

.19

.18 -.16

.19

.19

.22

.25 I .21

HYPOTHESIS 51: The Occupational Values Intrinsic measures will be
positively related with the SAI good Coping measures.

INSTRUMENTS: Occupational Values
end SAI

VARIABLES: Occupational Values
Intrinsic measures a SAI
good Coping measures

37

38

39

40

41

42

SAI
TASK
ACHIEVEMENT

AUTHORITY

ACCRESSION
INTERPEGSONAL
2ELATIONS

ANXIETY
TOTAL
SAI SCORE

14 15 16 17 19 20 21 27 29

OCC. VAL. OCC.

ESTHETICS

OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. 'OCC VAL. TOTAL

AtTE.ISM 1NDEP. FNACEIENT SELF-SATIS INTEL.STIM
10

CREATIVITY VARIETY INTRINSIC

10 14 10 14 10 14 10 14 10 14 14 10 14 10 14 10 14

.12 -.14 .18

.1b -.19 -.16 .17

-.30 .17 .27 .19

-.14 .14

-.17 .16 .23 .18 .25 .16

-.29 '.20 .21 .15

-324-
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IlY1.1/111/'Crt '17 1 1 , I V.. I . , f r 1 1 . . . . ' , . r ' . . I WI I I ),/ 110 y

10 1,,t .1110 f lit, A. 11w, 1,0 pltin,

_14 IS-- 16

1t' VAI 1 flt

PI IS'" r.p1
Vd1 14 14 14

LOCUS OP

43 CONTROL
ACADEMIC

44 LOCUS OF CONT.
ACTICV -

17

'II

14

' -'.61

-
1.f; '

_ 1

_

''Al
II

-
411 _

111_
14

/I. I'. it I as 1 Voi, and
j W . Is

.'Ali JAM I ; 61. 41 "1.1 V.I.11
J '41114441( 44 .11,14 X
VI, w . Of, A. Live

)) 17 24

C. JAI . VAT . 45 4 . VAL

GI j44:4441W.IC

14 14 14

45 INACTION -.15

IMMEDIATE
46 DELAYED -.17

RATE OF

47 ACTION -.14 .16

INTRINSIC

48 EXTRINSIC .12

TASK ACM.

49 IFR .15 .16

COMPETITION

50 COOPERATION
INDEPFNDENT -

51 INTERDEPENDENT .21 .14

EARNED STATUS -

52 BESTOWED STATUS
-.20

COX.FRONT

53 AVOID .18

SELF-LNITI.
54 OTHER INITI.

.26

SELF-SOLVER -

55 OT1ER SOLVER -.18 .16

SELF-JOINT

56 IMPLEMENTATION -.19 .19 .15

INS/BO REN,'

58 FANTASY
CO0.T./EXVILESS-

59 IVITY 6 ACCEPT. -.16

ACT./PASS.

60 UNDER STRESS

P06./NEC.
61 SELF - CONTROL

VIEW OF
62 LIFE -.17 -.20

TOTAL
63 SCORE

.21 -.15

HYPOTHESIS 53 The Occupational ValLes Intrinsic measures will be positively

related with tne Story Total Positive Affect neasure and the

Sentence Total Positive measures.

14

MCC. -AL.

1;7 14

TOTAL STORY
229 POS. A- ?ECT

TOTAL AL1.T.

1.6 POS. AFFECT

15 16

OLC VA'. OCC. VA'.
:\DEP

16 14 10 I.

14

DiSTRrafENTS: Occupational Value' and
Story Completion

VARIABLES: Occupational Values
Intrinsic Measures a Total
Story and Total Sentence
Positive Affect measures

17 19 20 21 27 29

OCC. VA"... OCC. VAL. 0CC. VA!. OCC. VAL. 0CC. VAL. TOTAL

1.1,1.14,,:,%- T 5v.IF-5A1IS TNTE.STIN CRFAFIVITY VARIETY INTRINSIC

IC .. 10 14 10 14 lu 14 10 14 tO 14

----4----
.15 I .16

-11

1

HYPOTHESIS 54 The Oc,npatioal Va1t2s Intrinsic measures will ne negatively
tel..t...1 with Scrtur.. To:a: llost.le and 0..pressi%e Atfect and

utti the Sort C:mpleiion total Negative Affect.

14 1,

ritC. V51, ;se. A,.
Al.HU:SM 1.411_111:1

SEWITSCE 10 16 1Z1 14

TOTAL 1

113 H11S711E -.11'

TOM 1

114 DErSVSS1VE -.16 1

mrim S.ORY
-1--

:.0 NEtAiliF. AFF.

INSNWIENTS: Occupational Values and
Sentence Cssplotion and

Story Cor.plotton

VARIABLES: Occupational Vohs.*
In:rinalc enSures X
Sintince Itel Wattle and
Tecal Depressive Affect
and Total Stor!, Negative

Affect

20 71

111_. X le. XI 45.. .

L 11 cy II 1Tti

lo I I . to tz.

-325-
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OYPOTHESIS 55: The icwpatiunni Vsluea Fxtrinsic mesmures will he
negatively related with the Sentenci. and Story Total

Coping dimension measures.

INSTRUHVNTS: 0,cupationa1 Vsluss,
Sint am.'. and Story

Completion

VARIABLES: Occupational valises
Extrinsic measures
Sentence and Story Total
Coping measures

18 22 23 24 25 26 »
OCC.

30

OCC. VAL CCC. VAL. OCC. VAL. OCC. VAL. OGG. VAL. OCC. VAL. OCC. VAL.

SUCCESS SECURITY PRESTIGE ECON. RET. SURROUND. ASSOCIATES POL.F.THER EXTRINSIC

STORY 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

TOTAL
219 STANCE

.14

TOTAL
220 MACEY/21T

.14

TOTAL
221 INITIATION

TOTAL
222 AID/ADVICE

TOTAL
223 SOLVER .16 .16

TOTAL
224 IMPLEMOTATION

-.15
TOTAL

225 OUTCOME
TOTAL EVAL.

226 OF OUTCOME
.21

TOTAL
227 COPING EFF.

MAL
232 INSTRUNIENTALITY

-.15 -.16

MT. TOTAL
:08 ATTITUDE

-.19

TOTAL
109 STANCE .16 -.15 -.11

TOTAL
110 121GACDOiT -.16 -.14 -.19

TOTAL
111 AID/ADVICE -.16 -.15 -.15 -.15

TOTAL
112 COPING UP. .14 -.15 -.22 -.15 -22

HYPOTHESIS 54: The Occupational Values Extrinsic measure will be
negatively related with the 5A1 good Coping measure.

SAI GOOD COP.

MEASURES
37 TASK ACHIEVE.

38 AUTHORITY

39 AGGRESSION
INTERPERSONAL

40 MATioNs

41 ANXIETY
TOTAL

42 SAI

18 22 23 24

OCC. VAL. OCC. VAL. OCC. VA ?. OCC. VAL.

SXCESS SECnITY PRESTIGE ECON. RET.

10 14 10 14 10 14 10 14

7r - 14

.15

1NSTIMEN7S: Occupational Values
and SAI

VARIABLES: Occupational Values
Extrinsic measure
SAI Good Coping

25 26 28 30

OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL,

SCRROUND. ASSOCLATES FOL.FATHER EXTRINSIC

10 14 10 14 10 14 10 14

-.17

-.14

-.15

-.14

-.25 -.16

-.15

-326-
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IlYPOTIIKS Th 57 flit tupot luu.rl Volut, f "1 ri moo 3 will it

relettd with attivL ftwo4orea of Views uf Life.

1NTTRVHENTS. Valut uud
Views of Life

VARIMES: lA,optilonal Values
Extrlonft manures
of Life Active measures

IR 22 73 24 25

ore. vhf .

`11114k0:1.D.

26

OCc. Vhi..

28 30

OCC. .AL. OC,. VAI.
SECRITY

Off. VAL.

PRESTUE
(re VAI.

ECM REI.

(CC. VAI.

FOLJUOVER

OCC. VAL.

SUCCESS
ASSOCIATES EXTRINSIC

V01 14 14 14 14 14 14 14 14

LOCUS Of
43 CONTROL

ACADEMIC
44 LOCUS Of CONT.

-.14

ACTION -
45 numum

IMMEDIATE
46 DELAYED

-.22

RATE Of
47 ACTICN

urr9rNsIc
48 EXTRINSIC -.15

16

/.41t.:1( ACN. -.21 - 32

COMPETITION -
50 CO-OPERATION

INDEPENDENT -

S1 INTERDEPMENT -.21

EARNED STATUS -
52 BESTOZED STATUS -.18

.16 .17

CONFRONT -
53 AVOIL

54 OTHER LNITI. -.18 - 21
- 18

SELF SOLVER -

55 OTICR SOLVER
SELF-101NT

56 THPLEKENTATION
.29

TNSTRLIVOIT

58 FANTASY
-.14

-.16

CONT./EXPRESS-
59 LAITY 6 ACCEPT.

-.14

ACT./PASS
60 UNDER STRESS

POS./NEC

61 EEL9-cceicEn
.19

VIEW CP
62 LIFE

.14

TOTAL
63 SCORE

-.22 .15

HYPOTHESIS 58: The Occupational Values Extrinsic measures will be neptively

related with the Stcry Total Positive
Affect measure and the

Sentence Total Positive Affect measure.

18 22 23 24

OM VAL. OCC. VAL. OCC. VAL. OCC. VAL.

SUCCESS SiCURITT .7.E ECON. RV:.

10 14 10 14 10 14 10 14

STORY TOTAL

229 POS. AFFECT I

SENTENCE TOTAL

116 POS. AFFECT I--

HYPOTHESIS 59: The Occupational Value:. Eartnnic measures will be

pnsitivel% related with Sentence Completion Total

Hostile and Total repressive Affect measures and the

Story Completion Total Negative Affect.

I S 22 73 24

OCC VA, tk C VAI .0 VA/ 01. t VA1

SI i sS s1 i 1 Alf'( Ti;) s ICk I i m77 1.r1.

10 14 10 14 10 14 10 14 10 1.

IMSTRUTDOITS: Occupati4nal Values. Story

and Sentence Completion

VARIABLES: OcLupational Values Extrin-
sic measures A Story and Sen

tows Total Positive Affect

25 26 28 30

OCC. VAL. OCr. VAL. OCC. VAL. OCC. VAL.

snRors.n. ASSOCIATES FOL.FATHER EXTRINSIC

10 14 10 14 10 14 10 14

15

TNSTRVNENTS: Occupational Values and

Sentence Completion

VARIABLES: Occupational Valves Extrin-

sic n Sentence Total Hostilc

and Total Depressive

26 26 28 30

Ot C VII 41, Oil'. VAL. OCC. VAL,

Si nn0.10% AsStk I A*d S VOL. EA1111,11

TOTAL
113 HOSTILE

TOTAL

114 DEPRFSSIVE
10TA. STORY

230 NFAA:IVE A7FEIT

16

-327-
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11)21 IP It' tir :21A! LIU

HyrumEsis 6o: fhn at anon .411..unt of 00.oationol topir.olon,
Ortooational 1,11,ctatin. and Edotnt1,.001 A,pirmion
will he oteativly rOn,,c1 with the Story Total
Copiny, 01Analon wootirce.

Ikg4p1IInisl lute roar Inv story

ond
ft/MMES okron.ti.4.,1 6,pirstfon.

01,,opsti,./11 i'n,tetion and

Edocatloonl A piratton x Story
Total coping Dimension a.cesurca

OCC. INT.
OCCUPATIONAL

31* ASPIRATION
OCCUPATICCAL

32* EXrECTATION
EDUCATIONAL

36* ASPIRATION

219 220 721 222

AINAINICE

221 774 225

TOUL TOTAL Vint. WIAL
SOLVER

10 14

_XOAL
INFIPMENE.

10 14

7,'1,11

°MOPE
STAI4E ENCAJ.Catilir

10 14 10 14 10 14 10 14 10 14

-.20 -.19 -.20 -.15 -.22 -.24 - 37

-.19 -.23 -.21 -.18 - 28 -.25 -.25

-.18 -.15 -.19 -.23 -.21 - 22

226

TOTAL
EVAL.OUIC.

10 14

227 232

IWAL TOTAL

(OP. rrr. nAlittma.
10 14 10 14

-.26 -.26 .19

-.27 -.27

.14 22 1 -.22

HYPOTHESIS 61: The s-atus level measures of Occupational Aspiration,
Occupational Expectation, and Educational ilopiration
will be negatively related with the Sentence Total
Coping Dimensions measures.

108 109 110 Ill 112

TOTAL TOTAL TOTAL TOTAL TOTAL

ATTITUDE STANCE FRGAGEHERT AID/ADVICE COP. EFT

10 14 10 14 10 14 10 14 10 14

OCCUPATIONAL
31* ASPIRATION -.21 [.18 -.14 -.18 -.14 .16

OCCUPATIONAL
32* EXPECTATION .24 -.22 -.26 -.23

EDUCATICHAL

36* ASPIRATION -.26 -.20 -.24 -.29

IMSTRUMIDTT3: Occupctional Interest Inventory

and Story Completion
VARIABLES: Occupational Aspiration, Ex-

pectation, and Educational
Aspiration x Sentence Total
Coping Dimension Ma

*Remember that theme Variables are reversed. Thus

any corzelations involving these Variables, if
positive are actually negative correlations and if

negative, are actually positive correlations. That

is, the lower the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 62: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration will
be negatively related with the SAI Good Coping measures.

OCCUPATIONAL
31* ASPIRATIOr

OCCUPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATION

37 38 39 40 41 42

SAI SAI SAI SAI SAI SAI

TASK ACH. AlTHORITY AGGRESSION TYR ANXIETY TOT. SCORE

10 14 10 14 10 14 10 14 10 14 10 14

-.18

.14

-.25 -.18

-.17

-.15

-.15

-.24

INSTRUMENTS: Occupational Interest Inven-

tory and SAI

VARUBIRS: Occupational Aspiration.
Occupational Expectation,
and Educational Aspirating x
SAX Good Coping measure*

*Remember that these Variables are rever-

sed. Thus, any correlations involving
these Variables, if positive are actual-
ly o..5stive correlations and, if nega-
tive, are actually positive correlations.
That is, the lower the number the higher
the aspiration or expectation level and

vice versa.
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IN( (fur 1

Yeitql) ) hl OF '.1( it A' I (1n.a1 AT111,:ri '1A1 F.111

llYPOIIIESP: 61 the rta, i % 1 vf 1 ot A .1..0 t..m. II, 1,IHI'J1

Occopati,n11 Pqapftatt..... Idm.mtl..0 A plratl.n

.1// he ur.alively 1,1.0,4 with ti,, active ri,.ramae VARIABLES:

mea arcs .1 tlm Vi. v1, of Life.

31 32 3(*

(YC. OLC. IrT. (et .

(LL. ASP. 0CC.

Imterest Invent ry
and Vi.w. of Lir.1i 1.,na1 A 1.1 rat ion,

tat apaLtouJI fr.p.cttiun, and
Uncut 1,1.11 Aspiration it
Views of Life

VII 14 14 14

LOCUS OF
43 CONTROL -.I5

ACADEMIC
44 LOCUS OP orxr.

*Renumber that thole Variables are reversed.

nuo., any correlations inwolving these
ACTUAN -

45 INACTION
Varter, if wirive are actually negative
correlations and. if neative, are actually

correlations That is, the lower
IMMEDIATE -

46 DELAYED
RATE OF

47 ACTION

positive
Ch. mmOmr the higher the aspiration or
expectation level and vice versa.

INTRINSIC -
48 EXTRU1SIC -.111

TASK ACH. -
49 in

COMPETITICN -
50 CO-OPERATION

INDEPENDENT -
51 INTERDEPENDENT - IS

EARNED STATUS -
52 BESTOJED STATUS -17

CONFRONT -
53 AVOID

SELF-INITI.
54 011ER INITI -.16 -.16

SELF SOLVER -
55 OTHER SOLVER .15 .21 .21

SELF-JOINT
56 11.1?1.11.ENTATION

INS711:YZNT -
58 FAN:kSY

-.18

C CNT./EXPICSS-

59 IViTY & ACCrP
ACT. '.'ASS.

60 CNDER STRESS

POS /NEC.
61 SELF-CONCEPT

-17

Via OF
62 LIFE -.15. - 14

TOTAL
63 SCORE -.23 -.21 - 17

HYPOTHESIS 64. The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Completion
Total Pos.tive Affect measure and the Sentence Completion

Total positive Affect measures.

_CCMATIONAL
31* ASPiRATICC

OCCURiTIONAL
32* EAFEC:ATION

EDUCATUCAL
36* ASPIRA:ICH

229 116

STOP`. 70r. SENT4TOT.
P0=kfT.

10 14 10 14

INSTRUMENTS: Orcunational Interests Inventory,
Story and Sentence Completion

VARIABLES: Occupational Aspiration,
Occupational Expectation,
Educational Aspiration x Total
Story and Sentence Positive

Affect measures

*Remember that these Variables are reversed. Thus,

any correiation% Invelvin6 these Variables, if
positive are actually negative correlations and, tf
negative, are :.ctually positive correlations. That

is, the lower the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 85: The status level measures of Occupational Aspiration,

Occupational ENreetation, and Educational ao.piration 1.111

Fe positir, Iv related utth the Sentence Conletien Total

144stile and Dcpres4tte Affect ineastireN, and the Story
Cuinpletien Total tirtotie Affect measure.

INSTRUNFISTS.

VARIADITS:

Occupattonal Interest Inventory
Occnpactn..1 A4piration,
Occnostientl ENnectation, and
Educational Aspiration x
Senteme Total Hostile and Total

Peprea..ive Affe.t mca.mte
',tat Stnt% h.. uive Aff.at

111 11'
TOti1

210

ott *8111 fOo' r flint II,. are E...tr., dOLP

OCCMTIOAAL
TO 1. la 1. , ' , , .on' 1.11 11.011111) Ti.. 1,00,

I,. 11 i o n1, oot looli It Mt Of I*, to, If
31* A5PIRkT1011

ortrrAnow.

I'. I 1It, olf I , n. I I. ,11, 1'0,1 t ot I t 1110.4, That
I., 11. I. :l the ttmb.1 the hishol (1 apoirmion

1

\T11".

tuAA:

3o* Asvo.Attow

I 1 III,. ft el 111111 vier V5°I .1.

.71 ] I.
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ley porm %Is Tht 11 i., p.4.1 t the r41nt I. 1, In 1 n ,, !, ri,,

cnpat 1,na1 Valuer and O... I If I 141 It

It.
V/ L.

Al 1 1_1

15
151 V51.
I' .11.1 I II `.. _

I 7 14

Owl .11 -7;7 Al

1 ',IP. /,i 'I t, %711,,

11/ 1')

2

ACHIRVEMENr
MAIH .14 li 18 10

3

A(HIPVMMENT
RLAOING 17 10

Arumr.HENT
4 C.P.A. 27 14

AkS
-

S TA'4( ACHIEVE. 71
DRS

6 AUThORITY .21 .17 . 16

24 -.16 .14
7

BRS

1PR
DRS

8 IMPLENMTATION .22 -.16

.14DRS

10

SELF - ASSERTION

BRS
INITIATION .27 -.16

DRS
11 SOLVER .22 -.14

DRS
12 ACCRESSION .27 -.19

BRB
13 AVXIETv .15 -.14

.15 .14

.18

.20

.1Q .19

16 j

1

NYFOTHESIS 67: There will be negative relationships between the Extrinsic
Occupational Values and the Criterion measures.

2

3

4

5

6

7

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
ACHIEVEMENT
C.P.A.
SRS
TASK ACHIEVE.
BRS

AUTHORITY
BRS
IPR
CRS
IMPLE/EXTATION
BRS
SELF-ASSERTION
DRS
INITIATION
DRS
SOLVER
BRS
AGGRESSION
DRS

ANXIETY

18 22 23 24 25

OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL.

S1CCESS SECURITY PRESTIGE ECON. RET. St.7R01.1:1).

10 14 10 14 10 14 10 14 10 14

-.22

.16 -.26 -.15 -.17

.20 -.14 -.17

-.15

-.17

-.15

.14 -.16

-.15 -.14

.14 -.14 -.14

.18

-.14

INSTRL1,r7TS: Occuoat-onal Values.
telleve-eat. IRS

VARIABLES: OccuatIonal rvtri^stc
Calvet x Criter.c-,

26 28

0CC.W.L. OCC.

A'SITIPTES
ll 14 10 14

.16 .14

- :3

30

OCC. VAL.

Lialosic
10 14

.16 -.17

-.24

-.16

-.18 -.15 -.14

-.15 -.18

-.14

-.15 -.10 -.18 - 19

-.20

HYPOTHESIS 66: There will be negative relationships between the status levels of
Occupational Aspiration, Occupational Expectation, and Educational

Aspiration and the criterion measures.

ACH1EVEVENT
2 MATH

ACII1KVENEKT

3 REAPING
ACHIEVEMENT

4 C.P.A.
DRS

5 TASK ACHIEVE.
DRS

6 AUTHORITY
ORS

7 1PR

6
RRS

IMPLEMENTATION
ItKS
st1P-Av1411r1ON

HR.;

10 mirlom
1015

11 "R 1 R

31* 32* l6*
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OCC. %AL. OCC.

CtC.
10

-.78

VAL.
F\P.

1'.

OCC.

_IA.
10

-.1?

VAL.

ASP.
14

-.31

OCC. Asr.
10 1.

-.21 -.30

..19 - 32 -.37 -.19 -.32

-.11 -.14 -.19 -.27 -.13

H
...a. 4.

INSTRUMNTS: Occupational Interest
Inventory and Achievement

BRS

VARIABLES: Occupational Aspiration,
Occupational Expectation
and Educational Aspiration
x Criterion measures

r:v.11(.4.yr thrt the.. Variables arc reterami. Thus,

any r..rrc1attena InvoIttnc cae.r Vartatto. It
rosittkv. are n:to.111% nealtIve correlations and, if

888tive. arc a.tna11c crre1e1ona. That

14. the l..w.'r Ie ntimh.r thn hfiaher the aspiration

or .%pectation let.-1 and vie, vet an.



I 1/190, I

rofiro 1/"1', %1(NIF:,At.1

HYPUMEN1S 69. Th.r. will 1.4 mAutivc rflationshipo betwein the Occupational IOSTROMPNTS. Occupational Interest

int,reat diacrtpuncy stbn and the Criterion .-essures. imontory, Achievement BRS

VARIABLES: Occupational Interest
Dis,reponcy x Criterion

measures34

OGC,,NT.
YXP./ASP.

35

hg.C./ASP.

10 14 10 14

ACHIMMENT
2 MATH -.20

ACHIETEMEXT
3 READILG -25

ACHIEVEMENT
4 G.P.A. -.33 - 19

MS
5 TASK ICHIEVE.

BIS
6 AUTHORITY

BRS

7 IPP

OR

8 IMPLEMENTATION
ML

9 SELF-ASSERTION
BRS

10 INITIATION .14

3RS

11 SOLVER
BRS

12 AGGRESSION
BLS

13 ANXIETY

HYPOTHESIS 70. There will be a positive relationship between the SAI
good coping measures and the criterion measures.

INSTRUMENTS: SAI and Achievement BLS
VARIABLES: SAI Good Coping measures

x Criterion

37 38 39 40 41 42

SAI SAT SAI SAI SAI SAI

TASK AC1I AUTHORITY AGGRESSION IPR ANXIETY TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

Acmumerr
2 MATH .23 .22 -.15 .24 .16 .29

ACHIEVEHENT
3 READING .27 .29 -.21 .25 .26 -.16 .35

ACHIEVEMENT
4 C.P.A. .26 .31 .25 .24 .28

IIRS

5 TASK ACHIEVE.
BRS

6 AUTHORITY
BPS

7 IPS .15

BRS

8 IMPLEFENTATION
SRS

9 SiLF-ASSERTION .16

BRS

10 INITIATION .14

BRS

11 SOLVER 14

1176

12 AGGRESSION .14

IRS

13 ANXIETY

-331-
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maniacs
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Ar ITYLVY..
(..P A.

14

te:/firo It

betua.n
the cristri.n

ItI"...._ --_
TASK ALH

I 11.10,1! 3

II r it Aqi I !HOP I Al PR.' I I

vi.wa al
aaaalirda VAHIA111.%:

h 7 A rI 10- - - -_-. .._ _ --- -
VI,% AN' PP'. KW, 1116. - -- - _ .... - -- - -

ALIII. IN, 191.1 i ''.f I r -AV! I !Il I
14 14 14 14 14

.4

11

NO.
..01 VI V

14

- nt H1115

1111 - AlbleVemtnt 111a

I 312. -
it, III IIVI .

YLAUPIC

__W._
AI4 Itl y...,.

14

1?0,

MK IKTY
14VO1 )4 14 14

LocvS CIF

43 CONTROL .16 .18 14 .20 .18 .18 .27

ACADEMIC
44 LOCUS -7 CONT. -.15

ACTION -
45 INACTION -.12

IMMEDIATE'
46 DELAYED

RATE Of
47 ACTION -.14

INTRINSIC
48 EXTRINSIC .19 .33 .14

TASK ACH.
49 ,PR .14

COMPETITION -
50 CO-OPERATICN .16

INDEPENDENT -
51 INTERDEPENDENT .25 .26

EARNED STATUS -
52 BESTOWED STATUS .40 41 .18

CONFRONT '

53 AVOID .14

SELF-INLTI. -
54 OTHER INITI.

SELF SOLVER
55 OTHER SOLVER -.14 -.27 -16

SELF-JOINT
56 IMPLEMENTATION -.20 -.14 .14

=noon '
58 MT/SY .14 .15

CONT./EXPIOSS -
59 rvrry 6. ACCTPT.

ACT./PASS.
60 UNDER STRESS

POS./NEG.
61 SELF-CCNCEPT

VIEW OF
62 LIFE

TOTAL

.18 .14 .20 .15

63 SCORE .24 .16 .14

HYPOTHESIS 72: There will be a positive relationship between the criterion measures INSTRUMENTS: Sentence Completion-Achievement

end the Sentence Completion coping style variables in the different IRS

areas of behavior. VARIABLES: Stance s Criterion measures

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEBENT
MATH
ACHIEVZMENT
READING
ACHIEVEMENT
C.P.A.

TASK ACHIEVE.

BRS
AUTHORITY
mm
IPR
BRS
nommommom
IRS
SELF-ASSERTION
mm
INITIATION
BRS
SOLVER
mm
AGGRESSION
EMS
ANKIETV

100 83 92 74 65 109

STANCE STANCE STANCE STANCE STANCE STANCE

AZGRESSION
AO

AUENORITY ANXIETY IFS TASK ACH. TOTAL

14 10 14 10 14 10 14 10 14 10 14

.19 22 .19 .23 I .14

.27 .18 .27 .

,40 .16 .23 .32 .41

.28 .16 .21

23 .15 .16 .14

.23 .15 .14 .19

.26 .13

.16

.28 .19

.29 .14 .14

.31 .19 .2',
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FIGURE 3
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HYPOTHESIS 73: There will he a positive r.lationship h,twe,n the criterion measures
and the Sentence Completion coping style variables In the different

f behavior.

INSTRUNEM: Senttnce Completion.
ALLievemont ENS

VARIABLES: PnyaKement x Criterion

memorise

101 84 93
F31(.m.1

IS 66 110

CA.AcP1FNI ENCALE.I.NT

AUGHMI FY

KOUT Eparm } MEAT ENCArEHENT
TASK ACH.

E'V.AChNKNT

TOTALANXIETY 1PR

10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .14 .23 .19 .23

ACHIEVEMENT
3 READI:4 -.24 .15 .32 .18 .30

ACHIEVEMOT
4 C.P.A. -.16 .30 .35 .16 -.16 .3$

BRS
5 TASK ACHIEVE. -.14

IRS
6 AUTHORITY .19

BRS
7 IFR

BRS
8 IMPLEFENTATICV

IRS
9 SELF-ASSERTION .15 .15

BRS
10 INITIATION

IRS
11 SOLVER .17

IRS
12 AGGRESSICM .14 .14

IRS
13 ANXIETY - 17

HYPOTHESIS 74. 71,erw will be a positive relationship between the criterion measures
and the Sentence Completion coping style variables in the different
areas of behavior.

INSTALMENTS: Sentence Completion.
Achievement IRS

VARIABLES: Aid/Advice x
Criterion measures

102 BS 94 76 67

BID/AD;:r.F. AID,ADVIGE AID/ADVICE AID /AI$'ICE AID/ADVICE AID /ADVICE

AGGRESS:9U AUTHORITY ANXIETY TASK ACN,_ 121Nk___
10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .18 .25 .22 .24

ACHIEVEMENT
3 READING -.15 .20 .34 .14 .19 .36

ACHIEVEMENT
4 C.P.A. 16 .34 .36 .19 .44

IRS
5 TASK ACHIEVE. .17 .16

IRS

6 AUTHORITY .20 .17

BRS
7 IFIk .14 .14 .-16 .16

IRS
8 INPLEMLNTATION .17 .15

IRS
9 SELF - ASSERTION .16 .18

IRS
10 INITIATION .16 .14

IRS
11 sO ;.VER 16 .16

IRS
12 AGGRESSION 15 19 .19

IFS

13 ANXIETY -.16

-333-



I1(111r. 1

/110 .,..1A1(11, or2,1C1114"Atil r011411 ft CYA/.F 111

AYPOTHES16 75: Th.r, wIll he pomitly. r. 101.1,m:411p hvtw4.1. tt. ttli4r1,. 0.., ur., 1 !he I4'.D0411.1/: Silli4nCg ffl,tion.

Sent'nee r.,grol tom a..plby or!, via101.1. In t I.. 4111. r. n1 nrt iv. ..1 1., 1. avlr Atlitiv..mtfltLiV;

VAklAhLES. C.T1P.. XifeLthin,
Ach1vtment

103 AI 95

CIII! FYI.

AWUrri

77

cop_ril.
IPR

f.R

(tw 11 F.

liV,V MA.

112_
C0P.EFF.

Iltrid./OP. FYI'. COP. 1;1-,

Alllgd I FYAOGARYAON
10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

.16 16 .14 .16

ACHIEVEMPNT
3 READING

.22 17 .27 .21 .32

ACHIEVING=
4 C.P.A. .17 .33 .16 .35 .22 .42

BRS

5 TASK ACH.
.25 .19

BRS
6 AUTHORITY

.19 .16 .14 .17

*RS
7 IPR

.20 .19 .18 .15

BRS

8 IlVLEMENTATICN
.23

.17

BRS
9 SELF-ASSERTION

.19 .16 .21

BES

10 INITIATION
.24 1 16 .18

BRS
11 SOLVER

.25 .17 .17 .18 .19

DRS

12 AGGRESSION
.28 .22

BRS
13 ANXIETY

.15

HYPOTHESIS 76: There will be a positive relationship betweeh the Sentence
Completion attitude measures and the criterion measures.

87 91

ATTITUDE ATTITUDE

10 14 10 14

ACHIEVEMENT
2 MATH .21

ACHIEVEMENT
3 READING .26 .20

ACHIEVENENT

4 C.P.A. .21 .16

BRS

5 TASK ACH. .17 .19

BRS

6 AVTIWAITY .14 .19

BRS

7 IPR .17 .23

BiS

6 -1.1PLE)EN7AT10% .16

9 ,ELF,,,SURTION -.16

HttS

10 INI71A7ION 18 17 4

BPS
11 SOLVER .20 .17

BRS

12 AGGRESSION 18

ERE

13 ANXIETY

73 64

ATTITUDE ATTITUDE
10 14 10 14

.22

10E

ATTITUDE
10 14

.14

.17 .22

1.22

.20

.29 .16

.16 .20

--
.22-- ---

.13

.20

1 .16 .22

.22

INSTRUMENTS: Sentence Completion,

Achievement-BIB
VARIABLES; Attitude x Criterion

measures
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Irn 7AIal nl '.It771t.Il... 1114,1.1M (4111S - 171

INTOWSIS 77: There will he 4 ptatit/ve r. JetJt.nshlp L.tuftn t4.. ...mince

Completion positive a/hat veriabl.. and tie trlt.rl.m wafture..

iiVritiairTri: S. ill, 44.0 r.i.plet I on
At 131 3.t -11145

VAk MAIr, c, ts4 fit P. al I 1 yr Affect
CrItertn at IIINUf CO

107 94 99 MI /7 116

AlY, MI. APP, Pitpljrr. Pm. Air. MC, Art,
lout

MA:Pr-MON AlintoPtTY ANX1rrY

10 14 10 14 10 14 10 14 10 14 10 14

AC7112VEMETTI

2 MATH
ACHIEVEMENT

3 READING
.18

.17

ACHIEVEMENT
4 C.I.A.

.15

BIS

5 TASK ACH.
BIS

6 AUTHORITY

.28 .15

BIS
7 IPR

.14

DRS

8 IMPLENENTATICM
IRS

9 SELF - ASSERTION

BIS

10 INITIATION
IRS

11 SOLVER
BIS

12 ACGRESSIGN
IRS

13 ANXIETY

HYPOTHESIS 78a: There will be a negative relationship
between the Sentence Cospletion

Hostile and Depressive Affect variables and the criterion

INSTRUMENTS: Sentence Complettom,

Achievement

VARIABLES: Sentence Hostile ..d
Depressive Affects x

Achieves:int

2 3 4

ACHIEVE
MATH

ACHIEVE. ACHIEVE

READLW C.P.A.

10 14 10 14 10 14

HOSTILE
104 AGGRESSION

DEPRESSIVE
105 AGGRESSION

-.15

HOSTILE
87 AUTHORITY

DEPRESSIVE
88 AUTHORITY

-.15

HOSTILE
96 ANXIETY -.18 -.18 -.28

DEPRESSIVE
97 ANXIETY

HOSTILE
78 IPR

-.16 -.25

,DEPRESSIVE

79 IPR
-.14

HOSTILE
69 TASK ACHIEVE.

.16

DEPRESSIVE
70 TASK ACHIEVE.

TOTAL
113 HOSTILE

-.28

TOTAL
114 DEPRESSIVE

-.13
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IIYPIOIESIS /Rb:

FRITH.: 3
/1C0 TART!'. (n '1,001. ILA'., (11NEI ATIC S114.1": III

flurre 1.1 11 he a n,.ut le. r .1 1.4..1.1p ea I to I lit I 101 I ( .1,4610t 1,41

110h t lie IM4
Depre.hbo Aft vart..)+1,A and II. .r11, rhm r nft,f, a

6 7

,a5
TASV At 4 AL.IMI:1 1PR

'1.' rti
VAH TAME E'.:

Sonlem - hRS

1 I and
oramilva Mitt t

I 9 10 11 12 11

I. I.R.. %I' LI r.R% RRS

IMMO: r. SI,I-/ Vi. 1 .11I4I1ON ,OLVrR ACCIOS11011 iteiltlY

104

105

87

n
96

97

7$

79

V'

70

113

114

HOSTILE
AGGRESS ION
DEPRESSIVE
AGGRESS ION

HOSTILE
AUTHOR ITT

oinsin
Aumortirt
HOSTILE
ANXIETY
Dier.cssIn
Anzzrt
Hos-nu
IPR
DEPRESSIVE
1711

HOSTILE
TASK ACM.

DEPRESSIVE
TASK ACH.
TOTAL
HOSTILE
TOTAL
DEPRESSIVE

10 14 to 14 14 14 14 10 14 10 14 10 14 10 14 10 14

-.15 -.14 .17 -.18

- .15 -.17

- -14 -.16

-.14 -.20 -.19 -.16

.19 .19 .20 .16 .15

-.15 -.16 -.15

-.14

HYPOTHE-.S 79: There will be a positive relationship between the criterion INSTRUMENTS: Story Completion,

measures and the Story Completion coping style dimensions. Achievement-9n
VARIABLES: Stance x Criterion

'measures

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVE/ MT
MATH

ACHIEVEMENT
READING
ACHIEVE/EMT
C.P.A.
IRS
TASK ACR.
BIS
Aursourt
BRS

IP&
BIS
IMPLERECTATION
BAS

SELF-ASSERTION
IRS
INITIATION
BRS

SOLVER
IRS
AGGRESSION
DRS

ANXIETY

149 177 163 191 135 121 205 219

Story 3 Story 5 ory 4 Story 6, Story 2 Story 1 Story 7 STANCE

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

.19 -.16 .17 -.15 .17

.14 -16 -.14

.18

.14
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irmanrAs NO:

FPI 3

MILI! II .1111/ 1 1151 IA .,10

They.. will he a ro.sitip r. 1 to 1, hi I, I. 1W. u I he crlt. t li.n of uiur.x

and the 1..t ery lt.r1 "pg tti I t dl 101 Tn. ona.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

IRS

5 TASK ACH.
IRS

6 AUTHORITY
BRS

7 IPR
BRS

8 IMPLEMENTAION
BRS

9 SELF - ASSERTION

IRS
10 INITIATION

IRS
11 SOLVER

IRS

12 AGGRESSION
IRS

13 ANXIETY

150 178 144 192 114 1/7

"1274L %'11I2 ''
story. 4 ..t.ryi, %t,i, / ',I, r i I

Pi I ME' .11 fr; At illOP rri ANXIETY NIX 1 t ri III, A to

10 14 10 14 10 14 10 14 10 14 II) 14

.16 - 14 - 21

17

18 -.15

-.16 .14

.17

-18

As WI I$P.1

VAIllAind 5 1.111 It
Cr1lr1n oca.ures

/20
111 Al.) 41.N f

?MAL
10 14

.18

17

HYPOTHESIS 811 There will be a positive relationship between the criterion

measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACAIEVEMENT
4 C.P.A.

BRS

S TASK ACH.

BRS
6 AUTHORITY

SRL

7 IPR
BRS

8 IMPLE3ENTATION
BRS

9 SELF-ASSERTION
bRS

10 IN

BRS

11 SOLVER
oRS

12 ACCRESSION
BSS

13 ANXIETY

151
Story 3

AGGRESSION
10 14

.14

21

,20

16

J.

179

Story 5

AUTHORITY
10 14

18

INST 1VENTS: Story Completion,
Achievement -IRS

VARIABLES: Initiation x
Criterion measures

165 193 137 123 207 221

Story 4 Story 6 StyDrI St:ry 1 Story 7 INITIATION

ANXIETY ANXIETY IPR A - TA NA - TA TOTAL

10 14 -0 14 10 14 10 14 10 14 ,0 14

.15

.17 .19 .19

.23

26

19

.15

-.16

-.15

.20

.19

.18
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Crlt, non morocco

1S7 1P,(1 frA 154___ 11k 124---- .- 7011 ___777

%jou I Stry 5_ ',t,r/ 6. '.t'!.., / ' t, 2_1 7 !MAI__
Ar 1 171 AlrI ,14CIIY A'.X1f.ry AI./ILIY 11'P I IA - IA 4111/AMICE

16 16 It) 14 10 14 10 14 10 I' if) 14 10 14 10 14

ACHIEVEMINT
2 NAIR .17 15

ACHIEEPENT
3 READING .25 -.15 .19 .14

ACHIEVEMENT
4 C.P.A. .18 -.16 -.16

ERS
S TASK ACHIEVE. .14 .15 .15

BRS
6 AUTHORITY .14

BRS

7 IPR .13 .18 .14

BRS
8 IMEMENTATI7..14

BRS

9 SELF-ASSERTION
2.16

10 INITIATION
BRS

11 SOLVER 18 .14 -4

IRS

12 AGGRESSION .17

BIS

13 ANXIETY
.24

HYPOTHESIS 83: There will be
measures and

153
Ste., 3

a positive relationship between the criterion
the Story Completion coping style dimensions.

181 167 195 139 125

INSTRUMENTS: Story Comple,ion,
Achievement-BRS

VARIABLES: Solver x Criteria'
.assures

209 223

1- Story 5 Stet-,

ANXIETY
4 Story 6_ Story 2 Story 1 t.toryl SOLVER

AGGRESSION AUTHORITY ANXIETY IPR A - TA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 1 10 14 10 14

AGRIEVEMECT

2 MATH .14 .21 29 .25 .20

ACHIEVEMNT
3 READING .29 .22 -.14 .27 .15 -.15 .21

ACHIEVEMENT
4 C.P.A. .23 .18 .24 17

HIS

5 TASK ACH. 16

BRS

6 AUTHORITY
BRS

7 IPR .15 -.17 .16 -.23

DRS

8 I,XLEMENTATICN -15 -.14
BRS

9 SELF-ASSERTION
BRS

10 INITIATION 16

BRS

11 SOLVER .18

DRS

12 AGGRESSION .17
-.17

BMS

13 ANXTETY
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etyl.

106

r10/1

140

IPR AA ':x II I

10 I t Ib 14 10 14 )I. 14 14 14 14

2

ACII.VE`t NT
MA T4 16 21

3

ACHIEVEMENT
REAOIKG 29 .14

4

ACHIEVEMENT
C.P.A. 29 .19

US
5 TASK AC3IEVE. 15

BRS

6 AUTHORITY
1516

-.13 .20
7

8

IPR

IMPLINENTATION .14

BM
9 SELF-ASSERTION

BRS
10 INITIATION .14

BRS

II SOLVER 17

US
12 AGGRESSION .17

US
13 ANXIETY

11.51101te

NANIABW.:

%I .111

A. hl. "t

1.11 Iti of 1.11
III. flan floto.otrem

124 210 /24

__S, ,7 /... IMPIPtut,

- TA

14

1- 14

11/. - FA MAL
10 1', 14 14

-.18 18

19

14

.20

.18

.16

.14

HYPOTHESIS 85: These
measures

will be a positive relationship between the criterion
and the Story Completion coping style dimensions.

155 183 169 197 141

Story 3 Stor, 5 Story 4 Story 6 Story 2

-GGRESSION AUTHORITY ANXIETY ANXIETY IPR

10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .15 .15 .14 -.14

ACHIEVEMENT
3 READING 21 .23 .16

ACHIEVEMENT
4 G.P.A. 27 .16

US
5 TASK ACHIEVE. .17

US
6 AUTHORITY

DRS
7 IPR .15 -.16

BRS
8 IMPLEMMTATION

US
9 SELF-ASSERTION .17

BRS
10 INITIATION -.14

BO
11 SOLVER

SRS

12 ACCRESSION -.16
BRS

13 ANXIETY

127

Story 1
A - TA
10 14

-.19

.14

INSTRUMENTS: Story Completion.

Ach1evement-BRS

VARIABLES: Outcome x Criterion
measures

211 225
_Story 7 OUTCOME
NA - TA TOTAL
10 14 10 14

-.14

.14

.22

.15

.18

.15

tt
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BYPOTIIES/S 86: There will Jr. positive r.ls.i.nship betv,,o the criterion

measures and the Story c..pl,tion coping style dIminaIons.

msrldiverr.: St.ry cmplvtiun.
Achievement -BRS

VARIABLES: Lvnloution of Outcome

a Criterion

2

3

4

S

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
AZI7EVFJEMET
C.P.A.
IRS

TASK ACR.

BIS
AUTHORITY
BRS

IP!

BRS

IMPLEMENTATION
BRS
SELF - ASSERTION

BRS

2:ITTATIOM
BRS

SOLVER
IRS

AGGRESSION
BRS

ANXIETY

156 1h6 1'0

IETY

198 147 17A 711 776

ctV__1
AfX.10.1,N

""Y
Aun

5 SLEX12-
Story 7
AA - TA
10 14

EVALJAnt.
TOW&

*ITV ARTIETY A - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

.17
-.1S

.24 -.14 -.19

-.14 .15

-.15 -.15

-.17 -.20 -.11

HYPOTHESIS 87: There mIll be a positive relationship between the criterion
me:I.:urea and the Story Completion coping style dimensions.

INSTRUMENTS: Story Completion,
Achievsment-INS

VARIARLES: Coping Effectiveness
Criterion memearwe

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
ACHIM/MKT
C.P.A.
BIS
TASK ACNIZVE.
IRS
AVIWORITF
BRS
IPR
BAG

IMPLEMOTATION
HAS

SELF-ASSERTION
IRS

INITIATION
BRS
SOLVER
BRS
AGGRESSION
BRS
ANXIETY

157 185 171 199 143 129 213 227

Story 3 Story S Story 4 Story 6 Story 2 Story 1 Story 7 COP. EFF.

AGGRESSION AUTRORITY ANXIETY ANXIETY IPR A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 :4 /0 14 10 14 10 14

.16 .16 .14 -.16 .19

.26 .16 .22 .17 .15 .23

.26 .22 .11 .15

.18 .15

-.14 -.14

.16

.14 -.15 -.14

-340-
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iroariira 011 r' will hi n mod/ iv. f1 a 1,.n,1p btwo.n th. crit. rf on msnosrte

and the 1.tory 1 nnpletf on coping lapin dim. n..1.,....

I11%1HUHLNT%: cory ( wp111Ion.
Ac1.1ey,n,n/-/uCI

VAR1AHLLS: In,trum,ntrIfty x

Cri to-don neaeores

162 190 176 204 148 134 218 232
INSTIO,OTT.

Stori 3 Stry 5
AUTHORITY

11ILL2L Story A Sr,ry_2 Story 1 Story 7

A',AF-ION MUM' ANX1F re 1111 A - TA NA - TA TOTAL

10 14 10 1. 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .20 .23 .17 .18

ACHIEVEMENT
3 READING .14 .22 .20 .16

ACHIEVEMENT
4 G.P.A. .17 .15

.16

"IRS

5 TASK ACH.
.19 .14

RRS
6 AUTHORITY

BIS

7 IP1 .15
.14

DRS

8 IMPLEMENTATION
.15 .20

DRS

9 SELF-ASSERTION
DVS

10 INITIATION
.21

'as
11 SOLVER .14

IRS
12 AGMESSICW

.17

RAS

13 ANKIETY

10 14 10 14

.19

.14

.14

HYPOCTISIS 89: There will be a positive relationship between the criterion

measares and the Story Completion positive effect dimensions.

ACRIEVEINT
2 MATH

ACHIEVEMENT
3 REAL1NG

ACHIEVEMENT
4 C.P.A.

BPS

5 TASK ACHIEVE.
BRS

6 AVITORITY
DRS

7 IPA

BIS

8 IMPLEMENTATION I

DRS

9 SL -ASSERTION
BRi

10 INITIATICK
BPS

11 SOWER
SKS

1: ACs'RESSION

SKS

13 AhCliTY

159 187 173 201

Store 3 Story 5 Story 4 Rev, 6

AGCRESilTN AIThORITY ANXIETi ANXIETY

10 14

.17

INSTRUMENTS: Story Completion,

Achievement-DRS

VARIABLES: Positive Affect Hero

x Criterion

145 131 215

Story 2 Story 1 Story 7

IPR A - TA NA - TA

10 14 10 14 10 24 10 14 10 14

-.14

-1-

-.14

---r- -4- -.15

229
POS.AF.HERO

TOTAL
10 14

-.15

-341-
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HYPOTHENIS 90 Tin ,.111 ht n+tntly, rot ,t to, 1,1p t, t 111 T ton

tie aqUr0a and the ',1,,ry C.. ,pI. Iv, of 1. ct 1.11111. so.Ion.4
hl.i':

.11,,ry (In pl,t1011,

At hit vol. nt-414'
vat Iv, Af Net iltio,

Criterion m,asurca

11,', 113A 171. 707 I ',1', I1? 716 7111

.__Statz. 3 , t ,, r_l_:2_ _Ii, Lr_z__1 '..e.,r ,_._ ..2 , ,, 7 .1 ___' T:LT.1_1_ ....._r_ t 7 11.1 *11,AF.10
ACC141 SION A'11.01, 1 TY A' 1.1117 At'XII i 1114 A TA nil - TA TOTAL

1U 14 11. 14 10 14 10 14 Ile 14 £6 14 10 14 10 14

ACMIEVEMCCE
2 REV

ACHIEVEMENT
3 PEADIXO

ACHIEVEMENT
4 C.P.A.

BIS

5 TASK ACM.

LAS
6 AUTHORITY

DRS
7 IPI

DRS

8 INFIEMNTATICR
ERS

9 SELF-ASSERTION
DRS

10 LNITUTIO
bRS

11 SOLVER
RS

£2 AGCRESSIEN
MRS

13 ANXIETY

.16

-.15

-.17

.18

.15

.16

.15

.16

.16 .16

HYPOTHESIS 92: There will be a positive relationship among the Parent/Child

Interaction items of the Sentence Completion Instrument.

SELF-

117 CONCEPT
PAPENT/CHILD

118 LSTERACTION
MOTIEeR

119 ITERACIICH
FATHER

120 INTERACTION

117 118 119 120

SELF- PARZAT/ MOTHER FATHell

CONCEPT CHILD INT. INTERACT. INTERACT.

10 14 10 14 10 14

.69 .74

.51 .57

.69 .74 .51 .57

.69 1 .69 .51 x.61 .49 .57

10 14

.69 .69

.51 .61

.49 .57

INSTRI.00175: Sentence Co' pletion

VARIABLES: Parent/Child Interaction

Variables

HYPOTHESIS 93: There will be a positive relationship between the Parent/Child

Interaction items of the Sentence Completion and the Authority

Attitude, Coping Style, Cvping Effectiveness, and Positive

Affect measures of the Sentence Completior instrument.

AUTHORITY
82 A:TIlUDE

AtTlIORITY

b3 STANCE
AUTHORITY

84 FHC.U.,:HENT

AUTHORITY
$5 AID/ADVICE

AlillORITY

86 COPING EFF.
AUTHORITY

90 PCS, AFFECT

117 110 119

PRP.T1 sle:",ft

"ONC_?T INTrAACT,

10 14 10 14 IC

.20 1.19 -.15) .22

-.14

-.14

-.15

-.19

120

-FAr,ER
INTERACT
10 14

HYPOTTITaIS 94: Th. re will be nc..ai lc. re! ill : ." I!, r.r.11I Y 1:11.1

Int.Fn.tion te, of Au ;51ee i If, if,
Au t`..ri tv Ho :10 ma I', or: ....iv: All, Ct reIA(1f

I,' II, t'. I ',5--..--..--.... -
' 1'5 ' s'i' 14- : 5.-.-- _ -.... - -

Ct. Pt . el" I, ''
1

4.

713 -1, 1 , i , t...

AI' '101:i IVit nib.' I,

:le, ,1
. IS Ai I
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1NSTRUMDITS: Sentence Completion

VARIABLES: Sentence Completion
Parent/Child Interaction
variables and remainder of

the Sentence Completion

items
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Irffolnix%ts 95

1 ItY10

?Ili)/ 0 on tl cal 'U'.111t Aty)11111,A1111:.

Them, w111 be o r. Inlinn,b1p hity..n II. orm/thIld
1 lit. rhiti,c, IL,-t.. e1 t he ' . 4,6i I i,p11 it n.d 0, eo 1 A

At piny t I m undi lye

I At I .111.

It 0(1911.1'. oot.tot CompIttloo
%/APIA+ 7 t' 1btt0tith1)41 Joiornttion

lory o"a 1.(a1 Altitnd,

A(tect rms.0rea of the Stnt,tot, t,net0.tfon Invtrument
140,. Loping

igh.flv.he.ft, hod

11) 119 170
Alf,tt measures

SE1 PAP' r/ mornIR FA 101

ONCLIT t 11111/ P.f. IL14Arf,. INII RACT.

10 -4 14 14 10 14 10 14

TOTAL
108 ATTITUDE .16 .17 .21 .17

TOTAL
109 STANCE -.22 -.19

TOTAL
110 ENCACEMENT -.16

TOTAL
III AID/ADVICE -.14 -.15

TOTAL
112 COPING EFF. -19 -.16

TOTAL
116 POS.AFFECT

HYPOTHESIS 96: There will be negative relationship between the Parent/Child
Interaction items of the Sentence Completion and both the Total

Hostile and Total Depressive Affect measures of the Sentence

Completion.

117 118

SELF- PAMT/
CONCEPT CHILD /ST.

10 14 10 14

114 DEPRESSIVE AFF. .

TOTAL
113 HOSTILE AFF.

TOTAL
26 1.20

119 120

MOTHER FATHER

1hTERACT. INTERACT.
10 14 10 14-

IBSTRINELTS:
VARIABLES:

Sentence Completion
Parent /Child Interaction
item, and Total Hostile
and Total Depreettive

Affect measures

HYPOTHESIS 97: There will be a positive relationship between the Parent/Child

Interaction scores of the Sentence Completion and Coping Style,

Coping Effectiveness, and Positive Affect Scale Scores from Story

Five concerning Authority relations.

STORY FIVE
177 STANCE

178 ENGAGEMENT

179 INITIATION

180 AID/ADVICE

181 SOLVER

182 IMPLEMENTATION

183 OUTCOME
EVALVATIO'

18 OF 0.2TCOME

COPING
185 EFFECTIVENFSS

RESPONSE
1d6 LENGTH

POSITIVE
187 AFFECT HERO

117 118 119

SELF- PARENT/ MOE:R
CONCEPT CHILD INT. INTERACT.

10 14 10 14 10 14

.14

190 DISTRI/IENTALIN

120

FATHER

INTERACT.
10 14

.16

INSTRVMENTS: Story Completion and
Sentence Completion

VARIABLES: Parent/Child Interaction
of Sentence Completion and
Coping Style, Coping Effec-
tiveness, and Positive
Affect Scale Scores from
Story Five concerning
Authority relations

HYNTIMESIS 98: These will be a negative r,1.0.ion,hip bets:en the Parent'ihild

intere.tfen of the $.ntenee ompletton ma the Necative

At Ce.t mn.ure, troy Stoic cneerning Authorit, relations.

11_7 _ 111;4. 114

N! I L. 1' Ws%1 ?h,fir R
. . . _

4,1'1 A 1!0 0,1, IN p011,

STiM !WI 1,,, _J. :y. 1. 1.7 .--1

ISM MYFCT 11 }L, 1 1 .1h 17-11
_ --

WeArlyr . I h

lbS7111,TNTS: S,nt.nc and Story
Cempletion

VARIABLES: Par,oCibild Interaction
e,eree et Sentence and
NitnlIv AfivCt reopotee
from Story Five nicernitic

Authtfts relations



myrinllesis 99a:

rioter 1

Ml tit'0Pur. UN) klen.,1 fl1/419.1 ALJ(n.:

There All be a tesitise relationship hetinen II. Parent/Child

Interaction scores of th, Sentence Completion end Coping Style,
riftctIveness, ev, P,Itive Affect scale scores from

St,y Four. since claN.f(ied AN anxiety AtnrY), ft

concerns parental relations

111

11..1MONCS:

VARIAHLES

S.ntint. to.apl.tion and

Story Lmpletkn
Parent/t 1.11.1 interaction

~core" 01 S.nttna. and
Cpine Style, t. pin? kffeC-
ttstntes, And P,NiliVe
Affect scale scores from

117 118 119 120 Story Four

SELF- PARENT/ 1MU7HER FATHER

CMCEFC CHILD lyT. lUff%ACT. INTERACT

STORY FOUR 10 14 10 14 10 14 10 14

ANXIETY
163 STANCE

164 ENGAGEMENT

165 INITIATION

166 AID/ADVICE

167 SOLVER

168 INFLEMENTATICO

169 OUTCOME .17

EVALUATION

170 OF OUTCOME
COPING

171 EFFECTIVENESS 1-
PESPONSE

172 LENGTH
POSITIVE

1:3 AFFECT HERO

176 INSTRIHENTALITY
I .15

HYPOTHESIS 99b: There will be st positive relaticnsnip between the Parent/Child
.teraction scores of the Sentence Completion and Coping Style,
Coping Effectiveness, and Positive Affect Scale scores from
Story Six, since (though classified as anxiety story), it
concern* parental relations.

117 118 119 120

SELF- PARENT/ MOTSZR FATHER

CC:CUT CHILD TNT I\TEC.ACT. INTERACT.

INSTRUMENTS: Sentence Completion and
Story Completion

VARIABLES: Parent/Child Interectiom
scores of Sentence and
Ccping Style. Coping Effec-

tiveness, and Positive
Affect scale scores from
Story Six

STORY SIX 10 14 10 14 10 14 10 14

ANXIETY
191 STANCE .18 19 .14

192 ENGAGEMENT .22 .22 .15

193 INITIATION .20 .24

194 AID/ADVICE .15 .21

195 SOLVER .19 .24 .16

196 IMPLEMENTATIO11A4 .20

197 OUTGOHE .15
EVALUATION

198 JF OUTCOME .16 .15

corm
199 TFFECTIVENESS .20 .24 .15

RESPONSE
200 LENGTH

POSITIVE
201 AFFEC- HERO .14 .18

204 INSTRUNENTALITY.19
.18

HYPOTHESIS 100: There will be a negative relstienship between the psrent/Child
Interaetion scores of the Sentence Completion and the Negative

Affect measures from both Stories Four and Six.

'17

10 14

STORY FO T1

174 MAY'VE AFF, As
sron SIX

202 NEGATIVE ATV.

114
NiT. is

1511 :ACT.

10 14

120

FATHER
1N1TRACL.
10 14

INSTRUMENTS: Sentence Completion
and Story Completion

VARIABLES: Parent/Child Interaction
scores Sentence and
Negative Affect measures
from both Stories Four
and Six
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In:errctl'.n 1t on. f 1.a S. t "molt ....1 it. 11 11
for (,pi,,. 't /1.., Lord "; I Ivo to , mot it 1v. Aft.. r on

1.10- Story Conplettm,

117 1115 1 ")
y PART'

CtiCreT (.1111.1) 1N11 HAI T.

10 14 14 14 0 14 10 14

STORY TOTALS
219 STANCE .16

220 ENGAGEMENT .14

221 INITIATION .14

222 AID/ADVICE

223 SOLVER .16

224 INTLEMENTATION.14

225 OUTCOME .16

EVALUATION
226 OF OUTCOME

COPING
227 EFFECTIVENESS 17

RESMSE
228 teNcri

POSITIVE
229 AFFECT HERO

NEGATIVE
232 INSTRUMNTALITY 14 .15

.15

.14

t and

'.1ore t1.41
l.r..1 ,1,11.1 int. rmth.n

f nt Awl ("it Al
tor I. pin. ctyl.'.

I p u, tl i, ct1v,n' on, and
11 yr Affect frogs

Story Completion

HYPOTHESIS 102: 'Mr.: call be a negative relationship between the Parent/Child
Interaction ate -s of the Se-tence Completion and the Total Score
for Ne attve Affect from the Story Completion.

117 lib 119 1'0
SELF- M07,-1/ FATLy.R

CO.CEPT C4IID 7:TEF4CT..

STORY TOTAL 10 14 10 14 10 14 10 14

NEGATIVE
230 AFFECT HERO .14 .15

INSTRUMENTS:

VARIABLES:

Sentence Completion
and Story Completion
Parent /Child Interaction
irers of Sentence and Total
Negative Affect from Story

HYPOTHESIS 103: There will be a positive relationship between the Parent/Child
Interaction items of the Sentence Completion and the "Good Coping
sccre for the Authority area as well as the total "Good Coping" score.

SAI
38 AUTHORITY

SAI TOTAL
42 SCORE

117 118 119 120

"LIP- Finds:. YOTHFR FAITWR
CC.CEPT CH '1.0 INT. TNTFRACI. INfiRACT.

1. ... In 14 .9 14 10 14

I , r_... i__,____.

1NSTRUMNTS: Sentence Completion one
Social Attitudes Inventory

VARIABLES: Partnt/Child Interaction
iter. of Sentence and SAI
Good Coping - Authority
area - as well as Total
SA1 Good Coping

HYPOTHESIS 104: There 4a11 be a positive relationship between the Father/Child INSTRUMENTS: Sentence Completion and

Interaction tem from the Sentence Completion and the Occupatidnal °rogations' Values

Value: "FJ1low rather ". Inventory

VARIABLES: Father/Child Interaction

120 fi,,m Sentence and idecupa-

FAIRER clonal Value - Follow Father

OCC. VALUi 10 1+

FOLLOW
28 FATHER

-345-



F 1(.1'41
3

MI /1rn Taist s far cpat.vi.aT11.;

orfmrsis 10) There will he post t lye relationship htwe.n tin Pannt/ii.fld
interaction fte.,ft of the Lint.nte Lenplitlan and the Intrinsic

Occupational

117

SELF-
cut.cErr

11R 119 120

RARKal.- MUIRER FATHER
CHILD I1T iNiFilAa, INTERACT.

1NSI1t1.NOTS Sintence Compl4tfon end
occupntionnl %lakes
lny4ntory

VARIANLES Par.nt/fhild Intirsctfon
Items of S,nt,nce and
Intrinsic Otcupational

Values

OCCUPATIONAL 10 14 10 14 10 14 10 14

VALUES INVENTORY
14 ALTRUISM .17

15 ESTHETICS -.19

16 INDEPENDENCE -.19 -.15 -.16

17 MANAGEMENT
SELF-

19 SATISFACTION .17

INTELLECTUAL
20 STIMULATION

21 CREATIVITY

27 VARIETY .14 A5
TOTAL

29 INTRINSIC

HYPOTHESIS 106: Tnere will be a negative relationship between the Parent/Child
Interaction items of the Sentence Completion and the Extrinsic
Occupational Values.

117 118
SELF- PARENT/

CrT.CEPT CHILD TrT.

119

MOOR
INTERACT

120

FATHER
INTERACT.

INSTRUMENTS: Sentence Completion and
Occupational Values Inv.

VARIABLES: Parent /Child Interaction

items of Sentence and
Extrinsic Occupational
Valoes

OCC. VALUES 10 14 10 14 10 14 10 14

INV. EXTRINSIC
18 SUCCESS

22 SECURITT .24 .21 .18 .14

23 PRESTIGE .14

Emorm
24 RETURNS

25 SURROUNDINGS

26 ASSOCIATES
FOLLOW

28 tATHER
TOTAL

30 EXTRINSIC

RYPO:HESIS 107: There utll be negative relationship between the Father/Child
Irterao0on item from the Scntence Corpletion and the discrepancy
score between the Father's Occupational and the child's Aspiration.
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ANOVA OF MEANS:
SUBGROUP DESCRIPTIONS

LONDON TEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

These boys received low Aptitude Scores in both Stage I and Stage
III, ranking fourth among the ten-year-old groups on each occasion.
They also ranked fourth on Math, Reading, and GPA on both occasions

among the ten-year-old groups.

There were no significant differences in Stage III that did not

appear in Stage I.

Behavior Rating Scales

In Stage III this group did not differ significantly from any other
group on any of the variables. However in Stage I these boys had

ranked significantly low on Task Achievement and Authority and had

ranked first on Self-Assertion.

Occupational Values

In both Stage I and Stage III these boys ranked significantly high
on Prestige (first) and Follow Father (second). They ranked signifi-

cantly low on Pleasant Associates (eighth and seventh respectively).

A finding observed in Stage III, but not in Stage I, was a signifi-

cantly low score on Success (sixth). Findings in Stage I that were not

replicated in Stage III were significantly high scores on Creativity
(first) and Overall Extrinsic (third), and significantly low scores on
Altruism (sixth), Independence (eighth) and Overall Intrin.ic score

(sixth).

When Intra-group ranking of values was looked at it was seen that
both in Stage I and Stage III these boys ranked lowest the values of
Independence, Management and Esthetics, thirteenth, fourteenth and
fifteenth on both occasions. Creativity ranked second on both occasions.

In Stage I Security ranked first while in Stage III it had only ranked
fourth. In Stage III Intellectual Stimulation had ranked first but in

Stage I it only ranked third.

Occupational Interest Inventory

In both Stage I and Stage III these boys ranked significantly lowest
on both Occupational Aspiration and Occupational Expectation. They were

also significantly different (ranking fourth on both occasions) on the

Father Occupation/Child Aspiration variable. In Stage III they ranked

fifth on Father's Occupation, being significantly different from other
groups.
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Educational Aspiration

In Stage III, only this group ranked significantly low on Edu-
cational Aspiration (seventh). In Stage I they ranked fourth on
Educational Aspiration and did not differ significantly from other
groups.

Social Attitudes Inventory

It is impossible to make comparisons between Stage I and Stage III
findings for this instrument since not only was it completely revised
but also the scoring and scaling systems generated different variables;
thus, Stage III results only will be reported.

These boys did not differ significantly from any other group in any
of the behavior areas or on the total score.

Sentence Completion

For the Task Achievement scales there was no pattern of differences
which distinguished this group in the same way in both Stage I and
Stage III. In fact, this group did not differ significantly from any
other group on any of the Stage III variables. However in Stage I it
receive] a significantly higher score (ranking third) on Attitude,
while Frequency of Positive Affect ranked significantly low (eighth).

In the Interpersonal Relations area there were no findings that were
similar for Stage I and Stage III. As in the Task Achievement area,
this group did not differ significantly_ from any other group on any of
the Stage III variables. In Stage I they were significantly low on
Engagement and Coping, ranking eighth on both variables, while ranking
third on Attitude, significantly different from other groups.

In the Authority area this group ranked significantly lowest on
Stance, both in Stage I and Stage III. There were no other similari-
ties but one interesting difference occurred. In Stage I these boys
ranked significantly lowest on Frequency of Negative Affect while in
Stage III they ranked significantly highest on Depressive Affect. Al-

though there is some difference in the way the scores were arrived at
in Stage II1, Hostile and Depressive Affect being separated, if the two
scores were combined, as was done in Stage I, these boys still ranked
very close to the top.

These boys ranked significantly lowest on Aid/Advice in Stage III
but as this dimension was not obtained in Stage I no comparison can be
made. In Stage I, only, they ranked significantly highest on Frequency
of Neutral Affect.
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In the Anxiety area there were no similarities in the findings be-

tween Stage I and Stage III. In Stage III the only significant dif-

ference was on Positive Affect, this group ranking significantly low

(seventh). In Stage I the group ranked significantly low (seventh)

on Frequency of Negative Affect and significantly high on Frequency of

Neutral Affect.

In the area of Aggression there were no similarities but one striking

difference, this group ranking significantly lowest on Stance in Stage

I but significantly highest in Stage III. There were no other signifi-

cant differences from other groups in Stage III. In Stage I this group

ranked significantly lowest on the Engagement variable.

Overall this group had significantLy low scores on Positive Affect
in both Stage I and Stage III, ranking eighth and seventh respectively.
In Stage III there were no other significant differences from other
groups but in Stage I these boys also scored significantly highest on

Frequency of Neutral Affect and ranked significantly higher (third) on

Attitude.

For the Parent/Child Interaction items there were no findings that

were similar for both Stage I and Stage III. In Stage III this group

differed significantly from other groups on Self-Concept, ranking

second. In Stage I it ranked significantly highest both on Parent/

Child Interaction and Father Interaction.

On Reality/Fantasy Achievement Discrepancy this group scored low in

both Stage I and Stage IlT, seventh and eighth,respectively.

Story Completion

Comparison of ,stage I and Stage III findings is rather difficult for
this instrument as a number of revisions were made both of the instru-

ment itself and of the scoring system.

However some scores were the same for both stages and these will be

discussed 4first. Coping Effectiveness ratings were obtained for all

stories in both stages. There were no similar findings for Stage I and

Stage III for this group on any of the individual Coping Effectiveness
ratings or the overall Coping Effectiveness rating.

In Stage III these boys scored significantly highest on Coping Ef-

fectiveness in the Anxiety area (Story Six), while in Stage I they
scored significantly highest on Authority (Father's) and Interpersonal
Relations (Story Four).

With ret,....1 to the Coping Style ditr nsions only Stance, Engagement,
initiation, Implementation and Persistence were scaled for ooth stages.

Also, only mean scores across all stories were available for Stage I
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data, while both mean and scale scores and individual story scale
scores are available for Stage III data. For these scales present
in both Stage I and Stage III there were no significant findings
that were similar for this group.

In Stage I Stance ranked significantly highest. In Stage III there

were three significant differences. These boys ranked lowest on Mean
Negative Affect Expresseu by hero, and Mean Affect of Hero Plus Others.
They were second lowest on Mean Positive Affect of Hero.

One'new dimension in Stage III was Response Length. These boys

ranked significantly lower than any other group on all seven stories,

and on Mean Response Length. For Story One they'diftered significantly
from other groups only on Positive Affect and Total Affect, ranking
eighth on both of these variables.

For Story Two they differed significantly only on Negative Affect

Expressed by Hero, ranking lowest. Story Three produced no significant
differences for any variable but for Story Four this group ranked sig-
nificant2y highest on Stance and Outcome and significantly lowest on
Negative Affect and Total Affect. For Story Five, the only significant

differences occurred on Negative Affect Hero and Total Affect, this

group ranking lowest on both variables. They scored significantly
highest for Engagement and Implementation on Story Six and sighificantly

lowest on Negative Affect and Total Affect. They were, also, signifi-

cantly lowest on Negative and Total Affect for Story Seven. They ranked

significantly highest for Solver on the same story. On mean scores
across stories they differed significantly from other groups only on
the Mean Positive, Negative and 'total Affect dimensions, ranking seventh

and eighth,respective-y.

Interpretive Comments

In both Stage I and Stage III these boys scored lowest of the four
ten-year-old groups on Aptitude and Achievement. It would seem that
they were not particularly academically oriented, for not only were they
the lowest of the ten-year-old groups but all their scores were below
average, especially so in the case of Reading. They scored best on

Aptitude and GPA in both stages.

Despite this poor performance they were seen by their peers as work-
ing hard at their lessons, although at the same time they did not get
along well with their teachers. Their peers also ranked them high on
Implementation and Solver but didn't see them as coping well with

Alxiety problems.

Perhaps their own assessment of their abilities was more accurate
than that o: their fellows 38 they had the lowest job expectation and
also the lowest aspiration. However in spite of this they were still
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aiming at a job of higher status than that held by their fathers. In

keeping with this low ,b aspiration in relation to other groups, they

also had an educational aspiration lower than almost all other groups.

It is interesting that, of the attributes of a job, they thought
Intellectual Stimulation the most important. This would seem to be

consistent with the view of their Academic Task Achievement held by
their peers, but not quite in line with their Occupational and Edu-
cational Aspiration levels. It would be interesting to discover just

what they defined as "many interesting things." That this was not

a unique feature of Stage III results is clear if the Stage I rankings

are examined. Although Intellectual Stimulation did not get the first

rank it did rank third and, in fact, in te'ms of actual score units it

had a greater value in Stage I. If Variety had not been included as

one of the values a possible explanation might have been that these

boys had perceived Intellectual Stimulation as meaning a chance to do

many different things and not having to work too hard at any particular

job. However, as Variety is described in a separate statement it does

not seem as if this can be the ces?.. Their choice of Intellectual

Stimulation was supported by their second choice, Creativity, by both

Stage I anu Stage III boys.

Their final three choices were also consistent across the two stages.
They were least interested in work that they were free to do in their
own way, work where they would lead other people or work of an

esthetic nature. They were, in fact, quite happy to be told what to do.

The two differences of note occurred for the values of Prestige and

Security. By 1969 Prestige had risen to third place as opposed to

sixth in 1966. This rise in ranking was a phenomenon common to all ten-
year-old groups regardless of sex or socioeconomic status. It did not

occur at age foureen where Prestige had approximately the same inkings

for all groups in both stages.

As the samples were drawn from the same schools in both stages it
would be difficult to attribute this change to school environment.
There would seem to be influences at work common to all ten-year-olds.
Just what they might be it is difficult to say though the increasing
number of well known names in the field of popular entertainment may

have some influence.

Security dropped from first place to fifth. This had been tanked
first in Stage I and at that time the comment had been made that it was
not the sort of attribute that ten-year-olds would have been expected to
value greatly; so perhaps the Stage III sample does present a more
realistic picture in this respect. Or it may be that economic condi-
tions had improved and chat Security was not as greatly stressed by
parents as it had been three years earlier.
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Their responses on the Social Attitudes Inventory were reasonably
consistent with the results of the Behavior Rating Scale. Although
not significantly different from other groups, they did rank third on
Task Achievement, fifth on Interpersonal Relations and seventh on
Anxiety. Their peers had ranked them second on Task Achievement, fifth
on Interpersonal Relations and seventh on Anxiety. The only dis-
crepancy came in the Authority area where the boys reported themselves
as getting on quite well with authority figures while their school-
mates did not support this. However, while the Behavior Rating Scale
was concerned with only one Authority figure -- the teacher -- the
Social Attitudes Inventory also included the child's behavior in re-
lation to the parent. This may well account for the discrepancy be-
tween peer and self-report.

In neither stage did the Sentence Completion instrument differen-
tiate this group very clearly from others. However, while in Stage I
there were twelve significant differences over the five behavior areas,
in Stage III there were only five. The only point of agreement seemed
to be for the Stance dimension in the Authority area, this group rank-
ing eighth for both stages. In the Aggression area this dimension
produced a complete reversal of ranking, the boys being eighth in Stage
I but first in Stage III. It is difficult to find a reason for this
lack of discrimination in Stage III. The majority of items remained the
same and the scoring and scaling systems were changed very little. The
primary change was the separation of Negative Affect into Depressive and
Hostile Affect and the addition of the Aid/Advice scale which did not
efft t the other scale. One reason for the change in the Aggression
rea might well be the addition of ano*her stem so that coping with Ag-
cession involved dealing with an outside figure as well as Aggression
thin the self.

There was no agreement between the results of the Story Completion
from Stage I to Stage III, and in fact there was little agreement between
the Story Completion results and the results from the instruments already
discussed. For it showed this group scoring significantly highest on
Coping Effectiveness on one Anxiety story and highest, though not
significantly so, on the other. Yet their scores on the Behavior Rating
Scale, Social Attitudes and Sentence Completion all indicated low coping
effectiveness in this behavior area.

The consistently low standing in Stage III on Response Length was
probably related to this group's poor academic competence, which
included lack of writing skills.
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LONDON TEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

These girls received a significantly low Reading score in both
Stage I and Stage III, ranking third within their age group on both

occasions. There were no other significant differences in either

Stage I or Stage III.

Behavior Rating Scales

There was no pattern of differences that distinguished this group
in the same way in both Stage I and Stage III. In Stage III only,

this group ranked significantly lowest on Solver. In Stage I these

girls scored significantly higher (ranking second) on the Authority

question.

Occupational Values Inventory

In both Stage I nd Stage III this group ranked significantly low

on Independence, seventh and eighth,respectively. This was the only

significant difference in Stage III. In Stage I, however, these girls

ranked significantly high on Altruism, Management, Intellectual
Stimulation, Variety, and the Overall Intrinsic score. They ranked

significantly low on Pleasant Associates, Follow Father and Overall

Extrinsic score.

When the Crder of Preference of Vaiues was looked at, it was seen
that for both stages the same values, Esthetics, Management, Indepen-

dence and Follow Father, received the last four rankings. The first

value was also the same in both stages, these girls choosing Intel-

lectual Stimulation as theil most preferred value. However in Stage

III, Self-Satisfaction and Pleasant Associates ranked secomi and third

while in Stage I Altruism and Security were placed in those positions.

Occupational Interest Inventory

In 1.oth Stage I and Stage III Faeler's Occupation/Child's Aspira-

tion ranked significantly high, second and third respectively, while

Child's Expectaticn ranked significantly low being sixth for both

stages.

In Stage I only, the group ranked significantly low on Child's Aspi-

ration, also, but there was no significant difference in Stage III. In

Stage III they ranked seventh on Father's Occupation, being signifi-
cantly differefit from other groups. ...mmlb
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Educational Aspiration

In both Stage I and Stage III these groups ranked significantly

lowest on this variable.

Social Attitudes Inventou

It is impossible to make comparison between Stage I and Stage III

findings for this instrument since not only was it completely revised

but the scoring and scaling system- generated different variables;

thus Stage III results, only, will be reported.

These girls ranked first in both the areas of Authority and Aggres-

sion indicating that they perceived themselves as good topers in these

areas.

Sentence Completion

For the Task Achievement scales, this group did not differ signifi-

cantly from other groups on any of the_scales with the exception of

Attitude. In Stage I these girls ranked --cond highest on Attitude,

but this result was not replicated in Stab III.

In the Interpersonal Relations area there were no findings that were

similar in both Stage I and Stage III. These girls did not differ sig-

nificantly from other groups on any of the Stage III variable:, in this

area. In Stage I they scored significantly lowest on Stance and sig-

nificantly high on Attitude, ranking second.

In the Authority area they ranked significantly highest on Altitude

in both Stage I and Stage III. There were no other similarities. In

Stage III these girls also scored significantly high on Depressive Affect,

ranking second.

In the area of Anxiety this group did not differ significantly from

any other group in either Stage I or Stage III, with the exception of

Positive Affect in Stage III where it ranked significantly lowest.

Finally, in the area of.Aggression there were no findings similar in

Stage I and Stage III. In Stage III, Engagement ranked significantly

highest but these girls were not significantly different from other

groups on any of the other variables. In Stage I they ranked signifi-

cantly lowest or. Coping Effectiveness and on Frequency of Neutral Affect.

They ranked significantly highest on Frequency of Negative Affect.

Overall they ranked significantly lowest on Stance in both Stage I

and Stage III. In Stage III only they ranked significantly lowest on

Positive Affect and significantly highest-on DepressivetAffect. In

Stage I only they ranked significantly highest on Attitude, but there

were no other significant differences.
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For the Parent/Child Interaction items there were no findings that

were similar for both Stages I and III. In Stage III this group did

not differ significantly from other groups on any of the four

variables. In Stage I they had the lowest score on Self-Concept and
scored significantly high on Parent/Child Interaction, ranking second.

There were no significant differences in either Stage I or Stage III

on Reality/Fantasy.

Story Completion

Comparison of Stage I and Stage III findings is rather difficult

for this instrument as a number of revisions were made both of the
instrument itself and of the scoring system. However, some scores

were the same for both stages and these will be discussed first.
Coping Effectiveness ratings were obtained for all stories in both

stages. There were-no similar findings for Stage I and Stage III for

this group on any of the individual Story Coping Effectiveness ratings

or the Overall Coping Effectiveness ratings.

In Stage.III this group scored significantly highest on Story Two,

Coping Effectiveness. The comparable story in Stage I showed no

significant difference. In fact, this group did not differ signifi-
cantly from any other group on any of the Coping Effectiveness ratings

for Stage I. in Stage III, Story Two was the only story to have a

significant difference but th . group also scored significantly highest

on Mean Coping Effectiveness, a result not replicated in Stage I.

Only a certain number of Coping Dimensions were scaled in botn Stage

I and Stage III: Stance, Engagement, Initiation, Implementation, and

Persistence. There were no significant similar findings for this group

i Stage I and Stage III. In Stage III this group scored significantly
highest on Mean Engagement, Mean Initiation, and Mean Implementation.
Ia Stage I they scored significantly high on only one dimension -- that

of Stance, where they ranked second.

Taidng the variables used for the first time in Stage III, this group

showed a numbei of significant differences. Oue which was consistent

across all s'yen stories was Response Length, where these girls differed

significantly from other groups on all stories ranking eighth, sixth

and seventh. They ranked sixth on Mean Response Length.

On Story One they ranked significantly high on Engagement, Solver,
Implementation, Outcome and Evaluation of Outcome.

On Story Two they ranked significantly highest on Solver.

On Story Three they did not differ significantly from any other group
and the same was true of Story Four with the except i:,:. of Negative
Affect where these girls scored significantly low on this dimension,
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ranking seventh. They did not differ from other groups on any variable
for Story Five, Story Six, or Story Seven.

On the Mean scores across stories these girls differed significantly
from other groups on Solver, Outcome and Evaluation of Outcome, on all
of which they ranked first.

Interpretive Comments

In both Stage I and Stage III these girls ranked third among the four
ten-year-old groups on both Aptitude and Achievement. However, it was
only on the Reading test that they obtained a significantly different
score from other groups. As was the case for boys of the same age and
social class all their scores were below average, but whereas in Stage
I Reading ranked lowest and GPA highest, in Stage III GPA had the
lowest score and the Aptitude test the highest.

This would seem to indicate that they are not working as well as
they might, a suggestion supported by the peer assessment of their
Academic Task Achievement. Although not significantly different from
other groups, they were ranked sixth when the question was one of who
worked hardest at their lessons. Nonetheless they got on well with
their teachers according to their peers' assessment. They were also
able to contro' their tempers when something happened that they did not
like. It seers that they got on much better with their teacher than
they did with their peers even though they didn't try very hard to
get their cwn way.

They were realistic enough to have a low educational aspiration but
coupled with this was the desire to have a job of lower-middle class
status and the expectation was that they would just ",out reach this
level. They certainly astired to a job of much higher status than that
of their father and in this they exceeded the aspiration of boys of the
same social class. This may make life difficult for upper-lower class
boys who tendeo to think in terms of upper-lower class jobs. This was
a replication of the situation in Stage I and would suggest that this
was a stable feature of the pattern for upper-lower class children, the
girls being the ones to aspire to and expect a better standard of
living than experienced at the moment.

These findings would suggest that these girls were more interested
in material matters than otherwise but this is not fully supported by
the L,rdering of Occupational Values. Like boys of the same age and
social class their first choice was Intellectual Stimulation, a% it was
air.° in atage I. As with the boys it would hare been interesting to
discover just what was meant by Hi resting th!ngs." Their second
choice, Self-Satisfaction, hardly setmed to tie in with their peers'
assessment of their work at school but perhaps because of their low
aptitude they did not. feel good about the work they did at school and
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were looking forward to the opportunity of doing something less

academically based. Although in Stage I Altruism ranked as their
second choice it fell to seventh in Stage III and, as with all ten-year-
old groups, Security had lost ground as most preferred value. However

the last four values were the same for both stages, Follow Father com-

ing last as might be expected from girls. The other three values are

the same as for ten-year-old upper-lower class boys; Independence,

Management and Esthetics.

Their results on the Social Attitudes instrument were not quite con-
sistent with either their achievement scores or the peer assessment.
It may well be that some amount of social desirability had influenced

answers to the questions on this particular instrument. Thus, although

peers ranked them sixth in the Task Achievement area, they ranked them-
selves as equal first with upper-middle class girls of the same age.
They also reported themselves as dealing effectively with Anxiety
although their peers only gave them enough nominations to place them in

sixth position. And while self and peer assessments would place them
high on ability to get along with Authority figures their peers were
not as certain of their ability to cope with Aggression as they were

themselves.

It would seem then that these girls were more eager to present a
"good" picture of themselves than were some of the other groups.

In neither stage did the Sentence Completion instrument differentiate

this group very clearly from others. In Stage I there wcr.! seven sig-

nificant over the five behavior areas while in Stage III tnere were only

four.

The only point of agrecmeut was in the Authority area, where this

group ranked first on Attitude in both stages. ThiL would seem to be

consistent with both peer and self-report of behavior in this area.

The only significant difference in the Aggression area was on Engage-

ment where this group ranked first. This again was consistent with the

self-report of the Social Attitudes instrument where they ranked first
for number of good coping chof.ces and not inconsistent with their score

on the Behavior Rating Scale where their peers ranked them third among

the groups.

The Stage I results were equally consistent within themselves in

that these girls ranked eighth on Coping Effectiveness in the Aggres-
sion area of the Sentence Completion instrument and were ranked seventh

by their peers on the Behavior Rating Scale. This was, of course, quite

a different result to that obtained and already discussed in Stage III.

The only suggestion for the difference is the addition of another stem

in the third stage instrument.



There was no agreement between the results of the Story Completion
from Stage I to Stage III and, in fact, there was little agreement
between the Story Completion results and the results of the instru-

ments already discussed. It showed the group scoring significantly

highest on Coping Effectiveness in the Interpersonal Relations area.
However, the scores on the Behavior Rating Scale placed erese girls
low on Coping Effectiveness and in the Sentence Completion they did

not differ from other groups.

In Stage III they ranked first on a number of dimensions -- Engage-

meat, Initiation, Implementation, Solver, Outcome and Evaluation of

Outcome, none of these results being consistent with other findings and,

in fact, for the dimension of Solver their peers rated them lowest of

the eight groups.

LONDON TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

This group stood out for its high reading ability in both Stage I

and Stage III. In Stage III these boys scored significantly highest
on Mathematics, Reading, and Grade Point Average among the four ten-

year-old groups. In Stage 1, this group was highest of the four ten-

year-old groups on the Raven, Aptitude measure, and they ranked second
highest of the four ten-year-old groups on the Reading tests

Behavior Rating Scales

No statistically significant findings fir this instrument were true

of both Stage I and Stage III. In Stage III, Solver scored significantly

highcat but this group did not differ significantly on any other

variable. In Stage I they ranked significantly lowest both on Authority

and on the Summary Score.

Occupational Values

In both Stage I and Stage III these boys obtained significantly high
mean scores on Creativity (second and first) and ..n Follow Father (first

both times) compared to other groups. They received significantly low

scores in both stages on Success (seventh), Pleasant Associates

(seventh and eighth) and Variety (seventh and eighth).

In Stage III, oily, this group scored significantly low on Altruism

and Independence. In Stage I, only, this group scored significantly
high on Management,where they ranked second, and significantly low on

Security (seventh).
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In terms of Order of Preference of Values, two values were given the
same rankings of fourteenth and fifteenth in both Stage I and Stage III.

These were Management and Esthetics. Two other values also showed a
very consistent pattern: Creativity and Intellectual Stimulation ranked

in the first two places in Stage III. Intellectual Stimulation and

Altruism ranked in the first two places in Stage I.

In Stage III, Follow Father and Economic Returns were ranked third

and fourth,respectively. This was not true in Stage I where they ranked
eighth and sixth. In Stage I Self-Satisfaction ranked fourth but in Stage
III it ranked sixth.
Occupational Interest Inventory

A very similar pattern occurred for Stage I and Stage III. Child's
Aspiration and Child's Expectation ranked high for this group in both
stages, second on Child's Aspiration in both stages; third and second,
respectively, on Child's Expectation. However on Father's Occupation/

Aspiration this group scored significantly low ranking sixth for both

stages. In Stage III they ranked first on Father's Occupation being
significantly different from other groups.

Educational Aspiration

These boys differed significantly from other groups on this variable

in Stage III, ranking third. In Stage I, however, t:sey were not signifi-

cantly different from any other group.

Social Attitudes Inventory

It is impossible to make comparison between Stage I and Stage IIi
findings ior th4s instrument since not only was it completely revised
but the sco.ing system generated different variables, thus Stage III
results only can be discussed.

This group was significantly different from other groups oily in

the. interpersonal Relation. art where they ranked eighth.

Sentence Completion

F'r the Task Achievement scales this group of boys did not differ
significantly from °du._ groups on any of the scales in either Stage 1

or Stage III.

In the Interpersonal Relations area there were no significant dif-
ferences in either Stage I or Stage III, with one exception. In Stage

III these boys ranked significantly high (first) on Hostile Affect.
This did not occur in Stage I.
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For Authority there were no findings that were similar in both Stage
I and Stage III. In Stage III these boys did not differ significantly
from any other group. In Stage T they differed significantly on only

one variable, Engagement, where tney ranked first.

The same general pattern was true for Anxiety. That is, there were
no findings similar in Stage I and Stage III in terms of significant
differences, These boys did not differ significantly from other groups
on any Anxiety variables in either stage.

In the area of Aggression there was no pattern of similarity. In

Stage III these boys ranked significantly lowest on Coping Effectiveness
and Neutral Affect and significantly highest on Hostile Affect. In

Stage I they did not differ significantly from other groups on any
variable.

Overall there were no findings similar in Stage I and Stage III. In

Stage III they ranked significantly highest on Hostile Affect. In Stage

I they did not differ significantly on any vatiables.

For Parent/Child Interaction items there were no significant dif-
ferences in either Stage I or Stage III.

On Reality/Fantasy there was no similar finding in Stage I and Stage

III. In Stage III this group ranked highest. There was no significant

difference in Stage I.

Story Completion

Comparison of Stage I and Stage III findings will be quite difficult
due to extensive revisions of the instrument and its scoring system

Certain scores were identical for both stages The first of these

was Coping Effectiveness ratings. There were 110 similar findings for

Stage I and Stage III for the group on any of the individual Story
Coping Effectiveness ratings or the Overall Coping Effectiveness

rating.

Li Stage III this group ranked significantly highest on Story One,
Task Ac'aievement, but did not differ significantly on any other story.
In Stage I there were no significant differences either on individual

stories or overall.

Only five Coping Style dimensions were computed for both Stage I and
Stage III, and only the overall results are available in Stage I. For

these scales of Stance, Engagement, Initiation, Implementation and
Persistence, there were no similar findings. in Stage III this group
scored significantly high on Engagement (second) and on Instrumentality
(first). No significant differences occurred in Stage I.
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Taking those scales which were only computed for Stage III, some

significant differences did occur. On Mean Response Length and on

individual Story Response Length they differed significantly from

other groups on all stories ranking seventh on all but one story,

where they ranked sixth.

On Story One they ranked significantly highest on Engagement,
Initiation, Aid/Advice and Persistence.

On Story Two they ranked significantly highest on Engagement and

Initiation. They did not differ significantly from other groups on
Story Three, Story Four, Story Five and only on the Negative Affect

and Total Affect variables for Story Six, where they ranked seventh.

Similarly for Story Seven,Negative Affect was the only variable to

show a significant difference with these boys ranking seventh.

On the Mean Scores across stories, which were not scaled in Stage I,

these boys ranked significantly highest on Aid/Advice and second lowest

on Negative Affect and Total Affect.

Interpretive Comments

This group did not score as highly on Aptitude compared to the three

other ten-year-old groups in Stage III, as it had done in Stage I. It

ranked second instead of first. However despite this it ranked first

on all three achievement tests in Stage III as compared to ranking

second on all three in Stage I.

From looking at these results one would hypothesize that these boys

must work hard at their lessons and this would seem to be the case inso-

far as their behavior was assessed by their peers.

While all their scores were above average, that for GPA was highest

and waile not significantly different from other groups on Aptitude,

they were significantly different on all three achievement tests.

All these results would suggest that the composition of the sanple

was rather different to that of Stage I. For this group had scored

highest on Aptitude but had only ranked second on Achievement and GPA.

This could have been caused by the substitution of one school for

another in the Stage III testing program.

Like upper-lower class boys of the same age, they were not regarded

as getting along terribly well with their teachers althogh they did

get along well with their peers. However they did tend to lose their

temper when things happened that they didn't like. Perhaps more

importantly, they were seen as having the best Ideas about ',hat to do

in the face of a problem.
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Like boys in Stage I, they not only aspired to an upper- middle class
job but expected to obtain one. At this age there was a discrepancy
between the status level they aspired to and the status level of the
father's occupation which was of a high level. Their educational
aspiration was a little lower than might have been expected in boys who
seem to have such a high level of drive in the academic area in that
their aim falls short of tertiary education. However it had risen
slightly from the aspiration level in Stage I.

Although the status level they aspired to was a little lower than
the status level of their father's job they placed the value Follow
Fatner third in their list of rankings. This was a big change from
Stage I where it was only ranked eighth. The other big change was for

the value of Altruism. In Stage I it had been ranked second but the

boys in Stage III gave it a ratk of ten. Intellectual Stimulation and
Creativity, however, received high rankings in both stages. This hig.
ranking of Creativity was confined to these boys and to upper-lower
class boys of the same age group suggesting that it was the actual
wording rather than the abstract concept that appealed here. "Work in

which you could make or invent new things" would suggest exciting
possibilities to a ten-year-old but not have the same enthrallment for
the more sophisticated fourteen-year-olds or in fact for females of any

age.

Two of their last three choices did not seem quite consistent with
their expectation of high status jobs as they were not interested in
Independence or Management. Their last choice of Esthetics can be
readily understood. Like all ten-year-ld groups, the ranking for
Prestige was much higher in Stage III than it was in Stage I, rising
from thirteen to seventh. And the suggestion can only be made, as for
otner ten-year-old groups, that the increasing number of well known
names in Cne field of popular entertainment may have had some influence.

Self- report on the Social Attitudes Inventory was not quite so con-
sistent with peer reports as was the case for other ten-vear-old groups.
Although not significantly different from other groups they did rank
second in the Anxiety area, on the Social Attitudes Inventory, while
their peers ranked them second in the same area. However ranks of
eighth for Interpersonal Relations and fourth for Task Achievement on
,Social Attitudes Inventory compared with peer assessment rankings of

second and first,respectively. It would seem that their fellows had a

better opinion of these boys than they had of themselves.

As in Stage I,
might be_ expected

aware of this and
their temper when
strument the only
Aggression, these

they showed quite an amount of aggressiie affect, as
from boys of this age. Their classmates were well
gave them a low ranking when it came to controlling
things went wrong. And on the Sentence Completion in-
behavior area to show significant differences was
boys ranking lowest on Coping Effectiveness.
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The Story Completion instrument did not clearly differentiate this

group in either Stage I or Stage III. In Stage III it did rank highest

on the Task Achievement story, a finding consistent with their achieve-

ment scores and tAe peer assessment of their behavior.

LONDON TEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

There was no pattern of differences that distinguished this group in

the same way in both Stage I and Stage III.

In Stage III the only significant difference w. on Reading where

these girls ranked second of the four ten-year-old groups. In Stage I

they differed significantly on Math, Reading and GPA, ranking first of

the ten-year-old groups on each occasion.

In Stage I they ranked second on the Aptitude test while in Stage III

they ranked first, but were not significantly different from the other

groups in either stage.

Behavior Rating Scales

There were no findings that were similar for Stage I and Stage III.

In Stage II: this group did not differ significantly from any other or on

any of the BRS variables.

However in Stage I this group ranked significantly highest on Academic

Task Achievement, Authority and the Summary Score. It ranked signifi-

cantly low on Self-Assertion and the ability to handle Anxiety.

Occupational Values Inventory

In both Stage I and Stage III these girls ranked significantly high

on Altruism (first and second) and significantly low on Success (eighth

in both cases).

In Stage III, only, they ranked significantly high on Prestige

(second) and significantly low on Creativity (eighth). In Stage I they

ranked significantl; high on Intellectual Stimulation (first) and Over-

all Intrinsic (third), and significantly low on Economic Returns (eighth)

and Overall Extrinsic score (seventh).

When the Order of Preference for Values was looked at it was seen

chat two out of the last three rankings were the same in both stages.

These values were Follow Father and Management, while Intellectual Stimu-

lation and Altruism ranked first and second in both stages.

Success ranked fourteenth in Stage III but eighth in Stage I.
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Occupational Interest Inventory

In both Stage I and Stage III these girls ranked significantly

lowest on Father's Occupation /Aspiration.

In Stage III they ranked significantly lowest on Child Expectation/

Child Aspiration and second lowest on Aspiration. They ranked fourth

on Father's Occupation being significantly different to t-her groups.

In Stage I they did not differ significantly from other groups.

Educational Aspiration

In Stage III this group did not differ significantly from other

groups on this variable. However in Stage I they scored significantly

high, ranking third.

Social Attitudes Inventory

Only the Stage III results can be discussed as both the form of the

instrument and the scoring systems were changed from that used in

Stage I.

In Stage III these girls ranked significantly highest on Interperson-
al Relations and on Total Score.

Sentence Completion

For the Task Achievement there were no findings that were similar in

Stage I and Stage III. In Stage III this group did not differ signifi-

cantly from any other groups. In Stage I they ranked significantly

highest on Attitude toward Task Achievement.

In the Interpersonal Relations area they scored significantly highest

on Attitude botn Stage I and Stage III. There were no other signifi-

cant differences in Stage III. However in Stage I these girls scored

significantly highest on Frequency of Negative Affect and significantly

low on Stance (seventh) and Frequency of Neutral Affect (eighth).

in the Authority area there were no similarities between Stage I and

Stage III. In Stage III tnis group did not differ significantly on any

of the variables. In Stage I they ranked significantly high on Attitude
(second), Stance (first), Frequency of Negative Affect (first), and
significantly lowest on Frequency of Neutral Affect.

No similarities occurred between Stage I and Stage III in the Anxiety

area. In Stage ITT the group ranked significantly highest on Engagement
and scored low on Positive Affect, ranking sixth. There were no sig-

nificant differences in Stage I.
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In both Stage I and Stage III they ranked significantly high on

Engagement in the Aggression area. In Stage III they also ranked

highest on Coping Effectiveness. In Stage ..., Engagement was the only

variable to have a significant difference.

Overall these girls ranked significantly highest on Attitude in

both stages. They also ranked significantly highest on Engagement in

Stage III. In Stage I they ranked first on Negative Affect and lowest

on Neutral Affect.

For the Parent/Child Interaction variables there were no similari-

ties. They ranked significantly highest on Self-Concept, Mother Inter-

action and Father Interaction in Stage III. There were no significant

differences in Stage I.

There were no similarities on Reality/Fantasy in Stages I and III.

In Stage I, this group ranked second.

Story Completion

Comparison of Stage I and Stage III has proved quite difficult due

to extensive revisions of the instrument and its scoring system.

Certain scores were identical for both stages. The first of these

was Coping Effectiveness ratings. In neither Stage I nor Stage III did

this group differ significantly from any other on either individual

Coping Effectiveness ratings or on the Overall rating.

Only five Coping Style dimensions were compared for both Stage I

and Stage III and only the Overall results were available for Stage I.

For the scales of Stance, Engagement, Initiation, Implementation and

Persistence this group did not differ significantly from any other in

either Stage I or Stage III.

Considering those scales which were only computed for Stage III, some

significant differences did occur. On Mean Response Length they ranked

fifth on each story and were significantly different from other groups.

On Story Two they ranked significantly lowest on Total Affect while

on Story Four they ranked significantly lowest on Stance and Engagement

and seventh on Total Affect.

On Story Seven they ranked significantly lowest on Solver.

Overall they ranked significantly lowest on Aid/Advice and on Posi-

tive Affect.
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Interpretive Comments

Although still obtaining good achievement scores, this group did not
do quite as well as it had in Stage I. In Stage III they ranked first
of the ten-year-old groups on the Aptitude test but only second on
Math, Reading, and GPA; whereas in Stage I, although ranking second on
Aptitude, they had ranked first of the ten-year-old groups on all
achievement measures. This slight fall in position in Stage III could
perhaps be due to better performance on the part of ten-year-old males
rather than lack of performance on the part of the females. They scored

lowest on GPA and best on Reading in the achievement tests while in
Stage 1 they had received the lowest score on GPA and the best on Math.

It could also be that this particular group was not working at full
capacity as their peers only ranked them third among the groups in
terms of working hard at their lessons,while in Stage I they had ranked
first. However their peers ranked them high on almost all the other
behavior dimensions of the Behavior Rating Scale. Their lowest rank
was fourth on Anxiety. In spite of their tendency not to work as hard
as they might at school they were seen as getting along well with
teachers and also with their peers. They usually got their own way
according to this but perhaps because of it they didn't lose their
temper when things went wrong. They were also seen as scoring high on
the coping dimensions of Implementation and Initiation.

Interestingly their Occupational Aspiration and Expectation and their
Educational Aspiration all had exactly the same value, not a high one
when compared to boys of the same age and social class; and for Aspira-
tion at least quite a lot lower than Stage I girls. As would be expected

from the results already discussed their Occupational Aspiration was
much lower than the status level of their father's job.

In spite of differences in level aspired to betw..en the two stages
the same ,slues seem to be favored. Thus these gir_s ranked Intellec-
tual Stimulation first and Altruism second while Pleasant Associates,
Self-Satisfaction and Security were the next three values for both
stages. Thus it would seem that regardless of status levels this group
has a consistent picture of the type of job it would want to have.

There were only two changes of any significance that occurred from
Stage I to Stage III. The first of these was the one that has already
been mentioned for the other ten-year-old groups. Here the change in

the rankings for Prestige was not quite as dramatic as it had been for
ten-year-old upper-middle boys whose ranking changed from thirteenth to
seventh. For girls the change was from tenth to seventh. And, again,

it is difficult to explain this ten-year-old phenomenon except perhaps
in terms of popular entertainment figures.
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The other large change was for Success. This had ranked eighth in

Stage I but ranked fourteenth in Stage III. Like Prestige this drop in

value was only seen in the ten-year-old rankings but did occur for every

group. This drop is more difficult to explain than the rise of Prestige.

One would have hypothesized that the two would go together. However

this was clearly not the case, and the answer would seem to lie in the

interpretation given to the values by ten-year-old groups. This is,

nowever, only a very tentative suggestion, particularly when it is con-

sidered that each group is composed of children from a number of dif-

ferent schools. If the low ranking on Success is placed to one side,

the last three rankings are the same for both stages. As might be

expected, girls rank Follow Father low and they also place Esthetics

and Management in the last three places.

This group's scores on the Social Attitudes Inventory could be

interpreted in two ways. Either they had a very high opinion of them-

selves or they were giving socially desirable answers rather than

describing their actual behavior. When the peer assessment of their

behavior was taken into account it would seem that, on the whole, the

first suggestion was the better one as self and peer assessments seem
to be very close in all but the Anxiety area where their peers ranked

them fourth but they ranked themselves first.

Their own assessment on Anxiety might be said to receive some support

from the Sentence Completion instrument in that they ranked first among

the groups on the Engagement dimension in this behavior area.

This instrument did not, however, differentiate this group from

others on many dimensions there being ten significant differences in

Stage I and only five in Stage III. Two of these were the same. This

group ranked first on Attitude toward Authority and second on the

Engagement dimension in the Aggression area in both Stage I and Stage

The Story Completion instrument completely failed to differentiate

the groups, in either Stage I or Stage III, either on the Coping Ef-

fectiveness ratings or on the Coping Style dimensions.

-369-



LONDON FOURTEEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

In both Stage I and Stage III these boys differed significantly from

other groups on all the achievement measures. However, while in Stage

III they ranked fourth on all these measures in Stage I they ranked

third on Matn and Reading and fourth on GPA.

These boys received the lowest scores on Aptitude of the four
fourteen-year-old groups in both Stage I and Stage III, being signif i-

cantly different from other groups in both stages.

Behavior Rating Scales

In both Stage I and Stage III these boys scored significantly highest

on the Anxiety item indicating an ability to cope with problems in this

area. There were no other significant differences in Stage III. In

Stage I these boys received the second highest significant score on

Self-Assertion.

OccupaticnaL lalues Inventory

In bcth Stage I and Stage III these boys scored significantly low on

Altruism (eighth on both occasions) and on Overall Intrinsic value

(seventh and eighth,respectively). They scored significantly high on
Success (first), Security (second and first) and Overall Extrinsic

value (second and first). In Stage III, only, they scored signifi-

cantly low on ..:sthetics (eighth).

In Stage I, only, they scored significantly high on Independence

(second) and Fconomic Returns (first). They scored significantly low

on Self-Satisfaction (eighth), Intellectual Stimulation (seventh), and

Pleasant Surroundings (eighth).

Taking a look at 1rder of Preference of Values, Security and Success

ranked first a.d thiri in both stages, while Management, Follow Father

and Esthetics were the last three values chosen in both cases. Economic

Returns ranked second in Stage I but only seventh in Stage III.

Occupational. Interest Inventory

In both Stage I and Stage III this group ranked significantly low

on Child's Expectation (seventh) and significantly highest on Child

Expectation/Aspiration discrepancy. They also ranked significantly high

on Father Occupation/Child Aspiration discrepancy (third and second

respectively).
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In Stage I they also ranked significantly low on Child Aspiration.

This finding was not replicated in Stage III. In Stage III they ranked

eighth on Father's Occupation, being significantly different to other

groups.

Educational Aspiration

In both Stage I and Stage III these boys scored significantly low,

ranking sixth in Stage III and seventh in Stage I.

Social Attitudes Inventory

Only the Stage III results can be discussed as both the form of the

instrument and the scoring system were changed from that used in Stage

I. In Stage III these boys did not differ significantly from other

groups on any of the variables.

Views of Life

This instrument was only administered to fourteen-year-old children

and was only used in Stage III so there can be no comparison with

Stage I.

These boys differed significantly from other groups on Immediate/

Delayed and Intrinsic/Extrinsic ranking fourth in both cases. They

ranked third on Total Score.

Sentence Completion

For the Task Achievement scales there were no findings that were

similar in both Stage I and Stage III.

In Stage III these boys did not differ significantly from any other

group. In Stage I they ranked significantly lowest on Attitude.

In both Stage I and Stage III they ranked significantly lowest on

attitude toward Interpersonal Relations, while in Stage I they ranked

significantly highest on Stance. This finding was not replicated in

Stage III.

In both Stage I and Stage III they ranked significantly lowest on

Attitude toward Authority while in Stage III, only, they ranked signifi-

cantly lowest on Depressive Affect. There were no other significant

differences in either Stage I or Stage III.

For Anxiety there were no similarities between Stage I and Stage III.

In Stage III these boys ranked significantly lowest on Engagement. They

did not differ significantly from other groups on any variable in

Stage I.
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For Aggression this group of boys scored significantly low on
Engagement in both stages, ranking seventh. There were no other

significant differences.

Overall in both Stage I and Stage III these boys ranked significantly

lowest on Attitude. In Stage III only they also ranked significantly

lowest on Engagement and Aid /Advice. There were no significant ill-

ferences in Stage I.

For the Parent/Child Interaction items there were no findings that

were similar for boch Stage I and Stage III. In Stage III they ranked

significantly lowest on Parent/Child Interaction, Mother Interaction
and Father Interaction. On Self-Concept they ranked seventh. In Stage

I there were no significant differences.



For Akgression this group of boys scored significantly low on

Engagement in both stages, ranking seventh. There were no other signifi-

cant differences.

Overall in both Stage I and Stage III these boys ranked significantly

lowest on Attitude. In Stage III only they also ranked significantly

lowest on Engagement and Aid/Advice. There were no significant dif-

ferences in Stage I.

For the Parent/Child Interaction items there were no findings that

were similar for both Stage I and Stage III. In Stage III they ranked

significantly lowest on Parent/Child Interaction, Mother Interaction

and Father Interaction. On Self-Concept they ranked seventh. In Stage

I there were no significant differences.

There were no significant differences in either Stage I or Stage III

on Reality/Fantasy.

Story Completion

Comparison of Stage I and Stage III has proved quite difficult due

to extensive revision of the instrument 2Li its scoring system.

Certain scores were identical for both stages. The first of these

was Coping Effectiveness ratings.

There were no similar findings in Stage .1 and Stage III. In Stage

III there were no significant differences from other groups on any of

the individual story Coping Effectiveness ratings or on the mean rating.

In Stage I this group ranked significantly lowest on the story dealing

with Aggression.

Only five Coping Style dimensions were compared for both Stage I and

Stage III and only the overall results were available for Stage I. For

these scales of Stance, Engagement, Initiation, Implementation and

Persistence this group did not differ significantly from any other in

either Stage I or Stage III.

Taking the scales which were only computed for Stage III, some sig-

nificant differences did occur. On Mean Response Length and individual

story Response Length they ranked fourth on each story and were signifi-

cantly different from other groups.

On Story One they ranked significantly lowest on Evaluation of Out-

come and Negative Affect. On Story Two they ranked significantly lowest

on Positive Affect. They did not differ from other groups on Story

Three. On Story Four they ranked significantly highest on Engagement

and significantly high on Negative Affect Hero (second highest). They

did not differ from other groups on Story Five. On Story Six they

ranked highest on Persistence, while on Story Seven there were no sig -

nificant differences. Overall they did not differ significantly from

any other group.
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Interpretive Comments

These boys showed a very similar pattern with regard tc Aptitude and
Achievement in both Stage I and Stage III. They obtained the lowest
Aptitude score of the four fourteen-year-old groups being well below
average in both stages. Their achievement scores, in keeping with that
for Aptitude, were also well below average. On the achievement measures

they did least well on GPA. In both stages they scored slightly higher
on Mathematics than Reading though in Stage III the scores were almost

identical. Their scores for these two tests were slightly better in
Stage I than in Stage III as they ranked third in the first stage and
fourth of the fourteen-year-old groups on the second testing.

Their achievement scores were consistent with the view of their Task
Achievement behavior held by their peers. They ranked these boys eighth

of the groups when it came to working hard at their lessons. In line

with this they didn't see them as getting along well with their teachers.
They also placed the group low on its ability to deal with Aggression in
that of all the eight groups they lost their temper most easily when
things went wrong. They also ranked lowest of the eight groups in terms
of impiementing or initiating tasks. On the more positive side they
were seen as not worrying greatly if things did go wrong, usually get-
ting their own way with their fellow students but at the same time
getting on quite well with them.

As do most other groups, they aspired to a job of a higher status

level than the one they expected to have. It was interesting to note

that there was a greater discrepancy between their aspiration and their
father's occupational level than for any other group except girls of the
same age and social class, whose discrepancy was the same size. This

was similar to Stage I findings although here the female discrepancy was
actually greater than chat of the male.

In neither stage did they aspire to great academic heights so in this
area they showed a fairly realistic judgment realizing that a high level

of educational aspiration was not practical.

Security was still the most important value and Success and Pleasant
:ssociates still figured in the first four values. It should be
remeilbered that these fourteen-year-olds were the children who were

age ten at the time of Stage I testing and it would seem that the belief

it the importance of Security held by the age group was tco firmly
entrenched to be changed although the ten-year-olds of Stage III did not
view this value as being of great importance. These fourteen-year-olds,
however, unlike the corresponding group in Stage I did not see Economic
Returns as being of great importance. It was ranked second in Stage I

but it had dropped to rank seven by 1969, while Self-Satisfactiou had
risen from seventh to fourth ranking. Management, Follow Father and
Esthetics were ranked as the last three values as they had been in Stage

I. It is interesting to see the change from age ten to age fourteen in
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the value placed on a job like that of the father. At age ten it was

ranked seventh but at age fourteen it was ranked fourteenth -- a fairly

clear indication that these boys have given some thought to the possible

career they might follow. Management was not popular with any group

regardless of age, sex, or social class and, again, the hypothesis may be

put forward that it was the wording rather than the actual value which

had caused children to give it a lower rank.

On the whole the results of the Social Attitudes Inventory agreed

fairly well with assessments made by peers. These boys didn't see them-

selves as doing well in Task Achievement or getting along well with the

teacher. They were aware that they did not cope well with Aggression

situations and the only real discrepancy seems to come in the Anxiety

area where these boys saw themselves as doing badly compared to other

groups. Their peers, on the other hand, assessed them as not worrying

about things. Perhaps because of their difficulty in Aggression

situations they didn't see themselves as getting along well with their

peers but these same peers regarded them as fairly competent in the

Interpersonal Relations area.

In the Views of Life instrument they made less active =hoices than

other fourteen-year-old groups on the Immediate/Delayed and Intrinsic/

Extrinsic scales.

Although there were few significant differences in the Sentence Com-

pletion instrument in either stage that distinguished this group from

others -- five in Stage I and five in Stage III -- it is interesting to

note that three of these significant differences were the same for both

stages. Thus these boys ranked eighth on Attitude toward Authority and

Interpersonal Relations and seventh on Engagement in the Aggression area.

The Story Completion instrument did not differentiate the group in

either Stage I or Stage III on any of the Coping Effectiveness ratings

that were comparable, except in the Aggression area where they ranked

lowest. However there were no significant differences in any of the

Coping Style dimensions.

LONDON FOURTEEN-YEAR-AD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

For Aptitude and Achievement tests There were no findings that were

similar in both Stage I and Stage III.

In Stage III these girls did not diff.er significantly from any other

group. However in Stage I they %Offered significantly from other groups

on Math, Reading, and CPA. They ranked fourth on Math and Reading and

third on GPA compared to other fourteen-year-olds.
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Behavior Rating Scales

There were no findings that were similar in both Stage I and Stage

III. In Stage III they ranked significantly lowest on ability to cope

with Anxiety. In Stage I they ranked significantly lowest on Self-

Assertion. There were no other significant differences in either Stage

I or Stage III.

Occupational Values Inventory

In both Stage I and Stage III these girls scored significantly lowest

on Prestige and Follow Father. They scored significantly high on Success

(second and third) and Pleasant Associates (first- and second).

In Stage I, only, they scored significantly low on Management and

Creativity, and significantly high on Sffllf-Satisfaction, Security, and

Pleasant Surroundings. In Stage III they scored significantly highest

on Intellectual Stimulation and Variety.

Taking a look at the Order of Preference of Values, Pleasant As -
sociates and Security ranked among the first three in both stages, while

Esthetics, Management and Follow Father received the last three rankings.

Intellectual Stimulation ranked second in Stage III but sixth in
Stage I, while Self-Satisfaction ranked third in Stage I but seventh in

Stage III.

Occupational Interest Inventory

In both Stage I and Stage III Father's Occupation/Child Aspiration

ranked significantly highest. There were no other significant differ-

ences in either Stage I or Stage III with the exception of on Father's

Occupation, in Stage III, where these girls ranked sixth, significantly

different from other groups.

Educational Aspiration

In Stage I they ranked sixth, significbntly different from other

groups. This result was not replicated in Stage III where their
Aspiration was not significantly different from other groups.

Social Attitudes Inventory -

Only the Stag( III results can be discussed as both the form of the

instrument and t e scoring system were changed from those used in Stage

I. In Stage III these girls did not differ significantly from any

group on any of the variables.
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Views of Life

This instrument was only adrenistered to fourteen-year-old children

and was only used in Stage III so there can be no comparison with Stage

I.

These girls differed significantly from other groups on Independent/

Interdependent, ranking fourth, on Earned Status/Bestowed Status where

they ranked first and on ;' Control/Emotional Expressivity where

they again ranked first. ..%ed fourth on the Total Score.

Sentence Completion

For the Task Achievement scales these girls scored significantly low

on Attitude (seventh and eighth) in both Stage I and Stage III. There

were no other significant differences in either stage.

For Interpersonal Relations there were no findings that were similar

for Stage I and Stage III. In Stage III this group did not differ sig-

nificantly lowest on Negative Affect.

In the Authority area there were no significant differences in Stage

III and only one in Stage I. These girls ranked significantly lowest

on Engagement in Stage 1.

For Anxiety there were no similar findings for Stage I and Stage III.

In Stage I this group ranked significantly lowest on Stance, Coping

Effectiveness and Frequency of Neutral Affect and significantly highest

on Frequency of Negative Affect. None of these scores were replicated

in Stage III, where only one variable showed a significant difference --

that of Positive Affect where this group ranked highest.

With regard to ,Agression the-e were no similar findings but some

dissimilar ones. in Stage I this group ranked significantly highest on

Stance but in Stage III they ranked significantly lowest. They also

ranked significantly lowest on Engagement in Stage III but in Stage I

there was no significant difference on this variable.

In StLge I they ranked significantly highest on Coping Effectiveness

and Frequency of Neutral Affect and significantly lowest on Frequency of

Negative Affect. These results were not replicated in Stage III. Over-

all there were no similar findings. In Stage III the only significant

difference was on Positive Affect, this group ranking significantly

highest. In Stage I it ranked significantly low on Attitude (sixth) and

Negative Affect (eighth).

For the Parent/Child Interaction items there were no significant dif-

ferences from other groups in either Stage I or Stage III.
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On Reality/Fantasy this group ranked lowest in Stage I. There was

no significant difference in Stage III.

Story Completion

Comparison of Stage I and Stage III has proved quite difficult due
to extensive revision of the instrument and its scoring system.

Certain scores were identical for both stages. The first of these

was Coping Effectiveness ratings. There were no similar findings in

Stage I and Stage III. In Stage III there were no significant dif-

ferences from other groups on any of the i.ndividual Story Coping Ef-

fectiveness ratings or on the mean rating.

In Stage I this group ranked significantly highest on the Aggres-

sion and Nonacademic Task Achievement stories and significantly lowest

on the Interpersonal Relations story (Story Four).

Only five Coping Style dimensions were ccmpared for both Stage I and

Stage III and only the overall results were available for Stage I. For

these scales of Stance, Engagement, Initiation, Implementation and

Persistence this group did not differ significantly from any other in

Stage III. In Stage I this group ranked significantly low on Stance

(seventh).

Taking those scales which were only computed for Stage III some sig-

nificant differences did occur. On Mean Response Length they ranked

second on each story and were significantly different from other groups.

On Story One they ranked significantly highest on Positive Affect,

second highest on Total Affect for Story Four, highest for Negative

Affect anc second highest for Total Affect on Story Six and highest

for Negative Affect on Story Seven. There were no other significant dif-

ferences.

Overall they ranked second, significantly different from other

groups on Positive, Negative and Total Affect.

In..erpretive Comments

These glLis ranked third among the four fourteen-year-old groups on

the Aptitude test as they had in Stage I. They also ranked third on

Mathematics and Reading having below average scores on all three

variables. However on GPA they not only ranked second but had an above

average score.

This presents a contrast to Stage I results where all scores were
below average and rankings were fourth for Math and Reading and third

for GPA.
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Such results in Stage III would suggest that these girls worked

fairly hard at their lessons but their peers only ranked them fourth

in the Task Achievement area as compared to other groups. They are

only ranked as average also in their ability to get along with their

teachers so neither of these factors would seem to supply a reason for

the above average score on GPA.

These girls were ranked lowest on Self-Assertion -- that is getting

their own way with other students -- and lowest also on the variable

indicating whether they worried a lot. Although they worried more than

other groups when things went wrong they tended to keep their temper

more easily. Although ranked quite highly on Implementation and

Initiation they were not regarded as having the best ideas about what

to do when faced with a problem.

As do most other groups, they have a higher job aspiration than

expectation but in the case of these girls there is very little dif-

ference between the two. This is consistent with the finding in Stage

I where aspiration and expectation were almost identical. Their aim

was tc 3rd upward mobility into the lower-middle class and the level of

educational aspiration was in keeping with this aim.

They were more ambitious than boys of the same age and social class

in terms of aspirations and expectations but both groups hoped to obtain

jobs well above the present status level of their fathers' jobs.

In spite of these high ambitions the value which ranked highest was

that of Pleasant Associates, with Intellectual Stimulation and Security

second and third. Pleasant Associates and Security had ranked first

and third in Stage I but Intellectual Stimulation had ranked sixth.

The other big change was in Self-Satisfaction which had ranked third

in Stage I but only seventh in Stage III. These two values have in fact

virtually changed places. This is not a general trend for all fourteen-

year- id groups so clearly must be related in some way to the composi-

tion of this particular sample.

There was no change in the last three values which again were Manage-

ment, Esthetics and Follow Father. The last value was particularly

inappropriate for girls of this age group who, except in a few isolated

cases, would find it impossible to follow their father's occupation.

On the whole the picture presented by the Social Attitudes Inventory

was consistent with peer assessments in the behavior areas studied.

This suggests that these girls were more serious in their approach to

this instrument than might have been expected. The wording and format

were really more suitable for ten-year-olds and it might have been

expected that fourteen-year-olds would mark it in a fairly random

fashion. However for Aggression and Task. Achievement this group had

the same rankings as had been given in peer assessment while for

-379-



Anxiety and Interpersonal Relations there was a difference of one
rank from peer to self-assessment the more favorable assessment being

made by the girls themselves. However in the case of Authority

peers gave a better report of the girls' behavior than they did

themselves.

Overall then the results on this instrument would seem to be quite
valid with the social desirability factor not being nearly as intrusive

as had been expected.

On the Views of Life instrument this group ranked first on two of

the variables and fourth on one. They held most strongly of the four

groups the view that a person should be able to control his feelings

and also that working hard is more important than the actual grades

obtained. This was consistent with their peers' assessment of cheir

ability to keep their temper when things go wrong though not with their

tendency to worry a lot.

They were lowest of the four groups in their desire for Independence.

The Sentence Completion instrument did not differentiate this group

from any other in Stage III there being only four significant dif-

ferences over the five behavior areas whereas in Stage I there had been

thirteen.

The one similarity between the two stages was Attitude toward

Authority, these girls ranking seventh in Stage I and eighth in Stage

III. There was a reversal of rankings on Stance toward Aggression
proi)lems these girls ranking first it Stage I but eighth in Stage III.

This, and their ranking of eighth also on Engagement, is not consistent

with either their self or peer assessments of behavior in this area.

The Story Completion instrument totally failed to discriminates this

group from any other in Stage III although in Stage I there had been

some significant differences.

LONDON FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS BOYS

Aptitude and Achievement

In both Stage I and Stage III these boys ranked significantly highest

on Math. In Stage III there were no other significant differences but
in Stage I they ranked significantly high on both Reading and GPA, also,

(second and first, respectively).

Behavior Rating Scales

There was no pattern of difference which distinguished this group in
the same way in both Stage I and Stage III. In fact this group did not

differ significantly from any other group in either stage.
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Occupational Values Inventory

In both Stage I and Stage III these boys ranked significantly

lowest on Intellectual Stimulation and significantly highest on Economic

Returns.

In Stage III only, they ranked significantly high on Independence

(first) and Success (second). In Stage I only, they ranked significantly

low on Altruism (seventh), Esthetics (eighth), Variety (eighth), and

Intrinsic score (eighth). They ranked significantly high on Economic

Returns (second), Pleasant Associates (third), Follow Father (third),

and Extrinsic score (first).

When the Order of Preference was looked at, Management and Esthetics

ranked in the last three in both stages, while Pleasant Associates and

Economic Returns came first and third,respectively. Security ranked

second in Stage I but fifth in Stage III while Independence ranked

second in Stage III but seventh in Stage I.

Occupational Interest Inventory

In both Stage I and Stage III these boys ranked significantly highest

of the eight groups, i.e., they both aspired to and expected a job of

the highest occupational status. They ranked fifth, significantly dif-

ferent from other groups, on Father Occupation/Child Aspiration.

In Stage III these boys ranked third on Father's Occupation, signifi-

cantly different from other groups.

Educational Aspiration

These boys ranked significantly highest in both Stage I and Stage III.

Social Attitudes Inventory

Only the Stage III results can be discussed as both the form of the

instrument and the scoring system were changed from that used in Stage

I.

In Stage III they ranked significantly lowest on Authority, Aggres-

sion and Total Score.

Views of Life

This instrument was only administered to fourteen-year-old children

and was only used in Stage III so there can be no comparison with

Stage I. In Stage III these boys differed significantly from other

groups on Earned Status/Bestowed Status where they ranked fourth. They

ranked first on Total Score.
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Sentence Completion

There were no similar findings for
there was one difference. In Stage I

Attitude but in Stage III they ranked
significant differences in Stage I or

the Task Achievement scales but
these boys ranked sixth on
first. There were no other

Stage III.

There were no similar findings for Interpersonal Relations either.

In Stage III this group ranked significantly lowest on Depressive Affect

but otherwise did not differ significantly from other groups. However

in Stage I they ranked significantly low on Attitude (seventh) and

significantly high on Stance and Engagement (second and first),

respectively.

In the Authority area there were no similar findings for both stages.

In Stage III these boys ranked significantly highest on Stance and sig-

nificantly low (seventh) on Depressive Affect. In Stage I they ranked

significantly low (seventh) on Attitude but were not significantly dif-

ferent on any other variable.

The same pattern appeared in the Anxiety area with no similarities

between the two stages. In Stage III these boys ranked significantly

high on Positive Affect (third) but otherwise were not significantly

different from any other group. In Stage I they ranked significantly

highest on Stance, Coping Effectiveness and Frequency of Neutral Affect.

They ranked significantly lowest on Frequency of Negative Affect.

Finally in the Aggression area there were no similarities. These

boys ranked significantly lowest on Hostile Affect and highest on

Neutral Affect in Stage III. There were no significant differences in

Stage I.

Overall the only significant difference in Stage III was on the

variable Depressive Affect, these boys scoring significantly lowest.

In Stage I they scored significantly low on Attitude (seventh) and

significantly highest on Stance.

For the Parent/Child Interaction items there were no significant dif-

ferences in Stage III. In Stage I they scored significantly lowest on

Parent/Child Interaction and Father Interaction.

There were no significant differences in Stage I or Stage III on

Reality/Fantasy Discrepancy score.

Story Completion

Comparison of Stage I and Stage -III has proved quite difficult due
to extensive revision of the instrument and its scoring system.
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Certain scores were identical for both stages. The first of these

was Coping Effectiveness ratings.

There were no similar findings in Stages I and Stage III. In Stage

III these boys scored significantly lowest on Story One, Task Achieve-

ment, on Story Six, Nonacademic Task Achievement, and on Mean Coping

Effectiveness. In Stage I there were no significant differences on

individual story Coping Effectiveness ratings or on the Mean Coping

Effectiveness rating.

Only five Coping Style dimensions were compared for both Stage I

and Stage III and only the overall results were available for Stage I.

For these scales of Stance, Engagement, Initiation, Implementation and

Persistence, there were no similar findings in Stage I and Stage III.

In Stage III they ranked significantly low on Engagement (seventh),

Initiation (eighth), Implementation (eighth), and Persistence (eighth).

They did not differ significantly from other groups on these dimensions

in Stage I.

Taking those scales which were only computed for Stage III some

significant differences did occur. On Mean Response Length they ranked

third highest on each story and were significantly different from other

groups. On Story One they ranked significantly lowest on Engagement,

Initiation, Aid/Advice, Solver, Implementation, Outcome and Persistence.

There were no significant differences from other groups on Story Two,

Story Five, or Story Seven while for Story Three the only significant

differences were on Negative Affect and Total Affect, these boys rank-

ing eighth each time. On Story Four they ranked significantly lowest on

Outcome. On Story Six they ranked significantly lowest on Engagement,

Implementation and Persistence.

Overall they ranked significantly lowest on Solver, Outcome and

Evaluation of Outcome.

Interpretive Comments

These boys did not show a consistent pattern of rankings across the

Aptitude and Achievement tests. They ranked second on Aptitude with

an above average score but only third on GPA with a score that was only

just above average. Their score on Mathematics was well above average

and was significantly greater than any of the other fourteen-year-old

group's scores. On Reading they only ranked second with a score that

was above average but not outstandingly so.

Their low GPA score was in sharp contrast to the Stage I score where

the group ranked significantly highest with a GPA score well above

average.
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Such results would suggest that these boys did not work as hard in
school as they might have done, an assumption supported by the peer
assessment which ranked them fifth on the question concerning working

hard in school. In fact their peers did not present a particularly

flattering picture of this group. The only area in which this group
did reasonably well was that of Anxiety, their peers indicating that
they did not worry too much if things went wrong. They got on reason-

ably well with their teachers in comparison with other groups but net
particularly well with peers. They were ranked low on Implementation,

Initiation and Solver and only average on their ability to control
their temper if things went wrong.

This picture was fairly consistent with their results in Stage I,
especially in the field of Interpersonal Relations where both peer
and self-reports indicated that they did not have many positive

relationships.

Their levels of job aspiration and job expectation, as in Stage I,

were very similar. This would be expected at this age when the boy is

shortly to be required to choose the subjects that he will study for
the remaining three or four years and that will influence his ultimate

vocational choice. It would be difficult if a wide gap existed between
aspiration and expectation here as it could create a number of problems

for the boy. In keeping with the type of job they expected -- well up
in the middle-class range -- most of them have as a goal some type of

tertiary education.

In terms of values to be looked for in choosing a job it was inter-
esting that they placed Pleasant Associates first particularly as_they
didn't get on too well with their peers. Perhaps because of this they

felt a greater need of positive Interpersonal Relationships and they
were looking toward another environment -- the job -- where this might

be possible.

As in Stage I Economic Returns was still seen as important,ranking
third in both stages; but while in Stage I Security was seen as even
more important,in Stage III it had fallen to fifth ranking to be re-

placed by Independence which had only ranked seventh in Stage I.

This emphasis on Independence could be explained in one of two ways.
Firstly, it could be a function of the increasing interest among students
of their right to more freedom and the hope that if this cannot be
obtained at school it can be obtained in the occupational area. Or it

may have been brought about by the inclusion in the sample of a new
school in Stage III whose particular philosophy might encourage boys
to seek this particular value when thinking of a job.
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Although Pleasant Associates was regarded as very important, in

neither stage did Pleasant surroundings receive a high ranking while,

as for other fourteen-year-old groups, Management and Esthetics were

ranked lowest of all.

On the whole the picture presented by the Social Attitudes Inventory

would suggest that these boys were not taking the instrument quite as

seriously as had the ten-year-old groups. In fact, a number of these

boys had made somewhat unfavorable remarks while completing the test.

The results would suggest that rather than placing emphasis on the

social desirability aspects these boys went to the other extreme and

tried to show themselves in a pr.:ty 000r light. While the peer as-

sements were not particularly flatterlrg they did not present such a

negative picture as the Social Attituds results would indicate.

The Views of Life instrument pr.iduced only one significant difference,

these boys indicating that they regarded the grades and titles obtained

by a person as more important than the actual work done.

The Sentence Completion did not differentiate this group from other

groups on many variables either in Stage I or Stage IIl. While they had

ranked sixth on Attitude toward Task Achievement in Stage 1 they ranked

first in Stage III. They showed less negative affect in Stage III.

The results on Story Completion were partly consistent with peer

assessments in that they ranked lowest on Implementation and Initiation.

They were also lowest on Mean Coping Effectiveness,a finding in keeping

with the results of the Social Attitudes Inventory.

LONDON FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS GIRLS

Aptitude and Achievement

In both Stage I and Stage III these girls ranked significantly highest

of the four fourteen-year-old groups on the Aptitude and Reading tests.

In Stage III they did not differ significantly from other groups on

either Math or GPA. However in Stage I they did differ on Math, ranking_

second of the four groups.

Behavior Rating Scales

Neither group showed any significant differences from other groups

in either Stage I or Stage III.

Occupational Values Inventory

In both Stage I and Stage III these girls ranked significantly high

on Altruism (second and first), Esthetics (first),Independence (first

and second), Pleasant Associates (second and first), and Intrinsic
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Value (first). They ranked significantly low on Security (eighth),
Economic Returns (seventh and eighth), Follow Father (sixth and
seventh), and Extrinsic Value (eighth).

In Stage III only, they ranked significantly low on Prestige. In

Stage I only, they ranked significantly low on Management (seventh),
Creativity (seventh) and significantly highest on Variety.

Looking at Order of Preference of Values the first three rankings and

the last two were the same in both Stage I and Stage III. They ranked

Pleasant Associates, Altruism and Intellectual Stimulation as the first

three and Management and Follow Father as the last two. Economic Returns

was ranked ninth in Stage I and twelfth in Stage III.

Occupational Interest Inventory

In both Stage I and Stage III these girls ranked significantly high

en Expectation (second and third, respectively), indicating a high

occupational expectation. They ranked significantly low on Father
Occupation/Child's Aspiration, seventh in both stages.

In Stage III these girls ranked second on Father's Occupation, dif-

fering significantly from other groups. In Stage I they also ranked

significantly high on Child Aspiration (third) indicating that they

aspired to a fairly high occupational status level. They ranked 0.g-

nificantly lowest on Expectation/Aspiration indicating very little

difference between the two. These results were not replicated in Stage

III.

Educational Aspiration

This group ranked second, significantly different from other groups

in boa. Stage I and Stage III.

Social Attitudes Inventory

Only the Stage III results can be discussed as both the form of the

instrument and the scoring system were changed from those used in

Stage I.

In Stage III these girls did not differ significantly from the other

groups on any of the variables.

Views of Life

This instrument was only administered to fourteen-year-olds and was
only used in Stage III so there can be no comparison with Stage I.
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These b:rls differed significantly from other groups on Immediate/

Delayed, Intrinsic/Extrinsic, and Independent/Interdependent where they

ranked first and on Emotional Control/Emotional Expressivity where they

ranked fourth. They ranked second on Total Score.

Sentence Completion

For the Task Achievement scales there were no similar findings in

Stage I and Stage III. In Stage I these girls ranked significantly

highest on Frequency of Positive Affect but were not significantly dif-

ferent on any other variable. In Stage III there were no significant

differences.

In the Interpersonal Relations area there were no similar findings

for the two stages. In Stage III these girls ranked lowest on Hostile

Affect and highest on Depressive Affect. In Stage I they ranked sig-

nificantly low on Attitude (sixth).

In the Authority area there were no similarities. In Stage III they

ranked significantly highest on Aid/Advice and significantly low on

Depressive Affect. In Stage I there were no significant differences.

There was a similar pattern for Anxiety, the only differences coming

on the Affect dimensions. In Stage III they ranked second on Positive

Affect, while in Stage I they ranked second on Frequency of Negative

Affect and seventh on Frequency of Neutral Affect.

There were no similarities either in the Aggression area. In Stage

I they ranked significantly highest on Engagement but this difference

was not replicated in Stage III, there being no significant differences

on any variable.

Overall the only similar finding was for Positive Affect, these girls

ranking first in Stage I and second in Stage III. In Stage III only,

they ranked significantly highest on Stance, Aid/Advice and signifi-

cantly lowest on Hostile Affect. In Stage I there were no significant

differences not replicated in Stage III.

story Completion

Comparison of Stage I and Stage III has proved different due to

extensive revision of the instrument and its scoring system.

Certain scores were identical for both stages. The first of these

was Coping Effectiveness ratings.

There were no similar findings for Stage I and Stage III. In Stage

III these girls ranked significantly lowest on Story Two, dealing with

Interpersonal Relations, while in Stage I they ranked significantly

lowest on the Nonacademic Task Achievement story and on the Father
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Authority story. There were no other significant differem-es on
individual story Coping Effectiveness ratings or on the Mean Coping

Effectiveness rating.

Only five Coping Style dimensions were compared for both Stage I and

Stage III and only the overall results were available for Stage I. For

these scales of Stance, Engagement, Initiation, Implementation, and

Persistence there were no similar findings for Stage I and Stage III.

In Stage III these girls ranked significantly lowest on Engagement

while in Stage I they ranked significantly lowest on Stance. There were

no other significant differences in either stage.

Taking those scales which were only computed for Stage III, some

significant differences did occur. On Mean Response Length they ranked

first on each story, as well as on the Mean Score, and were significantly

different from other groups.

On Story One they ranked significantly low or Engagement and signifi-

cantly highest on Negative and Total Affect. On Story Two they ranked

significantly lowest on Engagement, Initiation and Solver and highest

on Positive, Negative and Total Affect. On Story Three, Story Four,

Story Five, Story Six, and Story Seven they ranked significantly high

on Negative and Total Affect. The same significant differences occurred
for Overall Affect measures, with the addition of the Positive Affect

variable.

Interpretive Comments

These girls had the highest Aptitude score of the four fourteen-year-

old groups and also scored highest on GPA. All their scores were above

average, their Reading score being especially so. They ranked signifi-

cantly highest of the fourteen-year-olds on this measure. As has been

indicated their Math score was above average but on this particular test

they ranked second to upper-middle class boys. This result might have

been expected as boys tend to show a greater facility in the Mathematics

area as coroared to females.

The only difference of note from Stage I -asults was for GPA. For

while in Stage III these girls were above average, in Stage I they

were below average even though they ranked first on the Aptitude test.

Thus it would seem that in Stage ill this group showed more diligence

in the classroom.

Such a hypothesis did not receive strong support from the peers'

assessments. Altoough they were not significantly different from other
groups they only ranked seventh in response to the question of who works

hard at their lessons. In fact their peers did not have a very high



opinion of their coping abilities on any of the behavior areas. They

did not regard this group as getting along particularly well with

teachers and seemed to think their performance was even less satis-

factory in the area of Interpersonal Relations. They rated them high

on tendency to worry and lose their temper when things go wrong and to

show relatively little efficiency as Initiator, Implementor, or Solver

in a problem situation. Their best rank was fourth on the question

concerning who got their own way with other students.

This was not quite the picture that was gained from Stage I results.

That sample found it reasonably easy to get on with other people and

could cope with aggression when it occurred. They preferred to discuss

matters rather than try and argue it out. Their peers rated them

fairly proficient in dealing with teachers and also indicated that they

didn't worry excessively if things went wrong.

They aspired to and expected jobs of a high status level though not

as high as had been the case in Stage I. Interestingly in both stages

their expectation was of a slightly higher level than their aspiration.

Many girls at this age would like to have a job either of a high

altruistic nature or possibly a job involving animals. Neither of these

have particularly high status levels. In both stages they were aiming

at a fairly high level of education in keeping with the overall status

level of the job expected. In neither case was their level of aspira-

tion as high as that of their father's occupation. This could be ex-

plained by the fact that the level of the father's occupation was very

high and not many of the jobs available to women have a comparable

status.

Also the values these girls think most important are Pleasant As-

socLates_and Altruism. And as had already been indicated jobs with a

high altruistic content do not usually have the highest status value.

As for other female groups, Follow Father had the lowest ranking a

position that has already been discussed.

There were few differences in ranking between Stage I and Stage III.

Creativity had risen from eleventh to eighth and Economic Returns had

fallen from nineth to twelfth but otherwise the order was very close

indeed. This lack of interest in Economic Returns would suggest that

these girls placed even more emphasis than did the Stage I group on the

Intrinsic features of the job and in fact in terms of actual score units

Pleasant Associates and Altruism were greater than in Stage I.

This group seemed to have treated the Social Attitudes instrument in

the same manner as did fourteen- year -old upper-middle class boys. That

is they did not take it quite as seriously as either the ten-year-old

groups or the fourteen-year-old upper-lower groups. They presented a

much more flattering picture ranking second on Interpersonal Relations,

Anxiety and Aggression and fourth on Authority. Only on Task
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Achievement did they give themselves a low ranking although their actual
score was higher than for a-v other area. As has already been discussed,

their peers saw them as performing fairly poorly in all five behavior

areas. Thus while the boys had emphasized the social desirability
factor in a negative direction these girls had emphasized the positive

side. This behavior on the part of both groups was not surprising in
the light of comments made at the time of testing which convinced the
testers that this was not really a suitable instrument for use with

older children.

Their results on the Views of Life instrument indicated that these
girls ranked first among the four fourteen-year-old groups in their
desire to act immediately, in their feeling that work was to be enjoyed
and was its own reward and in their feeling of being free to question
Authority if it was thought to be wrong. This feeling of work being its

own reward certainly ties in with the nigh rating given to Altruism.

They ranked lowest of the four groups in feeling they should be able to
control their own feelings and this again ties in with peer and self-

assessments of them not worrying easily, though not with the peer

assessment of them losing their temper when things happen that they

don't like.

The Sentence Completion failed to differentiate these boys from other
groups in Stage III except on four variables, three of these being

Affect variables. In Stage I only five variables produced significant
differences and again three of them were Affect variables.

Likewise the Story Completion instrument produced almost no differ-
entiation among the groups. They ranked lowest in Stage III on Inter-
personal Relations and lowest in Stage I on Nonacademic Task Achieve-

ment.
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ANOVA OF MEANS:

SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS AND SEX

APTITUDE AND ACHIEVEMENT

Age_

There were no significant age differences in either Stage I or Stage

III, since the scores were standardized separately within each age

group.

There were three interactions in Stage I, one Age x SES and two

Age x Sex. Both ten- and fourteen-year-old upper-lower class children

did less well on GPA than did upper-middle class children, this trend

being more marked at age fourteen. At age ten females scored better

than males on both Math and GPA but at age foz:rteen the opposite was

true. In Stage III Age x SEX interaction occurred on GPA giving com-

pletely opposite effects to those found in Stage I. Here the ten-year-

old males did bettelp than the females while at age fourteen the females

scored higher than the males.

Socioeconomic Status

In both Stage I and Stage III upper-middle class children scored

significantly better on all four variables than did upper-lower class

children.

There were no significant interactions in Stage III. In Stage I a

SES x Sex interaction occurred on GPA where upper-lower class females

scored higher than upper-lower class males. However for the upper-middle

class children, the males scored higher.

Sex

There were no significant Sex differences in Stage III and only one

in Stage I, males scoring significantly higher than females on GPA.

BEHAVIOR RATING SCALES

Interpretive Restrictions

Because the ten-year-old children were not only in different classes,

but in different schools from the fourteen-year-olds, Lie reference

population5. for the behavior ratings of the two age groups were com-

pletely different. Consequently, it is not valid or meaningful to

compare scores across the two age groups as a whole. However, it is

meaningful to compare differences within the two age groups.
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Main Age effects were not interpretable in either Stage I or Stage

III.

In Stage III, there was only one Age x SES interaction. This inter-

action involved IPR where the ten-year-old middle-class group excelled,

whereas the opposite was true among the fourteen-year-old where the

lower-class group excelled.

There was also only one Age x Sex interaction. This one involved the

ability to cope with Anxiety. Here the ten-year-old males and females

had equal scores but, at fourteen, the males scored significantly higher

than the females.

There was one significant Age x Sex interaction in Stage I, on the

Authority question, where females scored significantly better than

males at both ten and fourteen, this trend being greater at the ten-

year-old level.

Socioeconomic Status

There were no significant SES differences in Stage III, but in Stage

I the upper-middle class children scored higher on Task Achievement,

while the upper-lower class children scored higher on Nonacademic Task

Achievement and Aggression.

One SES x Sex interaction occurred in both Stage I and Stage III on

Self-Assertion. However although in both stages the upper-lower class

males coped better than the upper-lower class females, this trend was

greater in Stage I. The upper-middle class males excelled in Stage I,

the opposite was true in Stage III. In Stage I there were Se:: inter-

actions for Anxiety and Aggression, upper-lower class males scoring

higher than females of the same social class on both occasicns. Upper-

middle class females also scored higher on Aggression but this trend

was reversed for Anxiety.

Sex

In both Stage I acid Stage III females scored significantly better

than males on Authority while males scored higher than females in the

Anxiety ar 4.

In Stage III only, females coped significantly better with Aggres-

sion than did males, while males scored higher on Solver, a variable

which was not present in Stage I.
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In Stage I, only, females scored significantly higher than males on

Task Achievement Academic, Interpersonal Relations, and the Summary

Score. Males scored significantly higher than females on Self-

Assertion.

OCCUPATIONAL VALUES

lie

There were six values on which significant age differences occurred

in both Stage I and Stage III. For Prestige and Follow Father ten-year-

olds scored higher than fourteen-year-olds. For Independence, Success,

Security and Pleasant Associates the reverse was true.

There were no significant differences in Stage III that did not occur

in Stage I.

In Stage I ten-year-olds scored higher than fourteen-year-olds on

Altruism, Management, Intellectual Stimulation, Creativity and Overall

Intrinsic score. Fourteen-year-olds scored higher than ten-year-olds

on Economic Returns and Overall Extrinsic score.

When ranking of values was looked at tt was seen that ten-year-olds

in both Stage I and Stage III ranked Intellectual Stimulation first and

Security third. Fourteen-year-olds ranked Pleasant Associates first on

both occasions and Security second and third,respectively. In both

stages ten-year-olds ranked Management, Esthetics as their last two

choices while fourteen-year-olds chose Management, Esthetics and Follow

Father as their last three. In Stage III ten-year-olds ranked Creativity

second while in Stage I it had been ranked seventh. Altruism ranked

fifth as compared to second in Stage I.

There were no Age x SES interactions that were the same for both

stages.

In Stage III there were significant interactions on two variables.

Tea- year -old upper-lower class children ranked Esthetics higher than

ten-year-old upper-middle class children while the trend was reversed

for fourteen-year-olds. Upper-lower class children ranked Security

higher than upper-middle class children at both age levels, this trend

being greater at age fourteen.

In Stage I there was only one Age x SES interaction. At age ten

upper-lower class children ranked Prestige higher than upper-middle

class children but the trend was reversed at age fourteen.

Two values produced an Age x Sex interaction in both Stage I and

Stage III. These were Altruism and Security. On Altruism, on both

accasions, the ten- and fourteen-year-old females ranked it higher than
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than ten- and fourteen-year-old males, and on both occasions this trend

was greater at age fourteen. On Security the ten-year-old females on

both occasions ranked it higher than the ten-year-old males and the

opposite was true at age fourteen.

There were two other significant interactions in Stage III. For

Prestige ten-year-old females ranked higher than ten-year-old males

with the trend reversed at age fourteen. For Follow Father males at

age ten and at age fourteen ranked it higher than females, the trend

being greater at age ten.

In Stage I there was a significant interaction on Management not

replicated in Stage III. At age ten females ranked this value higher

than males did. At age fourteen males placed more emphasis on it than

females.

Socioeconomic Status

There were three values that showed significant class differences

in both Stage I and Stage III. Upper-lower class children ranked

Success and Security higher than upper-middle class children, while

upper - middle class children placed more emphasis c the value of Follow

Father.

In Stage III,only, there were significant class differences also on

Altruism and Independence, upper-middle class children giving these

values a higher rank. There was also a significant difference on

Variety, upper-lower class children placing greater emphasis on this

value.

In Stage I, only, upper-lower class children ranked Economic Returns

significantly higher than upper-middle class children while the reverse

applied for the value of Pleasant Associates.

When ranking of values was looked at it was seen that in both Stage

I and Stage III upper-lower class children placed Intellectual Stimu-

lation, Security, and Pleasant Associates as their first three rankings

though not in the same order. Their last three were also the same --

Management, Esthetics, and Follow Father. The upper-middle class chil-

dren also placed tlie same values in the first three rankings for both

stages. They were Pleasant Associates, Intellectual Stimulation, and

Altruism. They also placed Follow Father, Management, and Esthetics

as the last three.

There were no SES x Sex interactions that were the same for both

Stage I and Stage III. In Stage I upper-lower class females placed more
emphasis on Management than did males of the same social class. Upper-

middle class males, however, ranked it higher than upper-middle class

females.
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Females of both social classes ranked Pleasent Surroundings and

Pleasant Associates higher than males of the co-responding classes.

When the value was Follow Father, however, the males obtained a higher

rank regardless of social class, this trend being greater at the lower

class level.

Only one interaction was significant in Stage III. Upper-lower class

females ranked Success higher than upper-lower class males but for

upper-middle class children the trend was reversed.

-,
Ten values showed significant Sex differences in both Stage I and

Stage III. Males ranked !igher than females on Creativity, Economic

Returns, Follow Father, and Overall Extrinsic score. Females ranked

higher than males on Altruism, Esthetics, Intellectual Stimulation,

Pleasant Associates, Variety, and Overall Intrinsic score.

In Stage III only males ranked higher than females on Sucdbss.

In Stage I only females ranked higher than males on Self-Satisfaction

and Pleasant Surroundings while males ranked higher on Prestige.

When ranking of values was looked at it was seen that males placed

Security and Intellectual Stimulation among their first three rankings

and Management and Esthetics among their last three choices in both

stages. Females ranked Pleasant Associates, Altruism, and Intellectual

Stimulation as their first three choices and Esthetics, Management,

and Follow Father as their last three choices in both stages.

In Stage I males ranked Creativity seventh while in Stage III it was

ranked first. Females ranked Independence ninth in Stage I and seventh

in Stage III.

OCCUPATIONAL INTEREST INVENTORY

&C.

I- both Stage I and Stage III fourteen-year-olds aspired to and

expected jobs of a higher status level than did ten-year-olds. They

also scored significantly higher on the Father Occupation/Child Aspira-

tion variable, indicating that fourteen-year-olds were aspiring to a

job of a higher status level than their father's.

There were no significant age differences in Stage III that did not

occur in Stage I. In Stage I the discrepancy between Expectation and

Aspiration was significantly greater for the ten-year-olds.

There were no significant Age x SES interactions that occurred in both

Stage I and Stage III.
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In Stage I the Father Aspiration/Child Aspiration discrepancy was
significantly greater for upper-middle class children at age ten. At

age fourteen upper-lower class children had a higher score.

There were no significant Age x Sex interactions that occurred in
both Stage I and Stage III.

In Stage III fathers of ten-year-old males had jobs of a higher
status level than ten-year-old females. At age fourteen the opposite
was true.

In Stage I ten-year-old females had a significantly larger Expecta-
tion/Aspiration discrepancy than did ten-year-old males. At age four-

teen males had the larger discrepancy. For both the Father Aspiration/
Child Aspiration discrepancy and the Mother Aspiration/Child Aspiration
discrepancy ten-year-old females had significantly higher scores. Males

had significantly larger discrepancy scores at age fourteen.

Socioeconomic Status

In both Stage I and Stage III upper-middle class children had higher
Expectation and Aspiration status levels than did upper-lower class
children. There was a significantly greater discrepancy between the
level of Father's Occupation and the level of Child's Aspiration for
upper-lower class children in both stages.

In Stage III, only, the discrepancy between Child's Expectation/
Aspiration was significantly greater for upper-lower class children.
There were no significant differences in Stage I that did not appear in
Stage III.

There were three significant SES x Sex interactions that appeared in
both stages. For Child's Aspiration, Child's Expectation, and Father
Occupation/Child Aspiration discrepancy upper-lower class females scored

higher than upper-lower class males. However upper-middle class males
scored higher than upper-middle class females.

There were no significant differences in Stage III that did not occur
in Stage I. In Stage I, only, for both Father Aspiration/Child Aspira-
tion and Mother Aspiration/Child Aspiration discrepancies upper-lower
class males scored higher than upper-lower class females with the trend
reversed for upper-middle class children.

Sex

In both Stage I and Stage III the Expectation/Aspiration discrepancy
was greater for males than for females.
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In Stage III, only, males scored significantly higher on the Aspira-

tion variable, while in Stage I females scored significantly higher on

the Expectation variable.

EDUCATIONAL ASPIRATION

In Stage III fourteen-year-olds aspired higher than ten-year-olds.

In Stage I there was no significant difference.

There was no significant Age x SES interaction in Stage III but in

Stage I, ten- and fourteen-year-old upper-middle class children aspired

higher than upper-lower class children of the same age groups, this

trend being greater at age fourteen.

There were no Age x Sex interactions at either stage.

Socioeconomic Status

In both Stage I and Stage III upper-middle class children had a

higher Educational Aspiration than did upper-lower class children.

There was no significant SES x Sex interaction in Stage I but in

Stage III upper-lower class females aspired higher than upper-lower

class males, with males aspiring higher than females in the upper-

middle groupings.

Sex

There was no significant difference in Stage I or Stage III.

SOCIAL ATTITUDES INVENTORY

Only the Stage III results can be discussed as both the form of the

instrument and the scoring system were changed from those used in

Stage I.

.412.

Ten-year-olds scored significantly higher than fourteen-year-olds on

Task Achievement, Authority, Aggression and on the Total Score. There

were no significant Age x Sex interactions.

Socioeconomic Status

There were no sign. 'rant SES differences and no significant SES x

Sex interactions.
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Sex

Females scored significantly higher than males on Authority, Aggres-
sion, Interpersonal Relations and on the Total Score.

VIEWS OF LIFE

This instrument was only administered to fourteen-year-old children
and was only used in Stage III so there can be no age discussion and no
comparison with Stage I.

Socioeconomic Status

Upper-middle class children scored significantly higher on Locus of
Control, Intrinsic /Extrinsic, Self/Joint Implementation and on the Total

Score. Upper-lower class children scored higher on Emotional Control/

Emotional Expressivity. There was one significant SES x Sex interaction.

Upper-lower class females scored higher than upper-lower class males on
Emotional Control/Emotional Expressivity, while for upper-middle class

children males scored higher than females.

Sex

Females scored higher than males on Intrinsic/Extrinsic and Earned
Status/Bestowed Status while males scored higher on Positive/Negative

Self-Concept.

SENTENCE COMPLETION

For the Task Achievement scales there were no significant differences
that were the same for both stages. In Stage III ten-year-olds scored

higher than fourteen-year-olds on Depressive Affect. In Stage I ten-

year-olds scored higher than fourteen-year-olds on Attitude.

There were no Age x SES interactions in Stage I but in Stage III ten-
year-old upper-lower class children scored higher than ten-year-old
upper-middle class children while at age fourteen the trend was reversed.

There were no Age x Sex interactions in Stage I or Stage III.

In the Interpersonal Relations area ten-year-olds had a significantly
higher score on Attitude in both Stage I and Stage III.

In Stage III only, ten-year-olds scored higher on Hostile Affect and
significantly lower than fourteen-year-olds on Neutral Affect.

In Stage I only, fourteen-year-olds scored significantly higher on
Stance, Engagement, and Coping Effectiveness.
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There were no significant Age x SES interactions in either Stage I

or Stage III. There were no significant Age x Sex interactions in

Stage III but in Stage I ten-year-old females scored significantly

higher than ten-year-old males on the Engagement variable, while at age

fourteen males scored significantly higher.

In the Authority area ten-year-olds had a higher Attitude score in

both Stage I and Stage III. In Stage III, only, ten-year-olds obtained

a higher score on Depressive Affect while fourteen-year-olds scored

higher on Stance and Neutral Affect.

In Stage I ten-year-olds scored significantly higher on Engagement

and Frequency of Positive Affect.

One Age x SES interaction was the same in both stages. Ten-year-old

upper-lower class children obtained higher Attitude scores than ten-year-

old upper-middle class children while at age fourteen it was the upper-

middle class children who obtained higher scores.

In Stage III there is a significant Age x SES interaction for Depres-

sive Affect, upper-lower class children scoring higher at age ten and

upper-middle class children scoring higher at age fourteen.

In Stage I, only, a significant interaction occurred on Stance, upper-

middle class children scoring higher at both age levels, the trend being

greater at age ten.

There were no Age x Sex interz-Itions in Stage III but in Stage I ten-

and fourteen-year-old females showed significantly more Negative Affect

and less Neutral Affect than males of the same two age groupings, in

each case the trend being more marked at the ten-year-old level.

In the Anxiety area there were no significant age differences in Stage

1 but in Stage III ten-year-olds .;cored significantly higher on Engage-

ment, Aid/Advice and Neutral Affe4.t, while fourteen-year-olds scored

higher on Stance, Coping Effectiveness, and Positive Affect.

There were no significant interactions in Stage I but in Stage III

there was one Age x SES interaction for Hostile Affect, ten-year-old

upper-middle class children scoring higher than ten-year-old upper-lower

class children with the trend reversed at age fourteen.

In the Aggression area there were no significant differences that

were the same for both Stage I and Stage III.

In Stage III ten-year-olds scored significantly higher on Engagement

and Aid/Advice. In Stage I fourteen-year-olds scored significantly
higher cr. Stance and Coping Effectiveness.
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There were no interactions that were the same in both stages. In

Stage III there were four Age x SES interactions. For Engagement,

Aid/Advice and Neutral Affect ten-year-old upper-lower class children
scored higher than ten-year-old upper-middle class children with the
reverse being true at age fourteen. For Hostile Affect upper-middle
class children scored higher at age ten and upper-lower class chil-
dren scored higher at age fourteen.

In Stage I there was one significant Age x SES interaction. Ten-

year-old upper-middle class children scored higher on Coping Effective-
ness and fourteen-year-old upper-lower class children scored higher
than fourteen-year-old upper-middle class children.

While the Age x Sex interaction for Coping Effectiveness was sig-
nificant in both Stage I and Stage III the results differed slightly.
In both stages fourteen-year-old females coped better than fourteen-
year-old males but while at age ten females aiso scored higher in
Stage III in Stage I males obtained the higher scores.

There were no other significant Age x Sex interactions in Stage III
but in Stage I ten-year-old females showed significantly more Negative
Affect and less Neutral Affect, while fourteen-year-old males also
showed more Negative and less Neutral Affect.

Overall there was one significant age difference that was the same

for both stages. Ten-year-olds had higher scores on Attitude. In

Stage III, only, ten-year-olds scored significantly higher on Engage-
ment, Hostile Affect, and Depressive Affect, while fourteen-year-olds
scored higher on Stance and Positive Affect.

There were no significant Age x SES interactions in Stage I but one
on Attitude in Stage III, ten-year-old upper-lower class children scor
ing higher than ten-year-old upper-middle class children with the trend

reversed at age fourteen.

There were no significant Age x Sex interactions in Stage III but in
Stage I the females scored significantly higher on Negative Affect and
significantly lower on Neutral Affect, at both age levels, this trend
being greater at age ten in both instances.

In both Stage I and Stage III significant age differences occurred
on Self-Concept and Parent/Child Interaction. However, in Stage III ten-

year-olds scored higher on Self-Concept and lower on Parent/Child Inter-
action. In Stage I the opposite was true, fourteen-year-olds scoring
higher on Self-Concept and lower on Parent/Child Interaction.

In Stage III only, ten-year-olds scored higher on both Mother and
Father Interactions.

There were no significant interactions at either stage.
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Socioeconomic Status

In the Task Achievement area there were no significant class dif-

ferences in Stage I and one significant difference in Stage III,

upper-middle class children obtaining higher scores on the Coping

Effectiveness variable.

There were no interactions that were the same for both stages.

In Stage III upper-lower class females scored higher on Hostile Affect

than upper-lower class males with the trend reversed for upper-middle

class children.

In Stage I upper-lower class females scored higher on Stance with

males obtaining the higher score at the upper-middle class level.

In the Interpersonal Relations area there were no significant dif-

ferences in Stage I but in Stage III upper-middle class children scored

significantly higher on Engagement, Aid/Advice, and Coping Effectiveness.

There were no significant SES x Sex interactions in Stage III but

there were three interactions in Stage I. On Coping Effectiveness

females scored higher than males for both social classes, the trend

being more marked at the lower-class level. Upper-lower class males

scored higher than upper-lower class females on Negative Affect and

lower on Neutral Affect. Upper-middle class females scored higher than

upper-middle class males on Negative Affect and lower on Neutral Affect.

In the Authority area there were two significant differences that

were the same for both Stage I and Stage III. For the variables of

Stance and Engagement upper-middle class children scored significantly

higher on both occasions.

One significant difference in Stage III was on a new variable, Aid/

Advice, upper-middle class children scoring significantly higher than

upper-lower class children.

In Stage I only, upper-middle class children scored significantly

higher on Negative Affect and significantly lower on Neutral Affect.

There were no significant interactions in either stage.

In the Anxiety area there were no significant differences in either

Stage I or Stage III and no significant interactions.

In the Aggression area there were no significant class differences

in Stage III. In Stage I only, upper-middle class children scored
significantly higher on Stance and Engagement.
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There were no significant interactions in Stage III but in Stage I
two SES x Sex interactions occurred both on Affect variables. Upper-
lower class males showed significantly more Negative Affect and less
Neutral Affect than upper-lower class females while the reverse was
true for upper-middle class children, females showing more Negative and
less Neutral Affect.

Overall three variables had significant differences in Stage I and
Stage III. Upper-middle class children scored significantly higher on
Stance, Engagement, and Coping Efiectiveness. In Stage III only, upper-
middle class children scored higher on Aid/Advice.

In Stage I middle-class children scored significantly higher on
Positive Affect.

There were no significant interactions in Stage III but three
occurred in Stage I. Upper-lower class females scored significantly
higher than upper-lower class males on Coping Effectiveness, but for
upper-middle class children the males achieved the higher score. The
other two interactions came on Affect variables, females of both social
groupings scoring higher on Negative Affect and lower than males on
Neutral Affect, the trend being more marked in both instances at the
middle-class level.

In both Stage I and Stage III there was a significant class differ-
ence on the Parent/Child Interaction variable. But while in Stage III
upper-middle class children scored higher than upper-lower class chil-
dren, the reverse was true in Stage I. In Stage I only upper-lower
class children scored higher on Father Interaction.

There were no SES x Sex interactions in either stage.

On Reality/Fantasy, is both Stage I and Stage III, the middle-class
children scored higher than the lower-class children. There were no
significant interactions.

Sex

On: significant difference occurred in the Task Achievement area in
both Stage 1 and Stage III on Attitude but whereas in Stage III the
males scored higher than the females, in Stage I the females scored
higher than the males. There were no other significant differences in
Stage III. In Stage I the males scored significantly higher on
Frequency of Neutral Affect.

In the Interpersonal Relations area significant differences occurred
on two variables in both stages. Females scored higher than males on
Attitude and Coping Effectiveness.
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In Stage III only, females also scored significantly higher than

males on Engagement, Aid/Advice, and Depressive Affect; while males

scored significantly higher on Hostile Affect.

In Stage I only males scored significantly higher on Stance.

In the Authority area there was only one similar finding, females

scoring higher than males on Attitude. In Stage III only, females

scored significantly higher than males on Engagement, Aid/Advice,

and Coping Effectiveness while males scored higher on Hostile Affect.

In Stage I only, females scored significantly higher on Stance and

Frequency of Negative Affect. There was a significant difference on
Frequency of Neutral Affect in both stages but in Stage III the females

scored significantly higher while in Stage I the reverse was true.

There were no findings that were similar for both stages in the area

of Anxiety. In Stage III there were only two significant differences,

males scoring higher on Hostile Affect and females scoring higher on

Depressive Affect.

In Stage I the males scored significantly higher on Stance, Engage-

ment, Coping Effectiveness and Frequency of Neutral Affect, while

females scored higher on Frequency of Negative Affect.

In the Aggression area there were no findings that were similar for

both stages. In Stage III only, females scored significantly higher

on Coping Effectiveness and Neutral Affect while males scored higher on

Hostile Affect. In Stage I only females scored significantly higher on

Engagement.

In both stages there was a significant difference on Stance. But

while in Stage III males scored significantly higher than females the

reverse was true in Stage I.

Overall one similar difference occurred in both stages. Females

scored significantly higher than males on Attitude. In Stage III only

females also scored significantly higher on Engagement, Aid/Advice,

Coping Effectiveness, and Depressive Affect with males scoring higher

on Hostile Affect. In Stage I females scored significantly higher on
Positive and Negative Affect while males scored higher on Neutral Affect.

On the Interaction items there were no significant Sex differences

in Stage I and only one in Stage III, females scoring higher than males

on the Parent/Child Interaction variable.
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STORY COMPLETION

Age

Considering first the Coping Effectiveness ratings for stories which
were identical or nearly so for both stages there were no similar Age
findings for Stage I and Stage III.

In Stage III ten-year-olds scored significantly higher than fourteen-
year-olds on the Task Achievement story, while in Stage I ten-year-olds
scored significantly higher on the Interpersonal Relations story and the
Father Authority story with fourteen-year-olds scoring higher on the

Aggression story.

On the Mean Coping Effectiveness rating ten-year-olds scored signifi-
cantly higher in Stage III but there was no significant difference in
Stage I.

There were no Age x SES interactions in Stage III for Coping Ef-
fectiveness on the similar stories or for overall Coping Effectiveness.
However, in Stage I there was one for the Mother Authority story. At

age ten the lower-class children scored higher; while at age fourteen
the middle-class children received the higher scores.

There were no Age x Sex interactions that were similar for both
stages. In Stage I the females of both age groups scored higher than
did the males on Aggression; however, this difference was accentuated in
the fourteen-year-old sample. On the Anxiety story, at age ten the
males scored higher; while at age fourteen the females received higher
scores. There was one significant /le x Sex interaction in Stage III
for Anxiety (Story Four). At age ten the males scored higher but at age
fourteen the females received higher scores.

Turning to the Coping Style dimensions only five were scaled in both
Stage I and Stage III -- these were Stance, Engagement, Initiation,
Implementation, and Persistence and only mean scores were available
for Stage I data.

There were no similar findings on these dimensions for Stage I and
Stage III. In Stage III only ten - year -olds scored significantly higher

on Engagement and Implementation while in Stage I they scored signifi-
cantly higher on Stance and Affect Tone.

There were no Age x SES interactions in either stage.

There was one similar Age x Sex interaction in both stages on the
Persistence variable. At age ten males scored higher than females but
at age fourteen females obtained the higher scores.
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There were a number of Age main effects occurring on individual

story scale scores which were observed for the first time in Stage III.

One consistent finding was on Response Length. The fourteen-year-olds

scored higher than the ten-year-olds on all seven stories and on the

Mean Response Length.

On Story One (Task Achievement) ten-year-olds scored higher on

Engagement, Initiation, Aid/Advice, Solver, Implementation, Outcome,

and Evaluation of Outcome, whil: the fourteen-year-olds scored higher

on Positive Affect and Total Affect. On Story Two (Interpersonal Rela-

tions) ten-year-olds scored higher on Engagement and on Solver, while

fourteen-year-olds scored higher on Positive, Negative, and Total

Affect.

The only significant difference on Story Three (Aggression) apart.

from Response Length was Evaluation of Outcome where the ten-year-olds

had a higher score.

The only significant differences on Story Four (Anxiety) were on

Stance and on the Affect variables where the lourteen-year-olds scored

significantly higher on both Negative and Total Affect, as well as on

Stance. The same differences occurred for Story Five (Authority),

except Stance showed no age difference .

On Story Six (Anxiety) ten-year-olds scored significantly higher

on Engagement, Solver and Implementation while the fourteen-yeat-Ads

scored significantly higher on Negative and Total Affect.

On Story Seven (Nonacademic Task Achievement) ten-year-olds scored

higher on Engagement, while fourteen-year-olds scored higher on Positive,

Negative, and Total Affect.

There were a number of Age x SES interactions. On Story One for both

Engagement and Initiation, at age ten the upper-middle class scored

higher, while at age fourteen the upper-lower class received the higher

scores. On Response Length, the upper-middle class children excelled at

both age levels, however, this difference was greater in the fourteen-

yeer-old sample.

On Story Two ten-year-old upper-lower class children scored higher

than upper-middle class children of the same age on Total Affect. At

age fourteen the situation was reversed.

On Story Three there were no Age x SES interactions. On Story Four,

there were two significant Age x SES interactions. For Stance, at age

ten the upper -lower class children scored significantly higher than the

upper-middle class children, but at age fourteen there was virtually

no social class difference. 7-r Response Length, at both age levels the

middle-class children scored h.gher, but this difference was greater in

the fourteen-year-old sample than in the ten-year-old sample.
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There were two significant interactions on Story Five. Both ten-

and fourteen-year-old upper-middle class children scored significantly

higher on Response Length, but this difference was greater in the

fourteen-year-old sample. Ten-year-old upper-lower and upper-middle

class children had almost identical scores on Negative Affect but at

age fourteen upper-middle class children scored significantly higher.

On Story Six ten-year-old upper-lower class children scored higher

than ten-year-old upper-middle class children with the difference

reversed at age fourteen for the dimension of Solver. There were no

significant Age x SES differences on Story Seven.

There were also a number of Age x Sex interactions. On Story One

ten- and fc, teen-year-old females scored significantly higher than

males of the same age groupings on both Response Length and Total Affect,

however this difference was greeter in the fourteen-year-old sample. On

Instrumentality, at age ten the males scored higher, but at age four-

teen the females received higher scores.

On Story Two ten-year-old males scored higher than ten-year-old

females while fourteen-year-old females scored higher than males of the

same age on Evaluation of Outcome and Total Affect. Ten- and fourteen-

year-old females scored higher than males of the same age groupings on

Response Lengt. and Positive Affect; but this difference was accentuated

in the fourteen-year-old sample.

On Story Three ten- and fourteen-year-old females scored higher than

males of the same age groupings on Response Length and Total Affect, but

this difference was accentuated in the fourteen-year-old sample. For

Negative Affect Hero, at age ten there was virtually no Sex difference;

but at age fourteen the females scored higher.

On Story Four ten-year-old males scored higher than ten-year-old

females with the reverse being true at age fourteen on Solver and Out-

come. Females scored higher than males on Response Length at both age

ten and age fourteen; but this difference in favor of the females was

greater in the fourteen-year-old sample.

On Story Five there was one significant Age x Sex interaction. For

aeaponse Length females obtained higher scores at both age levels, but

this difference was accentuated at age fourteen.

For the three significant interactions for Story Six (Response Length,

Negative Affect and Total Affect) ten- and fourteen-year-old females

scored higher than malesof the same age groupings, however this differ-

ence in favor of the females was accentuated at age fourteen.

The only Age x Sex interaction for Story Seven was on Response Length

where again females of both ages scored significantly higher than their

male counterparts, though this difference was accentuated in the fourteen-

year-old sample. -406-



Socioeconomic Status

When the Coping Effectiveness ratings for stories similar in Stage

I and Stage III were compared there were no findings that were similar

for the two stages.

In Stage III no significant class differences in Coping Effective-

ness occurred on any of the stories except Story Four (Anxiety) where

the upper-lower class scored higher. In Stage I only one significant

difference occurred and that was on the Nonacademic Task Achievement

story where the upper-lower class children scored higher than the

upper-middle class children.

On the Mean Coping Effectiveness rating upper-lower class children

scored significantly higher in Stage III but there was no significant

difference in Stage I.

On the individual stories there were two interactions with Sex in

Stage III and three interactions in Stage I.

In Stage III for the Task Achievement story, upper-lower class females

scored higher than upper-lower class males, while for the upper-middle

class, males scored higher.

In Stage I there was no significant interaction on Task Achievement

but on the Aggression story females of both social classes scored higher

than males, this difference in favor of females being greater at the

upper-lower class level. In the Nonacademic Task Achievement story

upper-lower class females scored higher than upper-lower class males

with the trend reversed for upper-middle class children.

In both Stage I and Stage III there was a significant interaction on

the Interpersonal Relations story but the differences were in opposite

directions. In Stage III upper-lower class females scored higher than

upper-lower class males, with upper-middle class males scoring higher

than females of the same social class. However in Stage I the reverse

occurred with the upper-lower class males and the upper-middle class

females obtaining the highest scores.

Turning to the Coping Style dimensions there were no similar findings

for Stage I and Stage III. In Stage III only upper-lower class children

scored higher on Engagement, Initiation, Aid/Advice, Solver, Implemen-

tatiou, and Outcome. The upper-middle class children scored higher on

Response Length and Negative Affect Hero. In Stage I the upper-lower

class children scored higher on Stance and Affect Associated with the

Iroblem.
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There was one SES x Sex interaction which was similar in both stages.
The upper-lower class females scored significantly higher than the
uppe -lower class males on Engagement while the upper-middle class males

scored higher than the females of the same social class.

There were a number of SES main effects concerning individual story
scale scores that were observed for the first time in Stage III. One

consistent finding was on Response Length. Upper-middle class chil-

dren scored higher than upper-lower class children on all seven stories

and on the Mean Response Length.

On Story One there were no class differences apart from Negative
Affect where upper-middle class children scored higher.

On Story Two, the upper-lower class children scored higher than did

the upper-middle class children on both Engagement and Initiation.
There were no social class differences (other than Response Length)

on Story Three.

On Story Four upper-lower class children scored significantly higher

on Engagement, Stance, Solver, Outcome and Coping Effectiveness.

On Story Five upper-lower class children scored significantly higher

on Implementation while upper-middle class children scored higher on

Negative Affect.

In Story Six upper-lower class children scored higher cm Engagement
and Initiation, while in Story Seven they scored higher on Engagement.

On Story One there were a large number of SES x Sex interactions

with all b,tt one in the same direction. For Engagement, Initiation,

Aid/Advice and Solver the upper-lower class females scored higher than
upper-lower class males with the reverse being true for the upper-middle

class children. For Implementation, again the upper-lower class

females scored higher; but in the upper-middle class there was actually

no Sex difference.

For Story Two upper-lower class females and upper-middle class males
scored higher on Stance, Aid/Advice, Solver, Implementation, Outcome
and Evaluation of Outcome. Males scored higher than females for both
class groupings on Engagement, though the difference in favor of the

males was greater in the upper-middle class. For Response Length, the

females scored higher in both social classes but this difference was
greater in the upper-middle class than in the upper-lower class.

For Story Three upper-lower class females and upper-middle class
males scored higher on Engagement, Initiation and Aid/Advice, but there
were no significant SES x Sex interactions for Story Four, Story Five,

or Story Sever. For Story Six upper-lower class males scored higher
than upper-lower class females while upper-middle class females scored
higher than upper-middle class males on Stance.
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Sex

When the Coping Effectiveness ratings for stories similar in Stage I

and Stage III were compared there were no findings that were similar for

the two stages.

In Stage III females scored significantly higher than males on the

Task Achievement story while in Stage I females scored significantly

higher than males on the Aggressioc story. Males scored higher than

females in Stage I on the Father Authority and the Anxiety story.

On the Mean Coping Effectiveness rating there were no significant

differences in Stage I or Stage III.

Turning to the Coping Style dimensions, there were four significant

Sex differences in Stage III where the females scored higher on Mean

Evaluation of Outcome, Positive Affect, Negative Affect, and on Total

Affect. In Stage I, only on Stance and Affect Associated with the Prob-

lem were there Sex differences with the males scoring higher in each

case.

There were a number of Sex main effects concerning individual story

scale scores which were observed for the first time in Stage III. One

consistent finding was on Response Length. Females scored higher than

males on all seven stories and on the Mean Response Length.

On Story One females scored higher than males on Stance, Solver,

Implementation, Outcome, Evaluation of Outcome, Positive, Negative,

and Total Affect.

On Story Two, males scored higher than females on Engagement, Initia-

tion and Instrumentality, while females scored higher on Positive and

Total Affect.

On Story Three females scored higher on Negative and Total Affect

while on Story Four males scored higher on Engagement and Aid/Advice

and females scored higher on Total Affect.

On Story Five males scored higher than females on Aid/Advice while

females scored higher on Negative and Tot:.'_ Affect.

Females also scored significantly higher on Negative and Total Affect

for Story Six. For Story Seven males scored higher on Stance, Aid/

Advice and Solver; while females scored higher on Positive Affect,

Negative Affect, and Total Affect.
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INTERPRETIVE COMMENTS

Ase

As the Aptitude and Achievement scores were standardized separately
within age groups no difference could be expected here. There was only
one significant difference within age groups. This was on GPA, males
scoring higher at age ten but females scoring higher than males at age
fourteen. In Stage I the opposite had been the case.

While it is difficult to compare Behavior Rating Scale scores across
age groups there was a trend in Stage I for the two age groups to nave
almost identical scores on each of the items of the peer Si.. The trend
in Stage III was nor ten-year-olds' scores to be consistently of greater
value than those of fourteen-year-olds', on each of the variables. In

only one case did the difference reach statistical significance, on
Academic Task Achievement. There was one departure from this trend and

this was for Anxiety where fourteen-year-olds had a higher score than
ten-year-olds. This would seem to be largely due to the scores of
fourteen-year-old males. For while at age ten males and females had
equal scores, at age fourteen males scored significantly higher than
females.

In both stages fourteen year -olds aspired to and expected jobs of a
higher status level than did ten-year-olds. In Stage I the discrepancy
between Expectation and Aspiration had been significantly greater for
ten-year-olds suggesting that by age fourteen children had a more
realistic approach. However this was not the case in Stage III, both
age groups having Expectation and Aspiration levels that were very close
in value.

In keeping with their higher Occupational Expectation and Aspiration,
fourteen-year-olds had a higher Educational Aspiration. However in
spite of their differences in the Occupational and Educational Aspira-
tion areas, their choice of values was very similar. Intellectual
Stimulation, Security, Self-Satisfaction and Altruism appeared among
the first five values for both age groups. However while Plee:,ant
Associates had ranked sixth for ten-year-olds it ranked first for
fourteen-year-olds, and Creativity ranking second for ten-year-olds
was in tenth place for fourteen-year-olds. Another difference was the

ranking of Independence. Ten-year-olds placed this thirteenth, but
by age fourteen it had risen to sixth. Management and Esthetics, how-
ever, still appeared among the last three values.

The first choice of both groups in Stage I was the same as for Stage
III -- Intellectual Stimulation for ten-year-olds and Pleasant Associ-
ates for fourteen-year-olds. For fourteen-year-olds the last six values
were the same in both stages. For other values, however, there were a
number of dffferences in ranking particularly for ten-year-olds. As
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was mentioned in the subgroup description, Prestige was more highly

valued in Stage III changing from tenth rank to seventh. And again

for ten-year-olds, Success ranked sixth in Stage I but only twelfth

in Stage III.

As has already been indicated in the subgroup discussions, the

validity of the Social Attitudes instrument must be somewhat suspect

for the fourteen-year-old groups, particularly for the upper-middle

class groups. While it seems that males of this social class tried

to present the worst picture of themselves, girls went to the other

extreme in some areas. Thus it is difficult to know just how much

reliance can be placed on results that indicate that ten-year-olds coped

better with Task Achievement, Authority, and Aggression. In fact the

results were supported to quite a large extent by the peer assessments

though the scores were not significantly different when obtained in this

way.

As the Views of Life was administered to the fourteen-year-old

groups only, there could, of course, be no age comparison.

The Sentence Completion instrument did reveal some significant dif-

ferences between age groups, the greatest number coming in the area of

Anxiety. While fourteen-year-olds were more ready to face up to the

problem and succeed in coping better with it, ten-year-olds scored

higher on Engagement and on the Aid/Advice dimension. Across areas,

ten-year-olds showed more Negative Affect while fourteen-year-olds

showed more Positive Affect or did not show Affect of any kind. Ten-

year-olds also scored more highly on Aid/Advice in an Aggression situ-

ation. This type of behavior was also more frequent among ten-year-olds

in Stage I and the comment made at that time was that there are some

situations in which a ten-year-old may find that the best way to cope

with a situation is to ask for help or wait for someone else to solve

the problem for him.

Interestingly in both the Interpersonal Relations and Authority areas

ten-year-olds had a more positive attitude. This was borne out in the

results of other instruments but just why this occurred it is difficult

to say. It could be that at age ten children are more unquestioning of

Authority figures and tend to see the teacher as a helpful, supportive

figure. However by age fourteen the process of adolescent rebellion has

begun and children are far more likely to question the position of

Authority figures as can be seen in the number of "pupil power" move-

ments agitating for some measure of equality with teachers.

This was supported by the Mother and Father Interaction items in

Stage III where ten-year-olds thought of themselves as having better

relationships with these Authority figures.
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Ten-year-olds also did well in the Interpersonal Relations area on
the Story Completion instrument scoring significantly higher on Coping

Effectiveness in Stage I. In Stage III they scored better on Task
Achievement Coping and also on Mean Coping Effectiveness.

Socioeconomic Status

In both stages upper-middle class children scored significantly
better on both Aptitude and Achievement variables. This finding was in

line with results of numerous other studies and has been explained by
various hypotheses including that of more favorable environmental in-

fluences for upper-middle class children.

In spite of their superior academic ability there were no significant
differences on any of the peer assessments in Stage III although there
was a trend for upper-middle class children to have higher scores than

upper-lower class children. However the difference in behavior was not

as marked as might have been expected. This lack of differentiation had

not occurred in Stage I where upper-middle class children had scored
higher on Task Achievement and upper-lower class children had scored
higher on Nonacademic Task Achievement and Aggression.

There were also a number of interactions in Stage I that did not
occur in Stage III. Why there were so few differences cannot be readily

explained.

Differences certainly occurred in the occupational area, upper-middle
class children having higher expectation and aspiration levels than
upper-lower class children. There was also a significantly greater dis-
crepancy between the level of Father's Occupation and level of Chi1,7's

Aspiration for upper-lower class children in both stages. The partial

explanation for this lies in the fact that upper-middle class children
were faced with a ceiling in that some of them could not possibly aspire
to a higher occupational level than their father who was already at the

top of the scale. Thus it was much easier for upper-lower class chil-
dren to have a greater discrepancy.

However regardless of the status of their job, both upper- and lower-
middle class children placed Intellectual Stimulation as their first
value and Pleasant Associates third for upper-lower class children and

second for upper-middle class children. Interestingly both placed
Security within the first four rankings as clearly being of some im-

portance. As might be expected Economic Returns and Variety were ranked
higher by upper-lower class children while upper-middle class children
placed more emphasis on Altruism, a result clearly influenced by the
importance placed on this value by upper-middle class females. The

familiar trio of Management, Esthetics, and Follow Father were the last

three rankings for both socioeconomic groups. It might have been
expected that upper-middle class children would have ranked Management
somewhat higher than is the case as these are the children who will
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presumably form quite a large section of management in the future.

However, cl^arly at neither age ten nor age fourteen was it regarded

as an important value to look for in choosing a job. Perhaps it gains

in importance as the child grows older.

Comparison with Stage I results would indicate relatively little

change. The first and last three variables were the same for both

upper-lower and upper-middle class children in both stages.

For upper-lower class children, Variety and Creativity were ranked

higher and Success and Altruism ranked lower than in Stage I; while for

upper-middle class children Creativity ranked higher and Success ranked

lower in Stage III than in Stage I. It should be noted that the values

were the same for both classes so that the differences could not be

attributed to class but to some overall environmental difference.

In keeping witn their academic standing upper-middle class children

had a higher Educational Aspiration. Females were more eager to achieve

a higher standard in the upper-lower groups while males aimed higher in

the upper-middle groups.

In the Social Attitudes instrument there were no significant class

differences. Just how far the attitude of fourteen-year-olds toward

this instrument, and upper-middle class Males in particular, may have

effected results it is difficult to say but it must be taken into

account in any interpretation that is made.

Interpretation of the Views of Life instrument is also limited by the

fact that it was only administered to the fourteen-year-old groups and

thus any significant socioeconomic results must be viewed in this light.

There were, in fact, a number of differences among the upper-middle

class children indicating that they thought it possible for mankind to

control the general environment, saw work as something to be enjoyed and

themselves as initiators ratner than followers. Upper-lower class

children, on the other hand, had more positive views about controlling

their feelings and remaining calm.

As far as the Sentence Completion instrument was concerned, two

behavior areas, Anxiety and Aggression, showed no significant differ-

ences between class on any of the variables. However, for all the other

differences that occurred in the remaining three behavior areas upper-

middle class children obtained higher scores regardless of the dimension.

Thus they not only scored higher on Stance, Engagement and Coping Ef-

fectiveness but also on Aid/Advice for buth Interpersonal Relations and

for Authority.

Overall there were similar differences on three variables in Stage

and Stage III, upper-mi- Ile class children scoring significantly higher

on Stance, Engagement, ad Coping Effectiveness.
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The Story Completion instrument produced few class differences in

Stage III and almost no similarities with the Stage I data. On the'

Mean Coping Effectiveness rating upper-lower class children scored

higher in Stage III but there was no significant difference in Stage I.

In Stage I upper-lower class children had scored higher on the Task

Achievement story than did upper-middle class children.

On the overall scores for Coping Style dimensions upper-lower class

children scored higher on Engagement, Initiation, and Implementation,
while in Stage I they scored higher on Stance and Affect.

Sex

Sex differences did not occur on either the Aptitude and Achieve-

ment tests in Stage III. This was not quite what might have been hypoth-

esized. A significantly higher score for males on Mathematics might

have been expected. One difference did occur in Stage I but it was for

GPA males scoring higher than females.

The Behavior Rating Scale did produce a number of differences.

Females scored higher in the Authority area, while males coped better

with Anxiety. In Stage III females also coped better with Aggression

and in Stage I they coped better with Academic Task Achievement and

Interpersonal Relations. They certainly seemed to be assessed by the

peers as being more competent than males in a number of areas. Males

ranked higher on Self-Assertion but this is only what might be expected.

Much more than the females, males are taught that to be aggressive in

achievement matters is good. Females on the other hand, in this culture,

have not had, up till now, the same pressure to fight hard to get what

they want. The male who does this may be admired, the female is nct.

Just what the position may be in ten or fifteen years time, is at the

moment rather less certain.

In keeping with this image males aspired to a higher status level

job than females. Again, this may reflect the fact that only a limited

number of jobs of very high status are at the moment avail.able to women.

Thus females are forced to be more realistic in their choice of occupa-

tion in the light of what is available to them.

Both groups in both stages had almost identical levels of aspiration

in the educational area. Perhaps this indicates that boys and girls

have at least achieved a fair degree of equality in this area.

Despite their similar levels of educational aspiration the values

they would look for in particular jobs were far less similar than they

had been for age or socioeconomic status groupings. Thus while males

ranker Creativity first, females ranked it tenth. Males would place

Security second but females ranked it only sixth. Only Intellectual

Stimulation and Pleasant Associates had approximately similar rankings.
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While there were many differences in rankings for the first twelve
values the last three were the familiar Follow Father, Management and

Esthetics, for both males and females.

Altruism was another variable that changed its position radically.
It was third for females but only ranked eleventh for males.

On the whole the difference in ranking between the sexes was much
greater than the differences in rankings between the two stages of the

project. The most striking difference for males was on the ranking for

Creativity,it being first in Stage III but only seventh in Stage I.

The other main change was for Altruism which was eleventh in Stage III

but eighth in Stage I.

The greatest changes for females were the rise in Economic Returns
from eleventh to eighth and the fall of Success from sixth to eleventh.

On the Social Attitudes instrument females reported themselves as
coping better with Authority, Aggression, and Interpersonal Relations

problems. These findings were supported by peer assessments in two

areas at least -- Authority and Aggression. Their results in the Inter-

personal Relations area were supported by findings on the Sentence Com-
pletion where females not only scored higher on Coping Effectiveness but

also on Engagement and Attitude.

On the Views of Life instrument females indicated that they regarded

work as something to be enjoyed to a significantly greater extent than

males. Females also thought a person should be respected for the work

he had done rather than for the titles or grades he might receive.
Males on the other hand scored higher on items which indicated that

they were more satisfied with themselves and had greater self-confidence.

There were many more Sex differences on the Sentence Completion instru-
ment than there had been for Age or Socioeconomic Status. The greatest

number occurred in the Interpersonal Relations area. These results, as

has already been indicated, supported the results of the Social Attitudes

instrument. Just as many significant differences occurred in the

Anxiety area. In all cases females scored higher than males except for

Hostile Affect where males scored higher. However to have a smaller

score on this particular variable is probably a better response to the

problem.

Males had higher Attitude scores for both Task Achievement and Aggres-
sion though at the same time showing more Hostile Affect in the

Aggression area.

The Story Completion instrument produced very few significant differ-

ences. In Stage III females scored higher than males on the Task
Achievement Coping Effectiveness rating while in Stage I females scored

higher than males in coping with Aggression.
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There were no significant differences on either the Mean Coping
Effectiveness rating or on any of the Coping Style dimensions in Stage
III end in Stage I only Stance showed a difference, males scoring
higher than females.
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AO

ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

LONDON

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Educational

Aspirations than will upper-lower class children.

The hypothesis is supported by the Analysis of Variance results.

Upper-middle class children obtained a score of 2.23. This indicated

an Educational Aspiration somewhat above "A" level standards. Upper-

lower class children had a score of 3.40, indicating an aspiration

level just above "0" level standard. The difference between the two

scores was significant beyond the .001 level. The hypothesis was also

supported in Stage I.

ACHIEVEMENT MEASURES

Upper-middle class children will have higher Achievement

scores than will upper-lower class children.

This hypothesis was supported, upper-middle class children having

significantly higher scores on all three Achievement measures. On the

Math test they obtained a standardized score of .31 as against-.33 for

upper-lower class children. On the Reading test the respective scores

were .28 and -.36; while for Grade Point Average upper-middle class

children obtained a score of .26 and upper-lower class children -.23.

As can be seen, the differences for Math and Reading were approximately

the same but in all cases the level of significance was beyond the .001

level. The same was true in Stage I,'though here the Reading test
produced a greater difference between the groups than did the two other

Achievement measures.

Females will have higher Achievement scores than will males.

This hypothesis was not supported by the results obtained in Stage

III. There were no significant differences on any of the Achievement

measures. The hypothesis was not supported in Stage I either, females

scoring higher but not significantly so on Math and Reading and males

obtaining a significantly higher score for GPA.

OCCUPATIONAL MEASURES

Upper-middle class children will have a higher objective

status level Occupational Expectation than will upper-lower

class children.
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This hypothesis is supported by the results. Upper-middle class

children obtained a score of 2.21, indicating an Occupational Expecta-
tion close to the upper-middle class level. Upper-lower class children,

on the other hand, had a score of 3.08 on the borderline between

lower-middle and upper-lower class occupations. The difference between

the two scores was significant beyond the .001 level. The hypothesis

was also supported in Stage I. The scores had been of a slightly higher

level than in Stage III.

Upper-middle class children will have a higher level of
objective Occupational Aspiration than will upper-lower

class children.

This hypothesis was also supported by the results. Upper-middle

class children obtained a score of 2.15, placing their Aspiration on the

borderline of the upper-middle class range. Upper-lower class childrea

with a score of 2.76 were at the lower end of the lower-middle class

range. The difference between the two scores was significant beyond the

.001 level. The same was true in Stage I.

Upper-middle class children will have different discrepancy

scores between Occupational Aspiration and Expectation than

will upper-lower class children.

This hypothesis was supported by the results,the discrepancy for

upper-lower class children being significantly greater than for upper-

middle class children. In Stage I the differences between the dis-

crepancies had not been significant.

Upper-middle class children will prefer different
Occupational Values than will upper-lower class children.

This hypothesis is supported to only a limited extent. There were

significant differences on six out of the fifteen Occupational Values.
Upper-middle class children showed significantly more preference for
the values of Altruism, Independence, and Follow Father; while upper-
lower class children had significantly higher scores on Success,

Security, and Variety. Stage I results had been somewhat different,

particularly for upper-middle class children. They had shown more

preference for only two values -- Pleasant Associates and Follow Father.
As in Stage III, upper-lower class children had preferred Success and

Security, but instead of Variety they had a significant greater
preference for Economic Returns.

Upper-lower class children will show a greater preference
for "Extrinsic" Occupational Values than will upper-middle

class children.
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This hypothesis was supported only to a. very limited extent. There

was no difference between the groups on the overall Extrinsic score.

For the individual Extrinsic values, upper-lower class children had

significantly higher scores on two of them -- Success and Security;
while upper-middle class children had a higher score on Follow Father.

There were no significant class differences for the other four

Extrinsic values. In Stage I, there had been no significant dif-
ference between the overall Extrinsic scores but the hypothesis had been

supported for Success, Security, and Economic Returns and rejected for

Pleasant Associates and Follow Father, upper-middle class children

scoring higher on these two values.

Males will have a higher objective Occupational
Expectation level than will females.

This hypothesis must be rejected on the basis of the results obtained

for the London sample. There was no significant Sex difference on the
Occupational Expectation level, the scores being almost identical. The

hypothesis had also been rejected in Stage I but for the reason that

the female Expectation level had been significantly greater than that of

the male group.

Males will have a higher objective Occupational
Aspiration level than will females.

The hypothesis was supported by the results. Males obtained an Aspi-

ration level of 2.36, significantly different from the female Aspiration

level of 2 56. The difference was significant at the .03 level.

Males will prefer different Occupational Values than

will females.

The results support this hypothesis to some extent. In nine out of

the fifteen values, males had a significantly different score from

females. Males had significantly higher scores on Success, Creativity,

Economic Returns, and Follow Father. Females had significantly higher

scores for Pleasant Associates, Intellectual Stimulation, Altruism,

Variety, and Esthetics. In Stage I, eleven values had shown significant

differences.

Females will more frequently choose "Intrinsic" Occupational
Values than will males.

This hypothesis is supported by the overall "Intrinsic" score,
females obtaining a score of 7.22 as compared to the male score of 6.76.
However, for individual Intrinsic values, the hypothesis was only

partially supported. For four of the values -- Altruism, Esthetis,
Intellectual Stimulation, and Variety -- females scored higher than

males, while for two values -- Creativity and Success -- males scored

higher than females. The remaining two Intrinsic values showed no sig-

nificant Sex differences. In Stage I the overall Intrinsic score for

females had been significantly higher than that of males.
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Males will more frequently choose "Extrinsic" Occupational
Values than will females.

This hypothesis was supported by the overall "Extrinsic" score,
males obtaining a score of 7.27 as compared to the female score of 6.75.
However, for individual Extrinsic values the hypothesis was only
partially supported. For three of the values -- Success, Economic
Returns, and Follow Father -- males scored higher than females; while
for one value -- Pleasant Associates -- females scored higher than
males. The remaining three Extrinsic values showed no significant Sex
differences. In Stage I, the overall Extrinsic score for males had
been significantly higher than that of females.

COPING STYLE MEASURES

Upper-m..le class children will demonstrate different
style of coping than will upper-lower class children.

Wher the instrument used to make the assessments was the Sentence
Completion instrument, significant differences in style occurred in two

of the five behavior areas and on the overall scores, regardless of area.
So the hypothesis was partially supported.

In the Interpersonal Relations area, upper-middle class children
scored significantly higher on Engagement and Aid/Advice. In the area

of Authority, upper-middle class children were more ready to confront
and engage in the solution of problems and also more ready to setk aid
or advice.

Overall, upper-middle class children were significantly more ready to
face up to problems, to actively engage in solution and ask for help
when it was deemed necessary.

The only agreements with Stage I came in the Authority area, upper-
middle class children scoring significantly higher on Stance and Engage-
ment; and on the overall scores upper-middle class children scoring
higher on Stance and Engagement.

When coping styles were assessed using the Story Completion instrument
it was necessary to look both at the overall mean scores and also at the
scores for individual stories, something that had sot been possible in

Stage I.

Overall, upper-middle class children scored higher on mean Response

Length and on amount of Negative Affect. Upper -lower class children

scored higher on Engagement, Initiation, Aid/Advice, and Implementation.

Taking the individual stories, upper-middle class children scored
higher on Responsc Length and Negative Affect in the Task Achievement
area.
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In the Interpersonal Relations area upper-middle class children
scored higher on Response Length but upper-lower class children scored
higher on Engagement and Initiation. The two Anxiety stories produced
the greatest number of differences, upper-lower class children scoring
higher on Stance, Engagement, and Solver for one story and on Engagement
and Initiation on the other. For both stories, upper-middle class

children scored higher on Response Length. Upper-lower class children

scored higher on Engagement in the Nonacademic Task Achievement area;
while upper-middle class children scored higher on Response Length, as
they did for the Aggression Story, this being the only significant dif-
ference in that area. Upper-lower class children scored higher on
Implementation and upper-middle class children scored higher on Response
Length and Negative Affect in the Authority area.

If the two Coping Style instruments were taken together there was a
total of one hundred thirty variables on which class differences could
occur. In the case of the London sample, significant differences occur-
red on only thirty-five of these variables. Thus, although the direc-
tion and area of difference may have changed from Stage I to Stage III,
the actual number of differences supporting the hypothesis out of the
number possible remained the same.

Males will demonstrate a different style of coping
than will females.

In terms of style of coping, as assessed by the Sentence Completion
instrument, differences occurred in four out of the five behavior areas.

In both the Interpersonal Relations and Authority areas females were
more willing to engage in solution and to ask for aid or advice where
necessary. They showed more Depressive Affect in the Interpersonal
Relations area but were less likely than males to show Affect of any
kind in the Authority area. In both these areas, also, males showed

more hostile Affect than females.

In the Anxiety area, the only differences were for Affect, males
having a higher score on Hostile Affect and females having a lower score
on Depressive Affect. Males had higher scores for Stance and Hostile
Affect in the Aggression area while females were less likely to show
Affect of any sort.

In the Task Achievement area there were no significant differences
but, overall, females scored higher on Engagement, Aid/Advice, and
Depressive Affect and males scored higher on Hostile Affect.

In Stage I, the dimension of Attitude had shown a consistent dif-
ference, females having a more positive Attitude toward Task Achievement,
Interpersonal Relations, Authority, and Overall. In Stage III the same
results occurred with the exception of Attitude toward Task Achievement
where the males had a higher score.
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Overall, on the Story Completion instrument, there were four signifi-
cant differences, none of them for the main Coping Style dimensions.

Females scored higher than sales on Response Length, Positive Affect,
Negative Affect, and Total Affect.

When the individual stories were examined there were a number of

differences for each story that supported the hypothesis. Om the Task

Achievement Story females scored higher on Stance, Solver, Implementa-
tion, Response Length, Positive Affect, Negative Affect, .and Total

Affect.

On the Interpersonal Relations Story, males scored higher on Engage-

ment, Initiation, and Instrumentality while females scored higher on

Response Length, Fositive Affect, and Total Affect.

In the Aggression area, males scored less well on Response Length,
Negative Affect, and Total Affect. There were two Anxiety stories, on

one the males scored higher on Engagement and Aid/Advice while on both

the females scored higher on Response Length and Total Affect.

Males scored higher than females on the Aid/Advice dimension for
the Authority area while females scored higher on Response Length,
Negative Affect, and Total Affect.

Finally, in the Nonacademic Task Achievement area males scored higher

on Stance, Aid/Advice, and Solver while females scored higher on Posi-

tive Affect, Negative Affect, and Total Affect.

As with the class differences, there were one hundred thirty variables

on which Sex differences could occur. In the case of the London sample,

significant differences occurred on fifty-five of these variables. In

Stage I, twenty-four significant differences had occurred out of forty-

five variables so the hypothesis was somewhat better supported in Stage

I r'-an to Stage III.

The difference in the style of coping betwe .'n males and

females will be consistent across all five behavior areas

studied.

This hypothesis cannot be supported by the results obtained. The

only dimension to have significant differences in all five behavior
areas was that of Total Affect and here the results were consistent,

females always scoring Ugher than males. Whenever significant dif-

ferences did occur on Depressive, Negative, Neutral or Positive Affect

the females' score was higher. In the case of Hostile Affect, the males'

score was always higher than that of the females.
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The only other consistent result is for Response Length, females

obtaining a higher score than males in all behavior areas. However,

the remaining dimensions vary both across areas and between instru-

ments.

The upper-middle class children will exhibit more effective

overall coping behavior than will upper-lower class children.

Assessed on the Sentence Completion instrument, upper-middle class

children did exhibit more effective overall coping behavior. Their

score of 3.00 was significantly higher than 2.88 obtained by upper-

lower class children.

However, if individual behavior areas are taken into account the

hypothesis can only be partially supported as significant differences

occurred only in the areas of Task Achievement and Interpersonal

Relations. The results for these areas supported the hypothesis in

that upper-middle class children scored significantly higher on the

Coping Effectiveness scores.

On the Story Completion instrument, the overall Coping Effectiveness

result indicated that the hypothesis must be rejected as upper-lower

class children scored higher than upper-middle class children. There

was only one individual behavior area that showed a significant dif-

ference. For Anxiety upper-lower class children scored higher.
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LONDON INTRA-COUNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be a positive relationship among
the Aptitude and the Achievement Criterion
measures.

All the relationships among the Achievement measures and between
Aptitude and all the Achievement measures were significant at both
age levels. The relationships between Aptitude and Achievement were
not studied in Stage I, thus there were more significant differences
present in Stage III.

Since all correlations were significant at both age levels and in
both Stage I and Stage III there are no differences of note to discuss.

The relationship between Math and Reading was almost identical for
both stages. (In Stage I .63 for ten-year-olds and .58 for fourteen-
year-olds, in Stage III .64 and .58). The relationship between Math
and GPA was stronger in Stage III .70 and .47 as against .59 and .41
in Stage I.

In Stage III, Math produced the highest correlations with other
variables for ten-year-olds including a correlation of .63 with Aptitude.
By contrast in Stage I Reading correlated best with other variables in
both stages.

The strongest correlation for ten-year-olds in Stage III was that of
Math with GPA, while for fourteen-year-olds it was Math with Aptitude.

The range for ten-year-olds was .49 and .70 and for fourteen-year-

olds .29 and .69. For both age groups the range was much greater than
it was in Stage I. While the same argument of development of individual
abilities and interests could again explain the large range for four-
teen-year-olds it is difficult to apply this satisfactorily at the ten-
year-old level. However, if the Aptitude measure is disregarded the
range is much smaller, .64 to .68, which would suggest that, as in
Sta;e I, the Achievement measures are strongly related.

Hypothesis 2: There will be positive relationships among the
Achievement and Peer BRS Criterion measures.

This hypothesis was strongly supported at the ten-year-old level and
to a lesser extent by the fourteenyear-old results. Twenty-four out
of twenty-seven possible correlations reached significance for the ten-
year-olds but only nine out of twenty-seven did this for the fourteen-
year-old group. For three variables, Initiation, Aggression and Anxiety,
correlations were significant only at the ten-year-old level. It should
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be noted that Peer BRS 6 (Self-Assertion) had no significant correla-

tions with the Achievement measures for either ag, group. For ten-

year-olds Math correlated best with other Achievement measures and it
also correlated best with Peer BRS items, the range being .14 to .41.

With the Fourteen-year-olds the picture was somewhat different. Math

correlated best with the Achievement measures, but it was the Grade
Point Average which correlated best with the Peer BRS items. Here the

range was .14 to .35.

Taking the Peer BRS items separately, the strongest correlations

came in the expected areas. For ten-year-olds all three Achievement

measures correlated well with children's assessment of who worked well

at their lessons, who kept working at tasks until they were finished,

who started working at things without being told and who had the best

ideas about what to do. The least strong correlations were between the
Achievement measures and children's assessment of those who never seemed

to worry about anything and, a little surprisingly, those who got along

best with teachers.

For fourteen-year-olds the picture was not as clear. GPA correlated

with five items, Reading with three and Math with only one.

Stage I and Stage III cannot be completely compared as some items

were different at each stage. For instance, Nonacademic Task Achieve-
ment was not included in Stage III as it had become clear from the

answers given in Stage I that many children had little or no knowledge

of what their peers did out of school hours.

However fog those items that were the same very similar results were
obtained, especially at the ten-year-old level where in both stages all
correlations for similar items were significant except for BRS 6 where

no correlations were significant.

In both stages Math correlated most highly with BRS items, the
highest correlation coming on the item concerning the children's assess-

ment of who worked hardest at their lessons, .34 in Stage I and .41

in Stage III. Correlations were higher in Stage III, the range in

Stage I being .12 to .34.

As for ten - year- oids,there were no significant correlations for four-

teen-year-olds on BRS 6 in either Stage I or Stage III, and for fourteen-

year-olds only there were no significant correlations for Anxiety, either

in Stage I or Stage III. Correlations were much lower in Stage HI.
Whereas in Stage I GPA correlated .44 with Academic Task Achievement, .39
with Authority and .24 with Interpersonal Relations the corresponding
figures in Stage III were .18, .19 and .17. In Stage I Math correlated

witn Interpersonal Relations and Reading correlated with Academic Task

Achievement. These correlations were not significant in Stage III.
however, the correlations were of such a low order in Stage I (.10 in
both cases) that their lack of significance in Stage III is not surpris-

ing.
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Reading correlated with Authority and Interpersonal Relations in
Stage III but not in Stage I.

There were no BRS Total Scores in Stage III; but in Stage I LI-12re
were significant correlations between it and the three Achievement
scores at the ten-year-old level and between it and Math and GPA at
the fourteen-year-old level.

Summary and Interpretation

The lack of correlations for BRS 6 in either stage is not surprising
as this item was concerned with assessing how much the child would
fight to get his own way in Stage I, and in Stage III with the child
who usually gets his own way. On the whole it would seem that in both
stages the children interpreted this in a negative manner and as not
related to success in academic subjects.

For both age groups peer assessment of Task Achievement and test
assessment have a significant relationship. For ten-year-olds in
particular, observations of coping style were also closely related to
the assessment. While these coping style observations were only
obtained in Stage III, fourteen-year-old results did not prodece the
same close relationship with the Achievement measures.
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PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among
the Intrinsic Occupational Values.

The Occupational Values instrument consisted of two types of values,

those which could be regarded as extrinsic and those which could be

regarded as intrinsic to the job. Thus the correlation matrix gave

rise to three major hypotheses concerning first the relationships

between the Intrinsic values, secondly the relationships between the

Extrinsic values and finally the relationships between the two

different types.

Looking first of all at the relationships between the Intrinsic
values, twenty-one out of the fifty-six possible correlations for

both age levels were significant. However only five of these were

significant in the predicted direction, while sixteen indicated a

negative relationship. Ten of the correlations were for ten-year-olds

and eleven for fourteen-year-olds.

Although only four more correlations (25) were significant in Stage
I with approximately the same proportion supporting the hypotheses

(eight positive and seventeen negative) only thirteen of the correla-

tions were the same in both stages.

For ten-year-olds Altruism correlated negatively with Creativity

(-.10 in Stage I and -.26 in Stage III), Esthetics correlated with
Management (-.13 and -.22) and with Self-Satisfaction (-.24 and -.15).

Independence correlated with Intellectual Stimulation (-.13 and -.19),

Self - Satisfaction correlated with Creativity (-.30 and -.23) and In-
tellectual Stimulation correlated with Variety (.47 and .33).

For fourteen-year-olds Altruism correlated positively with Manage-

ment and Self-Satisfaction and negatively with Creativity. Esthetics

correlated negatively with Self-Satisfaction. Independence correlated

negatively with Intellectual Stimulation. Self-Satisfaction correlated

negatively with Creativity and Intellectual Stimulation correlated

?ositively with Variety.

Of the eight Intrinsic values Altruism produced the greatest number
of significant relationships, six in all. For ten-year-olds it cor-

related negatively with Esthetics and Creativity. For fourteen-year-

olds it correlated positively with Esthetics, Management and Self-

Satisfaction and negatively with Creativity.

The strongest relationship for both age groups in Stage III was that
between Intellectual Stimulation and Variety (.33 for ten-year-olds;

.45 for fourteen-year-olds). Intellectual Stimulation had weaker

negative relationships with Independence. The same was true in Stage I

although here Intellectual Stimulation also correlated negatively with

Esthetics.
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The strongest negative relationship was that between Creativity
and Altruism (-.26 for ten-year-olds; -.22 for fourteen-year-olds)
while for Stage I the strongest negative relationship was that be-
tween Creativity and Self-Satisfaction (-.30 for ten-year-olds;
-.32 for fourteen-year-olds).

In terms of strength of correlation the range for ten-year-olds
was -.25 to .33 and for fourteen-year-olds -.22 to .45. The range was
smaller in Stage I,-.30 to .47 for ten-year-olds and -.32 to .45 for
fourteen-year-olds.

In both stages Intellectual Stimulation had the strongest relation-
ship with the Intrinsic Total for ten-year-olds while for fourteen-
year-olds Altruism and Esthetics had equally strong relationships in
Stage III and Intellectual Stimulation and Variety in Stage I.

It would seem then in both Stage I and Stage III although signifi-
cant relationships did exist between the Intrinsic values it is by no
means just what the type of relationship can be exptected to be. While
is might be assumed that these values would be positively related it
was clear from the results obtained for the London sample in both Stage
I and Stage III that this was not always the case. In fact there were
twice as many negative as positive correlations.

Hypothesis 4: There will be posiLive relationships among

the Extrinsic Occupational Values.

The relationships between the Extrinsic values presented a somewhat
similar pattern to that of the Intrinsic values. Seventeen out of the
forty-two correlations for both age levels were significant. Twelve of
these indicated a negative relationship while five of them were
positive correlations. Of these seventeen, nine were for the ten-year-
old group and eight were for the fourteen-year-old group.

Of these seventeen significant correlations, fifteen were the same
as those in Stage I. The two additional correlations were for Security
and Economic Returns for both age groups, a negative relationship for
ten-year-olds and a positive one for fourteen-year-olds.

-- Of the seven Extrinsic Values, Prestige produced the greatest number
of significant relationships for both age groups. Those correlations
with Security, Pleasant Surroundings and Pleasant Associates were
negative while those with Economic Returns were positive. Pleasant
Associates also had a number of significant correlations with other
variables for both age groups -- negative with Follow Father and posi-
tive with Pleasant Surroundings and negative with Success for fourteen-
year-olds, only. In Stage I, Pleasant Associates had the most signifi-
cant relationships with other variables with Prestige having the second
greatest number.
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The strongest positive relationship was between Prestige and
Economic Returns for both age groups while the strongest negative
relationship was between Security and Economic Returns for ten-year-

olds and Prestige and Pleasant Associates for fourteen-year-olds.

Five of the seven values produced both positive and negative re-
lationships while two values, Follow Father and Success, produced
only negative correlations. This was only true of Follow Father in

Stage I, all other variables having both positive and negative re-
lationships.

In terms of strength of correlations the range was fairly similar
for both age groups, -.30 to .30 for ten-year-olds and -.27 to .27 for

fourteen-year-olds. The range was a little wider in Stage I.

Economic Returns had the highest correlation with the Total Extrin-
sic score as it did in Stage I. Security had the lowest correlation

for ten-year-olds and Prestige for fourteen-year-olds,neither result
being a replication of Stage I where the lowest correlation with the

Total for both age groups was Pleasant Associates.

Hypothesis 5: There will be a negative relationship among the
Intrinsic and Extrinsic Occupational Values.

Of the one hundred twelve correlations between Extrinsic and Intrin-
sic values fifty-one were significant for both age groups, forty-six of
them negative and five of them positive. They were divided fairly
evenly between the two age groups, twenty -three being for the ten-year-
old group and twenty-eight for the fourteen-year-olds. In Stage I
there were seventy significant correlations, sixty negative and ten

positive.

Altruism had nine significant correlations with Extrinsic values
while four other Intrinsic values, Esthetics, Independence, Self-Satis-
faction and Variety all had seven significant correlations. Altruism
correlated negatively with Success, Prestige, Economic Returns, and
Pleasant Surroundings for both age groups and positively with Pleasant

Associates for fourteen-year-olds, only. Management was the only value

to have less than six significant correlations. It had only two, cor-

relating negatively with Pleasant Surroundings for ten-year-olds and
negatively with Follow Father for fourteen-year-olds.

Only thirty-nine of the fifty-one correlations in Stage III were the
same as for Stage I, with Altruism, Intellectual Stimulation, Creativity
and Variety all having at least nine significant relationships with the
Extrinsic values.

One big difference between the two stages was for Management which
had eight significant correlations in Stage I as compared to the two in
Stage III.
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Looking at the correlations from the Extrinsic point of view,
-Prestige was the value that had the most significant relationships.
For both age groups it correlated negatively with Altruism, Self-
Satisfaction, Intellectual Stimulation and Variety. It also corre-
lated negatively with Independence and positively with Creativity for
fourteen-year-olds only. This is a very similar pattern to that of
Stage I where Prestige again had the greatest number of correlations.
However in Stage I it also had low but positive correlations with
Creativity.

Two other Extrinsic values, Security and Economic Returns, had nine
significant correlations with Intrinsic values. These were also second
highest with regard to number of significant correlations in Stage I.

The strongest negative correlation was that between Altruism and
Economic Returns, also true in Stage I, while the strongest positive
was that between Self-Satisfaction and Security, again as occurred in
Stage I.

In terms of correlating with the Total, six of the Intrinsic values
showed significant negative correlations with the Extrinsic Total for
both age groups, while for Management only, the fourteen-year-old cor-
relation was significant and for Self-Satisfaction only, the ten-year-
old correlation was significant. Five of the Extrinsic values showed
significant negative relationships for both age groups, while for
Success only, the fourteen-year-old correlation was significant and for
Pleasant Associates only, the ten-year-old correlation was significant.
In Stage I all correlations for both types of values had been signifi-
cant.

As in Stage I, Economic Returns had the strongest negative relation-
ship with the Intrinsic Total and Intellectual Stimulation the strongest
negative relationship with the Extrinsic Total.

The hypothesis of a negative relationship is quite well supported by
the data, particularly when the totals were examined. Twelve of the
fourteen correlations of the Extrinsic values correlated negatively with
the Intrinsic Total while fourteen of the sixteen correlations of
Intrinsic values correlated negatively with the Extrinsic Total. But
it was the total results that were really interesting, there being a
perfect negative correlation of -1.00 for both age groups. These results
are very similar to those from Stage I.

Thus it would seem in both stages that those children preferring a
certain type of value will not be so interested in the other type. How-
ever, within types the relationship is nowhere near so clear cut.
Choosing, for instance, one Intrinsic value is no indication that the
child will place a high value on another Intrinsic value. Indeed, as
has been indicated, the relationship may be of a negative nature.
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Hypothesis 6: There will be positive relationships among
the status levels of Occupational Aspiration
and Occupational Expectation and Educational

Aspiration measures.

There was a strong relationship between the status of the job
aspired to and the job expected by both ten- and fourteen-year-old
children, the relationship being slightly stronger in the case of ten-

year-olds. The correlations were slightly stronger in the case of

Stage I, .78 as against .74 for ten-year-olds and .70 as against .68

for fourteen7year-olds.

However the correlations were weaker when the relationship between

job status and educational aspiration was examined. For ten-year-olds

the correlation was .37 both for Aspiration and for Expectation. It

was higher for fourteen-year-olds, -.41 and .58. The same relationship

held in Stage I with somewhat lower correlations.

These lower correlations for ten-year-olds can perhaps be explained
in terms of the ten-year-olds' unclear understanding of the higher
levels of education, which has caused them to give a somewhat unreal-

istic response. Ten-year-old upper-lower boys both in Stage I and

Stage III aspired to and expected working-class jobs but aspired to an
educational level almost equivalent to university entrance; and this
aspiration came from a group some of whose members found difficulty in
reading and writing. Working girls on the other hand, while having a
fairly low educational aspiration, aspired to and expected middle-class

jobs.

Fourteen-year-olds, however, were much more aware both of their own

capabilities and the education necessary for different types of jobs.

Hypothesis 7: There will be a positive relationship Jetween
.he two Occupational Interest discrepancy measures.

Both correlations were significant in the predicted direction, the
correlation being slightly higher for fourteen-year-olds. The same re-

lationship occurred in Stage I although both correlations were somewhat

smaller.

Summary of Motivation Variable Hypotheses

As no specifie- relationships were expected between the individual

measures eact_measure mustt.be summarized separately.

As has alreany been indicated the correlations among the Occupational
Values inc..cated-tnat relationships among types of values were more

complex than-might have been initially expected. The relationships of

the individual values with the totals, however, strongly supported the
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the hypotheses, this being especially so in the case of Intrinsic
with Extrinsic Totals.

This instrument was the only one that remained exactly the same from
Stage I to Stage III, so it is e :ecially interesting to note that the
relationships or part of them established in Stage I were, to a large
extent, replicated in Stage III.

As far as the Occupational Interests were concerned tne hypotheses
were again supported by the results, particularly at the fourteen-year-
old level. A comparison between Stage I and Stage III is quite illumi-
nating here in the light it sheds on the adolescent's development. In

Stage I the relationship between Occupational Aspiration and Expecta-
tion and Educational Aspiration was much lower for ten- than for four-
teen-year-olds and an explanation for this has already been advanced.
However, in Stage III the same relationship occurred, the fourteen-
year-olds in this group having belonged to the ten-year-old ga.oup

sampled in Stage I. Thus in the three years between the t3stings a

more mature estimate of their abilities and aptitudes and a greater
knowledge of educational levels had evidently been obtained.

Hypothesis 8: There will be positive relationships among the
SAI Good Coping measures across the-five behavior

areas.

It is impos,ible to make comparisons between Stage I and Stage III
findings for this instrument since not only was it completely revised
but also the scoring and scaling systems generated different variables.
Thus the discussion can only deal with the Stage III instrument.

The hypothesis was supported strongly in that all correlations were
.;Lgnificant and positive for both age groups, fourteen-year-olds'cor-
relati.ons being stronger than those for ten-year-olds.

The strongest correlation for ten-year-olds was that between Aggres-
sion and Interpersonal Relations, while for fourteen-year-olds the
strongest was between Task Achievement and Authority.

The weakest for ten-year-olds was between Task Achievement and Ag-
iression and for fourteen-year-olds between Aggression and Anxiety.

Overall Authority had the strongest correlations for both age groups.
The scores in all behavior areas had a strong relationship with the
Total Score, the strongest being Interpersonal Relations for ten-year-
olds and Authority for fourteen- year -olds.

These results would suggest that a child who sees himself as a good
coper in one behavior area is also likely to see himself as a good
coper in other behavior areas. However a second interpretation could
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be that there is a strong element of social desirability present in the

response. That is that for each item the child has tended to mark

what he would regard as the best answer rather than give a report of

his own behavior.

Hypothesis 9: There will be positive relationships among the Views

of Life "Active" response measures across the
twenty subsyndromes plus the Total Score.

This hypothesis was not supported by the results as only fourteen

out of the one hundred ninety possible correlations were significant

and positive. An additional eleven were significant and negative.

Hypothesis 10: There will be positive relationships among
the measures of the same Sentence Completion Coping
Style variable across different behavior areas.

There were a number of variables available from responses to the

Sentence Completion instrument all of them occurring in the five

behavior areas. Inose variables which were the same in Stage I and

Stage III will be discussed first. They were Stance, Engagement, Cop-

ing Effectiveness and Positive Affect. It would be expected that

positive relationships for each of these variables would occur across

behavior areas. This was the case, the number of significant correla-
tions varying from eleven for Stance, seven for Engagement, thirteen

for Coping Effectiveness but ze-..o for Positive Affect. In Stage I the

respective numbers were eleven, three, eighteen and one.

For the Stance dimension, six out of the ten possible correlations

'or ten-year-olds were significant. Stance in the Interpersonal Re-

lations area had only one significant correlation, with Stance in Task

Achie-ement. Th, range of correlations was .17 to .22. This pattern

was very simile- 4:o that of ten-year-olds in Stage I, where however

Stan,:e in interpersonal Relations had no significant correlations. The

ra was somewhat larger, .10 to .23.

For fourteen-year-olds five of the correlations were significant.

For both age groups Stance toward Aggression problems correlated with

Stance toward Authority, and Anxiety, a replication of Stage I results

Howeler in Stage I Stance toward Authority correlated with Stance

toward Anxiety and Task Achievement for both age groups. This did not

occur in Stage III but Stance toward Interpersonal Relations problems

did have significant correlations with Stance toward Task Achievement

for both age groups.

The strongest correlation for ten-year-olds was that between Aggres-

sion and Task Achievement (.2 ) although that between Aggression and

Authotity (the strongest relationship in Stage I) was almost equal to

it with a correlation of .21. For fourteen-year-olds it was between
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Authority and Interpersonal Relations.

Stance in all areas, except Interpersonal Relations, correlated

with Total Stance more strongly for ten- than for fourteen year -olds.
The range for ten-year-olds on the Total Stance variable was .51 to .59
and for fourten-year-olds was .44 to .66.

Authority correlated most highly with the Total for ten-year-olds
while Stance towards Interpersonal Relations correlated most highly
with the Total Stance for fourteen-year-olds.

While in many ways the pattern is very similar from Stage I to Stage
III, two main differences snould be noted. First was the much larger
range of correlations in Stage I, particularly for ten-year-olds, when
it was .36 to .65. Second was the greater prominence of Stance in
Interpersonal Relations both within areas and with the Total Stance
score.

The dimension of Engagement produced seven significant correlations,
three for ten-year-olds and four for fourteen-year-olds as against two
and one, respectively, in Stage I. Authority correlated with Interper-
sonal Relations and Task Achievement while Engagement in Interpersonal
Relations correlated with Engagement in Task Achievement for both age
groups. Engagement in Interpersonal Relations correlated with Aggres-
sion for fourteen-year-olds only. All behavior areas correlated signifi-
cantly with Total Engagement, the range being .36 to .65 for ten-year-
olds and .30 to .66 for fourteen-year-olds. For both age groups Engage-
ment in Interpersonal 'elatioas problems correlated most highly with
Total Engagement, whereas in Stage 1 Engagement in Task Achievement
problems has correlated most highly.

Coping Effectiveness gave the greatest number of significant correla-
tions, eighteen in Stage I and thirteen in Stage III. Seven out of the
thirteen correlations were significant for ten-year-olds and six for
fourteen-year-olds. For both age groups Coping Effectiveness in the
Interpersonal Relations area correlated with Coping Effectiveness in
Aggression, Task Achievement, and Authority, while Authority also cor-
related with Aggression and Task Achievement. For ten-year-olds only
Anxiety correlated with Aggression and Authority while for fourteen-
year-olds only it correlated with Interpersonal Relations. In Stage I
all correlations for both age groups had been significant except that
between Aggression and Task Achievement. As has already been 'indicated,
these correlations were not significant in Stage III, either.

The strongest correlation for both age groups was that between Inter-
personal Relations and Task Achievement (.32).

The highest correlation with Total Coping Effectiveness came in the
area of Interpersonal Relations, while in Stage I Authority had the
highest relationship.

-448-



It is el-1r that each variable must be treated separately, but as
in Stage I ,ne hypothesis was strongly supported by the results of the
Coping Effectiveness scores. it would seem that a child who copes
with problems in one area of behavior will show a strong tendency to
cope with problems in other areas; and that for both age groups
Authority and Interpersonal Relations have strong relationships with
Coping Effectiveness in all other areas.

However a score for Coping Effectiveness assumes that a child has
at some stage engaged in a solution to the problem and the results of
the dimension of Engagement do not clearly support the nypothesis; and
in fact with only six significant correlations the hypothesis sL ld

be rejected; and the conclusion drawn that engagement in solution in
one area of behavior is no thdication that the child will engage in
solution in another area.

On the third variable. that of Stance, it is difficult on the results
obtained to either definitely reject or definitely accept the hypoth-
esis for just over half the correlations were significant. All the

preceding remarks could be applied to Stage I data.

There were some dimensions that had not been obtained in Stage I.
The first or these was Aid/Advice. Six out of the twenty correlations
for both age groups were significant, three for ten-year-olds and three
for fourteen-year-olds. Aggression correlated with Authority and
Anxiety And Authority ,..orrelated with Anxiety. Interpersonal Relations

and Task Achievement had no significant correlations with other
variables.

Hypothesis 14: There will be a positive relationship among
the Coping Style dimension Total score- and
Coping Effectiveness Total Score.

Ai.1 correlations for these variables were significant for both age

groups. The highest correlations were between Total Engagement and
Total Aid/Advice, .94 for ten-year-olds and .95 for fourteen-year-olds.
Engagement also correlated most highly with Total Coping Effectiveness.
This hypothesis was not tested in Stage I.

Hypothesis 15: There will be positive relationships among the
Senterce Completion Attitude measures and
Attitude Total score across behavior areas.

Seven out of the twelve possible correlations were significant,
three for ten-year-olds and four for fourteen-year-olds. In Stage I,
Attitude towards Anxiety had not been obtained but for the three other
areas all correlations for both age groups had been significant. It

should be noted that in Stage III Anxiety correlated only with Task
Achievement so that five out of the six correiations comparable with
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Stage I were significant. In Stage I the highest correl,,tion had been
between Authority and Task Achievement. And while this was true for
ten-year-olds in Stage III, the highest correlation for fourteen-year-
olds was that between Authority and Interpersonal Relations.

For both age groups Authority had the highest correlations with
Total Attitude. This was true also in Stage I.

Hypotheses 16 - 19: There will be a positive relationship among
the measures of the same Sentence Completion
Affect dimensions across the different behavior
areas and with the Total Affect scores.

Whereas in Stage I only Negative and Positive Affect scores were
obtained, in Stage III Negative Affect was divided into Hostile and
Depressive, and Neutral Affect was added. So that in comparing these
dimensions only Positive Affect can be discussed for both stages.

For Hostile Affect eleven out of C._ twenty passible correlations
were significant, seven for ten-year-olds and four for fourteen-year-
olds. Thus while at age ten it is possible to accept the hypothesis,
at age fourteen this is not so. One interesting feature was the lack
of correlations for Task Achievement. This correlated only with
Anxiety and then only at the ten-year-olds' level. Anxiety also cor-
related with Aggression, Authority, and Interpersonal Relations having
the greatst number of correlations for both age groups. However
Interpersonal Relations correlated most highly with the Total Affect
score.

For ten-year-olds the correlations ranged from .17 to .34, the
trongest being that between Aggression and Authority and Aggression
and Interpersonal Relations. For fourteen-year-olds the range was
.17 to .33, with the strongest correlation between Anxiety and Inter-
personal Relations.

For Depressive Affect only seven out of the twenty correlations were
significant, two for ten-year-olds and five for fourteen-year-olds. On
=his basis the hypothesis cannot be accepted for either agc group.

For Neutral Affect ten correlations were significant, six for ten-
year-olds and four for fourteen-year-olds, while for Positive Affect no
correlations were significant and the hypothesis must be rejected.

From these results it would seem that the hypothesis cannot he ac-
cepted, with the exception of Hostile Affect for ten-year-olds. For
this age group this emotion would seem to generalize to most behavior
areas when a problem has to be solved. However, this was not true fnr
fourteen-year-olds, who would react much more according to the circum-
stances in which they were involved.
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Hypothesis 20: There will be a positive relationship between
the Total Attitude measure and the Total Positive

Affect measure. There will be negative relation-
ships between the Total Attitude measure and the
Total Hostile and Depressive Affect measures.

As in Stage I, the hypothesis concerning Positive Affect must be re-
jected as there were no significant correlations for either ten or

fourteen-year-olds. The hypothesis must also be rejected for Depres-
sive Affect as the only significant correlation (that for ten-year-

olds) was positive.

however it could be accepted for Hostile Affect where correlations
for both age groups were significant and negative.

Hypothesis 21a: There will be positive relationships between the Total
Positive Affect measure and the Total Attitude measure

and the Coping Score Totals.

This hypothesis can be accepted for Total Attitude, all the correla-
tions for both age groups being significant and positive. This was true

also in Stage I. The highest correlations were those between Total

Coping and Attitude and the lowest those between Total Stance and

Attitude.

However the hypothesis could not be accepted for Positive Affect,
only two out of the eight correlations being significant, both of them

for fourteen-year-olds. In Scage I, while four correlations had been
significant only three had been positive so overall a very similar
situation existed for both stages.

These results wotid suggest that the more important factor in
effective solution is the actual attitude of the child rather than any
expression of Positive Affect, when presented with the problem.

Hypotnesis 21b: There will be negative relatinns_ips between
the total amount of Hostile and Depressive
Affect expressed on the Coping Style and Ef-
fectiveness Total scores.

Tills hypothesis was supported very strongly at both age levels tor

Hostile Affect and at the fourteen-year-old tev_i for Depressive Affect,
all correlations being significant and negative. For ten-year-olds,

on/y the correlation oetween Total Stance and Depressive Affect was
significant. Tne nignest correlations were tnose between Total Coping
and Total Hostile Affect, -.71 for ten-year-olds; -.68 for fourteen-

year-olds.
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It would seem that for both age groups the child who expressed
Hostile emotion in relation to the problem was less likely to engage
in solution or to solve the problem effectively. The same conclusion
could be drawn concerning Depressive Affect but only for fourteen-year-
old children.

Hypotheses 22-31: There will be a positive relationship among
the measures of the same Story Completion Coping
Style dimensions and Coping Effectiveness scores
across ti.e different behavior areas and with
Total scores for Coping Style and Coping Effectiveness.

In the case of the Sentence Completion instrument three coping
variables were similar in Stage I and Stage III. In the case of the
Story Completion instrument there were five similar variables: Engage-
ment, Initiation, Implementation, Persistence and Coping Effectiveness.
A number of ot:ler variables were assessed that were unique to Stage III.
Those variables that could be obtained for both stages will be dis-
cussed first. It should be remPmbered that in the case of Stage I
scores were based on eight stories, while in Stage III only seven
stories were used.

For Engagement sixteen out of the forty-two possible correlations
for both age groups were significant, nine of them being for the ten-
year-old group and seven for the fourteen-year-old group. For both
age groups Authority correlated with Anxiety (Story 'Tour) and Inter-
personal Relations; while Anxiety (Story Six) correlated with Inter-
personal Relations and Academic Task Achievement.

For ten-year-olds only Authority correlated with Anxiety (Story Six)
and Nonacademic Task Achievement, while Anxiety (Story Four) correlateJ
with Task Achievement, both Academic and Nonacademic.

For fourteen-year-olds only, Aggressi^n correlated with Interpersonal
Relations, and Anxiety (Story Four) correlated with Anxiety (Story Six)
and Interpersonal Relations.

The strongest correlation for ten-year-olds was that between Author-
ity and Nonacademic Task Achievement, while for fourteen-year-olds it
was between Authority and Anxiety (Story Four).

The number and atrength of correlations was greater in-Stage III
than in Stage I. One interesting feature was the correlations with the
Anxiety that occt.rred in Stage III, eleven for the two stories. In

Stage I there was only one correlation that barely reached significance.

In Stage I, Aggression had fiv( correlations with other variables
but in Stage ill there was only one significant correlation for Aggres-
sion.
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In both stages Interpersonal Relations had the greatest number of
significant correlations with other variables.

As far as the Initiation variable was concerned, nine out of a pos-
sible forty-two correlations for both age groups were significant, five
of these being for the ten-year-old group and four for the fourteen-
year-old group.

There were no correlations that were the same for both age groups.
The highest correlation for ten-year-olds was between Authority and Non-
academic Task Achievement and for fourteen-year-olds that between
Anxiety (Story Four) and Authority and Interpersonal Relations.

Correlation with Total Initiation ranged from .23 to .5b for ten-

year-olds and .26 to .57 for fourteen-year-olds, the strongest correla-
tion for ten-year-olds being that between Anxiety (Story Six) and the
Total and for fourteen-year-olds between Aggression and the Total.

In Stage I the strongest correlation with the Total for both age
groups was for Interpersonal Relations.

There were fourteen significant correlations for Implementation for
both age groups, eleven being for ten-year-olds and three for fourteen-
year-olds, so while there was some support for the hypothesis at the
ten-year-old level it rest be rejected for fourteen-year-olds. This is

a similar pattern to St ge I where nine correlations were significant
for ten-year-olds and four for fourteen-year-olds.

In Stage III, for both age groups Anxiety (Story Four) correlated
with Nonacademic Task Achievement, while Anxiety (Story Six) correlated

with Authority.

In bcth Stage I and Stage III Authority had the greatest number of
significant correlations with other variables. However it is difficult
to make accurate comparisons as in Stage I the Authority figure was the
mother while in Stage III the Authority figure was the teacher.

Anxiety had more significant correlations in Stage III, as did

Acack,mc Task Achievement.

Academic Task Achievement correlated matt highly with the Total Score

for both age groups.

For Persistence sixteen out of the forty-two correlations were sig-
nificant while eleven out of forty-two were significant in Stage I.

For both age groups in Stage III Authority correlated with Anxiety
for both Stories Four and Six and with Nonacademic Task Achievement.
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As in ige I, however, most of the correlations were of a low magni-
tude ranging from .14 to .25. In Stage I the correlations had been

even smaller, the range being .11 to .16.

Nonacademic Task Achievement had the strongest correlation with
Total Score, for ten-year-olds (.62) while Anxiety (Story Four) had
the strongest correlation with the Total for fourteen-year-olds.

In all, for these four Story Completion variables, fifty-five out of
a possible one hundred sixty-eight variables were significant, while
in Stage I only fifty-four out of two hundred twenty-four correlations
were significant. So it could be said that there was a stronger re-
lationship among the behavior areas on these four variables in Stage
III as against Stage I. However the hypothesis cannot be completely
accepted as only one third of the possible correlations were signifi-
cant.

For Coping Effectiveness nineteen out of a po-sible forty-two cor-
relations were significant as compared to sixteen out of fifty-six in

Stage I. Eleven of these were for ten-year-olds and eight for fourteen-
year-olds.

For both age groups in Stage III Anxiety (Story Four) correlated with
Althority and Task Achievement, both Academic and Nonacademic. Anxiety

Assessed on Story Six correlated with Coping Effectiveness in the same
three areas, except for fourteen-year-olds on the Nonacademic Task
Achievement Story.

In Stage I Anxiety produced only three significant correlations all
for fourteen-year-olds and all just reaching significance level.
Authority produced eight correlations both in Stage I and in Stage III.

For ten-year-olds the strongest correlation was between Authority
and Anxiety (Story Four) while for fourteen-year-olds it was between
Aggression and Interpersonal Relations.

The range was .15 to .31 for ten-year-olds and .14 to .28 for four-
teen-year-olds. All areas correlated with the Effectiveness Total, the
highest correlation for ten-year-olds being that with Authority, while
for fourteen-year-olds the highest correlatic was with Academic Task
Achievement.

There were five Coping Style dimensions in Stage III that had nor
been obtained in Stage I. The first of these was Stance. Only six out

of the forty-two c,rr,.lations were significant, five for ten year-olds
and one for fourteen ar-olds. So the hypothesis must be rejected for
fourteen-year-olds and only partially accepted for ten-year-olds.
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While eleven out of forty-two correlations were significant for

Aid Advice, three of these were negative. Taking the positive cor-

relations only five were for ten - year -olds, three for fourteen-year-

olds.

For both age groups Anxiety (Story Four) correlated with Non-
academic Task Achievement while Anxiety (Story Six) correlated with

Academic Task Achievement. The range for ten-year-olds'correlations

was .14 to .18 and for fourteen-year-olds' .15 to .16.

As for Stance the hypothesis must be rejected for fourteen-year-olds

and only partially accepted for ten-year-olds.

Much the same pattern occurred for Solver, thirteen out of forty-

two of the possible correlations being significant. Ten of these were

for ten-year-olds and three for fourteen-year-olds.

For both age groups Anxiety (Story Four) correlated with Authority

and Academic Task Achievement. The strongest correlation for both age

groups was that between Authority and Anxiety. Thqs again the hypoth-

esis must be rejected for the fourteen-year-old group.

However for Outcome the hypothesis can be accepted much more posi,.
tively, twenty-eight out of the forty-two correlations being signifi-
cant, fourteen for ten-year-olds and fourteen for fourteen-year-olds.

For both age groups Aggression correlated with Au-hority. Authori4
correlated with Anxiety as assessed in Story Four and Story Six, with

Interpersonal Relations and Academic Task Achievement. It also correla-

ted with Nonacademic Task Achievement for ten-year-olds only. Anxiety

(Story Four) correlated with Authority, Anxiety (Story Six) and Task
Achievement, both Academic and Nonacademic. The range for ten-year-olds

was .17 to .39 and for fourteen-year-olds 14 to .31. The strongest

correlation for ten-year-olds was that between Anxiety (Story Four) and

Authority and for fourteen-year-olds that between Anxiety (Story Four)

and Academic Task Achievement.

Authority also correlated most strongly with the Total Score for
ten-year-olds, while Anxiety (Story Four) correlated most strongly with
Total Score for fourteen-year-olds.

Outcome in Nonacademic Task Achievement correlated with Outcome in
all the other areas for ten-year-olds only. For fourteen-year-olds the

only significant correlation was for Anxiety (Story Four).

Evaluation of Outcome produced only eleven significant correlations
across the behavior areas, six for ten-year-olds and five for fourteen-

year-olds. Both Aggression and Academic Task Achievement had only two
significant correlations with other areas, while Authority, Interpersonal
Relations and Nonacademic Task Achievement had only three.
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All, however, correlated significantly with the Total Score,
Authority having the strongest correlations for both age groups.
Across areas the strongest correlation for ten-year-olds was that be-
tween Authority and Nonacademic Task Achievement while for fourteen-
year-olds it was between Anxiety (Story Four) and Academic Task
Achievement.

The range for ten-year-olds was .14 to .25 while for fourteen-year-
olds it was .15 to .18.

Hypothesis 32a-b: There will be a positive relationship among
the Coping Style dimension Total Scores and Total
Coping Effectiveness.

If Response Length is not taken irto account, eighty-nine out of the
ninety possible correlations were significant and the hypothesis must
therefore be accepted for both age groups.

The correlations ranged from .19 to .93 for ten-year-olds and from
.14 to .92 for fourteen-year-olds. The highest correlation for both
age groups was that between Total Implementation and Total Coping
Effectiveness.

For Total Response Length the only significant correlation was for
fourteen-year-olds with Total Evaluation of Outcome.

For both age groups Initiation, Aid/Advice, Solver, Implementation,
and Outcome correlated best with Coping Effectiveness. Engagement cor-
related best with Initiation- Evaluation of Outcome correlated best
with Outcome; Coping Effectiveness correlated best with Solver and
Implementation; and Instrumentality correlated best with Initiation.

Hypothesis 33: There will be a positive relationship among
Length of Response across all behavior areas.

All of the forty-two correlations were significant and positive. The
range for ten-year-oids was .38 to .67 and for fourteen-year-olds .54
to .69. The highest correlation for ten-year-olds was between Authority
and Nonacademic Task Achievement and for fourteen-year-olds between
Authority and Anxiety (Story Four)

All correlated with the Total Score, the highest correlation for ten-
year-olds being with Anxiety (Story Six) and for fourteen-year-olds with
Authority.
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Hypothesis 34: There will be a positive relationship among
the measures of the same Story Completion Affect
dimension across the different behavior areas.

This hypothesis dealt with Positive Affect, Negative Affect and
Total Affect Hero and Others. Although some hypotheses in Stage I had

dealt with Affect in Story Completion the variables had been assessed
in a different way so no comparisons could be made between the two
stages.

For Positive Affect eighteen out of the forty-two correlations were
significant, nine for ten-year-olds and nine for fourteen-year-olds.

For both age groups Anxiety (Story Four) correlated with Aggression,

Authority and Interpersonal Relations while it correlated with Anxiety

(Story Six) for ten-year-olds only. For ten-year-olds only, both Anx-

iety stories and Interpersonal Relations had four correlations with
other variables, while for fourteen-year-olds Aggression, Authority and
both Anxiety stories had three correlations with other variables.

For ten-yearAds the strongest correlation was between Anxiety
(Story Six) and Academic Task Achievement while for fourteen year-olds
it was between Authority and Anxiety (Story Four).

For Negative Affect, twenty-two correlations out of forty-two were
significant thirteen of them for ten-year-olds and nine for fourteen-
ye..i-olds. For both age groups Nonacademic Task Achievement correlated
with Aggression, Authority and Interpersonai Relations while for ten-
year-olds only it correlates' with both Anxiety stories and Academic
Task Achievement.

For ten - year -olds the highest correlation was between Academic and
Nonacademic Task Achievement while for fourteen-year-olds it was be-

tweea Academic Task Achievement and Interpersonal Relations.

For Total Affec. _iero and Others only five corr lations were not

significant. Nonacademic Task Achievement correlated with every other

variable for both age groups. The highest correlation for ten-year-olds
was between Authority and Anxiety (Story Six) whip for fourteen-year-
olds it was between Authority and Academic Task Achievement.

The range for ten-year-olds was .16 to .31 while for the older group

it was AO to .33.
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Hypothesis 37: There will be positive relationships among

the Story Completion Total Positive Affect
measure, and the Total Coping Style measures.
There 41.11 be a negative relationship among tl

Story Completion Negative Affect measures and
the Total Coping Style measures.

Taking the first hypothesis, twelve correlations were significant
out of twenty. However of these twelve, eight were for fourteen-year-
olds and four for ten-year-olds. Thus the Total Positive Affect score
for fourteen-year-olds correlated significantly with every Coping
Style measure except Stance, but ten-year-olds had significant correla-
tions on Outcome .23), Evaluation of Outcome (.40), Coping Effective-
ness (.15) and Engagement (.14) only.

The strongest correlation .or both age groups was Total Affect with
Evaluation of Outcome. The range for fourteen-year-olds was .14 to .39.

Taking tne second hypothesis, thirteen out of twenty correlations
were significant and negative, nine for ten-year-olds and four for
fourteen-year-olds. The variable with the strongest correlation with
Total Positive Affect, Evaluation of Outcome, had no significant cor-
relations with Total Negative Affect. This last named variable cor-
related negatively with Total Engagement, Total Initiation, Total
Solver and Total Copirg Effectiveness for both age groups. For ten-
year-olds only there were significant correlations with Total Stance,
Total AidiAdvice, Total Implementation, Total Outcome and Total Instru-
mentalLty. The range for ten- year -olds was -.14 to -.27 while for four-
teen-year-olds it was -.14 to -.25.

In Stage I all correlations for both age groups were significant.
It snculd be remembered that Affect was calculated in a slightly dif-
ferent was. Thus there were two Affect measures, Affect associated
with the problem and Affect associated with the outcome.

For Affect associated with the problem the highest correlations for
both age groups were those with Engagement while for the second Affect
measure the highest correlations were with Coping Effectiveness. All
correlations were strong, the range being .21 to .48 for ten-year-olds
and .21 to .39 for fourteen-year-olds.

There was no single assessment of Negative Affect it Stage I.
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Hypothesis 38: There will be_ a positive relationship between
Length of Response and Coping Effectiveness scores
for each story.

This hypothesis must be rejected as only seven out of a possible

ninety -eight correlations were significant. Of these orly four were

positive, thus supporting the hypothesis.

t
Hypotheses 39-42:- Thete Will be positive relationships among measures

of the same Coping Style dimensions and Coping Ef-
fectiveness measures in the same behavior areas across
the two projective instruments as well as positive

relationships with the Total scores.

Taking the Stance dimension, the hypothesis must be rejected as
only nine out of the ninety-six correlations were significant, only
four of these being posit_ive.

The hypothesis-must also be rejected for Engagement,only one of the
ninety-six correlations being significant and positive.

On the Aid/Advice dimension none of the correlations were significant
and the hypothesis must therefore be rejected.

For Coping -Effectiveness eight out of the ninety-six possible corre-
lations were significant but only two of them were positive.

The hypothesis was also rejected in Stage I.

Hypothesis 43a-b: The Story Completion Positive Affect measures
will be positively related to the Sentence Completion
Positive Affect measures and negatively related to
the Sentence Completion Hostile and Depressive Affect
measures of the same behavior area.

For Story Completion Positive Affect with Sentence Completion Posi-
tive Affect only two out of the possible seventy correlations were
significant and thus the hypothesis must be rejected.

For Story Completion Positive Affect with Sentence Completion Nega-

tive Affect nine out of one hundred forty correlations were significant
but only three were negative and thus the hypothesis must be rejected.

Hypothesis 43c-d: The Story Completion Negative Affect measures
will be negatively related to the Sentence Completion
Positive Affect measure and positively related to the
Sentence Completion Hostile and Depressive Affect
measures of the same behavior area.
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For Story Completion Negative Affect with Sentence Completion
Positive Affect only three out of the seventy possible correlations
were significant and as all were positive the hypothesis must be
rejected.

For Story Completion Negative Affect with Sentence Completion Nega-
tive Affect fourteen out of one hundred forty correlations were sig-
nificant but only twelve were positive. The hypothesis must be re-

jected on the basis of these results.

The hypotheses concerning Affect were also rejected in Stage I.

Hypotheses 44a-e and 452; The Sentence and Story Completion
measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures
in the five different behavior areas.

Taking first the Sentence Completion Coping Style dimensions in the
Task Achievement area the hypothesis was strongly supported b; the

results at both age levels. All the correlations between Good Coping
as measured by the Social Attitudes and the Coping Style dimensions
measured by the Sentence Completion instrument were significant and
positive. The highest correlations for both age groups came on the

Stance dimension. Coping Style dimensions for Task Achievement also

correlated with Total Good Coping on Social Attitudes with the ex-
ception of Aid/Advice for ten-year-olds. However only three correla-
tions were significant for the overall dimensions with Good Coping
in Task Achievement.

In the Interpersonal Relations area only two correlations between
Good Coping and the Coping Style dimensions were significant both of
them for the fourteen-year-old group. Engagement and Aid/Advice cor-
relaced with the Total Good Coping score for both age groups but there
were no significant correlations for Stance.

Overall scores gave much more support to the hypothesis. Good Coping
in Interpersonal Relations had five out of the six correlations with
Total scores for Stance (fourteen-year-olds only), Engagement and Aid/
Advice (both ages) significant.

For Authority all correlations were significant. The highest cor-

relation for ten-year-olds was for Total Good Coping with Stance, while
for fourteen-year-olds it was Good Coping with Total Engagement.

For Anxiety neither Good Coping nor Total Good Coping corr-lated
significantly with any of the Coping Style dimensions. However it did
correlate with the overall dimension scores for all fourteen-year-old
groups and on Stance only for the ten-year-old group.
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As for Anxiety, neither Good Coping with Aggression nor Total
Good Coping correlated significantly with any of the Coping Style
dimensions. However Good Coping did correlate with the Total
dimension scores, five out ()A. the six being significant. Only Total
Stance for ten-year-olds did not reach significance 'evel.

The Total scores for Stance, Engagement and Aid/Advice correlated
with Total Good Coping for both age groups, the highest correlation in
this case being on the Aid/Advice dimension.

Neither Good Coping in Task Achievement nor the Good Copir? Total
correlated significantly with any of the Coping Style dimens_ as

measured by the Story Completion instrument.

In the Interpersonal Relations area six out of the eighteen correla-
tions were significant, Good Coping correlating with Solver and Imple-
mentation for both age groups and with Outcome for fourteen-year-olds.
It correlated negatively with Instrumentality for ten-year-olds. The

overall Good Coping score had only two correlations out of eighteen, one
positive and one negative.

For the Aggression area there were no significant correlations for
Good Coping or Total Good Coping with any of the Coping Style dimensions.

Anxiety Good Coping h.d no significant correlations and for Total
Good Coping of the three significant, two were positive and one was

negative.

Authority had four significant correlations for Good Coping all for
the fourteen-year-old group, while Total Good Coping had five positive
correlations with the Coping Style dimensions, again all for fourteen-

year-olds.

The second Anxiety story produced slightly more correlations, five
out of eighteen, four of them for the ten-year-old group. On Total

Good Coping, five correlations were significant for fourteen-year-olds
and one for ten-year-olds.

On Nonacademic Task Achievement only one correlation was significant.

When Total Good Coping was correlated with total scores on the Coping
Style dimensions none of the ten-year-old correlations were significant
but eight out of nine possible for fourteen - year -olds were significant.

The exception was Stance. The range for fourteen-year-olds was .14 to
.27, the highest correlation being Instrumentality with Total Good
Coping.

No comparison could be made with Stage I results because not only
was the instrument (Social Attitudes) completely revised but also the

scoring and scaling systems generated different variables.
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Hypotheses 46-47: The Sentence and Story Completion measures of
Coping Effectiveness will be positively related
to the SAT Good Coping measures in the same
behavior areas.

For the Sentence Completion instrument the hypothesis was supported
in four out of the five behavior areas, the exception being Anxiety
which had no significant correlations. The range for ten-year-oi's was

.15 to .32 and for fourteen-year-olds .18 to .47. The highest correla-

tion for both age groups was in the Task Achievement area.

Total Coping Effectiveness on the Sentence Completion instrument
correlated positively with Good Coping in all the behavior areas for
both age groups with the exception of Task Achievement where only the
fourteen-year-olds' correlation was significant. The Total Good Coping

score also correlated with Total Coping Effectiveness.

For the Story Completion instrument it cannot be said that this
hypothesis was very strongly supported. Of the five areas Task Achieve-
ment, either Academic or Nonacademic, produced no significant correla-
tions, while for Authority and Interpersonal-Relations only the fourteen-
year-olds' correlations were significant and for Aggression and Anxiety

only the ten-year-olds'.

Total Coping Effectiveness on Story Completion correlated with Good
Coping on Task Achievement, Authority and Interpersonal Relations for
fourteen- year -olds only and for both age groups on Anxiety. It correla-

ted with Total Good Coping for fourteen-year-olds only.

Fypotnesis 48a: The SAI Good Coping scores will be positively
related to the Story Completion Positive Affect
measures.

Only three out of seventy correlations were significant and so the
hypothesis must be rejected.

Hypothesis 48b: The SAI Good Coping scores will be negatively
related with the Story Completion Negative Affect
measures.

Only three out of seventy correlations were significant and so the
hypothesis must be rejected.

Hypothesis 49a: The SAI Good Coping scores will be positively related
with the Sentence Completion Positive Affect measures.

Only two out of fifty r,:,,:relations were significant and so the hypoth-

esis must be rejected.
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Hypothesis 49b: The SAI Good Coping scores will be negatively
related with the Sentence Completion Hostile

and Depressive measures.

Twenty-two out of a possible one hundred correlations were signifi-

cant, twenty-one of them negative. Only one correlation for Depressive

Affect was significant and this was positive. It would seem more

worthwhile to only take the correlations for Hostile Affect int.)

account when discussing this hypothesis. This would mean that twenty-

one out of the fifty corelations were significant, all of them

negative. Four of these were for ten-year-olds and seventeen were for

fourteen-year-olds.

Hostile Affect in the Interpersonal Relations area produced the

greatest number of significant correlations (eight out of ten), five for

fourteen - year -olds and three for ten-year-olds.

For Authority all the fourteen-year-olds' correlations were signifi-

cant but only one ten-year-olds'.

Anxiety, Task Achievement and Aggression had four, two and one sig-

nificant correlations, respectively,all for the fourteen-year-old group.

Total Hostile Affect correlated with all five areas for the fourteen-
year-old group and with Aggression only for the ten-year-olds.

The strongest correlation for ten-year-olds was Interpersonal Re-
lations Hostile Affect with Good Coping in the Aggression area and Inter-

personal Relations Hostile Affect with Good Coping in the Authority

area for fourteen-year-olds.

Summary and Interpretation

Relationships within the Social Attitudes, Views of Life and Sentence
Completion instruments have already been discussed to a large extent

when describing correlation results. However some aspects of Sentence

Completion were not looked at in detail, while Story Completion was nct
adecuately covered nor were the relationships between the various coping

instruments analyzed.

Aid/Advice was a new dimension introduced into the Sentence Comple-
tion instrument and it produced some interesting results. Aggression,
Authority, and Anxiety were the areas in which significant relationships
occurred, while Thee Achievement and Interpersonal Relations produced

no significant correlations. This would suggest that the first three

areas are those which gave children more difficulty or perhaps in which

they have had less experience of solving problems. Interpersonal Re-

lations and Task Achievement, on the other hand, were areas in which
they preferred to work out their own solution, if at all possible.
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Interestingly, when the Total scores were taken into account, Total

Engagement and Total Aid/Advice correlated most highly together

indicating that those who did ask for assistance almost invariably

engaged in some problem-solving activity and ended by solving the

problem effectively. From these results it would follow that perhaps

children should be encouraged to seek assistance in problem solving

more often than is now the case. It may be that encouraging the child

to try to find his own solution is not the most efficient way.

If Coping Style dimensions of the Story Completion instrument were

taken singly, the relationship between the various behavior areas was

not strong. In all there were ten dimensions but only for Outcome could

the hypothesis of significant relationships across behavior areas be

accepted with any degree of confidence, and even for Outcome only twenty-

eight out of the forty-two correlations were significant.

If all the different dimensions were combined in one table for the

five behavior areas there were few relationships where four or more

dimensions had significant correlations.

For ten-year-olds, Authority by Anxiety (Story Four) and Authority

by Anxiety (Story Six) each had significant correlations for five

dimensions, Authority by Interpersonal Relations had four and Authority

by Nonacademic Task Achievement had six. Anxiety (Story Four) by

Academic Task Achievement and by Nonacademic Task Achievement had six

and seven dimensions with significant correlations respectively. For

fourteen-year-olds there were five relationships with four or more

dimensions with significant correlations.

However Total scores gave a somewhat different picture, there being

a large number of high correlations. This would suggest that the Story

Completion instrument may have more value if taken as 3 whole rather

than individual stories being looked at in any detail. Stance, Eval-

uation of Outcome and Instrumentality did not produce such good correla-

tions as did other dimensions and it might be. that they could be omitted

from the list of dimensions. Engagement, Initiation, Aid/Advice,

Solver and Implementation certainly seemed to be important dimensions.

Length of Response, although showing very strong relationships across

behavior areas, seemed to have no relationship with any other dimensions.

Thus, although it seems clear that children will be fairly constant in

the length of story they write it seems to beat no relation to their

coping behavior. This is supported by the correlations for the separate

stories where only four out of a possible ninety-eight correlations

supported the hypothesis of relationships between Length of Response

and Coping Effectiveness.
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The results of the relationships between the Coping measures
presented a difficult problem of interpretation. It would be true to

say that there was no real relationship between the two measures either

in Stage I or Stage III, the proportion of significant correlations
being even fewer in Stage III than in Stage I. As both instruments

purported to measure the same behavior, clearly one or possibly both

are not valid.

Even the Affect variables produced very few significant relationships
between the two instruments either of a positive or negative nature.

There was a much stronger relationship between the Social Attitudes
instrument and Sentence Completion both in the individual behavior

areas and on the Total scores. It is interesting to note that Total
Aid/Advice had the highest correlation with Total Good Coping, as had

been the case within the Sentence Completion instrument and the
comments made at that point could also be applied here.

The relationship between the Social Attitudes instrument and the
Story Completion was not as strong, there being few significant correla-
tions for the individual behavior areas although the Total scores gave

a somewhat better picture for fourteen-year-olds. None of the ten-year-

old correlations were significant however.

Similar results occurred for Coping Effectiveness, there being a
large number of correlations between the Social Attitudes and Sentence
Completion but few between Social Attitudes and Story Completion.

Obviously before any final decision can be made about the importance
of these results it is necessary to see just what type of relationship
each of the coping measures bears to the criterion measures.

Hypothesis 50: The Occupational Values Intrinsic measures will be
positively related with the Sentence and Story
Total Coping dimension measures.

It was necessary to look et each Intrinsic value separately as there
was no consistent pattern that enabled the hypothesis to be accepted or

rejected overall. Similarly, Sentence Completion and Story Completion

results had to be treated separately.

For three values, Esthetics, Independence, and Creativity, the
hypothesis was rejected as it related to the Sentence Completion instru-
ment as 010 only three significant correlations (one for each value)

were negative. For Altruism the hypothesis could be accepted for the
ten-year-old group, all correlations being significant and positive;

but rejected for the fourteen-year-old group which had no significant

correlations for this value.
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For Self-Satisfaction four out of five correlations for fourteen-
year-olds were significant but only one for ten-year-olds while for
Variety on1 two ten-year-old correlations were significant.

The only value which almost completely supported the hypothesis
was Intellectual Stimulation where nine out of the ten possible
correlations were significant.

Management produced no significant correlations for fourteen-year-
olds, while the four ten-year-olds' correlations that were significant
were all negative.

For the Story Completion instrument two values, Altruism and Intel-
lectual Stiinuiation,produced no correlations while Management,
Creativity, Variety and Self-Satisfaction all had three or less.

Esthetics had twelve significant correlations out of twenty, seven
for fourteen-year-olds and five for ten-year-olds but all were negative
and so the hypothesis must be rejected.

Six out of the twenty correlations for Independence were significant,
five for fourteen-year-olds and one for ten-year-olds but only the ten-
year-old correlation was positive.

The hypothesis then must be rejected for the Story Completion instru-
ment and only accepted for the Sentence Completion instrument on Intel-
lectual Stimulation and Self-Satisfaction for fourteen-year-olds and
Intellectual Stimulation for ten-year-olds.

In Stage I the hypothesis was rejected for both Sentence and Story
Completion.

Hypothesis 51: The Occupational Values Intrinsic measures will
be positively related with the SAI Good Coping
measures.

Esthetics, Management, Creativity and Variety had two or less cor-
relations with the SAI Good Coping measures and so for these values the
hypothesis must be rejected.

Self-Satisfaction was positively related to Good Coping in the areas
of Task Achievement, Authority and Aggression for fourteen- year -olds
only while Independence was negatively related to Task Achievement and
Anxiety, again, for fourteen-year-olds only. Thus while the hypothesis
could be partially accepted for Self-Satisfaction it must be rejected
for Independence.
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Altruism correlated positively for both age groups with Good Coping
in the areas of Authority and Interpersonal Relations; with Good
Coping in the Aggression area for fourteen-year-olds only and with
Good Coping in the Anxiety area for ten-year-olds only. Intellectual

Stimulation correlated with Good Coping in the Authority and Aggres-
sion areas for ten-year-olds and with Good Coping in the areas of
Task Achievibment, Interpersonal Relations and Anxiety for fourteen-
year-olds.

Hypothesis 52: The Occupational Values Intrinsic measures will
be positively related with the Views of Life
Active Response measures.

This hypothesis must be rejected as although twenty-one out of one
hundred twenty correlations were significant anly ten of them were

negative.

Hypothesis 53: The Occupational Values Intrinsic measures will
be positively related with the Story Total Positive
Affect measure and the Sentence Total Positive
Affect measure.

The hypothesis must be rejected as only one correlation out of six-
teen was significant in the expected direction for each of the projec-

tive instruments. This hypothesis was also rejected in Stage I.

Hypothesis 54: The Occupational Values Intrinsic measures will
be negatively related with Sentence Total Hostile
and Depressive Affect and with the Story Completion
Total Negative Affect.

The Sentence Completion Hostile Affect correlated negatively with
two Occupational Values for both age groups. These were Altruism and
Self-Satisfaction while for ten-year-olds only the correlation with
Variety was significant and negative.

For Sentence Completion Depressive Affect, however, the only two
significant correlations were positive and the same occurred for Story
Completion Negative Affect. This hypothesis was also rejected in Stage

Hypothesis 55: The Occupational Values Extrinsic measure will
be negacively related with the Sentence and Story
Total Coping dimension measures.

Altogether six out of the seventy correlations were significant for
the Sentence Completion measures, three of them negative; and six out
of one hundred forty for the Story Completion, none of them negative.
The hypothesis must be rejected as also occurred in Stage I.
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Hypothesis 56: The Occupational Values Extrinsic measures
will be negatively related with the SAL Good
Coping measures.

Of the nine significant correlations out of a possible seventy,
only six were negative and therefore the hypothesis must be rejected.

Hypothesis 57: The Occupational Values Extrinsic measures
will be negatively related with the active
measures of the Vinws of Life.

Of the twenty-six significant correlations out of one hundred forty,
eleven were negative and therefore the hypothesis must be rejected.

Hypothesis 58; The Occupational Values Extrinsic measures
will be negatively related with the Story Total
Positive Affect measure and the Sentence Total
Positive Affect measure.

The hypothesis must be rejected, no correlation being significant
for the Story Total Affect and only one for the Sentence Total Affect.
This hypothesis was also rejected in Stage I.

Hypothesis 59: The Occupational Values Extrinsic measures
will be positively related with Sentence Completion
Total Hostile and Depressive Affect measures and
the Story Completion Total Negative Affect measure.

The hypothesis must be rejected for all three measures because of
the few significant positive correlations.

Hypothesis 63: Tha status level measures of Occupational Aspiration_
Occupational Expectation and Educational Aspiration
will be negatively related with the Story Total
Coping dimension measures.

The hypothesis must be rejected for all three measures, only six out
of the sixty possible correlations being significant and none of them
in the expected direction.

Hypothesis : The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration
will be negatively related with the Sentence Completion
Total Coping dimension measures.

The hypothesis must be rejected for Occupational Aspiration, only two
correlations being significant, one of them negative. For Occupational
Expectation six out of the ten correlaticns supported the hypothesis,
Aid/Advice being the only dimension for which both age groups had sig-
nificant correlations. For Educational Aspiration, three out of the
rive correlations for ten-year-olds were significant and negative but
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none of the correlations for fourteen-year-olds were significant.

Hypothesis 62: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration
will be negatively related with the SAI Good Coping

measures.

For Educational Aspiration none of the correlations were significant.
For Occupational Aspiration two out of ten were significant, one for
ten-year-olds and one for fourteen-year-olds. However for Occupational
Expectation correlations were significant and negative with Good Coping

in the art.'s of Task Achievement, Aggression, Interpersonal Relations,
Anxiety and Total score, for fourteen-year-olds only. No ten-year-olds'

correlations reached significance level.

Hypothesis 63: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration
will be negatively related with the Active Response
measures of the Views of Life.

For Occupational Aspiration only one correlation out of the possible

twenty was significant while for Occupational Expectation only three

significant correlations were in the expected direction. For Educa-

tional Aspiration two correlations were in the expected direction. The

hypothesis must therefore be rejected for all three measures.

Hypothesis 64: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration
will be negatively related with the Story Completion
Total Positive Affect measure and the Sentence Com-
pletion Total Positive Affect measure.

T..e hypothesis must be rejected as none of the correlations were

significant.

Hypothesis 65: The status level measures of Occupational Aspiration,
Occupational Expectation and Educational Aspiration
will be positively related with Sentence Completion
Total Hostile and Depressive Affect measures and the
Story Completion Total Negative Affect measure.

For Occupational Aspiration no correlations were significant in the
expected direction while one correlation was significant and positive

for Occupational Expectation. For Educational Aspiration one correla-
tion was in the expected direction while two were in the direction

opposite from that predicted.

Summary and Interpretation

There were very few relationships between the Motivation and Coping
variables as had been the case in Stage I. This was in fact not a
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particularly surprising result. It is possible for -hileren-who.cope
successfully to have a wide range of choice when they moose the
values they would prefer in a job. This is especially true of the
fourteen-year-old group. In the same way there is no reason why level
of Occupational Aspiration or Expectation should be linked to a certain
*pattern of coping effectiveness.

Hypothesis 92: There will be a positive relationship among
the Parent/Child Interaction i,:ems of the
Sentence Completion instrument.

Because the Parent/Child interaction items have certain common
variables there will be a tendency for correlations to be inflated.
Bearing this in mind the hypothesis can be partially accepted as ten
out of the twelve possible correlations for both age groups were sig-
nificant. There were no significant correlations between Parent/Child
Interaction and Self-Concept. The same situation had occurred in Stage
I with one exception. There had been no correlations between Mother
Interaction and Father Interaction.

The range for ten-year-olds was .38 to .73 and for fourteen-year-
olds it was .35 to .70. In both cases these correlations were slightly
higher than in Stage I. The highest correlation for both age groups
was between Self-Concept and Mother Interaction.

Hypothesis 93: There will be a positive relationship between the
Parent/Child Interaction items of Sentence Completion
and the Authority Attitude, Coping Style, Coping
Effectiveness and Positive Affect measures of the
Sentence Completion instrument.

For the Authority Attitude measure seven out of the eight possible
correlations were significant, only Parent/Child Interaction for ten-
year-olds not reaching significance level. The hypothesis must there-
fore be accepted. In Stage I the hypothesis could be accepted only for
the Self-Concept item.

For the Coping Style measures only one correlation out of the twenty-
four possible was significant and so the hypothesis was rejected. In

Stage I the hypothesis had been rejected for ten-year-olds but accepted
for fourteen-year-olds for Stance and Engagement with Self-Concept.

For Coping Effectiveness no correlations were significant and the
hypothesis was rejected. In Stage I Self-Image had correlated posi-
tively with both age groups for Coping Effectiveness and with Mother/
Child Interaction for fourteen-year-olds only.
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Although three correlations were significant for Positive Affect
all were negative and the hypothesis was therefore rejected. It was

rejected also for Stage I.

Hypothesis 94: There will be a negative relationship between
the Parent/Child Interaction items of the Sentence

Completion and both the Authority Hostile and
Depressive Affect measures.

As in Stage I, the hypothesis must be rejected only one correlation
out of sixteen being significant and negative.

Hypothesis 95: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence

Completion and the Total Attitude, Coping Style,
Coping Effectiveness and Positive Affect measures

of the Sentence Completion instrument.

For Total Attitude it was possible to accept the hypothesis for both
age groups, seven out of the eight possible correlations being signifi-

cant. Only Parent/Chiid Interaction for ten-year-olds did not reach

significance. In Stage I the hypothesis could be accepted only for the

Self-Concept item.

For the Coping Style measures only three correlations out of the
twenty-four possible were significant and so the hypothesis was rejected.

In Stage I, Self-Concept had correlated with Total Stance and Total
Engagement for both age groups, while Mother/Child Interaction had cor-
related with these two dimensions for fourteen-year-olds only.

As in Stage I the hypothesis for Coping Effectiveness had to be
rejected, only one correlation out of eight being significant.

The hypothesis was also rejected for Positive Affect, the only sig-
nificant correlation being negative.

Hypothesis 96: There will be a negative relationship between
the Parent/Child Interaction items of the Sentence
Completion and both the Total Hostile and Total
Depressive Affect measures of the Sentence Completion.

Total Hostile Affect correlated negatively with Self-Concept for both
age groups but no other correlations were significant. In Stage I no

correlations with any variables had been significant.



Hypothesis 97: There will be a positive relationship between
the Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness
and Positive Affect scale scores from Story Five
concerning Authority relations.

Although ten out of sixty-four correlations were significant for
the Coping Style dimensions only five were positive and therefore in
the expected direction. They were all for the fourteen-year-old age
group, Self-Concept correlating with Implementation and Outcome while
Mother Interaction correlated with Solver, Implementation and Outcome.

Only one correlation out of eight was significant for Coping Ef-
fectiveness and the hypothesis was rejected for Stage III as it had
been in Stage I.

As for Stage I, the hypothesis concerning Affect was also rejected
there being only one significant correlation out of eight.

Hypothesis 98: There will be a negative relationship between
the Parent/Child Interaction scores of the Sentence
Completion and the Negative Affect measure from
Story Five concerning Authority relations.

No correlations were significant and the hypothesis was rejected.

iiypotnesis 99a-b: There will be a positive relationship between
the Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness
and Positive Affect scale scores from Stories Four
and Six since they concern parental relations.

The hypothesis must be rejected for all three measures, two correla-
tions out of seventy-two (ore positive, one negative) being significant
for Coping S,yies, no coTrelations being significant for Coping Ef-
fectiveness and only one out of eight being significant for Positive
Affect. The hypothesis must also be rejected for Story Six.

liv7,o;hesis 100: There will be a negative relationship between
the Parent/Child Interaction scores of the Sentence
Completion and the Negative Affect measures from
both Stories Four and Six.

The hypothesis must be rt ected for both stories as the only signifi-
cant correlations,one for St ry Four and two for Story Six, were
positive.
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Hypothesis 101: There will be a positive relationship between
the Parent/Child Interactior scores of the Sentence
Completion and the Total scores for Coping Style,
Coping Effectiveness and Positive Affect from the

Story Completion.

The hypothesis must be rejected because of the small number of posi-

tive correlations.

Hypothesis 102: There will be a ccgati.- relationship between
the Parent/Child Interaction items of the Sentence

Completion and the Total score for Negative Affect

from the Story Completion.

The hypothesis was rejected for while two of the eight correlations

were significant, both were positive.

Hypothesis 103: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the "Good Coping" score for the
Authority area as well as the Total "Good Coping"

score.

The hypothesis was rejected for ten-year-olds, none of the correla-

tions being significant. However for fourteen-year-olds five out of

eight were significant in the expected direction. Both Self-Concept
and Mother Interaction correlated positively with SAI Authority and SAI

Total score, while Father Interaction correlated positively with SAI

Authority.

Hypothesis 104: There will be a positive relationship between
the Father/Child Interaction item from the Sentence
Completion and the Occupational Value: "Follow

Father."

There were no significant correlations. This hypothesis was also

rejected in Stage I.

Hypothesis 105: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the Intrinsic Occupational Values.

Of the ten significant correlations out of sixty-four only three were
positive and so supported the hypothesis. A similar result was obtained

in Stage I. For ten-year-olds in Stage III, Management correlated
negatively with Self-Concept, Mother Interaction and Father Interaction.
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Hypothesis 106: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Extrinsic Occupational Values.

The hypothesis was rejected as only one correlation out of sixty-
four was significant in the expected direction. No correlations were
significant in Stage I.

Hypothesis 107: There will be a negative relationship between
the Father/Child Interaction item from the Sentence
Completion and the discrepancy score between the
Father's Occupation and the Child's Aspiration.

There were no significant correlations in either Stage I or Stage

Hypothesis 108: There will be a positive correlation between the
Parent/Child Interaction items from the Sentence
Completion and all Views of Life subscales plus
the total number of Active choices.

The hypothesis was rejected, no correlations being significant in
the expected direction.

PREDICTOR-CRITERION CORRELATIONS

Hypothesis 66: There will be positive relationships between the
Intrinsic Occupational Values and the Criterion
measures.

As only twenty-seven out of a possible one hundred ninety-two cor-
relations for both age groups were significant it would be very
difficult to accept the hypothesis overall. However if the values are
1poked at separately some comments can be made.

Taking first the three achievement tests Intellectual Stimulation
correlated with Math and GPA for both age groups and with Reading for
ten-year-olds only. Independence correlated with all three achieve-
ment measures for fou:teen-year-olds and with Reading for ten-year-olds.
However, the other values had either one or no correlations with the
achievement variables.

Taking the BRi variables the only value to have more than three
positive correlations was Self-Satisfaction which had five, two for ten-
year-olds arta three for fourteen-year-olds.

In Stage I Independence had correlated with all three achievement
measures for fourteen-year-olds and with Reading and GPA for 'en -year-
olds. There were, however, fewer correlations for Intellectual
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Stimulation, only those with Math and Reading for ten-year-olds being

significant. In Stage I only Altruism and Self-Satisfaction had
correlated with all three achievement measures for ten-year-olds only.
The only negative correlations occurred for Esthetics which correlated
negatively with GPA for both age groups and with Math for the fourteen-

year-olds.

It was not possible to compare the findings on the BRS as only the
BRS summary score was used as a criterion measure in Stage I.

If only the achievement scores are taken as a basis for comparison

some interesting similarities and differences occurred. Management,

Creativity and Variety had either one or no significant correlations in

either stage and thus the hypothesis cannot be said to be supported by

the results of these variables. While Esthetics had four significant

correlations in Stage I and only one in Stage III on both occasions

they were negative. The biggest changes were for Altruism and Self-

Satisfaction which both had significant correlations with all three
achievement measures for ten-year-olds in Stage I but none in Stage III.

Hypothesis 67: There wt.i.1 be negative relationships between the
Extrinsic Occupational Values and the Criterion

measures.

As with the previous hypothesis, the values need to be discussed

separately. Taking first the achievement measures, Prestige correlated
negatively with Math for both age groups, with Reading for ten-year-olds

and with GPA for fourteen-year-olds. The only other value to have any

significant correlations with the achievement measures was Pleasant
Surroundings which correlated negatively with Math for both age groups.

For the BRS, Economic Returns was the only value to show as many as
five significant correlations, four for fourteen-year-olds and one for

ten-year-olds. The hypothesis then must be rejected. In Stage I

Prestige had again shown the greatest number of correlations having
significant relationships with all three achievement measures for the

ten-year-old group. An interesting feature of the Stage I results, not

replicated in Stage III, were the positive correlations of Security
with the three achievement measures for the ten-year-old group.

In Stage III, Success, Security, Economic Returns, Pleasant Asso-

ciates and Follow Father had no significant correlations with the
achievement measures, while in Stage I all values except Success had

had at least one significant correlation.

Hypothesis 68: There will be negative relationships between
the status levels of Occupational Aspiration,
Occupational Expectation and Educational
Aspiration and the criterion measures.
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Again, criterion measures need to be discussed separately. Taking
first the achievement measures all correlations for both age groups
were significant and negative. The range for ten-year-olds was -.30
to -.46 and for fourteen-year-olds -.26 to -.52.

The highest correlation for ten-year-olds was Reading with Edu-
cational Aspiration while for fourteen-year-olds it was Math with Edu-
cational Aspiration.

However when the BRS was taken as the criterion measure only two
correlations with Occupational Aspiration were significant and negative,
only four for Occupational Expectation; while for Educational Aspira-
tion eight out of eighteen were significant, three for ten-year-olds
and five for fourteen-year-olds. For both age groups Educational
Aspiration correlated negatively with Task Achievement and Solver.

These results are very similar to those obtained in Stage I, where
the hypothesis had been supported strongly by the achievement measures,
all correlations for both age groups being significant and negative, and
less strongly by the BRS correlations.

Hypothesis 69: There will be negative relationships between the
Occupational Interest Discrepancy score and the

Criterion measures.

This hypothesis must be rejected as only three out of a possible
forty-eight correlations were significant. In Stage I only one out of
the sixteen possible correlations had oeen significant in the expected

direction.

Summary and Interpretation

A number of comparisons with the Stage I results have already been
made when outlining the various correlation results. The one out-
standing point here is the clear differences that occurred between the
number of correlations with the achievement measures and the number of

correlations with BRS measures. It would seem that the changes made
in tne BRS instrument from Stage I to Stage III were not always for

the best. Actually, it is rather difficult to understand the exact
process that is taking place here as there was quite high agreement
between the achievement measures and the BRS assessments.

More correlations would have been expected for Occupational Interests
with the criterion measures than Occupational Values as children doing
well on achievement tests could have different patterns of values.
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However it would be expected that children expecting high status

level jobs would achieve well. And this was in fact the case not only

for Expectation but also for Aspiration.

Hypothesis 70: There will be a positive relationship between the
SAI Good Coping measures and the Criterion measures.

Overall forty-seven out of one hi.ndred twenty possible correlations

were significant, forty-two positive and five of them negative.

However if these were divided into correlations with Achievement

measures and correlations with BRS measures fourteen out of a possible

thirty were significant for Achievement and twenty-eight out of ninety

were significant and positive for the BRS measures.

Of the fourteen correlations with
for ten-year-olds and only three for

year-olds Math correlated positively
behavior areas while Reading and GPA

Authority and Anxiety.

achievement measures, eleven were

fourteen-year-olds. For the ten-

with Good Coping in all the
correlated with Task Achievement,

Of the twenty-eight significant correlations with the BRS, sixteen

were for ten-year-olds and twelve for fourteen-year-olds. Good Coping

in the Task Achievement area had -he greatest number of correlations

with BRS variables. There were eight in all, five for ten-year-olds

and three for fourteen-year-olds.

For the SAI Total Good Coping, nine out of the twelve correlations

for ten-year-olds were significant including all the achievement

measures, while'eeiy four out of twelve were significant for fourteen-

year-olds none of them for the achievement tests.

There would be no comparison with Stage I results because of the

changes made in the instrument used in Stage III.

Hypothesis 71: There will be a positive relationship between the

Views of Life Active Response measures and the

Criterion measures.

The hypothesis must be rejected. Thirty-three out of two hundred

forty correlations were significant but only fourteen were positive.

Hypotheses 72-75: There will be a positive relationship between
the Criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior.

For the Sentence Completion instrument there were four Coping Style

variables: Stance, Engagement, Aid/Advice and Coping Effectiveness.
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For Stance, ten out of the thirty possible correlations were sig-
nificant for the achievement measures but five of these correlations
were for Stance in the Task Achievement area while four were for
Stance in the Authority area. All correlations for ten-year-olds in
these two areas were significant as were the correlations between
Total Stance and the achievement measures. No fourteen-year-old
correlations for Total Stance with achievement measures were signifi-
cant.

As far as the BRS measures were concerned only eight out of the
ninety possible correlations were significant and positive.

.

A very similar pattern occurred for Engagement, ten out of the
thirty correlations being significant for the achievement measures
although in this instance four were for Task Achievement and four for

Interpersonal Relations. Seven of the correlations were for ten-
year-olds and only three for fourteen-year-olds.

For the BRS measures only nine out of the ninety possible correla-
t:_ons were significant and six of these were for Engagement in Inter-
personal Relations for the ten-year-old group.

A very similar result occurred for Aid/Advice, twelve out of the
thirty correlations being significant for the achievement measures,
five of them being for Task Achievement, four for Interpersonal Re-
lations and three for Authority. Seven of the correlations were for
ten-year-olds and five for fourteen-year-olds.

For the BRS, ten out ceL the ninety correlations were significant and
as for Engagement six of these were for Aid/Advice in the Interpersonal

Relations area for the ten-year-old group.

There were rather more correlations for Coping Effectiveness, four-
teen out of thirty for the achievement measures and fifteen out of
ninety for the BRS measures.

For ten-year-olds, Math correlated with Coping Effectiveness in the
areas of Authority, Anxiety, Interpersonal Relations and Task Achieve-
ment; Reading correlated with Authority and Task Achievement and GPA
co-:related with Interpersonal Relations and Task Achievement.

For fourteen -year -olds Math correlated with Interpersonal Relations,
and Task Achievement; Reading correlated with Authority, Interpersonal
Relations, and Task Achievement and GPA Correlated with Interpersonal
Relations only. Thus Interpersonal Relations and Task Achievement were
the areas where most correlations occurred.

No area showed a clear majority of correlations with any of the BRS
items.
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As in Stage I for certain behavior areas and for the Total Coping

Effectiveness score the hypothesis can be accepted for the three

achievement criteria but must be rejected for the BRS measures. In

Stage III this held true for both age groups but in Stage I it was

true only for the ten-year-old group. For the fourteen-year-old

group the hypothesis was rejected for the three achievement measures

but accepted for the BRS measure.

Hypothesis 76: There will be a positive relationship between
the Sentence Completion Attitude measures and

the Criterion measures.

The hypothesis must be rejected for both the achievement and BRS

measures. For the achievement measures, five out of the twenty-four

possible correlations were significant but only three of them were

positive. For the BRS measures nine out of seventy-two were signifi-

cant, eight of them positive.

In Stage I only six out of the twenty-four possible correlations

had been significant. In neither stage were there any significant

correlations in the Interpersonal Relations area.

In Stage III the only consistent finding for the BRS items was

Attitude towards Authority which correlated with the BRS measures for

Task Achievement, Authority, Implementation, Initiation and Aggression.

Hypothesis 77: There will be a positive relationship between the
Sentence Completion Positive Affect variables and

the Criterion measures.

As in Stage I, this hypothesis must be rejected, only five out of

one hundred twenty correlations being significant.

Hypothesis 78a-b: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures.

As in Stage I, this hypothesis must be rejected for the achievement

measures only eight out of seventy-two being significant. It must

also be rejected for the BRS measures, thirty-five out of two hundred

sixteen being significant but only eighteen being negative and therefore

in the predicted direction.

Hypotheses 79-83: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

There were nine Coping Style dimensions obtained from the Story Com-
pletion instrument, but the results for any of the dimensions did little

to support the hypothesis. As far as the achievement measures were
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concerned none of the Coping dimensions had more than three positive
correlations out of the forty-two possible.

For the BRS measures the number of significant positive correla-
tions ranged from ten out of a possible one hundred twenty-six for

Engagement to zero for Solver.

In Stage I, while there were few correlations for Engagement and
Coping Effectiveness, Initiation, Implementation and Persistence did

produce quite a large number of significant correlations.

Hypothesis o9: There will be a positive relationship between the
Criterion measures and the Story Completion Positive

Affect dimensions.

This hypothesis must be rejected there being no positive correlations

with the achievement measures and only four out of one hundred twenty-

six significant correlations for the BRS measures. The hypothesis was

also rejected in Stage I.

Hypothesis 90: There will be a negative relationship between the
criterion measures and the Story Completion Negative

Affect dimension.

This hypothesis must be rejected as although eleven out of the forty-

two correlations with the achievement measures were significant they

were all positive indicating that the more negative affect shown by the

child in the Story Completion instrument the better his performance on

the achievement tests. This was especially true of Math for fourteen-

year-olds, five out of the seven correlations being significant.

The hypothesis must also be rejected for the BRS measures, only nine

out of the one hundred twenty-six possible correlations being significant,

all of them positive.

Hypothesis 109: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion instrument and the Aptitude and Achieve-

ment measures.

Self-Concept and Father Interaction correlated negatively with GPA
and therefore did not support the hypothesis. There were no other

significant correlations. In Stage I two correlations were positive

and two negative.
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Hypothesis 110: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Authority score on

the Peer BRS.

There were no significant correlations in Stage III. In Stage I

only the correlations of Mother/Child Interaction with BRS Authority

and the BRS summary score were significant.

Hypothesis 111: There will be a positive relationship between
the Parent/Child Interactioa ittes of the Sentence

Completion and the Coping Style Dimension scores

from the Peer BRS.

No correlations were significant.

Summary and Interpretation

There were four coping instruments which it was hypothesized would

be related to the criterion measures. Of these four, the Views of Life

could not be said to have a significant relationship with just over

five percent of the correlations being significant.

There was little relationship with the Story Completion instrument

either. As far as the achievement measures were concerned none of the

Coping dimensions had more than three positive correlations out of the

forty-two possible.

Thus only the Social Attitudes instrument and the Sentence Completion

could be said to have any clear cut relationship with the criterion

measures.

There were limitations on the Social Attitudes, however, in that the

relationships with the criterion measures were mainly for the ten-year-

old group. This had in fact been expected when the instrument was

first envisaged. Its form was more suitable for ten-year-old children,

and comments made by some fourteen-year-olds had led to the conclusion

that they had found it difficult to take it as seriously as some of the

other instruments. This was particularly true for fourteen-year-old

upper-middle class boys. However for the ten-year-old group at least it

did seem to have produced some satisfactory relationships. And the

criticism made that it was too heavily influenced by social desirability

factors did not seem to have been supported at this age.

The Sentence Completion instrument was the only other coping measure

to show a satisfactory number of relationships but these held true only

in certain of the behavior areas. To gain a clear picture of the re-

lationships it is necessary to refer back to the detailed discussion

contained in the description of hypotheses.
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On the whole, the results obtained in Stage III tend to support
those found in Stage I for Story and Sentence Completion. One

instrument proved to have satisfactory relationships with the criterion
measures and the other did not. The new Social Attitudes instrument
proved to be more satisfactory than that used in Stage I, at least at

the ten-year-old level. Its value for use with fourteen-year-olds must

be regarded as doubtful.

And finally, it would seem that much more investigation needs to be
carried out on the Views of Life instrument to ascertain just what
measures it is positively related to. For clearly it is something

other than the achievement measures used in this study.
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1 APTITUDE 63 69 49 56 57 .44

2 MATH 63 .69 .64 .58 .70 .47

3 READING 49 56 .64 .58 .68 .29

GRADE
4 POW AVEkAGE 57 .44 70 47 68 .29

HYPOTHESIS 2: There viii be positive relationships among the achievement and the

Peer SRS criterion measures.

5 5

2 3

A - TA A,r406ITT

7

BPS 4

IPR

8 9
.c 5 v. 6

SF.F-ASS1A2

INSTRUMFATS: 1.0n-Reading-Grade
Point Av. rage Peer BRS

VARIABLES: Ach.evement. ARS

10 11 12 13

egs 7 EPS E PPS 9 BRS 10

INITIS7ifei SOIVLR ACIPESSION ANXIETY

10 14 10 14 10 14 10 14 :0 14 10 14 .0 14 10 14 10 14

2 MATH 44,14 .21 .27 .34 .37 24 14

3 READING 291 .15 18 .20 .14 21k_ _26 .3E 22 ,21 17

GRADE

4 POINT AVERAGE .351 .18 .171 19 .19 17 .301 .15 .25 .37 .14 .21 16

HYPOTHESIS 3: There be positive relationships among the Intrinsic Occupational Values.

14 15 16 17 19 20

INSTRUMENTS: Occupational Values

VARIABLES: Intrinsic Values

21 27

OCC. VAL OCC. OCC. VAL. OCC. VA', OCC VAL.

SELF-SAT1S

OCC. VAL. OCC. VAL. OCC. VAL.

ALTRUISM ESTHETTCS MANAGEM7NT IVTEL.STIM CREATIVITY VARIETY

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

14 ALTRUISM -.16 .64 .17 .15 -.26 -.22

15 EITNATICS -.16 .64 -.22 -.15 -.19

16 INDEPENDENCE
-.14 -.19 -.14

17 MANAGEMENT .17 -.22
-.25 -.15 -.17 -.14

SELF-

19 SATISFACTION .15 -.15 -.19 -.14 -.23 -.19 -.16

INTELLECT:AL
20 STIMULATION

-.19 -.14 -.25
.33 .45

21 CREATIVITY -.26 -.22 -.23 -.19 -.14

27 VARIETY
-.17 -.14 -.16 .33 .45 -.14

TOTAL
29 INTRINSIC .28 .47 .37 .47 .16 .29 .20 .21 .43 .41 .29 .29 .37 .40

HYPOTHiSIS 4: There will be positive relationships among the INSTRONENTS: Occupational Values

Er :taste Occupational Values.
VARIABLES: Extrinsic Values

18 22 23 24 25 26 26

OCC. VAL. OCC. VAL. OCC. VAL. OCC. V.L. OCC VAL. OCC. VAL. OCC. VAL.

SUCCESS srcrwiTs. PRESTIGE ECCN. Sin'. SUROUND. ASSOCIATES FOL.FATIIER

10 14 10 14 10 14 10 14 10 14 10 14 10 14

18 SUCCESS
-.23 -.30

22 SECURITY
-.25 -.15 -.26 .15

23 PTEDTTGE
v.iwOMIC

-.25 -.15 .30 .26 -.18 -.16 -.21 -.27

24 RE1IIHS -.26 .15 .30 .26

25 SURROUNDINGS
-.18 -.16 .:4 .27 -.15

26 ASSOCIATES -.23 -.21 -.27 .2: .27 -.15 -.14

F011.014

28 TATAR -.30 -.15 -.15 -.14

TOTAL
30 EXTRINSIC .35 .19 .46 .37 .34 .47 .ss .24 .IS .24 .39 .37

-483-



Ft( l'er

td.I.M.1) TA,.11 (OH I I; JO, r, .11I...11 111

T114r will 1. necative nIntionshipa floors the Intrinalc
and Extrinsic 0..upacinnal Values.

14

(ar,FAk,
efpulS4

15 In

0CC. VAL

1,10E1111. INI*P.

ts,apotonal %/Atli.*

1ARtAGLES: Intrinsic, Extt1nNft
Vorinbles

17 10 ,,, ,1 77 79

(IT ...VAI . 01( ,_VA_! °II V11 Ix I VAT.. IS rt VAI _ 1, ,AI
MANAf. :11I I 'XII 'Ali ; IN111 _.1114 I.1'7 I IV 111 VAR.! El_ I NI1 IN',11..

1 TIT 14 10 14 1010 14 10 14 10 14 0 14

18 ilUCCESS -.15 -.20 -.41 -.17

22 SECURITY -.21 -.40 -.14 -.21

23 PRESTIGE -.16 -.14

ECONOMIC
24 RETURNS -.20 -.40 -21

25 SURROUNDINGS -.14 1-.20 -.14 -.16 -.16

26 ASSOCIATES .14 -.17 .14

FOLLOW
28 FATHER -.25 -.17 -.15

TOTAL
30 EXTRINSIC -.28 -.47 -.37 -.47 -.16 -.29 -.20

.38

-.28

-.29

.15

-.28 -.23

-.24 -.24

-.18 1 -.14

-.21 -.43

-.11

-.72

-.24

-.3f

-.23

-.41 -.29

14 III 14 it: 14
....

-.15

-.20 -.22 -.19 -.46

.15 -.21 -.16 -.31 - 34

-.19 -.20 -.41 -.58

-.35 -.24 -.38

-.31 -.24

-.21 -.31 -.39 -.37

-.29 -.37 -.40 -1.00 -1.00

HYPOTHESIS 6 There will be positive relationships among the status level measures of
the occupational aspiration, occupational expectation, and
educational aspiration measures.

31*

°cc. TNT.

32* 36*

OCc% INT. OCC. TNT.

OCC. ASP. OCC EX:. ED. ASP.

10 14 10 14 10 14

OCCUPATIONAL
al ASPIRATION

371
.41

OCCUPATIOAL
32 EXPECTATION .741 .68 .37 .58

36

EDUCATIONAL
ASPIRATION .37. .41 .371 .58

INSTRUMENTS: Occupational Interests
VARIABLES: Occupational Aspiration

Occupational Expectation 6
Educatiul Aspiration

*Remember that these Variables are reversed. Thus
any correlations involving these Variables, if
positive are actually negative correlations and, if
negative, ere actually positive correlation.. That
is, the lower the number the higher the aspiration
or expectation level and vie. versa.

FYPOTHESIS 7: There olll be a positive relationship between it:7: two
Occupational Interests discrepancy measures.

EXPECTATION
34 ASPIR1TID4'

OCCUPATION
35 ASPIAAT10N

34 35

OCC. INT. OCC.
F,:?. ASP OCC./ASP.

1C 14 10 14

.35 I .41

.351 .41

ENSTRU4OWES: Occupational Interest
VARIABLES: Occupational Interest

Discrepancy Measures

HYPOIIIESIS 8: There will be positive relationships among the SAT INSTRUMENTS: Social Attitudes Inventory
goon coping memiures across the five behavior areas. VARIABLES: SAI Good Coping Measures

3"

SA:

TASK ACH.

38 39 40

SNI t; 5I SAI

A-71:0RITY Act-RECS.:0\ IPR

SAT 30 34 10 .4 IC 14 10 14

TASK
37 ACHIEVERENT ,4I c.. .31 .49 .48 .51

38 AUTHORITY .51 .60 .49 .59

34 ACCKESSION .31 I .49 .51 .60 .5c 60

1%TERPE4SONAL
40 RELATIONS i .51 .49 .59 .59 .1.0

41 ANXIET1' 57 .10 .40

TOTAL
42 SCONE .G3 .7: 7$ 7C SI

41

SAT
ANXIETY
10 14

.43 .47

.50 .57

.39

.44

.40

.47

.71 .69
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ommesfs 9: They will be positive rPlethotehips amens tin 111.... 61 111e "Aativ."

111116460y measures ',toss thp twenty sob syndr.nws plus th. 1.0 litttr.

1611 III
II.' 1.41 A rr.;
VAPIAPIE6!

VI. a a of 111
11111.4 of 1.11

41_ 44 45 hh 48 49 'a) "/.7 Si %/. '.', ra, ',M i'l 6n 61.,_ 67 63

VAL VAL Vii VAL
_47

Veik VAL VAi vii_ V61 Z47 ,,,,I liof WI: vii vi _0.! vii yil VA)

14 14 14 14 14 14 14 14 14 16_ 14 .16 16 14_ 14_ 14 14

UY11M OF

_14 _14_ _14_

43 CONTROL -.14 .30 .14 -.17 -.16 .21

ACADEMIC
44 LOCUS OF cawT. .17

.28

ACTION -
45 norms .19

.15 .34

MEDIATE
46 DELAYED .19

.36

RATE OF
47 AcTias

.17 .14 .30

INTRINSIC
48 EXTRINSIC -.15 .15 .16

TASK ACR. -
49 LFR .17 -.15 .23 .34

COMPETITION
50 CO-OPERATION -.14 -.15 -.16 .14 .14

THDEPENDENT
51 INTERDEPZIOIDIT -30 -.15 -.18 .18

EARNED STATUS -
52 BESTOWED STATUS -.14 -.16 -.16 -.15

CONTENT -
53 AVOID .14 .15 .30

SELF-INITI.
54 OTHER INITI. .17 .18 .15 .24 .54

SELF SOLVER
55 mast smut .14 -.16 .16 .26

SELF - JOINT
56 IMPLEMENTATICO

.23 .14 .15 .27

INSTRUPERT -
58 FANTASY -.17

.26

CONT./EXPRESS-
59 IVITY & ACCEPT.-.16 -.18

ACT./PASS.

60 UNDER STRESS
.15 .17

POS./NEG.
61 SELF-CONCEPT .15 -.15 .24 .37

^ITU OF
62 LIFE -.20 .15

TOTAL
63 SCORE .21 .28 .34 .36 .30 .16 .34 .14 .18 .30 .54 .26 .27 .26 .17 .37

HYPOTHESIS 10: There will be positive relationships among the measures of the
SAW Sentence Completion cooing style variables across different

behavior areas.

STANCE
100 AC/GEES-SIGN

85 AlahOUI7Y

92 ANXIETY
INTEEFLISMAL

74 Em.paicms
TASK

65 ACHIEVEMENT

TOTAL
109 STANCE

100 83 92 74 65

STANCE 571OiCE STANCE STANCE STANCE

ACCKSSION AV:HORITY ANXIETY IFR TASK ACH,

10 14 10 14 10 14 10 14 10 14

I .21 1 .17 .17 -16I

21 .17 1---T-- --r-
.17 .16

1 .21 .22
-1---.

-221-
.181.22'

.5.
I

.48 .59 .59 .52
4

.44-----

.21 .22

.17 .16

.19

.18

.17 .16

.57 .66 .59 .47

INSTRUMENTS: Sentence Completion

VARIABLES: Stance across different
behavior areas

HYPOTHESIS 11; There will be positive relationships among the measures of the same
Sentence Completion coping style variables across different behavior areas.

ENGAGEMENT
101 AGGRESSION

84 AUTHORITY

93 ANXIETY
INTERPERSMAL

75 RELATIONS
TASK

66 ACHIEVEMENT
T0l Y1

110 ENhAt.EMENT

101 84 93 75 66

7NCMFMENT ENCiZEMT ENCACEMENT encAcrmrxt r1CACENFNT

V.4 h'..1SI0 N A17101411Y ANXIM Ire rA41, ACH.

10 14 10 1'. 10 14 10 1» 10 14

.14 .16

.111 .18

.14

.16 .23 .18

.19

,10 52 .65 .,..t!!!

.18

.19 .22

INSTRIMITS: Sentence Completion
VARIABLES: Yncarement across different

behavior areas
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nt 1.. navior area.. VAUIAIALES: Aid /Advice across
ailflerAni behavior areas

A100.0./ItE

10 14 10 P. 10 14 16 14
-

10- 14

AWArircr
67 Arcusstom .16 j .22 .19 .19

76 AUTHOFITY .16 .22 .20 .25

85 ANXIETY
arTERFERSCNAL

18 .19 .20 .25

94 RELAITONS

102

TASK
ACHIEVEMENT
TOTAL

111 AID/ADVICE .60 .64 .661 .68 .58 .59 .48 .35 2

hYFOTHESIS :3: There will be positive relationships among the measures 01 the same Sentence

Completion coping style variables across different behavior area..

INSTRUMENTS: Sentence Completion

VARIABLES: Coping Effectiveness across
different behavior areas

103 86 95 77 68

COP. E7r.'OP. EFT. CO'. Er' COP. FrF. COP. EFF.

At:CHESS-10N ALTHO1I77 ANXIETI IPS TASK ACH.

13 14 10 14 10 14 10 14 10 14

COPING EF?.

103 AGGRESSION .24 .27 .20 .29 .14

86 AUTHORITY .24 .27 .16 .25 .26 .25 .30

95 MIEN .2C .16 .28

121TERPERSCNAL

77 RELATIONS .29 .14 .25 .26 .28 .32 .32

TASK
68 ACHIEVDIEJT

tOTAL

.25 .24 .32 .32

112 COPING EFT. .52 1 .42 .62 .64 .54 1 .51 .721 .74 .57 .61

ifflICTRESIS :4: There will be a positive relationship among tie Coping Style Dimenaion

Total Scores and Coping Effectiveness Total Score.

TOTAL
109 STANCE

TOTAL
110 ENCACEYENT

TOTAL
111 A:D/AW10E

IOTAL
112 COPIAG LFF.

109 110 111 112

TOTAL TOTAL TOTAL TOTAL

STAN, MACE, '-'7 AID/AIWICE COP. :FF.

10 14 10 14 10 14 10 14-1-
.74 .66 .75' .68 .64 .68

.74' .o6 .94 j .95 .85 1 .78

1 1

1

22:H21 .94 .95

64 1 .68 .85 .78 ,L21261

INSTRUMENTS: Sentence Completion

VARIABLES: Coping Style Dimension
Total Scores and Coping

Effectiveness

HYPOThESIS 15: There mil: be positive relati0n4alps among the Sentence Completion

attitude measures and Attitude Total Score across behavior areas.

82 91 73 64

ATTITV.IF ATT1Ti:,' ATTUIDE A.::- DE

AMIOKIIN A\xl,,t 1PR TASK UN.

10 14 10 1- 10 14 10 14

ATTITUDE
82 AUTHORITY

.21 .42 .29 ,30

:511C8FERSONAL T---

17 1 .15
91 ANXIETY

73 ...E1 471O91S .21 .42 4.- _:21.---
tie

64 iCii 1 Er ENE5'7, .229 .70 .1' 15 ' =A

106 :-.1.:1' % 74 * to .2'. 1 . : 7 ,$ . 78 .67 .34.

TNSTRUPENTS: Sentence Completion

VARIABLES: Attitude measures ',wrote

behavior areas
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INCLANU TAP.I , Or ..1( .11 1( A'.1. CC,411- I All 1.1A1 111

HYPOT118.4S 16 lh,r .4)1 la n nonit1v r.lationfthtp nnumw
the MlAkUrM of tla arm, ranonee

11,401tt1,41 aff,c1 dImns1.n sterner the
411f,ract Gehevior draw. and with the

T.tsi Affect sc6rve.

111519UKI.Nr.:

VARIAnIRS:

Nelitvlice

limit lie Affect dlmenftion

ntro. tha dtfftrtnt be-

havior areas

104 117 96 78 69

00%T.AFF
Arp,%smn

00%1. Ah F.

A r 11101t1

11061.AFt.

AUX1E77

110S1.AFF. HMT.AFF,
TASK ACH,/PR

14 14 -10 14 10 14 10 14 10 14

AMT. AFFECT
104 AOGEESSItn .34 .20 17 .34

87 AUTHORITY . 34 .17 19 ,29 .21

96 ANXIETY .20 .17 .17 .19 .25 .33 .21

INTERPERSONAL
78 RELATIONS .34 .29 .21 .25 .33

TASK
69 ACH/EVE11ENT .21

TOTAL HOSTILE

113 AFFECT .66 .52 .68 .68 .5! .59 .73 .67 .331 .2

HYPOTHESIS 17: There will be s positive relationship among
the measures of the same INSTRUMENTS: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIABLES: Depressive Affect

105 88 97 79 70

DEPH.AFF.
AGGRESSION

DrP9E.AFF. DEPRE.AFF. DEPRE.AFF. DEPRE.AFF

K7ThORITY ANXIETY IPR TASK ACH.

10 14 10 14 10 .4 10 14 10 14

DEPRESS.AFP.
105 AGGRESSION

.14 ,32

88 AUTHORITY
.20 .24 .15

97 ANXIETY .20 .14

INTERPERSONAL
79 grurzais .14 .32 .24 .15 .14 .30

TASK
70 ACHIEVE/C9T

.30

TOTAL
114 DEPRESSIVE .32 .33 .69 .5'. .53 .68 .57 .71 .34 .34

HYPOTHESIS 18: There will be a positive relationship among
the measures of the same

Sentence Completion affect dimension *cross the different behavior areas.

INSTRIMENTS: Sentence Completion

VARIABLES: Neutral Affect

106 89 98 80 71

NEUT. AFF. NEM' W. NEUT. AFF. NC.T.AFF. NEUT. AFF.

ACOLTSSION A1.1110RITY ANXIETY IPR TASK ACH

10 14 10 14 10 14 10 14 10 14

NECIRAL -,FFECT

106 AGGRESSION .33 .I5 .23 .27 .32

89 AUThORITY .33` .15 .26 .24

98 ANXIETY
wre.Rpt:hsaNnt.

.23 .27 .16 .15 .19

60 RELATIONS .321 26 .24 .16 .15

TASK
71 ACFIEVEMZ.NT

.19

TOTAL

115 NELTRAL AFT. .631 .54 .66 1 .64 .55 .54 .681 .66 .35 .23

HVIOTHESIS 19 There vilI be 3 positive rel3ttow,h1p among
the measures of the lame

Serten:e Completion affect dimension across the different behavior areas.

PP!".TT,E AFF.

107 AGCSES.I.'N

90 AV74M411N

"9 ANXIETY

$1 RFItTlON::

1ASR

72 AC' 1/1TWNT
TO 11.

llo 1'09. A1tCT

107 90 99 81

PV,.AFF. P.' .AFF._ P09.AFF. rog.AFF.

ACc "S$10% .c::HOrf:Y AN'ilitY trii
in 14 10 1.. 10 14 10 1'.

111 ,19 .75 .85 .12 .15

72

PON.A1F,_

10 14
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ensur ft.

113 114 116

'il'Al f(TIA1 TDIAl.

10," 1111F Dtlith.h17F. 1ThItIVE
16 14 l', 14 10 14

TOTAL
108 ATTITUDE -.281 -.28 .14

ownierl. h.losmt
VA1Asti, 1.41 Attitude and

AII,c1. Pleasures

HYPOTHESIS 21

TOTAL
109 STANCE

TO:AL
110 ENGAGEMENT

TOTAL
lei AIWADVICE

TOTAL
112 CO/ING SFR.

There will be positive relationships between the total Positive
Affect Measureand the Tital Attitude measure and the Coping

Score Tr.titls. there will he negative relation%hipa between the
total a-'aunt of Hostile and Depressive Affect ,,,preased and the

Coping Style and Effectiveness Tntel Scores.

116 113 114

7wAL TOTAL

POSITIVE. HOSTILE DEPRCSS1VE
10 14 AO 14 10 14

I.27 -.18 -.15 -.301 -.38 .23

-.51 -.46 -.18 .32

-.46 -.47 - 20 .27

108
TOTAL

ATTI1 DE
10 14

.21

1 .24 -.71 -.68 1 -.31 .31

.32

.30

.33

INSTRUMENTS: Sentence Completion

VARIABLES: Total Scores

MPOTHESIS 22. 11-ere will be a positive relatiorsnlp amont the measures of the same
Story C,,p1t..ion cop-r.y style di-onsions and C-pins Effectiveness scores
across tne diirent beh..vior areas and with the Total scores for

Coping Style and Coping Effectiveness.

TNSTRVMENTS: Story Completion
VARIABLES. Stance

149 177 163 141 135 121 205

tDr, 3 S"ory 5 Story 4 St,71'4 itOrt2 Story 1 St2sy1
AGr'ESSIO' A7THORTTN A'AIETY 1PR A - TA NA TA

10 14 10 14 10 14 IG 14 10 14 10 . 14 10 14

STORY 3
149 AC4RESSION

ST011 5
177 AUTHORITY

STORY 4

163 ANXIETY
STORY 6

191 ANXIETY
STORY 2

135 1PR .15

STORY 1

121 ACAD.TASK ACH.
STOAT 7

205 NA - TASH ACIi.
771AL

2.9 STANCE

21 .15

.14

.34

.15

.21 .14

.15 .24 .38

uti t .56 61 .161 .18 .45 .48 .42 .39

A20ThESIS 23 There ',ill oe a positive relationzhip =on; the r.asi.res of the same

Story ','IpIttion cping _t.lc dim,nsions and Can, r,; Effectiveness

scores a..ros tie

pin.;

,,chavtor areas and with the Total scores

for Coping Stile and Coping Eftectivoness.

STORY 3
150 AGGRESSION

STORY 5
178 AVT153RITY

STORY 4
164 ANkETY

STORY 6
Ahx,,n

STORY 2

t36 ITS

STo.i 1

):: AC.," ACM.

ST: 51

NA - ,A" Ail. I

To; m

A 1 m

'50 178

S.:ry 3

ACC,-N8ION. ACMOCITY
10 14 10 1.

.15

.19

.73

161 19: lit,

Stots r '.tare 2

\WM' WC. n' IPh

10 14 1: 1 10 14

.15 .23 .19

16

_

.19

.16

INSTRUMENTS: Story Completion

VARIABLES: Engagement

122 706

:tare 1 Stare 7
A - TN NA - TA
10 14 10 14

.15 .27

.14
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wross the 4111.r.ot h. .avIhr areas end with the 'Mal scores for Coping

St at. and Coping Effectiveness.

151 179 165 193 137 171 207

SLILy2, Story 5 Story 4 Story 6 Story 2 ._...41=y1 hraut_

Au.-ESSI: AUTIMITY ANXIETY AN4IEIY 1111 A - TA NA - TA

151

179

165

193

137

123

207

221

STORY 3
AGGRESSION
STORY 5

AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2

IPS

STORY 1
ACAD.TASK ACH.

STORY 7
NA - TASK ACM.
TOTAL
t.ITIATION

lh 14 40

.21

.18

.26

.48 .57 52

14 10 14 10 14 10 14 10 14 10 14

.18

26

.19 .16 .24

.19

.19 .14

.14

.53 .23 .46 .55 .54 .47 .26

HYPOTHESIS 25 There will be a posttive relationship among
the measures of the same

Story Completion coping style dimensions and Coptng Effectiveness score

across the different behavior areas and with the Total scores for

Coping Style and Coping Effectiveness.

152

180

166

194

136

124

208

222

STORY 3
AGGRESSION
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPR
STORY 1
ACAD.TASK ACH.
STORY 7
HA - TASK Aca.
TOTAL
AID/ADVICE

152 180 166 194 138 124

Story 3 Store 5 Story 4 Story 6 Story 2 Itail
ACCnSSION AUTHORITY ANXIETY ANXIE-Y IPE A - TA

10 14 10 14 10 14 10 14 10 14 10 14

.15

.14
.14

.14 -.21 -.16

-.21 .15 .16

.15

14 -.16 .15 .16

.18 .14 .15

.51 58 .44 .38 .41 .54 .50 .29 .40 .58 .52

INSTALMENTS: Story Completion

VARIABLES: Aid /Advice

208
Story 2_

SA - TA
11 14

-.16

.18

.14 .15

.29 .22

HYPOTHESIS 26: There will be a positive relationship among
the measures of the same

Story Completion tapir.; stele cimensions and Coping Effectiveness

scores across the difterent behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

Is
$.7411, 3

AoC,ECCIjIs

181

tore 5

-A11-E0:71
14

STORY 3

IN 14 10

153 AGGRESSION
STORY S

181 AUTHORITY
STORY 4

167 ANXIETY .25

STORY 6
193 ANXIETY .16

STORY 2
139 IPR .14 .16

STORY I
125 ACAD.TASK ACE. .14

STORY 7

:09 NA - TASK ACM.
TOTA1

:23 SOLVER .40 .44

167 195 139

Stars 4 Store . Story

4tVETY ANXIETY 1PR

10 14 10 14 10

INSTRMSTS: Story Completion

VARIABLES: Solver

1:5 209

2 St:ry 1. ctory 7

A - TA NA - TA

14 10 1. 10 14

.14 .14

.23 .18 .73

.21 .75
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St
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STORY 3

154 AGGRESSION
STORY 5

182 AUTHORITY
STORY 4

168 ANXIETY
STORY 6

196 ANXIETY
STORY 2

140 :PR

STORY 1

126 ACAD.TASK ACH.

STORY 7
210 NA - TASK ACH.

TOTAL
224 IMPLEMENTATTON

w' 11

wro,k

1'.

he a..111/. reln;Ion.Lip mom': 00 "i 110 same

t',1.1.4 v I t kIltro It I oho. tst,t1 I. I It ct
thu dfilereni lollav;"r urtss and with Ile Iots1 scores

Style. and Loping Effectiveness.

182 168 196 140 126

Stott, 5

AUTHORITY

Story 4 :tort, 6 Story 2 si-

ACCRESSION ANXIE1T kl : :ILTY 1PR A - TA

10 14 10 14 10 14 10 14 10 14 10 14

.17 .14

.27 .17 .15 .18 .16

.27 .17 .19

.17 .17 .15 .20

.18 .17 .14

.14 .16 .19 .20 .14

.20 .17 .16

.571.49 .44 .58 .50 .55 .45 .54 .46 .44 .39 .53

1451R0111W:.
VARIABH",:

210
Story 1
NA - TA
10 14

.20

.17 .16

.44 .25

r.4.aletion

Impl,mentatiun

HYPOTHESI3 28: Tnere will be a positive relationship among the measures of the same
Story Completion coping style dimensions and Coping Effectiveness
scores across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

155

Story 3
AGCP.15510.1

14

STORY 3

_10

155 AGGRESSION
STORY 5

183 AUTHORITY 25 .14

STORY 4
169 ANXIETY .29

STORY 6

197 ANXIETY .13

STORY 2
141 IPR .19

STORY 1
127 ACAD.TASK ACV. .21

STORY 7
211 VA - TASK ACE.

TOTAL
225 OUTCOME .50 .58

183

S:oai
P1710RIT.7
10

.25

.37

.31 I

.24 1

.30

.67 1

169

Story 4
tI9XIETV

197 141

.tore 6 Story 2

ANXIETY Irit

INSTRUMENTS: Story Completion

VARIABLES: Outcome

127 211

Story 1 Story 7

A - TA NA -TA
1414 10 14 10 14 10 14 10 14 10

.14 .29 .15 .19 .21 .18

.39 .19 .20 .19 .31 .14 .24 .17 .30

.19 .26 .28 .20 .31 .29

.22.19 .26 .28 .20

14 .17 .14 .19

.17 .20 .31 .20 .17 .14 .19

.29 .21 .12 .19 .19

.52 .57. .63 .52 .53 .54 .47 .52 .59 .57

.21

.35

HYPOTHESIS 29; There w111 be a positive ielatiLnship among the .,easures of the same

Story Corpletlea copinb style dinensions and Ceiling Effectiveness scores
across the differcrt behavior areas and with tze Total scores for Coping

INSTRUM39TS. Story Completion
VARIABLES: Evaluation of Outcome

Style ass Coping effectiveness.

156 :84 170 198 142 128 212

cre.ry 3 Score

A.7:110517?

5 Story 4_
ETY

S:ol, 6

ANKIL-Y

Story 2 Story 1 Scary 1
Anr-c,:,7sIon AVX 1PR A - TA NA -TA

10 14 10 1* 10 14 10 :4 10 14 10 14 10 14

STORY 3

150 ACCHESSIGh I .10

STORY 5

----__

184 AMORITY .15 .18 .25
--

STORY 4
170 ANXIZIY .19 .15 .16 .17 .18

STORY 6
198 ANXIETY .1$ .16 .17 .14

STORY 2
142 IPR .14 .19 .16

STORY 1

121. ACAD.TASK A11. .16 .1$

STORY 7

212 rA - TASK ACH. 25 .19 .16

TO:L
220 OF OU'ICOYE .301 .35 .i9 .c7 .49 .53 .46_30 411 .44 .44 .50 .51 .41
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HYPOTHESIS 30 There will 6. a pimitIvv tvlislions.1.1p ,norm,' Ito r.nnurth ..f the ease.

Story -4,1att.n c,p1n, fryt nod ,''..plop rfffctivenaNs

hcc.ren h'r0,4 the 41/0 rd d .havinr 'great and with the Total scores

for Coping Style and (..ping Ifiectivinces.

1:%161"411TS: St6ry enemltin
VLYIAbLES: Cdp1.$

157 185 171 199 143 129 213

SLary_l_ 'Ailey S ":tr Story 2 Story 1 7
- TA

_Story

ecce,'ssim A11'000171 AIIXIEIY ANXIETY IPR A - TA NA

10 14 10 14 10 14 10 14 /0 14 10 14 10 14

STORY 3
157 ACUESSION .15 .28

STORY 5
185 AUTHORITY .15 .31 .21 .22 .19 .21 .15 .30

STORY 4
171 ANXIETY .31 .21 .20 .15 .24 .19 .29 .14

STORY 6
199 ANXIETY .22 .19 .20 .16 .17 .17

STORY 2
143 IPR .28 .21 .15 .16

STONY 1
129 ACAD.TASY ACM. .15 .24 .19 .16 .17 .16

STORY 7
213 %A - TASK ACH. .30 .29 .14 .17

TOTAL
227 COPING Eli. .51 .57 .SS .47 .55 .45 .57 .49 .42 .47 .57 .59 .49 .24

HYPOTHESIS 31 There will be a positive relationship among the measures of the same INSTRUMENTS: Story Completion

Story Completion coping style dimensions and Coping Effectiveness HAMMES: Instrumentality

scores across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

162

Story 3
AGGRZSSIGN
10 14

STORY 3
162 AGGRESSION

STORY 5
190 AUTHORITY

STORY 4
176 ANXIETY

STORY 6
204 ANXIETY

STORY 2
148 IPR .22

STORY I

134 ACAD. TASK ACH. .18
SUET 7

218 NA - TASK ACR. .15

TOTAL
232 _INSTRUMENTALITY .44 .47

190 176

Stor 5 Story 4

ACTHORIT1 ANXIETY

10 14 10 14

.14

.19

.18

.46 .42 .46 .6

204 148 134 218

Story 6 Story 2 Iilaryl Story 7

ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14

.19 .21

.14 .18

.14

.23

.22 .18

.18

.14

.51

.15

.18

.17

.1E

.25

.23

.3? .62 ,5}

HYPOTHESIS 32a: There will be a positive relationship among the Coping Style
Dimension Total Scores and Total Coping Effectiveness.

2:4
170

71^A7

.0 14

TOTAL
219 STANCE

TOTAL
220 ENGAGEMENT .351 .25

TOTAL
221 CRITIATICN .4e .30 .89

TOTAL
222 AID ADVICE .37 .76 .80

TOTAL
223 SOLVER .20 .17 .66

TOTAL
224 IMPLEMYNT7CION .31 -=2 .72

Mitt
=25 OUTCOME .201 .14 .64

TOA1 EVA'.
226 OF 22 .23

T(TT 1L

==- :1 .30 4.
ToTAL 10470861

::s 1114 1-0 - - 4. ---
Tom \I

APPWN-Al 1.1

351 .2> .46 .30

.89 .87

.$7

222 223 224

.01A% TO1AL TOTAL

AID'A011C_ SO:NER rIPLEMENT.

IC 1.. 10 14 10 14

.371 .2o .291 .17 .31 .22

.80 .7: .60 .57 .72 .64

.66 .65 .71 .67 .73 .71

.7.. .86 .95

.71 .67 .73

.6. .73 .71 .71

.5. .60 .s9 .57

.11 .20i .11 .71

.$7$$ .6.

'I

.71 .67 .71 .64

.67 .89 .86

.4-. .89 .86

ti _76 .68 .141_ .78

.:n .11 . io , .44

.HI ,01- - -
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To. r, yin '.e a positive reIsti alahip ping
Style Dim nsl.n Total Scores nod Total C.pin. hirettiv.ness.

225 226

C6P. EFF. COP. EFF.
6-1-cm EVAL.OVTC.

10 14 10 14

TOTAL
225 =COME .43 .47

TOTAL !VAL.
226 OF 01.17CONT .43 .47

TOTAL
227 COP.EFFECT. .67 .85 .35 .44

TOTAL RtSPONSE
218 MOTH

TOTAL
-A9

232 IRSTRUKETTALITY .12

727

COP. OFF.
COP. EFT.
10 14

.87 .85

278

COP_ irF.

krs.lyto.rm
:0 14

717

C. TIT.
INSTROYENT
10 14

.56 .52

.16 .19 .33

.68 .69

.25 .2;

11:%110.1y 1.1+%.

YARIARLE.c:
r,mri,11.n

t,T1.1, DImenni.m
Total titer,.. and Coping
Effictiyaneas

HYPOTHESIS 33: There will be a positive relationship among length
of responses across all behavior areas.

158 186 172 200
S:ory 3 Story 5 Story 4 Story 6

AGCPESSION 41:1140RITY ANXIIITY ANXIETY
10 14 10 14 10 14 10 14

STORY 3

1158 AGGRESSION .62 .64 .60 .60 .62 .59

STORY S
166 At:TRORI7Y

STORY 4

.62 1 .64 -4-- 59 .69 .64 .66-I-
172 ANKITTY .601 .60 .39 .69 .641 .66

-1---
i

STORY 6
200 ANXIETY .62 .55 .64 .66

-----1----
STORY 2

144 IPR .57 .57 .60 .60 .61 .58 .63 1 .54

STORY 1

1

130 4CAD.TASK ACH. .43 .62 .39 .64 .43 .65 .53 .57

STORY 7
214 NA - TASK ACK. .53 .60 .67 .66 .604 .69 .64 .64

TOTAL MOTH
228 OF RESPONSE .79 .81 .81 .86 .80 .86 .85 .81

144

Story 2
IPR

10 14

.57 .57

.60

.61

.60

.58

.63 .54

717;
.62 .54

.82 I .76

HYPOTHESIS 34: There will be a positive relationship among the seesures of the
same Story Completion affect dimension across the different
behavior areas.

INSTRUMENTS:
VARIABLES:

Story Completion
Le.:eth of Responses

across all behavior areas

130 214
Story 1_ Story 7
A - TA NA - TA
10 14 10 14

.43 .62 .53 .60

.39 .64 .67 .66

.43 .65 .60 .69

.53 .57 .64 .64

.51 .56 .62 .54

.38 .54

.38 .54

.68 .80 .80 .83

INSTRIRIFATS: Story Completion
VARIABLES: Positive Affect Nero

STOKi 3

139 187 173 201 145 131

S.ary 1
215

Sexy 3 S:ory 5 Story 4 Story 6 Story 2 Story 7
AC41.:SSION AZ-LBORITY ANXIETY ANs::ETY IPR A - TA NA -TA
10 14 10 14 10 14 10 1- 10 14 10 14 10 14

1

159 AGGNLSSION ! .24 .,6 .19 .201 .241 .19
STORY 3

1

187 .41:7210R:TY

SORY 4
.24 .17, .28 .24

173 ANXIETY .16; .19 .191 .28 .32 ,/9 .:6
STORY b

20. ANXIETY _.20 .12a -1- .171 .23 .32 .17 .19
CTORY 2

145 IPR 14 .291 .16 .17 23 .14
STORY 1

131 AGAD.TAS1.. ACM. .19 .32 .17

STORY 7
215 NA - TASK ACM. .24 .19 .19

TOTAL
229 POSITIVE APP. .40 .33 .45 .57 .62 .54 .571 .14 .6? .55 .38 .47 .48 .57
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STORY 3
160 AGGRESSION

SWAT 5
145 A121-4011177

STUIT 4
174 ANXIETY

STORY 6
202 ANXIETY

STORY 2
144 111,

STORY 1
132 ACAD.TASX ACN.

STORY 7
216 NA - TAST ACH.

TOTAL NEGATIVE
230 AFFECT HERO _52 -43

Ile I IC :

VAN IA I:11% :

114 If)/ 196 117 /14

_ a f. _9_ '4 ri f._ tt . ry I ry. _l_ ctr.ti_
AN /it f l'Y 11,113 I I Pk A - 1 A NA - TA- .- - _ - - ..-..... -_
10 14 10 19 In 14 10 I4 10

.14 19 .15

1

15

15

.24

14

.16 1 .16

.14 .19 .14

.20

.16

.24 .20

20 .25

50 .43 .53 -44 4.61 .56 .50

.19

.25

.49 01A2

St fy r. pplt 1.41

Newaele. Afftt Hero

HYPOTHESIS 36: There will be a positive relationship among the measures of the same
Story Completion affect dimension across the different behavior areas.

BISTRO/OUTS: Story Completion

VARIABLES: Total Affect Nero
and Others

161 189 175 203 147 133 217

Story 3 Story S Story 4 Story_ t_ Story 2 Styi s2a...7

AGGRESSION Ar7HORITY ANXIETY ANXIETY IPA A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
161 AGGRESSION .21 27 .23 .17 .22 .23 .25 .20 .17 .17

STORY S
189 AUTHORITY .21 .27 .25 .19 .31 .22 .16 .33 .17 .16

STORY 4
175 ANXIETY .23 .17 .25 .19 .27 .23 .23 .16 .18 .17 .17

STORY 6
203 ANXIETY .22 31 .22 .27 .25 .18 .19 .18 .21 .141

STORY 2
147 IPS .23 .25 .16 .23 .23 .25 .18 .22 .33 .22 .70

STORY I
133 ACAO.TASK ACH. .20 .33 .16 .18 .19 .18 .22 .33 .20 .24

STONY 7
217 NA - TASK ACII. .17 .17 .17 .16 .17 .17 .21 .18 .22 .20 .20 .24

TOTAL AFFECT
231 HERO & CIFIRS .55 .53 .54 .60 .58 .52 .62 .53 .55 .62 .47 .63 .53 .52

HYPOTHESIS 37: There will be positive relationships among the Story Completion rusnumaris: Story Completion
total positive affect measures and the total coping style measures. VARIABLES: Total affect tt Total

There will be a negative relationship among the Story Completion Coping Style Measure.
negative affect measures and the total coping style measures.

229

230

TOTAL PCE:TIVE
AFTIGT NF F.0

TOTAL NEGATIVE
AFFECT H I S . °

219 220 221 222 223 224 225 227 232

TOTAL TOTAI

ENO+ZENLNT
TOTAL 707.41. TOTAL TOTAL TOTAL ZAL TOTAL TOTAL

ST .CE *NICIZ,TICIN All ADV:GE SOLVER IMPLEYINT OLTCOME EYAL-OCTC. COP.rFF. EXSTR 'PENT.

10 14 10 13 12 14 10 :4 10 14 10 14 10 14 10 14 10 14 10 14

1

1 .14 1 1 AS
i

I .22 .22 .231 .30 .40 .39 .15 .25 .14

1

-.20 ._,..:4 I - .25

---i----

- .20 + -.14 1.':6,1_
1

:.271 -.15 -.25 -.18L -.26 -.15 -.14

HYPOTHESIS 38: There will be positive relationships between Length of Response
and Coping Effectiveness scores for each story.

129 143 157 171

Story 1 5...V. 2 Store 3
cop. FE F.

-1...
COP. tit.COP. EFF. cop. FFF.

10 14 trt 13 I1 19 10 !....

STORY 1
130 RES.LENCTI1 .19

STORY 2
144 RES.LENCTM -.15 -.15

STORY 3
158 uEg.teum -.14

STORY 4
172 RFSJINoT14

STORY 5
186 HES.LENGTH

STONY 6
2o1 urs,truou

sroxy 7
_ _

:14 hFS.1FNi.TS

0 rAL HI :.1\':V :E

:'h l LA4 I

TXSTRLIONTS: Story Completion
VARIABLES: Length of Response tl

various Coping Effective-
ness Variables

185 199

S""
coy.
.10 ......19

4III .

113

bt.,.v

it'lr.

111

7

I FE.

19

:27
Ni

tOP.

121..
Iii.

TOTAL
et4,
171

FFF.
77;

.15
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r.i.a1on,hips alth I.

SED1INCE
1.10 AGGRaSill

93 ALTHORM

92 ANXIETY

74 Ipg

65 TASK ACh.
TOTAL

1j9 STANCE

: 49

At

'1, 14

-.14

,AMY I I

114 'lir. TI. .

177 161 191 I 1S 111 iriS /19

'..1,.ty S.. _tit. r! 4 `0,,y1 or Si,.u7 ......tnry 1 _S!,ry 7 1111A1.

1 111111. 112 r LA (1_1Y J../ 11 '7- _ I I'll A - lA IA - TA STAI..I E

H., 1,.. -1b- 14 II) V. III 14 In 14 19 14 10 14

.14

-.15

-.18

.16

.14 .20

Story ot.4 Stnttnct

f .111x. 14,n
Stance a Stance

-.14

HYPOTHESIS 4G: :.ere will be positive relationships among measures of the same IGSTRU)ENTS: Sentence and Story

coping style construct to the same behavior areas across the Completion

two projective instruments. VARIABLES: Engagement x
Engagement

SD:TEX:
101 AGGRESSiON

64 AUTHORITY

93 ANXIETY
INTERPEFSCMAL

75 RELATIONS
TASK

66 ACHIEVEST
TOTAL

110 ERGAGEMZXT

150 178 164 192

Story 3 Store 5 Story 4 Story 6

AGC'.ESS7ON . IMORITY ANXIETY AhXIE7Y

12 14 13 14 10 14 10 14

1

_t_

136 122

Story 2 Story 1

IPA A - TA

10 14 10 14

.17

- IS

206

Story 7 :DEAL
IA - TA ENGAGEMENT
10 14 10 14

HYPOTHESIS 41: There will be positive relationships among measures of the same mmumws! Sentence and Story
coping style construct in the same behavior areas across the Completion

two projective instruments. PARIARLESt Aid/Advice x Aid/Advice

151
Story 3

tc
SENTENCE

1G: I.GGRESS:ON

179 165 193 137 123 207

Story 5 Story 4 Story 6 Storm 2 apsyl story_L
AUTHORITY ANXIETY ANXIM IPI1 A - TA NA TA

13 14 10 14 la 14 10 1' 10 14 10 14

1----
SS AVITORITY --.1--
94 ANXIETY 1

1

------ -----!..._
ACADEMIC I

u7 TASK ACA. 4----
TOTAL

I

111 AID /ADVICE 1 I

11

H
I

221

TOTAL
AID/ADVICE
10 14

FYPC:EESIS 4:: There 1..11 relltIonshtps among Ifie35VfCS of the same

coptn style construct in the same oe4avior areas across the
tuo protective Instromnts.

SENTTNCE
103 AOC.RhSS:J14

o ArTHOXI:Y

95 ANX1FTY
157.1.7r7.-glitAt

77 RF18710h;
I4sk

76 A.AIFVFIVNT
TO.AL

112 01. EA%

157 185 171

$!..ry 3 Story 4

ACC:r.S.SION 11.'"IRI1Y

10 to 14 10 1.

1:71:

199

Story O

lO

.17

143 l'9

Scots 2 Story 1
A - lA

itl r. 10

..1

-494 -

TASTRPMENTS! Sentence and Story
Cempletion

VARIABLES: Coping Effectiveness x
Coping Effectiveness

'13

store 7
1,5 - TA
10 14

{

-.17

-.16

-... 14

227

T07A1

COP. FFF,
10 14
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:07

90

99

81

72

116

43a The Story ConTletln Pokft1y. Afl.ct awn.urrm ,111 1.. p" {lively

r. 10.4 to PoNltly. All,.l m o.urfa of

the Lame hthaylor (mos.

1:9 1117 1/3 201 14: III 715

r ( I 'I o f

MY1l1f.11 NI% 1. ry plv(1,n 6
tompleti.n

VARIABLE:. 't PmItly Affect. it
c.nuott P.%itiye Aff. cts

779

SEATEME

Stori

10

:,!!!TY
APTHOWIN ;NXIE,Y

c . t ',rip _St r y i ......t ,

1iY 1PP A -

t i 1 01 AI 1:(1S .

TA AFF. IIENO

14 ID 14

A1./ 1A LA

14 1014 10 14 14 14 10 14 14 14 10

POSITI.2 AFFECT
ALGAE:ZION
POSITI.T. AFFECT

AUTHOPITY
POSITIM AFFECT
ANXIA17 .15 .20

POSITI1E AFFECT
IPR

POSITIrE AFFECT
TASK ACH.
TOTAL
POSITM AFFECT .21

HYPOTHESIS 43b: The Story Completion Positive Affect measures will be negatively ENSTRUHENTS: Story and Sentence

related to the Sentence Completion Hostile and Depressive Affect Completion

measures of the some behavior area. VARIABLES: Story Positive Affect
Sentence Hostile and
Depressive Affect measures

104

105

87

88

96

97

78

79

69

70

113

114

AGGRESSION
HOSTILE
AGGRESSION
DEPRESSIVE
AUTHORITY
HOSTILE
AUTHOR:TY
DEPRESSIVE
ANXIETY
ROSTIIE
ANXIETY
DEPRESSIVE
IPR

HOSTILE
IPR

DEPRESSIVE
TASK ACH.
HOSTILE
TASK ACH.
DEPRESSIVE
TOTAL
HOSTILE
TOTAL
DEPRESSIVE

159 187 173 201 145 131

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA

10 14 10 14 10 14 10 14 10 14 10 14

-.17 .17

.15

.14

.14

.23

215
Story 7
:A - TA
10 14

-.16

229
TOTAL POS.
AFF. HERO
10 14

-.161

4Y:CallESIS 43c: The Story Completion Ne4ative Affect measures will be negatively related
to S.ntence ?ositiye Affect measures of the sane behavior area.

'60 188 174 70: 146

:r0i 1 tit:r% , Store 4 St,-, o

A:A1iTY 10,1r.-Y

*;tor, 1

LiltA.,RE',-,,, .V 1,-,17Y

13 14 .0 k. :o I. 10 14 10 IA

BEGAT117. AFF.
107 AXRESSZON

MI111? AFT.
90 APTHORIN .22

POSITIV: AFT.
99 ANXIETY

POSITIrE AFT.
81 !PR .14

POSITIVE AFT.
72 TASK AC4.

TOIAL
116 POSITIVE AFF.

IKSTRUHExTS: Story and Sentence
Completion

VARIABLES: Story Steatite Affect x
S.:menet Positive Affect

132 216 230
St,..ry 1 crory 7 TOIAL
I - IA 1,1 - TA NFC.effCT

11 13 10 14 10 14

.15

.14
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home havImr nrca

160 -18/1

,ryL .t 47S
AC6PiLlpel A11,10.1TY
10 14 10 14

( t

!Apr rely.

IP,

.14,51.14

A:AlkfT

, . r ,

AI

202

',,,,Lt.1_

P,..111.7

I':

4 1 1 1 I p.'n11. 1 .,

I. r ye, ,'.'rrsa of

146

,,tyry

II*
14 10

2

11 14 14
AMPESSION

104 HOSTILE is
AC47155104

105 DEPIESSIVE
AUTHORITY

87 HOSTILE .14
ACTiORITT

88 DEPPESSME .16
ANXIETY

96 HOSTILE
ANXIETY

97 DEPPESSIVI .16
IPR

78 HOSTILE
IPA

79 DEPPESSIVE .16 .18
TASK ACH.

69 HOSTILE .14
TASK ACH.

70 DEPv:SSIVE .15
TOTAL

113 HOSTILE
=SAL

114 DEPRESSIVE .24

1

the

.30

.16

'1,1Y end SfraPnLt
Inn

VAR)/.111F:: 4fry fury:lee Aff,ct
"I. or' lifttlle And

1).parmhtvc Affect

216 710

S(ory 7 (oTAL
NA - TA tic. AFh.

III P. In 14

14

.14

-.15 -.14

.18 .19

.15 .14

HYPOTHESIS 44a: The Sentence Completion measures of Coping Style dimensions will be
positively related :o the SAI Good Coping measures of the five
different behavior areas.

65 66 67 109 110 111
TAY AC'1. TASK ?CM. TASK ACH. TOTAL TOTAL TOTAL
STANCE ENCACEYENT AID/AD"TCE STANCE ENCAGENKNT AID/ADVICE

10 14 10 14 10 14 10 14 10 14
SAI

37 TASK ACH. .28 .44 .23 .37 .21 .34 .25
TOTAL

I i42 SAI SCORE .20 .44 .13 .34 .30 .19 .24 .21 .32

10 14

.14 .26

.22 .32

TKSTRCMENTS: Sentence and SAL
VARIABLES: Sentence Completion Task

Achievement Coping Styles
x SAI Good Coping Measures

1141WHESIS 44b. The Sentence Completion ,..sure. of Coping Style dimensions viii be
positively related to the SAI Good Coping measures in the five
different behrlior aaaaa .

74 75 76
IPA IPR IPR

STANCE EKCACEN2.:T AID/ADVICE
10 14 10 14 10 14

SAI
40 'PR 1 1 .15 1 .15

TOTAL
42 SAX SCORE i .14

i

.17 .15! .17

109 110 111
TOTAL TOTAL TOTAL

STANCE
10 14

ENCALEMT%T
10 14-1----
.161 26

AID/ADVICE
10 14

.20 .16 .26

.19 .24 .21 1 .32 .22 .32

INSTRUMENTS: Sentence Completion
and SAI

VARIABLES: Sentence Completion IFS
Coping Styles x SAT Good
Coping statutes

HYPOTHESIS 44c: The Sentence Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

83 P4 RS 109
AUTPMTY AlTi1:11117

FM:M.141,NT

10 1.

AVTUORITY To7AL
STANCF AID/ADVICE ST1ME

10 1410 14 10 1.
SAI

38 AUTHORITY .281 .I4 .19 '2 .22 26 .L.L.72
TOTAL

42 SAI SCORE .31 .18 .21

110 III

rvni. TO1AL
I-M*1(01NT Alp/ADVICE

10 14
I.,

.71 .10

1 .12

10 14

.21 ....19

.74 .27 .29 .2'i .71 .2l )2

INSTRVNENTS: Sentence Completion
and SAI

VARIABLES: Sentence Completion
Authority Coping Styles x
SA1 Geld Coping measures

HYPOTHESIS 44d: The Sentence Completion mcasnr,.. of Ceplus Style dimenmion4 will he
no4ttive1v rotated to Oro SA1 Good Coning rwAsures In the five
JiWrent behavior *rem'.

c'A

*0101
4.1 '411 clir

01
v.. \ i I)

AN', 1, r\--

VIAN, ' 171.0...1s `II N.12

10 1 . 10 iI.I

A10 ADVIC1
lo

y
'

t. 10

.1

,r 1

1

1

'

110_
. 10. 1,

- IN. Is 1 "I NI:
1.1

1

III

irs 1.4

116.10*.110'S: Mntence And SAI
VAR1/11r.:st ,It,,%. Completion

n\itl% CopInt; 1441,. X
$A1 tood toping men..mtel
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FNCLAND TAXIES 1W '.1f.N1l1fANT CORRELATIONS - MACE III

HYPOTiliMR 44e: The Sentence Co.-plation mta4urea of Coping !Idyls dimensions will be

po.itivtiy rhioted to the :Al Cood Coping measures in the five

diffcrent behavior areas.

INCTRINYNTS:

VARIANLES:

Sentrnee and SAT
5,gt, :we Completion

Aggnmelon Coping Styles
x SAI Good Coping measures

101 107 109 110 111

ACCNE:SION ACCP,'WON AG4RISSION TOTAL TOTAL. TOTAL

STAI.CE ENCACIMENT A1D/ADVICE STANCE ENGAGEMENT AID/ADVICII

10 14 10 14 10 14 10 14 10 14 10 14

SAI
39 AGGRESSION

.17 .22 .17 .22

TOTAL

I.20

42 SAI SCORE .19 .24 .21 .32 .22 .32

NYPCOIES/S 45s: The Story Completion measures of Coping Style dimensions will be IWTRUMENTS Story Completloe

plsitively related to the SAI Good Coping measures in the five
and SAI

different behavior areas.
VARIABLES: Story Completion Meditate

Task Achievement Coping
Styles C SAI Good
Coping Measure.

121

122

123

124

125

126

127

128

134

219

220

221

222

223

224

225

226

232

ACADEMIC
TASK ACH:EVE.

STANCE

ENGAGEMENT

INITIATION

AID/ADVICE

SOLVER

rMPLEMENTATICt

OUTCOME
EVALUATION
OP OUTCOME

DiSTRUNENTALITY
TOTALS
STANCE

EiGACEMENT

INITIATION

AID/ADVICE

SOLVER

IMPLiMENTATICS

0,TCOME

iVALIATION
or ouito>m

INSTRUMENTAL:7V

37 42

SAI SAI

TASK ACH. 70T. SCORE

10 14 10 14

.16

16 .22

.14

.18 .18

.21 .22

.16 17 .20

.21 .17

I .22 1 .27
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11,,'(A .1'. 4'11 II, '.f v .1,01 rnewmr Styli nItind will he
t I /. It' r. int. 'I 0. 1.., frl'it, Or to in tho five

di !fel, nt Anus

IN7rRPCRSONAL
RELATIONS

135 STFNCE

4(1 47
'Al ',Al

'I I (1F. '..11.ii
0) 14 10 14

136 ENGAGEMENT

137 INITIATION

13A AID/ADVICE

139 SOLVER .14 .14

140 IMPLEMENTATION .21 .15 .16

141 OiTCOME .15
EVALUATION

142 OF OUTCOME

146 INSTR1,ZNIALITY-.17 -.14
TOTALS

219 STANCE

220 ENGAGErENT LAI/

221 INITIATION .23

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATTON

225 0C1CO2E
EVALUATION

226 OF OUTCOME
I -14

232 INSTRUMENTALITY I ,23 .27

It.%1 /WO hi' ,ht dry (,,10/1,"n and
.At

lion Int. r-
pi r h.nn 1 k 1 vf Inns

!AO" a 1AA1 C.04 C,ping
Mll4Uree

HYPOTHESIS 45c: The Story Completion measure; of Coping Style dimensions will be 110111111ENTS: Story Completion
positively related to the SAX Goodeopingnmedures in the five and SAT
different behavinr areas. VARIABLES: Scot), Coolpletion

Aggression Coping
39 42 Styles x RAI Good

Si.! SAX Coping immures
,GCR2SSION TOT. SCORE
10 14 10 14

AGGRESSION
149 STANCE

1)0 ENGAGEMENT

15: INITIATION

152 AID/ADVICE

153 SOLVER

153 IMPLEMENTATION

155 cr:rcoze

....NALATToN

156 OF Ni COME

162 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 INIT.AT:ON

222 AID/ADVICE

223 SOLVER

223 IMPLEMENTATION

225 OUTCOME
EVA'VATION

226 OF minim

231 itcsurrinanirt 1 .17

.16

.22

.14

.18

2!

.20

.17



All 7 Alit I %It I 1111 P.1 (pieta. 1(1111e.' 1.)

11' IS /.Sd 1II. ' ..r/ pl. ..r, ,1 .,.1tr 'AO. t, 1, will be

po.i. ly (h. .AlI. piny I II.. 1Iv.

di 11. 11: 1,0./10 nr 4r. an.

SAT
N1

S./Si'

1,4-.7NrMi .1'

AltIA1111

400( 1.1(m
'.1

i.ry I .....pl. tLu. Anxiety
r.,r1,,,, ty1, x

r"p1ox m(a4uree

-AN/ F l'Y or,
10

(ORE
14ANYiert 10 14

St ory 4
163 STANCE

164 ENCASINIStrt

165 INITIATION

166 A I IVAN ICE -.14

167 SOL7ER

168 IMP..EME5ITATION

169 OUTCOME .17
Ev/LUAT I CN

170 OF OUTCOME

176 IN SMUMENTAL I IT .17
TOTALS

219 STANCE

220 ENcAGEHENT f .16 .16

221 INITIATION . 14

-7-.7.7
.19 .22

222 AID/ADVICE .14

223 SOLVER .21 .18

22+ IMPIEMENTAT ION I .19 .22

225 =TOME .20
EVALUATILW

226 OF OUTCOME .17

232 INSTRUMENTALITY_ .21 .27

HYPOTHESIS 45e: The Story Completion measure, of Coping Style dimension* will be INSTRUMENTS: Story Completion
poet:W.1y related to the SAI Good Coping measure* in the five and SAI

differect behavior areas. VARIABLES; Story C ,mpletion
Authority Coping Styles m

38 42 SAI Good Coping measures

SAI SAI
AUT,JRITY TJT. SCORE
10 14 10 14

ALTIORITY
177 STANCE

178 ENGAGEMENT

179 INITIATION I .17

180 AID 'ADVICE

81 SOLVER

182 :30,LEMMTATICN

183 oUTCOmF
EVALUATION

lb. OF OUTCOME

197 2NS:1110041ALITY
TOTALS

214 STANCE

227 nc. %GEMENT

221 INITIATION

22: AIL ADVICE

723 SOLVER

224 I mr_EMMTAT ION .19

22' Orrente -4-471/
VATION OF

22e 01-7,.!OMF .17

.17

.16

.20 .20

.16 .15

15 x,.15

.20

.16

.22

13: 1%;- KOK \ I NI I I Y



4:f The ',gory ro,plotton

6,111.0e y to

different Uthoviur are...

F:(1 MY.

1A8115 Or 51(1.11 CA.1 CORN-IA(1,RA - JALE 11T

'.tory Completion

mod '.AI

Story Co.pletion Anxiety
loping htylea A SAl Good

mehkor4ft of aping :telt die.nrione 011 he INhlitUtifv4".
ti, .4%1 Good Coping me/murex in the five

VARIABLES:

4 47 C,ping oeiwores'.AI_ SAT

I .6 1:1'( Ff;T ;.17iRT:

ANXILTV 7 f) 14 10 14
STCNV 6

191 STAUCE

192 CSEACEM121T .18 .14

19) INITIATION .14 .14 .15

194 AID/ADVICE

195 SOLVER

196 IMPLEMTNTATION .16 .14

197 OUTCOME .16 .14 .17
EVALUATION

198 OR OUTCOhl

204 INSTRUMENTALITY .21
TOTALS

219 STANCE

220 ENGAGEMENT .16 .16

221 INITIATION .22

2:2 AID/ADVICE .17 .14

223 SOLVER .21

224 IMPLAIID.TATION .19 .22

225 OUTCOME .20

EVALUATION
226 CI OUTCOYZ .17

232 DISTIRIV:TALITY .21 .27

HYPOIRESIS 45g: The Story Completion measures of Coping Style dimensions will be
post,ively related to the SAI Good Coping measures in the five
different behavior areas.

NONACADEMIC
T.4:.; ACHIEVE.

205 STANCE

206 ENGAGUES:

20' MIT,ATION

200 AID/ADV:CE

:09 SOLVER

2:0 ITLAEMENTATICN

211 OUTCOME
EVALUATION

217 OF OUTCOME

215 INSTRUMENTALITY
TOTALS

219 STAKE

220 ENGAGEMEW

221 INITIATION

222 AID;ADVICE

223 SOLVER

22.

225 sAPTCOME

rVALVATION
'2o 0 ovrcom

is

37 42

SAT SAI

TAIL ACE. TOT. SCORE
13 14 10 14

.16

.11

IMPLERMATICW .21 .24

I61_.112 .70

.21 .17

1NSTIOWNTA1.ITY .72

.16

.22

14

1 1

INSTEUMMTS: Story Completion
and SAI

VARIABLES: Story Completion Non-
academic Teak Achievement
Coping Styles x SAT Good
Coping Measures
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iirpornr,ls 46 The Sent, no I .nepl, t ion M. of ( .,p1 Iv 11'., t Iv, F1, v111 hi

pointy( ly r.Inted to the :.Al good cop' *g mew or, a In 1111 name

bhayior areas.

SAI

TASK

37 ACNIEVEMIT

38 AUTHORITY

39 AGGRESS/OH
INTERPERSONAL

40 RELATIONS

41 ANXIETY
TOME

42 SAS SCORE

103 86 95

COP. 1.11. (OP. 111 I .

Al/ eh'IS:(t1 J 11100111. Al./ 11 EY

10 14 10 14 10 14

77 68

rnp II,. (', 111.
.21 1' .(11.

10 14 10 14

112
lirrA1

(.0P. FF1,
10 14

IA I,(111* iS '4.,1.1114 ItMplatliM

VARIABLES: s,nt(nt, CopInv hitectIve-

met., a SA1 (.00t Coping

Mt A MU r,

HYPOTHESIS 47: The Story Cmpletion measures of coping effectiveness will be

positively related to the SAI good coping measures in the we

behavior areas.

157 185

Story 3 Story 5
AGcRESSION AUTHORITY

SAL 10 14 10 14

TASK
37 ACHIEVEMENT .15

38 AUTHORS:I .17

39 AGGRESSION .16

INTERPERSONAL
40 RELATIONS .17 .18

41 ANXIETY .14

TOTAL
42 SAI SCORE 1.1

171

Story 4
ANXIETY
10 14

.14

.15

199
Story 6

ANXIETY

10 14

TNSTRUNENTS: Story Completion
and SAI

VARIAALES: Story Coping Effectiveness
A SAI Good Coping measures

143 129 213 227

Story 2 Story 1 Story 7 TOTAL

IPR A - TA NA - TA COP EFT

10 14 10 14 10 14

.17

HYPOTHESIS 48s: The SAI Good Coping scores will be positively related with

the Story Completion positive Affect measures.

SAT
TASK

37 ACHIEVEMENT

38 AVFHORITY

39 AGGRESSION
aTERPERSONAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAS SCORE

INSTRUMENTS: Story Completion

and SAI

VARIABLES: Story Completion Positive

Affect Measures
Good Coping Score,

131 145 159 173 187 201 215 229

Story 1 Story 2 S.tory3 Story 4_ Story 5 Story 6 Story 7 TOTAL

PCS. AFF. P06. AFF, PCS, AFF. POS. APP. POS. AFF. POS. AFF. pos. AFT. POS. AFF.

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

-T-

.16

-.14

HYPOTHESIS 456: The SA1 Good Loping score:, will be negatively related with

the Story Completion Negative Affect measures.

132 146 160

Story 1 Story 2 ',tore 3

liFO.AFF. NLG.AFF. NCC.AFF

SAL 10 1- 10 14 10 14

TASK
37 ACHIEVEMENT

38 ArlicatrY

39 AZCRESSION
INFENNSSONAL

40 RELATIONS

41 Amirry
To

42 SAI SCOSE

TNSTRUNENTS: SAI and
Story Completion

VARIABLES: SAI Good Coping x
Story Completion
Negative Affect

174 188 202 216 230

qt,ry ± Story S Stare 6 Story 7 Tarn
\rc.mr. NIC.AFF. hPi.1Ft. A1C.AIF. NEC.AFF.

10 14 10 14 10 14 10 14 10 14

.11 .17

.14

1.
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"POTHFSIS 49s: The Cpin, storks viii he poeltively related
with the Sprtince Lompletion positive affect measure'.

72 81 90 99 107 116

INSTRUMMTS:

VARIABLES.

'A1 Jane

I.ntInce Completion
'.Al Cowl C.01,4

Strmence Completion
Positive Affect

POS.AFF. POS.AFF. P0%.AFF. ros.Arr. mr.Arr. TOTAL
7ASICACII IPR AFTOORITY Ai. /IETY AGCRESS1ON POI APE._

SAI 10 14 10 14 0 110 14 10 14 14 10 14

TASK
37 ACHIEMENT

38 AUTHORITY

39 AGGRESSION .16

INTERPERSONAL
40 RELATIONS .15

41 ANXIETY .14 .15

TOTAL
42 SAI SCORE

HYPOTHESIS -9b: The EAI Good Coping score will be negatively related with INSTRUMENTS: SAI and
the Sentence Completion h ;ile and Dep 22222 ve meaaurea. Sentence Completion

VARIABLES: SAI Good Coping
Sentence Completion
Hostile and Depreaaive
meaaures

37 38 39 40 41 42
SAI SAI SAI SAI SAI SAL

7,SK IT'. AUTHORITY AGGRESSION IPR AVKIETY TOT. SCORE
SENTD.CF COM,. li 14 10 14 10 14 10 14 10 14 10 14

TASK ACHIEVE.

69 HOSTILE
TASK ACHIEVE.

-.23
----4-----

-.26 -.19

70 DEPRESSIVE
IPR

78 HOSTILE -.30 -.18 -.31 -.16! -.28 -.18 -.19

IPR
79 DEPRESSIVE (____

AUTHORITY
87 HOSTILE -.18 -.28 -.16 -.26 716 -.20

AUThORITY
88 DEPRESSIVE

ANXILIS
96 HOSTILE -.18 -.17 -.29 -.14 -.23

ANXIETY
97 DEPRESSIVE .18

ACCRESS:ON
104 HOSTILE -.16

ACCRES'XN
105 DEPRESSIVE

TOTAL
113 HOSTILE 36 -.70 -.32 -.40 -.30 -.42

TOTAL
114 DEPRESSIVE
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INIIMIESIS SO: The 0,topntIna1 VnIwn IntrInnle tnen4ur,ft will to

po,itIvtIy relood with the S.ntnce and Story Total

' 'pine dlmwobfon ineaburtn.

OttopAtl.nol
Si 1 1M. . and Story
C.mph I i.n

VARIABLES: ortonutIonal Values.
IntrinnIc N. immures x

Strit.nc, and °tory Total
Coping dimcnsfons

14 15 16 17 19 20 2

(Xff.vri-

CREAT

27 79

OCC.VAL. OCC.VAL. (X(.VAL. OCC.VA1. OCC.VAL. OCC.VAL. oCt.V6L. OCC.VAL.

ALTRVISM ESTHETICS MOM MANYF.10%T SLLF-SATIS mmi.s7im 7ITY VAPIETY TOTAL

10 14 10 14 10 14 10 14 )0 )4 10 )4 10 14 10 14 10 14

TOTAL
108 ATTITUDE .29 -.14 -.15 .17 -.17

TOTAL
109 STANCE .15 -.17 .16 .10 .15

TOTAL

110 ENGAGEMENT .22 -.21 .17 .11 .19

TOTAL

111 AID/ADVICE .19 -.25 .16 .12 .21 .14

TOTAL
112 conrc EFT. .22 -.18 .26 .17 .20 .15 .19

TOTAL
219 STANCE ,17

TOTAL
220 EV..AGEMNT -.14 -.14 .14 -.15 -.15

TOTAL
221 INITIATION -.14 -.16

-.16

TOTAL
222 AID/ADVICE -.15 -.14 -.15

TOTAL
223 SOLVER

-.16
TOTAL

224 IMPLEMENTATION -.14 -.16 -.19
TOTAL

225 ourcom -.18 -.16 -.22 .18

TOTAL EVAL.

226 OF ourconz
-.15

TOTAL
227 COPING EFT. -.17 -.17 -.17

-.14

TOTAL
232 INSTRUMENTALITY

-.14 .15 -.16

HYPOTHESIS 51: The Occupational Values Intrinsic measures will be TNSTRUMENTS: Occupational Values

positively related with the SAI good coping measures.
and SAI

VARIABLES: Occupational Values
Intrinsic measures x SAI

good Coping measures

SAI

TASK
37 AZHIEVEMEY:

38 AUTHCAITY

14

OCC.V=L.
ALTR,:SM
10 14

.15 .15

AC.CRESSION

INTU:PERSOhAL
40 RELAIIGNS .16

41 ANXIETY
TOTAL

42 SAI SCORE

.20

.17

15 16 17

OCC.VAL. OCC.VAL. OCC.VAL.

ESTIETICS tNDLP. MANtr.F.Mr 7

10 14 10 14 10 14

I-.19 -.25

.24 1

.17 1

i

-.17

-.19.19

19 20 2!

C(C.xL.
CREAN 1T1'

27 29

TOTAL.
OCC.VAL. OCC.VAL. OLC. VAL.

SE'F-SATIS VTEL.STIM VARIETY 1NTN1NS1C

16 14 10 14 10 14 10 14 10 14

.21 .11

.19 .14

.19 .17 .15 .18

.17 -.14 .17

.15

.21 . 5 .19 .14
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}NMI 'fiv LonA. 1'1,11 VOltivn I lit r In. I 'no, or 6 w1 'I

ntgatIVL1/ leIntJ with VIt wn 1.10 Attie,

14 15 26 17 19

ja
%fl( -'AtiS

2
0tt 'JAL

TNIFi:0174

ito.on141,:s

VAM IA Id

71

l'Pri6111;11i

iruc,q,,ti.nn1 %Wm', cod

Vi Ur --I I If(

(1.41i1.11xal

hartroAc in, s

VI1W "I life Active

27 21_
te

$7» 7171-tir4J76
ett,r.wAh

AL1PoISN

(0( JAI
INOFP

On WI.
MANet.PI:NNI

14 14 14 14 14 14 14 14 14

LOCUS OF
43 CONTROL .16 -.14

ACADFWIC
44 LOCUS OF CONT.

-.20

ACTION -
45 INACTION -.14

-.14

IFINEDIATE

46 DELAYED
RATE oF

47 LCTIOc
-.15

INTRI :.SIC -
4P EXTRISIC

TASK /CH. -
..9 !PR -.17 -.22 -.20

COMPETITION -
50 co-oe:RATIam -.19

INUIT:10E6T -
51 INTEPLEPENDENT .16 .24 -.111

".e.RNED STATUS -

52 aESTOWTD STATUS .15
.16 .22 .21

CONFRONT -
53 AVOID

.16

SE'F-INITI.
54 01.-ER INITI. .15

SELF SOLVER -

55 OTHER SOLVER
SELF-JOTNT

56 IMPLLMENTATION .19

34STROiCtIT -

58 FANTASY -.20

CONT./EXPRESS-
59 WITT S ACCEPT. -.23 -.27 -.30

ACT /PASS.
60 UNOilt STRESS

POS./NEG. a

61 SELF-CONCEPT .23

VIEW OF
62 LIFE .20

TC.AL
63 SCORE

raoawesio 53: The Occupational Values intrinsic measures will be positively

related with the ;tory Total Positive Atfect measure and the

Sentence Total Positive measures.

TOTAL STORY
229 ?OS n2FECT

TOTAL ',IN,.

116 POS. 6YeECT

14 15 16

OCt.: L 0CC.,-.1.. OCc VAL.

ALTRIIS EsTpx.r:-3 INr.7.p.

la ,i. :o 1, 10 1.

! .15
1

4 - 1
i

-21-- 1

_1---- -L-...-

INSTRVNENTS Occupational Values and

Star- Completion

VARIABLES: Occupational Values Intrinsic
Measures x Total Story and

Total Sentence Positive
Affect measures

17 19 20 21 27 29

OCC.VA1. OCC.VAL. OCC.VAL. OCC.VAL. OCC.VAL. TOTAL

MANAuFMRT SLLF-SATIS 1N,EL.STIM CREATIVITY VARIETY _INTR1NCIC

10 14 JO 1. 10 14 10 1. 10 14 10 14

.15

MYPOTHESio 54: The Occupational Values intrinsic measures will he oegativelv
reIntd with Sentence local hostile nd Dcpre,*ive Aftect end
with the Story Complccten total Negative Affect.

16 17

ivr_ym. J,,,,
1.!: 1`. MAN %.

10 t 10 -1

INSTRIWNTS: 0.coritiova1 Values end

S C.pletion and
vov1,11,n

VAWIAJIFS: Ittur,11,141 Values
Irt, nhie nt"1.1r, x

14
1AI 1

1,h 1,

10

I

111
I

.17

27

iv

Sentence rt rt ! hostile and

ltal Deo.. .ite Atfect

nr4 TA if Sr. Nccitive Affect

ro

I I.
c

10
----T--

171 ..1$

1.1

-.IA
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HYIT/THEIh it 6CCOVAIII 1.1 V.I.,n rxilInniL to will

114.41 ',10..04.. And Story1,.'1

Coping afini to. ion an

IN..1111 M. I.

VAPIAnil

tI I ,
01141 y

I ....I. 1 111
I lull Vial tw

oiri. it V...r.0 4
nttnt.'

ry Total
Coping misurNI

IR 22 23 24 75 21 28 30

oCr.vAL. OCC.VAL, ofc.vAl. (le( WO. W.Va. 00".Vel. ixr.VAL.

SVCESS SfrORITY PRESME ECON. Pi F. AY.41.1ATr. tYIRINSIC

S10ey 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

TOTAL
219 STANCE .18

TOTAL
220 EMACEMENT .17

TOTAL

221 INITIATION
.14

.16

TOTAL
222 AID/ADVICE .14

.15

TOTAL
223 SOLVER .15

TOTAL
224 IMPLEMENTATION

TOTAL
225 OUTCOME

.16

TOTAL EVFL.

226 OF OUTCOME
TOTAL

227 COPING EFF.
.14

TOTAL
232 INSTRUMeTALITY

SENT. TOTAL
108 ATTITUDE

.14

TOTAL
109 STANCE .14

TOTAL
110 ENGACETOZT

TOTAL
111 AID! maICE

TOTAL
112 COPING EFF.

-.14 -.14 -.16 .10 -.19

HYPOTHESIS 56. The Occupational Values Extrinsic measure will be

negatively related with the SAI good coping measures.

INSTRUMENTS: Occupational Values
and SAT

VARIABLES: Occupational Values
Extrinsic measure
SAT Good Coping

18 22 23 24 25 26 28 30

OCC.Vtt. OCC.VAL. OCC.VAL. OCC.M. OCC.VAL. 0CC VAL. OCC.VAL. OCC.VAL.

S 'ESS SECURITY PRESTIGE ECCN. FLT. SURROUND. ASSOCIATES FOL.FATHER EXTRINSIC

SA/ GOOD COP. 10 1. 10 14 10 14 10 1. 10 14 10 14 10 14 10 14

MEASURES
37 TASK ACHIEVE. .19 I .17

38 AUTHORITY .16 -.16 -.15

39 AGCRESS:C,,

18

TNT LAPYRAAL
40 RELATIONS

-.15 -.1d

41 Ar(IETY 1
- 15

707AL Ji

42 SAC
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nYPOTUL",IS 57 llo Occupational Moe& 1.,trInmic swaftuve will be mealively tx.sipati..nal Valor,. And

related with Active memoirA of V1twit .if
d 111c

VAXIAni ES II. corn i.nal Value Irstrinsic

. axon A it Views of 1.1fai

IA 22 23 24 25 26 IS

Active Measures

OCC.VAL. OC.VAL. OCC.AL. OCC.VAL. OCC.VAL_.

lliknOUND

OCC.101
ASSOCIATES

OCC.VA1,
1,01..fA17lE8

fxr.VAL.

SrccESS SECUPITY Rana ECON. PET.
EX781144C

Viii 14 14 14 14 14 14 14 14

LCr.11.S OF

43 CONTROL -.18

ACADEMIC
44 LOCUS OF CONT.

-.15 -.14 .24

ACTION -
45 INACTION .16

.14

IMMEDIATE -
46 DELAYED

.14

RATE OF
47 ACTION .18 .18 .15

INTRINSIC -
46 EXiMSIC

.19

TASK ACH. -
49 in .25

-.16 -.27

CONTETITION -

50 CC-OPLRALION
INDEPENDENT -

---

51 INTEIDEPEDENT
EARNED STATUS -

52 BESTOWED STATUS -.19
.17 -.19 -.21

cosvaarr -

53 AVOID
-.28 -.16

sra-rsur.
54 MR 1117I.

-.17

SLIT SOLvEa -
55 CM= soLves

Mr-JOINT
56 IMPLEM,ENTATION -.16 .18 -.19

INSTRUMENT -

58 FANTAS. .21 .18

COAT./EXPRESS-
59 IVITY 1. ACCEPT. .20 .20 .14 .30

ACT./PASS.

60 UNDER STRISS
.15

POS./NEG.
61 SELF-CONCEPT

VIEW OF
62 UTZ

TOTAL
63 SCORE

-.14 -.14

111POTHESIa S8 The Occuaatiocal Values Extrinsic measures will be negatively

rel,ted with the Story Totzl Positive Affect measure and the

Sentence Total Positive Affect measure.

ix 22

WC.VAL.
';1'."CF

10 1. IC, i4

:::TOBY TOTAL

229 PO6. .S ;:CT

SEYTENCE TOTAL

lie K2. AFFECT

:3 24

OCi VAI.

pRi.stInL EC."N. RFT.

to 1. 10 14

INSTRUMENTS: Occupational Values, Story and
Sentence Completion

VARIABLES: Occupational Values Extrinsic
measures it Story and Sentence

Total Positive Affect

25 26 :s 30

ore ,. At OCC . 11 . OCC NAL . OCC.I. Af..

s "10:7.13. ASSOC,A.''C FOL.,..TI,FR I'ViltrySTC

10 14 in 17. lo 14 70 14

1

HYPOTHESIS 59 The Occupational Values Extrinsic measures will be

positively related with Sentence Completion Total
Hostile and Ttal Pepressiie Affect Measures and the

Story Completion Total Negative Affect.

VIII.

113 liftTILE

TOTAL--1....--.

TOAl. re-Y
:AO ..41.. Al IVI-. Al, r F. T ' :ll I

IS 22

Cl*C.VAI . oeC AI .

:',,i'li-:. . VI. ON

-1-0 14 10 1.-r__-.....

OCC.VA

10 14

.18

ISSTWESTS: (4coaattauoi yiluea And

Ceplctioa
VARIARIfc: OccopatIonAl VAue4 Extrinsic It

Sonlme Ttal H tilc and
TtAl epresato

:5 2e, 2$ 1,1

Os 1' AI . A i 1AI Os , V A 0,, II .
_....

.1 h, 01-',.' AS,q it -. 01. \ : a I \IRixsi,

10 I 10 .. 10 --.- f 4 -11- Id

-1--
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1.A1.1) TAI II'. 1( t'.f (1)1,111A 1 11P..; ,1A(.1: 11T

OVPOTME',18 64 TL, statue Itvel twamtrett f tklopnt1"4a1 A,piratien.
(0 copatio4u1 repectation, and ithmatital A.piretion
will h. theJtivtly related with the Story T "tal

Cping DiesenftIon measures.

rx7.

OirICPATIINAL

31* A:PIRAT/1/1
OMPATIIKAL

32* E7PECTATION

MCATIONAL
36* ASPIRATITI

219 270 221 222 1t3

nITAt 14TA1 14VAL TO4/1 T4TA1

Y:/thCf ELf.AUfMnif TaiiATilin AID/Alflitit SOlViit

16 14 I4 14 10 14 10 14 ID I'.

.16

.14

1.0.14111. IS- A leitnti,410 lot, rent Invet tory

1,ry ( "mph t11+

VARIAAW.: AtOrnifon,
IR cur,..tb,.1 frpectatloo and

A,pictitim a Story

'Paid L,ping Disunsion measures

275 274
_141A1 Tql/d,

to I( Or. LvALAtinc.

10 14 10 14

732

IOTAL
11.STRIMMT

-10 14

F.1.

.15

HYPOTHESIS 61: The status level measures of Occupational Aspiration.
Occupational Expectation, and Educational Aspiration
v.11 be negatively related with the Sentence Total

-Coping Dimensions measures.

108 109 110 111 112

-OTAL TCEAL TOTAL TOTAL TOTAL

WfTITUDE STANCE EhCACEME-T AID/ADVICE COP. EFF.

10 14 10 14 10 14 10 14 10 14

OCCUPATIONAL
31* ASPIRATION .16 I -.15

OCCUPATIONAL
32* EXPECTATGM -.14 -.18 -.16 .15 -.19 -.22

EDUCATIGNAL
36* ASPIRATION -.17 -.15 -.15

INSTRUMITS: Occupational Interest Inventory

and Story Completion

VARIABLES: Occupational Aspiration, Ex-
pectation, and Educational
Aspiration x Sentence Total

Coping Dimension measures

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables. if

positive are actually negative correlations sod,

if neg...iw are actually positive correlation*.
That is, the lower the number the higher the
aspiration or expectation level and vice versa.

HYPOTHESIS 62: The status level measures of Occupational Aspiration.
Occupational Expectation, andEducationalAspiration will
be negatively related with the SAI Good Coping measures.

OCCUPATIONAL

31* ASPIRATION
OCCUPATIONAL

32* EXPECTA7ION
EDZCATIOKAL

36* ASPIRATION

37 38 39 40 41 42

SAI SAI SAI SAI SAI SAI

TASK ACH. ACITORITY AGGRESSION IPR ANXIETY TOT SCORE

10 14 10 14

-.16 -.16

-.20

10 14

-.16

10 14 10 14 10 14

--__1----

-.15 -.16 -.20

INSTRUMENTS: Occupational Interest Inventory

and SAI
VARIABLES: Occupational Aspiration.

Occupational Expectation, and
Educational Aspiration x LAI
Good Coping esasuree.

*Remember that these Variables are reversed.

Thus, any correlations involving these
Visitable*, if positive are actually negative
correlations and, if negative, are actually

positive correlations. That is, the lower

the number the higher the aspiratioo or
expectation level and ivee versa.
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121.11.A.1.10 TAW 01__`11(1.111(y.r 114,1111 - 1' III

hYOTIIESIS 63: The stator level Lahores of Occupfttiona; t.,plrnt ion,
Oecupvtiooal Lep. tort ion, and Stint nt 1 onal Alit r it fun
will he n..ativ,ly vlated with the active r.ponst
metisLres of thc Viewa of Life.

1:-51111114* op ,II, no! Ii,,, t oet Inv, ntotv
awl V t v of I

Ix .ole.ot 1, nol A. p1 Yea ton,
txtupat lion! I 01. lot Ion, and

'dux/atonal Aspiration

V1..:11 of Life

31* 32* 36*

occ.m. OMANI% OCC INT
OCC ASP OCC.1NT. En. ASP.

14 14 14

LOCES Of
43 coma

ACADEMIC
44 LOCUS OF COT. *Remember that these Variables ere reversed. Thus,

any correlations involving these Variables, if
positive are actually negative correlations and,if
negative, are actually positiic correlations- Thep

ACTION -
45 INACTION

IMMEDIATE -
4o DELAYED -.18 is, the lower the number the higher the aspiration

or expectation level and vice versa.RATE OF
47 AcTIcs

rsTRINsIc -
44 EXTRINSIC -.18 -.14

TASK ACM. -
49 1PR

COM1ETITIO: -
56 CO-OPERATION .15 .29 .23

INDEPENDENT -

51 11V7ERDEPE2 DENT

EARNED STATUS -
52 3ESTOWED STATUS

CONFRONT -
53 AVOID -.17

SELF-INITI.
54 OTHER MITI. -.18

SELF SOLVER -
55 OTHER SOLVER .14

SELF-JOINT
56 IMPLEMENTATION

IttSTROILMT -

58 FANTASY
CCM/EXPRESS-

59 IVITY 6 ACCEPT. .14

ACT./PASS.

60 UNDER STRESS
Ptib./NEG.

61 SELF-CONCEPT
VIEW OF

62 LIFE
TOTAL

63 SCORE

HYPOTHESIS 64' The statos level measures of Occupational Aspiration,
Occupational E,aectation, and Educational Aspiration
will be negatively related with the Story Completion
Tot.-- Positive Affect measure and the Sentence Completion

Total Positive Affect measures.

OCCUPATIO\AL
31* AS?/RATIO:,

OCCLOATIJ,tL
32* T.,01.C-AT:7 N

1.0UCAT:tAkL

ASFIKAFION

229 116

573:1 TOT. SFN;.TOT.
20c v 'OS AFF._

1.) 14 10 .4

1

INSTRUMENTS: Occupational Interests Inventory,
Story and Sentence Completion

VARIABLES: Occupational Aspiration,
Occupational Expectation,
Educational Aspiration x Total
Story and Sentence Positive
Affect maasures

*remember that these Variables are reversed. Thus,

are correlations involving these Variables, if
peAtive art actualle nee:qv:E. correlations and, if
111,aitve, ore actualls positive correlations. That if,

the lower tle nu.,ibtr the MOLT' the aspiration or

espectatiun level and vice versa.

HNINYMESIS 65: The .tatns lev,1 measures of Occupational Aspiration,
Occupational bNi.ectaifen, and rducatiunal A.pirAti.m will
be posititelv related with tho Sentence Cor,lett:n roull
most.14 and Dt7recsise Aftct sica.tile,, and the <tiry
Comp:etien Total Nesativ, Aftect measure.

tsTi, ,'AT:MAL

1.* Asr,,Ari.CV

ot't "1, .O

1". A, it'.
11. I1

11:

O-11 1.

'11 eel

1cl
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in-n.1: he II Aspir.tt

10111 to.. 11. .1101 Total
ft, no, It e Alf +..r -urea and

T.tal il. ty Neotti.e Affect

r teat the.. V.Iria!,1eN are teeete4. Thus,
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Iffi111n18 66 There v111 he poaitfv. relationshipm between the Intel:lair
nAcnpati,mal VAN,. end the cr1 t.rlon meAsures.

2

3

4

S

6

7

8

9

10

11

12

13

ACHIEVEMENT

MAIN
ACHIEVEMENT
READING
ACHIEVEMENT
C.P.A.
IRS

TASK ACHIEVE.
IRS

AUTHOEITY
IRS
111
IRS

IMPLEMENT.
IRS
SELF-ASSERT.
IRS

INITIATION
IRS

SOLVER
IRS
AGGRESSION
IRS

MIMI

14 15

11C( V/1,,
1./Ti0 1 ICS
10 14

I f, 17 19
011 , VAL.

7111.:411-g

70

ot.t .VAN .

..!,/.17.1
10 14

M 110

11(1 .VAl..
11.1111..

10

tint.m.r,41 fit
10 1410 14 14 111 14

.14 .20 14

-.17 .14 .17 .18

.20 .14 .21

.25 .15

.15

.16

.26

.14

.14 .15 .22

.17

.17 .16

-.16 .14

iNsmaTuls. 'A.0/.411.410 341048,
M1,1eve-Nnt RAI

VAPIAILE;: (e,vootionol intrinsic

Volo.a ititerion

21 27 29

101 VAS .VAN

e1 MTV i V/W..11 FY- 101111'.
10 14 10 14 10 14

.19

,24

ernmEsrs 67: There mill be negative reistionehlne between the Extrinsic INSTRUMENTS: Occupational Values,

Occupational Values and the criterion me .
Achievement, IRS

VARIAILES: Occupational Extrinsic
Value* x Criterion mesevres

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATE
ACHIEVEMENT
READING
ACHIEVEMENT
C.P.A.
IRS
TASK ACHInE.
IRS
AUTHORITY
IRS
IPR
IRS

IMPLEMENT.
BRS
SELF-ASSERT.

IRS
INITIATICO

IRS
SOLVE'
BIS
AGGRESSION
IRS
ANXIETY

18 22 23 24 25 26

OCC.VAL. OCC.VAL. OCC.VAL. OCC.VAL. OCC.VAL. OCC.VAL.

SUCCESS .7ECIIIITY PRESTIGE ECON RET. SURROJND. ASSOCIATES

10 14 L.. 14 10 14 10 14 10 14 10 14

-.15 -.21 -.15 .15

-.15

-.16

-.14 -.17

-.14 .141

. 1 5

-.18

-.15 -.18

-.18

-.14 -.19

-.23 -.15

-.18

.16 -.14 -.19

28 30

OCC.VAL. OCC.VAL.

FOL.FATHER EXTRINSIC
10 14 10 14

-.19

-.22

-.15

-.15

-.14

-.15 -.18

xyamtsis 68: There will be negative relationshipabetween the status levels of INSTRUMENTS: Occupational Interest

Occupational Aspiration. Occupational Expectation, and Educational
Inventory and Achievement

Aspiration and the criterion measures.
IRS

VARIABLES: Occupational Aspiration,
Occupational Expectation
and Educational Aspiration
a Criterion *exeunt.

ACHIEVEMENT

31* 32* 36*

OCC.TAL, OCC.VAL. OCC.VAL.

OCC.ASP, OCC.EXP. ED. ASP.

10 14 10 14 10 14

2 MATH -.32 -.35 -.37 -.44 -.52

ACHIEVEMENT
3 READING -.41 -.28 -.37 -.35 -.46 -.47

ACHIEVEMENT
4 C.P.A.

FRS
-.30 -.26 -.35, -,.35 -.39 -.44

S TASK ACHIEVE. -.15 -.18 -.21 -.17

IRS
6 AUTNDUTIT -.19

1141S

7 IPR
IRS

8 IMPLEMPXTATION
nisti

22 .17

9 SOF-ASSERTION
ous

10 MTIATION
;.s

:1 sOLVER
uw;

'9 -.21 - IS

1: A 61'4..0%

*Remember that these Variables are reversed. Thus,

any correlations involving these Variable, if
positive arc actually negative correlations end, if
negative, Are Actually positive co:relations. That
16, the lever the number the higher the aspiration or
expectation level and vice versa.
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I
I.AND TAISi PS or ..11 T.11. I. Alt, CloRI-1 AT IIPIS .13iv,r_111

Hylqin,hA% w, ,t, r. u111 In Ao.,,11,v ,4IBLI. ,14.1 bet. ....mil the
IN,..ipumrm. 0,,,,pAil.nia 1111,reat

0,111,4,1,.mi (ntLre.t dfhirtowcv attire and the
Jov.01"ry, A.111.v.ment ANS

Crite rion eva4urLs
VAILTAKI ES : fit t 1.1,..I i..0.11 Interest

OINLrepnoLy a Criterion

1: is NICSIMr1,411

,,, , ..,r IC1 IN r

10 14 10 14

ACHIM/VONT
2 MATH -.16

ACHIEVE IT
3 REARING

ACHIEVEMENT
4 C.P.A. -.15 -.16

BRS

5 TASK ACHIEVE.
BRS

6 AUTHORITY
BPS

7 IPR
BPS

8 IMPLEMENTATION
BPS

9 SELF- ASSERTION

BRS
10 INITIATION

BIS

11 SOLVER
BRS

12 AGGRESSION
!RS

13 ANXIETY

HYPOTHESIS 70. There will be a positive relationship between the SAI

good coping measures and the criterion measures.

37 38 39 40 41

AUTHORITY
SAT SAI SAI

ASr Ar=. AC---RISSION in ANXIETY

10 10 14 13 14 10 14 10 14

ACH/EV1NENT
2 MATH .29 .27 .21 .20 .26

ACHIEVEMENT
3 READING .19 .16 .17 .18 .14

ACHIEVEMENT
4 C.P.A. .32 .17 .18 .15

BRS

S TASK ACHIEVE. .22 .15 .16 .18

BRS
6 AUTHORITY .16 .15 .L9 .14 .14

IRS
7 /PR

BRS
8 IMPLEMMATION

BRS

.151 .17 .17 .14 .14

9 SILT-ASSERTION .16 .20
BRS

10 INITIATION .17 .27 .15 .20 21 2g
BRS

11 SOLVER .20 -.17 .15
ERS

12 ACCEESSION 17 16
ARS

13 ANXIETY - 39 -199 ----J.:4 1g .16 -.14 .14 L

42

SAI

TOTAL.
10 14

.32

.17

22

.21

.20 .16

.17

27

INSTRUMENTS: SAI end Achievement - BRIJ

VARIABLES: SAI Good Coping smamorms
x Criterion
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HYPOTHESIS 71: Th. r will t.. n prohl I i I( 1"..1.1p 1twi n IL. VI.
11iv active rasp .rthf tn. 4..ort and I114 LH Ir ni on rtnnnurot

2 3 ". 5 6

'.1' .11 P !'

we ,.T

7

1.4(5

1141

(2(4(111A11(P.I:c1P(.E

H

BPS

1:..1,11MHITS:

VAR./OW.1A:

9

III

10
PPS

DOTI.

Mos of Lite
146
V1.ws of 1,11c

BPS

11

' WV:

Athiovement

- AchIPtment

12 13
PPS

ACA.PPSS.

14

CAS
A( InE9E. At III !F

P'AL:NC

A(1111 'F. MS (4(..
CRS

'eLV-AW.
14

SOLV1P ANXIETY
Hilii C.P P. TA'.K ACH I, Ill. IMPLE.

14
VA1 14 14 14 14 14 14 14 14 14

LOCIS Of
43 CONTROL

ACADEMIC
44 LOCUS OF CONT. -.23

ACTION -
45 INACTION

IMMEDIATE
46

-.14
DELAYED
RATE OF

47 ACTION
INTRINSIC

48
-. 18

EXTRINSIC
TASK ACH.

49 -.15

.17

IPR

COMPETITION -
50 C0-OPERATION -.21 -.14

-.14

INDEPENDENT -
-.19 -.21 .18

51 INTERDEPENDE:T
i.A8:-:ED STATUS -

STATUS

.22

.17
-.16

52 BESTOWED
Ca/FRONT -

.17

.2253 AVOID
SELF- INITI.

.16

54 OTHER INITI. .14

SELF SOLVER
55 MEE SOLVER

SELF-JOINT
IKPLENEITATIOM .14 .21

56

TESTAMENT -
58 FANTASY

CONT./EXPRESS- -.14
59 6 ACCEPT. -.16 -.17 -.18 -.15 -.20

IVITY

ACT./PASS.

STRESS
.14 .14

60 UNDER
POS./NEC.

61 SELF-CONCEPT

.20

-.12 -.15
.16

VIEW OF
622 LIFE

-.23

.14
-.19TOTAL

63 SCORE

HYPCTMESIS 72: There
and

areas

ACHIEVEMENT
2 MATH

ACH1EVEWNT
3 READING

ACHIEVE/ENT
4 C.P.A.

IRS

S TASK ACH.

BIS

6 AUTHORITY
BRS

7 IPR
IRS

8 IMPLEMENTATIM
IRS

9 SELF-ASSERTION

IRS
10 INITIATION

IRS

11 SOLVER

IRS

12 AGCRESSION
IRS

II ANXIETY

will be a positiv? relationship between the criterion measures INSTRUMENTS: Sentence Cospletion-Achievement

tle Sentence Completson coping style variables in the different IRS

VARIABLES: Stance a Criterion measures
of behavior.

Ion 53 92 74 65 109

SINCE STANCE STANCE STANCE STANCE STANCE

P:T.RE:(SION A--.PDV.TY .NXTETY IPR TASK ACH. TOTAL

0 1= 10 1) 14 10 14 10 14 10 14

.33 .22 .15 .27

.25 16 .21 .17 .26

.22 .16 .26 .27

.15 .14 .16

.14

.14 .14

-.14 .14

.17 .16 .19

.15
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IS is r v111 LP a p,Alt.1 rr r Intl., Lip to.twi 11, crItorInn ro,neuree

end the, Sentem.. Ormpl. I id, cp1.4 niy1i ver101. In I Ili dill.r,nt

area* of behav:or.

IN' THINI NTS

VAP(ANIIS.

cme
A. vt 014

( criiIi
eft 11.1111(

IN1 A4 91 7; 6 lin

NC/a I111 r'.(At! rir E Al 1114 r Fln.A1 Va.Af 11.I.A( I MI NT

MA kJ '441,114 A' '1110,1 ry ANY I- ri I II 11

10 14 16 14 10 14 10 14 10 l 10 14
ACHIEVEMENT

2 INTO .19 .16 .20 .14 .21
ACIIIEVEMENT

3 READING -.17 .15 .15 .16

ACNIEMENT
4 C.P.A. .17 .20 .18 .15

BES
5 TASK ACHIEVE. .22 .17 .14

BRS

6 AUTHORITY .21, .16

13AS

7 IPA
bRS

8 IMPLEMENTATION 18 .19 .16

bRS

9 SE-3:- ASSERTION

ass

10 INITIATION .15 -.14 .26 .21

BRS

11 SOLVER 17

ARS

12 RESSICN .15

BRs
13 ANXIETY -.15 I - .15

HYPOTHESIS 74: There will be a positive relationship between the criterion mementos INSTRUMENTS: L'entence CompletiOn.

and the Sertenc. Completion coping style vari..bLes in the different areas Achievement-BRS

of behavior. VARIABLES: Aid/Advice x
Criterion seasures

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

AGAIEVEMENT
4 C.P.A.

BRS
5 TASK ACHIEVE.

ERS

6 ALTBOKITY
LDS

7 IPR
ERS

MPLETILNVATION

BRS

9 SELF-ASSERTION
BRS

10 INITIATION
ARS

11 SOLVER
BRS

12 =SESSION
LYS

'3 ANXIETY

207

IID;ADVICE
.CCAISSION
10 14

-.161

-.14

85

AIDIAD71c7
ArICRITT
10 14

.27

.19 .16

.21

.14

1

94 76 67

AID/ADVICE AID/ADVICE AID/ADVICE

ANXIETY IPS TASK ACH.

10 14 10 14 10 14

.17

_____L____

I .21

.22

.22

-.20 .26 I

.171

.17

-.19

111

AID/ADVICE
TOTAL

10 14

.14 .27

.15 .18 .14

.22

.16 .14

.18

14

19

20

.15

-.17 -.16

-512-



11Y147111e.ls

VI, 11'1 3

1A14 ' 111.11 I, 1 Ai 1,t,S 1. 111

75 Tlure w,11 h. e panItIve r. 1.ti.n.htp belW1,n II, er11,tlon ha wole,h and 11.

Sentenc,. cd.mpi't1n cup1u, htyle varInbits in Ow d111.reht arc... of 6aidv1nr

103

LFFt.
16 95 77

101..11E

68
coy j IF

117_
1 iFTTV

( y. EFt . COP,FFI .

Al 'KW] I I AW:111 rt. 1 88 TAr.y At (1 MAL

ACIIEY7V117

1. 18, 14 10 14 10 14 10 14 10 14

2 MA -H .22 .16 .20 .29 .74 16 .29 .23

AC%1E7EMENT
3 READIM .21 .14 .15 .27 19 .19 .19

AC'IEVENERT
4 G.P.A. .15 .20 .28 .17

MS
5 TASK ACE. .16 .17 .70

DRS
6 AUTHORITY .16 .14 .17 .19

DRS
7 IPR .16

BPS

8 IMPLEMTATION .15 .17 .14 .17 .18 .18

DRS
9 SELF-ASSERTION

DRS

10 INITIATION .23 .14 .24

IRS

11 SOLVER -1-
-.14 .19

DRS

12 AGGRESSION 14 .14

DRS

13 MIEN -.18 - 14

HYPOTHESIS 76: There will be a positive relationship between the Sentence
Completion attitude measures and the criterion measures.

82 91 73 64 108

AT-1TUDE AT:ITUDE ATTIIPDE ATT1T1DE ATTITUDE

ACT40IITY KAIETY TPR TASK ACE. TOTAL

10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 HATA

ACIIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

IRS

5 TASK ACE. .26

DRS

6 AUTHORITY .16 .16

IRS

7 IPA

IRS

8 IH7LENZSTATICN .26

9E5

9 SE1F-ASSERTION
LES

10 IN::IATION
ERS

.1 SOLVER
BRS

12 ACRESSION
IRS

13 ANXIETY

-.20 .17

23

-.15 .19

.19

.18

.14 .14

-.16

Itl%1WYWHTS: So ht. nce Cn,plet ton.

A, h ow no nt-Attl
VAR1A11 FS : Coping Lf (het. Ivenesa.

At If ~mlt

INSTRUMENTS: Sentence Completion,
Achievement -DRS

VARIABLES: Attitude x Criterion

measure*
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CO,pittion poki[11/. affe,t variable% and the criterion ftwourea,

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 PEADING

ACHIEVEMENT
4 C.P.A.

SRS

5 TASK ACH.
RAS

6 AUTHORITY

107 90 99 81 72 116

1..i ArF. MS AFF. 14,C.AFF. msdo. Pos.Arr. poG.Arr.

ALKerSJOK ArnionyTy r ETV IPR TASK AUL WEAL

I. 14 10 14 19 14 10 14 10 14 10 14

ARS
7 IPR

BAS

8 IMPLVENTATICIN
ARS

9 SELF-ASSERTICN
IRS

10 LiITLATION
ABS

11 SOLVER
ARS

12 AGGRESSION J .19

ARS

13 ANXIETY .17

.21 .14 .16

.15

j pt :.114 . Tfl I i.n.

AdliftlIfvfnt.nOS

VAKIAKIVS: 14nitnit P.%illve Affect
x neahurea

HYPOTHESIS 78a: There will be a negative relationship between the Sentence Completion

Hostile and Depressive Affect variables and the criterion measures.

HOSTILE
104 AGGRESSION

DEPRESSIVE
105 AGGRESSION

HOSTILE
87 AUTHORITY

DEPRESSIVE
88 AUTHORITY

HOSTILE
96 ANXIETY

DEPRESSIVE
97 ANXIETY

HOSTILE
76 IPR

DEPRESSIVE
79 IPR

HOSTILE
59 TAU ACA:PVE.

DEPRESSIVE
70 TARN: Atli/NE.

TOTAL
113 lasTILE

TOTAL
114 DEPRESSIVE

2 3 4

ACHIEVE. ACHIEVE. ACHIEVE.

MATH READING C.P.A.

.0 14 10 14 10 14

- 154 -.22

1

-.21 -.20

INSTRUMENTS: Sentence Completion,

Achievement

VARIABLES: Sentence Hostile and
Depressive Affects z
Achievement
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mr1 I I - Hs%

I 1111 mid
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I1

f'I /IF IY
14

,1(%

'.;141-71_
14 1%-

HOSTILE
104 kcc,,,,,Icli -.11 .16 .14 -.14 - 16 .17

105 AfGRELSION
IN

HOSTIIK
87 AUTHORITY

.15

DEPP!NSIVE
88 AUT11)RITY .14 .17 .20 .17 .27

HOSTILE
96 ANXIETY -.17

-.15 .14 .17 -.18

ioEPPESSIVE

97 ANXIETY

HOSTILE
78 IPA -.15 -.17 .17

DEPRESSIVE
79 IPR .14

HOSTILE
69 TASK ACH.

DEPRESSIVE
70 TASK ACH.

TOTAL
113 lOSTILE -.16 -.20 -.16 -.21 .15 -.16 -.17 .16

TOTAL
114 DEPRESSIVE

.16 .17 .18

HYPOTHESIS 79: There will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

BRS
S TASK ACH.

_BLS
6 AUTHORITY

BPS

7 7PR
BRS

8 IMPLEMENTATION
BRS

9 SELF - ASSERTION

BRS
10 ENITIATION

3RS
11 SOLVER

dRS
12 AGGRESSION

BILS

11 ANXIETY

INSTRUMENTS: Story Completion,

Achievement-BRS
VARIABLES: Ste-CO x Criterion

measures

149 177 163 191 135 121 205
Story 7

219

Story 3 Story 5 Story 4 Story 6 Story Story 1 STANCE
TOTAL

A:CRESSICP: AUT,WRITY -NXIETY ANXIET: IPR A - TA NA - TA

.0 14 10 14 1') 14 10 14 10 14 10 14 10 14

.17

-.19 .14 .16

.15

-,14

-.14 -.14
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VAR TAM : t 11,110 men' x
tr1t.Lri on ince.; re

Hinfrriii,Lis, no 71
and

ACZIEVEMENT
2 MTN

ACIFEVEMENT
3 READING

ACNIEVEMENT
4 G.P.A.

BRS

5 TASK ACH.

BRS

6 AUTHORITY
BRS

7 IPR

BRS

8 IMPLEMENTATION
BRS

9 SELF-ASSERTION
BRS

10 INITIATION
BRS

11 SOLVER
BRS

12 AGGIESSIG.4

BRS
ANXIETY

I I it a pool I lye re 1 at I ()mid p hr tea to tlix criterion ix,. sores
inv Story Citmr 1 et 1,n ccops:,), style dimensions.

150 17'i 164 192 136 122

Story 3 t

AtilBdPITY

yi Story Story 4 Story 2 Story 1
AccpLsS1(m ANXIETY AN X 1.,T/ 1PX A - TA
10 14 lf) 14 10 14 10 14 10 14 10 14

.10

.14

.15

.19 -.15 .15

.18 .14

-.16 ,14

.18

.17 .14

-.16

.14

205 720
Story 7 Ex.r.M.Y.MYNT

NA - TA Tarn
10 14 10 14

.16

.20

HYPOTHESIS 81: There will be a positive relationship between the criterion
measures ano the Story Completto. coping style dimensions.

2

3

4

5

6

7

8

9

10

11

12

1J

ACHIEVEMENT
MA
ACHIEVEMENT
READING
ACRIEVEMENT
G . P. A .

BRS

TASK ACH.
RAS

AUTHORITY
BRS

IPR
BRS

IMPLEMENTATION

SELF- ASSERTICN
BRS

INITIATION
BRS

SOLVER
BRS

AOCRES S I ON

BRS

ANXIETY

151 179 165 193 137 123

Story I Story 5 Story z Story 5 Story 2 Story 1
,74RESS.ON AUTHORITY ANXIETY AUIZTY

14

IPR A - TA
10 14 10 14 10 14 10 10 14 10 14

.22

-.15

.14 .16

.15

-.15 .16

14

.14

INSTRUMENTS: Story Completion,
Achievement-IRS

VARIABLES: Initiation x
Criterion measures

207

Story 7
NA - TA

10 14

221

INITIATION
TOTAL

10 14

,15

.16

.16
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ond th, ntnry conini.11"n .1,1n54 haylP d11%nnlonr

1',2 160 166 194 118
2

124 7Id.

It or I ..(2-.
A - lA 1,A

WIRIMY416 Nt"ri CMplItiOn.
A. ht. mnt- DRS

VAR1AnIF:- 1,/cc
011.r1011 OvASurell

272

7 VirAl.
- I I A liT/..utiit(-TE

14 10 14

'It: ryl '.t.
IA' (.Rf ',MN A1,11

r i S NI ory

b; I 67 A1:/
14 10

4 '1 'al.!) '., ..ry

I Pr, 1; /Inn' 71*
10 )4 10 14 10 14 10 )4 1b 14 111

SCHIEVE,!INT

2 .4TH -.17

3

ACNIEVMMT
BEMIRE
1

ACN1EVEPZVT
4 G.P.A.

-.14

PAS
S TASK ACM.

IRS
6 AUTHORITY -.15

-.15

IRS
7 NPR

.17 -.14 .17

IRS
8 IMPLEMELTATION

.15

IRS

9 SELF-ASSERTICM -.17
-.15

IRS
10 INITIATION

.14

3RS
11 SOLVER

.15

RRS
12 AGGRESSION

BRS
13 ANXIETY

HYPOTHESIS 83: There will be a positive relationship between the criterion INSTRUMENTS: Story Completion.

measures and the Story Completion coping style dimensions.
Achievement-INS

VARIABLES: Solver it Criterion

measures

ACRIEVE2I NT

2 MATS
ACHIEVUENT

3 itzADvG
ACHIEVEMENT

4 C.P.A.
IRS

5 TASK ACM.
BRS

6 AUTHORITY
IRS

7 IPR
BRS

8 IMPLEMENTATION
nRS

9 SELF-ASSERTION
IRS

10 INITIATION
IRS

11 SOLVER
IRS

12 AGGRESSION
IRS

13 ANXIETY

153 181 167 195 139 125 209 223

STC'Y 3 Story 5 Story 4 Story 6 Stogy 2 Story 1_ Stogy 7

AGGPESSION AtIHO.ITY ANXIETY ANXIETY 1PR A - TA NA - TA
_SIAM

TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

-.15 .17
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ACHIEVES:PAT

2 MAIN

ACHIEVEMENT
3 RESJIr4

AEAIElEMEXT

4 C.P.A.
IRS

5 TASK ACHIEVE.
IRS

6 AUTHORITY
BRS

7 IPA

BAS

8 IMPLEMNTATION
BRS

9 SELF-ASoERTICW
SSS

10 INITIATION
BRS

11 SOLVER
DRS

11 AGGRESSION
ERS

13 ANXIETY

th, 0+._ IC FM_ 116

Irj 1_ 414r `, I ri . 't ,r,
Mr tl. _ lir. A. 1P,11,11? A1.,11 I/ -7A . le) A IA

4 it) 14 11) lo )4 -Yu 76

.16

-.17

-.18

,I,ty 1 4.,1.11 I,.n,
A lit -Mr,

VARTA1.11-%; j. ;thns..tat1441

.14

.1%

HYPOTHESIS b5: There will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 G.P.A.

EMS

5 TASK ACHIEVE.
bLS

6 AUTHORITY
ARS

7 IPR
DRS

8 1Y7LEYZNTATION
BRS

1SS

S. or/ i
AGC ?PS'S ION

10 14

.14

9 SELF-ASSERT:CM
bR5

.0 INITIA:IX

11 St.:LW:A

3RS

12 ,r.GRESSION

FIRS

13 ANXIETY

ENSTRUMENTS: Story Completion,
Achievement-BAS

VARIABLES: Outcome x Criterion
eeasures

183 169 197 141 127 211 225
Cter I, 5

A 7110A ITV

Stery 4 S t or- 6
ANXtz:TY

Story 2 :itryi. 1 Storyl
NA

IllYTCOME

ANY it,i'Y In A - TA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14

-.14

.15 .15

-.26

.16

.17 .14

.18
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HYPOR111S 86 wl 1 1 10: o p4...111.0. F. 1st 1.....1.1p rulidt Pn ,r1terion 11: '.tor: C.: ph (1°6.

mexioret, ro1 the SLOT/ 0.14111, t Ion rop16,:, nty1.
A,111. 4 1M '10e.

VA1lAr111.
n Criterion

01 Outcome

156 184 I70 19l' 147 212 774

ry 4 SI.rj C '!AI .9111_0,

AC/ PI . ION Ar111414 IVY At./1111, P.111 IC 1PP A IA 1A - 14 11/FAL

10 14 10 14 10 14 10 14 10 14 10 14 III 14 10 14

AC41C/EMOIT
2 MATN -.16

AENIEVEMENT
12.14,14

ACRIEWMENT
4 C.P.A. -.20

IRS

5 EASE ACH.

IRS
6 AGTHCRITY .14

BRS

7 IPA
ORS

8 IMPLEMENTATION .15

BRS
9 SELF-ASSERTION -.14

BRS

10 INITIATICW .15

BRS

11 SOLVER -.22

IRS
12 AGGRESSION

.15

BPS

13 ANXIETY

HYPOTHESIS 87: There will be a positive relationship between the criterion

measures and the Story Completion coping style dlwensions.

11012VEN2rr
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

Ms
5 TASK ACHIEVE.

BAS
6 AUTHORITY

BRS
7 IPI

IRS
8 IMEMENTATION

8RS
9 SE-S-ASSERTION

SRS

10 INITIATION
BRS

11 SOLVER
IRS

12 AGGRESSION
IRS

13 ANXIETY

INSTRE*ENTS: Story Completion,
Achievement-BRS

VAR..BLES: Coping Effectiveness z
Criterion mediums*

157 185 171 199 143 129 213 227

Story 3 Story 5 Story 4 scaul Story 2_ Story 1 Story 7 COP.EFF.

AGGRESSION AnNORITY ANXIETY ANXIETY IPR A - TA NA - TA TOTAL

'0 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

-.15

.15

-.16

-.18

.14

.17
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AA, TI.re will h. n 6641tive r :m1.6661p h.tv.,A the trfl,rion nynsurvil

nr: tot StYry GompItcfm, style

162 190

C(241_1._

A111,014117ACAJW.,1(t:

19 14 10 )4

ACHaEVMMT
2 MATH .17

ACHIEVEYEHT
I READING

ACHIEVEMENT
4 C.P.A. .20

MIS

S TASK ACHIEVE. .17

MRS

A AUTHORITY
MRS

7 IPR .14

MS
& IMPLEMENTATIM

MS
9 SELF-ASSERTICU -.15

845 .

10 INITIATION
IRS

11 SOLVER

12 AGGRESSION
MRS

13 ANXIETY

VAR1AhLe.:

r.erpl.tf..n
A. 61, v. -111.5

Inntruflontnlity

Crlt.rlun V. liturell

176 264 168 1:4 218 _212

/.241y 4 "441.j_ 6 1_ __..trry 7
Ni.'1111171.11.ri 1P14 A - lA AA - TA

10 14 10 14 10 14 10 14 10 14 10 )4

.17

.19

-A--

HYPOTHESIS 89: There will he a positive relationship betweer, tle criterion

measures and the Story Completion positive affect dimensions.

.17

.14

.16

159 187 173 2C

Starr 6
145 131

Stor- 3 Story 5 Story 4 stoLy.2_
IPA

Story

AGGRESSION AUTFCRITY A1:4IETY MOVETY A- TA

10 14

ACHIEVEMENT -----r----
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

MRS

5 TASK ACHIEVE.
RRS

6 AIT1IORITY

MS
7 I?R

£75

o 1X.OLEHENTATION

9 SELF-A5SER7I0K
MIS

10 VITIATION
MS

11 SOLVI1
AS

11 AG,7RESS.OW

1; ANXIETY

14

.19

I/STRUM/CIS: Story Completion.
Achievement -BLI

VARIABLES: Positive Affect Nero
x Criterion

215 229
1 sclul POS.AF.HERO

NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14

.15

-.16

-

--t- .14
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HYPOT1IESIS 90: Mr, wilt he a n,nti r. atfonnhlp L.tween tlo erit,r14n
measures and thL Story AompIft1on nerative sifttt dim,n4lons.

ACRIEVE212Ff
2 MATH

ACNIEVEMENT
3 READING

ACHIEVEMENT
4 G.P.A.

IRS

5 TASK ACM.
US

6 AUTHORITY
US

7 IPR

US
B IYYLEYETTATION

BRS

9 SELF-ASSERTION
BRS

10 INITIATION
FAS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 ANXIETY

150 188 174 707 146

Rt.ry 3 Story S Story 4 Story 4 fIcay.2

AGGRESSION AUTHORITY ARX1ETY ANX1L1Y !PR

IN' FRt'IVNIS; 'story C4,1etfon,

VAR1APLEL: r.-mtive Afftet Hero,

CritrIon wafture,

1:7 216 210

St,Ey. 1 rtoty 7 NRC.71.01110

A - lA 1/ - TA TOTAL

10 14 15 14 10 14 10 14 10 14 10 14 10 14 10 14

.23

,2?

.16

.15

.15 .14

.14 .15

.14

.14

15 22 .15 .15

17

.16

,14

HYPOTHESIS 92: There will be a positive relationship among the Parent/Child
Interaction items of the Sentence Completion Instrument.

117 118

SELF- PARENT/

CONCEPT CHILD I ?.T.

10 14 10 14

SELF -

117 OXICEPT
PARENT/CHILD

118 INTERACTION
HOMER

119 DITERACTION .73

FATHER

120 INTERACTION .72

.70 .41 .54

.70 .45

119 120

MOTHER FATHER
INTERACT. INTERACT.
10 14 10 14

.73 .70 .72

.41

.70

.54 .45

.46 .38 .35

.46

.38 .35

INSTRUMENTS: Sentence Completion

VARIABLES: parent/Child Interaction
Variables

HYPOTHESIS 93. There will be a positive relationship between the Parent/Child
Interaction items of the Son:ence Completion and the Authority

Attltade, Coping Style, Coping Effectiveness, and Positive
Affect mess,res of the Sentence Completion instrument.

AUTHORITY

82 ATTITUDE
AETHORITY

83 STANCE
AUTHORITY

84 ENCACMHT
AUTHORITY

85 AlD/ADVICE
AUTHORM

86 COPING EFF.
AUTHORITY

90 P06. AFFECT

117

13 1.

.21 .29

11S 119 120

sALF\:, M(17-flz FATY 1

C:ar, INT. INTFRACT. INTEK!CT.

10 1.. 10 14 10 14

.15 .171 .32 .20

-.19 -.14

.22

.17

-.?3

INSTRUMENTS:
VARIABLES:

Sentence Completion
Sentence Completion
Parent/Child Interaction
variables and remainder of

the Sentence Completion
items

HYPOTHESIS 94: There will be a negative tlatienshfp between Cie Patent /Child

Interaction items of the Centence Completion and both the
Auth,eltv Wstfle and DerecA4ive Affect erasures.

II? 118 119 110

gr1r- riarNt'_ __MOIP.S FAIt',:

t(ie.rr CHM, l'sr. INI1SitT. _IKAF,?. I.

Pi :. I' 14 1 14 10 14

AV718,..TIN 7 -1----

Mg phr10;,,IVE ARR. .18 1

07 1414.r1,1 Ail. . 1:

Alr160hIlI

-52i-
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1,11 AC L14.11 1 romp.
A, I t ,d,
Affect m,amuris

I1I

p 7.14,10nhilp
ti, S4

/14., ,p1r
a the '.nt.r:e

118
Tv 1{17

Cann p r.

1.14stn I rof(1.1/(L114 Complttion

r. ( Mid I t1 T(41 p.r.af/chilo lnt'ra,tion

J. t 1.4,111Vt lg., ova Total Attitude,

L...elet1un instrument. Coping Style, Coping
Eff.rtiyenenn. and

119 170 Positive Affect measures

SI 1.1.- 411:1111 R

14rEMAfT,
FAIIII

ctr.cEy: IN1 rut( T.

10 14 iu 14. 10 14 10 14

ION ADMITUIC .25 .28 24 .20 .34 .19 .24

1TWAL
109 STANCE

TOTAL
110 ENGAGEMENT .15 .le

TOTAL
111 AID/ADVICE

TOTAL
112 COPING EFF. .16

TOTAL
116 POS. AFFECT -.15

HYPG:HESIS 96 7"-ert will be a negative rele-ionship between the Parent/Child
Interaction items of the Sentence Completion and both the Total
ucscfle end :oral Impressive Affect measures of the Sentence

Completion.

117 118

4ELF- piRhl

CO` CET C;IILD T
10 1= 10 14

TOTAL
113 1651871LE AFT. -.16i -.14

TOTAL
114 DEPRESSIVE AFT.

119 120
MOThE? IATPER

-%TERACI. INTERACT.

10 14 10 14

INSTRU.ENTS:
VARIABLES:

Sentence Completion
Parent/Child Interaction
items and Total Hostile
and Total Depressive
Affect

HYPOTHESIS 97: There will be a positive relationship between the Parent/Child
Interaction stores of the Sentence Completion and Coping Style,
Copirg Effectiveness, and positive Affect Scale Scores from Story

Five concerning Authority relations.

INSTRUMENTS: Story Completion and
Sentence Completion

VARIABLES: Parent Child Intl/rattles
of Sentence Completion and
Coping Style, Coping Effec-

117 118 119 120 tiveness, and Positive

SELF- FARM' NETUR FATHER Affect Scale Scores from

COINCEr CHILD r :T. INTERACT. ERTERACT. Story Five concorm4ng

10 11, 1') 13 10 14 10 14 Authority relations

STORY FIVE
177 STAKE

178 ENGAGE7WT

179 INITIATION

180 AID /ADVICE

161 SOLVER

132 IrolEmNTATIoN ) .15. -14

133 OUTCO31
EVALUATION

184 OF OUTCOME
COPING

165 EFFECTIVENESS .16

RESPONSE

186 LINCTli .17 .19 .16

POSITIVE
167 AlFEGT hERO .14

190 INSTRUMENTALITY i
-.15

HYPOTHES.S 96: There will be a negative relationship between the Pirerc:Child
Interaction *cores of the Ser:enc Cem?lt41 aad the N.:ative
Affect measure from Story Phe concerning Authority relation*.

MIRY FIVE
NE:ATItT

lag AFFECT HERO

117 118 119 120

s1: *1,.1 Nrt II__ FA Illf R

rilk% rr; Chi' it I:r. ;NI t2,,u), 161k6AtA
10 1. 10 I. 10 14 10 1-

-522-
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HYPOTUESIS 990. Th.re will be pmitfve r.letionahtp Nrint/eht1d

In'eroctfm *coo. of the 'ontenit C.01pIction and ('Ting

Coping Eff,ctiieross, and Positive Affect scal scores fns

Story Four, since, (though clsosiiled as anxl.ty story), It

concerns parental relations.

117 118

SELF. PARENT/

CONCEPT CHILD INT.

119 170

MOTHER FATHER

INTERACT. INTERACT.

Googol. tion one

ry (.1apIttion

VARIABLES: Par.ot/thfla interaction
!Kong of r.,nt.nce and

0ping Styli, Coping EfEet-

tiventss, and Positive
Affect scale scores from

Story Four

STORY FOUR 10 14 10 14 10 14 10 14

ANXIETY
163 STANCE

164 ENGAGEMENT
-.17

165 INITIATION

166 AID/ADVICE

167 SOLVER

16$ INTLEMENTATION

169 MCC??
EVALUATION

170 Of OUTCOME
.15

COPING

171 EFFECTIVENESS
RESPOJE

172 ILIGTH
.20 .16

POSITIVE
173 AFFECT HERO

.16

176 INSTRUMENTALITY

HYPOTHESIS 99b: There will be a positive relationship between the Parent/Child

Interaction scores of the Sentence Completion and Coping Style,

Coping Effectiveness, and Positive Affect scale scores from

Story Six, since (though classified as anxiety story), it con-

cerns parental relations.

117

SELF-

Cavan

118
PARENT/

crux INT.

119
MOTHER .

INTERACT

120

FATHER

INTERACT.

INSTRUMENTS: Sentence Completion and

Story Completion

VARIABLES: Parent/Child Interaction
scores of Sentence and
Coping Style, Coping Effec-
tiveness. and Positive
Affect scale scores from

Story Six

STORY ;IX 10 14 10 14 10 14 10 14

ANXIETY
191 STANCE -.17 -.19

192 ENGAGEMENT
-.14

193 INITIATION

194 AID/ADVICE

195 SOLVER -.14

156 INPLEMSTATION -.15
-.18

197 =CONE
-.15

EVALUATION
198 OF OUTCOME

COPING
199 EFFECTIVENESS

-,16

RESPONSE

200 ILNCM .16

Pt SITIVE

201 AFFECT HERO

204 INSTRUMENTALITY

HYPOTHESIS 100: There will be a negative relationship between the Parent /Child

Inzeractfen scores of the Sentence Completion and the Negative

Affect measures from tooth Stories Pour and Six.

STORY

1:- st,Arttl AVE.
NTOnN S1X

:07 NhArtvi. Arr.

117 11$ 119

SFIS-__ PAIMT/ 140114,R

CONLM Cr11.10 1%T. tw11 o. r.

lo t4 to 14 to 14
_ _ _

,19

._ ---._----

EATIwtt

P.

_11 I..

.1 -
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HYPORESIS 11,1 rir W/11 a 7, 1(:6 1 a 1/4h1p hetwio (lo Pm:1/31,11J

lott.octfon 1(.1 41 I'. S. oU nct C.moit(fon ond The Till Stores

for ' '(f1/, e.,p164 Ei1tttivineoo, and Positive Affect from

toe .tory Cenpletl,n

117 leR
Prt.:1/

711' i 1Jr

Se C-
14 10 14

STOP? TOTALS

219 STANCE -.16

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER .14

224 IMPLEHENTATICN

225 OUTCDF; .17

EVALUATION
226 OF OUTCOME

COPING
227 EFFLCTIVLNESS

nESPONbe
22d LENG.TH .19

POSITIVE
279 AFFECT HERO 14

RECmTIVE
232 INSTRIXENTALITY

119 120
Mlf P PATIO,

: rEber.T
1' 14 10 14

-.15

.14

P.'.11e1ML6TS Stultnc, cmphilon and
Star/ (4...pillion
por.n(rt.hf/d Inecract16n

Item. of Screunci and Total
Scores for loping Style,

Coping Zifertfveness, and
Positive Affect from

Story Completion

VAIIIAIILLS:

NYMTNESIS 102: There will be a negative relationship between te Parent/Child
Intetaction items of the Sentence Completion and the Total Score

for Negative Affect from the Story Completion.

STORK TOTAL
NEGATIVE

230 AFFECT HERO

117
SELF-

CONCEPT
10 14

118
PARENT/

C4ILD
10 14

1 .22

119 120

':OTHER FATHER

1.4TERtCT. INTERACT.

10 14 10 14

nISTRUHENTS: Sentence Completion snd

Story Completion
VARIABLES: Parent/Child Intetection

items of Sentence and Total
Negative Affect from Story

HYPOTHESIS 103: There will be a positive relationship between the Parent/Child
Inte7a,tion trees of the Sentence Completion anJ the "Good Coping"
score for the Authority crea as well as the Total "Cood Coping" score.

INSTRU) NTS: Sentence Completion and
Social Attitudes Inventory

VARIABLES: Parent/Child Interaction
items of Sentence and SAI

177 118 119 120 Good Coping - Authority

SILF- PA:11.T' "OTHER FATHER area as well as Total

CCNCEPT c.Ttn F.Z. 1.:ERACT. TATERACT. SAI Good Coping

.0 14 ;(1 14 IJ 14 10 13

SAI

38 AUTHORITY .22 '19

SAI TOTAL
-----[-41

42 SCONE I .17 .23

HYPOTRE.1IS 104. There 4:1:1 be a 60sicive reeationshlo betueon the Fatter Child
Inte:;ccion item fr.ei tam sentence Completion 4,11 the Occupational

Value: "Fallow Father".

OCC.VALIT
TOLL( 4

2d FAMES

120

("AMER
..N16hACT.

A 1414
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Inventory
VARIABLES: Fachar/Chtlel Interaction

from Sentence anJ Occupa-
tional Value - Follow Father
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01, CONPIIAII(FIA(r lit

lemomEsts 105 Tiler. will he a pok Live r..1 at I "nigh p twen IIa Parent/Chi Id 1161101PEN s S, n Comp],tlan and

Int' tact Ion IU.s of the `. nt4 nee Completion nod the int rioxic Oak t Value,

Occupations! Value*.
ll000t.ry

VARIMW. InternLtion
low, of ront,n,e and

infrinoic Dttopotional

Valoes117 1101

?MINT/
119 120

FA7111:8

UCEPT
miniiim
rIEL&CT.DiTLI) iNT4 nEHAs

OCCUPATICCAL 10 14 10 14 10 14 10 14

VALUES teacmy
14 ALTRUISM .25

15 ESTHETICS

16 INDEPENDENCE .15 -.14 -.15

17 mANACENEN'T -.20 -.14 .15
SELF-

19 SATISFACTION -.15 .17

INTELLECTUAL
20 STIMC1ATION

21 CREATIVITY -.16

27 VARIETY
TOTAL

29 DITRIHSIC

NYPOTNESIS 106: There will be a negative relationship between the Parent/Child

Interaction items of the Sentence Completion and the Extrinsic

Occupational Values.

OCC. VALUES
INV. EXTRINSIC

18 SUCCESS

22 SECURITY

23 PRESTIGE
ECONOMIC

24 RETURNS

25 SOJCIUNDINGS

26 ASSOCIATES
FOLLOW

28 FATHER
TOTAL

30 EXTRINSIC

117
SELF-

CONCEPT
10 14

118 119 120

PAPENTL_ MOTHER FATHER

CHILD INT. INTERACT. INTERACT.

10 14 10 14 10 14

.17

INSTRUMENT'S: Sentence Completion and
Occupational Values Inv.

VARIABLES: Parini/Child Interaction
item. of Sentence and

Extrinsic Occupational

Values

HYPOTHESIS 107. There will be a negative relationship between the Father/Child
Interaction item from the Sentence Completion and the discrepancy
score between the Father's Occupation and the Child's Aspiration.

occ.mr.
FATHER'S OCC.

35 CHILD'S ASP.

120
FATHER
INTFRACT.

10 14

INSTRUMENTS: Sentence Completion and
Occupational Interest Inv.

VARIABLES: Father /Child Interaction
of Sentence end Father's

Occupation - Child Aspiration
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Iceoria ',IS I(>a fi.. re will he
ra tihm

Lit. mohnt-olen

117

IT( t.A.p

u phht tiv. c.ar, Intl ,n I.

tun. (t, tnr '.nt.nce ComplLtion
Oh% the Total Scores.

11E_ lig

'

1A11 (n, Sith11"11(./1:'Itt; 110,Pr1nt lor:1

nt nut t ..mpla tf on and
1 I t fe

Porint/thtld :nternation
itim. from Sentince And
Views of ;Ile ruhscsles
plus th Total stores

14... n the Parent It hi Id 3''.,P110-741c
and all VI( ws of

VAIOAHLFA:

120

rATif,R
c,ia- (1117-1).NT INTrl-KT

VILWS OF LIFE 14 14 14 14

LOCUS OF
43 CONTROL

ACADEMIC
44 LOCUS OF can.

ACTION -
45 INACTION

IMMEDIATE -
46 DELAYED

RATE OF
47 ACTION

INTRINSIC -

48 EXTRINSIC
TASK ALH. -

49 IPR
COVYETITICN -

50 CO.OPEPATION -.14 -.16

INDEPr.DENT -

51 DITERDEPOIDEWP
EAPNED STATES

52 WESTOVED STATUS

COUNCACT -
53 AVOID

SELF- INITI.

54 OTHER INITI.
SEld SOLVER

55 OTHER SOLVER
SELF-JOINT

56 TMPLEMNTATION
INSTRCHENT -

58 FANTASY
CaNT./EXPRESS -

59 IVITY 6 ACCEPT.
ACT./PASS.

60 UNDER STRESS
POS./NEG.

61 SELF-CONCEPT
VIEW OF

62 LIFE
TOTAL

63 SCORE

HYPOTHESIS 109: There will be a positive relationship between the Parent/Child
Interaction items of the Sentence Completion Instrument end the

Aptitude PcnLeveasnt measures.

117
SELF-

CCNCEn
10 .4

1 RAVEN

2 MATH

3 READING
GRADE

4 POINT AVERAGE 757

118
P4RE%T/

CAILD INT.
10 14

119 120

MC/THER FATHER

INTERACT. INTERACT.
:0 14 10 14

-.15

ENSTRUNENTS: Sentence Completion and
Aptitude and Achievement

VARIABLES: Parent/Child Interaction
items of Sentence and
Aptitude and Achievement
measures
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lily,: 1 1 7 ' I I I t ANY CPL.l. IAI /WI m.r I I I

HYPOTHESIS 110 re will Le A r,sitivo I. lattoluhtu 0,1 PurtutRLIld
Interaction IL.m of II,. CulpIttion and thi Authority

store of the 14,r MRS

111 118 119 120

'411 PANF%1/

COLtEP1 eHiLD MI.
__MthalR
IN1rRACT.

__FA74R__
1N111.A(T.

PEER BRS TOTAL 10 .4 10 14 10 14 10 14

6 AUTHORITY
POS. NOMBNA.

1---- 1---- ----1--

S, nl. nce in
AAA hhS

VARIANI hs r hild Interaction

Items of Stntnce and
Aut0otity of Peer DNS

MOMS/5 III: There will be a positive relationship between the Parent/Child
Interaction items of the Sentence Completion and the Coping
Stile Dimension scores from the Peer SRI.

PEER DRS
TOTAL POSITIVE

8 NOM. IMPLEMENT.
TOTAL POSITIVE

10 NOM. INITIATION
TOTAL POSITIVE

11 NOM. SOLVER

117 118 119 120

SELF- PARE' T/ MOTNER FATHER

CONCEPT CHILD I'.T. INTERACT. INTEPACT.

10 14 10 14 10 14 10 14

INSTRUMENTS: Sentence Completion

and MIS

VARIABLES: Parent /Child Interaction

Items of Sentence and Cop-
in6 Style dimension scores
from Peer IRS
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ANOVA OF MEANS:
SUBGROUP DESCRIPTIONS

GERMANY (FRG)

APTITUDE AND ACHIEVEMENT

Introductory Remarks

As neither the two Mathematics-Tests (Metropolitan Achievement Test,

IEA Math Test) nor the Reading-Test (Interamerican Test of Reading) had

been standardized for German school situations, different achievement

tests had to be used for the German sample compared to the other

countries. That is why we used such instruments which guaranteed the

best accomodation to the curricula of the ten- and fourteen-year-old

German pupils.

All tests had been developed and standardized specially for the

German population by the 1Deutsches Institut fur Internationale

Padagogische Forschung" in Frankfurt am Main, within the series "German

School-Tests."

The "General School Achievement Test for pupils of the fourth grade"

(AST 4) has been used with the ten-year-old pupils. The Reading Score

consisted of the achievements in the vocabulary test and the Math Score

of the achievements due to the three subtests mental arithmetics,

numerical tasks and arithmetic reasoning.

Concerning the group of the fourteen - year -olds, the Reading Score

had been measured by a short form of the test "Reading Comprehension"

and the Math Score by the "Arithmetic Test for children of the eighth

grade." Aptitude had been tested by Raven's Progressive Matrices. But

this test could not be used in Hannover, so that the data refer only to

the results of the 288 subjects of Heidelberg and Koblenz.

OCCUPATIONAL VALUES

Introduction

The German staff did not attend the international team before the

winter 1967/1968. Thus, they could perform the Stage I program only

with long delay and with a reduced sample in the sense of a pilot study

for adapting the instruments to German pupils. For those reasons they

have resigned to compare Stage I with Stage III data. The Stage III

program was run in the winter 1968/1969. The whole sample of 432 German

pupils, selected from the cities of Hannover, Mannheim, Heidelberg and

Koblenz, is described in Volume I. The results are analyzed by the

following Figures:
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FIGURE 1
GERMANY - STAGE III

GROUP COMPARISONS BASED ON ANALYSIS OF VARIANCE OF MEAN SCORES

FIGURE 2
GERMANY - STAGE III

ORDER OF PREFERENCE FOR OCCUPATIONAL VALUES

Inter-Country Comparisons

Taken as a whole, the children of the German sample are ranking
highest Intellectual Stimulation and Self-Satisfaction. These intrinsic
values are followed by a group of middle preferences defined by Economic
Returns, Altruism, Security, Creativity, Associates, Success and
Variety. The German pupils are obviously at least concerned with
Prestige, Surroundings, Independence, Esthetics, Follow Father and
Management.

By these results the German sample does not differ irom the main
effects across all nations subsumed in the international research
project -- with three exceptions: Altruism is scored only in the middle
(and not the upper) group of preference, nice place of work (Surroun-
dings) only in the lower groups. On the contrary Financial Returns
are esteemed higher than by the average of all countries.

OCCUPATIONAL INTEREST INVENTORY

Introductiea

As reported is the chapter "Occupational Values" the German team
gives an analysis only about the results of Stage III, including the
whole sample of 432 German pupils.

The results of the Group Comparisons Based on Analysis of Variance
of Mean Scores verify very plainly and all around the presumed
nypotheses. They no not include contradictions nor unexpected data.

Inter-Country Comparisons

Taken as a whole, the German sample showed a remarkably realistic
level in aspirations and expectations. The average occupational status,
aspired by wishes and expectations, lies at the bottom score in the
range of the international sample. The very small discrepancy between
aspirations and expectations -- in favor of the aspirations -- is likely
to be connected with chat fact.
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These figures indicate also that the German pupils seem to show
only a small degree of mobility above their father's actual occupa-

tional status.

The aspirations for school certification are framed to the

vertically organized German educational system. (See Germany's

Country Background Chapter in Volume I). Within this structure they

vigorously diverge between the upper-lower class and the upper-middle

class children. For, as reported, the first ones attend mostly

"Hauptschulen," the latter "Realschulen" and "Gymnasium."

GERMANY TEN-YEAR-OLD UPPER-LOWER CLASS MALES

Introduction

This report, written by Rolf Piquardt, is based on the results of the

following instruments: Behavior Rating Scale, Social Attitudes In-

ventory, Sentence Completion, and Story Completion.

The report concerning the Demographic Questionnaire, the Occupational
Interest Inventory, and the Occupational Values Inventory was written by
Prof. Jaide and Barbara Hille (Hannover), the Aptitude and Achievement
instruments were analyzed and commented by Lothar Quack (Heidelberg).

It must be pointed out that a comparison between findings in Stages

I and III was not possible with the German data, since the number of

children tested in Stage I was too small, and thus Stage I had to be

considered as a pilot study.

"High scores" or "high ranks" usually mean ranks 1, 2, and 3, "low
scores" or "low ranks" refer to ranks 6, 7, and 8, and with "middle
range" is meant rank 4 and 5, sor2times the range from 3 to 6.

A "significant" difference means: the difference between two groups

is significant on the .05 level, a "very significant" difference refers

to a .01-level-difference. _

Finally, a remark concerning the Sentence Completion instrument: on

dimension "Positive Affect" nearly no variance was found, except for

the behavior area "Anxiety." In the reports this dimension has there-

fore been very rarely referred to.

Concerning the interpretive comments, it must be pointed out that
the Social Attitudes Inventory, the Sentence Completion instrument and
the Stop, Completion instrument all allow to assess coping behavior, but

each different aspects of it. Add to this that the Completion instru-

ments are open ended tests, whereas the Social Attitudes Inventory only
permits a choice between given alternatives.
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Further, the coping indices are arrived at in a different way from
the Sentence Completion and Story Completion. While the dimension
scores for one behavior area are based upon a group of items with the
Sentence Completion instrument (generally 3 and 4), each behavior area
is represented by one item (except for "Anxiety": 2 items) with the
Story Completion instrument, and thus, the dimension scores are
derived from ratings based on one story.

From this follows that one had to be careful not to overinterpret
similarities as well as dissimilarities between the instruments re-
garding one of our eight groups. This applies to comparisons of the
type "dimension within one behavior area" as well as to comparisons
of the type "dimension across all behavior areas."

A third point has to be taken into consideration when interpreting
the results: the scores of one group are only meaningful when compared
to those of the other seven groups of children. Rank values allow
this comparison, but, if two groups do not differ significantly from
each other -- and this is not the most frequent case -- we can only
speak of tendencies in a certain direction.

As to the Behavior Rating Scales this instrument also allows the
assessment of coping behavior, though as seen from outside, i.e.,
classmates. Here each item permits the assessment of either a coping
style dimension or a behavior area, each being generally represented by
one question. It seems unlikely to get much concordance between this
instrument and the other three, simply oecause the scores partly
reflect something different.

Behavior Rating Scales

With this instrument peer ratings were collected as to a number of
statements, each of 'these covering a certain behavior area. Generally,
it should be noted thaz no group of the eight groups of this sample
differed significantly from any other one on any of the nine dimensions.
It must be taken into account that rank differences give nt measure of
the distance between two scores, these being frequently minimally distant
from each other, so that an interpretation would be senseless.

The first question and the corresponding statement concerned the
area of Academic Task Achievement. Here this group gets rank 3, the
meaning of which is that these boys are regarded by their classmates as
relatively hare working children, relatively, because this statement
can only be made in regard of the scores received by the other seven
groups.
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This same rank is received in Implementation, where the question
was, "Who can be counted on to keep working at tasks until they are

finished?," and on control of Aggression (Who is more likely to lose

their temper when something happens they don't like?). On Self-Asser-

tion (Who usually gets their own way with other students?), Solver

(Who usually has the best ideas about what to do?), and Anxiety (Who

worries the most about things?) these children ranked sixth. On the

remaining three dimensions they got rank eight, by this having the

lowest sco'-es of all groups: on Authority (Who gets along best with

teachers?), on Interpersonal Relations (Who gets along best with most

of the other students?), and on Initiation (Who starts working at things

that need to be done without being told?).

Social Attitudes Inventory

These children showed, except for the Task Achievement area, a rather

poor coping behavior, especially in Anxiety-provoking situations, and
situations where the relationship to Anxiety figures plays an important

role, Significant differences to any of the other groups were not to be

found.

Sentence Completion

Concerning the area of Task Achievement, these boys did not differ

significantly from any of the other seven groups of children. It should

be noted, however, that, in comparison to these, they did not readily

engage in solution of 4 problem (like the ten-year-old upper-lower class

girls), seek frequently aid or advice from others and show relatively

little Hostile Affect before or during performing a task. In Coping Ef-

fectiveness they ranked sixth, in Stance fifth. Their Attitude toward

Task Achievement was neither very positive nor negative, and they showed

no stronger deviations from most of the other groups, what concerns

Depressive Affect and Positive Affect.

The Intern :sonal Relations were characterized by fairly poor coping

behavior with these children. They ranked eighth in Coping Effectiveness

and seventh on Engagement and differed very significantly as to these

important coping indices from both age fourteen female groups. This

same difference was found, if one regards aid and advice sought from

other people. This group stood first in expressing Hostile Affect (the

four ten-year-old groups took the first four places here), but also

Positive Affect, and last in showing positive attitudes in interpersonal

situations. Th s seems to correspond with their last place concerning
Neutral Affect, the ten-year-old children having the last four rank

positions here.

The scores reflecting children's handling of Authority problems were
not significantly different from those of the other groups and ranged

approximately in the middle. It is interesting that they were the only

group that expressed Positive Affect here, though not substantially.
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As to their behavior in Anxiety evoking situations these boys showed
no significant deviations from the seven other groups and ranked no
more than fourth (Engagement, Neutral Affect) in any of the nine dimen-
sions, except in Hostile Affect (second). Generally, there seems to be
the tendency for ten-year-old children to have the last four ranks,
with very few exceptions, and except for Hostile Affect again.

While they confronted the Aggression problem, the children did not
so readily engage in a solution, though it must be said that here they
did not differ esentially from the other groups, except from the ten-
year-old upper-lower class girls. In Coping Effectiveness they ranked
fifth, indicating that an effective and generally accepted solution in
situations where aggressive feelings within and outside oneself have to
be handled are not so easy for them.

When scores are summed across all the relevant Sentence Completion
items, this group ranked first and differed very significantly from
fourteen-year-old upper-lower class girls on Hostile Affect. On
Depressive Affect they ranked lower, the first four ranks, however, were,
as with Hostile Affect, taken by the ten-year-old children. As to
Neutral Affect, this whole group took the last four ranks. And the same
is true for Stance, Engagement (except the ten-year-old upper-lower
class girls), Aid/Advice and Coping effectiveness, the ranks for this
group of boys being fifth or sixth. It must be added here that lower
ranks (e.g., 6,7,8) on Aid/Advice mean that the problem was solved with
aid or advice. Their Attitude can be characterized as average, i.e.,
neither particularly positive nor negative, compared with the other
groups.

On Interaction with Parents as well as on Self-Image these ten-year-
old upper-lower class boys scored highest, not differing as much from
their age=zes as from the fourteen-year-old children who took the last
tour ranks in all four variables (Self-Image, Parent/Child Interaction,
Mother/Child Interaction, Father/Chile Interaction). What concerns the
interaction with both Father and Mother they differed very significantly
from, the fourteen-year-old upper-middle class boys, and as to Intel-
action with Mother, there also existed a very significant difference
with the fourteen-year-old upper-middle class girls.

Story Comp1e *.ion

The Coping Effectiveness ratings for this group varied from rank I
(Anxiety) to rank 8 (Classroom Authority) with a wean rank of 3 for
all seven stories. However, they did not differ significantly from any
other group.

The same was true for the Coping Style dimensions except for Engage-
ment where they differed being first from the fourteen-year-old upper-
middle class girls (very significantly) having rank 8. On Solver they
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ranked first to third on all four stories with a mean of 2, whereas

on the other dimensions the rank values were mostly 3, 4, or 5.

It should be mentioned that the only ranks 7 and 8 were for Story

Five having to do with classroom Authority (dimensions Initiation,

Aid/Advice, Implementation, and Outcome).

Mere was one interesting finding concerning the Response Length of

sto-lest This group differed very significantly on all stories from

the fourteen-year-old children, mostly from the fourteen-year-old

upper-middle class girls (on stories involving IPR, peer Aggression,

Anxiety, classroom Authority). The mean rank was 8 here.

They also received low scores (rank 8 on five stories and mean)

on Negative Affect shown by the Hero and differed significantly and

very significantly from the fourteen-year-old upper-middle class girls

again (peer Aggression, classroom Authority, mean) and from the fourteen-

year-old upper-lower class girls (Anxiety).

A bit the same picture shows when considering the affective behaviors

by any person in the story: with ranks 7 (IPR), 8 (peer Aggression,

Anxiety) these boys differed significantly from the fourteen-year-old
upper-middle class girls.

On Positive Affect expressed by the Hero this group showed no

significant deviations from the other groups, however, also here they

scored on the lower half of the rank scale.

Interpretive Comments

This group showed rather few significant differences with the other

seven groups in the four coping behavior assessing instruments. There

was no significant difference with any of the ten-year-old groups. As

for the ten-year-old upper-lower class girls one can thus say that

their behavior distinguished them quite distinctly from the fourteen-

year-olds as a group.

Though, in-comparison to the other groups, they did not cope badly

with aggression problems and were also judged by their agemates as

generally controlling aggressive feelings. They displayed a lot of

Hostile Affect, especially in the areas of Interpersonal Relations and

Anxiety, for this latter area in contrast to all other ten-year-old
groups.

Depressive Affect, on the other side, was not shown much by these
boys, contrary to the ten-year-old girls of same socioeconomic status.
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Their relationship with authority figures, especially wits teachers,
seems not to be too well, as judged by their classmates as well as
stated by themselves in the projective instruments. cn.the other side,
the interaction with their parents, particularly with their mother,
was best of all groups, and distinguished them very significantly from
both fourteen-year-old upper-middle class children who seemed to have
a rather distant relation with their parents.

Further, their Interpersonal Relations as assessed by the Sentence
Completion instrument, were determined by low engagement in conflict
situations and poor solutions of such conflicts in terms of effective-

ness. This difficulty in getting along well with others was confirmed

by their classmates' statements. This does not mean, however, that they

were independent in their decisions. Rather, they tended to seek aid
and advice from other people when confronted with problems in the Inter-
personal area, indicating that these children had not yet learned to
cope both autonomously and effectively with these. Fitting into this

picture were their relatively inadequate reactions in anxiety-provoking
situations, compared with the other seven groups, as assessed by the

Social Attitudes Inventory.

Best able to cope with interpersonal problems, on the other side,
seem to be the fourteen-year-old girls, as well from the upper-lower

as from the upper-middle status. This gives a hint at socialization
practices in German families, according to which aggressive behavior
with toys is more tolerated than with girls, insecurity as to where and
when showing aggressive actions and feelings, however, is much bigger

with boys. These findin3s are, moreover, confirmed by inspection of
the other groups' data in the Interpersonal Relations and Aggression
areas, as well as for affective behavior.

GERMANY TEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Behavior Rating Scales

These girls are seen as getting along best with other students and
as getting along relatively well with authority figures like teachers

(rank 3). On implementation, Initiation, and control of Aggression
they ranked in the middle range (4-5), while for Academic Task Achieve-
ment (6.5), Anxiety (7.5= worry often about things), Self-Assertion
(8) and Solver (8) they were rated much lower. Thus, they are a bit
similar to the ten-year-old upper-lower class boys, who were also
judged quite low by their classmates on a number of dimensions.

Social Attitudes Inventory

This group of girls can be characterized as not producing good coping
responses, compared with all other groups. Only on IPR they ranked

second highest together with two other groups (fourteen-year-olds). On
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Authority and Aggression they stood lowest, on Task Achievement second

lowest. There was a significant difference between these children and

ten-year-old upper-middle class girls concerning the area of Authority.

Sentence Completion

For the Task Achievement scales this group of girls received rank

scores of 1 (Attitude, Hostile Affect, Depressive Affect) as well as of

7 and 8 (Engagement, Aid/Advice, Neutral Affect). Only on Coping Ef-

fectiveness they took a middle position (rank 4). On Stance they

scored again lower: sixth,indicating that they tend to avoid a problem

rather than confronting it, in comparison to their agemates of the other

three groups and the four fourteen-year-old groups.

Significant differences with other groups occurred on Aid/Advice
sought from others (rank 8 = much Aid/Advice sought from others), on
Depressive Affect (rank 1) and on Neutral Affect (rank 8), in the first
case with the fourteen-year-old upper-middle class girls and in the

second and latter one with the fourteen-year-old upper-lower class girls,
all differences being very significant.

In the IPR area we found, except for Hostile (rank 3) and Depressive
Affect (rank 1.5), ranks of 5 and 6. The only significant difference

was on Depressive Affect, where these children scored first, whereas

the fourteen-year-old upper-lower class males were eighth here.

Their Attitude toward Authority figures seems to be very positive

(rank 1) and, though they scored sixth in Stance, they engaged readily

in solution and gave quite good coping responses. On Hostile Affect

they got lower scores, also on Neutral Affect, while on Depressive Affect

they ranked second. As to Attitude, they differed very significantly
from the fourteen-year-old upper-middle class boys, ranking eighth, and

on Depressive Affect they differed very significantly from the fourteen-

year-old upper-lower and upper-middle class boys, ranking seventh and

eighth respectively.

In coping with Anxiety problems this group ranked third on Attitude
and Engagement, on the other dimensions, except Depressive Affect (rank
1), they took positions on the lower end of the rank scale (5-7). Only

on Depressive Affect we found a very significant difference with the

fourteen-year-old upper-lower class boys who were lowest here.

When faced with problems dealing with Aggression within themselves
and from outside these girls showed in their responses the highest Cop-
ing Effectiveness among all groups. Further, they engaged quickly in
action, but also scored first on Aid/Advice. On Stance they ranked
lower (3) and concerning the various forms of Affect they did not differ

essentially from the remaining seven groups. For an interpretation one

should note that on Engagement and Aid/Advice this group differed very
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significantly from the fourteen-year-old upper-middle class females
(Engagement) and the ten-year-old upper-middle class females (Aid/
Advice), and on Coping Effectiveness significantly from the ten-year-
old upper-middle class males.

Taking all relevant items into account, these girls had the highest
score for Attitude, where they differed very significantly from the
fourteen-year-old upper-middle class boys, and for Depressive Affect,
where we found a very significant difference to the fourteen- year..old
upper-lower class boys,

On Neutral Affect, on the other side, they ranked second lowest and
differed very significantly from the fourteen-year-old upper-lower class
boys here, tco. All other dimensions showed lower scores (5-7), except
for Engagement (3). Concerning Coping Effectiveness these girls had
the highest score when compared with the three groups of same age, but
they only ranked fifth in comparison to all groups.

On Self-Concept they were lowest, if only the four ten-year-old
groups are considered, the three indices for Parent/Child Interaction
yielded second lowest scores within the whole ten-year-old group; cm--
pared with all groups, however, they scored third.

Story Completion

Generally, one can say, that this group differed very little from
any of the other groups on any of the nine copiag dimensions, so that
only two significant differences occurred here. The remaining dimen-
sions (Response Length, Affect, Instrumentality) showed at least five
significant differences.

in terms of effectiveness, this group scored highest on peer Aggres-
sion, i.e., they handled best Aggressive, from within and from outside,
when compared with the other seven voups. In this respect they dif-
fered significantly from the fourteen-year-old upper-lower class boys,
who ranked eighth hzre. Their Coping Effectiveness in Anxiety - evoking
situations, however, was quite low (ranks 7 and 8), and also in the
Interpersonal area they seemed to have difficulties to give effective
responses. For the rest of the behavior areas they scored in the
middle range (ranks 3-5).

On Stance these children ranked highest in the areas of Academic
Task Achievement (1), peer Aggression (2), and Nonacademic Task Achieve-
ment (1.5), while with I2R, classroom Authority and Anxiety they stood
on the lower part of the rank scale (7). Their mean rank on Stance was
3.
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What concerns Engagement in problem-solving actions they received

scores in the middle range except for peer Aggression (rank 2) and

Anxiety (rank 7).

The initiator of action in Anxiety-evoking situations was often

another person, while solutions to problems with peers and authorities,

like teachers, were generally self-initiated. The mean rank on

Initiation was 2 indicating that actions were mostly self-initiated by

these girls.

The latter result was also true for the dimension of Aid/Advice,

where ranks varied from 2 (peer Aggression) to 5 (Anxiety). The

dimensions "Solver," "Implementation" and "Outcome" showed a bit the

same profile over all seven stories: high ranks for peer Aggression,

low ones for Anxiety, middle ones for the rest of the behavior areas.

While the mean ranks were 3, 5.5 and 6, they got a mean rank of 1 on

Evaluation of Outcome. For Academic Task Achievement (significant

difference to the ten-year-old upper-middle class girls), again peer

Aggression and Anxiety they scored highest, but second lowest on Non-

academic Task Achievement.

For the non-coping dimensions we found almost no higher scores, in

comparison to the other groups. The response length of their stories

was rather short than long, the number of instrumental acts toward

problem solving was, except for the peer Aggression area, quite low,

and the various forms of Affect ranked our children in middle positions.

Only for the areas of Academic Task Achievement and IPR we registered

relatively low scores on Positive Affect as well as on Negative Affect

and Total Affect by Hero and Others.

Significant differences to other groups occurred on Response Length

(rank 8 - very significantly different to the fourteen-year-old upper-
lower girls ranking first in the Nonacademic Task Achievement area, as
well as a significant difference -- these girls ranked sixth he e -- to

the fourteen-year-old upper-middle class females ranking third iJr Mean

Response Length of all stories), on Positive Affect by Hero (rank 8 --

Significant difference to the fourteen-year-old upper-middle class

females ranking highest), on Total Affect by Hero and Others (rank 8 --

very significant difference to the fourteen-year-old upper-lower class

girls ranking first), and on Instrumentality (rank 1 -- very significant

difference to the fourteen-year-old upper-lower class males ranking

last).

Interpretive Comments

Looking at the significant differences with other groups, we found
again, as with the four ten-year-old groups, a fairly high number of

differences with the fourteen-year-old groups. Generally, one can

certainly conclude from that result that all these children showed a
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behavior pattern that distinguished them quite clearly from older

children. Particularly, the fourteen-year-old upper-lower class boys
differed quite often from these girls, four times on Depressive Affect.
This might indicate that Age and Sex were important variables as to the
readiness to express depressive feelings for children of upper-lower

socioeconomic status in Germany.

That result found a further confirmation if one considers the Coping
Style and Coping Effectiveness indices in the Sentence Completion and
Story Completion instruments for the Anxiety area as well as the corre-
sponding judgments in the Behavior Rating Scales, though only in the

form of tendencies: these girls seem to have difficulties to cope
effectively with anxiety-provoking situations, do not readily engage in
solutions and leave the initiation of an effective action toward a
solution quite often to another person. This was validated by the

judgment of their classmates, who rated them low for Self-Assertion and

Solver, and believed that they worried often about things.

The relative low scores on Response Length, however, should not be
interpreted as lacking initiative because of anxiety here, since a com-
parison between the ten-year-old children as a group and the fourteen -

year -old children showed that the latter ones all had longer stories on

an average. This oniy indicates that their skill in writing compositions

was much more developed already. In Germany, much stress was laid upon
dictations and correct orthography in "German" during the first five to

six years in school, whereas writing compositions was learned later in
the upper grades.

GERMANY TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Behavior Rating Scales

This group was rated quite good by their peers, considering all nine

behavior dimensions. They had the highest scores on Academic Task
Achievement, Implementation and IniLiation. Further, they got along

second best with teachers and third best with other students, and what
concerns Self-Assertion and having fine ideas abcut what to do they

ranked third.

Their handling of au-assive feelings was not seen diffetently irom
that of the first two groups, but they seemed to be less anxious as

judged by their classmates (rank 3).

Sccial Attitudes Inventory

These boys stood highest as well as lowest what concerns their coping
behavior as measured by this inventory, depending on the behavior area.
Whereas they ranked eighth on IPR and seventh on Aggression, they took
the first rank in the area of Anxiety. Their poor behavior as to IPR

differed very significantly from that of the fourteen-year.old upper-
lower girls, who stood first here.

-540-



Sentence Completion

Though these boys readily confronted problems in Task Achievement
situations they only ranked fifth on Engagement. Their Attitude,

however, toward such problems seemed to be quite positive (rank 2),
and the way they tried to cope with these was highly effective (rank 2),

compared to most of the other groups. They asked frequently for

Aid/Advice from other people and took a middle position what concerns
production of Affect.

In the area of IPR these boys did not do well. They ranked seventh

in terms of facing up to the problems, eighth on Engagement and seventh

on Coping Effectiveness. They sought the most of Aid/Advice from others
of all groups, but were second highest in showing Hostile Affect here.
On Engagement and Aid/Advice they differed very significantly from the
fourteen-year-old upper-lower class girls, on Coping Effectiveness (very
significantly) and Hostile Affect (significantly) from the fourteen-year-

old upper-middle class girls.

In dealing with Authority this group ranked low on the three Coping
Style dimensions (Stance: 7, Engagement: 6, Aid/Advice: 7.5) and on
Coping Effectiveness: 7, where they differed significantly from the
fourteen-year-old upper-lower class boys. Their Attitude seemed to be
neither positive none negative in comparison to the other groups, the

same was .rue for Hostile Affect. On Depressive Affect, however, these
boys differed significantly from the fourteen-year-old upper-lower class
females, and on Neutral Affect from the fourteen-year-old upper-lower
class males.

When faced with Anxiety problems these boys ranked on the lower end
of the scale on almost all dimensions. On Coping Effectiveness they

were even lowest and differed very significantly from the fourteen-year-

olk. upper-middle class girls. The same was true for Hostile Affect,

only in the reverse order. On Positive Affect, however, they ranked
again eighth, and the mentioned subgroup ranked first. Only on Depres-

sive Affect they had a middle position.

When it comes to dealing with Aggression within themselves and from
outside, this group of boys showed rather avoidant than confronting
behavior, compared with the other groups, moderate engagement but again

poor coping in terms of effectiveness. On Hostile Affect they ranked

fifth, together with the ten-year-old upper-lower class girls and the
fourteen-year-old upper-lower class boys. A significant difference only
showed up on Coping Effectiveness, where they ranked eighth and the ten-
year-old upper-lower class girls ranked first.

Considering the Total Scores this group ranked eighth on four dimen-
sions (Engagement, Aid/Advice, Coping Effectiveness, and Positive Affect),
sixth on Stance and 3.5 on Attitude. On Hostile Affect they ranked
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first, together with the ten-year-old upper-lower class males, on
Depressive Affect they had a middle position (rank 3). On Coping Ef-

fectiveness, as well as on the two style dimensions, they differed very
significantly from the fourteen-year-old upper-lower class girls, on
Positive Affect from the fourteen-year-old upper-middle class girls.

Their Self-Image seems to be quite positive, in comparison to the
other children, the same was true for Interaction with Mother. The

Interaction with their Father was a bit less intensive, though not
essentially.

Story Completion

With a mean rank of 2 these boys can be characterized as fairly
effective copers, particularly in the behavior areas of Academic Task
Achievement (i), IPR (1), and Nonacademic Task Achievement (1). While

on Stance they scored lower (mean rank: 6), they ranked first on Aid/

A.:vice, Solver, ana Implementation, and second on Outcome. Further,

it snould be noted that this group ranked first on six coping dimen-
sions in the area of Academic Task Achievement and on five coping dimen-
sions (including Coping Effectiveness) in the area of Nonacademic Task

Achievement. In the areas of Anxiety (Story Six) and peer Aggression,
however, they had lower scores.

On the five remaining dimensions that measure non-coping aspects in
their responses, these children ranked much lower, especially on
Response Length (7th), Negative Affect of Hero (7th), and Total Affect

(7th). On Response Length, where this group only ranked seventh and
eighth, we found six very significant differences and one significant
difference, all with fourteen-year-old children, who wrote much longer
stories and therefore ranked first or second. On Mean Negative Affect
this group differed significantly from the fourteen-year-old upper-lower
class girls ranking second, on Negative Affect expressed in a Nonacademic
Task Achievement situation they differed significantly from the fourteen-
year-old upper-middle class girls ranking first here.

As for Coping Style dimensions we found five significant and two very
significant differences with tithe/ groups. Most important were the

three significant differences in the Task Achievement area on Initiation,
Aid/Advice, and Solver, where this group ranked first and the fourteen-
year-old upper-middle class girls ranked eighth. On Aid/Advice, when

all seven stories were taken together, there was, in fact, a very sig-
nificant difference between these two groups. In the IPR area there was

a difference on Engagement: while these ten-year-old upper-middle class
boys ranked second here, the fourteen-year-old boys with the same socio-
economic status (SES) ranked seventh. A very significant difference was
found on Evaluation of Outcome: the outcome of an Anxiety-provoking
sii:uation was valuated significantly worse by these children than by the

fourteen-year-old upper-lower class girls ranking highest. The only
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significant difference with a ten-year-old group was on Solver -- mean
across all stories --: the ten-year-old upper-middle class girls
ranked eighth here, whereas the group in question had the highest score.

Interpretive Comments

The data showed a lot of significant differences, these being with
two exceptions, with fourteen-year-old groups, precisely with the
fourteen-year-old females. In this they resembled a bit the ten-year-

old girls with same socioeconomic status. Thus, one might interpret
that the ten-year-old upper-middle class girls and boys did not differ
from each other as much as the girls and boys of the same age but dif-
ferent socioeconomic status and, furthermore, that the ten-year-old
upper-middle class children showed a coping behavior that differentiated
them more from the girls of the older age-group than from any other
group.

For the area of Academic Task Achievement we found a relatively high
Coping Effectiveness of actions, for the areas of Aggression, Authority
and Anxiety, however, the solving efforts were less effective.

What concerns the Interpersonal Relations, they seemed to be good
copers, unless peer Aggression was involved. In the latter case the

effectiveness of their actions was much lower. Their Coping Style
varied, as generally with all groups, according to the behavior area,
but one can say that they were the most active, i.e., high on the Coping
Style dimensions, in the Academic and Nonacademic area, and got lower
values in the Anxiety and peer Aggression areas.

Like the other ten-year-old male group these boys showed little De-
pressive Affect, contrary to both ten-year-old female groups, but more
Hostile Affect.

They had a high Self-Image and a good relation with their parents,
which, according to the fourteen-year-old upper-middle class boys' data,
will probably change within the following four years of their life.

Their classmates' judgment lets appear this group as quite positive

in every respect. Maybe these boys took leading positions within the
class community because of qualities in the Task Achievement Area so
that sort of a halo effect determined their peers' estimation.

GERMANY TEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Behavior Rating Scales

These girls are regarded as usually having good ideas about what to
do and were beaten here only by the fourteen-year-old upper-middle class
females ranking first. Concerning the behavior dimensions of Self-
Assertion, Authority and Academic Task Achievement they ranked in the
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middle range, whereas on three dimensions this group got lower scores,
compared with those of the other groups: IPR (7), Implementation (6),
and Initiation (7).

On Aggression and Anxiety they also got low scores (ranking 8 and
7.5, respectively) indicating that these girls showed least control of
Aggression within themselves, and worried much about things (together
with the ten-year-old upper-lower class girls), as rated by other
children.

Social Attitudes Inventory

This group of girls stands first or second in four of the five
behavior areas measured by this instrument as concerns good coping
behavior. Only in the area of IPR they ranked seventh, their Total
Score including all areas, however, was highest. On Authority, where
they ranked first, they showed a significant difference with ten-year-
old upper-lower class girls being lowest in good coping behavior.

Sentence Completion

Of all groups these girls had the least Positive Attitude toward
Task Achievement and showed the least Positive Affect when confronted
with such prob'ems. Concerning Stance and Engagement they ranked in
the middle (4), they seldom asked for Aid/Advice, and showed a coping
behavior the effectiveness of which was neither high nor extremely low,
compared to the ether groups. On Hostile Affect they ranked third,
on Depressive Affect second. The only significant difference was on
Positive Affect, where they ranked lowest, while the fourteen-year-old
upper-middle class females ranked highest here.

When it: cm, to coping with interpersonal problems, this group
ranked eighth on Stoner:, i.e., th2se girls rather avoided problems in
chi_s area, on Engagement and Aie:Ad,rice they ranked sixth, and their
effectiveness score -.,as also on the lower side of the rank scale (6).

On Depressive Affect they scored high, together with the ten-year-
old upper-icer class girls (ranking 1.5) and differed significantly
from the fourteen-year-old upper-lcwer class boys. This was the only
significant difference among the groups.

While ranking surprisingly low on Stance (8) and Coping Effective-
ness (8), their Attitude concerning problems in the Authority area seems
quite positive (2), in comnarison to the other groups. On Engagement
these girls ranked in the middle range, on Aid/Advice they did not differ
much from the other children. On Depressive Affect (1) and Hostile
Affect (2.5), however, they ranked higher again.

-544-



While on Attitude these girls differed very significantly frem the

fourteen-year-old upper-middle class girls (rank 7) they differed

significantly from the fourteen-year-old lower-middle class boys

(rank 1) on Stance and from the fourteen-year-old upper-lower class

girls (rank 1) very significantly on effectiveness. On Depressive

Affect they also differed very significantly from the fourteen-year-
old upper-middle class girl (rank 8).

In the area of Anxiety one can say without exaggerating that this

group of girls was poorest of all groups what concerns coping behavior.

Not only did they rank seventh on Coping Effectiveness, where they

differed significantly from the fourteen-year-old upper-lower class

females, but also on Engagement and eighth on Stance. Further, they

asked most for Aid/Advice in Anxiety-provoking situations and showed

the most negative attitude of all groups. On this latter aspect they

differed very significantly from the fourteen-year-old upper-middle
class girls, who seemed to develop a relatively positive attitude when

confronted with such problems. Those ten-year-old girls were second

on Depressive Affect and differed very significantly from the fourteen-

year-old upper-middle class boys here.

When confronted with problems in the area of Aggression we also

found a relatively poor coping behavior. This group did not readily

confront problems, scoring seventh on Engagement and sixth on Coping

Effectiveness. They sought often and readily Aid/Advice from other
people in such situations and displayed a good deal of Hostile behavior.

In overall terms these children -.an be characterized as a poor coping

group. Not only did they score low on Stanc.?. (8), Engagement (6.5) and

Aid/Advice (7), but also on Coping Effectiveness (7). On Depressive

Affect, on the other hand, they ranked high (2) and on Hostile Affect

they were still above a theoretical mean (3). On Stance, Aid/Advice,

and on Neutral Affect, where they scored seventh and eighth, there was

a significant diffetence to the fourteen-year-old upper-lower class

gir's ranking first. Only on Depressive Affect they differed very sig-

nificantly from the upper-middle class boys age fourteen, these ranking

seventh.

Concerning Interaction with Parents the relationship with the father
seems to be very positive (rank 1), the Interaction with the Mother was

a bit less good, though still better than the fourteen-year-old groups.

Their Self-Concept was rather positive than negative.

Story Completion

In terms of effectiveness of problem-solving behavior these girls

ranked at the lower end of the average range and only one rank 3 as

highest one in the IPR area.' But also on the Coping Style dimensions

we found no mean score ranked higher than 6.
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Only on Story Two, wt"ch deals with IPR, tais group scored higher,
on Engagement and ,ion (both rank 1) even significantly higher
than the fourteen-year-old upper-middle class girls, who ranked

lowest here.

For the rest of the significant differences concerning the coping
dimensions they ranked seventh and eighth: in the area of Anxiety,

on Initiation they differed from the fourteen-year-old upper-lower
class girls and on Evaluation of Outcome from the fourteen-year-old
upper-middle class girls.

On this latter dimension they also differed significantly from
the ten-year-old upper -lower class girls, but this time in the

Academic Task Achievement area.

The only significant difference with a male group occurred on

Solver: they had a mean-rank of eighth, whereas the ten-year-old
upper-middle class males had the highest score of all groups here.

What concerns the non-coping dimensions, this group of girls scored
lowest on Instrumentality, in the area of Nonacademic Task Achievement,
and for all stories (mean) they differed significantly from the upper-
lower class girls age fourteen ranking first here. Further, they dif-

fered significantly from this same group on Response Length of Story

Two having to do with IPR.

Interpretive Comments

These girls can be characterized as a relatively poor coping group
in all behavior areas, as measured by the two completion instruments
and the Behavior Rating Scales, i.e., by their classmates' judgmen'.
However, it cannot be denied that the Social Attitudes Inventory
yielded much more favorable results for them; considering the total
score including all behavior areas, they even ranked highest here.

One explanation for this finding might be that this instrument which
gave already formulated responses, from which to choose two out of four,
.nduced children to decide for socially desirable answers, whereas the
projectives yielded "more real reactions," or, statistically spoken,
reactions, the error-variance of which was much lower. Certainly, how-

ever, it had to be taken into acccunt that the number of children given
this test was smaller than that given the regular test battery so that
the data had to be interpreted with caution, as mentioned above.

Turning to the significant differences,being again mainly with the
older age-group of this study, we found these, as with the ten-year-old
upper-lower class girls, three times for Depressive Affect. Consider-
ing that the four ten-year-old groups ranked from first to fourth on
that dimension one can say that this whole age-group tended to show more
depression in problem situations than the fourteen-year-olds, ten-year-
old girls more than ten-year-old boys.
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Further, it must be mentioned that the effectiveness of their
actions, particularly in Anxiety-evoking situations and situations

that have to do with the handling of Authority problems distin-

guished them from most of the other groups, in a significant way from
the fourteen-year-old upper-lower class girls.

GERMANY FOURTEEN-YEAR-OLD UPPER-LOWER CLASS MALES

Behavior Rating Scales

This group ranks on most dimensions in the lower third of the scale.

Only on Implementation and Solver these boys scored a bit higher. They

seemed to be a bit more anxious than four of the other groups, while
their control of Aggression did not function much worse than that of

most of the other groups.

Social Attitudes Inventory

The rank scores for these children, when the' were compared with the

other seven groups of children, were 1.5 (Task Achievemerc_), 1.5

(Authority), 3 (Aggression), 3 (IPR), and 7 (Anxiety). Their Total Score

(rank 3) reflects their general standing: they are above average in

coping behavior. A significant difference with any of the other groups

does not exist.

Sentence Completio

These boys confronted problems i.. the area of Task Achievement quite

readily dnd also engaged in action without hesitating or postponing the

task. The effectiveness of their coping actions can be characterized ds

satisfactory, their independence from others' help distinguished them,

as the other three groups of their age, from the whole ten-year-old

group. Their Attitude toward Task Achievement problems, however, was
quite negative, compared with that of most of the other groups. A sig-

nificant difference on any of the dimensions to those was not found.

While ranking fourth in their Stance toward IPR and third in their

action in engaging in solution, on Aid/Advice and also on Coping Effec-

tiveness, they scored first on Attitude and were least on Depressive
Affect. On that latter dimension they differed significantly from the

ten-year-old upper-lower class girls. They also differed significantly

on Neutral Affect (second highest) from the ten-year-old upper-middle

class males (second lowest).

In dealing with Authority these boys were second effective in re-

lation to the other groups. Though ranking first on Stance, they scored

only fifth on Engagement in solution. On Depressive Affect in this area

they were second lowest, on Hostile Affect third lowest as was the case

for Attitude. On Aid/Advice they did not differ essentially from the

other groups.
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For Stance and Coping Effectivene..s, however, we found significant
differences with the ten-year-old upper-middle class girls, and
on Depressive Affect with the ten-year-old upper-lower class girls.

When faced with Anxiety problems this group was not so ready to
deal with them though their rank values were still in the middle
range (4 and 5). On Depressive Affect these children ranked eighth
and differed very significantly from the ten-year-old upper-lower clas6
females. On Neutral Affect, on the other side, they scored highest,
differing from the fourteen-year-old upper-middle class females.

A bit the same picture as for Anxiety showed up concerning the area
of Aggression (rank 4 and 5). Only on Stance these children scored
second lowest among the eight groups. No significant difference was
found nere.

Overall this group was ranked relatively high (rank 2) on all
coping dimensions, including effectiveness. On Attitude, however, they
ranked 5.5, together w'th the ten-year-old upper-lower class boys, on
doszile Affect they were second lowest and on Depressive Affect even
louet of all groups. On Aid/Advice they differed significantly from
the ten-year-old upper-lower class girls.

Self-Concept and Parent/Child Interaction seem to be quite low
(rank 7), the Interaction with the Father being still more positive
(rank 5.5) than with the Mother (rank 7).

Story Completion

These fourteen-year-old children sh2wed the least effective actions
of all eight groups, when all seven stories were considered together in
form of the mean rank value. Furthermore, they scored least CU Coping
Effectiveness in the areas of IPR and peer Aggression.

But also on the Coping Style dimensionsranks were not much higher
(mosciv 5-6), with a few exceptions: for the first "Anxiety Story"
(story --p.our) we found rank 1 on Aid/Advice, indicating that these boys
solved such problems as offered in that story without help from others,
_ate rani: 2 Dn Initiation and Implementation also indicating a relative
innependence fr)..1 other people.

The second exception was in the area of Nonacademic Task Achievement:
tin Engagement, as well as on Solver, this group scored highest, on Out-
come they were second ano on Initiation and Implementation third, of
course, always in comparison to the other groups.
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The most important significant differences to other groups manifested

themselves in the area of peer Aggression, where these boys ranked

eighth on Coping Effectiveness, Engagement, Initiation, and Aid/Advice,

with these ranks differing very significantly from the fourteen-year-old

upper-lower class girls, who on the latter three dimensions ranked

first. On Coping Effectiveness, however, there was a significant dif-

ference to the ten-year-old upper-lower class girls, also ranking first

here. And finally again, the fourteen-year-old upper-lower class girls

differed significantly from the group in question: on Mean Coping

Effectiveness, where these boys were lowest on the rank scale.

The non-coping dimensions yielded also ranks in the lower half of

the scale. Three very significant differences with the fourteen-year-

old upper-middle class girls were found for two Affect indices: while

these scored first on Positive Affect of Hero (in the Anxiety Story Four

and for Mean Positive Affect) as well as oc. Totdl Affect expressed by

the Hero and Others in Story Feven, which deals with Nonacademic Task

Achievement, the fourteen-year-old upper-lower class boys had the last

rank here. The same was true for Instrumentality in the area of peer

Aggression, where they differed significantly film the ten-year-old

upper-lower class girls.

Interpretive Comments

It cannot be overlooked that these boys' data were the most difficult

ones as to a satisfactory interpretation. The Sentence Completion

instrument and the Social Attitudes Inventory yielded results that cid

not correspond to those received by the Story Completion instrument and

the Behavior Rating Scales. Whereas the first two gave quite a positive

picture of this group's coping behavior, the other two instruments

ranked them low in comparison with the other groups.

Since the two completion instruments showed almost concordant results

with the seven other groups one should ask, which reasors might have

been responsible for such different reactions.

That the Behavior Rating Scales yielded other results than the pro-

jective inserunents was nothing astonishing, because one does not

necessarily await that others judge people as they really behave.

Reasons for errors in the Social Attitudes Inventory have already been

mentioned above.

One possible explanation for the discrepant results might be sort of

an aversion or avoidance toward writing stories, so that their low scores,

except for the area of Nonacademic Task Achievement, reflected their

negative attitude toward such tasks. This explanation was supported by

the relative shortness of their stories,being shortest of all fourteen-

year-old groups, and the small number of instrumental acts toward a

solution of the problems involved in each story.
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Further, the stories written by these boys contained a lot of
"unrealistic" solutions as if they made fun cf the Story Completion

instrument. Thus, an interpretation of this group's usual behavior
pattern in terms of Coping Style and Effectiveness appeared problematic
as far as it is based on this instrument.

This result was supported by the Sentence Completion instrument for
the Task Achievement area: they confronted problems and engaged tn
action but displayed a quite negative attitude toward these. They coped
effectively, however, with interpersonal problems and got along well

with Authorities. What concerns the areas of Anxiety and Aggression
they were not so effective. In all behavior areas they showed a high
independence from other people's aid or advice, and very little Depres-
sive Affect. Their self-confidence, however, was not high, as with all
fourteen-year-old groups, and the relationship with the parents was not
without tensions, which finding was also in concordance with that of
the other three groups of this age.

Their classmates judgeu this group of boys more negative on almost
all behavior dimensions and in all behavior areas. It might be that
something similar was responsible for_that result as what was called
the "halo effect" with the ten-year-old upper-middle class boys, only
in the reverse way: because of low actual achievement in school-they
were generally judged more negatively than children who did better in
school.

GERMANY FOURT1.7N-YEAR-OLD UPPER-LOWER CLASS FEMALES

Behavior Rating Scale

The mo astonishing fact is that these girls seem , according to
:ne iatIng of cheir classmates, to worry least about things and to stay
ca_:. when something happens they don't like. They further work second

;nelr lessons, start working at things that need co be done
w:_thout he. hg ;old and keep on working at tasks until they are finished.
riith teachers they did not get along so well, though not badly, if one
Delieves the ji-dzment cf their peers in the class. Their JPR seem to
De neither good nor lac, compared to chose of the other groups, the
,ate wis true for Self-Assertion. At solving problems by proposing
good Le.eas they were not so good and only ranked seventh.

Social Attitudes Inventory

These girls showed, in comparison to the other groups, a good coping
behavior in the areas of Aggression and IPR, whereas on Task Achievement,
Authority and Anxiety they ranked average. Concerning coping behavior
in the area of Aggression, where they scored first, they differed very
significantly from the ten-year-old upper-middle class boys.
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Sentence Completion

Of all groups, these girls coped most effectively with Task Achieve-
ment, their Stance, Engagement and Coping Effectiveness being highest

(rank 1). They did not often ask for Aid/Advice in Task Achievement
problem situations, were lowest on Hostile Affect and Depressive Affect
and highest on Neutral Affect. On these latter two dimensions they

differed very significantly with the ten-year-old upper-lower class

girl;:.

When it comes to coping in IPR these girls showed a similar pattern

as with Task Achievement. They scored highest on Engagement, Aid/
Advice and Coping Effectiveness and second highest on Stance. On

Hostile Affect they scored lowest, on Depressive Affect rather low
(rank 6.5), on Neutral Affect highest. Their Attitude seems rather

negative, in comparison with that of most of the other groups (rank 6).

On Engagement and Aid/Advice these girls differed very significantly
from the ten-year-old upper-middle class males, on Coping Effectiveness

in this area of IPR very significantly from the ten-year-old upper-lower
class males and again from this group on Neutral Affect.

In dealirg with Authority problems this group also showed relatively
high rank values in comparison to the other groups on the coping dimen-
sions (Coping Effectiveness: rank 1) and low ones on Hostile and Depres-

sive Affect and again a high one on Neutral Affect. On Coping Effective-

ness they differed very significantly from the ten-year-old upper-middle

class girls, on Depressive Affect significantly from the ten-year-old
upper-middle class boys and on Neutral Affect very significantly from
the ten-year-old upper-middle class girls scoring lowest here.

In the area of Anxiety we nured again high rank values on the coping
dimensions, lower ones on Hostile Affect and Depressive Affect and an
average one on Neutral Affect. Their Attitude can also be characterized

as average, i.e., neither positive nor negative. What ccncerns the

Engagement in problem-solving actions these girls differed significantly
from the fourteen-year-old upper-middle class girls, as to Coping Ef-

fectiveness there was a significant difference with the ten-year-old
upper - middle class girls.

When laced with Aggression within themselves, as well as from out-
side, these girls showed the least Positive and most Neutral Affect of
all groups. They did not confront the problem immediately, but never-
theless engaged in action, showed very little need for Aid/Advice from
other people and coped effects 1.5, (rank 2) with Aggression problems.
There were no significant _aft_ Ices to any of the other groups on
any dimension.
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When Sentence Completion totals were looked at we found that this
group of girls ranked first on all four coping dimensions (Stance,
Engagement, Aid/Advice, Coping Effectiveness), lowest and second lowest
on Hostile Affect and Attitude, third lowest on Depressive Affect and
highest on Neutral Affect. On Engagement, Aid/Advice and Coping Effec-
tiveness they differed very significantly from the ten-year-old upper-
middle class boys, on Stance significantly from the ten-year-old upper-
middle ciass girls, on Hostile Affect very significantly from the ten-
year-old upper-lower class boys and on Neutral Affect very signifi-
cantly from the ten-year-old upper-middle class girls.

Their Self-Concept was third lowest of all eight croups, their Inter-
action with Father ana Mother was best among the fourteen-year-olds, but
only fifth compared with all groups.

Story Completion

This group was outstanding through the high number of first ranks on
all coping dimensions though not for all behavior areas.

On Coping Effectiveness they ranked first in the areas of classroom
Authority and Anxiety (Story Six) as well as for the mean from all
stories and second for IPR and Peer Aggression.

They showed the highest value on Stance in the areas of peer Aggres-
sion, Anxiety (Story Six) and for the mean; on Engagement in peer
Aggression alone; on Initiation in peer Aggression, classroom Authority,
Anxiety (Story Six), Nonacademic Task Achievement and for the mean; on
Aid/Advice in IPR and peer Aggression. On Solver these girls scored
relatively low, but on Implementation tney scored again twice highest
(in the areas of IPR and classroom Authority), on Outcome four times
highest (IPR, classroom Authority. Anxiety, mean) and finally on Evalu-
ation of Outcome three Limes nighesc (IPR, classroom Authority, Anxiety).

For the non-coping dimensions the picture looked a bit similar.
Looki:ng at the means we see four times rank 2 and once, opt Instrumencality,
re;:k 1. Oenerally, one can say, chat on Respcnse Length as well as on
Lhe various fo=s of Affect and or instrumentality this group ranked in
zhe upper thirc of the rank scale, with one exception only: on Instru-
menzality Laey scored 'lowest on Story Four dealing with Anxiety.

What concerns significant differences between the groups these chil-
cken differed more frequently from their agemates on the coping dimen-
sions, while on the nor- coping dimensions there were only significant
differences from the ten-year-olds. From the fourteen-year-old upper-
lower class boys they differed three times very significantly: on
Engagement, Initiation and Aid/Advice in the area of peer Aggression,
where the boys ranked-lowest, and once significantly on Coping Effective-
ness for all seven stories taken together in the mean rank value. In
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the area of Anxiety (Story Six) we found two significant differences

with ten-year-olds: on Initiation, where the ten-year-old upper-middle

class girls scored lowest and on Evaluation of Outcome, where the ten-

year-old upper - middle class boys scored lowest, too. Finally, there

was a very significant difference to fourteen-year-old girls with

different SES: on Initiation these scored lowest, when all stories

were considered together in form of the mean rank, while the girls in

question scored highest here.

On Response Length we found six very significant and one significant

difference with ten-year-old groups: four times (peer Aggression, class-

room Authority, Anxiety, Mean) this group differed very significantly

from the ten-year-old upper-middle class males, who scored seventh.

Both on Negative Affect and Total Affect two significant differences
with ten - year -old groups, who always ranked low here, showed up. On

Instrumentality this group differed significantly from the ten-year-
old upper-middle class females in the area of Nonacademic Task Achieve-

ment and for the mean rank.

Interpretive Comments

This group of girls shower' a behavior pattern that can be called
good coping in terms of effectiveness of actions toward a solution of

problems in all five behavior areas. This general result found a con-
firmation through classmates' judgments, who only saw our group as not

getting along so well with teachers as these girls believed themselves

to do.

What concerns their coping style, the resaits indicated that they
confronted readily problems, engaged in problem-solving efforts, were
mostly the initiators of actions, were very independent from others' aid

or advice, and kept on working until a solution of a problem or conflict

had been found. Particularly in situations, where aggressive impulses
had to be dominatzd and aggressive actions of peers had to be reacted
to these children showed a highly effective behavior anJ a coping style

tnat both ,AsLinguisned them very significantly from the fourteen-year-

old upper-lower class boys, i.e., of same socioeconomic status. This

was a remarkable result, since we did not find anything similar with

the upper-middle class children. Thus, the interpretation might be

dared that sexes differ as to the effectiveness of actions as well as
to the behavior pattern only in the upper -loner class, not the upper-
middle class, because of different child rearing patterns about how to

react in such situations in the two social classes. This difference

was not found with the ten -yeas -old children, since the effects of these

child-rearing practices showed up later in the development.

It is interesting within this context that the outcome of their
problem-solving efforts was evaluated most negatively by these girls
indicating a sort of insecurity and doubt about the social approval of

their actions.
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Coming to further significant differences it has to be noted that
these fourteen-year-old girls differed most frequently from ten-year-
old children of the upper-middle class, who scored low on a number of

coping dimensions.

GERMANY FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Behavior Rating Scales

On five dimensions these boys ranked in the middle range (4,5), on
three others they ranked lower, and only on Self-Assertion they got
rank 2, their score here being much more distant from that of the group
ranking first (the fourteen-year-old upper-middle class girls) than
from than of those three groups ranking third, fourth and fifth. They

can least be counted on to keep working at tasks until they are finished,

they do not get along so well with teachers as other groups, and they
have difficulties in controlling aggressive feelings when something
happens they don't like.

Social Attitudes Inventory

Slightly below average -- such could be characterized the standing
of this group as co their coping behavior, when compared with the other

seven groups of this study. Their rank scores varied betwe_n 3 and 5,
indicating neither especially pod nor especially bad coping behavior.
They did not differ si:,aificantly from any other group in tarms of good

or bad coping.

Sentence Completion

On the Task Acl-iev.ment items these boys ranked rather low, on Cop-
ing Effectivenes.. they were even lowest of all groups, only on Engage-

nr they 1.-nkec thirn. They showed relatively little Hostile and

Depressive Affect, whZLe on Neutral Affect they scored second. Theil:

attizue,t ;...-vare Task Achieveyent prof. as was quite negative (rank 7)

Significant oifferences to any of the other groups were not found.

ThLs negative attitude showed up also in the area of IPR, where they

ranKed seventh. In confronting problems, however, they ranked much
setter (2 5), whereas the retiining coping dimensions, including Coping
Effectiveness, ranked fourth this group of children. On Hostile and

Depressive Affect they were low again. There was no significant dif-

ference here.

On the Authority items these boys had a high rank value on Stance,
but were low on engagement and Aid/Advice, though on the latter
dimensions they did not differ essentially from all other groups.
Their Coping Effectiveness in this area can he characterized as average,
compared to char of the other groups, on Depressive Affect they were
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lowest and differed very significantly from the ten-year-old upper-

middle class girls. On Attitude, where they also scored lowest, they

differed very significantly from tt ten-year-old upper-lower class

girls.

On the Anxiety items their scores were relatively high (ranks 1-3).

On Hostile and Depressive Affect again, we found lower values, on

Neutral Affect they ranked second, the same as on Attitude.

What concerns Aggression, these boys had the lowest rank on Stance

and scored only sixth on Engagement. Their Coping Effectiveness,

however, seemed to be quite gool,. Further, they did not often ask

for Aid/Advice, but showed relatively much Hostile Affect.

Overall their Attitude ranked them eighth among the groups. On

Stance, Engagement, Aid/Advice and Coping Effectiveness they ranked in

the middle range (4), whereas on Hostile and Depressive Affect they

scored a bit lower (rank 6 and 7, respectively). On this latter Affect-

dimension they differed very significantly from the ten-year-old upper-

middle class girls, who took rank 2 here.

Their Self-Concept was not so high, though highest, compared with
the other three groups their age (rank 5). The relationship to their

father was worst of all eight groups, while the Interaction with the

Mother must be a bit better, if one compares these boys with the rest

of the sample. Generally, however, they seemed to have the most

negative relations to their parents.

Story Completion

This group of boys was remarkable, since there was only one signifi-
cant difference with anther group of children, if one Lansiders the

coping dimensions, including Coping Effectiveness, and four significant

differences on one non-coping dimension: Response Length.

With a few exceptions, these boys scored within a middle range from 3

to 5. Looking at the coping dimensions one could say that only Stance

and Evaluation of Outcome deviated from that scheme, the first one rank-

ing the children higher (mean: 2), the latter one ranking them lower

(mean: 7). Considering the behavior areas, it was the area of class-

room Authority, Nonacademic Task Achievement and Anxiety (Story Six),

which deviated a bit, the first two ranking the boys rather low, the

latter one ranking them first, second, and third.

Whereas, turning to the non-coping dimensions, these children ranked
low on Positive Affect, they ranked second on Instrumentality.
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The one significant difference already mentioned was on Engagement
in the IPR area, where they ranked second and differed from the ten-
year-old upper-middle class boys ranking seventh. On Response Length
they differed twice very significantly from the ten-year-old upper-
middle class boys (IPR, Anxiety - Story Four), who scored second
lowest here, while the group in question rat!,:ed second, as it did in
the Academic Task Achievement area, where there was a very significant
difference with the ten-year-old upper-lower class boys ranking seventh.

Interpretive Comments

As to their Coping Effectiveness and Coping Style this group could
be called the "middle-range-group," though there were also, especially
with the Sentence Completion instrument, deviations from the middle
range. Significant differences with other groups, however, were barely
found, even with the ten-year-old groups. Only the ten-year-old girls
with same socioeconomic status differed from them twice in a very sig-
nificant way on Depressive Affect.

Their critical attitude toward a number of statements from all five
behavior areas reflects the typical standing of the fourteen-year-olds
within our society. They did not accept nor conform to norms without
examining them critically, and this led undoubtedly to difficulties in
the relationship to authorities like parents and teachers, as was also

confirmed by the results. Though only in the form of a tendency one

can further infer from the data that this bad relation with authortty
figures differentiated the two socioeconomic groups: whereas the upper-
lower class children of the older age groups identified relatively
easier with what they learned during their socialization process as
valid norms, the fourteen-year-old upper - middle class boys and girls

vended to a stronger degree to question them.

These results do not necessarily mean that the relationship to father
and mother was zealiy bad but only that these children experienced them
in such a way.

GERMANY FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS FEMAIES

BeAavior Rating Scales

This group of girls showed a remarkable profile, since on all
dimensions e-ccept Initiation they ranked at the extremes of the scale.
They got along best with Authority figures in the school and second best
with other students, they were, further, regarded as getting usually
their own way with other students and as having usually the best ideas
about what to do, They were best able to control cwn aggressions, i.e.,
they did not easily lose their temper when something happened they
didn't like, and they iinally worried very seldom about things (rank 2),
here being almost equal to the fourteen-year-old upper-lower class girls.

-556-



On Initiation they were excelled only by two other gr,..ips, the ten-

year-old upper-middle class boys and the fourteen-year-old upper-

lower class girls.

Only in the area of Task Achievement they got low scores: on

Academic Task Achievement (rank 8) and Implementation (rank 7). Accord-

ing to this latter result one must conclude that they were judged by
their classmates as not hard workers in the academic field and that
secondly they tended to give up quickly before a goal had been reached.

Social Attitudes Inventory

The coping behavior of these girls can be characterized as rather
poor though they did not take the eighth rank, except in the area of

Task Achievement. In the othe- four behavior areas they scored fifth

and sixth. Significant differences with one of the seven other grotes

could not be found in any of the five behavior areas.

Sentence Completion

In the area of Task Achievement these girls showed the highest degree
of independence in terms of Aid/Advice. On the other side, their

Coping Effectiveness ranks them quite low: they were lowest on Stance,

second lowest on Coring Effectiveness and third lowest on Engagement.
Their Attitude toward Task Achievement problems can be characterized as
not deviating much from the other seven groups. On Depressive and

Neutral Affect this group ranked seventh, on Hostile Affect third and
on Positive Affect first, differing very significantly from the ten-year-

old upper-middle class girls here. Concerning their seeking Aid/Advice

from other people, by the way, they differed very significantly from
the ten-year-old upper-lower class girls.

Concerning interpersonal problems we found astonishingly good coping

responses with this group of girls. They most readily of all children

confronted problems, engaged quite readily in problem-solving actions,
sought little Aid/Advice and showed an effective behavior (rank 2). On

Hostile Affect, however, they ranked only seventh, differing signifi-
cantly from the ten-year-old upper-middle class boys here.

From this same group they also differed on Coping Effectiveness (very
significantly); on Engagement and Aid/Advice, however, they differed

very significantly from the ten-year-old upper-lower class boys.

In the area of Authority we found poorest engagement of all groups,
though this group cannot be characterized as not confronting problems

(rank 4). On Coping Effectiveness they ranked in the 1,3wer range, on

Attitude they ranked even seventh. These girls seemed to show a good

portion of Hostile Affect to Authority figures (rank 1), compared with
the other groups, but not much Depressive Affect. A significant dif-
ference was only found on Attitude, where they differed very signifi-
cantly from the ten-year-old upper-middle class girls.
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Significant differences occurred in almost all cases with ten-year-

old groups. On Initiation, Aid/Advice, and Solver in the Academic Task

Achievement area they differed significantly from the ten-year-old upper-
middle boys, ranking first on all three dimensions, as well as the ten-

year-old upper-middle class girls did on Engagement and Initiation in

the IPR area. If we look at the mean scores for those three dimensions

we will find three very significant differences: with the ten-year-old

upper-lower class boys on Engagement, with the fourteen-.ear-old upper-
lower girls on Initiation, and with the ten-year-old upper-middle boys

on Aid/Advice, all three groups ranking first, contrary to the group we

look at scoring lowest.

Twenty significant and very significant differences with other groups

of children were found on the five non-coping dimensions, fourteen of

those being with the ten-year-old upper-lower class boys. Of the six

remaining ones, three were with boys-of same SES but different age:

fourteen-year-olds. On Response Length all eight differences (7 stories

and mean) were very significant.

Interpretive Comments

Most astonishing with this group of girls were their low scores in

the areas of Academic and Nonacademic Task Achievement, this result

appearing with all four test instruments including the Behavior Rating

Scales. Both projectives indicated poorest effectiveness of actions as

well as a coping style that can best be characterized as lack of engage-

ment and initiative.

Further, they showed difficulties to get along well with authority

figures, both teachers and parents, though they were seen by other

students as having good relations to classroom authorities. The rela-

tionship to their parents, however, must be called bad, particularly

with the mother; whereas the fourteen-year-old upper-lower class girls

showed the best relationship with their parents, if only the older age-

group was considered. One can certainly interpret these findings as

a stronger striving for independence and autonomy on the side of the

upper-class girls, what shows up, however, not before puberty. A.

similar, but not so clear result was found, by the way, at inspection

of the data of both male groups.

The Self-Concept was low, as with all four groups this age. This

probably reflects the consciousness of their standing within that

western society, the position of "a marginal man," as David Riesman has

formulated it.

Though relatively good copers, when difficulties in the Interpersonal
Relations area anle, they revealed as bad ones, when they had to deal

with Aggression within and outside themselves. In Anxiety-evoking

situations, on the other hand, these girls did not engage readily in
actions, but once they did their trials toward a solution were highly

effective.
-559-



Finally, it has to be noted that this group of girls seemed to
easily express Affect, Postive as well as Negative, though not
Depressive ore, as the ten-year-old children did.

The Response Length of their stories, where they stood first, with
only one exception, seemed to be the function of an achi2 "ement oriented
motivation that these girls had in spite of their 1-44 score on Academic
Task Achievement.



ANOVA OF MEANS:

SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS AND SEX

APTITUDE AND ACHIEVEMENT

Socioeconomic S t at us

The hypothesis of the study had been tested separately for the ten-

year-old and the fourteen-year-old subjects.

Hypothesis (SES Main Effects):
Pupils of the upper-middle class will show better achievement in

school than pupils of the skilled working class.

This assumption could be verified for the two age groups only with

regard to the Reading Score. No other main effects could be pointed

out. Concerning the group of the ten-year-olds, however, there could

be turned out a clear, but not significant tendency in favor of the

hypothesis also for Mathematics.

The results of Raven's Progressive Matrices also showed significant

main effects of the social class. Students of the upper-middle class

had much higher Aptitude scores in both age groups than pupils of the

upper-lower class. In the group of the fourteen-year-olds, this dif-

ference was much higher than in the group of the ten-year-olds. How

far this may be the results of an effect called cumulative learning

deficit of lower class children (M.DEUTSCH et al., 1968) under the given

conditions cannot be decided on the basis of the present data.

The Age x SES interaction was the only significant result of the

study.

Sex

Hypothesis (Sex Main Effects):
Girls have higher achievement scores than boys.

As Figure 1 shows, this hypothesis could not be verified by the

results of the German sample. There could be shown, however, that the

boys had better achievements in Mathematics than girls. These data were

relevant for both age groups and social classes.

Discussion and Conclusion

According to the hypothesis of the Cross-National Project, Aptitude

and Achievement had been analyzed due to the effects of social class

and sex. The analysis of the age as a main effect had to be dropped out

because of the different tests for both age groups and the respective

standardization of the Achievement data.
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The differences between upper-middle and upper-lower class could he
shown clearly both in the intelligeo-e measures and in the school
performances. The results of the German sample underlie the ever-
established fact, found out in the Federal Republic of Germany (FRG) as
well as in foreign studies, that members of the lower classes are
handicapped in verbal achievement areas. There was an absence of SES
and age effects in Mathematics. In several German studies (FERDINAND
1969; ROEDER 1968; QUACK 1972: SIMONS 1972), social class variables
have more effects on verbal than on non-verbal school performances; but,
it may be that this difference is the result of a methodological
artifact. The Mathematics test has been constructed for specific
learning objectives of elementary schools, but not for the relevant
objectives of hich schools. Due to this, elementary students could be
favored against high school students, and this could lead to homogeni-
zation of the achievements of both subgroups. Moreover, as it is
evident that children of the lower class more often attend elementary
schools, while children of the middle and upper classes attend the high
school (WEINERT 1972), it must be supposed that this homogenization had
an effect on a reduction of possible differences due to the social class
in the Mathematics score. It is interesting, however, that there could
not be found any difference between social class and sex concerning GPA.
It must be assumed that the ever proven reliability of grades, the
uncertainty of the teacner's process to get grades (INGENKAMP 1911) and
the evicent problems of grade comparison of different classes and school
systems in the FRG had a severe effect on this levelling of the results.

These missing significant differences between the social classes in
the GPA, also refer to a methodological artifact. As mentioned already,
children of the lower classes more often attend elementary schools,
while children of the upper classes attend the high schools. As these
two school systems have no common evaluation system of achievement, but
each school system tries to approximate the evaluation of the pupil's
achievements to a normal distribution, although there are important
absolute oifferences in achievement, there, in fact, cannot be found
any grade differences, even if considerable differences could be shown
in common achievement testing. In order to this, any conclusive inter-
pretation of the data becomes really questionable. In summary, if a
comparison of different social strata is methodically correct, the
expected achievement differences could be proved. Besides this there
could be confirmed that the greatest differences can be found in verbal
achievements (Reading). However, verbal performances (due to the social
class) have a most important selection function; this had been already
mentioned within many criticisms, mainly those of the German school
systems. For several years, political discussions of the educational
system in the FRG have pointed out the need for compensatory verbal
educational programs for lower-class children. Besides this, the
reduction of the extremely high welshting of verbal achievement for the
determination of school success was requested. It is questionable if
the introduction of comprehensive schools would be helpful.
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OCCUPATIONAL VALUES

ke_

Age, as well as Sex, proves to be, in the German Sample, a strong

indicator of differences, i.e., in ten of the fifteen variables.

The ten-year-olds showed higher mean scores than the fourteen-year-

olds on Altruism, Prestige, Follow Father and Management, though

Management had received place fourteen in both subgroups on the rank

order over all values.

At Age fourteen the pupils received higher mean scores on Indepen-

dence, Self-Satisfaction, Variety, Associates and Security. They

scored higher Intellectual Stimulation, too, which takes in spite of

these differences the first and the second rank in the two Age groups.

Within the group of lower class males the younger ranked at the first

place Economic Returns, the older ones Security.

Socioeconomic Status

There were some social class differences according to the hypotheses.

The lower-class children excelled the middle-class in Economic Returns

and Security, in Management and Surroundings an Extrinsic score. The

middle-class pupils chose more frequently Intrinsic values and, in

connection with this effect, Intellectual Stimulation. They were more

inclined than the others to follow the profession of their father. It

may be remarked that Intellectual Stimulation received first and second

place with both groups in the rank order of preference (Figure 2).

Sex

Turning to the intra-group differences of the fifteen values, Sex

seemed to be the most important factor of differentiation. In twelve

from fifteen variables there were significant Sex main effects to be

diagnosed. Thus the girls, compared with the boys, received higher

mean scores in Altruism, Self-Satisfaction, Variety and Associates.

They also preferred significantly Surroundings and Esthetics, but these

two values were ranking at the lower places. The females scored higher

than the males Intrinsic, values, affirming one of the leading hypoth-

eses.

The boys,on the other hand, excelled girls mostly in Creativity and

further in Security, Prestige, Economic Returns, and, of course, Follow

Father, and at least in Management.
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Interactions

There were only small interaction effects for the three independent
variables Sex, Age and SES. Only the value Esthetics showed a sig-
nificant interaction between Sex and SES. In both socioeconomic
classes the females received higher scores than did the males; however,
this difference in favor of the females was greater 'n the middle class
than in the lower class.

If we inspect the rank order of the fifteen items in the separate
eight cells of the German sample (Figure 2), we can observe some re-
markable differences and peculiarities. The upper-lower females (ten-

and fourteen-year-olds) and the upper-middle females (fourteen-year-olds)
gave below-average ranks to Creativity, as did the upper-lower males and

upper-middle males (fourteen-year-olds) to Altruism. These positions

are contrasted by the first ranks for Altruism with the upper-middle
class females (ten-year-olds) and for Creativity with the upper-middle

class males (fourteen-year-oldc). The upper-lower class males and the
upper-middle class males (ten-year-olds) showed -- compared with the

other groups -- the lowest ranks for Self-Satisfaction.

Comments and Implications
Semantic Differences

For the interpretation of the results it may be con-Jenient first to

oppose the English and the German text. Even small semantic differences
which could not be avoided in the period of translation and pretests may
prove to be important for the reception and the answers of the German

youngsters.

Probably the value Self-Satisfaction as characterized by the item
"work in which you feel good about doing the job well" is somewhat

ambiguous. Maybe the German translation has increased this effect by
cnanging the aspect to become happy by doing the job well into a more
general aspect to choose a work which makes happy ('nine Arbeit, die
Rich zufrieden macht"), which gives the chance of easy-go-lucky, of
harmonious adaptation and implies no risks of excitements and insta-

bility. it does likely not implicate the concept of accomplishment.

On the other hand, the American addition of "accomplishment" to the
title of the value Success is not represented by the text "Work where
you can get ahead." For the German sample a separate item of accomplish-

ment in favor of work ("Eine Arbeit, in der Du etwas Tuchtiges leisteu

kannst") would have fitted better to the problem as well as to the

dominant values within German youth. It is necessary to hive regard to
zhese phenomena when describing the rank order of values or the mean
score differences between the groups.
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1. Altruism
work in which you can help

other people

2. Esthetics
work like that of a musician

or an artist

3. Independence
work which you are free to
do in your own way

4. Management
work in which you could lead

other people

5. Success
work where you can get ahead

6. Self-Satisfaction
work in which you can feel good
about doing the job well

7. Intellectual Stimulation
work in which you can learn
about many interesting things

8. Creativity
work in which you could make or

invent new things

eine Arbeit, bei der Du anderen
Menschen helfen kannst

eine Arbeit, vie sie Musiker oder

Kunstler (z.15. Schauspieler) haben

eine Arbeit, bei der Du selbst
bestimmen kannst, was Du zu tun

hast

eine Arbeit, bei der Du bestimmen
kannst, was Deine Mitarbeiter tun

eine Arbeit, bei der Du es zu einer

hohen Stellung bringen kannst

eine Arbeit, die Dich zufrieden
macht

eine Arbeit, bei der Duviele
interessante Dinge zulernen kannst

eine Arbeit, bei der Du etwas
Ne.Jes entwickeln oder erfinden
kannst

9. Security
work in which you are always sure eine Arbeit, bei der Du nie

of having a job arbeitslos werden kannst

10. Prestige
work in which you can one day

become famous

11. Economic Returns
work in which you can make a
lot of money

12. Surroundings
work in which would have a nice
place to work

-565-

eine Arbeit, durch die Du eines
Tages beruhmt werden kannst

eine Arbeit, bei der Du viel
Geld verdienen kannst

eine Arbeit, an einem schonen
Arbeitsplatz



13. Associates
work in which you can be with
people you like

14. Variety
work in which you would be
doing many different things

15. Follow Father
work in which you would do the
same kind of uork your father
does

eine Arbeit, bei der Du mit
Leuten zusammensein kannst, die
Du gern magst

eine Arbeit, bei der es viel
Abwechselung gibt

eine Arbeit, bei der Du die
gleiche Tatigkeit wie Dein
Vater verrichtest



OCCUPATIONAL INTEREST INVENTORY

There were no remarkable Age effects in the German sample, whereas
in the other countries the fourteen-year-olds were exceeding signifi-
cantly the ten-year-olds, as well as in aspirations and expectations.

Socioeconomic Status

On the other hand, the German results showed significant differences
in terms of socioeconomic class -- analogous to the other countries.
The lower-class pupils had lower scores in the occupational level they
were desiring and hoping to achieve than the middle-class children did.
Regarding the younger ones, the discrepancies between expectations and
aspirations were very small and indicated no differences between the
social levels as well, whereas with the older ones interactions were
of some importance (see below).

Like in the other countries -- but to a lower extent -- the lower-
class youngsters were aspiring and expecting slightly higher status jobs

than those held by their fathers. On the other side, middle-class
children rather hoped to maintain the occupational status of their
families.

Sex

According to the hypothesis the male pupils generally wanted higher
stratified professions than the female pupils did -- similar to the
other countries. Thereby the girls expected to achieve a slightly lower
level than the one they aspired. But that was not true for the older
girls of the upper-middle class in the German sample.

The boys were somewhat more ambitious in upgrading above their
father's job level than the girls. The educational aspirations of the
girls were as well a bit lower than those of the boys.

Interactions

Expressed by the discrepancies between Aspirations and Expectatthns,
the fourteen-year-old lower-class females seemed to be remarkably more
pessimistic than the boys of the same social level. On the contrary the
fourteen-year-old middle-class females were noteworthy more optimistic
with reference to their real occupational start than the boys of the
same social level and than all others.
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Comments and Implications

In the first instance these results could be interpreted in a

positive sense: Aspirations and Expectations seem to be rather real-

istic and in harmony with their social settings. The upper-middle class

barely aspired to maintain the status of their fathers , while the

upper-lower class tried to exceed the parental status in a moderated

way. Such a realism, as to the occupational aspirations, is manifested

as well in the rank order of Occupational Values.

The trend of the lower children toward occupations of the status
group "3" is respectable, particularly because by that they hope to

exceed the status of the paternal occupation by one "class." And they

have to realize a longer period of educational and occupational
formation -- until the age of nineteen or twenty-one years. But the

tendency to the professions of the occupational status group "4" is

respectable as well. For this group "4" represents -- within the

patterns of the German occupational structure -- completely established

and well esteetred professions with satisfying financial returns. These

professions require "Hauptschul"-graduation and a complete and certified

apprenticeship or an analogue training. So it is quite notmal, that the

elder upper-lower pupils tend a bit more vigorously for the status group

"4". Moreover we must keep in mind that the occupations of this group
are the most numerous with the largest capacities of manpower and that

they are relatively best known in the German population and the public

opinion.

The aspirations and expectations of the middle-class children ranked

a bit below the paternal professional status "2". Maybe they realized

the possioilities of social and occupational upgrading anci downgrading.
Maybe that especially the girls are agreeing with a lower status by

their own job (not by their husbands' job). The chances to achieve the

highest status level "1" are restrained by the pecularities of those
?rofessions, which demand highest and most special aptitudes and

abilities and are open only for small number of aspirants.

The educational aspirations, in general, are following the ocupa-
tional aspirations within the structure of the German educational system.
The aspirations of the lower-class pupils are ranking nearer to their
expectations (status level "4") than to their aspirations (status

level "3").

The distinct discrimination between the two classes may perhaps
depend as well en the precise selection of the sample, which discrim-
inates the parental occupations nearly exactly by two ranks (level "2"

and "4").

These results could be interpreted as well in a negative sense.
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SES Main Effects: Until today they indicate very plain differences
between the upper-lower and the upper-middle class, especially in

terms of educational aspirations, but even as well of their occupational

wishes and hopes. These distances are larger than in the other

countries, where the status levels of the expected or aspirated pro-

fessions do partly even overlap. According to these facts the upper-

lower class children in the FRG sample strive above the paternal
stratum to a slighter extent, than the youngsters of the other countries

do. That may be a symptom of a relatively lower social mobility,
partly caused by the structure of the educational system in the FRG

(see Volume I Country Background Chapter). This "traditionalism" stands

in opposition to the dynamic occupational and economical system of the

FRG, but apparently not to powerful dimensions of political and social

opinions within the population of Western Germany.*

The impressive differences between the two social levels may further-

more depend on the different educational and occupational aspirations

of the families. These are connected with the very specified occupa-
tional training system and, according to that, with the highly proles-

sionalized occupational structure as a whole. It may depend as well on

the inferior efficacy of the public institutions for professional
orientation and guidance. Nevertheless the discriminations of social

status are higher in terms of educational than of occupational aspira-

tions. This could perhaps be interpreted in that way: The pupils

believe to be capable of a higher mobility after leaving school, and to

transgress the limitations of occupational chances connected with the

"Hauptschul"-graduation.

Age Main Differences: As to the age there are but slight differences

within the German sample. With increasing age only the expectations

diminish (excepting the UMF) and the discrepancies between aspirations
and expectations are somewhat higher on the side of the ULF and UMF.

The reduced educational aspirations of the ULM (fourteen-year-olds) may

depend on the fact that most of these pupils attend the 5. grade of the

"Hauptschule" (see above).

Roughly spoken we can find no emancipatory development of vocational

perspectives by age. This may result from tht. above mentioned lack of

efficient guidance and information. This is a crucial deficiency inso-

far as the "Eauptschui"-graduates have to decide on their occupational

start at the age of fourteen years.

*See W. Jaide, Jugend and Demokratie, Munchen 1970.
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Sex Main Effects: At least there are noteworthy Sex differences,

as the results of the Occupational VaLues have already demonstrated.

The girls seem to be less mobile and ambitious with regard to their

aspirations and expectations and their fathers' occupational status.
This may be clarified by the sex role perceptions of the girls which

have to combine occupation and matrimony. Within these role concepts

most of the females in t' 13 ':il now are ranking higher matrimony

and child rearing, wher e upation is of second order im-

portance. This more and more obsolete differentiation is modified
only by the UMF (fourteen-year-olds), who expect a bit higher status

at school and in their future occupation.

Of course, these interpretations would become more reliable by the
results of the list of occupations which was one part of the Occu-

pational Interest Inventory instrument. The rank order of preferred
and rejected occupations would give some more information about the

whole horizon of the pupils' occupational imaginations -- not only
about the stratum but also about the situm of their occupational aspi-

rations. So within the preferred occupations the "female" jobs are

perhaps stratified lower than the "male." This would explain the

"lower" ambition of the girls with regard to their careers.

Conclusions

As a consequence, professicnal orientation and guidance should
stimulate more social mobility especially on the side of those

youngsters with higher ability scores. This can be supported by

reforms of the educational and occupational training system.

Probably the vocational guidance has to begin already at the age of

ter to eleven years, in order to improve the procedures of occupational

cnoice ("Berufswahlreife").

AS to the education of the girls, the results of the Occupational

interest inventory lead to the same recommendations as those of the
Occupational Values Inventory.
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BEHAVIOR RATING SCALES

431

There were no main effects or interactions involving Age in the

German sample in Stage III (Germany did not participate in Stage I

so no comparisons can be made).

Socioeconomic Status

There was only one significant difference observed, i.e., on Total

Positive Self-Assertion where the middle-class children scored higher

than the lower-class children.

Sex

There were no significant differences involving Sex.

SOCIAL ATTITUDES INVENTORY

Age_

There was only one significant difference involving Age where the

fourteen-year-olds scored higher than the ten-year-olds on Inter-

personal Relations.

Socioeconomic Status and Sex

There were no significant SES or Sex main effects. There was one

interaction, however, in the area of Authority where the ten-year-old

middle-class children scored higher than the ten-year-olu lower-class

children. Just the reverse was true of the fourteen-year-olds, the

lower-class scored higher than the middle-class children.

SENTENCE CO? ETION

Task ,:.chievement

Age: In the area of Task Achievement the fourteen-year-olds scored

higher than cne .en -year -olds on Engk,ement, Aid/Advice, Neutral Affect,

and PO6ItiVs: A.LtdCt. The ten-year-olds scored higher on Depressive

Affect.

There were four significant Age x SES interactions involving Stance,

Engagement, Coping Effectiveness, and Neutral Affect where the ten-year-

olds scored higher at the middle-class level and the fourteen-year-olds

scored higher at the lower-class level. On Positive Affect just the

opposite was true: the ten-year-olds scored higher at the lower-class

level while the fourteen-year-olds scored higher at the middle-class

level.
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There was one Age x Sex interaction involving Attitude where the ten-
year-old males scored higher than the ten-year-old females and the

fourteen-year-old females scored higher than the fourteen-year-old males.

Socioeconomic Status: There were no social class main effects.

Sex: Only one significant Sex main effect was observed: on Neutral

Affect where the males scored higher than the females.

Interpersonal Relations

Age: The fourteen-year-olds scored higher than the ten-year-olds on

Stance, Engagement, Aid/Advice, Coping Effectiveness, and Neutral Affect;

whereas the ten-year-olds scored higher on Hostile and Depressive Affect.

There were no significant Age x SES or Age x Sex interactions.

Socioeconomic Status: There were no significant social class main

effects or interactions.

Sex: she males received higher scores on Hostile Affect; while the

females received higher scores on Engagement, Aid/Advice, Coping Ef-

fectiveness, Depressive Affect, and Neutral affect.

Authority

Age: In the area of Authority the fourteen-year-olds again scored

higher on Stance, Coping Effectiveness, and Neutral Affect; while the

ten-year-olds scored higher on Attitude and Depressive Affect.

There were no significant interactions involving Age.

Socioeconomic Status: The lower-class children scored higher on

Attitude Engagement, Coping Effectiveness, and Neutral Affect; while

the middle-class children scored higher on Hostile Affect.

There were no significant interactions involving SES.

Sex: Of the three significant main effects, the males scored higher

on Neutral Affect while the females scored higher on Attitude and

Depressive Affect.

Anxiety

Age: In the area of Anxiety the fourteen-year-olds received higher

scores on Attitude, Stance, Coping Effectiveness, Neutral Affect, and

Positive Affect; while the ten-year-olds received higher scores on

Hostile Affect and Depressive Affect.
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There were two significant Age x SES interactions involving Attitude

and Positive Affect. In each case the fourteen-year-old middle-class

children scored higher. In the ten-year-old group, the lower-class
children scored higher on Attitude while on Positive Affect there was
no difference between the two social classes.

Only one significant Age x Sex interaction was observed, that in-

volving Positive Affect where the fourteen-year-old females scored

higher than the fourteen-year-old males. There was no difference in

the ten-year-old group.

Socioeconomic Status: The lower-class children received higher scores

on Engagement, Aid/Advice, and Neutral Affect; while the middle-class

children received higher scores on Positive Affect.

There were two significant interactions involving SES: on Engagement

where the females scored higher at the lower-class level and the males

scored higher at the middle-class level; and on Aid/Advice where there

was no difference between the males and females at the lower-class level

but where the males scored higher at the middle-class level.

Sex: The males scored higher on Aid/Advice, Hostile Affect, and
Neutral Affect, while the females scored higher on Depressive Affect and

Positive Affect.

Aggressicn

Age: There was only one significant main effect in the area of

Aggression: the ten-year-olds scored higher than the fourteen-year-olds

on Eng4ement.

There were no significant interactions involving Age.

Socioeconomic Status: There were three significant social class main

effects where the lower-class children excelled the middle-class chil-

dren. These were on Engagement, Aid/Advice, and Coping Effectiveness.

These three variables also showed significant interactions where in each

case the females scored higher at thL loner -class level while the males

scored higher at the middle-class level.

Sex: There were only two Sex main effects, where in each case the

female.; scored higher: on Stance and Coping Effectiveness.

Total Scores

Age: The same general pattern was observed on Total Scores, The

fourteen-year-olds scored higher on Stance, Engagement, Aid/Advice,
Coping Effectiveness, Neutral Affect, and Positive Affect; while the

ten-year-olds scored higher on Attitude, Hostile Affect, and Depressive

Affect.
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There were two Age x SES interactions: on Neutral Affect where the
lower-class children received the higher scores, this being more marked
at the fourteen-year-old level; and on Positive Affect where the lower
class children scored higher at the ten-year-old level and the middle-
class children scored higher at the fourteen-year-old level.

There was one significant Age x Sex interaction: on Positive Affect
where there was no difference between the scores at the ten-year-old
level but at the fourteen-year-old level the females scored higher than

the males.

Socioeconomic Status: The lower class children scored higher on
Engagement, Coping Effectiveness, and Neutral Affect; while the middle-
class children scored higher on Hostile Affect.

There was one significant SES x Sex interaction: on Positive Affect

where at the lower - class level there was no difference but at the middle-
class level the females scored higher than the males.

Sex: The females scored higher on Attitude, Coping Effectiveness,
and Depressive Affect, while the males scored higher on Neutral Affect.

Parent/Child Interaction

Age: There were four main effects involving Age where in each case
the ten-year-olds scored higher than the fourteen-year-olds: on Self-

Concept, Parent /Child Interaction, Mother Interaction, and Father Inter-

action.

Only one Age x SES interaction was observed: on Reality/Fantasy

where the middle-class children scored higher than the lower-class chil-
dren at both age levels, this being greater at the fourteen-year-old
level.

Socioeconomic Status: There was one social class main effect: on

Reality/Fantasy were the middle -class children scored higher than the

lower-class children.

There were no significant SES x Sex interactions.

Sex: There were no significant main effects involving Sex.

STORY COMPLETION

The validity of many of the Story scores in this national sample
is doubtful (see Volume VI) so only those less subject to deliberate,
conscious destortion will be discussed.
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Mean Scores

Age: Fourteen-year-olds systematically scored higher than ten-year-

olds on Response Length, Positive Affect (Hero), Negative Affect (Hero),

and Total Affect (Hero and Others). Despite the negativism they

showed in the plots of their stories, the older ycuth did produce more,
and were freer in expressing spontaneous affect. The girls expressed

more positive affect than boys at fourteen, whereas the sexes were
equal in this respect at ten.

Socioeconomic Status: The middle-class children scored higher than

the lower status children on Response Length, Negative Affect (Hero),

and Total Affect (Hero and Others). They were both more verbally
productive and more spontaneous in expressing emotion at both ages,

and in both sexes.

Sex: Girls scored higher than boys, at both age levels and both

SES levels, on Response Length, Positive Affect (Hero), Negative

Affect (Hero) and Total Affect (Hero and Others). Thus, girls were

both more fluent or productive, verbally, and more emotionally

expressive.
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ANOVA OF MEANS:
HYPOTHESES AND FINDIIGS

GERMANY

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

The hypothesis was verified in Stage III as the upper-middle class

scored significantly higher than did the upper-lower class.

ACHIEVEMENT MEASURES

Upper-midcle class children will have higher Achievement

scores than will upper-lower class children.

T:-.e data supported this hypothesis only for the Raven and for

Reacing Achievement. There were no social class differences for Math

Achievement and Grade Point. Average. Thus, the hypothesis was only

partially verified.

Females will have higher Achievement scores than will males.

This hypothesis was completely unverified. On Math Achievement,

the males scored significantly higher and on the ocher three measures

there were no significant social class differences.

OCCUPATIONAL MEASURES

Upper-middle class children will have higher objective

status level Occupational Expectation than will upper-

lower class children.

This hypothesis was verified as the upper-middle class children

scored significantly higher on Occupational Expectation than did the

upper-lower class.

Upper-middle claAs children will have a higher level
of objective Occupational Aspiration than will the
upper -lower class children.

This hypothesis was also verified as the upper - middle class scored

significantly higher on Occupational Aspiration than did the upper-

lower clazs.
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Upper-middle class children will have different discrepancy

scores between Occupational Aspiration and Expectation than

will the upper-lower class children.

This hypothesis was rejected as there was no significant social

class difference in this discrepancy score.

Upper-middle class children will prefer different Occupa-

tional Values than will upper-lower class children.

Of the fifteen Occupational Values, six showed significant social

class differences, four in favor of the upper-lower class and two in

favor of the upper-middle class. Thus, the hypothesis received very

moderate support only.

Upper -lower class children will show a greater preference

for "Extrinsic" Occupational Values than will upper-middle

class children.

This hypothesis was verified as the upper-lower class scored signifi-

cantly higher on the Extrinsic Total than did the upper-middle class.

They also scored higher on three of the seven individual Extrinsic

values.

Males will have a higher objective Occupational Expectation

level than will females.

This hypothesis was verified as the males scored significantly higher

than the females on Expectation level.

Males will have a higher objective Occupational Aspiration

level than will females.

This hypothesis also was verified as the males scored significantly

higher than did the females on Occupational Aspiration.

Males will prefer different ,;cupational Values

than will females.

Of the fifteen Occupational Values, twelve showed significant Sex

differences. Of these, six were in favor of females and six in favor

of males. Thus, the hypothesis received fairly good verification with

German data.

Females will more frequently choose "Intrinsic" Occupa-
tional Values than will males.

This hypothesis was verified as the females scored higher on the

Total Intrinsic scale than did the males.
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a.es wli. more frecuent,,, choc,3e "Extrinsic" Occap--

tional Values than will females.

This hypothesis was also verif,ed as the males scored significantly
higher than did the females on the Total Extrinsic scale.

COPING STYLE MEASURES

Upper-middie class children will demonstrate a difference
style of coping than will upper-lower class children.

On the Social Attitucie5 Inventory there were no social class dif-
ferences.

Turning next to the Sentence Completion, out of forty-eight variables,
mirteen showed significant social class differences, primarily in the
area of AutnoriLy and Anxiety as well as in the Total Score.

On the Story Completion, out of one hundred four variables, nineteen
snowed significant social class differences Thus, overall, there was
ratner poor support for the hypothesis of social class differences in
Coping Style.

Males will demonstrate a different style of coping
than will females.

On the Social Attitudes Inventory there were no significant Sex dif-
ferences. Turning next to the Sentence Completion, out of forty-eight
variables, eighteen showed significant Sex differences. Turning final-
ly to the Story Completion, out of one hundred four variables, forty-
five snowed significant Sex differences. Thus, overall there was
moderate support for the hypochesie of Sex differences in Coping Style,
with primary 6,..pport coming from Story Completion data.

The difference in the style of coping between the males
and iemalcs will be consistent across all five behavior
areas studied.

On t-_5Lf Ser.tc :ca Com?J_ezion, males ::cored higher on Neutral Affect

three out of Li.ac rimes, thoL,h female: scored significantly hi{,her on
one occa.ion. iema'.es cored significantly higher on Depressive Affect
on three out of five occasions, while males scored higher on Hostile
Affect twice.

Looking at Story Coalpietion data, for Response Length, on six of

the seven stories the females scored significantly higher. On all sig-
nificant Affect measures also the females scored significantly higher.
The males scored higher on three out of seven occasions on the dimension
of Solver. Thus, tie hypothesis was supported only for Response length,
Solver, and for the Affect dimensions. It must be rejected for the
remainder of the dimensions.
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COPING EFFECTIVENESS MEASURES

The upper-middle class children will exhibit more effective

overall coping behavior than will upper-lower class children.

Of the six Sentence Completion Coping Effectiveness measures, none
were significant in favor of the upper-middle class though three

(Authority, Aggression, and Total Score) were significant in favor of

the upper-lower class.

On the Story Completion, of the eight Coping Effectiveness measures,

none of these showed any significant social class differences. Thus,

the hypothesis was rejected.
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GERMANY INTRA-COUNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships among
Aptitude and the Achievement Criterion Measures.

The expectation expressed in the hypothesis could be verified for
both age groups. All correlation coefficients were positive and sig-

nificant as Figure 3 shows.

The most significant correlation could be found at the ten-year-old
level between GPA and Mathematics (.47), while it was lower at the four-

teen-year-old level (.28). This striking descending of the correlation
refers to the fact, that grades include different educational objectives
than the results of the achievement tests (RT) at the fourteen-year-old
level. Beyond this, there were no more obvious differences in the cor-
relations of the two groups. The nearly same covariance between
Reading and Mathematics (r=.32, .36, respectively) follows the expec-
tations.

Between the Aptitude and the three achievement data, all correlations
were significant. It must be noticed, that the Raven Test had dif-
ferent predictional power for the achievement of the ten- and fourteen-
year-old children. In the first group (ten-year-olds) we found the
greatest common variance (thirty-one percent, r=.55), while it was only
sixteen percent (r=.40) at the fourteen-year-old level. Opposite to
this, Reading and Aptitude had the greatest significant variance of
thirty-six percent (r= .60) at the fourteen- year -old level and only

fourteen percent (r= .37) at the ten-year-old level. Another difference
between the two groups indicated the common variance between Aptitude
and GPA, which came up to sixteen percent (r=.40) at the ten-year-old
level and only to four percent (r= .20) at the fourteen-year-old level.

Discussion and Conclusions

All correlation coefficients were significant in the expected direc-
tion. Nevertheless, we must look at those results, mainly those cor-
responding to the GPA and its correlating variables, very critically.
It must be presumed that all correlation coefficients, mainly those
between Raven and GPA, are too low due to the already mentioned metho-
dological artifact. The methodical problem is, that the intelligence
distribution is the same for all children of one age group, while GPA
has a very different distribution corresponding to the school system.
Based on this different distribution of intelligence, for example in
high school and elementary school, children of the high school with high
intelligence get with high probability the same GPA as childrea of the
elementary school with lower intelligence. So far, very different dis-
tributions of three different school systems with different intelligence
distributions, different achievement expectations, social background,
etc., superpose the GPA in an inadmissible manner. It would be better
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to compute the correlations, for example, between Aptitude and GPA

separately for the different school systems. It can be supposed that

we then could really find higher correlations.

Because of this evident artifact, we can make no conclusions and only
so far as the analysis was methodically clear, the expected results
were found: average correlation coefficients between the criterion-
tests and a significant relationship between Aptitude and Reading,
respectively, Mathematics Achievements.

A, usual and expected, aptitude tests predict an amount of twenty-
five percent of the whole achievement variance. This makes clear, that
the connection between aptitude and achievement is not a problem of

cultural or national factors. The German results showed the same
relation as already mentioned in studies in USA, England, and
Scandinavia.

Altogether the above hypothesis could be verified by the German

data.

Hypothesis 2: There will be positive relationships among the
Achievement and the Peer BRS Criterion measures.

Of the fifty-four correlations examined relevant to this hypothesis,
thirty were significant. Of these, seventeen were significant at age

ten and thirteen were significant at age fourteen.

Sixteen of the nonsignificant correlations were those with Reading
Achievement, i.e., only two correlations between BRS measures and our
Reading index proved significant, having, however, low values. Fewest

correlations were with BRS 6 (Self-Assertion) - one, followed by BRS 10
(Anxiety) - two, and BRS 4 (Interpersonal Relationships) and BRS 8
(Solver) - three each.

With relatively few exceptions, correlations are either significant
at both age levels or nonsignificant at age ten and age fourteen.
Exceptions are: BRS 3 (Authority) correlated with Reading Achievement
only for age fourteen children; BRS 4 (Interpersonal Relationships) with
Math Achievement only for age ten children; BRS 6 (Self-Assertion) with
Reading Achievement only for age ten children; BRS 8 (Solver) with Math
Achievement only for age ten children; and finally BRS 10 (Anxiety) also
showed a significant correlation both with Math and Reading Achievement

only at age ten.

The correlations ranged between .14 and .49. The highest were
between Academic Task Achievement and GPA (.49) and between Authority
and GPA (.47), both in the ten-year-old sample. A brief overview shows
that Grade Point Average correlated more highly with all BRS items than
did the other two Achievement measures.
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In summary, with the exception of Self-Assertion, the hypothesis
was verified at age ten,considering the correlations between BRS and
both Math Achievement and GPA. At age fourteen the hypothesis was not
verified concerning Math Achievement and Interpersonal Relationships,
Self-Assertion, Solver, and Anxiety, as well as concerning GPA and
Self-Assertion and Anxiety. As for the Reading measures, the hypo-
thesis could not be verified at any age level.

PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3:

Hypothesis 4:

Hypothesis 5:

There will be positive relationships among the
Intrinsic Occupational Values.

There will be positive relationships among the
Extrinsic Occupational Values.

There will be negative relationships among the
Intrinsic and Extrinsic Occupational Values.

In order to reveal and interpret the connections and implications
of the fifteen values it might be useful to try some plausible cate-
gorizations. In the international program a classification of Intrinsic
versus Extrinsic values have been done and analyzed. According to the
differences mentioned above, the girls in the German sample preferred
Intrinsic values compared with their male classmates. Middle-class
children excelled lower-class children in scoring Intrinsic values.
But we must keep in mind the details of the intercorrelation matrix
(results of Hypotheses 3, 4, and 5 - Germany Figure 3).

The intercorrelations between the Intrinsic values, the Extrinsic
values and between each other prove that the tentative a priori dif-
ferentiation of these two main categories cannot be verified. Instead
of this, both dimensions seem to be heterogenous: The Extrinsic
dimension is represented best by the values Success, Prestige, Economic
Returns, Security, which indicate significant positive intercorrelations
and positive correlations with the total score. On the other hand, the
values Surroundings, Associates, and Follow Father are correlated
negatively. The Intrinsic dimension is characterized best by Intellec-
tual Stimulation, Altruism, Creativity, Variety. It is characterized
worst by Esthetics, Management, and Self-Satisfaction. The negative
correlation between Self-Satisfaction and the Intrinsic Total score is
very astonishing, but it can be explained well by the semantic differ-
ence in the German questionnaire mentioned above. A factor analysis
would find out some more dimensions based on these intercorrelations,
though the small number of fifteen values hinders those further sta-
tistical procedures.

Nevertheless the different, heterogenous relations between the
fifteen values and the two dimensions must be kept in mind when inter-
preting differences by Sex and SES on the Extrinsic and the Intrinsic
dimensions, as indicated in Figure 1.
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In addition to the differentiation of Extrinsic and Intrinsic Occu-
pational Values it would be useful to choose another categorization:
values which are related to the individual motives and inclinations
of the subjects (orientation toward the own personality) and values
which are representing the real requirements of the world of work. A
tentative a pr-Lpri classification could be done in the following way:
Orientation toward the own personality -- Independence, Self-Satis-
faction, Intellectual Stimulation, Creativity, Associates, (Variety),
(Management), Success, Security, Prestige, and Economic Returns.
Orientation toward the world of work -- Altruism, (Management), (Follow
Father).

By this concept it becomes clear that the selection of the fifteen
values was influenced by a special concept of occupational choice,
whose main aspects were individual motives and opinions of "autonomous"
personalities. Whereas the manyfold special requirements and technolo-
gical and institutional demands and the alienating conditions of the
occupational scenery were not taken into consideration. Most of the

young people, at least in Germany, do not have the aptitudes and chances
to ,et so many favorable and fascinating conditions in work as described
by the items. But they have to do more simple and inferior activities,
just as jobs in a bureau, administration, sale, service, machine halls,
repair shops, etc. Consequently the fifteen values of the inquiry are
representing more the individual preferences and attitudes and merely
hobby inclinations than the different tasks of occupations. For example,
the item "Associates" (work in which you can be with people you like) is
somewhat vague ane not directly related to the real situation at a place
of work. In a mooified formulation this factor of "cooperation" would
have received more importance. In different empirical studies in German
about job satisfaction and occupational choice the indicators of co-
operation in the job and the preference of a job in which you can get
along well and without trouble with foremen and colleagues have proved
to be of great influence.* It is beyond question, that the values
indicate some serious aspirations and expectations of the ten- and four-
teen-year-old pupils concerning their future career. But reducing these
aspects merely into one direction, i.e. of individual personality
demands, the situation and period of occupational choice loses its real
function in the youth's socialization by work and growing up into the
society of the adults.

* W. Jaide, Zur Integration der Jugend in die Arbeitswelt, in:
Deutschland Archiv, Sonderheft "Industriebetrieb and Gesellschaft in
der DDR", Oktober 1970, Koln.
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With regard co these limitations it would be interesting to clarify
more distinctly the relations between the occupational values and the
real or supposed situation of work by correlating each of the fifteen
values with the occupational aspirations and the preferred jobs* in
the Occupation Interest Inventory. Maybe this would give a better
control about the subjects' awareness of their individual plans and
their possibilities of realization.

Hypothesis 6: There will be positive relationships among the
status level measures of the Occupational Aspi-
ration, Occupational Expectation, and Educational
Aspiration measures.

Of the six correlations examined, all were significant in the pre-
dicted direction, at both age levels. The correlations ranged quite
high, i.e., between .63 and .76. The highest ones were between Occupa-
tional Expectation and Educational Aspiration and between Occupational
Expectation and Occupational Aspiration (.76 and .74, respectively).
While the first was in the fourteen-year-old sample, the second refers
to the ten-year-old children.

Both age groups differ most concerning the strength of correlations
between Occupational Expectation and Educational Aspiration (10: .64;
14: .76), whereas the difference is zero considering the strength of
correlation between Educational Aspiration and Occupational Aspiration.

In summary, it may be concluded that the hypothesis was verified in
both age groups. The high correlation between Occupational Expectation
and Educational Aspiration at age fourteen is probably due to the German
school system, according tu which a fourteen-year-old boy or girl in
elementary school (Volksschule) is not any more free to choose between
occupations as is the fourteen-year-old Gymnasium student. That is, the
German school system at the time of this study, tended to support the
difference between the social classes. Who visited a Gymnasium, knew
fairly well that he would certainly have an upper-middle class job
later, while for the fourteen-year-old child visiting a Volksschule
generally oily upper-working class jobs were possible to get.

* cf. Strong, Kuder, etc.
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Hypothesis 7: There will be a positive relationship between the
two Occupational Interest Discrepancy measures.

This hypothesis was verified at both age levels, as both correla-

tions were significant in the predicted direction. The correlation

in the ten-year-old age group did not differ substantially from that

in the fourteen-year-old age group (.36 and .38, respectively).

HypotheLl 8: There will be positive relationships among the SAI
"Good Coping" measures across the five behavior areas.

Of the twenty correlations examined which pertained to this hypo-
thesis, eighteen were significant in the predicted direction, ten in

the older, and eight in the younger age-group. Excluded are correla-

tions with the Total Score.

The two lacking correlations are between Interpersonal Relations
and Authority and between Interpersonal Relations and Anxiety (both at

the age ten level).

The range of correlations was between .18 and .61. The highest

showed between Interpersonal Relations and Task Achievement at age ten,
followed by that between Aggression and Authority (.59) at age fourteen,
between Authority and Task Achievement (.56) and between Aggression and
Task Achievement (.55),both at age fourteen, too.

The individual scales were highly correlated with the SAI 7c;a1 score,

the greatest contribution being from Aggression (.76, .85), followed by

Task Achievement (.74, .80). Anxiety contributed least with correla-

tions of .54 (age ten) and .52 (age fourteen). Thus, it is legitimate

to say that the Total scores reflect to a great extent the individual

measures.

Summing up these results, the hypothesis was verified at both age
levels, i.e., "good coping" behavior as assessed by this instrument is

apparently not limited to one behavior area.

Hypotheses 10 - 13: There will be positive relationships among
the measures of the same Sentence Completion Coping
Style variables across different behavior areas.

Stance

Of the twenty correlations examined, only three were significant in

the predicted direction. Two were significant at the age fourteen level

and one at the age ten level; and one was significant in the opposite
direction (between Task Achievement and Aggression at the ten-year-old

level). One of the three correlations was between Interpersonal Rela-
tions and Authority (fourteen-year-old sample) and two were between Task

Achievement and Authority (both age groups). The correlations ranged

between .17 and .26.
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All Stance scores were significantly correlated with the Total Stance
score. The highest contributions came from Authority (.61, .70),
followed by Interpersonal Relations (.54, .60) and Anxiety (.51, .49).
The lowest contribution to the Total Score was from Aggression (.31,
.36). Generally, one may infer from this finding that the Total Score
represented quite good the Stance measure, the relatively low correla-
tion with Aggression being a hint that Stance in Aggression situations
as offered by the Sentence Completion stems might be something different
than Stance in the other four situations.

The correlation between Task Achievement and Authority at both age
levels might indicate the fact that tasks at these age levels are
generally given by Authorities so that the "confrontation behavior" in
both area is not so different from each other.

Overall, however, the hypothesis for Stance must be rejected, though
Authority Stance was correlated more frequently with Stance in other
areas, as well as with the Total Score.

Engagement

Only four correlations were significant, out of a total of twenty
possible ones. Two were significant at age ten and two at age fourteen,
but none we'. significant at both age levels. For the younger age group
we found a correlation between Anxiety and Aggression and between Task
Achievement and Authority, for the older age group two correlations
with Task Achievement: one with Anxiety, the other with Interpersonal
Relations. Three correlations have a value of .15, one correlation has
a value of .14.

All Engagement scores correlated significantly and positively with
the Total Engagement score, the greacest contribution coming from Task
Achievement (.58, .63) and Interpersonal Relations (.54,.61),followed
by Anxiety (.54, .50).

In sum, the hypothesis for Engagement cannot be verified because of
the small number of significant relationships and the low values of the
correlations.

Aid/Advice

Of the twenty correlations examined, four were significant in the
predicted direction, two at age ten and two at age fourteen. There was
one correlation significant at both age levels: between Anxiety and
Aggression.
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Three correlations were between Aggression and another behavior area

-- Authority fat age fourteen) and Anxiety (at both age levels), and one

was between Task Achievement and Interpersonal Relations. The range of

correlations was between .14 and .17, that is there was no substantial

difference.

All individual Aid/Advice scores were significantly correlated with

the Total Aid/Advice score. The highest contributions were from Aggres-

sion (.56, .65) and Authority (.57, .62). The smallest contribution

yielded the area of Task Achievement (.27, .24).

In summary, with only four correlations significant, this hypothesis

has to be rejected for both age groups.

Coping Effectiveness

Of the twenty correlations examined, nearly three fourths (fourteen)

were significant, according to the hypothesis. Eight were significant

at the age ten level and six at the age fourteen level.

The following correlations were significant at both age levels:

between Authority and Aggression, between Authority and Interpersonal

Relations, between Authority and Task Achievement, and between Task

Achievement and Interpersonal Relations.

Significant at age ten, only, were the following relationships:
between Anxiety and Aggression, between Anxiety and Authority, between

Anxiety and Interpersonal Relations, and between Anxiety and Task

Achievement. Significant at age fourteen, only, were the relationships

between Aggression and Interpersonal Relations and between Aggression

and Task Achievement.

The range of correlations was from .14 to .42, the highest being

between Task Achievement and Authority at age ten, followed by, again,

a correlation between Task Achievement and Authority at age fourteen

(.37). Authority was correlated most frequently with Coping scores in
other areas (seven times), followed by Task Achievement and Interper-

sonal Relations (six each).

All individual Coping Effectiveness scores were significantly and
positively correlated with the Total Score. The highest contribution

came from Authority (.70, .73) and Task Achievement (.68, .66). Though

there were two correlations with the Total Score of .38 and .39, one
can say without exaggerating that it is a good representation of the

Coping Effectiveness me..3ure.

In summary, it is justified to say that the hypothesis was not
totally confirmed but strong support was nevertheless given to it con-
cerning this important index called coping effectiveness.
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With some caution one might interpret the above results in that way

that effective behavior in the Author,ity area seems best to predict

effective behavior in the other areas. If this is typical for Germany

it should also show up in the Intercountry analysis in Volume VI.

Hypothesis 14: There will be a positive relationship among the
Coping Style Dimension Total scores and the

Coping Effectiveness Total score.

Of the twelve correlations examined, all twelve were relatively

highly significant in the predicted direction.

The smallest value was .63, the highest .94. The highest correla-

tions were between Total Engagement and Total Aid/Advice (.94, .91).

Apparently, high scores on each Coping Style dimension were related

to one another to a great degree, and since Coping Effectiveness ratings

were based to a great extent on Coping Styles utilized, one would expect

this relationship also to be quite high.

Overall, the hypothesis was verified at both age levels.

Hypothesis 15: There will be positive relationships among the
Sentence Completion Attitude measures and the
Attitude Total score across behavior areas.

Eight of the twelve correlations examined were significant in the

predicted direction. All eight correlations (or four pairs) showed a
significant and positive value at both age levels. These were: between

Task Achievement and Authority, Anxiety, and Interpersonal Relations;
ane between Interpersonal Relations and Authority.

The correlations ranged between .14 and .34, the highest one being
between Interpersonal Relations and Authority, the next highest being

between the same behavior areas, but at age fourteen (.34 being at age

ten).

All Attitude measures were significantly and positively correlated
with the Total Attitude score. The greatest contribution to the Total

Score was from Authority (.76, .75) followed by Interpersonal Relations.
Anxiety contributed the least to the Total Score, with values of .29

and .28. Obviously, attitude toward anxiety-provoking situations as

measured by the Sentence Completion instrument does not allow a reliable
prediction L.1 attitude in the Authority, Interpersonal Relations and

Task Achievement areas.

In summary, support can be given to the hypothesis because two

thirds of the possible correlations showed a relationship in the

predicted direction.
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Hypotheses 16-19: There will be a positive relationship among the
measures of the same Sentence Completion Affect ji-
mension across the different behavior areas and with
the Total Affect scores.

Hostile Affect

Of the twenty correlations under examination, eleven were signifi-
cant in the predicted direction. Seven of these were in the ten-year-
old sample, four in the fourteen-year-old sample.

Eight correlations indicated a relationship between two behavior
areas at both age levels: Authority and Task Achievement, Interpersonal
Relations as well as Aggression, and Interpersonal Relations and
Anxiety. Significant at age ten, only, were the following relation-
ships: between Aggression and both Anxiety and interpersonal Relations,
and between Task Achievement and Interpersonal Relations. None was sig-
nificant at age fourteen only.

The correlations ranged from .14 to .35. The highest was between
Task Achievement and Authority, followed by that between Interpersonal
Relations and, again, Authority, both for the fourteen-year-old sample.

All Hostile Affect scores were significantly and positively corre-
lated with the Hostile Affect Total score. The greatest contribution
to the Total Score was Authority (.69, .68) followed by Interpersonal
Relations and Aggression (.69, .61 and .57, .54, respectively). The
least contribution came from Anxiety: .44,.40, but generally one can
say that the Total Hostile Affect score represented fairly well the
Hostile Affect measure.

Taking into account the finding that seven out of ten possible cor-
relations in the ten-year-old sample, but only four of ten possible
correlations in the fourteen-year-old sample showed a significant value,
one can accept the hypothesis for the age ten group, but must reject it
for the age fourteen group . One reason for this might be that the
older children of this study differentiate more as to this type of
affect in problem situations than do younger children. This finding
should not be confined to one country alone, because it seems to indi-
cate something like a "law" in developmental psychology, at least for
the explanation of the development of a -ertain affect behavior in
cultures like tne West German ones.

Depressive Affect

Of the twenty correlations examined, only six were significant in
the predicted direction. Of these, one was significant in each age
group: between Anxiety and Authority (10: .24) (14: .16). Significant
at age ten only was the relation between Task Achievement and Inter-
personal Relations. At age fourteen only, there were the correlations
between Authority and Aggression, between Anxiety and Aggression, and
between Anxiety and Interpersonal Relations.
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The range of correlations was between .14 and .24 (twice). The
highest was between Anxiety and both Authority and Interpersonal
Relations, but in the first case at age ten, in the second at age
fourteen.

All but one individual Depressive Affect scores were significantly
correlated with the Total Score. The greatest contribution to the
Total Score was from the Authority area (.75, .67),immediately followed
by the Anxiety area (.66, .74). The least contribution came from the
Aggression behavior area, where significance was not reached at age
ten, and the correlation with the Total Score at age fourteen was .30.
With the exception of this area, the Total Score appeared be a
fairly good representation of the Depressive Affect measur.... Obviously,
however, Depressive Affect in "Aggression" situations, as assessed by
the Sentence Completion instrument, cannot be compared with the same
kind of affect in other behavior areas, at least not, if one takes the
ten-year-old sample alone.

In conclusion, the hypothesis must be rejected at both age levels.

Neutral Affect

Of the twenty correlations examined, sixteen were significant in the
predicted direction. Eight of these were significant in the ten-year-
old sample, eight in the fourteen-year-old sample.

There were fourteen correlations (r seven pairs) which were signifi-
cant in both age groups. These were: between Aggression and Authority,
Anxiety, and Interpersonal Relations; between Authority and Anxiety,
Interpersonal Relations, and Task Achievement; and between Anxiety and
Interpersonal Relations.

The correlations ranged between .14 and .25, the highest being
between Authority and Aggression at age fourteen, followed by that
between Authority and Task Achievement at age ten, and that between Ag-
gression and Interpersonal Relations, also at age ten.

All individual Neutral Affect scores were positively and significantly
correlated with the Total Score. The areas contributing the most to the
Total Score were Authority (.69, .71) and Interpersonal Relations
(.6b, .59). Thus, the Total Score appeared to be a fairly good repre-
sentation of the Neutral Affect measure.

In total, one can say that the hypothesis was without doubt verified
in both age samples.
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Positive Affect

Of the twenty correlations examined, only three were significant.

Of these, all three were significant at the ten-year-old age level.

The relationships were the following ones: between Authority and

both Interpersonal Relations and Task Achievement, and between Task

Achievement and Interpersonal Relations.

Two of the three values were astonishingly high: .40 (Authority -

Interpersonal Relations) and .44 (Authority - Task Achievement).

Six of the ten individual scales were significantly correlated with

the Positive Affect Total score, the highest contribution coming from

the Anxiety behavior area (.74, .86). The next high contribution to

the Total Score was yielded by Task Achievement, though it was con-

siderably smaller: .51, .56. Generally, the 'octal Score does only

partially appear to be a good representation of the Positive Affect

measure.

Summing up the relatively poor results, one must say that the hypo-

thesis was not at all verified, mainly because of lacking significant

correlations.

One possible reason, though it cannot be inferred from the correla-

tion matrix, is that too small a number of positive affect indices had

been given in the protocols. This seems to be confirmed by the fact

that at the age fourteen level no correlation did appear. Obviously,

the fourteen-year-old children of this study were more reserved as to

showing positive feelings in one of the offered problem situations,

whereas the ten-year-olds apparently showed Positive Affect in the

three behavior areas Authority, Task Achievement, and Interpersonal Re-

lations.

Hypothesis 20: There will be a positive relationship between the

Total Attitude measure and the Total Positive Affect

measure. There will be negative relationships between
the Total Attitude measure and the Total Hostile and

Depressive Affect measure.

Of the four correlations of Total Attitude with the two Negative

Affect measures, two were significant in the predicted (negative) direc-

tion, whereas one (for Total Depressive Affect: age ten) was opposite

of that predicted and the other was not at all significant (age four-

teen). What concerns the relationship between Total Attitude and Total

Positive Affect, there did not exist a significant correlation, neither

at age ten nor at age fourteen.

Both correlations significant in the predicted direction were between

Attitude and Hostile Affect (-.32, -.24).
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Considering the above results, the hypothesis most be rejected what
concerns the relationship between Total Attitude and Total Positive
Affect. The hypothesis concerning the relationship between Total
Attitude and Total Depressive Affect has also to be rejected, because
the one small correlation at age ten has a value opposite to the hypo-
thesis, i.e., positive instead of negative.

The relationship between Total Attitude and Total Hostile Affect,
however, was confirmed according to the hypothesis. This negative
relationship appears, by the way, to be stronger in the younger age-
group than in the older one.

Hypothesis 21: There will be positive relationships between the

Total Positive Affect measure, the Total Attitude
measure and the Coping Score totals. There will
be negative relationships between the total amount
of Hostile and Depressive Affect expressed and the
Coping Style and Effectiveness Total scores.

Of the thirty-two correlations examined, twenty-three were signifi-
cant in the predicted direction, twelve at age ten and eleven at age
fourteen. All significant correlations with both Negative Affect
measures were in the-predicted direction (=16). That means that Total
Stance, Total Engagement, Total Aid/Adv.ce and Total Coping Effective-
ness correlated significantly at both age levels with Total Hostile
as well as with Total Depressive Affect.

The range of these negative relations in form of correlation coef-
ficients was from -.21 to -.70. The highest were between Total Hostile
Affect and Total Coping Effectiveness (-.70, -.67).

As to the relationship between the Coping score totals and the
Total Positive Affect, there was only one relatively small correlation
between Total Stance and Total Positive Affect at age ten (.16).

What concerns the relationship between Coping score totals and Total
Attitude, however, only the correlation with Total Stance failed to be
significant at both age levels. The other three coping indices showed
correlations with Total Attitude, the highest of which was between Total
Coping Effectiveness and Total Attitude (.35, .29).

Summing up, one can say that the first pert of the hypothesis con-
cerning the relationship between the Coping score totals and Total Pos-
itive Affect was not verified by the results, whereas there is consid-
erable support for the assumption of a relation between the Coping score
totals and Total Attitude. The hypothesized relationship between the
Coping score totals and both Negative Affect measures, however, was
verified.
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Hypotheses 22 - 31: There will be a positive relationship among
the measures of the same Story Completion Coping
Style dimensions and Coping Effectiveness scores
across the different behavior areas and with the
total scores for Coping Style and Coping Effective-
ness.

Stance

Of the forty-two correlations examined, there were only three sig-
nificant: two at age ten, one at age fourteen. At age ten there were
significant relationships between Aggression and Academic Task Achieve-
ment, and between Academic Task Achievement and Nonacademic Task
Achievement. At age fourteen there was also a relationship between
Academic and Nonacademic Task Achievement.

The correlations ranged between .15 and .22. The highest was be-
tween Academic and Nonacademic Task Achievement in the fourteen-year-
old sample.

Nine individual Stance scores were significantly correlated with the
Stance total score, five were not significantly correlated with it.
These were Authority and Anxiety (Story Four) at both age levels, and
Anxiety (Story Six) at age level fourteen. The greatest contribution
to the Total Score was from Aggression (.73, .72), followed by Academic
Task Achievement (.65, .59). From these findings one must concede that
the Stance total score cannot be considere as a good representation of
the individual measures.

Generally, the hypothesis must be rejected what concerns the Coping
Style dimension of Stance.

Engagement

Of the forty-two correlations examined, six were significant, one
being significant at age level ten, the rest at age level fourteen.
Two correlations (or one pair) were significant at both age levels: be-
tween AnXiery (Story Six) and Academic Task Achievement. The following
correlations were significant at age fourteen only: between Anxiety
(Story Six) and Aggression, between Anxiety (Story Four) and Interper-
sonal Relations, between Interpersonal Relations and Nonacademic Task
Achievement, and between Nonacademic Task Achievement and Academic Task
Achievement.

The range went from .15 to .24, the highest being between Nonacademic
Task Achievement and Interpersonal Relations at age fourteen, followed
by that between Academic and Nonacademic Task Achievement (.21), also at
age fourteen.
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All individual Engagement scores were significantly correlated with
the Engagement total score. The greatest contribution to the Total
Score cane from the Academic Task Achievement Story (.54, .60), followed
by the Aggression Story (.51, .52) and the Anxiety Story Six (.49, .51);
whereas the Anxiety Story Four showed the smallest correlation with the
Total Score (.26, .17). From this latter result one can certainly infer
that both Anxiety stems differ from each other as to what concerns
elicitation of Engagement behavior. Anyway, overall, the Total Score
seems to be a rather good representation of the Engagement measure.

The above findings did not indicate a real relationship between
Engagement scores across the different behavior areas, and thus, the
hypothesis must be rejected here.

Initiation

Of the forty-two correlations examined, only four were significant,
all four in the fourteen-year-old sample. These were: between Story
Four Anxiety and both Interpersonal Relations and Nonacademic Task
Achievement, and between Story Six Anxiety and Academic Task Achieve-
ment as well as between Academic and Nonacademic Task Achievement.

The correlations ranged between .16 and .24, the highest being be-
tween Story Four Anxiety and Nonacademic Task Achievement.

All but one Initiation scores were significantly correlated with the
Initiation total score. The highest contributicn to the Total Score
came from the Aggression Story (.54, .59), closely followed by the
Academic Task Achievement Story (.52, .57), while, as with the dimen-
sion of Engagement, Story Four (Anxiety) contributed least to the Init-
iation total score, the correlation at age ten even being nonsignificant:
-, .19. With this exception one can still accept the Total Score as a
fairly good representation of the Initiation measure.

The hypothesis, however, cannot be accepted on the basis of the
above findings.

Aid/Advice

Of the forty-two correlations examined, only one was significant:
that between Authority and Aggression at age fourteen. Its coefficient
has the relatively small value of -.18, i.e., it is significant in the
direction opposite from that predicted.

All individual Aid/Advice scores, on the other hand, were signifi-
cantly correlated with the Aid/Advice total score. The greatest contri-
buticn was from Aggression (.57, .59) and Academic Task Achievement
(.49, .50); the least contribution, again, was from Story Four Anxiety
(.24, .25). In general, the Aid/Advice total score was a rather weak,
but acceptable representation of the Aid/Advice measure.
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The hypothesis has to be rejected because of insufficient indication
of a relationship according to the hypothesis.

Solver

Of the forty-two correlations examined, six were significant in the
predicted direction. Of these, three were significant in the ten-year-
old sample, three in the fourteen-year-old sample. Two (or one pair)

were significant at both age levels. They were between Academic Task

Achievement and Story Four Anxiety.

Significant at age ten, only, were the following relationships: be-

tween Story Four Anxiety and Authority, and between Story Six Anxiety
and Academic Task Achievement. Significant at age fourteen, only, were
the correlations between Story Six Anxiety and Aggression, and between
Interpersonal Relations and Aggression.

The range of correlations was between .14 (three times) and .18, this
highest correlation being between Story Four Anxiety and Authority at

age ten.

All individual Solver scores were significantly correlated with the
Total Solver score. The stories that contributed the most to the Total

Score were Story One (Academic Task Achievement: .49, .50) and Story

Three (Aggression: .47, .50). The fourteen correlational values, how-
ever, did not differ very much from each other, the range being between

.39 and .50. Thus, one may say that the Total Solver score was a fair
representation of the Solver dimension.

The six weak, though significant, correlations cannot support the
hypothesis which therefore must be rejected.

Implementation

Of the forty-two correlations examined for this hypothesis, ten were
significant, four at age ten and six at age fourteen.

Six correlations (or three pair) indicated a significance at both

age levels. These were: between Interpersonal Relations and Authority,

and between Academic Task Achievement and both Story Four and Story
Six Anxiety. Significant at age ten, only, was the following relation-

ship: between Story Six Anxiety and Aggression. Significant at age

fourteen, only, were the relationships between Authority and both Aggres-
sion and Story Four Anxiety, and between Story Four and Story Six
Anxiety.

The correlations ranged between .15 (three times) and .20. The

highest was between Interpersonal Relations and Authority at age ten,
the second highest was between Academic Task Achievement and Story Four
Anxiety at age fourteen (.19).
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All Implementation scores were significantly correlated with the
Implementation total score. The greatest contribution to it came from
Story Six Anxiety (.58, .54), closely followed by Story Four Anxiety
(.53, .54) and Academic Task Achievement (.49, .56). In general, the

Total Score could be considered a fairly good representation of the
Implementation measure.

Looking at the correlations between the stories or the behavior
areas they represent with regard to the Coping dimension Implementation,
we cannot verify the hypothesis.

Outcome

Of the forty-two correlations examined, seven were significant in
the predicted direction. Of these, three were significant in the ten-

year-old sample, i..ur were significant in the fourteen-year-old sample.

Four correlations (or two pair) showed significant correlations at

both age levels. These were between Authority ana Aggression, and

between Academic Task Achievement and Story Four Anxiety. Significant

in the ten-year-old sample, only, was the correlation between Inter-
personal Relations and Authority; significant in the fourteen-year-old
sample, only,were the correlations between Story Four Anxiety and
Authority, and between Nonacademic Task Achievement and Interpersonal
Relations.

The correlations ranged between .14 and .22, the highest being
between Academic Task Achievement and Story Four Anxiety at age fourteen.
The other six correlations had values between .14 and .19.

All individual Outcome scores were significantly correlated with the
Total Outcome score, the highest correlation having a value of .57,
followed by a correlation of .51, both contributed by Story One (Academ-
ic Task Achievement), the first value being significant at age fourteen,
the second at age ten. No correlation coefficient had a value below

.37, thus, one can certainly say that the Total Score represented fairly
well the individual Outcome measures.

The hypothesis, on the other hand, has to be rejected because of too
small a number of significant correlations in the predicted direction.

Evaluation of Outcome

Of the forty-two correlations, about one fourth or ten were signifi-
cant in the predicted direction. Of these, four were significant in the

ten-year-old sample, six in the fourteen-year-old sample.

There were six correlations (or three pair) being significant at both
age levels. They were: between Aggression and Nonacademic Task Achieve-
ment, and between Authority and both Story Four Anxiety and Interper-

sonal Relations.
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The following relationship was significant at age ten only: between

Nonacademic Task Achievement and Story Four Anxiety. The following

relationships were significant at age fourteen only: between Story Six

Anxiety and both Aggression and Authority, and between Story Four

Anxiety and Interpersonal Relations.

The range of correlations was between .14 (four times) and .21, this

highest one being between Story Six Anxiety and Authority.

All individual Evaluation of Outcome scores were significantly cor-

related with the Total Score. The highest contribution came from Story

Five (Authority), followed by Story Three (Aggression); the least con-

tribution came from Story Six (Anxiety). The six values were .54,

.60; .45, .55; .29, .31. In general, the Tctal Score appeared to be a

fairly good representation of the Evaluation of Outcome measure.

The hypothesis, however, could not be verified, in spite of weak

support for it at the age fo -.Pen level.

Coping Effectiveness

Of the forty-two correlat.l. xamined, fourteen, or one third, were

significant in the predicted (... ction. Though the Coping Effectiveness

hypothesis appears to have more 'pport than any other Story Completion

dimension, including Instrumental.-y Olich follows, an acceptance of the

hypothesis is nonetheless not justx-eC, particularly if one considers

the relatively low values of the _Ions. Five of these were sig-

nificant in the ten-year-old sample, x'rit in the fourteen-year-old

sample.

Six correlations (or three pair) were significant at both age levels:

Story Six Anxiety with Story Four Anxiety, Academic Task Achievement

with Story Four Anxiety, and Academic Task Achievement with Story Six

Anxiety. Significant at age ten, only, were the relationships between

Authority and both Interpersonal Relations and Nonacademic Task Achieve-

ment. At age fourteen there were the following significant relation-

ships: between Aggression and both Authority and Story Six Anxiety,

between Authority and both Story Four and Story Six Anxiety, and between

Nonacademic Task Achievement and both Interpersonal Relations and

Academic Task Achievement.

The correlations ranged between .14 and .24, the highest being

between Authority and Aggression at age fourteen, followed by that

between Authority and Story Four Anxiety (.22) at age fourteen, too.

All individual Coping Effectiveness scores were significantly corre-

lated with the Coping Effectiveness total score. The stories that con-

tributed the most to the Total Score were the Aggression story (.53,.60)

and the Academic Task Achievement story (.57, .59). Thus, the Total

Scores can be considered to be good representations of the Coping Ef-

fectiveness measure.
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All in all, we must say that the hypothesis for Coping Effectiveness
has to be rejected, though in the fourteen-year-old sample there was a
certain tendency in the predicted direction, but the number of correla-
tions and the strength of relation were too small.

Instrumentality

Of the forty-two correlations examined, only five, or one seventh,
were significant in the predicted direction; one was significant in a
direction opposite to the hypothesis: between Academic Task Achievement
and Interpersonal Relations at the ten-year-old level (-.15).

Iwo correlations (or one pair) were significant at both age levels:
between Story Six Anxiety and Academic Task Achievement. Significant
in the younger age-group, only, was the relationship between Story Four
Anxiety and Aggression. Significant in the older age-group, only, was
the relationship b-,:aeen Authority and Aggression, and between Authority
and Story Four Anxiety.

The range of correlations went from .15 to .21, the latter being
between Academic Task Achievement and Story Six Anxiety, followed by
that between Authority and Aggression (.20) -- both at the age fourteen
level.

All individual Instrumentality scores were significantly correlated
with the Instrumentality total score. The greatest contribution to the
Total Score yielded Story Six Anxiety, followed by Story Seven Non-
academic Task Achievement: .56, .51; .42, .56. The latter two values
show that there was a discrepancy between the two age groups, what
concerns the contribution of Story Seven to the Total Score. Generally,
however, the Total Score appeareC to be a fairly good representation of
the Instrumentality measure.

The hypothesis must be rejected.

Hypothesis 32a - 32b: There will be a positive relationship among
the Coping Style dimension 'otal Scores and Total
Effectiveness.

Of the one hundred ten correlations examined, pertaining to the above
hypothesis, ninety-six were significant in the predicted direction.
Except for one, all nonsignificant correlations involved Response Length.
These lacking relationships with Response Length apparently indicate
that this dimension cannot be compared with the other Coping Style di-
mensions, because it is based on formal aspects of the story, not on its
content, as with all of the other dimensions. Nevertheless, there are
five astonishingly high significant correlations in the fourteen-year-
old group that should be interpreted, anyway.
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One other correlation did not reach significance: between Total

Evaluation of Outcome and Total Stance at age fourteen, which was con-
sistent with the finding that this dimension of Evaluation of Outcome
had the lowest correlation with all of the other Coping Style dimen -

sions.

The correlations ranged between .15 and .87. A high number of cor-

relations showed values of .60 and above (N=34), the highest being
between Total Implementation and Total Coping Effectiveness (.84, .87),

followed by that between Total Implementation and Total Solver (.81,

.85). The fact that Response Length and Instrumentality were rel-
atively high correlated with each other in both age groups (.37, .32)

has probably the following reason: the longer a story, the greater the

probability that more instrumental acts towards a solution of the

problem ale made. But "more instrumental acts" does not imply neces-
sarily more coping behavior, which explains the above found nonsignifi-

cance of correlations between Response Length and the other Coping

Style dimensions. For the fourteen-year-old groups, however, there

seems to be possible, to a certain degree, the differentiation between

goon copers and less good ones in terms of the following five dimen-

sions: Stance, Implementation, Outcome, Evaluation of Outcome, and

Coping Effectiveness. In other words, the "long story writers" are
apparently the more effective copers, here.

In summary, the hypothesis was verified, with the exception of

Response Length.

Hypothesis 33: There will t.o a positive relationship among

Length f Responses across all behavior areas.

Of the forty-two correlations relevant to this hypothesis, all were
significant in the predicted direction (for both age groups).

The correlations ranged between .20 and .61. The highest was between

interpersonal Relations and Aggression at age fourteen, the next highest

(.60) between Story Four and Story Six Anxiety. The lowest correlations

',:re between Nonacademic Task Achievement and Task Achievement at both

age levels: .20, .29. This might have a simple reason: both stories

were most distant from each other (Story One: Academic Task Achievement;

Story Seven: Nonacademic Task Achievement). It must be noted, further,
that there were certain discrepancies between the age groups as to a

smaller number of correlations: generally, though not always, the cor-
relations in the fourteen-year-old group were higher, sometimes sub-

stantially higher.

All individual Response Length scores were positively correlated
with the Response Length total score. The greatest contribution came

from Story Six Anxiety: .81, .79. The following correlations were all,

thus, near each other that it would be worthless stressing any one

particularly.
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Summed up, the hypothesis was completely verified at both age levels.
The Total Score appeared to be a very good representation of the individ-
ual measures. There is, though, a tendency for distant stories to be
correlated less than adjacent stories.

Hypotheses 34-36: There will be a positive relationship among the
measures of the same Story Completion Affect dimension
across the different behavior areas.

Positive Affect Hero

Of the forty-two correlations examined, eleven were significant in
the predicted direction. Of these, four were significant in the ten-
year-old sample, seven in the fourteen-year-old sample.

There were two correlations (or ona pair) being significant at both
age levels: between Story Six Anxiety and Story Four Anxiety. The
following relationships were significant at age ten only: between
Authority and both Story Four and Story Six Anxiety, and between Non-
academic Task Achievement and Story Six Anxiety. Significant at age
fourteen, only, were the relationships between Nonacademic Task
Achievement and both Story Five Anxiety and Academic Task Achievement;
between Academic Task Achievement and both Story Four and Story Six
Anxiety; and between Interpersonal Relations and, again, both Anxiety
stories.

The range of correlations went from .16 to .30, this latter being
between Nonacademic Task Achievement and Authority at age fourteen. The
most correlated with other stories was Story Six (Anxiety) (N-6).

All individual Positive Affect Hero stories were correlated signifi-
cantly with the Total Score. The highest contribution came from Story
Four Anxiety (.66, .59), the next from Story Five (Authority) (.55, .53).
The lowest contribution was from Story Three (Aggression) (.20, .24).
Concerning Story One (Academic Task Achievement) there was a relatively
high discrepancy in the correlation coefficients of the two age groups:
.29, .46. All in all, the Total Score was a sufficient representation
of the Positive Affect Hero measures.

The hypothesis cannot he verified, since too small a number of cor-
relations proved to be significant in the predicted direction.

Negative Affect Hero

Of the fort;' -two correlations examined, fourteen, or one third, were
significant in the predicted direction. Of these, five were signifi-
cant at age ten, nine were significant at age fourteen.

Four of these correlations (or two pair) were significant in both
age groups: between Authority and both Story Six Anxiety and Non-
academic Task Achievement. Significant at age ten, only, were the
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relationships between Story Four Anxiety and Aggression, between Non-

academic Task Achievement and Story Four Anxiety, and between Inter-

personal Relations and Story Six Anxiety. Significant at age fourteen,

only, were the relationships between Aggression and Authority, Story

Six Anxiety, Interpersonal Relations, end Nonacademic Task Achievement,

as well as between Academic Task Achievement and both Anxiety stories,

and finally, between Nonacademic Task Achievement and Story Six Anxiety.

The correlations ranged between .14 and .25. The highest correlations

were found between Aggression and both Authority and Interpersonal

Relations at age fourteen, and between Aggression and Story Four Anxiety

at age ten. Most correlations with other stories showed Story Six (N=6).

All of the individual Negative Affect Hero scores were significantly

correlated with the Total Score. Most contribution to this measure

came from Story Six Anxiety (.60, .56), followed by Aggression (.50,

.56). It is legitimate to say that the Total Score appeared to be a

rather good representation of the Negative Affect Hero measure.

In summary, weak support to the hypothesis can be given in the four-

teen-year-old sample (nine correlations significant of'twenty-one), but

with both age groups taken together it has to be rejected.

Total Affect of Hero Plus Others

Of the forty-two correlations examined, twenty-seven proved to be

significant in the predicted direction. Of these, nine were signifi-

cant at age ten, eighteen at age fourteen. Fourteen correlations (or

seven pair) were significant at both age levels: between Aggression

and Story Four and Story Six Anxiety as well as Interpersonal Relations,

between Authority and Story Six Anxiety, between Story Four and Story

Six Anxiety, between Nonacademic Task Achievement and Story Six Anxiety,

and between Nonacademic Task Achievement and Interpersonal Relations.

SignifiCant at age ten, only, were the following relationships:
between Authority and Story Six Anxiety, and between Interpersonal Re-

lations and Story Six Anxiety. Significant at age fourteen, only, were

the following relationships: between Aggression and Authority, Academic

as well as Nonacademic Task Achievement, between Authority and Story

Four Anxiety, Interpersonal Relations, Academic and Nonacademic Task

Achievement, between Story Four Anxiety and both Academic and Nonaca-

demic Task Achievement, between Academic Task Achievement and Story Six

Anxiety, and finally, between Academic and Nonacademic Task Achievement.

The correlations ranged between .10 and .31. The highest was

between Nonacademic Task Achievement and Story Six Anxiety at age four-

teen, followeu by that between Aggression and Interpersonal Relations

at age fourteen. The lowest correlation being still significant was

between Aggression and Story Six Anxiety. Most correlations with other

stories showed Story Three (Aggression) and Story Six (Anxiety): nine

each.
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All individual scores were
Score for Affect of Hero plus
from Story Six Anxiety (.68,

.60). Most correlations were
Score appeared to be a fairly
of Hero plus Others measure.

significantly correlated with the Total
Others. The greatest contribution was
.63) and from Story Four Anxiety (.57,
between .40 .end .50. Thus, the ToLal
good represcntation of the Total Affect

In summary, there is tentative support of the hypothesis, if one
considers only the fourteen-year-oh age group, there is strong support
of the hypothesis. In the ten-year-old group the tendency to express
Affect in general seems to be dependent on the problem situation.

Hypothesis 37: There will be positive relationships among the
Story Completion Total Positive Affect measure
and the Total Coping Style measures. There will
be a negative relationship among the Story Com-
pletion Total Negative Affect measure and the
Total Coping Style measures.

Of the twenty correlations involving Positive Affect Hero, eleven
were significant, seven at age ten and four at age fourteen. Of the

twenty correlations involving Negative Affect Hero, eight were signifi-
cant in the predicted direction, five at age ten and three at age four-
teen.

For Positive Affect Hero, there were eight correlations (or four pair)
significant in both age groups. These were with-Implementation, Outcome,
Evaluation of Outcome, and Coping Effectiveness. Significant at age
ten, only, were the relationships with Initiation, Solver, and Instru-
mentality. Significant at age fourteen, only, was no correlation.

For Negative Affect Hero, there were six correlations (or three
pair) that were significant at both age levels. Significant at age ten,
only, were the relationships with Implementation and Coping Effective-
ness. At age fourteen there was no single significant correlation.

The range of correlations for Positive Affect was between .14 and
.37, the highest being with Evaluation of Outcome (.35, .37). The range
of correlations for Negative Affect was between .18 and .29, the latter
being with Engagement at both age levels: -.29, -.29.

There was weak indication in favor of the hypothesis what concerns
the correlations with Total Positive Affect Hero. For Total Negative
Affect Hero the data did not suffice to accept the hypothesis.

Hypothesis 38: There will be positive relationships between
Length of Response and Coping Effectiveness
scores for each story.
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Of the sixteen correlations examined, seven proved to be significant,
six of these in the predicted direction, one in the opposite one (Story

Four Anxiety). Of these, four (or two pair) were significant in both

age groups. This was the correlation between the two variables for the

Aggression story and the correlation between Coping Effectiveness and
Response Length for the Nonacademic Task Achievement story. Signifi-

cant at age ten, only, was the relationship between the two variables

for Authority, significant at age fourteen, only, was the relationship
between Coping Effectiveness and Length of Response for the Total Score.
This latter finding is a confirmation of what has been said above as to
the relationship between Coping Style dimension total scores and Total
Coping Effectiveness, which was confined there to the fourteen-year-old

group.

The correlations ranged between .15 and .23, the highest being
between the two variables for Aggression at age fourteen. The negative
correlation,being between the two variables for Story Four Anxiety, had

a value of -.14.

In total, there could be no support for the hypothesis at either age

level.

Hypotheses 39-42: There will be positive relationships among
measures of the same Coping Style dimensions and
Coping Effectiveness measures in the same behavior
areas across the two projective instruments, as
well as positive relationships with the Total Score.

Stance

Of the sixteen correlations examined, the Story Completion instru-
ment offering two stems for Anxiety (Stories Four and Six) and for
Task Achievement (Academic TA: Story One; Nonacademic TA: Story Seven),

none were significant. The hypothesis must therefore be rejected for

both age group _

Engagement

Of the sixteen correlations examired, four proved significant, but
one of these was in the opposite direction from that predicted by

the hypothesis. The three correlations according to the hypothesis

were all at age ten. They were between Sentence Completion Anxiety
and both Story Four and Story Six Anxiety (.15, .14) and between
Sentence Completion Total Engagement and Story Completion Total Engage-

ment (.18).

In summary, the hypothesis must be rejected, except for Anxiety and
Total Engagement. For these two scores, however, the hypothesis is to
be accepted for the ten-year-old age group. The only significant cor-
relation at age fourteen was a negative correlation (-.16) for Inter-
personal Relations in the two instruments.
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Aid /Adv ice

Out of fourteen correlations examined, only two were significant
in the predicted direction, both at age ten: between Sentence and
Story Completion (Story Six) Anxiety (.21) and between Sentence and
Story Completion Total Aid/Advice (.14).

In general, the hypothesis must be rejected, though for the Anxiety
area and for Total Aid/Advice it was verified at age ten, only.

Coping Effectiveness

Of the sixteen correlations_ examined, only one was significant,
and this was between Sentence and Story Completion Total Coping Ef;ec-
tiveness at age fourteen (.17). The hypothesis was not verified though
the one correlation indicates that, if one takes the Total Coping Ef-
fectiveness scores a certain confirmation or validation of the results
is possible from one of the instruments to the other.

Hypothesis 43a: The Story Completion Positive Affect measures
will be positively related to the Sentence
Completion Positive Affect measures cf the
same behavior area.

Of the sixteen correlations examined, none was significant. The
Hypothesis has, therefore, to be rejected.

Hypothesis 43b: The Story Completion Positive Affect measure
will be negatiely related to the Sentence
Completion Hostile and Depressive Affect
measures of the same behavior area.

Of thirty-two correlations examined, four were significant, but
only one 3114:-.416pe in the predicted direction. This was between Sentence
Completion Hostile Affect and Story Three Positive Affect (-.15). The
other three significant correlations had a positive value and therefore
contradict the hypothesis, which must be rejected under these circum-
stances.

Hypothesis 43c: The Story Completion Negative Affect measures
will be negatively related to the Sentence

Completion Positive Affect measures of the
same behavior areas.

Of the sixteen correlations examined, one was significant in the
predicted direction: between Sentence Completion Total Positive
Affect and Story Completion Total Negative Affect: -.15, at age ten.
The hypothesis has to be rejected, though the one correlation indicates
that there is a certain relationship in the predicted direction, if one
takes together all sentences and all stories.
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Hypothesis 43d. The Story Completion Negative Affect measure
will be positively related to Sentence Hostile
and Depressive Affect measures of the same

behavior area.

Of the thirty-two correlations examined, three were significant in

the predicted direction. These were in the Anxiety area between
Sentence Completion Depressive Affect and Story Four Negative Affect in

the fourteen-year-old sample, and between Sentence Completion Total

Depressive Affect and Story Completion Total Negative Affect at both
age levels (values in the above order: .20, .15, .14).

Except for the correlation in the Anxiety area, the hypothesis could

not be verified.

Hypothesis 44a-44,!: The Sentence Completion measures of Coping
Style dimensions will be positively related to the
SAI "Good Coping" measures in the five different

behavior areas.

In the Task Achievement area, four of the six correlations were sig-
nificant, but one of these was significant in the opposite direction:
between Aid/Advice and SAI Task Achievement (-.15). The other three

correlations were for Stance, Engagement, and Aid/Advice at age ten.

In the Interpersonal Relations area, two of the six correlations
were significant, both at the age fourteen level. They were with Engage-

ment and Aid/Advice, whereas Stance showed no correlation here.

In the Authority area, again, two out of six correlations were sig-
nificant, this time with Stance and Engagement, both at age fourteen,
while Aid/Advice showed no correlation with SAI.

In the Anxiety area, four out of six correlations were significant,

one in the opposite direction: between Stance and SAI at age fourteen

(-.17). The other three correlations were with the three Coping Style

dimensions at age ten.

Finally, in the Aggression area, there was only one correlation out

of six, being significant in the predicted direction: between Stance

and SAI at age ten (.14).

The correlations ranged between .14 and .46. The highest were
between Sentence Completion Task Achievement Stance and Engagement and
the SAI Task Achievement score, both at age ten: .46 (Stance), .45

(Engagement).

What astonishes, is the age discrepancy as concerns the relationship
between SAI Task Achievement and Sentence Completion Task Achievement
Aid/Advice (.38, -.15), and between SAI Anxiety and Sentence Completio:

Anxiety Stance (.32, -.17).
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As to the correlations between Sentence Completion total scores and
the SAI total scores, only three out of six proved significant, all
three being at age ten. The highest was with Stance (.55), followed by
Engagement (.52) and Aid/Advice (.29). In the Task Achievement and
Aggression area correlations between Sentence Completion Coping Style
scores and SAI total scores were only found for the ten-year-old group.
In the Interpersonal Relations area there was only one correlation
significant between the SAI total score and a Sentence Completion Coping
Style dimension: Stance (at age ten). In the Authority area there
were three correlations significant at age fourteen, each being between
the SAI total score and one of the three Coping Style dimensions of the
Sentence Completion instrument. Finally, in the Anxiety area, two sig-
nificant correlations at age ten could be found between the SAI total
score and Stance and Engagement. The highest correlations were found
for the Task Achievement area. Correlations between the SAI total
score and the Sentence Completion Coping Style dimensions Stance, Engage-
ment, and Aid/Advice were: .72, .60, .45, all being at age ten, however.

In summary, the hypothesis could be verified in part, i.e., for the
Task Achievement area at age ten, for the Interpersonal Relations and
Authority areas at age fourteen, for the Anxiety area, again, at age
ten, but not for the Aggression area.

Hypothesis 45a 45R: The Story Completion measures of Coping
Style dimensions will be positively related to
the SAI "Good Coping" measures in the five
different behavior areas.

Of the one hundred twenty-six correlations examined pertaining to
this hypothesis, sixty-two were significant, but twenty-eight of these
were in the opposite direction, i.e., with a negative value. Of the
thirty-four significant correlations according to the hypothesis, twenty-
one were significant in the ten-year -old sample, thirteen were signifi-
cant in the fourteen-year-old sample. Significant in the predicted di-
rection in both age groups were only fourteen correlations, or seven
pair. These were mostly between the SAI Aggression scores and Story
Completion Aggression dimensions: Stance, Engagement, Initiation, Aid/

Advice, Outcome. The other four correlations were for Interpersonal
Relations (Stance) and Anxiety (Story Six) ( Implementation).

The correlations which were significant at age ten, only, were the
following ones: between SAI Task Achievement and Story Completion Aid/
Advice, Solver, Implementation, and Instrumentality; between Ski Aggres-
sion and Story Completion Solver, Implementation, Evaluation of Outcome,
and Instrumentality; between SAI Anxiety and Story Completion Story Four
Implementation; between. GAI Authority and Story Completion Solver;
between SAI Anxiety and Story Completion Story Six Instrumentality.
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The correlations which were significant at age fourteen, only, were

the following ones: between SAI Anxiety and Story Completion Story
Four Initiation and Outcome; between SAI Authority and Story Completion

Instrumentality; and between SAI Anxiety and Story Completion Story Six

Solver.

Not counted, of course, were the negative correlations, which were
opposite to the hypothesis.

The correlations ranged between .17 and .73. The highest was between

SAI Aggression and Story Completion Engagement in the ten-year-old
sample, followed by that between SAI Aggression and Story Completion
Aid/Advice, also in the fourteen-year-old sample. Age differences within
one pair were often quite large, sometimes more than .50.

Of the ninety correlations of SAI individual scores with the Story

Completion total scores, more than half (=49) were significant, although

not all in the direction according to the hypothesis. Eight correla-

tions in the ten-year-old sample and six correlations in the fourteen-
year-old sample had a negative value. Of the other thirty-five signifi-

cant correlations, twenty-four fell in the ten-year-old sample, and

eleven fell in the fourteen-year-old sample. Most negative correlations

were between SAI Anxiety and Story Four dimension totals, especially in

the younger age-group (seven out of seven significant correlations were

negative).

Five correlations were significant at both age levels. These were

between SAI Task Achievement and both Total Engagement and Total Initia-
tion, and SAI Aggression and Total Stance, Engagement, and Instrumental-

ity. Significant at age ten, only, were the following relationships:
SA' Task Achievement with Total Stance, Solver, Implementation, and

Instrumentality; SAI Interpersonal Relations with Total Stance, Engage-
ment, Initiation, Aid/Advice, and Instrumentality; SAI Aggression with

Total Initiation, Aid/Advice, Implementation, Outcome, Evaluation of
Outcome; and SAI Authority with Total Solver.

Significant at age fourteen, only, were the following relationships:
SA' Task Achievement with Total Aid/Advice; SAI Authority with Total
Engagement, Evaluation of Outcome, and Instrumentality.

Of the eighteen correlations of the SAI total score with the Story
Completion total scores, eleven were significant, and ten were signifi-

cant in the predicted direction. There were four correlations (or two
pair) significant at both age levels. These were between SAI total

score and Total Engagement and Total Instrumentality.
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Significant at age ten only were the following relationships: SAI
Total score with Total Stance, Initiation, Aid/Advice, Implementation
and Outcome. There was no significant correlation at age fourteen
only. The correlations ranged between .19 and .49. The highest (.49)
was between SAI Total and Initiation at age ten, the second highest
(.47) between SAI Total score and Implementation at age ten. The
negative correlation (-.18) was between SAI Total score and Solver at
age fourteen.

In summary, this hypothesis cannot be accepted except for the
Aggression area where fourteen out of eighteen possible correlations were
significant, nine at age ten and five at age fourteen. In the other
behavior areas too small a number of significant correlations were
found, or, as was the case with Interpersonal Relations, too many

negative correlations, in both age groups, by the way.

Hypothesis 46: The Sentence Completion measures of Coping
Effectiveness will be positively related to the
SAI "Good Coping" measures in the same behavior
areas.

Of the ten correlations examined (excluding those involving the Total
Scores), seven were significant, and six significant in the predicted
direction. Four correlations were significant at both age levels:.
between SAI and Sentence Completion Coping Effectiveness for the areas
of Aggression and Interpersonal Relations. Significant at age ten, only,
was the correlation for the Task Achievement area, significant at age
fourteen, only, for the Authority area. A negative relationship con-
sisted between SAI and Sentence Completion Coping Effectiveness for the
Anxiety area at age fourteen (-.22).

The correlations ranged between .16 and .43, with the highest being
between Aggression Cooing Effectiveness and the SAI Aggression score at
age ten. The lowest correlation was for the same area, but at age four-
teen.

The Total Coping Effectiveness score was significantly correlated
with the Total SAI score (.40, ...0) in both age groups.

In the separate areas of behavior, the hypothesis could not be
accepted for the Anxiety area; it could be accepted for one age group
only, for the Authority and Task Achievement areas; and completely
accepted for the Aggression and Interpersonal Relations areas, as well
as for both Total Scores.
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Hypothesis 47: The Story Completion measures of Coping Effec-
tiveness will be positively related to the SAI
"Good Coping" measures in the same behavi ir

areas.

Of the fourteen correlations examined (excluding the Total Scores),
seven were significant, but only four in the predicted direction.

These were between the Story Completion Coping Effectivenes., score and
the SAI score in the Aggression area at both age levels (.67, .22), in
the Anxiety area at age level ten, in the Task Achievement area (Story

One - Academic Task Achievement) at age ten.

The Story Completion Total Coping Effectiveness score was signifi-
cantly correlated with the Total SAI score at age ten (.42).

The range of correlations was from .17 to .67, the highest being
between Story Completion Coping Effectiveness and SAI "Good Coping" in

the Aggression area. The negative correlations were in the Inter-
personal Relations area at age fourteen, and in the Task Achievement

area (Story Seven - Nonacademic Task Achievement) at both age levels.

Though there was some indication of a relationship between the two
measures of good coping in the Aggression area and for the Total Scores

at age level ten, the hypothesis has to be rejected.

Hypothesis 48a: The SAI "Good Coping" scores will be positively
related with the Story Completion Positive Affect
measures.

Of the sixteen correlations examined, two were significant in the
predicted direction, five were significant in the opposite direction.
The two positive correlations were between the SAI score and the Story
Completion Positive Affect score in the Task Achievement area (Story
One) at age ten 1(.16) and for the same area, but with Story Seven

involved, at age fourteen (.25).

The hypothesis could not be verified.

Hypothesis 48b: The SAI "Good Coping" scores will be negatively
related with the Story Completion Negative Affect
measures.

Of the sixteen correlations, four or one-fourth were significant in
the opposite direction from that predicted. They were between the SAI
"Good Coping" scores and the Story Completion Negative Affect score in
the Interpersonal Relations area at age fourteen (.29), in the Anxiety
area (Story Four) at age ten (.27), in the Anxiety area (Story Six) at

age fourteen (.23), and in the Authority area at age fourteen, too

(.22). Only two correlations were significant in the predicted
direction -- between SAI Aggression and Story Three at age fourteen and
between SAI IPR and Story Two at age ten.
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The low number of significant correlations in the predicted direction
of the hypothesis does not justify its verification.

Hypothesis 49a: The SAI "Good Coping" scores will be positively
related with the Sentence Completion Positive
Affect measures.

Of the twelve correlations examined, within the same behavior areas,
only one was significant in the predicted direction: between Sentence
Completion Positive Affect Anxiety and SAI "Good Coping" measure at age
ten (.19). Thus, the hypothesis has to be rejected.

Hypothesis 49b: The SAI "Good Coping" scores will be negatively
related with the Sentence Completion Hostile and
Depressive measures.

Of the twenty correlations examined (excluding the Total Scores),
seven were significant in the predicted direction. Of these, two cor-
relations were significant for Depressive Affect: for the Task Achieve-
ment area at age ten, and for the Aggression area, also at age ten.
Two correlations (or one pair) showed a significance at both age levels:
for the Interpersonal Relations area between Sentence Completion Hostile
Affect and SAI "Good Coping" scores (-.21; -.31).

Significant at age ten only were the following relationships: SAI

Task Achievement with Sentence Completion Task Achievement Depressive
Affect, SAI Aggression with both Aggression Hostile and Aggression
Depressive Affect, and SAI Anxiety with Anxiety Hostile Affect. Sig-

nificant at age fourteen, only, was the relationship between SAI
Authority and Authority Hostile Affect.

The correlations ranged between -.21 and -.50. The highest was
between SAI Authority and Authority Hostile Affect in the fourteen-year-
old sample.

The SAI Total Score was significantly (negatively) correlated with
the Sentence Completion Total Hostile Affect score in both age groups
(-.33, -.29), as well as with the Sentence Completion Total Depressive
Affect score at age ten (-.15).

In summary, the data gave some support for the hypothesized rela-
tionship between the SAI scores and Sentence Completion Hostile Affect
(five significant correlations in the predicted direction out of ten);
is any case there is such a relationship for the Interpersonal Rela-
tions area. Concerning Depressive Affect measured by the Sentence
Completion instrument, a relationship with SAI "Good Coping" scores
could not be proved by the data.
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Hypothesis 50: The Occupational Values Intrinsic measures will be

positively related with the Sentence Completion
and Story Completion Total Coping dimension scores.

Of the two hundred forty correlations examined, ten were significant
in the predicted direction, and four were significant in the direction

opposite from that predicted. Three correlations were significantly

positive in the ten-year-old sample, and seven were significantly posi-

tive in the fourteen-year-old sample.

Two correlations (or one pair) were significant in both age groups.

These were: Altruism with Sentence Completion Total Coping Effective-

ness (.17; .20). Significant at age ten only were the following rela-

tionships: Esthetics with both Sentence Completion Total Engagement

and Total Aid/Advice. Significant at age fourteen only were the follow-

ing relationships: Altruism with Sentence Completion Total Stance,

Total Engagement, and Total Aid/Advice; Self-Satisfaction with Sentence

Completion Total Stance, Total Aid/Advice, and Total Coping Effective-

ness. With Story Completion Total Coping dimension scores there were

only two negative correlations.

The correlations ranged between .14 and .24, the highest being
between Altruism and Sentence Completion Total Stance at age fourteen.

Of the thirty correlations of Sentence and Story Completion Total
scores with the Total Intrinsic score, two were significant, both at

age fourteen: with Sentence Completion Total Stance and Total Coping

Effectiveness -- .21 and .18, respectively.

Summing up, there is no support for the hypothesis.

Hypothesis 51: The Occupational Values Intrinsic measures will be
positively related with the SAI Good Coping measures.

Only the Total Intrinsic score correlated positively with the dif-
ferent coping measures of the SAI, with the highest correlation on Task

Achievement (.34) at the fourteen-year-old level. On the contrary the

values Esthetics, Management, and Self-Satisfaction showed nothing but
negative correlations over all coping scores. In spite of these

deviations from the hypothesis some high intercorrelations gave very
interesting information: Esthetics showed the highest- uegative corre-
lation with Interpersonal Relations (IPR) and Task Achievement (-.61 and

-.41, respectively) at the ten-year-old level. On the contrary,

Creativity was related positively with IPR and Task Achievement (ten-year-
olds), .60 and .4:, respectively. Finally, the value Independence
indicated a high r,egative correlation with Anxiety (-.56) at the ten-year-

old level.

Summing up, there is no support for the hypothesis.
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Hypothesis 52: The Occupational Values Intrinsic measures will be
negatively related with Views of Life Active Response
measures.

This hypothesis could not be tested since the Views of Life instru-
ment was not used in the German test battery.

Hypothesis 53: The Occupational Values Intrinsic measures will be
positively related with the Story Total Positive
Affect measure and the Sentence Total Positive
Affect measure.

Of the thirty-two correlations examined, only three were significant
in the predicted direction, one at age ten and two at age fourteen. At

age ten there was a positive relationship between Self-Satisfaction and
Story Completion Positive Affect (.16). At age fourteen there were
positive relationships between Esthetics and Story Completion Positive
Affect and between Intellectual Stimulation and Sentence Completion
Positive Affect (.18, and .15, respectively).

There was one significant correlation with the Total Intrinsic score:
Total Sentence) Completion Positive Affect correlated .16 with it at age
fourteen.

The hypothesis must be rejected for both age levels.

hypothesis 54: The Occupational Values Intrinsic measures will be
negatively related with Sentence Completion Total
Hostile and Depressive Affect and with the Story
Completion Total Negative Affect.

Of the forty-eight correlations examined, only five were significant
in the predicted direction (two being significant in the opposite direc-
zion from that predicted). Three correlations were significant at age
ten and two were significant at age fourteen. There were two correla-
tions (or one pair) being significant at both age levels. These were
between Altruism and Sentence Completioa Total Hostile Affect. Signifi-
cant at age ten, only, were the following relationships: between
Creativity and both Sentence Completion Total Depressive Affect and
Story Completion Total Negative Affect. Significant at age fourteen,
only, was the following relationship: between Management and Sentence
Completion Total Depressive Affect.

The correlations ranged between -.14 and -.17, the highest being
between Altruism and Sentence Completion Total Hostile Affect at age
ten.

There was one corrPlation with the Total Occupational Values Intrin-
sic score: Sentence Completion Total Hostile Affect correlated -.16
with it at age fourteen.
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Based on the above findings, the hypothesis has to be rejected.

Hypothesis 55: The Occupational Values Extrinsic measures will be
negatively related with the Sentence and Story
Total Coping Style dimension measures.

Of the two hundred ten correlations examined pertaining to this hy-
pothesis, only six were significant in the predicted direction, with
one being significant in the direction opposite from that predicted.

Two correlations were significant at age ten and four at age fourteen.

Significant at age ten, only, were the following correlations:
between Economic Returns and both Story Completion Total Initiation and

Sentence Completion Total Engagement. Significant at age fourteen, only,

were the following relationships: between Success and Sentence Com-
pletion Total Stance; between Prestige and Sentence Completion Total
Stance; between Economic Returns and Sentence Completion Total Stance;
and between Follow Father and Sentence Completion Total Aid/Advice.

The correlations ranged between -.14 -nd -.15.

Of the thirty correlations with the Extrinsic Total score, two were
significant in the predicted direction, both at age fourteen: for Sen-

tence Completion Total Stance and Sentence Compietion Total Effective-

ness (-.21, -.18).

In summary, the hypothesis must be rejected.

Hypothesis 56: The Occupational Values Extrinsic measures will be
negatively related with the SAI "Good Coping"
measures.

Of the seventy correlations examined, twenty-three were significant
in the predicted direction, but a relatively high amount of correlations
(thirteen) were significant in the direction opposite from that

predicted.

Thirteen correlations were significant in the ten-year-old sample

and ten in the fourteen-year-old sample. Eight correlations (or four

pair) were significant at both age levels. These were between Success

and SAI Task Achievement; between Economic Returns acid SAI Aggression;
between Surroundings and SAI Task Achievement; and between Surroundings

and Anxiety. Significant at age ten, only, were the following relation-
ships: between Success and SAI Authority; between Economic Returns and
SAI Authority; between Economic Returns and Interpersonal Relations;
between Surroundings and Authority; between Associates and Aggression;
betwte.n follow Father and Aggression; and finally, between
Follow Father and Anxiety. Significant at age fourteen, only, were the

following relationships: between Security and SAI Task Achievement;

-625-



between Security and Aggression; between Economic Returns and Task
Achievement; between Economic Returns and Anxiety; and between Sur-
roundings and Interpersonal RelatLons.

The correlations ranged between -.13 and -.44, the highest being
between Surroundings and SAI Anxiety at age ten, followed by that
between Surroundings and SAI Task Achievement, again at age ten (-.35).

Of the ten correlations of the individual SAI scores with the
Extrinsic Total score, four were significant in the predicted direction.
Of the fourteen correlations of the individual Extrinsic values with the
SAI Total score, five were significant in the predicted direction. The
SAI Total score was significantly correlated in the predicted direction
with the trinsic Total score at both age levels (-.14; -.19). Econom-
ic Returns and Surroundings had the greatest relationship, in general,
with the SAI "Good Coping" measures.

In summary, the hypothesis could not be verified, though nearly one-
third of all possible correlations was significant in the predicced
direction. For the ten-year-old group there was a weak indication of a
relationship according to the hypothesis (thirteen significant out of

Hypothesis 57: The Occupational Values Extrinsic measures will be
negatively related with the Active measures of the
Views of Life.

This hypothesis could not be tested, since the Views of Life was not
used in the German test battery.

hypothesis 58: The Occupational Values Extrinsic measures will be
negatively related with the Story Total Positive
Affect measure and the Sentence Total Positive
Affect measure.

Of the thirty-two correlations examined, only three were significant,
one in the ten-year-old, and two in the fourteen-year-old sample. These
were between Sentence Total Positive Affect and Success at age ten
(-.15), and Sentence Total Positive Affect and both Security and Ex-
trinsic Total score at age fourteen (both times -.16).

The hypothesis has therefore to be rejected.

Hypothesis 59: The Occupational Values Extrinsic measures will he
positively related with Sentence Completion Total
Hostile and Total Depressive Affect measures and
the Story Completion Total Negative Affect measure.

Of the forty-eight correlations examined, only three were significant
in the predicted direction, while one was significant in the direction
opposite from that predicted.
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The significant positive correlations were: between Associates and

Story Completion Total Negative Affect at age ten (.18), and between

Associates and Sentence Completion Total Depressive Affect, as well as

between Extrinsic Total score and Sentence Completion Total Hostile

. Affect at age fourteen (.15 and .16, respectively).

Based on the above findings, the hypothesis has to be rejected.

The intercorrelations between the status level measures of Occupational

Aspirations, Expectations and Educational Aspirations and all other

variables must be interpreted carefully, because the real status and

the numerical scores are opposite from each other. It must be kept in

mind that the lowest score (1) represents in reality the highest status

level (e.g., president), whereas the highest score (6) represents the

lowest status level (e.g., dustman).

Hypothesis 60: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Total Coping

Dimension measures.

Of the sixty correlations examined, none were significant in the

predicted direction. There were six correlations significant in the
direction opposite from that predicted, four at the fourteen - year -ol'

level and two at the ten-year-old level. These were between Total

Engagement and Occupational Aspiration (at the ten-year-old level),

Occupational Expectation (Rt the ten-year-old level), and Educational

Aspiration (at the ten- and fourteen-year-old level); and between Total

Initiation and Occupational Expectation (at the fourteen-year-old level)

and Educational Aspiration (at the ten-year-old level).

The hypothesis must therefore be rejected.

Hypothesis 61: The status level measures of Occupational Aspiration,
Occupational Expectation, end Educational Aspiration
will be negatively related with the Sentence Total

Coping dimension measures.

Of the thirty correlations examined, only one was significant but

in the opposite direction from that predicted. This correlation was

between Total Attitude and Occupational Aspiration (.15) at the four-

teen-year-old level.

Since there was no support for this hypothesis it must be rejected.
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Hypothesis 62: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the SAI Good Coping
measures.

The predicted negative correlations between (numerical) OII status
levels and Good Coping measures in the SAI cannot be verified at all.

The directions are heterogenous. In general, the younger show more

negative relations than do the elder. This means: tne lower the status

of aspirations and expectations of the ten-year-olds, the poorer are
their abilities to cope with problems concerning Authority, Anxiety, and

Aggression. On the contrary, the fourteen-year-olds show nothing but
positive relations between status levels and all good coping measures
(including the Total Score): the lower the (real) status of aspira-
tions and expectations, the higher are the facilities to cope with
different situations, especially Interpersonal Relations and Aggression.

These results make clear that the different occupational status
measures of the OII are only weak discriminators between different
coping styles. To some extent the results are overlapped by age dif-
ferences (see results of Hypothesis 62 in Figure 3 - Germany). Whereas

the ten-year-olds are able to cope best in the highest aspiration and
expectation levels, the fourteen-year-olds seem to cope more positively

if their status expectations and aspirations are lower. This leads to

the assumption that with increasing age the influence of the socio-
economic status is diminishing in favor of the pupils' own occupational
status aspirations and expectations. Although it was not possible to

find out by these results (and the results of the Stage II data) any

clear differences between the social classes concerning the educational
attitudes and practices at home which could explain some differences of

coping styles. Surely, even if they are existent, they seem to lose
their influence with growing age.

to the different types of school in the FRG, the Volksschule
seems to give better help to cope with difficult situations of the daily

life than does the Gymnasium.

Conclusions

As a whole the results of the OII deepen the divergent influences of
the main types of school in the FRG (Volksschule and Gymnasium), who
predestinate first of all the occupational choice and carrier and who
hinder to some extent the mobility within the social system of the FRG.
In this sense most of the pupils have shown a realistic estimation of
their chances and possibilities when ranking their occupational aspira-
tions and expectations within their own social class. This makes clear
that the preference of lower status jobs within the own social class
must not be related with bad coping styles (in contrast to the general

hypothesis). Moreover, those who aspire and expect lower status jobs
proved to be the best copers, though most of the correlations between
coping measures and OII-status measures are heterogenous and difficult
to interpret.
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Hypothesis 63: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Active Response
measures of the Views of Life.

This hypothesis could not be tested, since the Views of Life instru-
ment was not used in the German test battery.

Hypothesis 64: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Completion
Total Positive Affect measure and the Sentence Com-
pletion Total Positive Affect measures.

Hypothesis 65: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be positively related with Sentence Completion
Total Hostile and Depressive Affect measures and the
Story Completion Total Negative Affect measure.

In general there are very low correlations between the three status
scores (Occupational Expectation, Aspiration and Educational Aspiration)
and the different Coping measures of the Sentence and Story Completion
tests. Most of the hypotheses cannot be verified. For example, the
results in Figure 3 concerning the Hypothesis 65 show that lower status
Aspirations and Expectations are not related with high Negative Affect,
though the Positive Affect is weakest on the lower status levels (see
results of Hypothesis 64 in Figure 3 - Germany).

Also, the Total Good Coping measures of the Story and the Sentence
Completion tests are increasing from the (real) highest to the lowest
status -- in contradiction to the hypothesis. Consequently the young-
sters with the lowest Aspirations and Expectations status prove to be
better copers:than those with higher status Aspirations and Expectations.

Concerning the very weak correlations, an interpretation of these
results is somewhat adventurous. As a whole one could assume that the
aspirations and expectations toward different status levels (as ex-
pressed in the OII) don't lead to any significant discrimination
between different coping styles. Maybe the socioeconomic status, in
geLleral, is no typical indicator of good or bad coping styles, or
Positive and Negative Affect.

Hypothesis 92: There will be a positive relationship among the
Parent/Child Interaction items of the Sentence
Completion instrument.

Both of the legitimate correlations, between Self-Concept and Parent/
Child Interaction as well as between Mother Interaction and Father
Interaction, were significant at the ten-year-old level, whereas at
fourteen only the correlation between Mother Interaction and Father
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Interaction showed a significance in the predicted direction. The
correlations ranged between .21 and .50, this highest being between
Mother Interaction and Father Interaction at age level ten.

In conclusion, one can say that the hypothesis concerning the
relationship between Mother Interaction and Father interaction was in
fact verified by the data; more distinctly, however, for the younger
age group. The hypothesis concerning the relationship between Self-
Concept and Parent/Child Interaction found support only at age ten.

Hypothesis 93: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the Authority Attitude, Coping Style,
Coping Effectiveness, and Positive Affect measures
of the Sentence Completion instrument.

Of the forty-eight correlations examined, thirteen were significant,
all in the predicted direction. Of these, nine were in the ten-year-old
sample, and four in the fourteen-year-old sample. There was one corre-
lation significant in the opposite direction from that predicted:
between Sentence Completion Authority Positive Affect and Father Inter-
action at age ten (-.14).

There were four correlations (or two pair) that were significant in
both age groups. These were between Authority Attitude and Parent/Child
Interaction and between Authority Attitude and Father Interaction.

Significant at age ten, only, were the following relationships:
between Self-Concept and both Authority Attitude and Authority Coping
Effectiveness; between Parent/Child Interaction and both Authority
Aid/Advice and Authority Coping Effectiveness; between Mother Inter-
action and Authority Attitude; and between Father Interaction and
Authority Stance. Significant at age fourteen, only, were the relation-
ships between Self-Concept and Authority Stance, and between Mother
Interaction and Authority Coping Effectiveness.

The correlations ranged between .14 and .20 (five times).

In summary, there was some evidence that there is a relationship
between Attitude toward Authority and the Parent/Child Interaction
items, especially for the ten-year-old group. Concerning Self-Concept,
the relationship with Authority Attitude is only significant for the
ten-year-olds. Further, there was moderate support for the hypothesis
concerning the relationship between Authority Coping Effectiveness and
Self-Concept, as well as Parent/Child Interaction, again, mainly for
the younger age-group.
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Hyprchesis 94: There will be a negative rela ionship between
the Parent/Child Interaction items of the Sentence

Completion and both the Authority Hostile and
Depressive Affect measures.

Of the sixteen correlations examined, only two were significant,

both in the predicted direction and both at age ten. One correla-

tion was between Self-Concept and Authority Hostile Affect (-.14),

the other between Father Interaction and also Authority Hostile Affect

(-.19).

On the basis of these two significant correlations there could not

be a support for the hypothesis.

Hypothesis 95: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence

Completion and the Total Attitude, Coping Style,
Coping Effectiveness, and Positive Affect measures

of the Sentence Completion instrument.

Of the forty-eight correlations examined, eleven were significant in

the predicted direction. Of these, five were significant in the ten-

year-old sample, six were significant in the fourteen-year-old sample.

There were no corre1L-Aons significant at both age levels. There was

one in the opposite direction from that predicted.

Significant at age ten, only, were the following relationships:
between Sflf-Concept and Total Attitude; between Parent/Child Inter-

action ana Total Attitude; between Mother Interaction and Total Attitude;

and between Father Interaction and Total Attitude; and between Father

Interaction and Total Coping Effectiveness. Significant at age fourteen,

only, were the relationships between Self-Concept and Total Aid/Advice;

between Parent/Child Interaction and both Total Engagement and Total

Aid/Advice; and between Mother Interaction and Total Engagement, Total

Aid/Advice, and Total Coping Effectiveness.

The correlations ranged between .14 and .20. The highest (.20 occur-

ring twice) was between Mother Interaction and Total Attitude at age ten,

and between Mother Interaction and Total Aid/Advice at age fourteen.

The poorest relationships were those between Total Stance and Total

Positive Affect on the one side and Self-Concept and Parent/Child Inter-

action on the other.

In conclusion, there was only weak evidence in support of the hypoth-

esis in both age samples, though Total Attitude correlated significantly

with all four mentioned variables in the ten-year-old sample, and Total

Aid/Advice correlated significantly with three variables (except Father

Interaction) in the fourteen-year-old sample.
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Hypothesis 96: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and both the Total Hostile and he Total
Depressive Affect measures of the Sentence Codipletion.

Of the sixteen correlations examined, five were significant, all in
the predicted direction. Three of these were in the ten-year-old s ple,

and two in the fourteen-year-old sample.

There was no pair of correlations significant at both age levels.
Significant at age ten, only, were the following relationships: between

Total Hostile Affect and Self-Concept, Parent/Child Interaction and
Father Interaction. Significant at age fourteen, only, were the follow-
ing relationships: between Total Depressive Affect and both Self-Concept
and Father Interaction.

The correlations ranged between -.14 and -.24, the highest being
between Total Hostile Affect and Father Interaction at age ten.

In summary, there was some support of the hypothesis concerning the
relationship between Total Hostile Affect and three of the four
variables (Self-Concept, Parent/Child Interaction, Father Interaction)
at age ten. There was, however, no support for the hypothesis concern-

ing Depressive Affect at either age level.

Hypothesis 97: There will be a positive relationship between the
Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness,
and Positive Affect scale scores from Story Five
concerning Authority relations.

Of the ninety-six correlations examined, seven were significant in
the predicted direction, six at age ten, and one at age fourteen. Two
correlations (or one pair) were significant at both age levels. These

were becween Parent/Child Interaction and Story Five Engagement.

Significant at age ten, only, were the following relationships:
between Authority Engagement and Self-Concept, Mother Interaction, and
Father Interaction; and between Initiation and both Self-Concept and

rather Interaction.

The correlations ranged between .14 and .22 (twice), the highest
being between Father Interaction and both Engagement and Initiation,
both at age ten.

In general, the hypothesis has to be rejected, except for the rela-
tionship between Engagement and the four variables at age ten which
correlated significantly with that Coping Style dimension.
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Hypothesis 98: There will be a negative relationship between the
Parent/Child Interaction scores of the Sentence

Completion and the Negative Affect measure from
Story Five concerning Authority relations.

Of the eight correlations examined, none was significant. Thus,

the hypothesis cannot be accepted.

Hypothesis 99a: There will be a positive relationship between the
Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness,
and Positive Affect scale scores from Story Four,
since (though classified as an Anxiety story) it

concerns parental relations.

Of the ninety-six correlations examined, three were significant in

the predicted direction, one at age ten, two at age fourteen. These

were between Self-Concept and Initiation at age ten; between Parent/

Child Interaction and Evaluation of outcome at age fourteen; and

between Mother Interaction and Response Length at age fourteen.

The correlations ranged between .14 and .15 with the highest being

between Parent/Child Interaction and Evaluation of Outcome, and Mother

Interaction and Response Length.

The hypothesis has to be rejected completely.

Hypothesis 99b: There will be a positive relationship between the
Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness,
and Positive Affect scale scores from Story Six,
since (though classified as an Anxiety story) it

concerns parental relations.

Of the ninety-six correlations examined, only two were significant

the predicted direction, both being at age ten. They were between

Story Six Response Leal:th and both Self-Concept and Father Interaction.

The correlations both had a value of .15.

On the basis of these data, the hypothesis must be rejected.

Hypothesis 100: There will be a negative relationship between

the Parent/Child Interaction scores of the Sentence

Completion and the Negative Affect measures from both
Stories Four and Six.

Of the sixteen correlations examined, none was significant in any

direction.

The hypothesis has therefore to be rejected.
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Hypothesis 101: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the Total Scores for Coping Style, Coping
Effectiveness, and Positive Affect from the Story
Completion.

Of the ninety-six correlatiowt,examined, eighteen were significant
in the predicted direction. Of these, thirteen were significant in the
ten-year-old saiplerand five were significant in the fourteen-year-old
sample.

There were eight correlations (or four pair) significant in both age
groups. These were between Parent/Child Interaction and Evaluation of
Outcome; and Mother Interaction and Engagement, Initiation, and Instru-

mentality. Significant at age ten, only, were the following relation-

ships: Self-Concept with both Response Length and Instrumentality;
Parent/Child Interaction with Engagement; Mother Interaction with both
Evaluation of Outcome and Coping Effectiveness; Father interaction with
Engagement, Evaluation of Outcome, Response Length, and Instrumentality.
Significant at age fourteen, only, was the relationship between Mother
Interaction and Stance.

The correlations ranged between .14 and .2.2 with the highest being
between Mother Interaction and Instrumentality at age fourteen, followed
by those between Mother Interaction and Engagement at age fourteen, and
between Father Interaction and Response Length at age ten (both .19).

Considering the above data, one can say that there was some, though
weak, support of the hypothesis in the ten-year-old sample, but no
support in the older age-group.

Hypothesis 102: There will be a negative relationship between the
Parent/Child Interaction items of the sentence Com-
pletion and the Total Score for Negatii. Affect

from the Story Completion.

Of the
predicted

Hypothesis

eight correlations examined, none was significant in the

direction. Thus, the hypothesis has to be rejected.

103: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the "Good Coping" score for the
Authority area as well as the Total "Good Coping"
score (SAI).

Of the sixteen correlations examined, five were significant in the
predicted direction, three in the direction opposite from that predicted.
Of those, four were significant in the ten-year-old sample, and one was
significant in the fourteer - year -oid sample.
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Significant in the predicted direction at age ten, only, were the

following relationships: between the SAI Total score and Self-Concept,

Parent/Child Interaction, Mother Interaction, and Father Interaction.
Significant at age fourteen, only, was the relationship between SAI

Authority and Mother Interaction.

The correlations ranged between .14 and .32. The highest were

between Mother Interaction and SAI Total score at age ten (.32) and

between Self-Concept and SAI Total score, also at age ten (.30).

In total, the hypothesis must be rejected, as far as correlations

of SAI Authority with the four variables from the Sentence Completion

instrument were concerned. What concerns the relationship with the SAI
Total "Good Coping" score, however, the hypothesis was confirmed at age

ten by the above data.

Hypothesis 104: There will be a positive relationship between the

Father/Child Interaction item from the Sentence

Completion and the Occupational Value: "Follow Father".

Of the two correlations examined, none was significant, so the hypoth-

esis has to be rejected for both age groups.

Hypothesis 105: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-

pletion and the Intrinsic Occupational values.

Of the seventy-two correlations examined, only two were significant

in the predicted direction, both in the older age-group of this study.

These were between Father Interaction and Self-Satisfaction as well as

Intellectual Stimulation. The values were .16 and .21, respectively.

There were, however, five negative correlations that should be in-

terpreted. These were between Esthetics and both Self-Concept and

Father Interaction at age fourteen, and between Independence and both

Parent/Child Interaction and Mother Interaction, also at age fourteen.
One correlation opposite from that predicted was at age ten: between

Altruism and Mother Interaction.

In --wary, the hypthesis as formulated above has to be rejected.

Hypothesis 106: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence Com-

pletion and the Extrinsic Occupational values.

Of the sixty-four correlations examined, only three were significant

in the predicted direction, one at age ten, and two at age fourteen.

Significant at age ten was the relationship between Parent/Child Inter-
action and Prestige. Significant at age fourteen was the relationship

between Father Interaction and both Prestige and Economic Returns.
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The correlations ranged between -.15 and -.22, the highest being
between Father Interaction and Prestige.

On the basis of these data, the hypothesis could not be verified
and has to be rejected.

Hypothesis 107: There will be a negative relationship between the
Father/Child Interaction item from the Sentence Com-
pletion and the discrepancy score between the
Father's Occupation and the Child's Aspiration.

Neither correlation was significant. Thus, the hypothesis has to be
rejected completely at both age levels.

Hypothesis 108: There will be a positive correlation between the
Parent/Child Interaction items from the Sentence
Completion and all Views of Life subscales plus the
Total Scores.

This hypothesis could not be tested, since the Views of Life instru-
ment was not used in the German test battery.

PREDICTOR-CRITERION RELATIONSHIPS

Hypothesis 66: There will be positive relationships between the
Intrinsic Occupational Values and the Criterion
measures.

Of the one hundred ninety-two correlations examined (excluding those
with the Intrinsic Total Score), there were twenty-three significant in
the predicted direction, and three significant in the direction opposite
from that predicted.

Fourteen of the positive correlations were significant in the ten-
year-old sample and nine in the fourteen-year-old sample. There was no
correlation significant in both age samples. Significant at age ten,
only, were the following relationships: Self-Satisfaction with Reacting
Achievement; Intellectual Stimulation with Mathematics Achievement,
Reading Achievement, BRS Task Achievement, BRS Authority, BRS Inter-
personal Relations, BRS Implementation, BRS initiation, BRS Solver, and
BRS Anxiety; Variety with Mathematics Achievement, BRS Task Achievement,
BRS Implementation, and BRS Solver. Significant at age fourteen, only,
were the following relationships: Independence with Reading Achieve-
ment, GPA, BRS Authority, and BRS Initiation; Altruism with Reading
Achievement; Self-Satisfaction with BRS Implementation and BRS Aggres-
sion; Creativity with Reading Achievement; Variety with Reading Achieve-
ment. Of the twenty-four correlations with the Total Intrinsic score,
seven were significant in the predicted direction, two (or one pair) at
age ten and fourteen: with BRS Authority. Four of these correlations
with the Total Intrinsic score were significant at age ten, only, and
one at age fourteen,only.
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The correlations ranged between .14 and .28, with the highest being

between Intellectual Stimulation and BRS Anxiety at age ten.

In summary, the hypothesis was not verified by the data. Anyway, one

may say, that what concerns the relationship between Intellectual Stimu-

lation and the Criterion measures there was strong support for the

hypothesis at age ten, since nine out of twelve possible correlations

showed rather high values. The number of correlations bet:lten the Total

Intrinsic score with the Criterion measures indicates only a weak support

for the hypothesis at age ten, too. Looking at the Criterion measures

and their correlation with the Intrinsic Occupational Values, one finds

the highest number of significant relationships with Reading Achievement:

five at age fourteen (including the correlation with the Total Intrinsic

score), and two at age ten.

Hypothesis 67: There will be negative relationships between the

Extrinsic Occupational Values and the Criterion

measures.

Of the one hundred sixty-eight correlations examined (excluding those

with the Extrinsic Total score) there were thirteen correlations signifi-

cant in the predicted direction. Of these, four were significant in the

ten-year-old group and nine were significant in the fourteen-year-old

group. There were four correlations for two pair) significant in both

age samples. They were: Success with Reading Achievement, and Follow

Father with BRS Authority, this last relationship being interesting and

worth an interpretation. Significant at age ten, only, were the follow-

ing relationships: Economic Returns with Reading Achievement, Associ-

ates with BRS Self-Assertion. Significant at age fourteen, only, were

the following relationships: Security with both Mathematics Achievement

and Reading Achievement; Preszip with BRS Authority; Surroundings with

Mathematics and Reading Achievement, as well as with BRS Anxiety; and

Follow Father with BRS Implementation.

Of the twenty-four correlations of the Criterion measures with the

Extrinsic Total score, seven were significant, five at age ten and two

at age fourteen. The correlations ranged from -.14 to -.23, the highest

being between the Occupational Values Total Extrinsic Score and BRS

Authority, at age ten.

In summary, the hypothesis has to be rejected at both age levels,

:r.ough there was a weak indication of a general relationship Letween

Total Extrinsic values and the Criterion measures at age ten. i,.
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Hypothesis 68: There will be negative relationships between the
status levels of Occupational Aspiration, Occu-
pational Expectation, and Educational Aspiration
and the Criterion measures.

Of the seventy-two correlations examined, sixteen were significant,
all in the predicted direction. Of these, eight were significant in
the ten-year-old sample and eight were significant in the fourteen-year-
old sample.

Twelve correlations (or six pair) were significant in both age
samples. These were: Occupational Aspiration with Reading Achieve-
ment; Occupational Expectation with Mathematics Achievement, Reading
Achievement, and GPA; and Educational Aspiration with Mathematics and
Reading Achievement. Significant at age ten, only, were the relation-
ships between Occupational Aspiration and Mathematics, and between
Educational Aspiration and CPA. Significant at age fourteen, only,
were the relationships between Occupational Expectation and BRS
Authority, and between Educational Aspiration and BRS Authority.

The correlations ranged between -.14 and -.68. The highest was
between Educational Aspiration and Reading Achievement at age fourteen;
the next highest (-.44) were between Occupational Aspiration and
Reading Achievement at age fourteen, and between Educational Aspiration
and Reading Achievement at age ten.

In summary, the hypothesis was not verified, if one takes into con-
sideration the Criterion BRS measures. Without these, however, the
hypothesis can be said to have been verified, especially concerning the
relationship between Occupational Interests and the Mathematics and
Reading Achievement scores. As to the GPA, there is only a fully satis-
fying relationship between that criterion measure and Occupational
Expectation and a further one with Educational Aspiration at age ten.

Hypothesis 69: There will be a negative relationship between the

Occupational Interest discrepancy score and the
Criterion measures.

As previously mentioned, the discrepancies between Occupational
Aspirations and Expectations in the German sample were very small.
Therefore it is only possible to get very low correlations with the
other variables, as is confirmed by the results of Hypothesis 69 as
shown in Figure 3. There were only two small negative correlations
between the Aspiration/Expectation Discrepancy score and the Mathematics
and Reading_ Achievement scores. The higher the discrepancies between
Occupational Aspiration and Expectation the lower is the achievement
in the Mathematics and Reading test. The direction of the correlations
verified the hypothesis' predicting positive relations.
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For the German pupils this trend seemed to be plausible, as the
discrepancy score indicated first of all the degree of realistic
(small scores) or unrealistic (high scores) ranking of their own

occupational hopes and wishes. Consequently those who reached the

highest achievement scores seemed to be more able to look at their own
facilities and aptitudes in a realistic way than those who received

the lowest scores.

Hypothesis 70: There will be a positive relationship between the
SAI "Good Coping" measures and the Criterion
measures..

Of the one hundred twenty correlations examined (excluding the SAI

Total score), thirty-one were significant in the predicted direction;

eleven were significant in the ten-year-old sample and twenty in the

fourteen-year-old sample.

There were eight correlations (or four pair) being significant in

both age groups. between SAI Task Achievement and BRS Task Achievement;

between SAI Task Achievement and BRS Initiation; between SAI Task

Achievement and BRS Anxiety; and between SAI Anxiety and BRS Self-
AiSerttion..,ignificant at age ten, only, were the following relation-

ships: between SAI Task Achievement and Reading Achievement; between
SAI Aggressioyr and BRS Interpersonal Relationships; between SAI Inter-

personal RelaLions and Reading Achievement, BRS Self-Assertion, and

BRS Anxiety; 1.yetween SAI Anxiety and Mathematics and Reading Achieve-

ment. Signifi:.anc at age fourteen, only, were the following relation-

ships: between SAI Task Achievement and Mathematics, GPA, BRS Authority,

BRS Implementation, and BRS Self-Assertion; between SAT Authority and

GPA, BRS Task Achievement, and BRS Initiation; between SAI Aggression

and GPA, BRS Task Achievement, and BRS Initiation; between SAI Inter-

personal Relains and GPA; and between SAI Anxiety and BRS Authority,

TARS ImplementatLon, BRS Solver, and BRS Anxiety.

The correlations ranged between .14 and .42, the highest being

between SAI Interpersonal Relations and Reading Achievement, and between

SAI Anxiety and Reading Achievement (both around .40).

Of the twenty-four correlations of the criterion measures with the

SAI Sumary scores, six were significant in the predicted direction,

one at age ten, and five at age fourteen.

The bzst predictor of the criterion measures was SAI Task Achieve-

ment with twelve significant correlations in the predicted direction,

followed by SAI Anxiety with eight significant correlations in the

: "- dicted direction.

In summary, there was very weak support for the hypothesis since only

about one-fourth of the correlations were significant in the predicted

direction. The interpretation should consider, in any case, the rela-

tively high number of correlations opposite from the direction predicted
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Hypothesis 71: There will be a positive relationship between the
Views of Life Active Response measures and the
Criterion measures.

This hypothesis could not be tested since the Views of Life instru-
ment was not used in the German test battery.

Hypotheses 72-75: There will he a positive relationship between the
Criterion measures and the Sentence Completion Coping
Style variables in the various areas of behavior.

Stance

Of the one hundred twenty correlations examined, only six were sig-
nificant (excluding Stance Total score), all in the predicted direction.
(There were two correlations significant in the direction opposite from
that predicted.) Of these, none were significant at age ten, all six
being in the fourteen-year-old sample. These were: Aggression Stance
with BRS Aggression; Authority Stance with Mathematics, and BRS Task
Achievement and Authority; Anxiety Stance with Mathematics; and Task
Achievement Stance with BRS Task Achievement.

The correlations ranged between .14 and .23, with the highest being
between Authority Stance and Mathematics Achievement.

Of the twenty-four correlations of the criterion measures with the
Total Stance score, three were significant, also all at age fourteen.

In conclusion, no support to the hypothesis was given by the data,
i.e., the coping style variable of Stance could not predict the
criterion measures in the five behavior areas.

Engagement

Of the one hundred twenty correlations examined (excluding the Engage-
ment Total score), only two were significant in the predicted direction,
both at age ten, while one was significant in the direction opposite
from that predicted. The two positive correlations were between Inter-
personal Relations and both Mathematics and BRS Interpersonal Relations.

Thus, the hypothesis has to be rejected totally.

Aid Advice

Of the one hundred twenty correlations examined relevant to the
above hypothesis (excluding the Total Aid/Advice score), nine were sig-
nificant, three in the ten-year-old sample and six in the fourteen-year-

,4- old sample. Two correlations were significant in the direction opposite
from that predicted. Significant at age ten, only, were the following
relationships: Interpersonal Relations Aid/Advice with Mathematics
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Achievement, DRS Task Achievement, and BRS Interpersonal Relations.

Significant age fourteen, only, were the following relationships:

Task Achievement Aid/Advice with Reading Achievement, GPA, BRS Task

Achievement, BRS Authority, BRS Implementation, and BRS Initiation.

The correlations ranged between .14 and .21. The highest correla-

tion was between Task Achievement Aid/Advice and BRS Task Achievement

at age fourteen.

Of the twenty-four correlations with the Total Score, only three

were significant, all three at age fourteen.

In total, the hypothesis could not be verified. Partial support to

it was given regarding the correlations between Aid/Advice Task Achieve-

ment and the criteria: six out of twelve were significant at age four-

teen.

Coping Effectiveness

Of the one hundred twenty correlations examined (excluding the Total

Coping Effectiveness score), fourteen were significant in the predicted

direction, four in the ten-year-old sample and ten in the fourteen-year-

old sample.

There were two correlations (or one pair) significant in both age

samples: Authority Coping Effectiveness with Mathematics Achievement.

Significant at age ten, only, were the following relationships: Author-

ity Coping Effectiveness with Mathematics Achievement, Interpersonal

Relations Coping Effectiveness with GPA, BRS Task Achievement, and BRS

Interpersonal Relations. Significant at age fourteen, only, were the

following relationships! Authority Coping Effectiveness with Mathe-

matics Achievement, BRS Task Achievement, BRS Implemen.ation; and BRS

Initiat.lh, Anxiety Coping Effectiveness with Mathematics and_ Reading;

Task Achievement Coping Effectiveness with Mathematics, BRSTask Achieve -

men.., BRS Authority, and BRS Initiation.

The correlations ranged between .14 and .21, the two highest being

between Anxiety Coping Effectiveness and Reading Achievement at age

fourteen (.21), and between Authority Coping Effectiveness and BRS Task

Achievement, also at age fourteen (.20).

Of the twenty-four correlations with the Coping Effectiveness Total

score, four were significant in the predicted direction, one in the ten-

year-old sample, and three in the fourteen-year-old sample.

In conclusion, support was not given for the hypothesis as to Coping

Effectiveness as measured by the Sentence Completion instrument and its

relationship with the criterion measures.
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Hypothesis 76: There will be a positive relationship between the
Sentence Completion Attitude measures and the
Criterion measures.

Of the ninety-six correlations examined (excluding those with the
Attitude Total score), twelve were significant in the predicted
direction, nine in the ten-year-old group an three in the fourteen-
year-old group. There were seven correlations significant in the
direction opposite from that predicted.

There were no correlations significant in both age groups. Sig-

nificant at age ten, only, were the following relationships: Attitude
toward Authority with BRS Interpersonal Relations, BRS Implementation,
and with BRS Aggression; Interpersonal Relations Attitude with GPA, and
BRS Aggression; Task Achievement Attitude with BRS Task Achievement,
BRS Interpersonal Relations, BRS Initiation, and BRS Aggression. Sig-
nificant at age fourteen, only, were the following relationships:
Attitude toward Authority with BRS Task Achievement, and BRS Anxiety:
and Task Achievement Attitude wit' Mathematics Achievement.

The correlations ranged between .14 and .21, the highest being
between Task Achievement Attitude and Mathematics at age fourteen.

Of the twenty-four correlations with the Attitude.Total score, only
three were significant in the predicted direction, all three in the ten-
yeat old sample.

In conclusion, the .ypothesis has to be rejected. More support for
it was present in the ten-year-old sample. Best predictors of the
criterion measures appeared to be the two areas of Authority and
Task Achievement.

Hypothesis 77: There will be a positive relationship between the
Sentence Completion Positive Affect variables and
the Criterion measures.

Of the one hundred twenty correlations examined, only four were sig-
nificant, one in the ten-year-old sample and three in ',he fourteen-year-
old sample.

The correlation at age ten was between Positive Affect Task Achieve-
ment and BRS Authority. The correlations at age fourteen were between
Positive Affect Anxiety and Reading Achievement, as well as between
Fositive Affect Task Achievement and both BRS Interpersonal Relations
and BRS Solver.

The correlations ranged between .14 and .24, this highest one
being between Positive Affect Anxiety and Reading Achievement at age
fourteen.
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There was one correlation with the Positive Affect Total score:
Reading Achievement at age fourteen correlated with it with .23.

In summary, the hypothesis has to be rejected for both age groups.

Hypothesis 78a-b: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures.

Achievement Measures

Of the seventy-two correlations examined, five were significant in
the predicted direction, four in the direction opposite from that
predicted. All nine correlations were in the fourteen-year-old age-
group.

The positive correlations were the following ones: Reading Achieve-

ment with Hostile Aggression, Hostile Authority, Depressive Affect Inter-
personal Relations, and Total Depressive Affect.

The correlations according to the hypothesis were the following ones:
Mathematics Achievement with Depressive Affect Aggression, Depressive
Affect Anxiety, and Hostile Affect Task Achievement. Further, GPA with

both Hostile Affect Authority and Total Hostile Affect.

The correlations ranged between -.15 and -.18, the highest being
between Mathematics Achievement and Hostile Affect Task Achievement.

In summary, the hypothesis has to be rejected as to Mathematics,
Reading, and GPA. The four positive correlations with Reading Achieve-
ment should perhaps be interpreted.

Behavior Rating Scales

Of the two hundred sixteen correlations examined, only four were sig-
nificant in the predicted direction, all four being in the fourteen-year-
old sample. Fifteen correlations, however, were significant in the
direction opposite from that predicted. Of these, only two were in the
fourteen-year-old sample, and thirteen were in the ten-year-old sample.

The four negative correlations (according to the hypothesis) were:
BRS Task Achievement with Hostile Affect Authority and Total Hostile
Affect; and BRS Interpersonal Relations with Depressive Affect Ini:er-
personal Relations; and finally, BRS Initiation with Hostile Affect
Authority.

The correlations ranged between -.14 (two times) and -.19, this being
between BRS Task Achievement and Hostile Affect Authority.
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In conclusion, the hypothesis could not be verified and has, there-
fore, to be rejected. An interpretation should consider the many
positive correlations, especially with Depressive Affect Authority
(six correlations in the ten-year-old group).

Hypotheses 79-88: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

Stance

Of the one hunclred ninety-two correlations examined, rone was sig-
nificant in the predicted direction, but seventeen were significant in
the direction opposite from that predicted. Eight of these were in the
fourteen-year-old sample, only, with Story Seven (Nonacademic Task
Achievement).

On the basis of these findings, the hypothesis has to be rejected
completely, as far as Stance is concerned.

Engagement

Of the one hundred ninety-two correlations examined, only two were
significant in the predicted direction; while two others were signifi-
cant in the direction opposite from that predicted (both with Story
Seven).

The two correlations in the predicted direction were between Story
Three Aggression and BRS Task Achievement at age fourteen, and t,etween
Story One Nonacademic Task Achievement and GPA. The values were .15
and .14, respectively.

On the basis of these findings, the hypothesis concerning Engagement
has to be rejected completely.

Initiation

Of the one hundred ninety-two correlations examined, two were signifi-
cant in the predicted direction, one at age ten and one at age fourteen.
Five correlations were significant in the direction opposite from that
predicted, three of these, again, with Story Seven.

The two correlations in the predicted direction were between Story
Two Interpersonal Relations and Reading Achievement at age ten (.16),
and between Story One Acadamic Task ALnielsement and GPA at age fourteen
(.14).

Based on the above findings, the hypothesis concerning Initiation
has to be rejected completely.



Aid/Advice

Of the one hundred ninety-two correlations examined, only three were
significant in the predicted direction, two in the ten-year-old sample
and one in the fourteen-year-old sample. There were no correlations
opposite from the direction predicted.

The three correlations were between Story Six Anxiety and BRS Self-
Assertion, and between Aid/Advice Total score and BRS Self-Assertion at
age ten, and between Story Three Aggression and BRS Task Achievement at
age fourteen. The coefficients were in the above order: .21, .15, and

.14.

On the basis of these findings, the hypothesis concerning Aid/Advice
has to be rejected completely.

Solver

Of the one hundred ninety-two correlations examinel, only three we.e
significant in the predicted direction, one was significant in the
direction opposite from that predicted.

The three .;orrelations (one in the ten-year-old sample, two in the
fourteen-year-old sample) were between Story Six Anxiety and BRS Self-
Assertion at age 2n (.14), and between Story Three Aggression and BRS
Authority, as well as between Total Solver score and BRS Authority at
age fourteen (.17 and .14, respectively).

On the basis of these findings, the hypothesis concerning the coping
style dimension of Solver has to be rejected completely.

Implementation

Of the one hundred ninety-two correlations examined, five were signifi-
cant in the predicted direction, and two were significant in the
direction opposite from that predicted. One of the five correlations
was in the ten-year-old sample anc four were in the fourteen-year-old
:ample.

Significant at age ten, only, was the following relationship: Story
Six Anxiety with BRS Self - Assertion. Significant ar age fourteen were
the following relationships: Story Three Aggression with both BRS
Authority and BRS Initiation, and Story Two Interpersonal Relations with
both BRS Self-Assertion and BRS Solver.

The correlations ranged between .15 and .18. The highast was between
Story Three Aggression and BRS Authority at age fourteen.

On the basis of these findings, the hypothesis concerning Implemen-
tation must be rejected.
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Outcome

Of the one hundred ninety-two correlations examined, eight were
significant in the predicted direction, all eight in the fourteen-year-
old sample. Three correlations were significant in the direction
opposite from that predicted.

The significant correlations according to the hypothesis were the
following: Story Three Aggression with BRS Authority, BRS Inter-
personal Relations, BRS Implementation, BRS Initiation, BRS Aggression;
Story Two Interpersonal Relations with BRS Interpersonal Relations and
BRS Self-Assertion; and Total Outcome with BRS Aggression.

The correlations ranged from .14 to .21, the highest being between
Story Threq.Aggression and BRS Initiation.

In summary, the hypothesis has to he rejected. There was weak
indication of a relationship between Story Three Aggression and the
criterion measures at age fourteen (five out of twelve being significant
in the predicted direction with relatively high coefficients).

Evaluation of Outcome

Of the one hundred ninety-two correlations examined, six were sig-
nificant in the predicted direction; one was significant in the direc-
tion opposite from that predicted.

Three correlations were significant in the ten-year-old sample, three
were significant in the fourteen-year-old sample. Significant at age
ten, only, were the following relationships: Story Two Interpersonal
Relations with -cpth Mathematics Achievement and GPA, and Story Seven Non-
academic Task Achievement with BRS Self-Assertion. Significant at age
fourteen, only, were the following relationships: Story Six Anxiety
with GPA; Story Seven Nonacademic Task Achievement with BRS Self-Asser-
tion; and Total Evaluation of Outcome with BRS Authority.

The correlations ranged between .14 and .19, the highest being
between Story Two Interpersonal Relatioas and Mathematics Achievement
at age ten.

In conclusion, the hypothesis concerning the coping style dimension
of Evaluation of Outcome has to be rejected, too.

Coping Effective-nos

Of the one hundred ninety-two correlations examined, six were sig-
nificant in the predicted direction; three were significant in the
ditection opposite from that predicted. Of the six positive correla-
tions, one was significant at age ten, and five were significant at age
fourteen.
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Significant at age ten, only, was the correlation between Story Two
Interpersonal Relations and Reading Achievement. Significant at age

fourteen, only, were the following relationships: Story Three Aggres-

sion with BRS Task Achievement, BRS Authority, BRS Implementation, and
BRS Initiation, and Story Four Anxiety with Reading Achievement.

The correlations ranged between .14 and .17, the highest being
between Story Three Aggression and BRS Authority at age fourteen, and
between Story Two Interpersonal Relations and Reading Achievement at
age ten.

The hypothesis as to Coping Effectiveness has to be rejected on the
basis of the above data, though there is an indication of a relation-
ship between Story Three Aggression and the criterion measures at age

fourteen.

Instrumentality

Of the one hundred ninety-two correlations examined, eight were sig-
nificant in the predicted direction, but ten were significant in the

direction opposite from that predicted. ?dive correlations out of the

eight-were significant at age ten, three were significant at age four-

teen.

Significant at age ten, only, were the following relationships:
Story Six Anxiety with BRS Task Achievement, BRS Interpersonal Relations,
BRS Implementation, and BRS Initiation; and between Story Two In.er-
personal Relations and Reading Achievement. Significant at age fourteen

only were the following relationships: Story Three Aggression with BRS

Authority; Story Forr Anxiety with Reading Achievement; and Story One

Academic Task Achievement with GPA.

The correlations ranged between .1/. and .19, the highest being
between Story Four Anxiety and Reading Achievement at age fourteen.

Overall, the hypothesis concerning Instrumentalit7 has, as the hypoth-
eses concerning the other coping style dimensions, as well as Coping Ef-

fectiveness, to be rejected completely. A weak indication of a rela-

tionship was found between Story Six Arxiety and the criterion measures
at age tea.

Hypothesis 89: There will be a positive relationship between the
Criterion measures and the Story Completion Positive
Affect dimensions.

Of the one hundred ninety-two correlations examined, five were sig-
nificant in the predicted direction; three were significant in the
direction opposite from that predicted. Of the five positive correla-

tions, three were significant in the ten-year-old sample, two were sig-
nificant in the fourteen-year-old sample.
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Significant at age ten, only, were the following relationships:
Story Three Aggression with BRS Interpersonal Relations, and Story

Four Anxiety with both BRS Interpersonal Relations and BRS Self-Asser-
tion. Significant at age fourteen, only, were the following relation-
ships: Story One Academic Task Achievement with Reading Achievement,
and th,; Positive Affect Total score with Reading Achievement.

The correlations ranged between .15 and ,18, the highest being
between Story Three Aggression and BRS Interpersonal Relations (age
ten).

Based on these findings, the hypothesis has to be rejected.

Hypothesis 90: There will be a negative relationship between the
Criterion measures and the Story Completion --

Negative Affect dimensions.

Of the one hundred ninety-two correlations examined, none was sig-
nificant in the predicted direction. Six correlations, houever, were
significant in the direction opposite from that predicted. Four of
these were with Reading Achievement and all four in the fourteen-year-
old sample.

The hypothesis could not be verified and has to be rejected for
both age samples.

_Hypothesis 109: There will be a positive relationship between-the
Parent/Child Interaction items of the Sentence Com-
pletion instrument and the Aptitude and Achievement
measures.

Of the thirty-two correlations examined, three were significant in
the predicted direction; one was significant in the direction opposite
from that predicted. All three positive correlations were in the ten-
year-old group. These were: Parent:Child Interaction with Reading
Achievement, and Father Interaction with both Mathematics Achievement
and Reading Achievement

The correlations ranged between .15 and .22, the highest being
between Father Interaction and Reading Achievement.

In total, the hypothesis could not be verified by the data. Only
vidat concerns Father Interaction, there appears to be a relationship
with the two Achievement Test scores at age ten.
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Hypothesis 110: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the Authority score of the Peer BRS.

Of the eight correlations examined, two were significant in the

predicted direction. Both correlations were in the fourteen-year-old

age sample: between Self-Concept and Peer BRS Authority, and between

Father Interaction and Peer BRS Authority. The coefficients were .14

and .15, respectively.

In summary, there is a certain support of the hypothesib in the
fourteen-year-old sample, but in general the hypothesis has to be

rejected.

Hypothesis 111: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the Coping Style dimension scores from
the Peer BRS.

Of the twenty-four correlations examined, only one was significant
in the predicted airection, and this was between Self-Concept and BRS
Implementation at age fourteen: .14.

The hypothesis has, therefore, to be t jected completely.
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HYPOTHESIS 15: There will be positive relationships among the Sentence Completion
attitude measures and Attitude Total Score *cross behavior areas.
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108 ATTITUDE .75 .29 .28 .75 .68 .62 .57

HYPOTHESIS 16: There will be a positive relationship among the measures of the same Sentence
Completion affect dimension across the different behavior areas and with the

Total Affect scores.

104

HOST.AFF.
AG0AESSIDN

57 96 78 69

HOSr.AFF. HOST.AFF. HOST.AFF. HOST.AFF.

AI-HOR-TY ANXIETY IPR TASK ACH.

10 14 10 14 10

HOST. AFFECT
104 ACGRESSICK .19 .17 .19

87 ALTHMITY .19 .17

96 ArnETY .19

INITAPEASTNAL
78 RELATIONS .19 .24 .17 .15

TASK
69 ACJIEVZMENT .35 .17

TOTAL HOSTILE
.53113 AFFECT _.69 i .68 .44

14 10 14 10 14

.19

.24 .17 .35 .17

.15 .17

.17 .14

.14

.40 .69 .61 .43 .35

----,,----

1

INSTRUMMTS: Sentence Completion
VARIABLES: Hostile Affect disunites

across the different
behavior arose

HYPOTHESIS 17: These will be a positive relationship among the measures of the same TESTRUMENTS: Sentence Completion

Sentence Completion aftect dimension across the different behavior areas. VARIABLES: Depressive Affect

105

88

97

79

70

11..

115 64 0/ 19

DEPAF.AiF.

70

IvP3'.Arr. DEpE5.AF' DEPAE.AFE.

AC0FTSsIis 11710111;"V AASIf7Y IPA /ASS ACH

10 14 10 14 10 14 10 H. 10 14

DEFRESS.AFF.

ACZRESSION .19 .16

AITHORIT1 14 .24 .15

&STET/ to .16 .74

EA:EAPEAStNAL
RELATIONS .24 .14

TASK
ACIIEVEMUNT .14

TOTAL
DEPRESSIVE .10 .75 .67 .66 .74 .44 .45 .39 .20
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89

v.vh1p n,,mv

41vbev.itvl ocromn

98
UEUT. AFF

(t w6n,i...$
tiv lift.

NO

HEFT. M.,
OR

of tht mama MlEIMFNTS: h,nt.-nct evap1.-t1no

r.nt hthovivr arta.. VANIARIES: htuteel Affect

71

hEUT. AVE. NI1T. NFUT.M....
1A*.e ACM.ACCPEIII(e. A110WITY Ah/lhlY

10 14 I() 14 10 14 10 14 10 14

NEUTRAL AFFECT
106 AGGRESSION .20 .25 .19 .17 .23 .14

89 AUTHORITY .20 .25 .20 .19 .20 .19 .24 .20

98 ANXIETY .19 .17 .20 .19 .18 .18 .15

FUTERPERSONAL
80 RELATIONS .23 .14 .20 .19 .18 .18 .10

TASK
71 ACHIEVEMT .24 .20 .15 .19

TOTAL
115 NEUTRAL AFF. .55 .56 .69 .71 .53 .55 .66 .59 .46 .42

HYPOTHESIS 19: There will be a positive relationship among the measures of the 'sae INSTRUMENTS: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIABLES: Positive Affect

107 90 99 81 72

Pr.AFF, POSAFF. P05.AFT. POS.AFF. POS.AFt.

AGGRESSIO: An'HOPITY MAIM' IPR TASK AG&
10 14 10 14 10 14 10 14 10 14

POSITIVE ATP.
107 AGGRESSION

90 AUTHORITY .40 .44

99 ABKIETY
$3.:TERPERSCSAL

81 RELATIONS .40 .16
TASK

72 ACNIEVE-IT .44 .16

TOTAL

116 POS. AFFECT .46 .74 .86 .45 .51 .56

H"POTBES1S 20: There will be a positive relationship between the Total Attitude measure
and the Total Positive Affect measure. There will be negative relationships
between the Total Attitude measure and the Total Hostile and Depressive

Affect measures.

TOTAL
108 ATTITUDE

113 114 116

TOTAT .:OTAL TOTAL
110S7TLE DEP:.FEEIVE POSITIVE

10 14 10 14 10 14

-.3214.24 .15 i

INSTRUMENTS: Sentence Completion
VARIABLES: Total Attitude and

Affect Measures

HIPTMESIS 21: There will be po-ittve relationships between the Total Positive Affect Measure
and the Total attitude Measure and the Coping Score Totals. There will be
negative relatIonsolps between the total amount of Pos.ile and Depressive
Affect expressed and the Coping St'le mod Effectiveness Total Scores.

116 113 114 108

TO. ,J

ITK::iVE
?.`TAI TOM TOTAL
Ni TILE DEPRE4z1TVE ATTIWW.

TOTAL
10 14 10 14 10 14 10 14

i

109 STANCE .1t. 4.21 -.34 -.48 -.42

TOTAL
110 Flt AGEMENT -.41 -.26 -.23

TOTAL
Ill AID/ADVICE

rOTAL

-.26 .25 .14

112 oriNc FFF. 4.70 -.67 -.30 -.38 .35 .29

INSTRUMENTS: Sentence Completion
VARIABLES: Total Score'
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err, a 1., .11 !1* r. 01 L. 1)4(1..r strum and with tto Total mantel. 1,4.

Coping %tyli. pin" Ft (icily( webr.

In'AP,Pt mpittlod

VAhlAALES: Stan.,

1:3 177 161 101 135 121 245

S("11 3 2:12..t__ S""/!' r.t.lrl '' ""if 7 ""77 1 SIL:fY 7

ACcPt%h111 Al,WJAITY AM/IrlY ANXI117 IPM A - IA NA - TA

10 14 14 14 10 14 14 14 10 14 10 14 10 14

STORY 3
141 AGGRESSION

STORY 5
177 AMTNORITY

STORY 4

163 ANXIETY
STORY 6

191 ANXIETY
STORY 2

135 1111

STORY 1
121 ACAD.7ASX ACA.

STORY 7
205 NA - TASK ACA.

TOTAL
219 STANCE

HYPOTHESIS 23: There w.11 be a positive relationship among the measures of the same

Story Completion coping style dimensions and Coping Effectiveness

scores across the differcnt behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

INSTRUMENTS: Story Complatioe

VARIABLES: Engagement

150 178 154 192 136 122 201

St, -v 3 Story 5 Story 4 Stan( 6 Story 2 EEETEL__ Story 7

ACCArSSIU. 4"THOR: Y ANXIETY SVEIrTY IPA A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3

150 AGGRESSION
STORY 5

173 Avnioarrr
non 4

164 MINIETT
STORY 6

192 MIKIETY
STORY 2

136 in

STORY 1

122 ACAD.TASE ACE.
STORY 7

206 NA - TASK ACR.
TOTAL

220 ENGAGEMEW .51

HYPOTHESIS 24: There %ill be a positive relationship among the measures of the same

Story Completion copins ,tile dimensions and Coping Effectiveness scores

for Coping Scyie and Coping Effectiveness.

:51 17'1 165 193

ERSTRUPENTS: Story Completion
VARIABLES: Initiation

137 123 207

Ater, S-r Story 2 Store I _Story 7

ANN,V A - TA NA - TA

0 1. 10 14 10 14 10 14

STORY 3

151 ACCSESSION
STORY 5

179 ACTHORI:Y
STORY 4

155 ASSIETY
S7OHY 6

193 MUTT
STORY 2

137 In
STORY 1

123 AC41.TA:i AMR.
MAY 7

20' SA - TAiL
TOTAL

721 I1IT1ATiON
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STORY 3
152 AGGPESSION

STORY 5
180 AUTHORITY

STORY 4

166 ANXIETY
STORY 6

194 ANXIETY
STORY 2

138 IPR
STORY 1

124 ACAD TASK ACM.
STORY 7

206 NA - TASK ACM.
TOTAL

222 AID/ADVICE

157 uln
gtn12 Story 5

PrNE"%10; APVIIPtta
10 14 10 14

.57 t .59 .29

,olt "1%;; ry 4.1s1, ttOn

VAN IMO %; Al 4/A4vi

164 194 llh 124 704

4 cyt %..r.j. s, ..:,,,,,i %I.,a_l_ .2.4.,x 7
pall Pi 4'111'17 111, A - 14

10 14 10 14 10 14 10 14 10 14

.23 .24 .25 .50 .35 .26 .27 .49 .50 .28 .34

HYPOTHESIS 26: There will be a positive relationship eoong the measures of the some
Storf Completion coping style dimensions and Coping Effectiveness
scores across the different behavior areas sod with the Total scores

for Coping Style and Coping Effectiveness.

ISSUE:I:NTS: Story Camplatiom
VARIABLES: Solver

153

181

167

195

139

125

209

223

STORY 3
AGGRESSIOX
STORY 5
AtTMORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPR
STORY 1
ACAD.TASK ACM.
STORY 7
MA - TASK ACM.
TOTAL
SOIV1N

153 181 167 195 134 125 209

Stet', 3 Story 5 Story 4 Story 6 Story 2 scoml
A - TA

Scot, 7

ACGRESSIOK ACTHORITY ANXIETY AYX1E71 IPS NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 f1014

.14 .17

.18

.18 .14 .16

.14 .14

.17

.14 .16 .14

.47 .50 .39 .40 .47 $ .47 .46 .41 .39 .45 .49 .50 .42 .47

HYPOTWES:S 27: There will be a positive 'relationship among the measures of the same

Story Completion coping style einensions ac'd Coping Effectiveness,

stores across t . cifferent behavior arose and with the Total scores

for Coping Style and Coping Effectiveness.

154 112 lbS 196 140

story 3 Story 4 S.1.4.,ry 6 Sion 7
ACCSF.5510': ANXIETY NAXIE-.7 IPX

10 1' 10 14 10 14 1.7 14 10 14

STORY 3
154 ACCSESSION .16 .5

STONY 5

182 4.1-S11RIN .26 .17 20 .15

STOSY 4
16S RRS:ETY .17 .15

STORY 6
196 ANXIETY .1! .15

STORY 2
140 11111 .20 .15

STONY 1

126 ACAD.TASK ACS. .16 .19 .17

STORY 7
21:1 WA - TASK ACM.

TOTAL
224 171TICHENT1TI0R .4? .47 .47 .4b .53 .54 .c. .' .17

TMSTMENEKTS: Story Completion
VARIABLES: Implementation

126 210

Store 1 SN21,_7
A TA NA TA
,0 1 10 14

----r--

.16 .19

.17 .17

.2o .37
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ORT I
CEPOARY 741.1T: 5.1v.11ANI fonifIATIoMS cum III

Mkt/11MM 26: Thee. w111 be a poll/five rOsti.m4hip femme/ the ft..wren ..f the mime

Story C.1111.1g dimensions mhd (.pin* affertlweness

scar... ....roe*
Alffer.tA h.hev1or /tress and with the Total scores

for /.oping Style and Cupin4 Efictiveneite.

IUST11111rMS: Story Completioo

VAMIAMER: Outcume

155 it' 169 197 141 177 211

qt,ry I Nt's./ 5 St.ey 4 Steyr 6 Scary 2 Story 1 Sure 7

Pix.M.:1011 AIITYMITy AnXIETY A7.XIfTY 119 A - TA U TA
10 14 10 14 10 14 10 14 10 14 In 14 10 14

STOW 3
155 ACCIRSSICII

STOW S
1113 ACTWORITY

STORY 4

161 ANXIETY
STORY 6

197 =MY
mar 2

141 IPIt

STORY 1
127 ACAD.TASK ACM.

STORY 7
211 NA - TASK ACM.

TOTAL
225 OL'TOTC

MPOTRESIS 29: There viii be positive relationship among the maseres of the sass

Story Completion coping style dimensions and Coping Effectiveness .cores

across the different behavior cress and etch 666 Total scores for Carle'

Style and Coping Effectiveness.

RISTRIRIESTS: Scary Completion

VARIABLES: &elastics of esteems

156 1114 170 191 142 12$ 212

Srcre 3 Store S Story I. _Story 6 Story 2 Story l__ _Store 7

AGGRESSION Aurimry ANXIETY MILT! IFS - TA OA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 16

SWIM 1
156 ACCRESSIGN

STORY S
164 AUTMORTIT .19

STORY 4
170 ANATIETT .19 .19

STORY 6
15$ ANXIETY .15 .21

STORY 2
142 TIM .1 .14

STORY 1
123 ACAD.TASK ACR.

STORY 7
212 NA - TASK ACM. .12 .14 .14

TOTAL EVAL.

226 OF OUTCOM .45 .55 .54 .60 .41

HY7OTRESIS 30. There will be a positive relationship among the measures of :he same

Story Completion coping style dimensions and Coping Effectiveness

scores across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

STORY 3

15/ W.CRESSICK
STAri 5

Iti ArRORITT
STORY 4

111 ANXIETY
STORY 6

199 MUST/
STORY 2

143 IPS
STORY 1

129 ACAD.TASK ACM.
STORY 7

213 SA - TASK ACM.
TOTAL

2:7 COPING xrr.

nernmeorTS: Story Completion

VARIABLES: Coping Effectiveness

157 165 171 199 143 129 213

Story 3 Store 5 Story A Score 6 Store 2 Story 1 At_ory 7

AU:SESSION AUTFaRITr AXXIETY ANXIETY 1111 A - TA NA - V.

10 14 10 14 10 14 10 14 10 14 10 14 4

----1-2r -----1.-----
.20

24 -1--- .22 .16 .19

.51 .60 .19 1 .15 .35
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1.:AL1 47 fir ti I yy.4 III? rfo P" 111

Ji" )1 TIM r. .121 br p...2' It. ee'atf.amm1111, ..A4M2 (to n Am.fra of Ilse moor
cop. .1. iS-L. J'al 4.1 "JP. El fectiventsa

acres 1.4.hyfor arras and o10. the 1.tal *core.
for i,iping Style n.4 4mp1he Elfe:tivroo le.

rS:

SWARM;

162

194

.74

2G4

146

134

218

231

167 IY. 174 244 166

2.1.2wi 2

134 2111

U.fl 7
All
10 14

P.7IiTV
h1" ,Y 1

WitAVAAM 122:7.1FT7 111.

14

A TA NA - TA
10 14 14 14 14 14 14 10 14 10 14

STONY 3
ACCRESSION .20 .15

:TORY 5
OMCSUAITY .20 .19

STORY 4
ANX:v.TY .15 1 19

STOAT 6
ANXIETY .19 .21

STORY 2

IFS

.19 .21

-.15

STORY 1
ACAD.TASK ACM. -.15

5:46tY 7

- TASK ACM.
TOTAL
INSTRUMENTALITY .48 .44 .41 .46 .47 .43 .56 .51 .32 .36 .37 .40 .42 .56

Story C1044106
Instrumentality

IIIPOTHESIS 32a: There will be a positive relationship among the Coping Style
Dimension Total Scores and Total Coping Effectiveness.

219 220 221 222 223 224

'CITA: T12"."AL TOTAL TOTAL TOTAL TOTAL
STANCE ENC.A.17JENT 1181-IATIC3 AID/ADVICE SOLVER IMPLECKT
10 14 10 14 10 14 10 14 10 14 10 14

TOTAL
219 STAX4E ____i____ .34 .25 .41 .22 .40 .17 .26 .18 .22 .18

TOTAL
220 ENGAGEMENT .62 .8. .41 .61 .50 .47 .48 .49

TOTAL
221 IdITIATICX .41 t 32 .82 .84 .74 .73 .65 .56 .60 .55

TOTAL
222 AID /ADVICE .40 .17 .61 .61 .74 .73 .59 .44 .51 .41

223 SOLVER .26 .18 711.7a.5 .65 .56 .59 .44 .51 .85
TOM

TOTAL
anumacuclom .22 . .18 .48 .49 .60 .55 .51 .41 .81 .85

TOTAL
225 =COME .29 1 .27 .46 ,:lkL.t1. .31 .28 . .1 .67 .67 .78

TOTAL
Wilt

I

226 Of Welt= .28 .22 .30 .29 .22 .17 .44 .49 .45 .51

TOTAL
227 corm EvrEcr. .2 .33 .76 .72 .65 .79 .69 .60 .61 .81 .84 .87

RES708SE
2'S 1274711 .16

TOTAL

.15

232 :457111240.TALITT -25 t .23 .59 .61 .64 I .60 .43 .29 .47 I .50 .60 1 .60

IRSTIKIRSTS: Story Complexion
VARIASLES: Coping Style Dlneeniam

Total Scores mild Coping
Effectiveness

WIPOTRESIS 32b: There will be a positive relationship awng the C..ping Style
DI1M66/00 Total Scores sea Total Coping Effectiveness.

TOTAL
2.'S orrcome

TOTAL EVAL.
22o Of OVTCOM

TOTAL
cor.Ervrcr.
rout NC,4ASE

222. trx.mt

7orm.

11£18. Ins

225 2:o 227 -I sl,

:er. 7'7. cop. T:i. CPT'. I 1. C". err. CM. LVI.
errcen: -VAL.0:TC. CO'. 11r. R/:..LFWT11 tx5411-193rr.

s0 1. 10 1+ 10 I:. 10 1- 1.. 14

I

.39r ..E .7 .21 .42
-----41-

.19 _J6
-II .61 .24 .11 .16--

1

.79 .63 141 .61 . /0

.21 1 ow .'2 1", L. 11
4.-......- _

* '
..1 21_,...2.... .77 .70 .37 ..:

INSTRUMENTS: Story Coopletioe
VARIABLES: C^plag Style Dimension

Tots1 Scores and Coping
Effectiveness
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HITOTOESIS 31:
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ecru.. all hellavlor

1:6 1st, 172

am.imm length

700

1/ if

of

trr

"_1,

144
1t,ry 2

1PM

At 11r_

1111

-

i

fA

III

St.41, Col_lion

VAMIAMMK: LA.,t0 of siespoes.a

.cr..a all bchavior are

214

...7!!..mr 7

CA - TA
51...? 3 St,Ilr 5

.11,%**1TY

't..ry 4

P.M:7 Amx
..ry
A -ACcer-Sloi

10 14 10 14 10 14 10 14 10 1. 10 14 lq 14

STORY 3
168 ACCAISSION .S2 .51 .39 .52 .46 .58 .36 .61 .34 .47 .43 .47

STORY S
186 AUTHORITY .S2 .51 .51 .411 .54 .59 .46 .411 .35 .38 .47 2

VOW 4
172 ANXIETY .39 .52 .51 .49 6o 50 .44 .S2 .44 Al .44 .411

STORT 6
200 ANXIETY .46 .51 .54 .59 .60 .so .47 .52 .52 .41 44 .51

STORY 2
144 'pa .311 .61 .48 .49 .44 .52 .47 .52 .39 .53 .47 .53

STORY 1
130 ACAD.TASK ACX. .47 .35 .3$ .44 .39 .52 .41 .39 .53 .20 .29

STORY 7
214 NA - TASK ACM. .43 .47 .47 .52 .44 .411 .44 .511 .47 .53 .20 .29

TOTAL leS2-TM

22$ OF MESP0ASE .6$ .78 .7: .76 .77 .75 .81 .711 .72 .79 .661 .67 .66 .74

wrolieszs 34: There
sane

behavior

STORY 3
159 ACCRESSIOS

STORY S
1117 AUTOORITY

STORY 4
173 ANXIETY

STORY 6
201 ommit

STORY 2
145 191

STORY I
131 ACAD.TASK ACC

STOAT 7
215 VA - TASK AM.

TOTAL
229 POUTITT AFF.

v611 be a positive relationshp among the meamsres of the
Story Coopletiom affect dimeoeiom acme the Afforest

areas.

1511 1117 173 201 145 131

DISTR1HIE2iiTS: Story Completioe
VARIABLES: fositive Affect Mfg

215
Story 3 St5ry,5 Story 4 Story 6 ory 2 Steml Story 7
ACCUSSICC AMIORIT: A: MISTY ANXIETY IPS A - TA NA - TA
10 14 14 14 10 14 10 14 10 14 10 14 10 14

.23 .19 .30

.16 .14 .24 .so

.19 .16 .14 .22 .20 .25

.24 .22

.16 .20 .16

.30 .25

.29 1

.10

.46.20 .24 .55 .53 .66 .59 .47 .52 .46 .52 .47 .54

MYPOIMESIS 35: 7tolre viii be a positive relationship arong ae measures of the same INSTRUMENTS: Story Completioe
Story Completion affect OrnensLon across the different behavior aroma. TARTARUS: Negative Affect Mere

.140

3

zSiCN

STORY 3
153 AGGRESSION

STCAY 5
lad ACTAORITY

STORY 4
174 ANXIETY .23

STORY is

202 NATE=
STOW! 2

146 IPA

STOW 1
132 ACAD.TASK ACM.

STONY 7
216 IA - TASV ACI1

TOTAL xrcATor.
230 AFFECT RENO '50

:tt, 174
str-v 7. strry -

A:7-01::: 4*3::Eit

7

.23 .231
-1-----

.23

:5 .17 is

.23 ----1-----

II

.11 .2? .17 .15

.56 .4. 1 .s3 .541 ..$

211- 146 132 216
Stor 6 St*..' Story 1 Story 7

IA - TAAN/kr 1:' A - TA
la 14 10 I.. 10 14

-, .15
-----4-

.23 .1$

.17 .15 .2? .17

.15 i

.15

.25

.15

.14

.40

.2%

.sr .3$ .4
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174
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t
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;pi
-.12.j

A:./ II IT

nt It.

147

_El..s22___

IP*

ft., a -,4-
1.../1 of an es.

Ill

Cf." '4n:whit...v.
VARIAtLti.: 7.4J1 Aii.ct Hero

and ethers

212

-.v.ry 3

ION
S:,r,

-4111:
:1:try 1 2.S..r__7

Ali W.% A - TS ,NP - TAli If. 10 14 Ii. 14 1/ 14 10 14 10 14 l' 14
STORY 3

161 AGcRESS1CA .16 .19 .16 .23 .30 .19

STORY S
189 torment .16 .13 .23 .76 .22 .16 .14 .22

STORY 4
17S ANXIETY .19 .16 .23 .27 .23 .24 .78

STORY 6
203 ANXIETY .10 .23 .26 .22 .27 .23 .14 .23 .21 .31

STORY 2
147 IFS .13 .30 .16 .14 .17 .17 .14

STONY 1
133 ACAO.TASK ACM. .14 .14 .24 .23 .17 .10

STORY 7 -1-
212 FA - TASK ACM. .19

1
.22 .211 .2: .31 .17 .14

...--.-..--.
TOTAL AFFECT

231 IfRO 6 oinks .47 .57 .48 I .56 .57 .60 .68 .63 .46 .47 .39 .47 .40 .57

HYPOTHESIS 17: There will be positive relationships among the Story Completiom
total positive affect measures and tbt total coping style measures.
There will be a negative relationship among the Story Completion
negative affect measures and the total coping style measures.

TOTAL POSITIVE
229 AFFECT HERO

MAI. NEGATIVE
230 AFFECT HERO

219 22C 221 222 223 224
TOTALTOTAL TOTLL TOTAL TOTAL

STANCE EN=EAT INITIATION AIS,AAVIEE SOLVER I.NPLDENT.

INSTRUNENTS: Story Completion
VARIASLES: Total Affects Total

Coping Style Measures

225 224 227 232
TOT! TOTAL TOTAL TOTAL

GP.ICOME EVA]. OCTC COP. EFT. asraurtor
13 AO 10 14 10 14 10 14 10 14 10 14 10 14 10 1410 1. 10 14

14 i .20 .20 .15 .22 .22 .35 .37 .22 .14 71--
-.29 1 -.29 -.201-.16 -.24 -.19 -.21 -.19 1

AMTHESIS 13: There will be positive relationship' between Length of Response amd Coping
Effectiveness scores for each story.

STORY 1
130 US. LEAVEN

STORY 2
144 RES. LOSGTH

STORY 3
158 RES. LaCTR

STORY 4
:72 RES. LENGTH

STORY 5
186 RES. MICTI1

STORY 6
200 AES. Li w-nt

STORY 7
214 RES. town'

TOTAL RESPONSE
228 LE"GTM

INSTRUMENTS: Story Completion
VARIABLES: Length of Response

various Coping Effective-
ness Variables

119 143 157 171 185 199 213 227

Store 1 Store 2 Star/ 3
. IUS21" 111MI Seery 6 Scar L TOTAL

COP'. r7r. COP. EFT COP. Err. COP. EFF. CAM EIT. CCP. AM COP. ErF COP of
10 1410 14 10 14 10 14 10 14 10 14 10 14 10 14

AS

.17 .18 .27 1-

-T5T- .17 1 :22: -.14

.18 .21

.19 .21

.19 .28 -.131

.15

.17

.17

.23

.15

.20

.17 .15

.16 .16

.16

.21

.15

.1S .22 .15 .23

.22

HYPOTHESIS 39 There will N. positive relationships among measure' of the same
copint style diownsions and Coping Effectiv.noss sweents in
behavior areas across the mo projective instruments as well as
positive relatio-ships with the Total %sores.

SaTrNCE
100 Art.RESSION

81 AMWItyy

92 ANXIETY

7. m

6s :A: 4:0.
111.A1

109 t Vit

TKSTRCMENTS: Story APR Sentence

Completion
VARIABLES: Stance % fume

14* 17" iot 141 1:5 1?1 7 4 2i*
*tore 4 'ftert S Stop, $ kers. : Srery 1 hn.M.
ACKE(Sli Al int1 IY AA : .1 1'R A TA %A 'AU T.

10 A. Ii) ;4 10 14 10 1 10 1. fir 1 14 10 14

----r----

it
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NYMEIENti 40: There viii be I....Wye relationships ammo .tenor. ti of the sans INCTRUMEUTS:

cantos style construct in the seer behavior arras across the

two projective Instrwmegta.
VARIAtIES:

Sent.nce and Story

Canoparot
Rogar.riist

150 176 164 192 134 127 rib 270

Stor/.1.. jlarS Story 4 Story 6 Star/ 2 Story I Story 7 VAAL

przs estial AL/MWRITY ANXIETY ANXIETY IPk A - TA LA - TA COCAWSINT

10 14 14 14 10 14 10 14 14 14 10 14 10 14 10 14

1111110M2

101 ASSOESSISI
.1S .15 .18

84 AIPMERUIT
.22 .27 .17

/4ECTIM .15 .14 .18 .19

DDPELTRISCISAL
75 MATIONS

-.16

TAM
66 MMIEVIDEST .18

TOTAL
110 EIGSGEMEET

-.14 .22 .18

HYPOTHESIS 41: There will be positive relationships among oeuvres of the
INSTRUMENTS: Sentence sod Storysans

thecoping style construct in the same behavior areas across
Completion

two projective instrumento.
VARIABLES: Aid /Advice x A13/161Vitis

131 1711 165 193 137 123 207 221

Store 3 Story S Std Star 6 Story 2 Story 1 Story 7 TOTAL

Anciessraw AUTHORITY ANXIETY ANXIETY IFS - TA NA - TA pishirrug

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

SENTENCE

102 AGGRESSION
.15 -.15 .20

IS Auramarr -.20 .22

94 ANXIETY
.21 .22 .16 .15

ACADEMIC

67 IASI ACE. .15
TOTAL

III Alb/ADVICE
.20 .14

INSTRUMENTS: Sentence and Story

EYPOTASIS 42: There willi4positive relationships among measures of tbs sans moping

style construct in the same behavior areas across the two projective
Completing

instruments.
VARIABLES: Coping Effottivenoth

Coping Effectivemege

11/ 165 171 199 143 129 213 227

Story 3 Story 5 Story 4 Story 6 Store 2 Story 1 Story 7 vorAt

ACCRESiICt AllBORITY ASXIE7T ANXIETY IPS A - TA MA TA COP. Ely.

10 :4 10 14 10 14 10 14 10 14 10 14 10 14 10 14

SENTDICE

103 AGGRESSION
.19--4--

16 ANTMCMITY
.10 .16 .17

95 ANX/ET:
.14

INTERMSCSAL
77 =ATMS

TASK
66 ACHIEVEYZNT

.15

TOZAL

112 COPING EF7.
.13 f

?.0

MIMESIS 43a: The Story Cmpletion Positive Affect measures will be positively

related to the Sentence Completion Positive Affect measures of

the fame behavior area.

1341

%tors 3

AiW4F,SION

SESTENCE 10 14

107 ACRENSICS
rosuivC r AFFECT

raci7IVE AFFECT
90 4.7110KITI

N um arm
Amur(
roomier area

61 IPS
MISIT1VE AFVECT

72 TA$14

Torn
216 PtViTIVE AFFICI

.17

107 173 209 115

Store c Story 4 Store 6 5try 2

AVT0061.1. ANXIETY Amirry 1PS

10 14 10 14 10 I. 10 14

131
Story k
A TA

10 1.

.11

lltSTRUML9TS: Story Completion
Svntonce Completion

VARIAILES: Story Positive Affects
Sentence Positive Affects

21% 22.1

4( -ry 7 reTAt POs
YA - IA ATT:1:114

to 1.
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.11 1, 1 If

tv r., Ill, I fl fug- Af sof 1 1 b. , at 1,-Iv
r. a/ r t.,,. ii 11 '/Oisi l Im4 1.. I. I Al. I. S..,

M. '

Ie7 173

4
t fAvILIY
Is 14 m 14

14: 111

..12 .t
111, A -

14 14 ID 14 14

ACCMSSION
104 HOSTILE

wheSSION
105 twlmenstve

-15 .14

AusiorAiry

t7 HOSTILE
-.14

AVIV031117

88 DIME3S1VE .20 .14

ANXIETY
96 HOSTILE

ANXIETY

97 DEPRESSIVE
.15

IM
78 HOSTILE

TM
79 DEPRESSIVE

;ASA 4CH.

69 HOSTIa
.14

TASX ACM.

70 DEPRESSIVE
TOTAL

113 HOSTILE
-.14

TOTAL
114 IMPRESSIVE

.18 -19

1

.17

I:.' ler

itAk lANI

I .S y tart.,
. 1,41

%., 8 P.1,ive Als.rt

s...t H. t i It
U. pr ur.iva Af fv.t seam re*

714 729
_'.1 .r) 7 TM AI. PUS.
"A - IA AFT, 1/010
iff 14 10

1

.13

.19

.15

-.13

.14

HYPOTHESIS 43c: The Story ;repletion Negative Affect erasures will be negatively related

to the Sentence Positive Affect measures of the erne behavior area.

NECATIVM AFF.

107 AGGRESsION
POSITIVE AFF.

9G AUITENITY
POSITIVE AFF.

99 ANXIETY
POSITIVE AFT.

81 /88
POSITIVE AFF.

72 TASK ACM.
TOTAL

116 POSITIVE ?FF.

160 188 174 202 146

S:sr. 3 Story 5 Story 4 etory 6 Sun, 2

...--- RESS I 3 ;--THISIrrr ANXIETY ANXIETY IFS

1:., 14 1'. 14 10 14

.15

----1-----
10 14 10 14

DirIMIZIONTS: Story end Sentence
Completion

VARIAJLES: Story Raptly* Affect
Sentence Positive Affect

132 216 2310

_Story 1 Story 7 TOTAL
A - TA NA - TA NEC AFFECT
10 14 10 14 10 14

.21

.14

-.14

UYPOTHiSIS 41d: The Story C:pletIon Negative Affect neAsures will be positively
relatei to Sentence Hostile and Depressive Affect measures of the

same 3ehavii.r arts.

ACCXESSIOR
104 IOSTILE

AGGRESSION
105 TEMISSIVE

417.:WRITY

67 EMILE
AIMORITY

48 WITIFSIVE
ANXIETY

Oo IHATILE
ANXIFIT

47 OIMISSIVE
IM

74 HOXTILE
1PW

.4 wriassivF
TA%h 4.11.

n. naci1iF
144 411

.1 I

0,
1 1.

160 148
ft otz 5

Aim Eti A---runITV
1 1.. 1.1 1.

INSTRUMENTS: Story and Sestesee
Completion

VAMAILLS: Story Negative Affect x
Sentence Hostile amd
Depressive Affect

174 20? 146 132 216 230

Story 4 Story e Rot, ? Story 1 Story 7 TOTAL

4S4IF4Y AN4iFTY IPX A T4 KA - TA NEG. AFF.

10 14 10 1. 10 1. 10 14 10 14 10 14

.15

.20

20

.17
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HYP0111,SIS 44a: The '....ntrnee completion neoeffes of Coping Style diawn.luna will be

pAaltively r.-Ist..4 to the 'AI Cood Coping ...moires of the fly.

different behavior ***** .

IN:TNUMINTS:
VANIAILES-

c. net ewe and SAI
SI nt nr. rionplttita Task

At 61.7, 00. nt C.oping Style*
SA1 (.00d c.plas Otadyfea

65 66 67 109 110

USN ACM. TP.0 4' V. 740:r AC0. IOTA( TOTAI TOTAL

STAUCE Ci":41.EMIi.T AID/MI(1 STANCE /2:1.4CDErf 410/AUVICI

Vi 14 10 14 10 14 10 14 10 14 10 14

SAE
37 TASK .46 .45 .36 -.15 .37 .31 .14 .20

TOTAL
42 SAI SCCII1 .72 .60 .4) .55 .52 .29

HYPOTNESIS 44b: The Sentence Completion measures of Coping Style dimensions will be

positively related to the SAI Good Coping measures a the five

different behavior areas.

SAI
40 IP%

TOTAL
42 SA/ SCORE

74 75 76 109 110 111

IFS IPR 1PR TOTAL TOTAL TOTAL

STANCE EKC.ACEYM1T 4:D/ADVICE STANCE MGAMEST AID / ADVICE

10 14 10 14 10 14 10 14 10 14 10 14

.27

1.16 1 .16 .25

.55

.34 .15 .22

.52 .29

INSTRUNEXTS: Sentence Completion
and SAI

VARIAN-ES: Sentence Completion ipa
Coping Styles x SAI Geed

Copies measures

truenests 44e: The Sentence Completion measures of Coping Style dimensioes will be 1INSTRUNENTS: Sentence Completion

positively related to the SAI Good Coping measures in the five and SAT

dill behavior 'dress.
VARIABLES: Sentence Completion

Authority Copies Styles x

83 64 85 109 110 111 SAI Good Coping measure*

A-TNCg/Ty P.71104:TY AUTHORITY TOTAL TOTAL Tom.
STANCE MAGEM:YT 4=0IAVVICt STANCE ENGAGE: NET AIDLARVICS

SAI

19 14 10 14 10 14 10 14 10 14 10 14

38 Armen .20 1 .15 .35 .16 .341 .21
Tow

42 SAI SCORE .25 .16 -.23 .18 .55 .52 .29

ItTPCCIIESIS 44d: The Sentence Completiou enables of Coping Style dimension will be

positively related to the SAI Good Coping measures is the five

different behavior areas.

SAT
ANXIETY
TOTAL

..2 SAI SCORE

92 93 94 _ 109

ANXIETY ANXIETY ANXIETY TOTAL

STANCE C:04Orr:ST 47.D177VICE STANCE

10 14 10 14 10 14 10 14

.32 1-.17 z---7.3 .18 1 .56 .49-r--- I--
.16 17.16. .22 1 1 .55 .52

110 111

TOTAL
CiOACENLNT AID ASVICC
10 14 10 14

.41

.29

INSTRUNIXTS: Sentence and SAT

TARIM/3: Sentence Completion
Anxiety Copt's Styloo
SAT Good Copies emseerso

NYTOTNESIS 44e: The Sentence Completion measures of Coping Style dimensions will be

posl:ively related to the SAI Good Coping measures in the five

different behavior stems.

SRI
39 AGGRESSION

TOTAL
4? SAI SCONE

100 101 102 109 110 111

AzzioisiTox 4.7-cxEssuNs .voirSCTO% TOTAL TOTAL TOTAL

STANCE ES...ACT.'NT 410/AMICE STANCE ENs:AtEWSI ATWANICS

10 I- 10 14 10 14

711
.17 .16 .11

10 I, 10 1. 10 14

.36 .17 .27

5 1 .52 .29

R.STRIMENTS1 Sentence and SAT

VARIABLES: Sentence Completion
Aggression Coping Styles

x SAI Good Coping meanuros
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prrnir 45a o t I..» -len+111,. .f (,ttlnr 4/, 1.111 1.6 1!.'de:"1 .1 t.ompl$11.1

r ,t ! 1t rt 1., 'M t.t.pod t .orir r J. Or five 'wet SAl

'ilfrlent VARIAnIfS: u.r0.tf.0 Academic

17 47
1..1, rt. Capita

Style. a SAL Cord
%41 SAI Crafts erasures

TA, WI. '.CMG
ACADEMIC 10 14 10 14

TASK ACHIEVE.
121 STANCE. .23

122 ENCAMICIIT .16 -.16

123 INITIATION -.17

124 AID/ADVICE .22 .25

125 SOLVER .19 .15

:26 IMPLDENTATIC.q .23 .23

127 01:TarE .19 -.14 .27 -.15

EVALUATION
126 OF OUTCOME -.1 -.26 -.17

(34 LicsnrEtam.rr 1$ .15

TO7ALS
219 STANCE .16 .26

220 ENGAGEMENT .24 .15 .41 .19

221 INITIATION .37 .14 .49

222 AID/ADVICE .16 .27

223 SOWER . 34 .30 .111

224 IMPLETATION .33 .47

225 CETCOYE -.14 .20

EVALUATION
226 OF OUTCOME

232 INSTRUMENTALITY .31 . 34 .24

HYPOTHESIS 45b: The Story Completion measures of Cooing Style dirensions will be INSTRUPEM: Story Completion sea
potitively related to the SAI Good Coping measures in the five SAT
different behavior areas. VA.:WILES: Story Completion Inter-

personal Relations Coping
11.0 4? Styles x SAI Good Cavity'

SAI SAI measures
TCc. SCORE

INTZEF:RSCCAL 14 13 14

RELATIONS

135 STANCE i .22 .31

136 a.CrACEMST -.18 -.20

137 EK:TIATION 111-. .27 -.18

138 Al3fAI CE -.25

139 SOLVER .14 -.26 .22 -.22

140 immv-rvillatOK -.23

14: CCTCWE -.:5 -.18

EVALVATIUN
142 OF OUTCOME -.24 -.21 .13

14A INSTIR)ENTALIIT -.17

TOTALS
219 STANCE .39 .16

220 EWAGEMINT .50 .41

221 INITIATION .66 .49

222 AWfAMICE 32 .27

1:1 SOIVIA .1:1 -.27 .

.47

(1%4.". *"1:117
fl.ey

I;

-.19

-664-
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HYDOMPIIS 45c The St.ry hoeolet too InONWth of foppitly %tyle di,on%lobli Will ht

oositl/ely vlsted to the 'Al,
t,,,,Jd (metro, measur. In the five

different hthavinr areas.

39
'At

ACI-SS1a.

42

TOT. same

Story t.mpletion
nd SAT

VAN/AMES: Moty 001ettnn
Argreshion (opine
Styles s %Ai Good

Coping measures

10 14 10 14

ACCUESSIOP

149 STANCE .37 .25

150 ENGAGEMENT .73 .31 .52 .41

151 INITIATION .69 .18 .49 .29

152 AID/ADVICE .72 .23 .53 .31

153 SOLVER .54 .55

154 IMPLEMENTATION 48 .50

155 01.7COME .22 .17 .15 .22

EVALUATION
156 OF =cow .23 .30

162 ENSTRUMENTALITY .63 .47 .20

TOTALS
219 STANCE .40 .27 .26

220 ENGAGEMENT ,59 .16 .41 .19

221 TSITIATICV .63 .49

222 AID/ADVICE. .42 .27

223 SOLVER .21 -.24 .30 -.18

224 IMPIMENTATION .47

225 =COME .27 .20

EVALUATION

226 OP OUTCOME .21

232 ECSTIMENTALITT .35 .21 .34 .24

HYPOTHESIS 45d: The Story Completion measures of Coping Style dimensions will be

positively related to the SAI Good Coping measures in the five

different behavior areas.

41 42

SAI SAI

ANXIETY TOT. SCOCE

ANXIETY
STORY 4

10 14 10 14

163 STANCE

164 ENGAGEMENT
-.20 -.24 -.26

165 VITIATION
.17

166 AID/ADVICE
-.18

167 SOLVER ---__i_----
-.20

-.15
168 IMPLEMENTATION :°

169 OUTCCFSE
.16

EtrALLATIA9

170 01 OtTCOME
.28

176 INSITUIVNTALITY
-.16 .17

TOTALS

219 STANCE -.2. -.19 .26

220 ENGAGEMENT -.:7 .19 .41 .19

221 INITIATION -.:6 .44

222 AID/ADVICE
.37

223 SOLVER -.le .30 -.18

:24 14P1Fltl ISTAy op;

In 00101P1'

VVAIXAMN
VV oon

:ALI "- - -665-

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Anxiety
Coping Styles x SAI Coed

Coping measures



111 l'IF

110:1.1 1A111', OF ' 11 1,1111,t fi1111 Anil" ut I

I I o,f "rin tot ittot 0111 1.
p '11)41/ 1,1,1,,a 1 'Al110 0,d elvemiron in Lhe five

d 1 : tr.ht. .A1.6444' !UPON.

AUTH0PITY
177 SEANCE

178 ENGAGEmENT

179 INITIATION

IRO AID/ADVICE

181 SOLVER

182 INPLEMENTAT/ON

Al

AI', , rr
-10 14

-.18

-.23

.18

183 OUTCOME
EVALUATION

184 OF OUTCOME -.23

190 ThSTRI:MENTALIT.

TOTALS
219 STANCE

220 EhGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 =COME
EVALUATION OF

226 OUTCOME

-.29 .24

-.18

-.19

.23

.23

.35 -.16

.19 .26

.76

7 .41 .19

.49

.27

.30 -.18

.47

.20

.15

-.19

232 INSTRUMENTALIT' .34 .34 .24

,41".

VAR fAitl I'S

''lute tompietton

Mid 'Al

st.ry 4.,p1etion
A.th",ffy C.pfnx ;tries
SAl Cod C"ping measures

HYPOTHESIS 45f: The Story Completion measures of Coping Style dimensions will be INSTRUMENTS: Story Completion

positively related to the SAI Good Coping measures in the five and SAI

di:ferent behavior areas. VARIABLES: Story Completion Anxiety
Coping Styles x SAI Good

41 42 Coping measure.

SAI SAI

ANXIETY _20T. SCORE

ANXIETY 10 14 10 14

STORY 6
191 STANCE

192 ENGAGEMENT -.15 .31 1 .18

L93 yank:Loh -.14 -.17

194 AIVAGI:ICC -.50

..46

-.19 .18

195 SOLVER .35 .32 .25

190 IMPLE7INTAIION 32 .16 .4S

19: O1T:07E
EVALUATION

195 OF oUTCOME -.21 .17 .24

20. IISTRINENIALITt 45 .52

TOTALS
219 STANCE -.24 -.19 .26

220 ENOPHILMYNC -.27 .19 .41 .19

221 INITIATION -.76 .49

6e

: AIN:MICR -.39 .27

:23 NO,VER -.16 .10 -.18

IMrLr"NIATION

.20
II I 11"144,1

t I t'nr -

IN,1111 N 1 Al I 0.1.! .IN

-

. 14 .74

14.1.
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HYPOTHESIS 45a: The 5,f,ry Ct phtion measures of Coping Style dimenslena will be

positively related to the SAl Good Coping measures in the five

different behavior areas.

17

'AI
TA' r ACP.

42

SAT

TOT. smite

ILCIRV41.4S ctoof romplet10B

And :.AI

VARIABLES: Story Completion Non.
arodoic Inhk Achivvement

C.p1n4 SA1 Good

0,01,4 measures

NONACADEMIC
TASK ACHIEVE.

10 14 10 14

205 STANCE -.15 -.28

206 ENGAGEMENT .28

207 INITIATION .17

208 AID/ADVICE

209 SOLVER -.22 -.17

210 IMPLEMENTATION

211 CATTCCtiE -.22 -.26 -.20 -.16

EVALUATION
212 OF OUTCOME '.25 -.31

218 INSTRUMENTALITY
TOTALS

219 STANCE .16 .26

220 ENGAGEMENT .24 .15 .41 .19

221 INITIATION .37 .14 .49

222 AID/ADVICE .16 .27

223 SOLVER .34 .30 -.18

224 /MFLEMENTATION .33 47

225 OUTCOME -.14 .20

EVALUATION
226 OF OUTCOME

232 /NSTRUMENTALITY .31 .34 .24

HYPOTHESIS 46: The Sentence Completion measures of
Coping Effectiveness will be

positively related to the SAI Good Coping measures in the sone

behavior areas.

103 86

CO?. FFF. COP. ES?.

AGGSESSION AUTHORITY

95
EFF.

ANXIETY

77

COP. EFF.

IPR

68

COP. EFF.
TASK ACH.

INSTRUMENTS: Sentence Completion
and SAI

VARIABLES: Sentence coping Effective-
ness a SAE Good Copies

112 measures

COP. WI.
COP. !FF.

SAI 10 14 10 14 10 14 10 14 10 14 10 14

TASK
37 ACHIEVEMENT

-.19 .42 .14 .34 .35

38 AUTHORITY
. 16 28 -.35 -.27 .18 .26 .26 .35

39 AGGRESSZON
INTERPERSONAL

.43, .16 .40 .29 .18 .65 .32 .53 .40

40 RELATIONS
.271 .41 .53 .21 .17 .59 .40 .51 .32

41 ANXIETY .30 -.22 .40 .14 .14

TOTAL
42 SAI SCORE .35 .19 .42 .19 .73 .40 .40

HYPOTHESIS 47: The Story Completion measures of Coping Effectiveness will be INSTRUMENTS: Story Completion

positively related to the SAI Good Coping measures in the saga and SAI

behavior areas.
VARLASLES: Story Coping Effoetiveness

a SAI Good Coping

157 185 171 199 141 124 211 227

Jczy_l
ACAAESSION

Story 5 Story 4 ...aaDLt.
ANXIETY

Stnry 2 Story 1 Story 7 TOTAL
COP. KM

41110AIT1 ANXIETY I_U_N A - a NA - TA

SAI 1i 1- 10 14 10 14 10 14 10 14 10 14 10 14 10 14

TASK
37 ACHIEVEMT . : .25 .34 .14 -.14 .2? .15 .21 -.14 -.15 .27

38 AUTHORITY .14 .30 -.17 .27 .32 -.17 -.19 .15

39 AGGRESSION .67 .22 -.42 -.16 .24 .14 .14 .31 .15 .53

1NiEHPERSChAL
RELATIONS .41 .18 -.14 .08 -.25 .42 .17 -.16 .55 -.15

41 ANXIETY
.24 .14 .17 -.21 -.22 -.38 -.23

Torn
4: SA1 SCORE .51 .51

.tS .14 .16 .22 ..14 .42

o7-
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48s The SAI 1%00d Conine scores vfl: he pontt1vely relat,d with

the Story co,,p1,tfon Po/atty... Affect ew inures.

INSIROMMTS: Story Completion
eel

VARIARLES. Story Cmpl.tfon Pnftfve
Affect Hen.utee tt SA1

Good Coping scores

131 145 159 173 187 201 215 229

Story I Story 2 Story 3 ,tafai Story 5...._ staL'4._. sf',12.2 TOTAL

PUS. AFF. POS. AFF. PUS. AFF. PUS. Arr. POS. Arr. POS. AFT. POS. AFF POS. AFF.

SAI 10 14 10 1: 10 14 10 14 10 14 10 14 10 14 10 14

TASK

3: ACHIEVEMENT .16 -.39 -.57 -.17 -.24 -.32 .26 29 .25 -.45 .18

38 AUTHORITY .14 -.19 -.46 -.66 -.73 .23 -.73 -.66

39 ACCFESSION .34 .14 .25
INTERPERSONAL

40 RELATIONS -.32 -.36 -.43 .16

41 ANXIETY .21 .15 -.16 -.23 -.54 -.15 -.37 -.37 -.40
TOTAL

42 SAI SCORE .31 -.21 -.31 -.23 -.39 -.35 .23 -.34

PYPOIRESIS 48b: The SAT Good Coping scores will be negatively related with INSTRUMENTS: SAI and

the Story Completion Negative Affect measures. Story Completion
VARIABLES: SAI Good Coping x

Story Completion
Negative Affect

SAT

TASK
37 ACHIEVEMENT

38 AUTtiORITY

39 AGGRESSION
INTERPERSONAL

40 bELATIONS

maierr
TOTAL

42 SAI SCORE

132

J19/11___
hEG.AFF.
10 14

.20

-.36

146 160 174 188

Story 2 Story 3 )11y, Story S

NEG. AFF. NEG. AFF. NEG.AFF. NEG.AFF.
10 14 10 14 10 14 10 14--T---

-71;728 -.16 .17 f .22 .17

-.29 .24 .22

-.31 .26 -.18 .17

-.18 .29 -.28 .31

-.21 -.20 I .27

-.26 .27 1-.18 .17 I .21

202 216 230

Story 6 Story7_ TOTAL
NEG.AFF. NEG.AFF. NEG.AFF.
10 14 10 14 10 14

.21 .14

.14 -.73 -.27

-.24

7.;;F;.24 .16

.23 -.37 .19

FiPOTEESIS 49a: The SAT Good Coping Scores will be positively related
with the Sentence Completion positive affect measures.

INSTRUMENTS: SAT snd
Sentence Completion

VARIABLES: SAI Good Coping x
Sentence Completion
Positive Affect

37

38

39

40

41

42

SAI

TASK
ACHIEVEMENT

AUTHORITY

AGGRESSION
INTERPERSONAL
iFLA*IONS

ANXIETY

TOTAL
SAI SCORE

72 81 90 99 107 116

POS.AFF. POS.AFF. POS.AFF. POS.AFF. POS.AFF. POS.AFF,
TASK ACH, IPR AUTHORITY AUL:TY AGGRESSION TOTAL
10 14 10 I. 10 14 10 14 10 14 10 14

-.32 .15 -.20 -.35

-.28 -.30 .23

-.20 -.22 -.20

.19 .18

-.18 .19

-.21 -.26 -.14

-668-



1.1' IRV. 3

1 t P.-Z.:. J A I I PSIIV ' I. I I Is Al.. r(lar f ill

HYPOTHESIS Ohs 11... SA1 frond (,..pin, hens,. wft1 he N.;411,0,1y ralalt4

the Sen1.Ace 4..4111. and Ihprehniv. maftur,S.

69

70

78

79

87

tai

96

97

104

105

113

114

SENTENCE C.
TASK ACNIETE,
NOSTILE
TASK ACHIEVE,

DEPRESSIVE
IPS

HOSTILE
IFR

DEPRESSIVE
AUTHORITY
HOSTILE
AUTHORITY
DEPRESSIVE
ANXIETY
HOSTILE
ANXIETY
DEPRESSIVE
AGGRESSICO
HOSTILE
AGGRESSION
DEPRESSIVE
TOTAL
1101T112

TOTAL
DEPRESSIVE

37 38 39 40 41 42

SA1 sAl SAI SAI SA1 SAI

TASK ACM. AulHORITY AIX.RESSIM TYR ANXIETY 101* SCOPE

10 14 14 14 10 14 10 14 10 14 10 14

.18 .30 -.16

-.69 -.17 -.50 -.42

.14 -.29 -.21 -.31 -.15 -.15

-.29 .17 .19 -.33

.27 -.50 -.21 -.35 -.53 -.20 -.10

.24 .29 .14

.23 .15 -.29 .23 -.55 -.16 -.39 -.34

.15 -.19 .15 .32 .15

-.25 -.37 -.33

.15 -.14 -.20 -.33 .20

-.23 -.25 -.45 -.17 -.27 -.44 -.25 -.33 -.29

-.15

4.110,W,1%. .A1 and
ti.nt.nt. C,..platinn

VANIAMES: %A1 (,,.W ,10A
N,a,t, ("mpletinn
11.11)i, and Drpreralve

suiPwres

HYPOTHESIS 50: The Occupational Values Intrinsic measures vill he INSTRUMENTS: Occupational Values,

positively related with the Sentence and Story Total
Sentence, and Story

Coping dimension measures.
Completion

VARIABLES: Occupational Values,
Intrinsic Measure/ it
Sentence and Story Total

Coping dimensions

14 15 16 17 19 20

OCC. VAL. OCC. VAL. OCC. VAL. 0CC. vv.. OCC. VAL OCC. VAL.

ALTRUISM ES7STICS rsDEP. MANAGEMT SELF-SATIS INTEL STIM

10 14 10 14 10 14 10 14 10 14 10 14

TOTAL
108 ATTITUDE

TOTAL
109 STANCE .24

-.26 .15

TOTAL
110 ENGAGEMNT .14 .14

TOTAL

111 AID/ADVICE .14 .14 -.14 .21

TOTAL
112 COPING EFF. .17 .20

.14

TOTAL

219 STANCE
TOTAL

220 ENGAGEMENT
TOTAL

221 INITIATICHI

TOTAL

222 AIWADVICE
.16

TOTAL

223 SOLVER
TOTAL

224 TMFLEMENTATION
TOTAL

225 OUTCOME
TOTAL EVAL.

225 OF OUTCOME
TOTAL

2 :1 COPING En%
TOTAL

232 INSTRUMLNTALITY
14

21 27 29
OCC. VAL. OCC. VAL CC,iAli.0

CREATIVITY VARIETY TOTAL

10 14 10 14 10 14

1

.21

.18
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vtal4M I. " 1.41.1 Yalu,

101 r I.%I mg x SAI

Li." I (../11 fig PW rifturra

14 I 4 16 17 _ 14 70 21 17 ___74

Ix I. VAI. 1/1. Vi::, 011 . is, VII :/12. 1,11A1

ACIY1174,14 P',11 1,1 ICS 11110 P. I '1 I 14111. , IM v/ !Fr, 1.11.1,If.

SAI 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 1'.

TASK
37 ACHIEVENOTT .35 -.41 -.15 .20 -.37 .35 .47 .34

38 AUTHORITY . 34 .26 -.37 -.22 .72

39 AGGRESSION .25 .15 -.27 -.18 .14 .36 .19 .26

INTERPERSONAL
40 RELATIONS

.22 -.61 -.26 -.26 -.14 .33 .60 .33 .18 .22

41 ANXIETY
-.56 .18 -.20 .20 -.21 .37 -.32 -.23

42
TOTAL
SAI SCORE

.24 .26 -.24 -.17 .19 1 .27 -.23 .26 .54 .14 .14 I .19_

HYPOTHESIS 53: The Occupational Values Intrinsic measures will be positively
related with the Story Total Positive Affect measure and the

Sentence Total Positive measures.

TOTAL STORY
229 FOS. AFFECT

TOTAL SENT.

116 POS. AFFECT

14

OCC. VAL.
ALTRUISM

10 14

15
OCC. VAL.
ESTHETICS
10 14

.18

16

OCC. VAL.
INDEF.

10 14

17 19 20

OCC. Vit. OCC. VAL. OCC. VAL.

WArEMLNT SELF-SATIS ENTEL.STIM

10 14 10 16 10 14

.16

.15

INSTRUMENTS: Occupational Value, and

Story Completion

VARIABLES: Occupational Values
Intrinsic measures x Total
Story and Total Sentence
Positive Affect measures

21 27 29

OrC. VAL. OCr. VAL. TOTAL

CREATIVITY VARIETY INTRINSIC

10 14 10 14 10 14

.16

HYPOTHESIS 54: The Occupational Values Intrinsic measures will be negatively
related with Sentence Total Hostile and Depressive Affect and
with the Story Completion total Negative Affect.

14 15

OCC. VAL. OCC VAL.

ALTRUISM ESTHETICS

SENTENCE 10 14 10 14

TOTAL
113 hOSTILE -.17 -.15

TOTAL
114 DEFRESSIVE

TOTAL STONY
230 NEGATIVE AFF.

16

OCC. VAL.
TNDEP

10 14

INSTRUMENTS: Occupational Values and

Sentence Completion and
Story Completion

VARIABLES: Occupational Values
Intrinsic measures x
Sentence Total Hostile end
Total Depressive Affect
and Total Story Negative

Affect

17 19 20 21

OCC. VAT.. OCC. VAL. OCC. VAL. OCC. VAL.

MANAGE=T SELF-SATTS /XTiL.STIM CREATIVITY

10 14 10 14 10 14 10 14

-.14 .23

.18

-.14

-.14

27 29

OCC. VAL. OCC. vm.6.

VARIETY INTRINSIC

10 14 10 14

-.16
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INPUTIINSIS 55: The Occorintfartal Val ., X V...t lb.', or al uri r
tweet vel .6 with t ...t. e end St nry 11
Coping 11,,onelon X.4 les.lik14.

MS1m1191Ar: 014nputionnl Veludw.
nt ,n,1

I imp!. t iat
ibtAymo es IN ...pot tonal VItt

Fxtrtnola Me4rUtva X
Senttxcv and Story Total

Coping mdeuree

1$ 22 23 24 2. 24 2A

OCC. VAL. nrr. pier . OCr Vt2. 0cC. VAL. Orr. VAL. Orr. VAL.

SUCCESS SEtrEIN PRESTIci WM. HIT. ,AJAP'111.D ASS6LIA,k% FOLJAifLy

219

220

221

222

223

224

225

226

227

232

10$

109

110

111

112

SMUT 10 14 10 14 10 14 10 14 20 14 10 14 10

TOTAL
STANCE
TOTAL
ENGAGEMENT
TOTAL
INITIATION

-.15
TOTAL
AID/ADVICE
TOTAL
SOLVER
TOTAL
IIGIEMINTATICN
TOTAL
OUTCOME
TOTAL EVAL.
OF OUTCOME
TOTAL
COPING Ell.

TOTAL
DISTRUMENTALITlf

.14

sm. TOTAL
ATTITUDE
TOTAL
STANCE -.14 -.14 -.14

TOTAL
INGAGENENT

-.15
TOTAL
AID/ADVICE
TOTAL
corm lam.

30

n(c. VAL

EXTRINSIC
14 10 14

-.14

-.21

HYPOTHESIS 56: The Occupational Values Extrinsic measure will be

negatively related with the SAI Good Copins measure.

37

38

59

40

41

42

SAi GOOD COP.

MEASURES

TASK ACHIEVE.

AUTHORITY

AGGRESS ICE

INTERPERSONAL
RELATIONS

mum
TOTAL
SAI

18 22 23 24 25 26

OCC. VAL. 0CC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC.

SUCCESS SZCAM PRESTIGE ECON. R=T. SURROUND. ASSOCIAES

10 14 10 14 10 14 10 1.. 10 14 10 14

-.13 -.10 i-.15 -.50 -.35 -.19 .15

-.241 .30 1-.15 -.70 .14 -.33

.21 f .15 -.18 -.23 -.18

-.21 -.17 .22

.20 .41 3 .20 -.19 -.44 -.15 -.15 .34

.17 -.2:. .14 -.27 -.25 -.26 -.14

INSTRUMENTS: Occupational Values
and SAI

VARIABLES: Occupational Values
Extrinsic immure x

SAI Good Coping

2$
OCC. V4L.

FOL.FATI1ER
10 14

.31

.25

-.25

-.17

30
OCC. VAL.

_EXTRINSIC
10 14

-.22

-.26

-.22

-.14 -.19

HYPOTHESIS 5$: The Occupational values Ctrireic meaoures will be watively
related with the Story Total Positive Affect MeAAUrt and the

Sentence Total Positive Affect measure.

1$
VAI. Ott% VA1. AT. VAL. WV. t

SIVCFNS st. NI FY INES 'It F ECON. F.;.
IU 14 le 1. 10 1. 10 1.

STORY TOTAL

229 POS. AfFFCT
snmet TOTAL

116 POS. AYFET -.15 I .f

INS1RUENTS: Owcupatlonal Values, Story

and Sentence Completion

VARLNBLES: Orcupstionol Values Extrin-
sic meaures x Story sad Sen-
tence Total Positive Affect

'6 28

Uri. %:d. IN..
ASSt I A : 1:01.1A
In 1. 1.1 .

-.16
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rjrtti .y .111.

..S 110 Occul. a 1,1,01 V I 4 l ..trir.1c ox, or,w vi l I Mt

c.' 1r iv.. at 41 .1 .ttt fit r t ion Tot al
tilt .aI 'no .1 I. pr. .. lye 1.11, t l IN a111,4 end the

St.r7 t.avletion :..xati,e Affect.

TOTAL
113 HOSTILE

TOTAL
114 DEPRESSIVE

TOTAL STORY
230 NEGATIVE AFFECT

14 22

fX*-. VAT. fef.. VS1.

eucU.65 Si."311r!
10 14 10 14

23 2'.

err. VAT. orr. VAT.
PALSTICK Lt.(5. PILL
10 14 10 14

ISSrP0Ml7.1S .uplionel Velwe and

vtglAhib: (Acit4otional Velma
s.nttnie Total liemtfle

a:.d Total Iwpreeeive

25 26 26 30

OCC. V/ i . ter. V:1 0.r. VT L. (ICS. VAL.
SPNI .fr.( AS' (5. IA MSOf .1.A1111- It LK1N SSD':
10 V. 10 14 10 14 10 14

.15

.18

-.20

.16

FIFOTHESIS 60: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Total
Cop:ny Di-,ension measures.

OCC. /NT.
OCCUPATIONAL

31* ASPIRATION
OCCUPATIONAL

32* EXPECTATION
EDUCATIONAL

36* ASPIRATION

219

TOT.L
STALCE
10 14

220

T AL
ENC,:EME7.T

10 14

.20

221

TOTAL
INITIATION
10 14

.21

.17 .21 .16

.14

222 223

TOTAL TOTAL
AID /ADVICE SOLDER
10 14 10 14

INSTRUMENTS: Occupational Interest Inventory
and Story Completion

VARIABLES: Occupational Aspiration,
hccupetional Expectation and
educational Aspiration x Story

224 225

Tots) Coping Dimension WOOUIVO

22A 227 232
TOTAL TOTAL TOT.I. TOTAL TOTAL

IMPLEMENT. OITCOME
10 14

EVAL.,fit. 1.0P, EFF. INSTRUMENT.
10 14 10 14 10 14 10 14

HYPOTHESIS 61: The status level measures of Occupational Aspiration, EKSTROM:NTS: Occupational In Inventory
Occupational Expectation, and Educational Aspiration and Story Completion
will be negatively related with the Story Total VARIABLES: Occupational Aspiration, Ex-
Coping Dimension measures. pectatien, and Edecarienal

Aspiration x Sentence Total
Coping Dimension measures

OCCtPATIONAL
31* ASPIRATION

GCLVPATIOAAL
33* EXPECTATICa

ED1CATIONAL
36* ASPIRATION

108 109

TOTAL TOTAL
AITITCDE SIANCE
10 14 10 14

.15

110 111
TOTAL TOTAL

ENGAGEMENT AID/ADVICE
10 14 10 14

112

TOTAL
COP. EFF.
.0 14 *Remember that these Variables are reversed. Thus

any correlations involving these Variables, if
positive are actually negative correlations and, if
negative, are actually positive correlations. That
is, the lower the number the higher the aspiration
nr expectation level and vice versa.

HYPOTHESIS 62. The status level measures of Occupational Aspiration,
Occ.oatintal Expectalion, and educational Aspiration will
be negatively relate.: with tne SAI Good Coping measures.

OCCPATIOXAL
31* ASPIRATION

OCCUPATIONAL
3:* EXPECTATION

EDUCATIONAL
3e* ASPIKATICK

31

9A1

TASK AZ11.

10 14

38

SAI
ACT OhIn
10 1+

.15 .1$

.18 -.h.

39 40 -.1 42
RAT t-Ai RAI SAT

AGCRERS10L :PK ANN:ElY TOT. SCORE
10 14 10 14 10 14 10 I+

.4.23 -.20 1 .27

..30 .37 -.24 I :It

-.20 .34 .21 .21 -.56 -.35 i 3o,

INSTREMENTS: Occupational Interest Inven-
tory and CAI

VARIABLES: Occupational Aspiration.
Occupational Expectation,
end Educationist Aspiration x

SAT Good Coping measures

*Kemerker that these Variables are reversed.
lints, anv correlations involving these

if pesitioe are actually
nee*,ive correlations .end, if negative, are
.+ttotile rovittve :otrclatiena. That is,
the lower the nvat,r the higher the aspira-
tion or tweetatfen letel And vice versa.
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wiramests 64- The sten,ms 1ev.1 somsorts of Ampirmiion,
iicaopeti,00l t/peathlf.m. nod k4aatlin,a1 A, Oration

will be avietiv.ly r&lekt.d with Ow story TAmg,i,tion
Total Pweitivt Affict :sesame and the Sentence Cmpletfon

Total Poritivt Affect neseures.

I .v.114 t Iv% :

VAR IA111.1.5:

m.wpotional Inter. tits Inventory

Story nod stot.n., Complet ion

.opotiotiol Apiration.
E4moti.A1 A piretion x Total
Ltury nod 5.ntence Positive
Affect meir.ures

221 116

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, if

positive arc actually negative correlations end, if

negative, are actually positive correlations. That

STOUT TOT. 512.T. TOT.

POS.AFF. 14/7..APP.

10 14 10 14

OCCUPATIMAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION -.15 is, the lower the number the higher the es, 'on

or expectation level and vice verse.
EDUCATIONAL

36* ASPIRATION -.14 -.24

HYPOTHESIS 65: The status level measures of Occupational Aspiration,
Occupational Expectatici, and Lducational Aspiration will
be positively related w-ch the Sentence Completion Total
Hostile and Depressive Affect measures, and the Story
Completion Total Negative Affect measure.

113 114 230

TO7AL TOTAL TOTAL

1,0ST:LE DM:SS:TIE STORY N.A.

10 14 10 14 10 14

OCCUPATIONAL

31* ASPIRATION -.14 -.15

OCCUPATIONAL
32* EXPECTATION .14 -.14

EDUCATIONAL

36* ASPIRATION
-.18 -.18

I.:STROM:TS: Occupational interest Inventory

VARIABLES: Occupational Aspiration,
E4ucationai Aspiration a
Sentence Total Hostile and Total
Depressive Affect measures and

Total Story Negative Affect

*Remember that these Variables are reversed- Thus,

any correlations involving these Variables, if
positive are actually negative correlations and, if

negative, are actually positive correlations. That

is, the lower the number the higher the espiratios
or expectation level and vice versa."
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the..no110"31 values
Aih1,ytment HMS
tmowttional lnttlnolt
1holu.* x Criterion

14 15 16 17 14 29

Orl. VA1 , VAL. Vf. 1f i . Of C. VAT. 0./.. VAT.. r VAT. vAL=

ALM S1.1 ES:,'ETICc 1N1.11P. M r.M.L r ..1"1.1"-',Arts 11,111.',11M CPUAr1V11Y 141:IETY 11v1H N9 IC

10 14 10 14 10 14 10 14 10 f 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH -.19 .2) .18

ACHIEVEMENT
3 REFOING .15 .24 -.17 .14 .18 .16 .20 .27

ACHIEVEMENT
4 C.P.A. .15

BRS

5 TASK ACHIEVE. .20 .17 .17

MS
6 AUTNORTIT .18 .24 .24 .17

8RS

7 IPR .16

IRS
8 IMPLEMENTATION .14 .20 .15 .16

IRS

9 SELP-ASSERTICN
BRS

10 INITIATION .15 .20 .14

IRS
11 SOLVER

.21 .18 .16

INS

12 AGGRESSION
.15

MS
13 ANXIETY -.19 .28

EYPOTHESIS 67: Th &re will be negative relationships between the Extrinsic
Occupational Values and the Criterion nessures.

2

3

4

5

6

7

6

9

10

11

12

13

ACHIEVE:4MT
MTH
AChIEVMENT
READING
ACHIEVEMENT
C.P.A.
IRS
TASK ACHIEVE.
fiRS
AUTHORITY
NHS

IPR
IRS
IMPLEMENTATION
BRS

SELF-ASSERTIGN
MS
INITIATION
MS
SOLVER
MS
AGGRESSION
BRS

ANXIETY

18

G-C. VAL.

SVCCESS
:0 14

-.14 -.18

22

OCr. VAL, OCC. VAL.

SEC:RIT1' PRESTIGE

IG 14 10 14

-.18

1-.16

INSTRUMENTS: Occupational Values,
Achievement, IRS

VARIABLES: Occupational Extrinsic
Values x Criterion measures

24 25 26 28 30

OCC. VAL. CCC. VAL. OCC. VAL. Crc, VAL. OCC. VA1
ECM.. SURP014-0. ASSrCIA7ES FOL.FATHER EXTRINSIC

0 14

-1-
j

10 14 10 14 :0 14 10 14

.17

.16 -.14 -.27

-.17

-.11 -.10 -.23 -.17

-.14 -.16

-.14

-.15

-.16
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HYPOTHESIS hil: rbvr, will hi to...4tho Tvloftot,ohIpm hlusn II.. Ktotot, ItvIn of
intrreet

Oecupotion41 Aspiratt,o, (x.itnott,,nnl Expetistii.n. cad Edocsti.oul
Jusonfory and Achi.vment

Aspiration and tto ,riteriou se Amore*, vARLAgLys 0,,,,p..1.1,40 Aspiration.

tholptl.mol Psvcretion

and Aspiration

x Criterion measures

31* 32* 36*

OCC. VAL. OCC. VAL. OCC. VAT..

OCC. ASP. OCC. MCP ED. ASP._

10 14 10 14 10 14

ACHIEVEMENT
2 MATH -.19

ACHIEVEMENT
3 READING -.32

ACHIEVEMENT
4 C.P.A.

DRS
S TASK ACHIEVE.

ARS

6 AUTHORITY
DES

7 IPS
DRS

8 IMPLDINTATION
IRS

9 SELF-ASSERTION
DRS

10 INITIATION
IRS

11 SOLVER
/NS

12 ACGWESSIOR
RN/

13 ARUM

-.30

-.44 -.37

.11

-.26

-.27 -.41

-.40 -.44

-.17 -.23

-.16

-.26

-.65

-.14

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, if

positive, are actually negative correlations and, if

negative, arc actually positive correlaticos. That

is, the lover the number the higher I'e aspiration

or expectation level and vice versa.

HYPOTHESIS 69: There will be negative relationships between the Occupational
I/STRUM:NTS: Occupational Intermit

Interest discrepancy score and the Criterion measures.
Inventory, Achievement 1211

VARIABLES: Occupational Interest
Discrepancy x Criterion

34 35
measures

OCC. INT OCC. ENT.

EXP./ASP. OCC. /ASP.

10 14 20 14

ACHIEVEMENT
2 MATH -.15

ACHIEVEMENT
3 READING

-.16

ACRIEVEMLYT
4 C.P.A.

IRS

5 TASK ACHIEVE.

BUS

6 AUTHORITY
DRS

7 IPR
SRS

8 IMEMENTATION -.14
DRS

9 SEEP-ASSERTION
IRS

10 INITIATIO6
'RS

11 SOLVER
SRS

12 AGGRESSION
RS

13 ANXIETY
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10(.4 COpin4 m uree MA! tiu tritlrion menb.rir.

1' ';rpt"11.::1,-.: 1 At 61. nt 1+'S
Vioc I A ; SAI 1..ud "1, ng mg...sures

lc Criterion

37 38 '19

Al.i.kk',S

Lo 41 42

c 'Al
I MI III. 41.Y.11:1'Y TOTALTAM' ACM. ArIIIMIT7

10 14 14 14 10 14 10 14 111 14 10 14

ACHLEVIDICKT

2 1182A .14 -.24 .

ACRIEVEMT
3 117ADDX .31 -.16 -.19 -.32 .39 .42 .25 -.21

ACRIEVEMMT
4 C.P.A. -.16 .16 .17 .24 .21 -.37 -.19 .24

BIS
5 TASK ACHIEVE. .15 .26 .24 -.19 .19 .22

DRS

6 AUTHORITY .26 -.17 .19 .17

DRS
7 In .16 -.19

DRS

8 IMPLEMENTATION .20 -.18 -.15 .15 .15

IRS

9 SELF-ASSERTION .15 -.43 .28 .19 .18
BLS

10 INITIATION .22 .26 .21. -.16 .15 .21

DRS

11 SOLVER -.31 -.18 -.15 .14 -.26

IRS

12 AGGRESSION -.16. -.36 -.19 -.14 -.19
DRS

13 ANXIETY .16 .14 -.431 -.25 -.20 .36 .14

HYPOTHESIS 72: There will be a positive relationship between the criterion measures DISTRUMENTS: Sentence Completion-Achievement

and the Sentence Completicm coping style variables in the different IRS

areas of behavior. VARIABLES: Stance x Criterion measures

100 83 92 74 65 109

STANCE STANCE STAKE STANCE STANCE STANCE

AGGRESSION AUTHORITY ANXIETY IPR TASK AC11. TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .23 .17

ACHIEVEMENT

f_zlio

3 READING
-.16

ACHIEVEMENT
4 C.P.A.

ARS

S TASK ACHIEVE.
.15 .14 .19

IRS
6 AUTHORITY

.14

ARS

7 1PR
IRS
D.EIEME.T.TATICN

BRS

9 SE:a-ASSERTION
BRS --t-- -.17

10 INITIATION
.17

IRS

11 SOLVER

12 AGGRESSICN .17

IRS
13 ANXIETY
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HYPOTHESIS 73: There will her po4111v, rletIonLhip between the tr1t4rion ftensuees

and the S.ntence omplet1,,n copink style varitabl,ft in the different

areas of to.hav1,4r.

IHSTRUMPTS: Scat. ace Cosaletion,

Athi4v.sknt 811$

VARIABLES: Legitessnt s Criterion

measures

101 94 91 75 CA 110

ENCACtiENT ENCP.FMF'I ELiAcLmrar ENcAtrmr.r hu,AfE.ca. LNIAcrlrur

AGGRE%:141N Ar7u0NITy Ani 1141 TASK MR MAL
10 14 10 14 10 14 10 14 10 14 10 14

mamma
2 MATE

ACNIEVEMEET

3 READING
ACHIEVEMENT

4 C.P.A.
BRS

5 TASK ACHIEVE.
BRS

6 AUTHORITY
BRS

7 IYR
ERS

8 IMPLEMENTATION
ERS

9 SELF-ASSERTION
DRS

10 INITIATION ----1-----
MIS

11 SOLVER
EIS

12 AGGRESSION
IRS

13 ANXIETY

HYPOTHESIS 74: There will be a positive relationship between the criterion measures
and the Sentence Completion coping style variables in the different

areas of behavior.

INSTRUMENTS: Sentence Completive,
Achievement SRI

VARIABLES: Aid/Advice
Criterion measures

102 85 94 76 67 111

A/D/AWICE AID/ADVICE AID/ADVICE AID/ADVICE AID/ADVICE AID/ADVICE

ACGRESIBIK AUTOR'TY ANXIETY IPR TASK ACH TOTAL

10 14 10 14 10 14 10 11 10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT

3 READING
ACHIEVEMENT

4 C.P.A.
IRIS

5 TASK ACHIEVE.
BILS

6 Aurticarri

7 IPR
BRS

8 1342LEREN7ATION
Cdr

9 SELF-ASSESTION
1115

1I LNITIATIai
SRS

11 SOLVER
IRS

12 AGGRESSION

IRS

13 AAXIETY



1 111..1 1

i.'y'.1A.11.1.:11. 1 '.1414/* 1 i 154.11 Al 1 111

. 7: 1.5 11 . a 5, 1t1v. r. J.1:1 . p 1 r r 1,n I'M II on 0.1 Oe
.. nterme L. t1- ..t y1c v.6/1,,b1t. 1g, It" .1111,1, nt area.

2

3

4

5

6

7

8

9

10

11

12

13

_11)1 .6 9:
111P. }Ir.

i".N.1(11'.'Y

77

coy. 1! ..t re
6S

FAL.
/iLtl.

11 2

rm.. I PT.
Torm

Ir 'ti . I i i .
P.11101'1 1-Y

Cl/P.
-.1"KACCI--,0%

ire I'. o 14 11, 14 10 14 Ili 14 10 14

ACIIETEMFT
MAIN .15 .14 .14 .16

ACHIEVVIRT
READFNG .21 -.10
ACHIEVEFENT
c.r.A. .15 .13

IRS
TASK ACH. .20 .15 .15 .19

MS
AUTHORITY .15 .14

8PS

IP*
.14

MS
I"7LEMENTATION .18

MS
SELF-ASSERTION -'I7 -.17 -.15

DRS

INITIATION .19 .16 .18

IRS

SOLVER
IRS

AGGRESSION
IRS

ANXIETY -.14

It. .151 11".."1-C: %i nt, v5.
14. 1.1evt nt -1115

%WARMS: unpin. Lff_ttiveness,

AcA1vv,ment

HYPOTHESIS 76: There t6.11 be a positive relationship between the Sentence
Ca.plettan attitude measures and the criterion measures.

87 91 73 64 108

ATTITLDE AlTIT:DT ATTLTDE ATTITUDE ATTITUDE

10 14 IC. 14 10 14 10 14 10 14

ACUMEN :NT
2 MATH .21

ACHIEVCYCNT
3 MAD/NO -.15

ACHIEVEMENT
4 C.P.A. -.Is .19 1

MS
S TASK ACN. .17 .14

IRS
6 AUTHORITY

IRS

7 IPR .1% .15 .15

88S
8 IMEMENTATION .17 .16

SRS
9 SELF-ASSERT408

10

EFS

INITIATION .15

BKS
___

11 SOLVER -.15

MS
12 AGGRESSION

cRr:

.15 -.16 .18 .20

13 ANXIETY I .17

INSTRUMENTS: Sentence Completion.

Achievement-3AS

VARIABLES. Attitude A Criteria.

measures

-678-
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HYPOTHESIS 77 There will be a pohltivi r,lntIonmhPlebetutten the Sentence
Completivh positive affect variables and the criterion measures.

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
ACHIEVEMENT
C.P.A.
US
TASK ACH.
BRS

AUTHORITY
BRS

IPR

BRS

IMPLEMENTATION
PAS

SELF-ASSERTION
BRS

INITIATION

Bis
SOLVER

1111S

AGGRESSION
US
SEXTET?

107 90 99 81 72 116

POS. AFF. P0'. Att.. POS. AFF. POS. APP. AFT.

TAU Arn,
POS. AFF.

Arx:RE ;ION AritIORIfY ANXIErf IPIt TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

.24 .23

.21

.14

.15

Prlrridt.1S:

VARIALLES:

c.nten, Completion,
A, hi nt- BRS

Sent..fte Positive Affect

a Criterion measures

AFPUTHESIS 78a: There u411 be a negative relationship between the Sentence Completion

Hostile and Depressive Affect variables and the criterion measures.

2

ACHME.
MATH

10 14

HOSTILE
104 AGGRESSION

DEPRESSIVE

105 AGGRESSION 1-.17

HOSTILE

87 AUTHORITY
DEPRESSIVE

88 AUTHORITY
HOSTIL:

96 ANXILTY
DEPRESSIVE

97 ANXIETY -.15

HOSTILE
78 IPR

DORESSIVE
79 IPR

HOSTILE

69 TAS' AChIEVE. 1-78
DEPRESSIVE

70 TASK AChIEVE.
TOTAL

113 STILE
TOTAL

114 DEPRESSIVE

3

ACiIEVE.
READING
10 14

.14

.14

.20

-h-
.16

4

ACHIEVE.
C.P.A.
10 14

-.17

-.15

INSTRUMENTS: Sentence Completion.
Achievement

VARIABLES: Sentence Hostile and
Depressive Affects it

Achievement
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FIGURE 3

crmmiNy uou.c coRmArTnng - STAGE III

HYPOTWIS Mere will be a mkaiive rtlatfonhip betwten the Senttnce Completion

Hostile and Depressive A.Ject variables and the criterion measures.

INGT111711:111IS :

VARIABLES:

S,nonce Co.pleti.n - BRS
S,ntinct Hostile and
Depressive Affect a BPS

6 7 B 9 10 11 17 13

MRS ARS APS RRh ARS NRti hAS ARS ARS

TAIALAJM Aill(AUTY IPI IMPLEH7I1T. SELF-ASST. INITIATION SOLVER AGGahLSION ANXIETY

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

HOSTILE
104 AGGRESSION

DEPRESSIVE
105 AGGRESSION

HOSTILE
87 AUTHORITY

DEFRESSF/E

88 AUTHORITY
HOSTILE

96 ANXIETY
DEPRESSIVE

97 ANXIETY
HOSTILE

78 IPR

DEPRESSIVE

79 IPR

HOSTILE
69 TASK ICE.

DEPRESSIVE
70 TASK ACE.

TOTAL
113 HOSTILE

TOTAL
114 DePRESSIVr.

HYPOTHES-S 79: The, will be a positive relationship between the criterion

measures and the Story Completion coping style dimensions.

INSTRUMENTS: Story Completion,
Achievement -ERR

VARIABLES: Stance a Criterion
measures

149 177 163 191 135 121 205 219

Story 3 Story 5, Story 4 Story 6 Story 2 _Story 1_ Stoul STANCE

AGCRESSION ALTHORITY ANXIETY ANXIETY IPR A - TA NA - TA IOTA

10 14 10 14 10 14 10 14 10 14 1t 14 10 14 10 14

ACHIEVEFMa
2 MATH

ACHIEVEMENT

3 READING
ACHIEVE1 1E1a

4 G.P.A.
BRS

5 TASK ACE.

BRS

6 AUTHORITY
BRS

7 IPR

IRS

8 IXPLENENTATION
IRS

9 SELF-ASSERTION
IRS

10 INITIATION
ARS

11 SOLVER
BRS

12 AcCRESSiON
HAS

13 ANXIETY



rtrultp 3

CERMA4Y TABUS OF SIrNIFiiiva CARRElATIONS - STAGE III

HYPOTHESIS 80: ?lore will be a positive r. 14tionshlp between the crittrion seesores

and the Story C,ripIetion coping style dimension,.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACRIEVEMENT
4 C.P.A.

MS
S TASK ACR.

BPS

6 AUTHORITY
BRS

7 TER
BRS

8 IMPLEMENTATION
MIS

9 SELF-ASSERTION
BRS

10 INITIATION
US

11 SOLVER
BRS

12 AGGRESSION
BITS

13 ANXIETY

INSTRUMENTS: Story Cmspletton
Achievement -BRS

VARIABLES: Engagomunt
Criterion measures

150 171 144 192 136 122 206 220

Story 3, __ithry St'ry4 Story 6, Story 2 Storyl Story 7 IhrevAni

AGGRESSION Aniumlly ANXIETY 1111 A - 1A LA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

.15

.14

-.14

-.14

mrpormsxs 111: There will be a positive relationship between the criterion

sessuree and the Story Completion coping style dimensions.

INSTRUMENTS: Story Completion,

Achievement-BIB

VARIABLES: Initiating x
Criterion measures

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
ACHIEVEMENT
C.P.A.
BRS

TASK ACH.
BRS
AUTHORITY
BRS
IFR
BRS

/MPLEMESTATIGN
BRS
SELF-ASSERTION
BRS
INITIATION
BRS

SOLVER
BRS

AGGRESSION
BlIS

ANXIETY

151 179 165 193 137 123, 207 221

Story 3 Sttl, 5 Story 4 Story 6 Story 2 Story 1 Story 7 INITIATION

AGGRESSION AUTHO1IT1 ANXIETY ANXIETY IFt A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

.16

-.14
.14

-.14

-.15

-.15

-.17
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HYPirtHESIS h2 port will i.e positln rcI.tIor Chip hctwe.n the critrfon

meaturcs and toe Story C,Pmpl,tiwn coping htylc diugnmionn.

ACHIEVEMENT
2 1111Th

ACHIEVEMENT
3 READ/14

ACHIEVEMENT
4 G.P.A.

IRS
5 TASK ACH/EVE.

DRS
6 AUTHORITY

DRS
7 IPR

DRS
8 IM PLEMENT.ATION

DRS

9 SELF-ASSERTION
11115

10 INITIATION

DRS
11 SOLVER

DRS
12 AGGRESSION

DRS
13 ANXIETY

iNSTRIWNTS Story Comp!. Lion,

AttliPv,ment-HRS

VARTANLES: Aid/Advice
Criterion measures

152 180 11.6 194 118 124 2r9 222

Story 3 S ...-...12MIL 21.2Y i "27P 2 ELIM) III 2".' 107AL
A - TA lA TA AlwAuvtaAcmcsinw Aum-ny 2.,./ILly ANXIETY ZINC

10 14 10 14 10 A+ 10 14 10 14 10 14 10 14 10 14

.14

.21

HYPOTHESIS 83: Mere will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

.15

INSTRUMENTS: Story Completion,

Acnievement-DRS

VARIABLES: Solver x Criterion

153 181 167
1.11e 139

SMUTS.

125 209 223

Story 3 Story 5 Story 4 Story :.tors 2 Story 1_ Story 7 SOLVES

AGGRESSION AUTHORITY ANY/ETY

_6_
ANXIETY IPR A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 14 10 14

AcHremorr

_ILL.

2 MATH
ACHIEVEMENT

3 READING
ACHIEVEMENT

4 C.P.A.
DRS

S TASK ACH.
-.14

DRS
6 AUTHORITY .17

.14

IRS

7 IPR
IRS

8 IMEMENTATION
DRS

9 SELF-ASSERTION
.14

IRS
10 INITIATION

SKS

11 SOLVER
!MS

12 AGGRESSION
DRS

13 ANXIETY
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CEPNANY TAMES (Jr 11011Y1(ANT CONNYLATIONS - STAGE III

HYPOTHESIS There will he a ponitive relationship hetweln the criterion

measures and the Story Completion coping style dimensions.

INIIRUMEtati: Story C".plrtfon,

VAR1AXLCS: lmplem.ntstion
Criterion Oessufes

154 182 168 196 140 126 210 224

Scpy2 Story S Story 4 Story 6 Stoty_L Story 1, Story 7 ittingHl2iI,

ACIACSSION AUTHORITY ANXIETY ANXIETY IPA A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVENDIT
2 NATR

ACHIEVEMENT
3 READING

ACH1ZVEMENT
4 C.P.A.

IRS
5 TASK ACHIEVE.

ENS
6 AUTHORFIY

IRS
7 IPR

SKS
8 IMPLEMENTATION

IRS
9 SELF-ASSERTION

IRS

10 INITIATION
IRS

11 SOLVE'
IRS

12 AGGRESSION
IRS

13 ANXIETY

HYPOTIZSIS 85: There will be a positive relationship between the criterion

cesium' and the Story Completion coping style dimensions.

INSTRUMENTS: Story Completion.

Achievement-BPS

VARIABLES: Outcome x Criterion

'assures

155 183 169 197 141 127 211 225

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1 Story 7 =come,

AGGRESSION AUTHORITY ANXIETY ANXIETY IPA A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

SRS
S TASK ACHIEVE.

IRS
6 AUTHORITY

BRS

7 IPR
IRS

8 TMPLEIENTATION
IRS

9 SELF-ASSERTION
IRS

10 D4ITIATIOM
IRS

11 SOLVER
IRS

12 AGGRESSION
IRS

13 ANXIETY
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1
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Ilk is . rt. :and rhi ry pi, t fon copin, 1st i14 liltm n. lonb.

ACHIEVEMENT

2 MATH
ACUMMEHT

3 READING
ACHIEVEMENT

4 C.P.A.
MS

5 TASK ACM.
BIS

6 AUTHORITY
DRS

7 !PR
BRS

8 IMPLEMENTATION
BRS

9 SELF-ASSERTION
IRS

10 INITIATION
BIM

11 SOLVER
DRS

12 AGGRESSION
BRS

13 ANXIETY

WANUPV.T...

VARIABLES'

,,tory Co.plutton,
A. hi. om

tveloolloil of 7witcome

r Criterion

156 IMO 170 198 142 173 712 726

511111 'tort 5 Storya :.1"r> 6 ..t"rx_2_ Story! 1 Story 1 INAL.W1C..

A7A1.7%Slq: AITIMPITY ANX1fTY ANX1L1N Ilk A - lA KA - TA 101 .1.

10 14 117 14 10 14 10 14 10 14 10 14 10 14 10 24

HYPOTHESIS 87: There will be a positive relationship between the criterion

measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

1MS

S TASK ACHIEVE.
IRS

6 AUTHORITY
BRS

7 IM
DRS

8 IMPLENENTATICH
MS

9 SELF-ASSERTION
IRS

10 INITIATION
IRS

11 SOLVER
IRS

12 AGGRESSION
IRS

13 ANXIETY

ENSTRUMEDIS: Story Completion.
Achievement-1MS

VARIABLES: Coping Effectiveness e
Criterion measures

157 185 171 199 143 129 213 227

Ssoal Story 5 ELgyi Stor: 6 Story 2 Story 1 Story 7 COP. EFF

AGG"'SSI:.% A.THORITY ANXIETY ANXIETY IPR A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14
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P!iftly
I I l'01,14 I I I

immmassts 00: There will h. a poitiy, ttlationhip httwetn the crit,rion mrsaurto

and the Story CoepIttion er.pins atyle diratnaiook.

1/e.1HrMI171; 'a,ry tnarletion.

Athityont-1116

VARIABLES: InhtroauntalitY
Criterion mcassUtai

162 190 176 204 14s 114 218 212

Story 3 Story 5 Story 4 Story_b Story 2 Story 1 Story 7 INSTRUMENT.

AbCRESSION AtIMMITY ANX1107 Ah/ifTY lint A - 3A NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

.19 .14

ACHIEVEMENT
4 C.P.A.

.14

818

S TASK AGM.
-.14 .16

SRS

6 AUPHORITY .14
-.20

MRS
7 IPR

-.16 -.17 -.14 .16
-.16 -.18

SRS

8 IMPLEMENTATION
.14

SRS
9 SELF-ASSERTION

-.16

ER8

10 INITIATION
.15

SRS

11 SOLVER

-.19

ERS

12 AGGRESSINE
811S

13 ARKIEIT

-.18

HYPOTHESIS 89: There will be a positive relationship
between the criterion INSTRUMENTS: Story Completion.

measures and the Story Completion positive affect dintiniiOni.
Achievement-IRS

VARIABLES: Positive Affect gOVO

x Criterion

159 187 173 201 145 131 215 229

Story 3 Story 5 Story 4 Story 6 Story Story 1 Story_ 7 POS.AF. HERO

AGGRESSION ALTI'ORITY ANXIEN ANXIETY 71,9 A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

-.24

ACHIEVEMENT
3 READING

.17 .16

ACHIEVEMENT'

4 G.P.A.

-.20

RS
S TASK ACHIEVE.

IRS

6 AUTHORITY
DRS

7 IPR
.18 .16

IRS
8 IMPLEMENTATION

-.14

IRS

9 SELF-4SSERTICK
.15

IRS

10 INITIATION
IRS

11 SOLVER
BRS

12 AGGALSSION
IRS

13 ANXIETY
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1,, i.e 17 n.) ,Itv, n latIou,11p hetuntA the criterion INNTIOWNTS: Rt,ry co.nletIon.

on4 Li,. Sttry C,traIt Lion Iteai f feet dim. 14o1111. liCY, .14 nt-HRS
VARIABLES: N4ratii4 Aff.et Hero.

Criterion measures

I!: 148 174 202 146 112 216 230

Str.ry 7_ ,....ri
Li.y.%cm: Armo..7

4_. 2._!zuzi.! 7.4 ili'LL *.tor21 *.t Nry 7 .4. AV.IIERO
- 1A yam.

_....7:12)ry

rt MU.; I.T7 A' MEI? ril A - IA NA

10 14 10 14 117 14 14 14 10 14 10 14 10 14 10 14

ACHIEVIDIVNT

2 MATE
AcHIEVEMF2I

1 READING
.14 .20 .16 .16

ACHIEVEME71
4 C.P.A.

BRS
5 rAsr ACH.

MIS

6 AUTHORITY
BRS

7 IPR

BRS

8 IMPLEMENTATION
BRS

9 SELF-ASSEP7ION .19
BRS

10 INITIATICN
BRS

11 SOLVER
BPS

12 AGGRESSION
.14

BRS
13 ANXIETY

HYPOTHESIS 92: There will be a positive relationship among the Parent /Child INSTRUMENTS: Sentence Completion

Interaction items of the Sentence Completion Instrument. VARIABLES: Parent/Child Interaction
Variables

SELF-

117 CONCEPT
PARENT/CHI"-D

118 INTE3ACTION
?OTHER

119 ENTERACTICC
FATHER

120 INTERACTION

117 118 119 120

SE'F- PA'ENT/ MOTHER FATHER

COrCEPT CHILD rT. INTERACT. INTERACT

10 L4 10 14 10 14 10 14

.21

77- .77

.77 .68 .57

.75 .72 .52

.40

.68 .75

.57

.72

.40 .52

.41 .50 .29

.41

.50 .29

HYPOTEESIS 93: There will be a positive relationship between the Parent/Child
Interaction items of the Sentence Completion and the Authority
Attitude, Coping Style. Coping Ecfectiveness. and Positive
Affect measures of the Sentence Completion instrument.

INSTRUMENTS:
VARIABLES:

117 118 119 120

SELe- PARENT/ MOTHER FATHER

CONCEPT CM", TNT. ISTFRACT INTERACT.

10 14 10 14 10 14 10 14

AUTHORITY
82 ATTIIVDE .17 .201 .20 .20 .20 .14

AUTEZitITT
33 STANCE .15 .15

AlWRITY
$4 ENGA;EMENT

A5111:52TY
55 AID /ADVICE .L4

AUTRNITY
$6 COPRA: EFF. .15 .14 .15 .20

00 POS. AFFECT
-.14

F1POIdESI$ 94 There will be aegat1ve relatfonAhlp 1'.tte4en the Fire:It/Child

Inteesutlen ite-0 of the gentefte CocrIetlen and both the
Wthurite Hostile and Penre4otve Mira meo4ures.

11' 1's 110 1'0
1t1;11K

s'frr 17'. 'Nit Rh %;

_11

Al'l Iielt ITV
10 1

it.1'T:1 1 %I 14.
An ri
11111 wr.

1.0

,,NTR1
tRIARI1.,

Sentence Completion
Sentence Completion
Parent/Child Interaction
variables and remainder of
the Sentence Completion
item

Snt.we Cont.i,tion
!Went (hill Interutlon
lt.-4 AIM Auth,tttv Hostile
awl Ovrresslve AtIret
en.ure4
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HYPOTHESIS 95: "'fere will be a psttf. r. latieb.hIp b.tiatn tie Pertnt/ChIld

Intractfim ftn0 of Lb. %.blebt, oTletien and the Total

Attitud,. Copinr 'tilt. inpfrw Lifctivenesa. abd Po4itIve

Affect measurer of the 'entente (.0mph:firm Inbtrunnt.

117

'ALF-
ca:r.EPT

118 119 120

VSrutER FATHER

CHILD IST, INI RANT. 1NTERA

MINTS:
VAKIM:LES:

Sentence Completion
P.r,ht/(ltllel Interaction
Room and Total Attitude,

Style, Coping

Effcctiv.nesa. and
Positive Affect measures

10 14 14 14 10 14 10 14

TOTAL
108 ATTITUDE .17 .18 .20 .17

TOTAL
109 STANCE

TOTAL
110 ENCAMENT

.15 .18

TOTAL
111 AID/ADVICE .16 .14 .20

TOTAL
112 CONING Err.

.16 .19

TOTAL
116 POCAFFECT

-.17

HYPOTHESIS 96: There will be a negative relationship
between the Parent/Child

Interaction items of the Sentence Completion and both the Total

Hostile and Total Depressive Affect measures of the Sentence

Completion.

117 118 119 120

SELF- PARE'sT/ MOTHER FATHER

CONCEPT C,..:LD INT. INTERACT. INTERACT.

10 14 13 14

TOTAL
113 HOSTILE AFF. -.14 -.16

TOTAL
114 DEPRESSIVE AFP, 1-.16,

10 14 10 14

-.24

-.17

INSTRUMENTS:
VARIABLES:

Sentence Completion
Parent/Child Interaction
item and Total Hostile
and Total Depressive
Affect measures

HYPOTHESIS 97: There will be a positive relationship between the Parent/Child

Interaction scores of the Sentence Completion and Coping Style,

Coping Effectiveness, and Positive Affect Scale Scores from Story

Five concerning Authority relations.

INSTRUMENTS: Story Completion and
Sentence Completion

VARIABLES: parent /Child Interaction
of Sentence Completion and
Coping Style, Coping Effec-

117 118 119 120
tiveness, and Positive

SELF- PARENT/ MOTHER FATHER
Affect Scale Scores from

CCMCEFT CHILD INT. INTERACT. INTERACT
Story Five concerning

10 14 10 14 10 14 10 14
Authority relations

STORY FIVE
177 STANCE

178 INGAGEMMT .18 .15 .16 .14 .22

179 Ininkruu .17 .22

180 AID/ADVICE

181 SCUM

142 IMPLENEV:ATION

183 OUTCOME
EVALUATION

184 OF OUTCOM
COPING

185 EFFECTIVENESS
RESPONSE

186 LENGTH
POSITIVE

187 AFFECT HERO

190 ENSTRIWNTALITY

HYPOTHESIS 98: There will be a nemitive relatienvhip
between the Parent'Oild

Interaction *cures of the Sentence Completion And the Negative

Affect measures from Story Five enneernirs Authority relations.

117 11S. 119 IN1

RIF- rAnt.17- MOORE F.i.t..WR..._

coNciii- 7, it p r. IT it. 6 NA; I: 1511 htt r,
STORY FIVE io I.. bt f , _in .1._ 11 1 ,

1#8 AFFECT HERO 1 _LILLNWATIVE

INSTRUMENTS: Sentence and Story

Completion
VARIABLES: TJrent/Child Interaction

seem* of .Ientenee and
NeeatIve Affect measures
from Store Five concerning

Authority relltfons
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I II141.v IA"1 h 11,..1111.11 (wil 1.A111? - SIN F 111

JYrOiliESis .1.re v111 .. ,o,11114 1,1 oi,m hip 1..1.10/fhfld
1,xopi411,o anA 1,111,14 'iy)e,

(pt,. ,1t, ,Iffy& All, r.,/.1e frt*

tor, 1ur, ,lo,iff,d am 'ullity etory), it

,,o/cron porintm. rilmtfons.

117

NELF-
«r.Cflq

11M 114 170

Mill 11114 FAMF11

C.11.4 lhr. WW 1% 11i1hPACII,

int,1 KUM! Nf'.: c,flitn,t p1viipn and

St,tv

VAufAis11.:'. nt /4 1.11d Int reel fon

nt r, ,, %and
F"pinn Fifet-

U./Inv.', and raftitive

Affect oval., scores from
Story Four

STORY FOUR 10 1: '4 14 14 14 10 14

At.:XIECY

163 STANCE

164 EMAGEMENT

165 INITIATION .14

166 AID/ADVICE

167 SOLVER

168 DOLEME:TATION

169 OUTCOME
-.14

EVALUATION
170 OF OUTCOTE -.18 .15

COPING
171 EFFECTIVENESS

RESPONSE
172 LENGTH .15

POSITIVE
173 AFFECT HERO

176 INSTRUMENTALITY

HYPOTHESIS 99b: There will be a positive relationship betucen the Parent/Child
Interaction scores of the Sentence Completion and Coping Style,

Coping Effectiveness, and Positive Affect Scale scores from
Story Six, since (though classified as anxiety story), it
concerns parental relations.

117

SELF-

CONCEPT

118 119

PARENT/ MOTREP
CHILD INT. INTERACT.

120

FA TIER

INTERACT.

INSTRUMENTS: Sentence Completion and
Story Completion

VARIABLES: Parent/Lhild Interaction
scores of Sentence and
Coping Style, Coping Effec-
tiveness, and Positive
Affect scale scores from
Story Site

STORY SIX 10 14 10 14 10 14 10 14

ANXIETY
191 STANCE

192 ENGAGEMENT

193 EiTTIATION -.16

194 AID/ADVICE

195 SOLVER

196 IMPLEMENTATION

197 OUTCOME
EVALUATION

198 OF OUTC3NE
COPING

199 EFFECTIVENESS
RESPONSE

200 LENGTH .15 .15

POSITIVE
201 AFFECT HERO

204 INSTRUMENTALITY

weramests 100: There will be a negative telntiow.hip betucc the Parent /child
Interaction acmes of the Sentence Complettei and the Negative
Affect measres from both Stories Four and Sf.

STORY FOUR
1;4 NvcArivE Arr.

Sion'' 41X

R1fA111: Atf.

INSINeMENTS: Sentence Completion
Or.1 Story COMOCtIOS

VARIABLES: Parent/Child Interectien
scores of Sent.nce and
Negative Afhet measures
from both Stories Four
and Six
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Piti,

(.1-PdANY I Alit * . u1 ' WM! I t //1 (ITL; I Ift:h_. r

HYPOTHESIS :
There will he n No41 t ve r, Int I my hip li 6.14 ti I In Nis, nt /11111d

Intfrertian II. r"mpItifon AO [In 'total ',(errs

for 04,tm, Ciyl.,
fIfe,tivtaLso, and Positive Affect from

the Story tssplition.

117
SELF-

CONCEPT

11$ 119 120

PAPLNI/ HUIIICK rAINER

CHILI, INT. lUIERAC2, litACTIN7

10 14 10 14 10

SUMP TOTALS
219 STANCE

220 ENGACENENT
.18 .15

221 INITIATION
.14

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOME
EVALUATION

226 OF OUTCOME
.14 .14 .15

COPING

227 EFFECTIVENESS
.15

RESPONSE

228 LENGTH
.14

POSITIVE

229 AFFECT NERO

NEGATIVE
232 INSTRUMENTALITY *17

.17

14 10 14

11ATHUMEN1S. 'lentAnce Completion and

S.ttey CompieLlim

YAW:HES: Nir,ntithild Interaction
itLm. of CPotvftro and Total

SLres for C:nping Style,
hibctiveneaf, and

Positive Affect from

Story Completion

HYPOTHESIS 102: There will be a negative
relationship between the Parent/Child

INSTRUMENTS: Sentence Completion

Interaction items of the Sentence
Completion and tie Total Score

and Story Completion

for Negative Affect from the Story Completion.
VARIABLES: Parent /Child Interaction

items of Sentence and Total

117 118 119 120
Negative Affect from Story

SELF- PARENT/ 'MOTHER FATHER

CONCEPT CHILD INT. INTERACT. INTERACT.

STORY TOTAL 10 14 10 14 10 14 10 14

NEGATIVE
230 AFFECT HERO ili I

WYMENESIS 103: There will be a positive relationship between the Parent/Child

Interaction items of the Sentence Completion and the "Good Coping"

score for the Authority area as
well as the total "Good Coping" score.

117 118

SELF- PA9ENT/

CONCZPT CHILD 1%T.

119 120

MOTHER FATHER

INTERACT. ThTERACT.

INSTRUMENTS: Sentence Completion and
Social Attitudes Inventory

VARIABLES: Parent/Child Interaction
items of Sentence and SAI
Good Coping - Authority

area am well as Total

SAI Good Coping

10 14 10 14 10 14 10 14

SAT

38 AUTHORITY
.14 -.23

SAI TOTAL

42 SCORE
.30 -.20 .291 .32 .29 -.27

HYPOTHESIS 104: There will be a positive relationship
between the Fethet/Child

INSTRUMENTS: Sentence Completion and

Interaction item from the Sentence Completion and the Occupational
Occupational Values

Value: "Follow Father".

Inventory

VARIABLES: Father/Child Interaction

120

from Sentence and Occupa-

FAThER

Lionel Value - Follow Father

INTERACT.

OCC. VALUE 10 14

FOLLOW
28 FATHER
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I lf."PF 1

Howy A:.r (1.14111.A1 - .;rtr, III

If/PCISIS 105. 'Mere will b. n pnaitiv rolatiunahin hviwi.n the Pardnt/thild

Icteractfun itrnh of the '..4ttcncs Compl,tion and thc Intrinsic

Occupational Values.

iNSIRCHENTL: Spnttnr 1.01.1 tion and
occupational Values
Invontnry

VARIABLES: P81,14/0,1111 int. rev:Lion

117 118 119

items o' 15.1acnce and

170 Intrinsic Occupational

qt.LF- PARENT/ H01HFR FATHER Values

CMCEPT CHILD ICI. 1NTFPACT INTERACT.

OCCUPATIONAL 10 14 10 14 10 14 10 14

VALUES raM=ORY
14 ALTRUISM .16

15 ESTHETICS -.17 -.17

16 INDEPENDENCE -.16 -.14

17 MANAGEMENT
SELF -

19 SATISFACTION .16

ICTELLECTUAL
20 STIMULATICM .21

21 CREATIVITY

27 VARIETY
TOTAL

29 INTRINSIC

HYPOTHESIS 106: There will be s negative relationship between ch., Parent/Child
Interaction items of the Sentence Completion and the Extrinsic

Occupational Values.

OCC. VALVES
LTV. EXTRINSIC

18 SUCCESS

22 SECURITY

23 PRESTIGE
ECONOMIC

24 RETURNS

25 SURROUNDINGS

26 ASSOCIATES
FOLLOW

28 FATHER
TOTAL

30 EXTRINSIC

117 118 119

SELF- PARENT/ MOTHER

CONCEPT CHILD LNT. INTERACT.

10 14 10 14 10 14

.1%

.21

-.17

.15

120

FATHER
INTERACT
10 14

-.22

-.15

lliSTUMENTS: Sentence Completion and
Occupational Values Inv.

VARIABLES: Parent/Child Interaction
items of Sentence and
Extrinsic Occupational
Values

HYPOTHESIS 107: Vert will be a negative relationship between the Father/Child
Interaction item from the Sentence Completion and the discrepancy
score between the Father's Occupational and the Child's Aspiration.

120
FATHER

INTERACT.

OCC. TNT. INV. 10 14

FATHER'S OCC.
35 CHILD'S ASP.

INSTRUMENTS: Sentence Completion and
Occupational Interest Inv.

VARIABLES: Father/Child Interaction
of Sentence and Esther.*
Occupation-Child Aspiration
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I It OH? 1

HYPOTHESIS 149 'here .111 1.

int.ra,t1., of O.,

fptItude and Achtcv.ftent

tr1.1443Y 1A1,1.. '.1 0.11 1( AT.r roetl1.1ATIle" - 'TAti III
C.mpletIan and

Ethttvinunt

P,put/t4114 Interaction
it 4m, Sent.nce and

Aptitude and Achievement

t, let fffff hip h, t... i!. 1'arlot/(1414, JSrBEWNIS:

'.rut. nu C.n.ple(14a !antra...et and the

meacuree. VARIABLES:

117 11e 139 174
emssures

'111. PAP1' r/ 4010tP 11.119 it

(.4NLE'1 01111.1? 14l. elicT Hilt 'ULT.

14 14 14 14 10 14 10 14

I HAVEN

2 PATH
-.18 .19

3 READING
.15 .22

GRADE
4 POINT AVERAGE

HYPOTHESIS 110: There will be a positive relationship betcnen the Parent/Child

Interaction items of the Sentence Completion and the Authority

core of the Peer IRS.

PEER en
PCS. NCIDIA.

6 AUTHOR ITT

118 119

PAP ". MOTHER

CMTLD 1NTERPCT.

.0 1: 10 14

120

FATI1ER

INTERACT.
10 14

ENSTICWITS: Sentence Completion
and BRS

VARIABLES: Parent/Child Interaction
items of Sentence and Cop -

leg Style dimension scores

from Peer US

HYPOTHESIS 111: There will be a positive relationship between the Parent/Child

:nteraction items of the Senterce Completion and the Coping

Style Dimension scores from the Peer 82S.

117
SELF-

CORCUT
PEER IRS 14

TOTAL POSIME
$ NOM. 17:2LEME:T. .14

TOTAL POSITIVE
10 NOM. LNITIAT;ON

TOTAL POSITIVE
11 NOM. SOLVER

118 119 120

PARENT/ MOTHER FATHER

CHILD I' 7. INTERACT MIERACT
10 16 10 14 10 14

INSTRUMENTS: Sentence Completion
and BRS

VARIABLES: Parent/Child Interaction
items of Sentence and Cop-
ing Style dimension scores

from Peer BBB
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ANOVA OF MEANS:
SUBGROUP DESCRIPTIONS

MILAN TEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aesitude and Achievement

The ten-year-old upper-lover class males received very low Grade
Point Averages in both Stage I and Stage III, being ranked eighth
each time.

There were no significant differences in Stage III that did not
appear in Stage I. However, two significant Stage I differences
were not replicated in Stage III.

For in Math and Reading Achievement scores in Stage I these boys
stood in eighth place.

Behavior Rating Scales

There were no significant differences similar in both Stage I and
Stage III.

Findings observed in Stage III but not in Stage I, for the absence
of the relative item, was the significantly low score for this group
on Variable 11, Solver.

There were no findings in Stage I ry..plicated in Stage III.

Occupational Values Inventory

These boys received significantly low scores in both stages on
Independence (eighth in Stage I and seventh in Stage III) and on
Associates (eighth both times).

There were no significant differences in Stage III that did not
appear in Stage I.

Significant findings in Stage I which were not replicated in Stage
III included the high mean scores on Success (second), Creativity

(second), Economic Returns (first), Prestige (first), and low rankings
on Surroundings (eighth).

Turning now to the Intra-group ranking of values, these boys ranked
highest (compared to their ranking of other values) in Stage I and
Stage III ale values of Success, Creativity, and Intellectual Stimula-
tion. They ranked relatively low in both Stage I and Stage III the
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values of Independence, Follow Father and Esthetics.

Ranked highly within this group in Stage III, but not in Stage I,

was the value of Prestige and ranked low was the value of Associates.

Ranked highly within this group in Stage I, but not in Stage III,

was the value f Self-Satisfaction and ranked low was the value of

Surroundings.

Occupational Interest Inventory

These boys' findings did not differ consistently from those of

Stage I on any of the Occupational Interest variables.

In both Stage I and Stage III these boys received the first highest

score on the discrepancy between the Father's Occupation and the Child's

Aspiration, meaning that they aspired to higher status jobs than those

held by their fathers.

In Stage III these boys had a significantly low score on Father's

Occupation. In Stage I they had a significantly low score on Child's

Expectation not replicated in Stage III.

Educational Aspiration

These boys ranked fifth in both Stage I and Stage III with score. of

1.97 and 1.82,respectively.

Social Attitudes Inventory

It is impossible to make comparisons between Stage I and Stage III

findings for this instrument since not only was the instrument completely

revised, but also the scoring and scaling system generated different

variables. Thus Stage III results only will be reported.

In Stage I they ranked eighth among all groups with a significant

score of 5 30 on "Active Coping."

Sentence Completion

For the Task Achievement scales, this group of boys did not differ

significantly from other groups on any of the scales in either Stage I

or Stage III with only one exception: in Stage I they received a low

score (seventh) on the Frequency of Positive Affect. This finding was

not replicated in Stage III.

In the Interpersonal Relation.; Area, in both Stage I and Stage III,

these boys received significantly low scores on Coping Effectiveness

(eighth both times).
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In Stage III they were significantly high on Hostile Affect (first).
There were no significant differences in Stage I that were not
replicated in Stage III.

In the area of Authority there were no similarities in the findings
for this group between Stages I and III.

In Stage III this group did not differ significantly from other
groups on any variable in this area. In Stage I this group received a
significantly high score (third) on Engagement.

Also, in the area of Anxiety there were no similarities in the find-
ings betwee' Stage I and Stage III. Again, in Stage III there were no
significant differences involving this group for any of the variables.
In Stage I they differed significantly on Stance, Engagement and
Coping where they received the highest score, on Frequency of Neutral
Affect (third) and on Frequency of Negative Affect where they received
a low score (sixth).

In the area of Aggression there were no similarities in the findings
of this group between Stage I and Stage III. In Stage III these boys
differed significantly from other groups having received very high
scores on Neut. al Affect (first), on Aid/Advice (second) and on Engage-
ment (first). In Stage I they received significantly low scores on
Stance (eighth) and on Coping (eighth).

Again, there were no similarities between Stage I and Stage III on
Total Scores. In Stage III this group did not differ significantly
from other groups on any of the Total Scores. In Stage I this group
received a significantly high score for Engagement (first) and a sig-
nificantly low score for Frequency of ?ositive Affect (seventh).

For the Parent/Child interaction items there were no findings which
were similar for both Stages I and III. (In Stage I, there was an
error in translating into Italian one of the items that entered into
the score for Interaction with Mother and the score for Self-Concept.
Consequencly these two variables are not considered in the Italian
data.) In Stage III this group did not differ significantly from other
groups on either of the four variables. In Stage I they received the
highest acore on Parent/Child Interaction and on Interaction with Father.

On Reality/Fantasy Discrepancy this group showed no significant dif-
ference in Stage III, however, in Stage I they differed significantly
from other groups with a low score (eighth).

Interpretive Comments

These boys presented a particular coherence between their behaviors
and their consciousness.
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The findings concerning Aptitude and Grade Point Average seem to
indicate both a lack of potent'.al and a lack of adequate performance
in the classroom, though in Stage III their Math and Reading test

scores were around average.

From BRS scores we find, both in Stage I and Stage III, that these

boys, as they are perceived, seem very poorly effective in coping
with tasks, especially academic ones, or with authority, anxiety, and

interpersonal relations. The only differences between the two stages

were lower scores in Stage III as regard to IPR coping and coping with

agemates who acted aggressively toward them.

In Occupational Values Inventory, too, there were no significant

differences between the two analyses: we may note a low ranking of

Independence and Associates, Surroundings, Self-Satisfaction and

Altruism, high ranking in Success and Creativity. These data could

indicate difficulty in reconciling their low interest in some key
Intrinsic values with their eagerness for the rewards of successful

workers.

Both analyses showed in Occupational Interests Inventory a high

discrepancy between Father Occupation and Child Aspiration: this dis-

crepancy is understandable on the basis of the rapid socioeconomic
development and the pressure for social mobility actually operating in

the Milanese area.

The same interpretation applies to the results on Educational Aspi-

ration, indicating a high ranking of it.

From SAI we find in the second analysis the perception of a better

coping (as a less defensive one) in Authority, Aggression and Task

Achievement: the discrepancy with low results in Aptitude and Grade

Point Average could be referred to the role that SAI plays in "non

academic" work.

The Sentence Completion and the Story Completion (with some diffi-

culties in comparing the two stages' results) generally showed less

significant differences involving this group in Stage III and Stage I.

The differences in scores resulting in some areas, probably indicate

that, for these boys, such projective techniques valuate some individual

attitudes and not more or less stable characteristics of personality.

In general, because conscious of their incapacity, these boys seem

to accept it today but overcome it in their projections toward the

future, and these projections are expressed in a high occupational

status aspiration.

This future status is characterized by values not concerning, however,

the aspects of the present poor efficiency (school and IPR) but the

aspects of the success that have a commanding influence over the Milanese
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population, specially the less culturalized part. Prestige, Managerial
Power, Economical Returns, Success, these are the goals indicated by
parents to their sons, who accept them passively, at least at ten years
of age.

MILAN TEN-YEAR-OLD UPPER-LOWER FEMALES

Aptitude and Achievement

These girls received low GPA scores in both Stage I and Stage III,
being ranked seventh in both occasions.

There were no significant differences in Stage III that did not
appear in Stage I. However, two significant Stage I differences were
not replicated in Stage III. These were on Aptitude and on Reading
where these girls stood in seventh place.

Behavior Rating Scales

These girls received similar scores in both Stage III and Stage I on
Academic Task Achievement, Authority, and IPR, all in the eighth rank.

In Stage III this group ranked eighth on Self-Assertion, Initiation,
avid Solver. In Stage I they ranked eighth on Summary Score and on Non-
academic Task Achievement.

Occupational Values Inventory

There were no similar findings in both Stage I and Stage III for this
group. There were no significant findings in Stage III.

Sigaificant findings in Stage I which were not replicated in Stage III
includes the high mean scores for this group on Esthetics and Management
(first in both instances), and the low mean scores on Creativity and
Follow Father (seventh).

Turning now tv the Intra-group ranking of values, these girls ranked
highest (compared to their ranking of other values) in Stage I and Stage
III the values of Intellectual Stimulation and Self-Satisfaction. They
ranked relatively low in both Stage I and Stage III the values of Manage-
ment, Esthetics, and Follow Father.

Ranked highly within this group in Stage III, but not in Stage I,
were the values of Prestige and Success. Ranked low in Stage III, but
not in Stage I, was the value of Independence. Ranked highly within
this group in Stage I, but not in Stage III, were the values of Altruism
and Security. Ranked low in Stage I, but not in Stage III, was the
value of Variety.
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Occupational Interest Inventory

The only similar significant differences in Stage I and Stage III

were the relatively high scores on Father Occupation/Aspiration and the

low scores on Child's Expectation.

In Stage III this group differed significantly from other groups, and

not replicated in Stage I, on Variable 31 (Child's Aspiration). There

were no Stage I significant differences not replicated in Stage III.

Educational Aspiration

These girls received the lowest aspiration of the four working class

groups in both Stage I and Stage III (seventh in each case). With a

score of 1.96 and 2.12,respectively,they were very close indeed to

aspiring to an higher level of education. Ten-year-olds, however, would

not have a clear appreciation of the higher levels of education and so

may have been unrealistic in their responses.

Social Attitudes Inventory

It is impossible to make comparisons between Stage I and Stage III

findings for this instrument since not only was the instrument completely

revised, but also the scoring and scaling system generated different

variables.

There were no significant differences noted in Stage III. Only one

significant difference was found in Stage I and that was in Passive

Defensive where these girls ranked first.

Sentence Completion

There were no similar significant differences in both Stage I and

Stage III.

In Stage III these girls differed from other groups only with the

high score on Engagement scale (first).

For the Task Achievement items in Stage I not replicated in Stage

III, this group of girls differed significantly from other groups

with the high scores on Attitude scale (first) and with the low score

on Frequency of Positive Affect (eighth).

Also in the Interpersonal Relations area there were no findings which

were similar in both Stage I and Stage III. In Stage III this group of

girls differed from other groups with the high score on Attitude scale

(second). In Stage I they differed significantly from other groups

with the high score on Frequency of Negative Affect (first).
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In the area of Authority we have two significant findings which
were identical in both Stage I and Stage III. These findings were the
high scores on Attitude scale (first both times) and on Engagement
(first and second). There were no findings in Stage III not replicated
in Stage I. In Stage I these girls received significantly high scores
on Coping (first) and on Frequency of Positive Affect (first). These

results were not replicated in Stage III.

In the area of Anxiety there were no similarities in the findings
between Stages I and III. In the Stage III this group differed from
others with the high score on Depressive Affect (first). In Stage I
they differed significantly on Coping where they received a lc. score
(sixth).

Interpretive Comments

These girls presented a remarkable discordance in both Stage I and
Stage III, between their observed behavior and their self-perceptions.
In fact, their coping efficiency was very low in Task Achievement
situations as in Interpersonal Relation situations. They showed a high
emotive inconstancy and remarkable difficulties in facing authority
figures or in facing aggressive situations.

The low coping efficiency and the emotive inconstancy was also
expressed by a poor performance in Aptitude and Achievement tests.

All these behaviors which received very low scores in both stages
of BRS may be bound to the limited cultural stimulation that ten-year-
old Milanese girls belonging to upper-lower socio-cultural groups
generally receive. These behaviors were also probably affected by the
emotionally unrealistic conditions in which these girls live, as this
is revealed in their difficulties about facing anxiety-producing situ-
ations. From these conditions, from the indecision that follows as to
the rightness of their behavior, and from their fear about contradicting
grown-ups' expectations about their social role, behavior, they seem
to resort to a passive-dependent mode of behavior, substantially giving
up autonomy, taking refuge in the kind of dutiful conscientiousness out-
lined by people in authority, and consequently engaging themselves in
academic activity.

These girls were not generally conscious of their behavior, showing
a scanty critical sense in judging their ability and a modest capacity
for self-assertion. They showed a high variability (shown also by the
low correspondence between I and III stage results) in their evaluation
of work; they presented occupational aspirations above their fathers'
occupational status; but they showed very low career expectations.
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Judging by the results from SAI, Sentence Completion and Story
Completion, these apparent incongruities, together with their inde-
cision about behavior in various social situations, and the discordance
between their coping efficiency and their consciousness of their coping
behavior, could reflect the contradiction of Italian society's atti-
tudes toward woman, especially in lower socio-cultural levels. In fact,

if from one side the persistence of some traditional patterns tends to
keep them in a dependent situation and to limit remarkably the authon-
omous possibilities and professional career, from the other side the

affirmation of progressive conceptions, specially in big industrial

towns, points out to the woman possibilities corresponding to man's
opportunities. The realization of such possibilities at the economical-
ly lower levels is. however, obstructed by the necessity to solve con-

tingent and concrete problems.

The girls of this group seem to behave according to traditional
expectations; but they also seem conscious of the expectations of a

more advanced society. This leaves them in a very uncomfortable,

anxious dilemma.

MILAN TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

These boys received very high Aptitude scores being ranked first in
both Stage I and Stage III. They also received high Grade Point
Averages being ranked second in both Stage I and Stage III.

There were no significant differences in Stage III that did not

appear in Stage I. However, one significant difference in Stage I,
not replicated in Stage III, was the high Reading Achievement score

(first).

Behavior Rating Scales

There were no similar findings in both Stage I and Stage III. There

were two problems of differences which distinguished this group from

other groups in Stage III BRS variables. These differences would seem

to be in the area of IPR and Solver, that is: middle-class boys were

seen as being more able to cope with problems in IPR area than working-

class girls; middle-class boys were seen to be more ready to engage

in solution than working-class boys.

There were no significant differences in Stage I.

-699-



Occupational Values Inventory

In both Stage I and Stage III these boys received significantly high
mean scores on the Follow Father value (first both times) ,.ompared to
other groups.

Findings observed in Stage III, but not in Stage I, were the signifi-
cantly low scores for this group on Independence (eighth), Surroundings
(eighth), and Associates (seventh).

Significant findings in Stage I which were not replicated in Stage
III included the low mean scores for this group on Success (seventh)
and Security (seventh).

Turning to the Intra-group ranking of values, these boys ranked
highest (compared to their ranking of other values) in Stage I and Stage
III the values of Self-Satisfaction, Intellectual Stimulation and Follow
Father. They ranked relatively low in both Stage I and Stage III the
values of Management and Esthetics. Ranked high in Stage III only was
the value of Creativity. Ranked low in Stage III but not in Stage I
were the values of Security and Independence. Ranked high in Stage I
only was the value of Altruism. Ranked low in Stage I but not in Stage
III were the values of Economic Returns and Variety.

Occupational Interest Inventory

In both Stage I and Stage III these boys received a significantly
high mean score on Expectation, being ranked second only to fourteen-
year-old males of the same social class among the eight groups, and a
significantly low score on Father Occupation/Aspiration, being ranked
sixth in both instances. There were no Stage III findings not found
in Stage I. There was a significant difference in Father's Occupation
(second), a variable noc tested in Stage I. There were no findings in
Stage I not replicated in Stage III.

Educational Aspiration

These boys differed significantly from other groups on this variable
in both Stage I and Stage III, first and second respectively. They
ranked first (1.04) among ten-year-olds and second when all the groups
were taken into account.

Their level of aspiration would probably indicate that these boys
aspire to the same form of tertiary education.

Social Attitudes Inventory

It is impossible to make comparisons between Stage I and Stage III
findings for this instrument since not only was the instrument completely
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revised, but also the scoring and scaling system generated different

variables, thus Stage III results only will be reported.

There were no significant findings in Stage III.

Sentence Completion

For the Task Achievement scales there were no findings which were

similar in both Stage I and Stage III. In Stage III they were signifi-

cantly high on Engagement (second). In Stage I they received a sig-

nificantly low score on Frequency of Positive Affect.

For the Interpersonal Relations scales, this group of boys did not

differ significantly from other groups on any of the scales in either

Stage I or Stage III.

In the area of Authority there was one significant finding which

was similar it, both Stage I and Stage III: the high scores received by

this group on Engagement (second and first).

In the Stage III, this group of boys differed significantly from

other groups with the high score received on Attitude (second) and on

Depressive Affect (first) and with the lowest score received on Hostile

Affect.

In Stage I these boys differed significantly from the other groups

with the highest scores on Coping and Frequency of Neutral Affect and

with the lowest score on Frequency of Negative Affect.

In the area of Anxiety there were no similarities in the findings

between Stage I and Stage III.

In Stage III, these boys differed from the other groups with the

significantly low scores received on Stance, Coping and Positive Affect.

In Stage 1 this group received significantly high scores on Engagement

(second), Coping (third) and Frequency of Neutral Affect (second) and

with the significantly low score received on Frequency o' Negative

Affect (seventh).

The same general pattern was observed in the area of Aggression.

That is, there were no findings similar in Stages I and III. In Stage

III this group differed significantly from other groups with the high

scores received on Stance (first), Engagement (second) and Aid/Advice

(first). In Stage I they differed significantly fron other groups with

the lowest score on Engagement.

For the Sentence Comp tion Total scales, there was a significant

finding which was identical in both Stage I and Stage III: these boys

in both stages received the lowest score on Frequency of Positive
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Affect. In Stage III this group received a significantly high score
on Total Attitude scale. There were no significant findings in Stage
I not replicated in Stage III.

For the Parent/Child Interaction items there were no findings which
were similar for both Stages I and III. In Stage III this group dif-
fered significantly from other groups having received the highest
scores on all Parent/Child Interaction scales (i.e., on Self-Concept,
on Parent/Child Interaction, on Mother Interaction and on Father Inter-
action).

There were no significant findings in Stage I.

This group of boys showed no significant diiferences on Reality/
Fantasy in either Stage I or Stage III.

Interpretive Comments

These boys are substantially characterized by a tendency to con-
formity, to the identification with parental figures and to dependence.

They are very efficient, both in Stage I and Stage III, in aptitudi-
nal and achievement tests; and according to their agemates, they present
very good results in academic coping, and in facing relations with their
schoolfellow and with authority figures. Generally, they are emotional-
ly stable and able to exercise reasonably accurate self-evaluation.

Their performance and their behavior seem related to the rich cult-
ural stimulation they have received and to the particularly ambitious
futures that society has formulated for them. Subjects of this group,
with some differences between Stage I and Stage III, seem passively to
accept this function and program, and are particularly inclined to
accept authority. At the same time, they seem to be highly assertive
in expressing their feelings and do not show much anxiety.

On the other hand, they show a poor capacity to face aggressivity and
they tend to solve it by relating dependently to other people.

They express the wish to follow their fathers' careers. They justify
this with a conf::iFtic motivation: their declared desire is to obtain
satisfaction j.n doing a good work rather than get prestige, security or
success.

Generally, these boys represent the foreseeable result of an educa-
tion for dependence and obedience more than for autonomy or criticism;
for passive adaptation to preconstituted situations, rather than an
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active search for new solutions, to accept the security that boyhood

assures in a well -to -do family,rather than prepare themselves to face

problems that adolescence and youth propose in a changing society.

MILAN TEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

The upper-middle class girls showed two similar significant dif-

ferences in Stage I and Stage III: second on Reading and first on

Grade Point Averages in both instances.

There were no significant differences in Stage III that did not

appear in Stage I. However, one significant difference in Stage I

was not replicated in Stage III. In Math Achievement scores in Stage I

these girls stood in first place.

Behavior Rating Scales

There were no similarities in both Stage I and Stage III. In Stage

III these girls ranked first among the groups for Task Achievement,
Authority, Self-Assertion, and the new Stage III dimensions, that is,

Initiation and Solver.

In Stage I these girls ranked first in Nonacademic Task Achievement.

Occupational Values Inventory

In both Stage I and Stage III these girls received significantly
high mean scores on Follow Father (second both times) compared to other

groups. They received significantly low scores in both stages on
Security (eighth both times) and Economic Returns (seventh and eighth).

A finding observed in Stage III, but not in Stage I, was the signifi-

cantly low score for Success.

The only significant finding in Stage I which was not replicated in
Stage III was the high mean score for this group on Intellectual Stimu-

lation (first).

Turning now to the Intra-group ranking of values, these girls ranked
highest (compared to their ranking of other values) in Stage I and Stage
III the values of Intellectual Stimulation, Self-Satisfaction and
Altruism. They ranked relatively low in both Stage I and Stage III the

values of Economic Returns, Management and Esthetics.

Ranked high in Stage III but not in Stage I was the value of Creativ-
ity. Security was ranked low in Stage III only. Ranked high in Stage

I, but not in Stage III, was the value Prestige. Follow Father was

ranked low in Stage I only.
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Occupational Interest Inventory

In both Stage I and Stage III the upper-middle ten-year-old female
students had only one similar significant score, i.e., on Father's
Occupation/Child's Aspiration (eighth). In Stage III these girls

ranked first in Father's Occupation. There were no significant dif-
ferences in Stage I not replicated in Stage III.

At this age the upper-middle class girls were aspiring to a status
level which was less than the status of their fathers' job (5.40). In

this they were significantly different from all of the other groups,
who aspired to a higher level of occupation than their fathers had.

Educational Aspiration

These girls ranked high in both Stages I aad III. They reached the
second highest Aspiration (1.20) of the ten-year-old groups and ranked
fourth when fourteen-year-olds were also considered: their aspiration
was significantly higher than that of working class ten-year-old
children.

Social Attitudes Inventory

It is impossible to make comparison between Stage I and Stage III
for this instrument since it was completely revised.

In Stage III, these girls received the lowest significant scores on
two variables, that is, Task Achievement and Anxiety where they differed
significantly from the fourteen-year-old males. There were no signifi-
cant differences in Stage I.

On the whole these scores would mean that the ten-year-old upper-
middle class girls did not perceive themselves as good copers in any
of the five areas.

Sentence Completion

For the Task Achievement scales, this group of girls did not differ
significantly from other groups on any of the scales in either Stage I
or Stage III.

In the Interpersonal Relations area there were no findings which were
similar in both Stage I and Stage III.

In Stage III these girls differed significantly from other groups
with the highest score on Attitude scale. In Stage I these girls dif-
fered significantly from other groups with the low score on Coping
(seventh).
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In a like manner, in the area of Authority there were no similarities
in the findings for this group between Stages I and III. In fact, these
girls did not differ significantly from other groups on any of the
Stage I variables in this area.

In Stage III they were significantly high on Depressive Affect
(second).

Also, in the area of Anxiety there were no similarities in the find-
ings between Stages I and III.

In Stage III there were no significant differences involving this
group for any of the variables.

In Stage I they differed significantly on Frequency of Negative
Affect where they received an high score (third) and on Frequency of
Neutral Affect where they receiv i :w score (sixth).

The same general pattern was ob t-vei in the area of Aggression.
That is, there were no findings in Stage I and Stage III. Also,

the group did not differ significantly irom other groups on any of the
variables neither in Stage I nor in StN'

A similar pattern was observed for tht. ..itence Completion Total

scores. There were no findings similar in Stage I and Stage III.

In Stage III this group of girls differed significantly from other
groups with the highest score received on Engagement.

For the Parent/Child Interaction items there were no findings which
were similar for both Stage I and Stage III. So, in Stage I as in Stage
III this group did not differ significantly from other groups on any of
the four variables.

On Reality/Fantasy Discrepancy these girls scored high in both Stage
I and Stage III, first and second respectively.

Interpretive Comments

We think that these girls show, like the boys of the same socio-
cultural level, and without significant differences between Stage I and
Stage III results, the affects of parents' and relatives' overprotective
education, that tend to provide only gratifications and to eliminate
frustrations. This appears to facilitate a dependent condition and to
impede development toward mature autonomy, initiative, and the expression
of their personal resources. These effects are revealed in a clear way
in the coping behavior manifested in the Story Completion.
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To a particular educating influence and to the rich cultural stimu-
lations may be attributed the strong motivation toward success and the
competition that result in very good results on school tests, joined
with high scores on aptitude tests.

A greater maturity appears, compared to boys of the same social class,
with some differences in Story Completion Stage III results, from the
good capacity to face aggressivity by peers; from the wish to get in
their work intellectual stimulations and prestige more than economical
satisfactions and security; and in the wish to follow their father's
job, from the hope to find friendly associates and comfortable place
where they work; it would seem that the social worry prevails over the
individual one.

The girls of this group judged very efficient in the IPR and very
agreeable to peers, a high emotive stability and a remarkable

realism in judging their capacity.

The discrepancy between their high objective abilities and their
moderate aspirations for future occupational status probably reflects
the influence exerted in the formulation of future programs of an
Italian tradition that is inclined to limit women's working possibili-
ties.

MILAN FOURTEEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

These boys received very low Aptitude scores, being ranked eighth
in both Stage I and Stage III.

There was a significant difference in Stage III that did not appear
in Stage I. On Reading Achievement these boys ranked eighth. There
were no significant differences in Stage I not replicated in Stage III.

Behavior Rating Scales

There were no similar findings in Stage I and Stage III. There were

no significant differences in Stage III that did not appear in Stage I.
However two significant Stage I differences were not replicated in
Stage III. They were low scores on Self-Assertion and Nonacademic Task
Achievement.

Occupational Values Inventory

In both Stage I and Stage III these boys received significantly high
mean scores on Success (first both times), Security (first both times),
Economic Returns (second and first) compared to other groups. They

received significantly low scores in both stages on Surroundings
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(seventh both times) and Follow Father (sixth and seventh). There were

no significant findings in Stage III which did not appear in Stage I.

Significant findings in Stage I which were not replicated in Stage

III included the low mean scores for this group on Associates (seventh)

and Intrinsic (eighth).

Turning to the Intra-group ranking of values, these boys ranked

highest (compared to their ranking of other values) in Stage I and

Stage III the following: Success, Security, and Intellectual Stimula-

tion. They ranked relatively low in both Stage I and Stage III the

values of Variety, Management, Esthetics, and Follow Father. Ranked

highly within this group in Stage III, but not in Stage I, was the value

of Economic Returns.

Occupational Interest Inventory

Among the fourteen-year-old boys there was onl:, one similar signifi-

cant difference appearing in both Stage I and Stage III, i.e., on

Father Occupation/Child Aspiration.

In Stage III there were two low significant differences, on Child's
Occupation and Father's Occupation, which did not appear in Stage I.
There were no significant differences in Stage I which were not repli-

cated in Stage III.

In both Stage I and Stage III these boys aspired to a status level

which is certainly higher than their fathers' (7.94). They differed

significantly on this var.., )1e, from other groups.

Thus, although these boys are still thinking in terms of lower
middle class occupations they wish for a job of a higher status level

than their father ,

Educational Aspiration

. lese boys ranked sixth in both Stage I and Stage III on Educational

Aspiration. In Stage III, they have the third lowest aspiration (1.92)

being significantly different to both middle class groups (girls 1.10;

boys 1.04). The same is true in Stage I as in Stage III.

Social Attitudes Inventory

IL is impossible to make comparisons between Stage I and Stage Ill

findings for this instrument since not only was the instrument com-
pletely revised, but also the scoring and scaling systems generated dif-

ferent variables. Thus, Stage III results only will be reported.
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This group received the highest score on Task Achievement, indicating
that they perceived themselves as good copers in this area. They ranked
first also on Anxiety. They differed significantly from ten-year-old
middle class girls in giving more good coping responses on Task Achieve-
ment and Anxiety.

In Stage I they showed a high significant score on Active Coping
(first).

Views of Life

These boys showed significantly highest incidence on the dimension
Competition and on Positive/Negative Self-Concept.

They were significantly inferior to the three other groups on Locus
of Control, on Earned Status and on Total Score.

They were also significantly low (second lowest group) on Rate of
Action.

Sentence Completion

For the Task Achievement scales, there were no similarities in the
findings for this group between Stage I and Stage III. In fact, these
boys did not differ significantly from other groups on any of the
Stage III variables in this area. In Stage I they were significantly
high on Frequency of Positive Affect (third) and lowest on Attitude
scale.

In the Interpersonal Relations area there were no findings which
were similar in both Stage I and Stage III. These boys did not differ
significantly from other groups in any of the Stage III variables in
this area. In Stage I they were significantly hIgh on Coping (second)
and on Frequency of Neutral Affect (first) and significantly lowest on
Frequency of Negative Affect.

In the area of Authority there was one significant finding which
was identical in both Stages I and III; these boys differed from other
groups for the high score on Frequemy of Neutral Affect (second and
first). In Stage III this group differed significantly from other
groups with the lowest score on Depressive Affect. In Stage I these
boys differed significantly from other groups with the low scores on
Frequency of Negative Affect (seventh) and on Frequency of Positive
Affect (eighth).

In the area of Anxiety there were two significant findings which were
identical in both Stages I and III: these boys differed from other
groups with the high scores on Stance (second and first) and on Coping
(second and first). In Stage III these boys differed significantly from
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other groups with the lowest score on Depressive Affect. In Stage I

this group differed significantly from other groups with the lowest

score on the Frequency of Negative Affect and with the highest score

on Frequency of Neutral Affect.

In the area of Aggression there were no findings similar in Stages

I and III. Also, the group did not differ significantly from other

groups on any of the Stage I variables. In Stage III they received the

lowest scores on Engagement, Aid/Advice and Neutral Affect.

For the Sentence Completion Total scores, there were no similarities

in the findings between Stage I and Stage III. In Stage III these

boys differed significantly from other groups with the lowest score on

Depressive Affect. In Stage I this group differed significantly from

other groups with the lowest score on Frequency of Negative Affect and

with the highest score on Frequency of Neutral Affect.

For the Parent/Child Interaction items there were no findings which

were similar in both Stages I and III. Neither in Stage III nor in

Stage I did this group differ significantly from other groups on any of

the four variables.

On Reality/Fantasy this group showed a significant difference (low

score) in only Stage III.

Interpretive Comments

The scores were very similar in Stage I and Stage III, except for

Sentence Completion in which we can note very few similarities.

The boys of this group presented a remarkable coherence, like the

younger males of the same social class, among their behaviors and their

self-perceptions. Their behaviors were characterized above all by the

capacity to solve actively and constructively any problem, by a global

level of maturity and a quite high coping efficiency, in general, but

with poor motivation and relatively low coping efficiency in the

authoritative, familiar, and scholastic situations, in particular.

This reveals a negative attitude toward authority. They displayed a

quite poor intellective performance and a remarkably negative valuation

of their agemates.

These boys are described as inefficient in the scholastic work --

with some differences in Reading achievement between Stage I and Stage

III -- as in the extra-scholastic one, easy to alter and unable to

persist, not clever in agemate relations or with authoritarian figures,

unable to face aggressive situations or to control negative feelings.
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The opinion they have of themselves is similar to that given by their
schoolfellows (better in Stage III). Their c?reer expectations are very
modest but tend to exceed their fathers' level of work. They give,
with a significative correspondence in the t.,,A) stages' data, a partic-
ular importance to success, security and e7onomic rewards in the value
scale of work.

In a general way, these boys reveal in their behavior the insufficien-
cies and the poor social acceptability c:etermined by the inadequate
stimulations of their cultural environment. At the same time, they show
a realism and a remarkable critical sense that make them consider the
limits of their future possibilities.

They refuse authority but do not overvalue their capacities, they
aspire to reach a vocational level superior to the father's, but not
to an unrealistically exaggerated degree. In seeking work for the
satisfaction of their primary needs, they show a sufficient maturity
of judgment.



MILAN FOURTEEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

These girls received very low scores on Mathematics Achievement in
both Stage I and Stage III, being ranked seventh and eighth, respec-
tively, and differing in both occasions from other groups in a signifi-

cant way.

There is a significant difference in Stage III that did not appear

in Stage I. In the Reading Achiev:ment test these girls ranked seventh.
There was no significant difference in Stage I that was not replicated

in Stage III.

Behavior Rating Scales

There were no significant findings in either Stage I or Stage III.

Occupational Values Inventory

In both Stage I and Stage III these girls received significantly
high mean scores on Surroundings (first in both instances), Associates
(second and first), Security (second and second), compared to other

groups. They received significantly low scores in both stages on Follow

Father (eighth both times).

There were no significant differences in Stage III that did not

appear in Stage I. However in Stage I there was a high score on Variety

and a low score on Creativity which were significantly different and not

replicated in Stage III.

Turning to the Intra-group ranking of values, these girls ranked
highest (compared to their ranking of other values) in Stage I and Stage

III the values of Intellectual Stimulation and Self-Satisfaction. They

ranked relatively ow in both Stage I and Stage III the values of Manage-

ment, Esthetics, and Follow Father

In Stage III, only, these girls also ranked high the values of Asso-

ciates and Surroundings, and ranked low the value of Economic Returns.

In Stage I, only, this group ranked high the values of Security and

Altruism and ranked low the value of Creativity.

Occupational Interest Inventory

There were no significant findings involving this group in both Stage

I and Stage III except discrepancy between Father's Occupation and

Child's Aspiration. In Stage III this group differed significantly from
other groups on three variables; they ranked seventh on Expectation,
Aspiration and Father's Occupation.
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They received, on Stage III findings, the chird highest score on
the discrepancy between the Father's Occupation and the Child's
Aspiration, meaning that they aspired to higher status jobs than
those held by their fathers.

There were no significant differences in Stage I not replicated
in Stage III.

Educational Aspiration

In both Stage I and Stage III these girls have the lowest aspira-
tion scores of the eight groups.

Social Attitudes Inventory

These girls did not differ significantly from other groups on any
of the Stage III variables.

It is impossible to make comparisons between Stage I and Stage III
findings for the instrument was completely revised.

Views of Lift

These girls excelled the other three groups on Earned Status/Bestowed
Status. This group received the lowest score on Rate of Action, Self-
Initiation/Other Initiation, Activity/Passivity Under Stress. They
were also significantly low (second lowest) on the Total Score.

Sentence Completion

For the Task Achievement scales, there were no similarities between
ftndings of Stage I and Stage III. In fact, these girls did not differ
significantly from other groups on any of the Stage I variables in this
area.

In Stage III they were significantly highest on Attitude scale and
significantly low on Engagement (seventh). In a like manner, in the
area of Interpersonal Relations there were no findings which were
similar in both Stage I and Stage III.

In Stage III these girls differed significantly from other groups
with the low score received on Attitude (seventh).

In Stage I they were significantly lowest on Engagement and on
Frequency of Neutral Affect.

In the area of Authority there was a significant finding which was
identical in both Stage I and Stage III: the low score received by
these girls on Engagement (seventh both times).
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In Stage III this group differed significantly from other groups
with the highest score on Hostile Affect.

In Stage I these girls differed significantly from other groups with
the low scores received on Attitude (eighth), on Coping (eighth), on
Frequency of Neutral Affect (eighth) and with the highest score on

Frequency of Negative Affect. These scores were not replicated in

Stage III._

In the Anxiety area there were no similarities between the findings

of Stage I and Stage III. In fact, in Stage III this group did not
differ significantly from other groups on any of the variables in this
area except onPositive Affect where they ranked first.

In Stage I these girls differed significantly from other groups with

the high score on Frequency of Negative Affect (second) and with the
low scores received on Stance (eighth), Engagement (seventh), Coping
(seventh) and on Frequency of Neutral Affect (seventh).

The same general pattern was observed in the area of Aggression,
that is, there were no findings similar in Stages I and III. Also, the

group did not differ significantly from other groups on any of the Stage

I variables. In Stage III they received the highest score on Depressive

Affect.

For the Sentence Completion Total scores, there was one significant
finding which was identical in both Stage I and Stage III: the low

score received by these girls on Total Engagement scale (seventh and

eighth). There were no significant differences found in Stage III that

did not appear in Stage I.

In Stage I these girls diffe'red significantly from other groups with

the very low scores received on Total Attitude scale (eighth), on Total

Coping scale (eighth), on Frequency of Neutral Affect (seventh) and for

the highest score on Frequency of Negative Affect.

For the Parent/Child Interaction items there were no findings which

were similar Zor both S:ages I and III. In Stage I this group did not

differ significantly from other groups on any of the four variables.

In Stage III they received the lowest scores on Self-Concept, on Parent/

Child Interaction and on Interaction with Father.

Interpretive Comments

The girls of this group are particularly characterized -- from Stage
I and Stage III results -- by somewhat low achievement and average
aptitude; by very low self-esteem and by a situation of emotional
trouble; however, their autonomy and initiative are higher than for
ten-year-old upper-lower class females.
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Their level of performance is probably linked to the weak cultural
stimulation of their environment and also to an affective trouble which
possibly decreased Coping Effectiveness in all behavior areas, partic-
ularly in the relationship with authority figure-. The most probable
reason for this sort of malajustment is the conflict, frequency for
girls of this age and of this socioeconomic level, between their need
for autonomy and independence and the wish of their parents to control
Their daughters' behavior closely. The negative affective reaction did
not have any influence on the very high degree of persistency they
demonstrated toward problem situations. Iii case of failure they did

not give up but tried some other way in order to reach the solution. As

far as this persistency was concerned, their coping efficiency scores
were about at the mean values.

The very low self-esteem induced professional expectations which
were rather modest, although they hoped to rise above their fathers'
occupational level and they expressed high educational aspirations.
The values they were looking for in work, except for security, expressed
an idealistic point of view on life or, maybe, a wish to compensate for

their familiar frustrations.

They gave major importance to esthetic satisfactions, to pleasant
colleagues, to a pleasant working environment, to work variety, and
to independence.
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MILAN FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

There were no similarities in Stage I and Stage III. There were two

significant differences in Stage III that did not appear in Stage I.
These boys ranked first on Mathematics and Reading Achievement scores.
There were no significant differences in Stage I.

Behavior Rating Scales

This group of boys showed no significant difference in either Stage
I or Stage III on any of the BRS items.

Occupational Values Inventory

There were no similar findings in Stage I and Stage III. Findings

observed in Stage III, but not in Stage I, were the significantly high
score for this group on Independence (second) and the significantly low

score for Security (seventh). Significant findings in Stage I which
were not replicated in Stage III included the high scores for this group

on Creativity (first), on Follow Father (third), and the low scores on
Intellectual Stimulation (eighth) and on Esthetics (eighth).

Turning now to the Intra-group ranking of values, these boys ranked
highest (compared to their ranking of other values) in Stage I and Stage

III the values of Intellectual Stimulation and Creativity. Ranked low

in both Stage I and Stage III were the values Follow Father, Management,

and Esthetics.

Ranked highly within this group in Stage III,but not in Stage I, were

the values of Prestige and Economic Returns. Ranked low within this

group in Stage III, but not in Stage I, was the value Security.

The values of Self-Satisfaction and Altruism were ranked highly in
Stage I, but this finding was not replicated in Stage III. The value

Variety was ranked low in Stage I; neither was this finding replicated
in Stage III.

Occupational Interest Inventory

This was one of the three groups which had an expectation (1.31) that
was of a higher status level than its aspiration (1.38). However the

difference was very slight, both values being close to lower middle

class occupations.
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In both Stage I and Stage III their job expectation was at the
highest extreme, nonetheless the discrepancy between their aspiration
and their expectation was not significantly greater than the same
discrepancy in other groups.

Another similarity in Stage I and Stage III was the low score on
Father Occupation/Child Aspiration.

Like all groups except the lower class girls of the two ages they
aspired to a job, of a slightly higher status level than that of their
fathers'. In this they were significantly different to working class
girls and boys of both age groups who aspired to jobs of a much more
higher status than their fathers'.

Other significant differences found in Stage III not replicated in
Stage I were the high scores on Child's Aspiration and Father's Occupa-
tion.

Educational Aspiration

These boys have almost the same status level as that of middle-class
boys of age tea (1.04), that is, the highest aspiration in terms of
education.

In Stage I they ranked third highest in Educational Aspiration follow-
ing the two middle groups of age ten.

In both Stage I and Stage III they differed significantly from other
groups on this variable.

Social Attitudes Inventory

There were no significant findings in either Stage I or Stage III.

It is impossible to make comparisons between Stage I and Stage III
findings as this instrument was completely revised.

Views of Life

These boys ranked significantly highest compared to the other three
groups on Self-Initiation/Other Initiation and Total Score. They were
significantly high also on Rate of Action (second).

Sentence Completion

For the Task Achievement scales, there were no findings which were
similar in both Stage I and Stage III.
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In Stage III these boys differed significantly from other groups
with the highest score on Aid/Advice.

In Stage I they differed significantly from other groups with the
high score on Frequency of Positive Affect (second).

In the Interpersonal Relations area there was one significant
finding which was identical in both Stages I and III: these boys

received the highest score on Coping in both Stage I and Stage III.

In Stage III this group differed significantly from other groups
with the lowest score on Depressive Affect.

In Stage I this group differed significantly from other groups
with the highest score on Engagement.

In a like manner, in the area of Authority there was one signifi-
cant finding which was similar in both Stage I and Stage III. These

boys had, in fact, in both stages, a very low score on Engagement
(sixth and eighth).

In Stage III they differed significantly from other groups with the
low scores on Attitude scale (seventh) and on Depressive Affect

(seventh). There were no significant differences in Stage I not

replicated in Stage III.

In the area of Anxiety there were no similarities between the find-
ings of Stage I and Stage III. This group of boys did not differ.
significantly from other groups on any of the scales in either Stage I

or Stage III.

The same pattern was observed in the area of Aggression. That is,

there were no findings similar in Stages I and III.

In Stage III, these boys had significantly low scores on Engagement
(seventh), Aid/Advice (seventh) and Depressive Affect (eighth).

In Stage I they had significantly highest scores on Stance, Engage-
ment and Coping.

For the Sentence Completion Total scores, there were no similar
findings in both Stage I and Stage III. In Stage III this group dif-
fered significantly from other groups with the very low scores on Total

Attitude (seventh) and on Total Depressive Affect (seventh). In Stage

I they received significantly high scores on Stance (first), Coping
(first), Frequency of Neutral Affect (second) and Frequ6ncy of Positive
Affect (second) and with the low score on Frequency of Negative Affect

(seventh).
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For the Parent/Child Interaction items there were no findings which
were similar for both Stages I and III. In Stage III this group did
not differ significantly from other groups on any of the four variables.
In Stage I they had received the lowest scores on Parent/Child Inter-
action and on Interaction with Father.

On Reality/Fantasy there were no similarities in Stages I and III.
In Stage III they did rank first among the other groups.

Interpretive Comments

The achievement results for this group are somewhat dissimilar for
Stage I and Stage III. They ranked about average in Stage I; high in
Stage III.

In Interpersonal Relations, their Coping Effectiveness was very high
on Sentence Completion and on Story Completion (Stage I), and they had
high reputations in this area. A certain convergence appeared in their
capacity for facing and solving aggressive situations. This capacity
was probably due to their many experiences of social contacts and to
the major freedom these boys have if compared with boys and girls of
other groups. In this sense we shall consider also their initiative in
solving all kinds of problematic situations. We noticed a divergence
between the very high vocational expectations and the low Self-Assertion,
between the possibility to be creative on the job, to get prestige and
independence and the low importance they gave to Intellectual Stimula-
tion and to Esthetical satisfactions.

Their performance, in spite of the environmental stimulation they
have, was average on both Aptitude and Achievement tests in the Stage I
sample, but above average in the Stage III sample.

Summarizing, we can say that peLformances of these boys reflected the
situation of contradiction frequently present at this age level, partic-
ularly for upper-middle class subjects; this contradiction was linked to
the contemporary persistency of behavioral aspects, which are typical in
childhood and of aspects which are typical of late adolescence or
maturity.

The contemporary presence of discordant elements in the development
of personality makes us understand incoherence of certain attitudes;
this kind of behavior is near to that of those with a schizoid personal-
ity, so that we can say that "the normal adolescent is an abnormal
subject."
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MILAN FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Altitude and Achievement

There were no significant differences in Stage III that did not
appear in Stage I. However, two significant Stage I differences were
not replicated in Stage III. On Aptitude and Math Achievement in
Stage I, these girls were in second place but they did not differ from
other groups on these two variables in Stage III.

Behavior RatinR-Scales

There were no significant findings similar in Stages L and III. In

Stage III these girls received less favorable ratings from peers than
in Stage I. They were not significantly different from any other group
on any of the items. However in Stage I these girls were significantly
high on both Academic and Nonacademic Task Achievement, on Authority,
on IPR, on Self-Assertion and on Total Score.

Occupational Values Inventory

In both Stage I and Stage III these girls received significantly
high mean scores on Independence (first both times), Surroundings
(second both times.), and Associates (first and second) compared to other
groups.

Significant findings in Stage I which were not replicated in Stage
III included the low mean scores for this group on Prestige (eighth),
Economic Returns (eighth), Management (eighth) and Success (eighth), and
the highest mean score on Intrinsic.

Turning now to the Intra-group values, these girls ranked highest
(compared to their ranking of other values) in Stage I and Stage III the
values of Self-Satisfaction, Associates, and Intellectual Stimulation.
They ranked lowest the values of Management, Follow Father and Esthetics.

In Stage III they rated high the value of Surroundings and rated low
the value of Altruism. These ratings were not replicated in Stage I.
In Stage I these girls rated high the value of Altruism and rated low
the value of Economic Returns. These ratings were not replicate) in
Stage III.

Occupational Interest Inventory

There was one similarity of this group in both Stages I and III.
These girls had a low score on the discrepancy score between Father
Occupation/Child Aspiration (seventh in both instances).
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Their aspiration level was a little higher than the status of job
their fathers held. In this they were significantly different from
all working class boys (ten-year-old upper-lower males = 8.06;
fourteen-year-old upper-lower males = 7.94) who aspired to a job of

a much higher status level than their father. In Stage III they
received two high scores not replicated in Stage I -- Child's Ex-

pectation and rather's Occupation. There were no significant dif-

ferences in Stage I not replicated in Stage III.

Educational Aspiration

These girls received a high score in both Stages I and III on
Educational Aspiration, and they had almost the sane high aspiration

level as that of middle-class boys at both ages.

Social Attitudes Inventory

It is impossible to make comparisons with Stage I findings for
the instrument was completely revised.

There were 1,..) significant differences in Stage III. There was only

one significant difference in Stage I where these girls ranked lowest

on Passive Defensive. This is quite a contrast to the score earned by
the ten-year-old working-class girls who received the highest score of

the eight groups on Passive Defensive in Stage I.

Views Of Life

These girls received significantly highest scores between the four
groups considered on Locus of Control, Rate of Actior, Activity/Pas-
sivity Under Stress. They ranked significantly high on Total Score

(second). They ranked significantly lowest on Competition/Cooperation,

Positive/Negative Self-Concept.

Sentence Completion

For the Task Achievement scales, there were no findings which were
similar in both Stage I and Stage III.

In Stage III these girls differed significantly from other groups
with the lowest scores on Attitude, Engagement, and Aid/Advice. In

Stage I they were significantly highest on Frequency of Positive Affect.

In the Interpersonal Relations area, there were no findings which
were similar in both Stages I and III. In fact, these girls did not
differ significantly from other groups on any of the Stage I variables

in this area. in Star III, they were significantly highest on
Depressive Affect and significantly lowest on Attitude and on Hostile

Affect.
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In the area of Authority, there was one significant finding which

was identical in both Stages I and III: these girls differed from

other groups with the low score on Frequency of Neutral Affect

(seventh and eighth). In Stage III they received a significantl

lowest score on Attitude. In Stage I they had significantly low

scores on Stance (eighth), Engagement (eighth), Coping (seventh)

and a significantly high score on Frequency of Negative Affect (second).

In the area of Anxiety, there were no findings which were similar

in both Stage I and Stage III. In fact, these girls did not differ

significantly from other groups on any of the Stage III variables in

this area. On the contrary, in Stage I this group differed signifi-

cantly from other groups on all variables in this area. They received

very low scores on Stance (seventh), Engagement (eighth), Coping (eighth),

Frequency of Neutral Affect (eighth) and the highest score on Frequency

of Negative Affect.

In the Aggression area, there were no findings which were similar

in both Stages I and III. In fact, these girls did not differ signifi-

cantly from other groups on any of the Stage I variables. In Stage III

they received significantly low scores on Stance (eighth) and Engage-

ment (sixth).

For the Sentence Completion Total scales,_there was one significant

finding which was identical in both Stages I and III: this group

received in both occasions the highest score on Frequency of Positive

Affect. In Stage III they received significant lowest score on Total

Attitude scale and a significant high score on Total Depressive Affect

(second). In Stage I they were significantly lowest on Total Stance,

Total Engagement, Frequency of Neutral Affect and high on Frequency of

Negative Affect (second).

For the karent/Child Interaction items there were no findings which

were similar for both Stages I and III. In Stage I this group did not

differ significantly from other groups on any of the four variables.

In Stage III they received the lowest score on Interaction with Mother.

Interpretive Comments

Their coping efficiency was high (a little lower in Stage III) in all

behavior areas, but there were -- though the results differed in

projective techniques between Stage I and Stage III -- some difficulties

with aggression situations and, even more, in the situations which

involve authority figures. The presence of a remarkable amount of
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negative affect in this kind of situation seems to indicate some
familiar conflicts. Girls are not motivated for facing certain
situations and are very inefficient as far coping: this refusal of
authority could be the premise for a nonconformist attitude-set.

The view these girls present of themselves is optimistic, and the
values considered most important on the job are essentially ideal-
istic ones: Self-Satisfaction, Intellectual Stimulation, Altruistic
interest. There is only a slight difference between career aspira-
tion and the status they expect to have.

In general, these girls seem to express, in almost all their
behavior those characteristics which are normally elicited by a for-
tunate and culturally stimulating environment: high achievement,
intellectual interests, idealistic motivations, capacity for facing and
solving problematic situations in an adequate way. But in their
attitude towards Authority, that same authority which has fixed their
education lines, these girls indicate maybe the need of each generation
for reaching autonomy through self-discovery.

In order to reach this goal, these girls refuse an authoritative
relationship with the previous generation when this kind of relation-
ship is not only proposed but imposed.
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STORY COMPLETION FINDINGS ACROSS ALL EIGHT GROUPS

We have analyzed the significant interaction effects among the

eight groups for every dimension (variable).

Stance (219)

We found only one significant difference: ten-year-old upper-

middle class males showed a better capacity to plat how to face the

problematic situations than fourteen-year-old upper-middle females.

Engagement (220)

Also in this area we found only one significant difference:

fourteen-year-old upper-lower class males showed a better capacity to

face some problematic situations than ten-year-old upper-lower class

females.

Initiation (221)

Again, only one significant difference had been found: fourteen-

year-old upper-lower class females showed a greater autonomy and

initiative than ten-year-old upper-lower class females.

Aid/Advice (222)

Two significant differences had been found in this area: fourteen-

year-old upper-lower class females tended to seek more frequently aid

or advice than ten-year-old upper-lower class females. The ten-year-old

upper-lower class females were more frequently (and spontaneously)

helped by others. The same significant difference had been found

between fourteen-year-old upper-lower class males and ten-year-old upper-

lower class females.

Solver (223)

No significant difference had been found.

Implementation (224)

No significant difference had been found.

Outcome (225)

No significant difference had been found.

Evaluation of Outcome (226)

A significant difference had been found: fourteen-year-old upper-

lower class males evaluated more positively their outcome than ten-

year-old upper-lower class females.
-723-



Coping Effectiveness (227)

No significant difference had been found.

Length of Response (228)

Three significant differences had been found: ten-year-old upper-
lower class males were more synthetical than fourteen-year-old upper-
middle class females; ten-year-old upper-middle class males were more
synthetical than ten-year-old upper-middle class females; and fourteen-
year-old upper-lower class males were more synthetical than fourteen-
year-old upper-lower class females.

Positive Affect Hero (229)

One significant difference had been found: ten-year-old upper-
middle class females expressed more frequently Positive Affect than
ten-year-old upper-middle class males,

Negative Affect Hero (230)

One significant difference had been found: fourteen-year-old upper-
middle class females expressed more frequently Negative Affect than ten-
year-old upper-middle class males.

Total Affect Hero and Others (231)

One significant difference had been found: fourteen-year-old upper-
middle class females expressed more frequently emotional reactions than
ten-year-old upper-middle class males.

Instrumentality (232)

Ten-year-old upper-middle class males showed a greater persistence
than ten-year-old upper-lower class females; on the other hand, fourteen-
year-old upper-lower class females showed a greater persistence than ten-
year-old upper-middle class females.



ANOVA OF MEANS:

SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS, AND SEX

APTITUDE AND ACHIEVEMENT

There were no systematic differences in Stage I or Stage III since
the scores were standardized separately within each age group for each

country.

There were two significant interactions involving age which appeared

in both Stage I and Stage III: middle-class children excelled working-

class children at both age levels on Reading Achievement and on Grade

Point Average.

In Stage I, this trend was most marked at age ten for both measures

of achievement. It was also most marked at age ten for Grade Point
Average, in Stage III, although on Reading Achievement the difference
in Stage III became greater at age fourteen.

Furthermore there were two significant differences in Stage III that
did not appear in Stage I: 1) on Mathematics Achievement the middle-
class children excelled the working-class children at both age levels,

2) on Raven the ten-year-old males excelled the ten-year-old females
and fourteen-year-old females excelled the fourteen-year-old males.

Socioeconomic Status

The middle-class children excelled the lower-class children on Raven,
Mathematics and Reading Achievement tests and on Grade Point Average, in

both Stage I and Stage III.

There were no significant SES x Sex interactions in either Stage I

or in Stage III.

Sex

There were no differences which were true for any analysis.

BEHAVIOR RATING SCALES

Interpretive Restrictions

Because the ten-year-old children were not only in different classes,

but in different schools from the fourteen-year-olds, the reference
populations for the behavior ratings of the two age groups were com-

pletely different. Consequently, it is not valid or meaningful to
compare scores across the two age groups as a whole. However, it is

-leaningful to compare differences within the two age groups.
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There were three significant Age x SES interactions observed in
Stage III which were not found in Stage I. On Total Positive

Academic Task Achievement and Total Positive Self-Assertion for both
age levels the upper-middle class children excelled the upper-lower
class. On Total Positive Aggression the ten-year-old upper-middle
class children excelled the ten-year-old lower-class children while
the fourteen-year-old lower-class children excelled the fourteen-year-
old middle-class children.

There was one significant Age x Sex interaction in Stage I not
replicated in Stage III concerning the area of Anxiety, in which females
excelled males at age fourteen, while at ten years no difference was
observed.

Socioeconomic Status

Social class main effects were similar in Stages I and III; in the

two analyses, middle-class children excelled the working-class children
in all dimensions except for Aggression.

An important Stage I SES x Sex interaction involving the area of
Nonacademic Task Achievement was not replicated in Stage III, that is,
middle-class females excelled middle-class males while lower-class males
and females did not differ in this dimension.

Sex

There were two main effects in Stage I where the females excelled
the males in coping with Anxiety and on the Summary score. No main
effects for Sex were observed in Stage III.

OCCUPATIONAL VALUES INVENTORY

Age

There were a number of Age main effects which were identical in
Stage I and Stage III. In both analyses, the fourteen-year-old received
higher scores on Independence, Security, Surroundings and Associates.
The ten-year-old children, in both cases, received higher scores on
Follow Father. Thus, on four of the fifteen values the same Age main
effects were observed.

There were two Age x SES interactions observed for the first time in
Stage III data. For Altruism and Associates, at the age of ten, the
middle-class children scored higher, while at the age of fourteen the
lower-class children received higher scores.
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There was only one Age x SES interaction in Stage I not replicated

in the later analysis. For Creativity, at age ten the lower-class

children scored higher; while at the age of fourteen the middle-class

children received the higher scores.

There was only one Age x Sex significant interaction in Stage I, not

replicated in Stage III. This was in the area of Associates where the

females excelled the males in both age groups, though this trend was

most marked by the fourteen-year-old girls.

Socioeconomic Status

There were three social main effects which were identical in both

Stage I and Stage III. For Esthetics and Security the lower class

children scored higher, while the middle-class children more often

chose the value of Follow Father. There were four social main effects

in Stage I not found in Stage III, In Management, Success, and

Economic Returns the lower-class excelled the middle-class children

and in Creativity the middle-class children excelled the working-class

children.

There were no significant SES
Stages I and III. Ther- was one
III, but not in Stage I. In the

males excelled the working-class
excelled the middle-class males.

x Sex interactions present in both

social difference observed in Stage
value of Esthetics, the working-class
females, while the middle-class females

In Stage the only SES x Sex interaction observed was the one in-

volving Creativity where the males of both social classes excelled the

females of both social classes.

Sex

A large number of Sex main effects were identical in both Stage I

and Stage III. In fact, nine of the seventeen scales gave the same

results in both analyses.

Females scored higher than males on Independence, Surroundings,

Associates, Variety and the Total Intrinsic Score. Males scored higher

than females on Variety, Economic Returns, Follow Father and the Total

Extrinsic score.

Significant in Stage III, but not in Stage I, was the greater
frequency of choice by males of the values of Management, Success, and

Prestige.

Significant in Stage I, but not replicated in Stage III, was the
greater frequency of choice by females on Esthetics and Intellectual

Stimulation.
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OCCUPATIONAL INTEREST INVENTORY

There were no systematic differences in Stage I or Stage III, as
far as Age main effects are concerned. There were two Age main effects
in Stage I where the fourteen-year-old children excelled the ten-year-
old children in Child's Expectation and the ten-year-old children
excelled the fourteen-year-old children in Child Education/Aspiration.

A significant Age x SES interaction which appeared in Stage I was
replicated in Stage III: upper-lower class children of both ages
excelled middle-class children in the discrepancy between subjects
occupational aspiration and father's job level, this trend being most
marked by the ten-year-old.

A significant Age x SES interaction in Stage III, not replicated in
Stage I, involved Father's Occupation where the middle-class children
excelled the working-class children, this trend being most marked by the
ten-year-old.

Socioeconomic Status

Remembering that for this particular instrument each objective
response was assigned status scores between one and six with one repre-
senting the highest status job and six the lowest status job, it can be
noted that in both stages of the research in Expectation variable the
upper-lower students aspired to significantly lower status occupations
than did the upper-middle class students. The same results in both
stages involved the discrepancy between objective status level of
subjects' aspirations and the status level of subjects' expectation, in
the sense that working-class children's aspiration was greater than
their expectation, while this difference was less noticeable for middle-
class children.

There were three social class main effects which were identical in
both Stage I and Stage III. For Child Expectation/Child Aspiration and
Father Occupation/Child Aspiration, the lower-class children exceeded
the middle-class children; while for Child's Expectation, the middle-
class children exceeded the lower-class children.

There were two other social class main effects not observed in Stage
I. These involved Child's Aspiracion and Father's Occupation where in
each case the middle-class children exceeded the lower-class children.
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Dealing in the discrepancy between Student's Occupational Aspira-
tions and Father's Occupational Status level it may be noted that also
in this case, in both stages, working-class children's discrepancy was
greater than middle-class children's discrepancy.

A significatn SES x Sex interaction, not observed in Stage I, may be
noted in Stage III concerning the area of Child's Aspiration. Here the

males of both social classes aspired to higher status jobs than the
females, this trend being greater among the middle-class males.

In the area of Child's Expectation there was a significant inter-
action in Stage I not replicated in Stage III. In this interaction the
lower-class females' expectations were greater than the lower-class
males' and the middle-class males' expectations were greater than the
middle-class females'.

Sex

There were three Sex main effects which were similar to those
observed in Stage I: males aspired to a higher status level and

expected a higher status level than females, furthermore discrepancy
between females Occupational Aspiration and Father's Occupational
level was greater than males discrepancy between the two variables.

EDUCATIONAL ASPIRATIONS

Age

In Stage I systematic Age differences were found in the sense of a
higher educational aspiration of ten-year-olds than of fourteen-year-
olds. In Sage III there were no systematic age differences.

There were no signilicant interactions involving Age in either Stage
I or Stage III.

Socioeconomic Status

As in Stage I findings, middle-class children showed higher educa-
tional aspirations of compared to working-class children.

There were no significant Age x SES or SES x Sex interactions in

either Stage I or Stage III.

Sex

In both Stage I and Stage III findings males had a higher educa-
tional aspiration level if compared with females.
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SOCIAL ATTITUDES INVENTORY

As we noted previously, no comparisons between Stage I and Stage
III findings may be made for this instrument since not only was the
instrument completely revised, but also the scoring and scaling
systems changed, different variables being generated. So only sig-
nificant Stage III findings will be reported.

Age_

When type of coping is looked at it seems that fourteen-year-old
children gave significantly more "good coping" responses than ten-
year-old children only in the area of Anxiety. No other main Age
effect nor any interaction effects were observed.

Socioeconomic Status

Social class made a significant difference for only one type of
responses, that of the Task Achievement area working-class children
gave more good coping responses than did middle-class children. There
were no significant Age x SES or SES x Sex interactions in Stage III
findings.

Sex

Males are more frequently "good copers" than females to face Task
Achievement problems, Authority and Aaxiety. Sex also plays a signifi-
cant role on Total Score, the males excelling.

There were no significant interactions involving Sex in Stage III
findings.

VIEWS OF LIFE

Age

There are no significant interactions by age, this instrument having
been administered only to fourteen-year-old children.

Socioeconomic Status

There were five socioeconomic status main effects. Upper-lower
children excelled upper-middle children on the dimensions Competition/
Cooperation and Positive/Negative Self-Concept while upper-middle chil-
dren received significantly higher scores on the dimensions of Rate of
Action, Self-Initiation/Other Initiation, Activity/Passivity Under
Stress.

-730-



There was only one significant interdction based on the SES x Sex

relation. For, on the dimension Earned Status/Bestowed Status upper-

lower females excelled upper-lower males while upper-middle males

excelled upper-middle females.

Sex

There were three Sex main effects. Females excelled males on Locus

of Control, while males received significant higher scores than females

on Competi.tion/Cooperation and Positive/Negative Self-Concept.

SENTENCE COMPLETION

Task Achievement

Age: In the area of Task Achievement, there were no similar findings

which involved the Age main effects or any interactions involving age

in Stage I and Stage III.

In Age main effects in Stage III, the ten-year-old children excelled

the fourteen-year-olds on Engagement and on Hostile Affect. In Stage I,

ten-year-old children excelled fourteen-year-olds on Attitude scale, on

Frequency of Negative Affect and on Frequency of Neutral Affect while

the fourteen-year-olds excelled the ten-year-olds on Coping and on

Frequency of Positive Affect.

There were no significant Age x SES interactions either in Stage I

or in Stage III for any of the variables in this area.

Turning to Age x Sex interactions, in Stage III the females excelled

the males on Engagement and on Aid/Advice at the age of ten while at the

age of fourteen the males excelled. In Stage I, the females excelled

the males on Attitude scale at both age levels, this trend being most

marked at the ten-year-old level.

Socioeconomic Status: In the Task Achievement area there were no

significant interactions involving socioeconomic status which were

identical in both Stage I and Stage III.

As far at: the SES main effects are concerned, in Stage III upper-

lower children excelled upper-middle children on Attitude. In Stage I,

upper-lower children excelled upper-middle children on Engagement while

on Frequency of Positive Affect the upper-middle children excelled the

upper-lower children.

On the SES x Sex interactions, in Stage III, on Attitude the upper-

lower class females excelled the upper-lower class males and the upper-

middle class males excelled the upper-middle class females. Further-

more, on Hostile Affect the upper-lower class males excelled the upper-

lower class females and the upper-middle class females excelled the

upper-middle class males.
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Sex: There were no Sex main effects or significant interactions
involving Sex which were identical in both Stage I and Stage III in
the area of Task Achievement.

In fact, in Stage III, there were no Sex main effects. In Stage I,

on Attitude, the females excelled the males.

Interpersonal Relations

Age: In the Interpersonal Relations area there were several
significant effects involving Age which were identical in both Stage I
and Stage III. For both Stage I and Stage III ten-year-old children
excelled the fourteen-year-olds on Attitude scale while the fourteen-
year-old children excelled the ten-year-olds on Coping and on Frequency
of Neutral Affect. In Stage III the ten-year-old showed more Hostile
Affect than the fourteen-year-old and in Stage I the ten-year-old
showed greater Frequency of Negative Affect than the fourteen-year-old.

There were no significant Age x SES interactions either in Stage I
or in Stage III for any of the variables in this area.

As far as Age x Sex interactions are concerned, there were no simi-
larities between the findings of Stages I and III. In Stage III, the
females excelled the males on Depressive Affect at both age levels,
this trend being most marked at the fourteen-year-old level. In Stage
I the females excelled the males on Coping at the age of ten while at
the age of fourteen the opposite trend was observed. Furthermore, the
females excelled the males on Frequency of Negative Affect at both age
levels, while the males excelled the females on Frequency of Neutral
Affect at both age ieveis, this trend in both cases being greater at
the fourteen - year -old level.

Socioeconomic Status: There was one significant interaction in-
volving SES which was identical in both Stage I and Stage III. In fact,
on Engagement, upper-middle class children excelled upper-lower class
children in both stages. As far as the other SES main interactions
are concerned, in Stage III upper-middle class children excelled upper-
lower class children on Stance, Aid/Advice, Coping, and on Positive
Affect.

On SES x Sex interactions, there were no significant main effects
either in Stage I or in Stage III for any of the variables in this area.

Sex. There were no significant findings which were similar in both
Stage I and Stage III in the area of Interpersonal Relations. In

Stage III, females excelled males on Engagement, Aid/Advice, and De-
pressive Affect, while males excelled females on Hostile Affect.
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In Stage I, males excelled females on Stance, Engagement, Coping,

and Frequency of Neutral Affect, while females excelled males on

Frequency of Negative Affect and on Frequency of Positive Affect.

Authority

Age: In the area of Authority there were several significant inter-

actions involving Age which were identical in both Stage I and Stage

III. In the Age main effects, in both stages, ten-year-olds excelled

fourteen-year-olds on Attitude and Engagement.

In Stage III, ten-year-olds excelled fourteen-year-olds on Aid/

Advice and on Depressive Affect, while fourteen-year-olds excelled ten-

year-olds on Stance and on Hostile Affect.

In Stage I, ten-year-olds excelled fourteen-year-olds on Stance, on

Coping and on Frequency of Positive Affect. As far as Age x SES inter-

actions are concerned, there were no significant findings which were

identical in both stages.

In Stage III, at the age of ten the upper-middle class children

excelled the upper-lower class children on AL'Atude, while at the age

of fourteen there was the opposite trend, i.e., the upper-lower class

children excelled the upper-middle class children.

Turning now to Age x Sex interactions, there were three significant

effects which were identical in both Stage I and Stage III: 1. On

Stance, females excelled males at the age of ten, while at the age of

,fourteen males excelled females. 2. On Coping, females excelled males

at age of ten, while males excelled females at age of fourteen. 3. On

Frequency of Neutral Affect, the males excelled the fema!es at both age

levels, this trend being most marked at the fourteen-yea-aid level.

In Stage III, on Depressive Affect, the females excelled the males

at both age levels, this trend being most marked at the fourteen-year-

oid level.

In Stage I, females excelled males on Frequency of Negative Affect

at both age levels, this trend being greater at the fourteen-year-old

level.

Socioeconomic Status: There were no SES main effects either in Stage

I or in Stage III.

There were no significant SES x Sex interactions in Stage III. In

Stage I there were significant interactions on Stance and Engagement.

On Stance the upper-lower females excelled the upper-lower males while

the reverse was true among the fourteen-year-olds. Ot. Engagement, the

males excelled the females at both socioeconomic levels, this trend

being greater among the males.
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Sex: In the area of Authority there were two significant inter-
actions involving Sex which were identical in both Stages I and III.
In fact, in both occasions, the males excelled the females on Coping
and on Frequency of Neutral Affect.

In Stage III, females excelled males on Depressive Affect. In Stage
I, females excelled males on Frequency of Negative Affect.

Anxiety

Age: In the area of Anxiety, there were no significant findings in
both Stage I and Stage III which involved the Age main effects cr any
interactions involving Age.

As far as Age main effects are concerned,in Stage III, the fourteen-
year-olds excelled the ten-year-olds on Stance, Coping and Frequency
of Positive Affect, while ten-year-olds excelled on Depressive Affect.
In Stage I, ten-year-olds excelled fourteen-year-olds on Stance and
Engagement.

There were no significant Age x SES interactions which were similar
in both Stage I and Stage III. In Stage III, or Attitude, at age ten
the upper-middle class children excelled the upper-lower class chil-
dren, while at the age of fourteen this trend was reversed.

As far as Age x Sex interactions are concerned, there were no sig-
nificant effects which were identical in both Stage I and Stage III.
In Stage III, on Coping Effectiveness and on Neutral Affect, females
excelled males at the age of ten, while at the age of fourteen males
excelled females for both the mentioned variables.

Socioeconomic Status: There were no significant interactions in-
volving SES main effects which were identical in both Stage I and Stage
III in t'.-.e area of Anxiety. In Stage III, the upper-lower class chil-
dren excelled the upper-middle class children on Aid/Advice.

On the SES x Sex interactions, there were none identical in both
SLage I and Stage III. In Stage III, on Attitude scale, the upper-
lower class females excelled the upper-lower class males, while this
trend was reversed at the upper-middle class level, the males excelling.
In Stage I, there was a significant interaction on Stance where the
males of both class .3 excelled the females, this trend being greater at
the lower class level.

Sex: In the Anxiety area there were no significant interactions
involving Sex which were identical in both Stage I and Stage III. In

Stage III there were no significant findings for any of the variables
in this area. In Stage I there were significant findings for all
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variables. In fact, the males excelled the females on Stance, Engage-

ment, Coping, and Frequency of Neutral Affect, while females excelled

males on Frequency of Negative Affect.

Aggression

Age: In the area of Aggression there were no significant findings

it both Stage I and Stage III which involved the Age main effects or

any interactions involving Age. As far as the Age main effects are

concerned, in Stage III, ten-year-old children excelled fourteen-year-
olds on Stance, Engagement, Aid/Advice, Coping Effectiveness and
Neutral Affect while fourteen -year -olds excelled on Depressive Affect.

In Stage I, fourteen-year-olds prevailed significantly on Stance,
Engagement and Coping.

On Age x SES interactions in Stage III, on Depressive Affect upper-
lower class children excelled upper-middle class children at the age of

fourteen, but at age ten there was very little difference. Furthermore,

on Neutral Affect, the upper-lower class children excelled the upper-

middle class children at the age of ten, while at the age of fourteen

this trend was reversed.

On Age x Sex interactions, in Stage III, males excelled females at

the age of Len on Engagement and Aid/Advice, while at the age of four-

teen this trend reversed on thes, two variables. In Stage I, at the age

of ten, females excelled males on Stance, Engagement, Coping and Fre-

quency of Neutral Affect while the males excelled the females on Fre-

quency of Negative Affect. At the age of fourteen, the males excelled
comales on Stance, Coping and Frequency of Neutral Affect while females

excelled males on Frequency of Negative Affect. On Engagement there

was very little difference between the fourteen-year-old males and

females.

.ioeconomic Status: There were no significant findings involving
SES main effects or any interaction involving SES which were similar in

both stages. In Stage III, on Depressive Affect, the upper-lower class

excelled the upper-middle class children

Sex: There were no significant interactions involving Sex which
were identical in both stages. In Stage III, males excelled females on

Stance and on Hostile Affect, while females excelled males on Depres-

sive Affect. In Stage I, females excelled males on Engagement while

males excelled females on Coping.



Total Scores

Age: For the Sentence Completion Total Scores, there were several
significant interactions involving Age which were identical in both
Stage I and Stage III.

As far as the Age main effects are concerned, ten-year-old children
excelled fourteen-year-old children in both stages on Total Attitude
and Engagement, while fourteen-year-olds excelled ten-year-olds on
Poritive Affect.

In Stage III, ten-year-olds excelled fourteen-year-olds on Depres-
sive Affect.

There were no significant Age x SES interactions which were identical
in both Stages I and III. In Stage III, on Total Attitude, upper-lower
class children excelled upper-middle class children at the age of four-
teen. At age ten there was very little difference between the males and
females.

On the Age x Sex interactions, there were several significant effects
which were identical in both stages. On Total Attitude the females
excelled the males at the age of ten, while the males excelled the
females at the age of fourteen. On Total Stance, Total Coping, and
Total Frequency of Neutral Affect the males excelled the females at the
age of fourteen.

In Stage III, the females excelled the males at age of ten on Stance,
Coping, and Depressive Affect. At the age of fourteen, females excelled
males on Depressive Affect. On Neutral Affect there was very little
difference between the ten-year-old males and females in Stage III,
however, in Stage I the males excelled the females. Also, in Stage I,
the ten-year-old males excelled the ten-year-old females on Stance and
Coping, whereas the ten-year-old females excelled the ten-year-old
males on Frequency of Negative Affect.

For the Parent/Child Interaction scales flere were two significant
effects involving Age which were identical in both Stages I and III:
the ten-year-old children excelled the fourteen-year-old children on
Parent/Child Interaction and on Interaction with Father.

In Stage III there was a Age x SES interaction on Mother Interaction
where the upper-middle class children excelled the upper-lower class
children at the age of ten, while at the age of fourteen the upper-lower
class children excelled the upper-middle class children in this area.

There were two significant Age x Sex interactions which were identi-
cal in both stages: 1. On Parent/Child Interaction, at the age of ten
males excelled females. 2. On Father Interaction, at the age of ten
the males excelled the females.
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In Stage at the age of fourteen the males excelled the females

on Parent/Child Interaction and on Father Interaction. These trends

were reversed in Stage I.

Socioeconomic Status: On the Sentence Completion Total Scores there

were no significant interactions involving SES main effects or any

interaction involving SES which were similar in both Stages I and III.

In Stage III, the upper-lower class children excelled the upper-
middle class children on Total Attitude.

On the SES x Sex interactions, in Stage III, on Attitude Total tne

upper-lower class females excelled the upper-lower class males and the

upper-middle class males excelled the upper-middle class females.

Again, for the Parent/Child Interaction items there were no findings

involving SES main effects or any interaction with SES which were

similar in both Stages i and III.

In Stage I the upper-lower class children excelled the upper-middle

class children on Interaction with Father.

On Reality/Fantasy there was a SES main effect identical in both

stages. The upper-middle class children excelled the upper-lower class

children.

Sex: For the Sentence Completion Total Scores, there.was one signifi-

cant interaction which was identical in both Stages I and III. In fact,

in both occasions, males excelled females on Total Neutral Affect.

In Stage III, males excelled females on Total Hostil Affect, while

females excelled males on Total Depressive Affect. In Stage I, males

excelled females on Total Stance, Total Engagement, and Total Coping

while females excelled males on Total Frequency of Negative Affect.

For the Parent/Child Interaction items there were no significant

interactions involving Sex which were identical in both stages. In fact,

in Stage I there were no significant findings for any of the variables

in this area. In Stage III, males excelled females on all the

variables.
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STORY COMPLETION

Ase

Significant differences had been found systematically in favor of
fourteen-year-old subjects for the following dimensions: Initiation,

Aid/Advice, Outcome, Evaluation of Outcome, Length of Response,
Negative Affect Hero, and Total Affect. For only one dimension, Solver,

the relation was reversed: ten-year-old subjects tended to identity

themselves as solvers of the problematic situations more than fourteen-
year-old subjects.

As far as Age x SES interactions are concerned, we had systemati.
significant differences for the dimensions Stance, Engagement, Evalua-
tion of Outcome, and Instrumentality, where within ten-year-old
subjects upper-middle class children excelled upper-lower class chil-
dren, while within fourteen-year-old children we had the opposite trend.

For the dimension Total Affect, at the age of ten, upper-lower class
children expressed more emotionality than upper-middle class children
while at the age of fourteen thz trend was reversed.

As far as Age x Sex interactions are concerned, significant
differences were observed for the dimensions Aid/Advice, Coping Effective-
ness, Instruh ntality where at the age of ter males excelled females
while at the age of fourteen, for all the mentioned dimensions, females

excelled wales. On Total Affe...... the females excelled the males at both

age levels, this trend being greater at age fourteen.

Socioeconomic Status

Two significant SES differences had been found: for the dimensions

Length of Response and Negative Affect Hero, upper-lower class subjects
were mare synthetical and expressed less frequently Negative Affect
than upper-middle class subjects.

Sex

For the dimensions Engagement, Aid/Advice, and Instrumentality,
males excelled females, while for the dimensions Length of Response,
Positive Affect, Negative Affect, and Total Affect, females excelled

males.
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Interpretive Comments

Age, Socioeconomic Status and Sex main effects were very similar

in Stage I and Stage III, for almost all the instruments: some

exceptions were found, especially for Sentence Completion and Story
Completion, while no comparison is possible for the two different SAI

instruments.

The discrepancy between the upper-middle class and upper-lower class

boys' scores in the aptitude and achievement measures didn't change

substantially between the age of ten and the age of fourteen. The

presence of a significant difference at age ten seems to depend upon a

different degree of cultural stimulation between the two classes, both

in quantity and quality, in the first decade of life.

At the age of fourteen, this status difference in favor of the higher

level children was somewhat smaller, for Reading and GPA, than it had

been at the ago of ten, in Lhe Stage I sample. In the Stage III sample,

this same decreise in GPA difference,from ten to fourteen, was observed;

although the difference in standardized Reading scores increased with

age. The smaller differences at fourteen can be the result of: a) a

diminished sensibility of the children to the positive and negative in-

fluences of the environment; b) a partial levelling of the cultural in-

fluences of the secondary school; c) a selection exerted by the

secondary school, which has more effect upon children of inferior social

and cultural levels. A smaller proportion of the children of these

levels, at age fourteen, reach the third course of the secondary school,

compared with those of the upper socioeconomic levels.

Probably a), b), and c) coexist, but the grade of influence exerted

by each one could be determined by longitudinal research, that follows

the development of two individual groups from birth til, the age of

fourteen.

The Stage 1 results of the BRS showed a higher self-valuation, in

general, particularly in reference to figures of authority, at the age

or ten than at the age of fourteen. The youlger children showed more

fairh in themselves, tended to value themselves highly, and showed only

a modest Oegr,e of self-criticism, while at the age of fourteen there

appeared to be more awareness of social problems and more self-criti-

cism of their own behavior and their own convictions. These results

agree substantially with the knowledge offered by the psychology of

development, concerning the modifications brought by puberty and adoles-

cence.

-739-



Proceeding from the age of ten to the age of "ourteen, in Stage I,
a significant modification in almost every aspec_ of the behavior and
attitudes was noticed. At age ten, the SAI data showed a disposition
to passivity and defensiveness. At a3e fourteen, their behavior
appeared more active with a tendency to take ef:ective initiative. This
difference suggests that the way problems are faced is more adequate
and efficient in children who are at a higher maturity level.

The Sentence Completion oata in Stage I, for fourteen-year-olds,
showed greater effectiveness in coping with Aggression, Interpersonal
Relations, and Task Achievement, although the ten-year-olds coped more
effectively with authority figures and with feelings of anxiety. The
Stage III data showed similar age differences in dealing with Inter-
personal Relations and Authority. However, the Stage I age differences
ware reversed in the case of Task Achievement, Anxiety and Aggres,ion.
Consequently, the two generalizations about age differences that are
supported by the Sentence Completion data in both samples (I and III)
are that ten-year-olds tend to cope better with people in authority
while fourteen-year-olds are more effective in their relations with
agemates. By fourteen, maturity of ersonality, in Milanese society,
doesn't regularly resolve the resolution of problems in the efficiency
of studying, or dealing with authority. Actually these problems can
reach, in many cases, the highest stage of their crisis exactly in pre-
adolescence and adolescence. The lack of systematic im2rovement in
coping behavior from the age of ten to the age of fourteen in these two
areas, could then confirm the inadequacy -- for the needs of the new
generation -- of structures still alive in the school and family, where
the child feels a particular insufficiency growing from a condition of
passive acceptance of impositions to a progressive autonomy in behavior.
The decrease of Negative Affect with age in the IPR and Task Achi2ve-
ment situations followed the expectations.

In the Stage I sample, from the age of tcn to the age of fourteen,
the status expected in work increased but thi, age difference dis-
appeared in the Stage III sample. In both samples, fourteen-year-olds
gave much less importance to following the career of father than did
ten-year-olds. With increasing age, the children seem to move from an
attitude of subservience or total identification with the figure that
still represents, in Italy, the apex of authority in the family -- the
father -- to an increasing desire for autonomy, and for practical
rewards such as security in the future job, necessary conditons to
achieve a otate of selfhood that is independent of the figures of
authority with which the younger child still identifies. Pleasant
associates and pleasant surroundings also take on greater importance by
fourteen-year-olds. The greater desire for independence at fourteen
suggests detachment from subservience to the father, accomplished through
a progressive shifting of identification to the peer group that improves
personal individuality (not just changing the external referent for a
subservient stance).
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Another aspect of the relation between age and social class --

together with the one in attitudinal measures -- is referred to the

maturity level as it is shown in the Story Completion. This level is

higher at the age of ten for lower social classes -- whose components

seem more active, independent, tendency to initiative -- and at the

age of fourteen for upper social classes, who at this age are in a

better condition to face and solve positively the different situations.

These results could be considered as dependent upon the fact that lower

social and cultural level children, at the age of ten, have already to

solve autonomously the various problems they find, while at fourteen

the children of upper social classes avail themselves of more instru-

ments to face adequately the new problems presented by the society to

the adolescents.

Generally, the group of upper social and cultural level described

themselves as coping in passive ways, more often than the group of the

lower level, who more often (on SAI, Stage I) acted in defensive, non-

coping ways, by their own account.

The children of the upper class show a higher self-valuation, com-

pared to the children of lower status, except with respect to handling

aggression. This can point out a higher social acceptability and a

correspondent awareness of it in wealthier class children, who are not

as used to facing demo strations of aggressiveness.

The educational aspiration is, realistically, higher among the

wealthy children. This higher educational aspiration is also reflected

in a higher expectation for eventual career status among the higher-

status children. On the other hand, the discrepancy between career
aspiration and level of father's work shows greater desire of working

class children for occupational and social mobility. In their jobs,

they look mainly for success, security, economic rewards, and managerial

power, while wealthier children recognize the importance of creativity,

altruism and of following father's profession. This seems to show the

desire of satisfaction of the primary needs in the children of low&

level and of reaching aims leers essent al for survival in the others,

still keeping an anchorage to the possibilities offered by the father.

The comparison between the two sexes showed no overall superiority

for either sex. In short, there appears to be genuine equality of

educational opportunity for boys and for girls in the schools of Milan.

The higher career aspirations and expectations are held by boys, and

they show greater ambition to exceed their fathers' occupational levels.

This is probably quite realistic of them, insofar as men will remain the

principal breadwinners in the next generation.

In their job, girls look mainly for intrinsic aspects: independence,

esthetic and intellectual stimulations, and variety; though they also
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value positive human and environmental conditions. The males tend

mainly to value extrinsic aspects: economic reward, the following
of father's career, success, and prestige; although they also value

creativity.
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ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

ITALY

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

Stage III data supported the hypothesis as the upper-middle class
children showed significantly higher Educational Aspiration than did
the upper-lower class children. Stage I data, also, supported the
hypothesis; therefore it can be considered to have been completely
verified.

ACHIEVEMENT MEASURES

Upper-middle class children will have higher Achievement
scores than will upper-lower class children.

This hypothesis was completely supported in Stage III. The upper-

middle class children scored higher on the Raven, both Mathematics
and Reading Achievements and on Grade Point Average.

In Stage I, also, the hypothesis was completely supported by the
data of all four measures. Therefore, the hypothesis was completely

accepted.

Females will have higher Achievement scores than will males.

In Stage III there were no Sex differences on any of the Achievement
measures. There, also, were no significant Sex differences in Stage I.

Therefore the hypothesis must be completely rejected.

OCCUPATIONAL MEASURES

Upper-middle class children will have higher objective
status level Occupational Expectations than will upper-

lower class children.

This hypothesis was verified in Stage III data. It was also verified

in Stage I data. Therefore there was complete support for the hypo-

thesis in both studies.

Upper-middle class children will have a higher level of
objective Occupational Aspiration than will upper-lower
class children.
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Stage III data supported this hypothesis. However, there was no
support for the hypothesis in Stage I data. Therefore, overall, only --,
very tentative support for the hypothesis was observed.

Upper-middle class children will have different discrepancy
scores between Occupational Aspiration and Expectation than
will upper-lower class children.

This hypothesis was supported in Stage III as the upper-lower class
had significantly larger discrepancy scores than did the upper-middle
class. This hypothesis was also supported by Stage I data where the
same finding was observed. Therefore the hypothesis may be considered
to have been completely verified.

Upper-middle class children will prefer different Occupational
Values than will upper-lower class children.

Three out of the fifteen Occupational Values showed significant
social class differences in Stage III data. This was not considered to
be sufficient support for the hypothesis. In Stage I, seven of the
fifteen values showed significant social class differences, which gave
partial verification to the hypothesis. Considering both findings
together, the hypothesis should be rejected except for Esthetics and
Security (favored by the upper-lower class) and Follow Father (favored
by the upper-middle class).

Upper-lower class children will show a greater preference
for "Extrinsic" Occupational Values than will upper-middle
class children.

This hypothesis cannot be supported by Stage III results. There were
no social class ditferences on the Total Extrinsic or Intrinsic scores,
and the upper -lower class did not choose significantly more often any
of the individual Extrinsic values. Stage I data also completely failed
to verify the hypothesis. Therefore it must be rejected.

Males will have a higher objective Occupational Expectation
level than will females.

Stage III data supported this hypothesis, as well as did Stage I
data. Therefore the hypothesis was considered to have been verified.

Males will have a higher objective Occupational Aspiration
level than will females.

Stage III data supported this hypothesis, as well as did Stage I
data. Therefore the hypothesis was considered to have been verified.
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Males will prefer different Occupational Values than
will females.

Of the fifteen Occupational Values, ten showed significant Sex
differences in Stage III data. In Stage I, nine of the fifteen values
showed significant Sex differences. Therefore the hypothesis was
mcderately well verified in both studies, especially for the Extrinsic
values.

Females will more frequently choose "Intrinsic" Occupational

values than will males.

This hypothesis could not be supported by Stage III data involving
individual values as females scored significantly higher than males on
only one Intrinsic value (Independence), while males scored significant-
ly higher on three of these values. However, the females received a
significantly higher score on the Total Intrinsic scale, thus lending
support to the hypothesis. Females also received a significantly higher
score on the Total Intrinsic scale in Stage I. Therefore, the hypo-

thesis'must be considered to have been verified.

Males will more frequently choose "Extrinsic" Occupational
Values than will females.

Males received a significantly higher Total Extrinsic score than did
females in Stage III, though they scored nigher than females on only
three of the seven individual Extrinsic values. This hypothesis was

supported by Stage I data. So, overall, it may be considered to have

been verified.

COPING STYLE MEASURES

Upper-middle class children will demonstrate a different
style of coping than will upper-lower class children.

Stage III Social Attitudes Inventory data failed to support the
hypothesis, though there was fairly good support for the hypothesis from
the Stage I Social Attitudes Inventory instrument.

Turaing next to the Stage III Sentence Completion data, only eight
of the forty-eight Coping Style dimensions showed significant social

class differences. In Stage I, only three of thirty-two Coping Style
variables showed significant social class differences. Thus, the hypc-
thesis for social class differences in Coping Style must be rejected,
considering Sentence Completion data.

Turning finally to the Story Completion, out of one hundred four
Stage III Coping Style variables, twenty-one showed significant social

class differences. In Stage I there were no significant social class

differences on the Story Completion. Thus, Story Completion data also
did not adequately support the hypothesis which must, overall, be
rejected.
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Males will demonstrate a different style of coping
than will females.

On the Stage III Social Attitudes Inventory, there were significant
Sex differences on four of the six scales. However, in Stage I there
was only one significant Sex difference. Thus the Social Attitudes
Inventory data lent only partial support to the hypothesis.

Turning next to the Sentence Completion instrument, out of forty-
eight Coping Style variables, twelve showed significant Sex differences.
In Stage I, of the thirty-two Coping Style variables, seventeen showed
significant Sex differences. Considering both studies together, there
was only very moderate support for the hypothesis when Sentence Com-
pletion data was considered.

Turning finally to Story Completion, out of one hundred four Coping
Style variables, forty-six showed significant Sex differences. In the

Stage I Story Completion instrument, three out of nine differences were
significant. Thus the best evidence for this hypothesis was obtained
from Stage III Story Completion, though Stage I Sentence Completion also
gave moderate support. Overall, the hypothesis received only moderate
support and its acceptance should be with reservation.

The differences in the style of coping between the males
and the females will be consistent across all five behavior
areas studied.

Looking first at the Sentence Completion, there was some consistency
in the females' greater score (three out of five times) on Depressive
Affect, and the males' greater score (twice) on Hostile Affect. None of
the other Stage III Coping Style dimensions showed any consistency
across areas in the Stage III Sentence Completion. In Stage I, there
was a fair support for Stance, with the males excelling the females in
MO areas, and for Engagement where males also excelled in two areas.
Note that the consistency was not in the same dimensions in the two
studies, thus one must question the validity of this consistency from
Sentence Completion data.

Turning finally to Story Completion, for Engagement the males ex-
celled the females in three out of seven stories. Also on three out of
seven stories the males excelled the females on Instrumentality. On
Response Length the females received higher scores on all seven stories.
Also, on the various Affect di ensions the females scored significantly
higher on six of the seven stc:ies. Thus, the hypothesis was confirmed
in Stage III (for Story Completion) only for Engagement, Instrumentality,
Response Length, and the Affect dimensions. The hypothesis could not be
tested with Stage I Story Completion data as only a mean score was
obtained for the Coping Style dimensions. There was little or no con-
sistency observed across instruments, or from one study to another.
Therefore, to decide that the hypothesis was verified from the consis-
tencies observed would be a questionable assumption.
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COPING EFFECTIVENESS MEASURES

The upper-middle class children will exhibit more

effective overall coping behavior than will upper-

lower class children.

Looking first at the Sentence Completion instrument, the upper-

middle class excelled on Coping Effectiveness only once tn Stage III.

In Stage I, there were no social class differences in the Sentence

Completion, thus the Sentence Completion data did not support the

hypothesis.

Looking next at the Story Completion, f ,ae Stage III stories

showed any social class differences in Coping Effectiveness. Also, in

Stage I, in only one story did the upper-middle class children excel.

Thus the hypothesis was not supported by Story Completion data as it

was not with Sentence Completion data. Therefore this hypothesis must

be rejected.



MILAN INTRA-COUNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships among
Aptitude and the Achievement Criterion Measures.

All of the relationships among the Achievement measures and between
Aptitude and all Achievement measures were significant in the predicted
direction, at both age levels. The relationships between Aptitude and
Achievement were not studied in Stage I, thus there were more signifi-
cant differences present in Stage III.

Since all correlations were significant at both age levels and in
both Stage I end Stage III, there are no differences of note to discuss.

The highest correlations at age ten in both Stages I and 1II were
those between GPA and Reading Achievement (.50 in Stage I and .55 in
Stage III). The same correlation at age fourteen was much greater in
Stage I than in Stage III (.65 in Stage I and .39 in Stage III).

The largest discrepancy between the ten-year-old and the fourteen-
year-old sample, in both Stage I and Stage III, lies in the relation-
ship between Reading scores and GPA. The variables which correlated
most poorly in both stages were Mathematics with GPA, at both age
levels. Reading Achievement appears, in both Stage I and Stage III to
be the best predictor of classroom grades.

In general it may be concluded that the hypothesis was completely
confirmed at both age levels in both Stages I and III.

Hypothesis 2: There will be positive relationships among the
Achievement and the Peer BRS Criterion measures.

The hypothesis was completely confirmed at both age levels in both
stages with one exception concerning the variables Aggression in Stage
I and Anxiety in Scage III. In both studies only few correlations did
not reach significance.

In Stage I the correlations ranged between .10 (GPA with Aggression)
and .69 (GPA with Academic Task Achievement), in Stage III they ranged
between .14 (GPA with IPR) and .55 (GPA with Academic Task Achievement).

There were no BRS Total scores in Stage III, but in Stage I the

relationship between BRS Total scores and GPA was quite high (.66) at
age ten, and non significant at age fourteen.
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Summary and Interpretations

Both studies indicate that Reading Achievement is a better pre-
dictor of GPA than Math. Most BRS items appear to be also good
predictors of Grade Point Average at both age levels. In Stage I,

Academic Task Achievement, BRS Total, Authority, Aggression and
Anxiety were highly correlated with teachers' grades for the ten-
year-olds. In Stage III, for both age levels, almost all classroom
behaviors being rated by the peers were also related to those be-
haviors used by the teachers in evaluating the child's school perform-
ance. It is interesting to note here that the only BRS items not
consistently correlated with CPA (and other Achievement measures) are
those items which are related most indirectly to academic performance
(i.e., Anxiety control, Aggression and general Self-Assertiveness).

PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among
the Intrinsic Occupational Values.

The hypothesis does not work well; in both Stages I and III there
were many negative correlations.

Hypothesis 4: There will be positive relationships among the
Extrinsic Occupational Values.

The hypothesis does not work well; in both stages there is a
remarkable number of negative correlations.

Hypothesis 5: There will be negative relationships among the
Intrinsic and Extrinsic Values.

As was expected, the relationships among the Intrinsic and Extrinsic
Occupational values are negative. The two studies presented more
similar results in the expected direction. There was a similarity
between the two studies con-erning the relationships between Manage-
ment and Economic Returns, which are related positively for both age
levels.

Very large and negative, as expected, are the correlations between
Total Intrinsic and Total Extrinsic values (-1.0, -.64 in Stage I and
-1.0, -1.0 in Stage III). These were an artifact, however.

Thus, although the internal reliability of either the "Intrinsic" or
"Extrinsic" cluster is probably too low to regard these as psycho-
metrically usable dimensions with the Italian children, a factor
analysis of the fifteen items is indicated, to determine which values,
if any, these children do systematically view as related.
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Hypothesis 6: There will be positive relationships among the
status level measures of the Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration measures.

As was expected, the relationships among the three status level
measures are very large and positive at both age levels ranking between

.28 and .67.

In Stage I the hypothesis was confirmed with correlations ranking
between .30 and .66.

In both stages and for both age levels the strongest relationship
was that one between Occupational Aspiration and Occupational Expecta-
tion. The lowest correlation, in both studies, was that one between
Educational Aspiration and Occupational Aspiration.

Hypothesis 7: There will be a positive relations.hip between
the two Occupational Interest Discrepancy measures.

The correlation between the two Occupational Interest Discrepancy
measures was significant in the expected direction.

Due to the lack of some Occupational Interest items in Stage III
and different scoring systems used in Stage I and Sta III we cannot

compare the results of the data, relating to Hypothesis 7, of the two

sti'dies.

Summary and Interpretation

The conceptual distinction between Extrinsic and Intrincis values
within the occupational motivations does not seem to be available if
we take into consideration the results of the data relating to Hypoth-
eses 4 and 5. There is probably an interchange of extrinsic elements
in the Intrinsic Occupational values and vice versa so the distinc-
tion between Extrinsic and Intrinsic does not work well.

Stage I results were similar and we proposed to cut off such
distinction in Stage I Intra-Country Report of Significant Correlations.

Hypothesis 8: There will be positive relationships among the
SAI Good Coping measures across the five behavior
areas.

The relationships among the SAI Good Coping measures across the five
behavior areas were large and significant in the expected direction.
Furthermore, the hypothesis appears to be strongly supported, at both
age levels, as far as SAI Total scores are concerned.
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Due to the different scoring systems used in Stage I and Stage III
we cannot compare the two studies' results.

Hypothesis 9: There will be positive relationships among the
Views of Life "Active" Response measures across
the twenty subsyndromes plus the Total Score.

The hypothesis was poorly supported. Only few correlations were
significant in the expected direction and the rank of the correlations
was very low.

Hypotnesis 10: There will be positive relationships among the
measures of the same Sentence Completion Coping
Style variables across the different behavior areas.

The hypothesis was very weakly supported. The number and consistancy

of the significant relationship was not very relevant.

The Total Stance score was largely defined by Stance in the different

behavior areas. The same kind of results were found in Stage I data;

few significant positive relationships and low rank of correlations,
except for Total Stance score, which also appeared to be largely

defined by Stance in the different areas.

Hypothesis 11: There will be positive relationships among the
measures of the same Sentence Completion Coping
Style variables across different behavior areas.

The hypothesis seems to be fairly well confirmed in Stage III data.
The correlations among the Engagement measures in the five areas were
generally low, ranking between .15 and .31. In Stage I the hypothesis

was poorly supported. Totals: both the ten- and the fourteen-year-old
samples snowed a strong correlation between the different Engagement
scores and the Total Engagement score.

The Total Engagement scores seem to be largely defined by Engage-

ment in the Task Achievement behavior area, followed by Interpersonal
Relations, Anxiety, Authority, and Aggression. On the whole, Total

Score relationships with the Engagement scores were quite similar in

stage I.

In conclusion, except for the number and strength of correlations,
the weighing of the phenomenon is quite similar in the two studies.



Hypothesis 12: There will be positive relationships among the
measures of the same Sentence Completion Coping
Style variables across different behavior areas.

The hypothesis was quite well confirmed, at age ten more Clan at
age fourteen. The strength of correlations was generally low, ranking
between .14 and .32.

Totals: both the ten- and the fourteen-year-old samples got a strong
correlation between the different Aid/Advice scores and the Total Engage-
ment score. The Total Aid/Advice score seemed to be largely defined by
Aid/Advice in the Aggression area, in the Authority area and in the
Anxiety area, and more poorly by the Aid/Advice in the Interpersonal
Relations and Task Achievement areas.

No comparison is possible with Stage I data as Aid/Advice is a new
variable.

Hypothesis 13: There will be positive relationships among the
measures cf the same Sentence Completion Coping
Style variables across different behavior areas.

The hypothesis was supported fairly well at both age levels.

Most of the correlations among the Coping Effectiveness measures in
the five areas were generally low, ranging between .14 and .35.

The same general situation existed in the previous Stage I Intra-
Country matrix, as well, with a good number of the correlations showing
significant relationships in the expected direction.

Totals: both the ten- and the fourteen-year-old samples showed the
same general relationships between the component Coping Effectiveness
scores and the Total Coping Effectiveness scores. The Total Coping
Effectiveness scores were largely defined by Coping Effectiveness in
the Interpersonal Relations area, in the Authority area and in the
Anxiety area.

In conclusion, the hypothesis was supported at both age levels,
and in both Stage I and Stage III.

Hypothesis 14: There will be a positive relationship among the
Coping Style Dimension Total Scores and Coping
Effectiveness Total Score.

As would be expected, all of the relationships among the Coping Style
Dimension Total scores and Coping Effectiveness Total score were large
and significant in the predicted direction at both age levels. The
relationship between totals was not studied in Stage I, thus there are
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more significant relationships present in Stage III. Since all cor-
relations were significant at both age levels, there are no differences
of note to discuss.

The highest correlations at both age levels were those between Total
Aid/Advice and Total Engagement (.93/.92). The greatest age discrepancy
between Total Coping Effectiveness and Total Engagement: in this case
the relationship was much greater at age ten than at age fourteen.

The strength of correlations was noticeable, ranging between .57
and .93.

Hypothesis 15: There will be positive relationships among the
Sentence Completion Attitude measures and Attitude
Total Score across behavior areas.

In Stage III, only two of the six correlations for both age levels,
among the Sentence Completion Attitude measure scales in four behavior
areas, were significant in the predicted direction.

The hypothesis was more strongly supported in Stage I than in Stage
III. In Stage I, all Attitude scales were positively intercorrelated.

Totals: the Total Attitude scale appeared to be highly defined by
Attitude toward Authority and IPR.

Hypothesis 16: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimension across the different behavior areas and
with the Total Affect scores.

The hypothesis was poorly supported at both age levels. In the

previous analysis of Stage I it seemed to be fairly well supported, even
if the rank of correlations was rather low.

In Stage III the only correlations among the Negative Affect scores
chat reached significance occurred at the ten-year-old level in the
area of IPR-Authority and IPR-Anxiety and at the fourteen-year-old
level in the relationships between Anxiety-IPR and Anxiety-Task Achieve-
ment.

Totals: the Total Negative Affect scores are substantially defined
by Negative Affect in IPR, Luthority, Aggression, Anxiety with a minor
weight of the Task Achievement area.
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Hypothesis 17: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimension across the different behavior areas.

Here we must notice a poor fitting of the hypothesis with low re-
lations in many cases. There were no relations at all for Depressive
Affect in the area of Aggression. The relationship among Depressive
Affect across the different behavior areas was not studied in Stage I
so no confrontation is possible with the previous study.

Totals: the Total Depressive Affect score was well defined by
Depressive Affect-in the five areas, at both age levels, with a higher
weight in the Authority area.

Hypothesis 18: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimension across the different behavior areas.

The hypothesis concerned with Neutral Affect dimension across the
different behavior areas has been supported with a certain number of
positive relationships. All these correlations were low, ranking
between .15 and .27. The strongest reLationship occurred at the ten-
year-old level among the Neutral Affect scores for Authority and IPR
behavior areas.

Totals: the Total Neutral Affect score was strongly defined by
Neutral Affect in the Authority, IPR and Anxiety areas.

Hypothesis 19: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimensions across the different behavior areas.

The hypothesis was not supported by the results: only a few rela-
tions among totals gave some suggestion about the measures of Positive
Affect across the different behavior areas. Stage I correlation coef-
ficients confirmed the poor fitting of the hypothesis.

Hypothesis 20: There will be a positive relationship between the
Total Attitude measure and the Total Positive Affect
measure. There will be negative relationships between
the Total Attitude measure and the Total Hostile and
Depressive Affect measures.

The hypothesis was not supported by the results.
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hypothesis 2i: There will be positive relationships between the

Total Positive Affect measure and the Total

Attitude measure and the Coping Score Totals.
There will be negative relationships between the
total amount of Hostile and Depressive Affect
expressed and the Coping Style and Effectiveness

Total Score.

The hypothesis worked well in the second part concerned with rela-

tionships among total amount of Hostile and Depressive Affect and the

Coping Style and Effectiveness Total Scores. As would be expected,

all of these relationships were large and significant in the predicted

direction at both age levels.

The highest correlations, at both age levels, were those between

Total Coping Effectiveness and Total Hostile Affe:t (-.64, -.58).

The relationships among all these measures were not studied in

Stage I, so no comparison is possible between the two studies.

Summary and Interpretations

In summary it must be stated that of the whole set of hypotheses

concerned with Sentence Completion Coping Style measures across the dif-

ferent behavior areas only Coping Effectiveness measures Showed positive

relationships, as would oe expected. This occurred fairly well at both

age levels and in both Stage I and Stage III.

As far as Sentence Completion Attitude and Affect measures across

five behavior areas are concerned, the formulated hypotheses were weakly

supported, almost in all cases, with some exception for Neutral Affect

dimension. The relationships among all these measures were not studied

in Stage I, so nn comparison was possible between the two studies.

Hypothesis 22: There will be a positive relationship among the

measures of the same Story Completion Coping Style

dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total

Scores for Coping Style and Coping Effectiveness.

The hypothesis did not work well. Out of the twenty-one correla-

tions among the measures of Stance dimension and Coping Effectiveness

scores across the different behavior areas only one was significant in

the predicted direction at the ten-year-old level, and four at the

fourteen-year-old level involving the area of Anxiety (Story Four and

Story Five), Authority and Aggression. The significant correlations
ranged between .16 and .29 with the lowest being that relationship

between Anxiety and Authority.
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The Total Stance score correlated at both age levels with all the
seven stories' behavior areas. Stance was a new dimension intro-
duced in Stage III so no comparison possible with previous hypo-
thesis.

Hypothesis 23: There will be a positive relationship among the
same Story Completion Coping Style dimensions and
Doping Effectiveness scores across the different
behavior areas and with the Total Scores for Coping
Style and Coping Effectiveness .

The hypothesis was poorly supported by the results. Out of the
twenty-one correlations among the measures of Engagement across the dif-
ferent behavior areas only seven were confirmed. The remaining correla-
tions were not significant.

Among the ten-year-old sample there was one significant correlation
in the predicted direction; while at age fourteen there were six
significant correlations. These were, at age ten, the correlations
between Authority and Academic Task Achievement; at age fourteen the
correlations were between Aggression and Authority, Aggression and
Anxiety, Aggression and Nonacademic Task Achievement, Authority and
Anxiety, Anxiety and IPR, Anxiety and Nonacademic Task Achievement.

No correlations were significant at both age levels.

Totals: From the strength of the individual correlations with the
Total scores, it can be observed that Engagement in Anxiety, Aggression,

Academic Task Achievement, and Authority contributed the most to the
Total Engagement score for the ten-year-old level, while at the fourteen-
year-old level the weight of Engagement in the six areas was more
equally distributed. Apparently the Engagement scores in the area of
Aggression, Anxiety (Story Six), Academic Task Achievement and Authority
are more consistently related to the Total Engagement score.

Except for the number of correlations, slightly larger in Stage I,
the two studies showed similar results.

Hypothesis 24: There will be positive relationship's among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
scores for Coping Style and Coping Effectiveness.

Poor fitting of the hypothesis: the relationships among the Initia-
tion measures across the different behavior areas only in few cases
were significant in the predicted direction. In Stage I the hypoth-
esis worked a little better.
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The analysis of Totals showed that Initiation in the areas of

Anxiety, Aggression, Task Achievement and Authority contributed mostly

to the Total Initiation score while IPR contributed the least.

Hypothesis 25: There will be a positive relationship among the
measures of the same Story Completion Coping Style

dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
scores for Coping Style and Coping Effectiveness.

Poor fitting: the hypothesis was supported very poorly, with six

low correlations. Only the analysis of Total gave some suggestion

about the definition of Total Aid/Advice score: the Total Aid/Advice

score was largely defined by Aid/Advice in Aggression, Anxiety (Story

SW, Authority and Academic Task Achievement.

No confrontation was possible with Stage I as Aid/Advice is a new

dimension.

Hypothesis 26: There will be a positive relationship among the
measures of the same Story Completion Coping Style

dimensions ana Coping Effectiveness scores across
the different behavior areas and with Total Scores
for Coping Style and Coping Effectiveness.

The hypothesis was weakly supported. The number and the con-

sistency of the significant correlations was eight out of forty-two,

ranking between .15 and .21.

Three of the ten-year-old correlations and four of the fourteen-year-

old correlations were significant. At both age levels the Story Com-

pletion Solver scores showed a significant relationship between Anxiety

(Story Four) and Anxiety (Story Six).

There were five correlations which were significant at the fourteen-
year-old level and not significant at the ten- year -old level.

Both the ten- and the fourteen-year-old sample showed the same
general relationship between the component "Solver" scores and Total

Solver score. The Total "Solver" score was largely defined by Solver

in the area of Anxiety, Aggression, Academic Task Achievement, and

Authority.

Huothesis 27: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness.
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The hypothesis was very weakly supported. Only six correlations, for
both age levels, were significant in the predicted direction out of the
expected forty-two. From the strength of the individual correlations
with the total scores, it can be observed that Implementation measures
in the areas of Aggression, Authority, Anxiety (Story Six) and Academic
Task Achievement contributed most to the Total Implementation score.
One may conclude that the Total Score only was somewhat representative
of the individual values, but the relationship, though consistent, was
not strong in some areas (IPR, Nonacademic Task Achievement).

In Stage I the hypothesis was confirmed in a better way.

Hypothesis 28: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness.

Out of the forty-two correlations among measures of Outcome and
Coping Effectiveness scores across the different behavior areas sixteen
were significant in the predicted direction. The hypothesis was partly
supported; furthermore, the strength of correlations was very low rang-
ing between .14 and .25.

Among the ten-year-old sample there were seven significant correla-
tions in the predicted direction, while at age fourteen there were nine
significant correlations. There were four correlations which were
significant at both age levels. These were Authority with Anxiety
(Story Six), Authority with Nonacademic Task Achievement, Anxiety (Story
Six) with Academic Task Achievement and IPR with Academic Task Achieve-
ment.

No comparison was possible with Stage I.

Hypothesis 29: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness.

The hypothesis was only weakly supported at both age levels. The

highest correlation was that between Aggression (Evaluation of Outcome)
and Authority (Evaluation of Outcome) At the ten-year-old level (.25).
The significant correlations ranged between .15 and .25, with the lowest
being that relationship between Authority and IPR.

The Total Evaluation of Outcome score was largely defined by the
Evaluation of Outcome in the Authority area (.69/.50).
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Hypothesis 30: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness.

The hypothesis may be considered confirmed almost in the same way,
in the two stages of the study. As would be expected, the relationships
among the measures of Coping Effectiveness across the different behavior
areas were in many cases significant and positive.

There were no differences of note to discuss.

Total Coping Effectiveness score was more largely defined by Coping
Effectiveness in the area of Anxiety (Story Six) than by other measures
of Coping Effectiveness.

Hypothesis 31: There will be a positive relationship among the
measures of the same Story Completion Coping Style
dimensions and Coping Effectiveness scores across
the different behavior areas and with the Total
Scores for Coping Style and Coping Effectiveness.

The hypothesis was supported at both age levels with some exceptions
concerned with measures of Instrumentality in Authority, IPR and Non-

academic Task Achievement.

The analysis of Totals confirmed the greater weight of the area of
Anxiety (Story Six) in the definition of the Total Scores.

Hypothesis 32a: There will be a positive relationship among the
Coping Style dimension Total Scores and Total Coping
Effectiveness.

As was expected, the relationshipsamong the Coping Style dimension
Total Scores and Coping Effectiveness were very large and positive at
both age levels with one exception concerned with Total Response Length
variable. For the ten-year-old group Total Response Length correlated
negatively aad significantly with Total Engagement, Total Initiation,
Total Aid/Advice, Total Solver and Total Implementation.

For the fourteen-year-old group there were no significant correla-
tions between Total Response Length and five of the Total Coping
Effectiveness dimension Total scores. There was no other large dis-
crepancy between the ten-year-old and the fourteen-year-old samp:1.e. The

strength of relationships was very high on the whole.
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Hypothesis 32b: There will be a positive relationship among the
Coping Style dimension Total Scores and Total
Coping Effectiveness.

The hypothesis was well supported except for the relationships be-
tween Total Response Length and Total Outcome and the one between Total
Response Length and Total Coping Effectiveness. These correlations were
significant but not in the expected direction for the ten-year-old
sample, while at the fourteen-year-old level there were no significant
relationships at all.

In conclusion the hypothesis was well supported by the results and
the rank of correlations was rather high.

Hypothesis 33: There will be a positive relationship among Length
of Response across all behavior areas.

As was expected, the relationships among Length of Response across
all behavior areas were very large and positive at both age levels.

No large discrepancy between the ten-year-old and the fourteen-year-
old sample lies in the relationships. The Length of Response, for both
age groups, correlated very strongly across all behavior areas, ranging
between .76 and .85.

Hypothesis 34: There will be a positive relationship among the
measures of the same Story Completion Affect
dimension across the different behavior areas.

The hypothesis was weakly supported by the results at both age levels.
In both age groups there were very few and weak relationships among the
measures of Positive Affect Hero across the different behavior areas.
The Total Positive Affect was largely defined by Academic Task Achieve-
ment and IPR at both age levels, followed by Anxiety (Story Four) and
Nonacademic Task Achievement, and least defined by Anxiety (Story Six)
and Aggression.

Hypothesis 35: There will be a positive relationship among the
measures of the same Story Completion Affect dimension
across the different behavior areas.

As was expected most of the relationships were significant in the
expected direction at both age levels with some discrepancy between the
two age groups.

Total Negative Affect Hero correlated very strongly across the dif-
ferent behavior areas, particularly in IPR, Authority and Anxiety at
the ten-year-old level, and in Nonacademic Task Achievement, Anxiety,
Academic Task Achievement at the fourteen-year-old level.
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Hypothesis 36: There will be a positive relationship among the
measures of the same Story Completion Affect
dimension across the different behavior areas.

The hypothesis fits fairly well at both age levels. The largest
discrepancy between the ten-year-olds and the fourteen-year-olds was in
the relationship between Total Affect and Anxiety (.58 for the ten -yea : -

olds and no significant relationship for the fourteen-year-olds).

Hypothesis 37: There will be a positive relationship among the
Story Completion Total Positive Affect measures
and the Total Coping Style measures. There will be
a negative relationship among the Story Completion
Negative Affect measures and the Total Coping Style
measures.

The hypothesis was partially supported in the first part (positive
_:elationships among the Story Completion Total Positive Affect me.7sures
and Total Coping Style measures) and completely supported in the second
part (negative relationships among the Story Completion Negative Affect
and Total Coping Style measures). Most of the correlations among the
Total Affect and Total Coping Style measures were low, ranging between
.14 and .39.

There were many discrepancies of note between the two age groups.

Hypothesis 38: There will be positive relationships between
Length of Response and Coping Effectiveness
scores for each story.

The hypothesis was not supported by the fourteen-year-old level
results and weakly supported by the ten-year-old level results. The

only good fitting of hypothesis was noticed in Story Three Coping Ef-
fectiveness variable for the older age group.

Summary and Interpretations

The relationships among .leasures of the same Story Completion Coping
Style dimensions across the different behavior areas were not largely
confirmed on the whole. Some of these dimensions such as Solver, Out-
come, Evaluation of Outcome were weakly related in the expected direc-
tion, and the only hypothesis working well was that concerned with
Coping Effectiveness.

The relationships among the Coping Style dimension Total Scores and
Coping Effectiveness measures were large and positive in the expected
direction so in this case the formulated hypotheses were working very
well.
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It is very interesting to note that Response Length was correlated
negatively with all Coping Style dimension measures and also that
relationships among Response Length measures across all behavior areas
were large and positive, as was expected.

Furthermore, the relationships between Response Length and Coping
Effectiveness scores for each story were negative confirming the
previous results of Analysis and not confirming the hypotheses that
probably did not fit well.

Hypothesis 39: There will be positive relationships among measures
of the same Coping Style dimensions and Coping
Effectiveness measures in the same behavior areas
across the two projective instruments as well as
positive relationships with the Total Scores.

The hypothesis fits poorly. There were few positive relationships
among measures of Stance across the two projective instruments, and also
a negative correlation (that one between Sentence Authority and Story
One, Academic Task Achievement).

Hypothesis 40: Thee wi3l be positive relationships among measures
of the same Coping Style construct in the same behavior
areas across the two projective instruments.

The hypothesis was supported very weakly in both Stage I and Stage
III and for both age groups. There were few low rank correlations in
the measures of Engagement in the same behavicm areas across the two
projective instruments.

Hypothesis 41: There will be positive relationships among measures
of the same Coping Style construct in the same behavior
areas across the two projective instruments.

The hypotnesis was not supported by the results: only three positive
correlations out of the forty correlations expected.

Hypothesis 42: There will be positive relationships among measures
of the same Coping Style construct in the same behavior
areas across the two projective instruments.

The hypothesis was very weakly supported in Stage III, while in
Stage I the same hypothesis was partially confirmed.

Hypothesis 43a: The Story Completion Positive Affect measures
will be positively related to the Sentence Com-
pletion Positive Affect measures of the same
behavior area.

The hypothesis was not supported by the results.
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Hypothesis 43b: The Story Completion Positive Affect measures
will be negatively related to the Sentence Com-
pletion Hostile and Depressive Affect measures
of the same behavior area.

The hypothesis was not supported by the results

Hypothesis 43c: The Story Completion Negative Affect measures
will be negatively related to Sentence Positive
Affect measures of the same behavior area.

The hypothesis was not supported by the results.

Hypothesis 43d: The Story Completion Negatiie Affect measures
will be positively related to Sentence Hostile
and Depressive Affect measures of the same

behavior area.

The hypothesis was not supported by the results.

Summary and Interpretations

The hypotheses concerning relationships among measures of the same
Coping Style dimensions and Coping Effectiveness measures in all
behavior areas across the two projective instruments, Sentence Comple-
tion and Story Completion, as well as relationships among Affect
measures in the same two instruments, did not fit on the whole. The

same results we noticed in some Stage I hypotheses where the com-

parison was possible. The significaut relationships were few and low,

not sufficient for accepting the whole set of hypotheses at both age

levels.

Hypothesis 44a: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior

areas. Task Achievement.

The hypothesis fits for the ten-year-old group with low-ranged cor-
relations. The strongest correlations were those between Total SAI
Score and Task Achievement Engagement, and between Total SAI score and

Total Aid/Advice score.

At the fourteen-year-old level there was only one correlation sig-
nificant in the expected direction (Total Stance x Total SAI score).
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Hypothesis 44b: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. IPR.

The hypothesis was very weakly supported. The number and con-
stancy of the significant relationships w.ls very poor. Furthermore,
there were large discrepancies between the two age groups. No com-
parison was possible with Stage I data since new scoring dimensions
were iatroduced in Stage III analysis.

Hypothesis 44c: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. Authority.

The hypothesis was very weakly supported: no correlations in more
cases at the fourteen-year-old level. For the ten-year-old children
the hypothesis was supported fairly well with good range relation-
ships in some cases.

Hypothesis 44d: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. Anxiety.

The hypothesis must be rejected.

Hypothesis 44e: The Sentence Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. Aggression.

The hypothesis was poorly supported at the ten-year-old level as far
as Total Coping Style dimensions were concerned.

Hypothesis 45a: The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. Academic Task Achievement.

The hypothesis must be rejected.

Hypothesis 45b: The Story Completion measures of Coping Style
dimensions will be positively related to the SAI
Good Coping measures in the five different behavior
areas. IPR.

The hypothesis must be rejected.
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Hypothesis 45c: The Story Completion measures of Coping Style

dimensions will be positively related to the SAI
Good Coping measures in the five different behavior

areas. Aggression.

At the fourteen-year-old level Story Completion Aggression Coping

Styles were related significantly in the expected direction with SAI

Good Coping measures. The ranks of correlations above mentioned were

rather low (between .14 and .24).

Hypothesis 45d: The Story Completion measures of Coping Style

dimensions will be positively related to the SAI

Good Coping measures in the five different behavior

areas. Anxiety, story Four.

Only four of the one hundred eight correlations expected between

Story Completion Anxiety Coping Styles and SAI Good Coping measures

were significant and positive. The hypothesis must be rejected.

Hypothesis 45e: The Story Completion measures of Coping Style

dimensions will be positively related to the SAI
Good Coping measures in the five different behavior

areas. Authority.

The hypothesis fits only in a very small number of relationships:

eight of the seventy-two correlations for both age levels among Story

Completion Authority Coping Styles and SAI Good Coping measures were

significant in the expected direction. The eight correlations here

considered were rather low, being comprehended between .14 and .21.

The hypothesis must be rejected.

Hypothesis 45f: The Story Completion measures of Coping Style

dimensions will be positively related to the SAI

Good Coping measures in the five different behavior

areas. Anxiety, Story Six.

The hypothesis was supported by a very small number of positive cor-

relations between Story Completion Anxiety Coping Styles and SAI Good

Coping measures.

Hypothesis 45g: The Story Completion measures of Coping Style

dimensions will be positively related to the SAI

Good Coping measures in the five different behavior

areas. ,lonacacemic Task Achievement.

The hypothesis fits only for a very small number of relationships

between Story Completion Nonacademic Task Achievement Coping Styles

anu SAI Good Coping measures.
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Summary and Interpretations

Out of the whole set of hypotheses concerned with relationships
among Coping Style measures in the different behavior areas of the two
projective instruments and SAI Good Coping measures only a few number
were supported by the results.

For the Sentence Completion variables we have some results of note
at the ten-year-old level and in some of the behavior areas,such as
Authority and Anxiety, in which the hypotheses of positive relationship
among Coping Style measures and SAI Good Coping measures may be con-
firmed.

At the fourteen-year-old level only in the area of Aggression the
same hypothesis fits well.

As far as relationships between Sentence Coping Effectiveness and SAI
Good Coping for the ten-year-old only we have some positive correlations
in the expected direction in the area of Authority and in the area of
Task Achievement. At the fourteen-year-old level we have a poor fitting
of the hypothesis so ho comments of note can be made.

Out of the hypotheses concerned with relationships between SAI Good
Coping and Affect measures, from Story and Sentence Completion, only
for Depressive and .Hostile measures were there good fittings and then
only at the ten-year-old level.

It might be stated that for the younger childrei there was a stronger
inference of Affect on Good Coping whereas the older children knew
better ho,; to handle Depressive and Hostile Affects and neutralized
their inferences over the coping behavior.

Hypothesis 46: The Sentence Completion measures of Coping
Effectiveness will be positively related to the
SAI Good Coping measures in the same behavior areas.

Here most of the relationships among Sentence Coping Effectiveness
measures and SAI Good Coping measures were large and positive in the
expected direction. The hypothesis was supported fairly well for the
two age groups.

No confrontation was possible with Stage I data since scoring
dimensions were not the same in the two studies.
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Hypothesis 47: Story Completion measures of Coping Effectiveness
will be positively related to the SAI Good Coping

measures in the same behavior areas.

Only at the fourteen-year-old level we found some significant re-
lationships between Story Completion measures of Coping Effectiveness

and SAI Good Coping measures.

At the ten-year-old level there was one positive correlation between

SAI Authority Good Coping measure and Coping Effectiveness in Anxiety

and one negative relationship between SAI IPR and Adacemic Task Achieve-

ment.

Hypothesis 48a: The SAI rood Coping scores wilt be positively
related with the Story Completion Posicive Affect

measures.

The hypothesis did not work well. In most cases the SAI Good Coping

scores were related negatively with Story Completion Positive Affect

measures.

Hypothesis 48b: The SAI Good Coping scores wi1.1 be negatively
related with the Story Completion Negative Affect

measures.

There were very few significant relations. The hypothesis must there-

fore be rejected.

Hypothesis 49a: The SAI Good Coping scores will be positively
related with the Sentence Completion Positive

Affect measures.

SAI Good Coping scores were relatively weakly correlated with Sentence

Completion Positive Affect measures, but in most cases these relation-

ships were negative, and not positive as would be expected. The sig-

nificant negative correlations among SAT Good Coping and Positive Affect

in Anxiety for the ten-year-olds seemed to be a very interesting result.

Hypothesis 49b: The SAI Good Ccping scores will be negatively
related with the Sentence Completion Hostile and
Depressive measures.

The hypothesis was supported fairl; well: all the significant cor-

relations were in the expected direction. At the age of ten the Sentence

Completion Hostile arm Depressive measures showed a significant number
of negative relationships with SAI Good Coping in Aggression and with

SAI Good Coding in Authority. There w re many discrepancies between

the two age groups.
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Hypothesis 50: The Occupational Values Intrinsic measures
will be positively related with the Sentence
and Story Total Coping dimension measures.

The hypothesis was poorly supported. Out of the one hundred thirty-
five correlations among the "Intrinsic Values" and Total Coping
dimensions from Sentence and Story, only thirteen were significant.
However out of these thirteen only six were significant in the pre-
dicted direction: the remaining significant correlations were signifi-
cant in the opposite direction from that predicted.

In Stage I the hypothesis worked almost in the same way.

Hypothesis 51: The Occupational Values Intrinsic measures
will be positively related with the SAI Good
Coping measures.

There was a weak number of positive relationships between the Occupa-
tional Values "Intrinsic" measures and SAI "Good Coping" measures. At

both age levels no relationships lie in Management, Creativity and
Variety with SAI Good Coping. Furthermore, Independence correlations
with SAI Good Coping were significant in the opposite direction from
that predicted.

Hypothesis 52: The Occupational Values Intrinsic measures
will be negatively related with Views of Life
Active Response measures.

There was a poor fit between hypothesis and data.

Hypothesis 53: The Occupational Values Intrinsic measures will
be positively related with the Story Total Positive
Affect measure and the Sentence Total Positive
Affect measures.

There was clearly not a good fit between hypothesis and data.

Hypothesis 54: The Occupational Values Intrinsic measures will
be negatively related with Sentence Total Hostile
and Depressive Affect and with the Story Completion
Total Negative Affect.

There was a poor fit between hypothesis and data.

Hypothesis 55: The Occupational Values Extrinsic measures will
be negatively related with the Sentence and Story
Total Coping dimension measures.

There was not a good fit between hypothesis and data.

In Stage I the hypothesis was weakly supported.
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Hypothesis 56: The Occupational Values Extrinsic measure will
be negatively related with the SAI Good Coring

measures.

The hypothesis was weakly confirmed. Out of the forty-eight cor-
relations among Extrinsic Occupational Values and SAI Good Coping

measures ten were significant in the predicted direction.

Among the ten-year-old sample there were four significant correla-
tions, in the predicted direction, while at age fourteen there were

six significant correlations. There were two correlations which were

significant at both age levels. These were: SAI Aggression with

Economic Returns and SAI IPR with Total Occupational Values Extrinsic.
In addition, at both age levels, there were no significant correla-

tions among SAI Good Coping measures and two of the Extrinsic values,

Success and Security. The significant correlations ranged between

-.14 and -.20.

In conclusion the hypothesis must be rejected.

Hypothesis 57: The Occupational Values Extrinsic measures will
be negatively related with activemeasur?s of
Views of Life.

Very light fit. The hypothesis did not work well. There was a

weak number of significant relationships in the expected direction.

Hypothesis 58: The Occupational Values Extrinsic measures will
be negatively related with the Story Total Positive
Affect measure and the Sentence Total Positive

Affect measure.

The hypothesis was poorly supported. Out of the sixteen correla-

tions among the Extrinsic values and Total Positive Affect measures,
two were significant in the predicted direction.

The remaining fourteen did not reacn significance. The two signifi-

cant correlations were concerned with ten-year-old level only and lie

in the relationships among (1) Total Positive Affect and Security, and

K2) Total Positive Affect and Economic Returns.

The hypothesis must therefore be rejected.
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Hypothesis 59: The Occupational Values Extrinsic measures will
be positively related with Sentence Completion
Total Hostile and Total Depressive Affect Measures
and the Story Completion Total Negative Affect.

There was a very poor fit between hypothesis and data.

Summary and Interpretations

The hypotheses concerned with the relationships among the Occupa-
tional Values Intrinsic and Extrinsic measures and Coping dimension
measures from Story and Sentence Completion did not work well. Cor-
relations at both age levels indicated that the Occupational Values
were not consistently related to other variables, as well as to the
Total Score.

The same occurred in the relationships among these values and Views
of Life Active Response measures, and SAI Good Coping measures.

The concept of Intrinsic aria Extrinsic values appear to require
further investigation and clarification. It may be that, in theory,

these fifteen values do hold something in common which is defined by
the concept Intrinsic or Extrinsic values. However in practice,
one must question the statements themselves in the instrument as to
whether or not they actually represent the "value" in question.

The fact that the wording of the statements was not simplified so
that a nine to ten-year-old could understand the language, and hope-
fully, the concept, may have resulted that the concept was not clearly
or generally understood by the sample in question. Evidently these
values' distinctions were invalid, thus we found a large number of

significant cu-relations in the opposite sense from that expected,
and in many cases no significant correlations at all.

Hypothesis 60: The status level measures of Occupational
Aspiration, Occupational Expectation, and Edu-
cational Aspiration will be negatively related
with the Story Total Coping Dimension measures.

Few relations in the expected direction were supporting this hypoth-
esis. Some of the Total Coping dimension measures had no significant
relations at all with the Occupational Interest measures. Those were:
Engagement, Initiation, Solver, Implementation and Total Coping Ef-
fectiveness. Thus the hypothesis must be rejected.
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Hypothesis 61: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Sentence Total
Coping dimension measures.

The hypothesis fits well. In Stage I it was less supported by the

results. In both Stage I and Stage III there were no significant
relationships among Engagement and Occupational Interests variables,
and also in both stages the strength of relationships was not high,
ranging between -.14 and -.21 in Stage III and between -.10 and -.15 in

Stage I.

Hypothesis 62: The status level measures cf Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the SAI Good Coping
measures.

The hypothesis did not work well. Only three relationships out of

the eighteen expected were significant and negative. The remaining

fifteen were not significant.

Hypothesis 63: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Active Response
measures of the Views of Life.

Out of the sixty correlations among the Occupational Interests
variables and Views of Life variables, only thirteen were significant

in the predicted direction. The remaining correlations were not sig-

nificant with one exception, the relation between Educational Aspira-
tion and Competion/Cooperation which was significant in the opposite

direction from that predicted.

The hypothesis must therefore be rejected.

Hypothesis 64: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Completion
Total Positive Affect measure and the Sentence

Completion Total Positive Affect measures.

The hypothesis was not supported by the results.

Hypothesis 65: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be positively related with the Sentence Completion
Total Hostile and Depressive Affect measures, and the
Story Completion Total Negative Affect measure.
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The hypothesis was not supported by the results. Only one correla-
tion was significant in the expected direction. That was between
Occupational Aspiration and Total Story Negative Affect for ten-year-
olds (.20).

Summary and Interpretations

In summary it may be observed that the set of hypotheses concerned
with the relationships among the status level measures (Occupational
Aspiration, Occupational Expectation and Educational Aspiration) from
the Occupational Interests Inventory and the Total Coping dimension
measures from the projective instruments (Story, Sentence, SAI, and
Views of Life) were supported only weakly at both age levels. The
highest correlation observed was.21, while the lowest was .14. It may
be readily concluded from this evidence that the above hypotheses were
only weakly verified.

Hypothesis 92: There will-be a positive relationship among the
Parent/Child Interaction items of the Sentence
Completion Instrument.

As was expected, the relationships among the Parent/Child Interaction
items of the Sentence Completion were in most cases very large and
posicive.

ln both age groups, there were very strong relationships between
Self-Concept and Mother Interaction (.79 for the ten-year-olds and .72
for the fourteen-year-olds) and the Self-Concept and Father Interaction
scores (.75 for the ten-year-olds and .65 for the fourteen-year-olds).

The largest discrepancy between the ten-year-old and the fourteen-
year-oid sample lies in the relations lip between Mother Interaction and
Father Interaction. At the ten-year-old level, there was a .54 correla-
tion between the two variables; whereas at the fourteen-year-old level,
the correlation was only.25. The lowest correlation was that between
Self-Concept and Parent/Child Interaction.

The hypothesis was weakly supported in Stage I.

Hypothesis 93: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence Com-
pletion and the Authority Attitude, Coping Style,
Coping Effectiveness a' Positive Affect measures
of the Sentence Completion instrument.

The hypothesis was not supported by the results.
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Hypothesis 94: There will be a negative relationship between
the Parent/Child Interaction items of the Sentence
Completion and both Authority Hostile and Depressive
Affect measures.

The hypothesis did not fit.

Hypothesis 95: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Total Attitude, Coping Style,
Coping Effectiveness, and Positive Affect measures
of the Sentence Completion instrument.

There was not a very good confirmation of the hypothesis. Out of

twenty-four correlations expected, only eight were significant and
positive, five for the fourteen-year-old sample and the remaining three
for the ten-year-old sample

I Stage I, also, the hypothesis was weakly confirmed.

Hypothesis 96: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and both the Total Hostile and Total
Depressive Affect measures of the Sentence Completion.

There was a poor fit between hypothesis and data. No confrontation
was possible with Stage I results as the scoring dimensions were
changed in Stage III.

Hypothesis 97: There will be a positive relationship between
the Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness,
and Positive Affect scale scores from Story Five
concerning Authority relations.

The only significant results shown by this hypothesis seemed to be
the relationships in the expected direction between Mother Interaction
and Coping Style Effect and Positive Affect at the fourteen-year-old
level.

Hypothesis 98: There will be a uegative relationship between
the Parent/Child Interaction scores of the Sentence
Completion and the Negative Affect measure from
Story Five concerning Authority relations.

The hypothesis was not supported by the results of the data relating
to this hypothesis which consist,:d in only one correlation in the
opposite direction from that expected.
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Hypothesis 99a: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale scores
from Story Four, since (though classified as
Anxiety Story), it concerns parental relations.

There was not a confirmation of hypothesis. Out of the forty-four
correlations expected only three were significant in the expected
direction.

Hypothesis 99b: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale scores
from Story Six, since (though classified as
Anxiety Story), it concerns parental relations.

The hypothesis was supported. At the ten-year-old level there was
a positive relationship between the Mother/Child and Father/Child
Interaction scores, many of the Coping Style scores, and Coping Ef-
fectiveness. It was interesting to notice that the relationship of the
Father Interaction score with Coping Effectiveness changed from a
positive correlation at ten to no correlation at fourteen. The relation-
ship of the Mother Interaction score with Coping Effectiveness showed
the same decrease from ten to fourteen.

Hypothesis 100: There will be a negative relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Negative Affect
measures from both Stories Four and Six.

There was only a poor relationship between the Parent/Child Inter-
action an4 Negative Affect measures.

Hypothesis 101: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the Total scores for Coping Style,
Coping Effectiveness, and Positive Affect from
the Story Completion.

The hypothesis was not supported by the results.

Hypothesis 102: There will be a negative relationship between

the Parent/Child Interaction items of the Sentence
Completion and the Total score for Negative Affect
from the Story Completion.

The hypothesis was weakly supported by only one significant rela-
tionship out of the four expected.
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Hypothesis 103: There will be a positive relationship between
the Parent/Child Interaction items c'f the Sentence

Completion and the "Good Coping" score for the
Authority areas as well as the Total "Good Coping"

score.

There was a fairly good fitting of the hypothesis at the ten-year-

old level.

Hypothesis 104; There will be a positive relationship between
the Father/Child T. .eraction item from the Sentence

Completion and the Occupational Value: "Follow Father".

The hypothesis was supported at the fourteen-year-old level by a
.20 correlation between Occupational Value "Follow Father" and Father/

Child Interaction from Sentence.

Hypothesis 105: There will be a positive relationship between
the Parent /Child Interaction items of the Sentence
Completion and the Intrinsic Occupational Values.

The hypothesis was not supported. We must notice once again that
the distinction Intrinsic/Extrinsic values did not work well.

Hypothesis 106: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Extrinsic Occupational Values.

The hypothesis was not supported by the results.

Expotftesis 107; There will be a negative relationship between
the Father/Child Interaction item from the Sentence
Completion and the discrepancy score Li.Lmeen the
Father's Occupation and the Child's Aspirations.

The hypothesis was not supported by the results. No relationship

lies in Father/Child Interaction and Occupational Interests discrepancy
between Father's Occupation and Child's Aspiration.

Hypothesis 10h: There will be a positive correlation between the
Parent/Child Interaction items from the Sentence
Completion and all Views of Life subscales plus the

Total scores.

There wad a close to good confirmation of hypothesis. All the cor-

relations we had were in the expected direction. There was no relation-

ship between Mother Interaction and all Views of Life scales.



PREDICTOR-CRITERION RELATIONSHIPS

Hypothesis 66: There will be positive relationships between the
Intrinsic Occupational Values and the Criterion
measures.

The hypothesis was weakly supported. Some of the Intrinsic values,
such as Esthetics, Self-Satisfaction, Variety, had no significant
relationships with Criterion measures. Management was related signifi-
cantly in the opposite direction from that predicted with Criterion
easures. There were no relationships in most cases. The hypothesis
must therefore be rejected.

Hypothesis 67: There will be negative relationships between
the Extrinsic Occupational Values and the Criterion
measures.

The hypothesis was poorly supported. The results showed that most
of the Extrinsic Occupational Values were not at all correlated with
Criterion measures, and that some of these values were correlated in
the opposite direction from that predicted (for example the "Follow
Father" value).

The hypothesis can therefore not be confirmed.

Hypothesis 68: There will be negat-e relationships between the
status levels of Occupational Aspiration, Occupational
Expcctation, and Educational Aspiration and the
Criterion measures.

As would be expected, the relationships among the three Occupational
Interests measures and the Criterion measures were very large and
negative at both age levels. In the fourteen-year-old group, there
was a strong relationship between Achievement Reading and Occupational
Expectation (-.49) and also the Achievement Reading and Educational
Aspiration scores. At the ten - year -c.ld level there was a strong rela-
tionship between GPA and Occupational Expectation ( .37) and the GPA
and Educational Aspiration scores (-.43).

The largest discrepancy between the ten-year-old and the fourteen-
year-old samples lies in the correlati:ms between the first two Occupa-
tional Interests measures and the Criterion measures. At the ten-year-
old level there were eighteen correlations between these two orders of
variables, whereas at the fourteen-year-old level the significant cor-
relations were four. The same number of correlations for the two age
groups may be noticed in the third Occupational Interests variable, that
is Educational Aspirations.
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Hypothesis 69: There will be negative relationships between
the Occupational Interest Discrepancy score and

the Criterion measures.

The hypothesis was partially supported by the results.

Hypothesis 70: There will be a positive relationship between
the SAI Good Coping measures and the Criterion
measures.

There was a poor fit between hypothesis and data.

Hypothesis 71: There will be a positive relationship between
the Views of Life Active Response measures and
the Criterion measures.

There was a poor fit between hypothesis and data.

Hypothesis 72: There will be a positive relationship between
the Criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior.

Few relationships between the Criterion measures and the Sentence
Completion Coping Style variables were significant and positive. The

few significant relationships that existed were at the ten-year-old
level, but there were no relations at all at the fourteen-year-old level.

Hypothesis 73: There will be a positive relationship between
the Criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior.

The hypothesis was weakly supported at the ten-year-ole level and

for two of the Sentence Completion ',Ting Style variables, that is
Anxiety and APR. At the fourteen-year-old level the hypothesis did not

fit well. The hypothesis must therefore be rejected.

Hypothesis 74: There will be a positive relationship between
the Criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior.

There was a very poor fit between hypothesis ana data.

Hypothesis 75: There will be a positive relationship between
the Criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior.
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The hypothesis was partially supported. The significant relation-
ships between the Criterion measures and the Sentence Completion
Coping Style variables in the different areas of behavior were few and
low but positive.

At the Len-year-old level there were nine correlations out of the
sixty .xpected, whereas at the fourteen-year-old level there were only
six significant correlations. In Stage I the hypothesis was more
weakly supported by four significant correlations.

Hypothesis 76: There will be a positive relationship between
the Sentence Completion Attitude measures and
the Criterion measures.

The hypothesis did not work well. There were many correlations
which were significant in the opposite direction from that expected.

Hypothesis 77: There will be a positive relationship between
the Sentence Completion Positive Affect variables
and the Criterion measures.

The hypothesis was partially supported by eight positive relation-
ships out of the sixty expected. There were also two significant
correlations in the opposite direction from that expected.

Hypothesis 78a: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures.

There was not a very good confirmation of the hypothesis. Out of
the thirty-six correlations expected only three were significant and
negative.

Hypothesis 78b: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures.

There was a slight confirmation of the hypothesis at the fourteen-
year-old level and a very poor confirma *.on at the ten-year-old level.
The hypothesis did not work well.

Hypothesis 79: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was not supported by the results. For Stories Three,
Five and Six there were some significant correlations between Stance
and Criterion measures, but these correlations were negative. So the
hypothesis must be rejected.
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Hypothesis 80: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis d-Jd not fit well.

Hypothesis 81: There will be a positive relationship between the
Criterion measures and the Story Completion

Coping Style dimensions.

The hypothesis was not supported by the results.

Hypothesis 82: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was not supported by the results.

Xj- thesis 83: There will be a positive relatioaship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was not supported by the results. The relation-

ships between the Criterion measures and the Story Completion Coping
Style dimension "Solver" were almost all negative.

Hypothesis 84: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was not supported by the results. The relation-

ships between the Criterion measures and the Story Completion Coping
Style dimension "Implementation" were almost all negative.

Hypothesis 85: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was not supported by the results. The relation-

ships between the Criterion measures and the Story Completion Coping
Style dimension "Outcome"were almost all negative.

Hypothesis 86: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was weakly supported. The positive relationships
between the Criterion measures and the Story Completion Coping Style
dimension "Evaluation of Outcome" were very few and low. There were

also a certain number of negative relationships.
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Hypothesis,87: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was not supported by the results. The relationships
between the Criterion measures and the Story Completion Coping Style
dimension "Coping Effectiveness" were almost all negative.

Hypothesis 88: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions.

The hypothesis was weakly supported by the results. The relation-
ships between the Criterion measures and the Story Completion Coping
Style dimension "Instrumentality" were almost all negative with the
exception of Story Seven in which at the ten-year-old level the hypoth-
esis was completely confirmed, whereas at the fourteen-year-old level
there were only negative significant correlations.

Hypothesis 89: There will be a positive relationship between
the Criterion measures and the Story Completion
Positive Affect dimensions.

In general, '.he hypothesis seemed to be supported well, even if the
significant relationships between the Criterion measures and the Story
Completion Positive Affect dimensions were few and low in the expected
direction. Apparently the better relationships were those between BRS
Task Achievement and Aggresstion (Story Three) and between BRS Implemen-
tation and Aggression (Story Three).

Hypothesis 90: There will be a negative relationship between
the Criterion measures and the Story Completion
Negative Affect dimensions.

The relationships between the Criterion measures and the Story Com-
pletion Negative Affect dimensions were not negative as expected. All
the significant correlations (twenty-eighz correlations out of ninety-
six expected) were positive. So there was a contradiction between
hypothesis and data.

Hypothesis 109: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion Instrument and the Aptitude and
Achievement measures.

There was no correlation. The hypothesis cannot be supported.
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Hypothesis 110: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the Authority score of the Peer BRS.

There was a close to good confirmation of the hypothesis at the
fourteen-year-old level.

Hypothesis 111: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the Coping Style dimension scores
from the Peer BRS.

At the fourteen-year-old level two of the twelve expected correla-
tions were positive and significant. These were the relationships
between Total Positive Nomination Implementation and Self-Concept
(.19) and Total Positive Nomination Initiation and also Self-Concept

(.17). There were no good results for the hypothesis at the ten-year-
old level. The hypothesis was weakly supported.
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1 2 3 4

PA41%(.APTITChi MATH
16 14 10 14 14 14 14 14

APTITUDE 38 .30 .39 .40 .43 28

2 MATH .38 .30 .44 .32 .27 .26

3 READING 39 40 .44 .32 .55 .39

GRADE
4 POINT AVERAGE .43 .28 ..17 .26 .55 .39

HYPOTHESIS 2: There will be positive relationships among the achievemeot and the

Peer BRS criterion measures.

INSTRUMENTS: Meth-Reeding-Geed.
Point Average Peer bRS

VARIABLES: Achievement, BIS

5 6 7 8 9 10 11 12 13

BRS 2 175 3 IRS 4 LW, 5 BPS 6 IRS 7

ILIMTION
(PS 8 ARS 9

ACCPESSION

BPS 10

A - TA ALTHOP.TY IPR IMPLEm_NT. SEU-ASS,R SO1VER ANXIETY

10 14 10 .4 10 14 10 14 10 14 10 14 10 14 10 14 10 14

2 MATH .26 .17 .20 .20 .28 16 .17 .30 .28 .15

3 READING .35 .19 .33 .30 .35 1.15 .18 .41 .17 .40 .24 .22

GRADE
4 POINT AVERAGE .44 .55 .39 .45 .37 .14 .46 1.52 .27 .51 .51 .48 .43 .24 .16 -.33

HYPOTHESIS 3: There will be positive relationships among the Intrinsic Occupational Values. INSTRUMENTS: Occupational Values
VARIABLES: Intrinsic Values

14 15 16 17 19 20 21 27

OCC. VAL. OCC. OCC. VAL. OCC. AL. OCC. 17FI. OCC. VAL. OCC. VAL. OCC. VAL.

ALTRUISM ESTHETICS IND'P MANAGE'.7.87 SELF-SAT'S rITEL.STIM CREATIVITY VARIETY

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

14 ALTRUISM -.22 -.28 -.21 .2b .19 .15 .16

15 ESTHETICS -.22 -.17 -.20 -.22 -.20 -.23

16 INDEPENDENCE -.15 -.24 -.14 .15

17 MANAGEMENT -.28 -.21 -.24 -.23 -.25 -.17 -.18

SELF-
19 SATISFACTION .26 .19 -.17 - 20 -.15 -.24 -.23 .30 -.23

INTELLECTUAL
20 STIMULATION .15 .16 -.22 -.20 -.24 -.14 -.25 .30 .32 .19 .34

21 CREATIVITY -.23 .32 .26 .15

27 VARLETY -.23 15 -.17 -.18 .19 .34 .26 .15

TOTAL
29 INTRINSIC .40 .45 29 17 .19 .22 .34 .42 .50 .48 .39 .44 .52

HYPOTHESIS 4: There will te positive relationships among the
Extrinsic Occupational Values.

INSTROONTS: Occupational Values
VARIABLES: Extrinsic Values

18 22 23 24 25 76 28

0,2C. VAL.

SI'CLtS$

OCC. oiC. VAL.

113E'411(.8

OCC . ' 11 . OCC . V%:. 0C'. VAL. OCC. VAL.

CECIRIll cet, . .t.1. St 1:,;01 N :1. 661-40,' IN . ES FOL.FAITER

10 I. 10 10 10 lo 10 14 10 1. 10 14 10 14

18 SUCCESS .18 .29 .34 70 SO -.25 -.14 -.75

22 SECURITY .18 20 -.31 -.16

23 PREfTIGE .29 .34 -.20 -.31 .21 17 -.Y7 -.78 -.16

ECONOMIC'

24 RETURNS .24 .50 .23 .17 -.21 I- -.2.

25 SURROVIIDEAGS -.25 -.43 -.12 -.71 -.28 .02 -.19 -.15

26 ASSOCIATES 14 -.14 :o .8 - 77 28

FOLLOW
26 FATHER -.75 - In - 1n -.18 -.17 ..19

TOTAL
30 EXTRINSIC 70 .31 .7 .'8 Sc 41
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HYPOTHESIS 5: Ln
and

to will be negative relationships among the Intrinsic

Extrinsic Occupational Values.

14 15 16 17 19 20

IYA1UNNTS:
VARIABLES:

21 27

DicupenInnal Values
Intrinsic, Extrinsic

Variables

29

OM VAL. OCC. VAT. (cr. VAI. ore. 7A1 . (01 . VI'. ifi. VA1.

IriLLATIM
iiii% VAT .

iri.AliVnv

(s C. VAT. TOTAL

ALTURIC4 FSMEIICS 11+1W P. MAK/1411..NI SILL -sons VA81EN INTRINSIC

11 14 Ili 14 10 14 10 14 10 14 19 14 to 14 10 14 10 14

IS SUCCESS -.24 -.30 -.23 -.25 .19 - 20 .32 .20 -.31 -.14 -.23 -.25 .44 -.44 .70

22 SECURITY -.20 -.25 .15 -.25 -.24 -.23 -.18 -.31 -.27

23 PRESTIGE -.21 -.26 .16 - 16 -.21 -.36 -.39 -.19 -.27 -.28 -.39

ECONOMIC
24 RETURNS -.41 -.34 -.20 -.17 .24 .26 -.30 .35 -.18 .33 -.19 -.16 -.24 -.43 -.SS 1-.58

25 SURROUNDINGS -.15 .18 -.30 -.23 -.18 .20

26 ASSOCIATES .31 -.17 -.31 .15 -.23 .15

FOLLOW
28 PATHER -.25 -.17 -.17 -.16 -.17 -.30 -.25

TOTAL
30 EXTrINSIC -.40 -.45 -.29 -.17 -.19 -.22 -.34 -.42 -.50 -.48 -.39 -.44 -.52 -1.00 -1.00

HYPOTHESIS 6: There will be positive relationships among the status level measures of
the Occupational Aspiration, Occupational Expectation, Ind Educational

Aspiration measures.

31* 32* 36*

OCC. OCC. INT. OCC. INT.

OCC. AS?. OCC. TX'. ED. ASP.

10 1- 10 14 10 14

OCCUPATIONAL
31 ASPIXATICE .67 .61 .28 .40

OCCUPATIONAL
32 EXPECTATION .67 .61 45 I .50

EDUCATIONAL
36 ASPIRATION .28 .40 .45 .50

Ij

INSTRUMENTS:
VARIABLES:

Occupational Interests
Occupational Aspiration
Occupational Expectation 6
Educational Aspiration

*Remember that these Variables are reversed. Thus.

any correlations involving these Variables, if
positive are actually negative correlations and, if
negative, are actually positive correlations. That

is, the lover the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 7: The:e will be a positive relationship between the two
Occupational Interests discrepancy measures.

EXPECTATION

34 ASPIRATION
OCCUPATION

35 ASPIRATION

34 35

OCC. rKT. OCC. INT.
EX?./ASP. 7CFRSP.
10 14_

33 1 .50

.33 .50I

INSTRUMENTS: Occupational In aaaaa t

VARIABLES: Occupational Interest
Oiscrepancy Measures

HYPOTHESIS 8: There will be positive relationships among the SAI INSTRUMENTS: Social Attitudes Inventory

VARIABLES: SAI Good Coping Measuresgood coping messuns across the five behavior areas.

SAI

CASK

37 38 39 40 41

S5I SAI

A1-1141,1:71'

SAI SAI SAT

TAi< ACI, AccRusrm In ANXIETY

10 14 10 1. 10 14 10 14 10 14

37 ACHIEVEMENT .47 35 .38 .21 .34 .16 .29 .18

38 AUTHORITY .47 .35 .54 .36 .44 .23 .31 .18

39 AGGRESSION .38 .21 .54 .36 .47 .44 .27 .25

INTERPERSONAL

40 RELATIONS .34 .16 .44 .73 .47 .44 .23 .17

41 ANXIETY .29 .18 .31 .28 .27 .25 .23 ..7

TOTAL
42 SCORE .68 .52 .78 1.67 .70 .77 .74 .70 S. .52
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vol vm vol Vbl iii vOl V61 vio__ Y61 VA) VAI v61_ V6I V61 vil v61 .74-_-_ v vol v61

14 14 14 1(. 14 14 14 14 14 14 24 14 14 14 14 )4 14 14 14 14

LOCUS OF

43 CONTROL .14 -.23 .16 -.17 .18

aCAIMMIC
44 LOCUS Of CONT. ,14 .15 All-

.14 .34

AMIN -
45 TRACTION

.20

IMMEDIATE
46 DELAYED .15 .18 -.19 .15 -.22 .25 .37

RATE OF
47 ACTiaR .18

.25 .26 .39

INTRINSIC
48 EXTRINSIC

.15
.33

TASK ACR.

49 IPR 419-
.25 ,I1L

comnTrioN -
50 COOPERATION -.al_ -.15 -.17 -.20 .21 -.14

INDEPENDENT
51 INTERDEPENDENT .16 .15 -.15 .21

,21 .34

EARNED STATUS -

52 BESTOWED STATUS 411L -.17 .21 AL .14 .25

CONFRONT -

....-

53 AVOID
-.20 .23

.31

SELF-INITI.

54 OTHER INITI. .15 .25
.15 .27 42

SELF SOLVER

55 OTHER SOLVER
.16 .14 .17 .27

SEL7-JOINT
56 IKPIIMINTATION-.17

.21 .16 .14 .34

INSTRUMENT -

58 FANTASY
.15 .34

CONT./EXPRESS-
59 EVITY 6 ACCEPT. .25 ,...411.

.19

ACT./PASS.
60 UNDER STRESS .14 .25 .26 -.14 .21 .15 .14 .44

POS./NEG.

__

61 SELF-CONCEPT
.27 17 .14 15 .35

VIEW OF
62 LIFE

.26

TOTAL
63 SCORE ,1.4_ ....Z. .,12. .J11! .39 J-1/.. .25 .34 .25 .31 .42 .27 .34 .34 .19 .44 .15 .16

HYPOTHESIS 10: There will be positive relationships among the measures of the

same Sentence Completion coping style variables across different

behavior sssss .

STANCE
100 AGGRESSION

83 AUTHORITY

92 ANXIETY
INTENPERSONAL

74 RELATIONS
TASK

65 ACHIEVEMENT
TOTAL

109 STANCE

100 83 92 74 65

STANCE STANCE STANCE STANCF STANCE

ACCAZSSIC: ATTMORITY ANXIETY IPR TASK ACM.

10 14 10 14 10 14 10 14 10 14

INSTRUMFISTS: Sentence Compleciau

VARIABLES: Stance 'Across different

behavior sssss

HYPOTHESIS 11: There uill be positive relationships among the measures of the same

Sentence Completion coping style variables across different behavior areas.

ESC-ACM*2NT

101 ACFRID41011

84 ACTRCRITY

91 ANNIFT1

IN-FRT-R..OK1L

7S /MATIONS
TA,N

06 AclitrArmrxr
Toom

lin Eh,MIMINT

101
KM. A. Fmr.--
MX STO40 11...

10 1-

--I' _.21.

R4

F11 1(
Al 11101:1

10

95 75 66

1..... N r FSi Ac.rmrNr FSCACT`TXT FNC.M.,FI,ENT

171.i AC4,

10 14
TA AXE TETA

1. le 1.

tlk

10 11

,16 .11

.16 .15 .15

.15.1'

.11

.lc

, 0A

.15 .1%

..!!')__; 0 -14 V.
:.(!

,

INSTRUMENTS: Sentence Completion

VARIABLES: Engagement across different
behavior areas
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HYPOTHESIS 12: Thor,. will be positive relationships among the masons of the acme

Sentence Completion coping style variables across different behavior areas.

TNSTH1141r11:

VARIABLES:

Sentrnce Completion
AteAdvice accuse
different behavior $$$$$

67 76 85

ii0170.
ANXIETY

94 102

A7D/ADICE AID/auVICE AID ADVICE AID/ADVICE
TASK ACH.

1H,CREI.%10N AUFWMITY IPR

10 14 10 14 10 14 10 14 10 14

AID/ADVICE
67 AGGRESSION .21 .32

76 AUTHORITY .21 .23 .14

85 ANXIETY .32 .23 .15
1111211PERSC641.

94 RELATIONS 4 .15
TASK

102 ACHIEVEIENT
TOTAL

111 AID/ADVICE .6517547. .66 .66 .64 .46 ,48 1 .49 .24

HYPOTHESIS 13: There vill be positive relationships among the measures of the MOO Sentence

Completion coping style variables across different behavior areas.

103 86

COP. EFF. COP. Ely.

PGCRESSION Al:THCAITY

10 14 10 14

COPING EFF. 1

+-103 AGGRESSION

86 AUTHORITY

95 ANXIETY .15 .25 .27

INTiRPERSONAL
77 RELATIONS .14 .23 .35 '4 .26

TAS7
68 ACEILVEMENT .33 I

TOTAL
1

112 COPINC EFF. .42 .47 _.70 1 .59_

. 95
COP. EFF.
ANXIETY
10 14

.15

.25

77

COP. EFF.

IPR
10 14

.14 .23

68

TASK ACK
10 14

.27 .35 .14 .33

.26

.20 I .17

.Al j ,57

.20 Al

H- .14

IIIISTRUMNIS: Sentence Completion

VARIABLES: Coping Effectiveness scrolls

different behavior areas

HYPOTHESIS 14: There will be a positive relationship among the Coping Style
Dimension Total Scores and Coping Effectiveness Total Score.

INSTRUMENTS:
VARIABLES:

Sentence ComPletiON
Coping Style Dieetsion
Total Scorn and Coping

Effectiveness

109

1:0

111

112

TOTAL
STANCE
Taal.
ENGAGE1,ENT

TOTAL
AiDADVICE
TOT%L
COPING EFF.

109 110 111 112

TOTAL TOTAL
ENGAGEhrT

TOTAL TOTAL

STANCE AID/ADVICE
10 14

COP. EFF.

10 14 10 14 10 14

1
1IL 63

1

.78 .74

25±.61

1 .64

t
.93 1 .92 .75 .57

.91 .81 .64_,76
1

+.92

.75 I .57 81 64

HYPOTHESIS IS: There will be positive relationships among the Sentence Completion

attitude measures and Attitude Total Score across behavior

INSTRUMENTS: Sentence Completion

VARIALES: Attitude measures *cross

behavior areas

82 91 73 64

ATTI:UnE ATTITUDE ATTITUDE ATTITUDE

AUTH:RITY ANNIE11 1PX TASK ACM.

10 14 10 I. 10 14 10 14

ATTITUDE
82 AUTHORITY .42 .21 .23

91 AN\IETY
INT:APERSONAL

73 RELATIoNS 42 .21

TASK
64 AC4IEVP.21ENT .23

TOTAL
108 ATTITUDE .83 .79 .23 .25 .70 _,641. .50 .39
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1fAlyJA111111.11(441.1tA..rcoRlip,A11(S._ 111.

16 tn. r, wIll C.
h p,m:tive Pletionehip anong ttu Me 04.r1.11 of tin acme 5.ritelm

nifeLt dimenai/n aroila the different ',cheviot *recto and with the

Tutu. Affkct scores.

INSienN1NIX:

VAN1ARI1S.

Sint4111,c CmplitIon
AffiAL dim.nn1.41

different he-
ll/mho' area.

104 k7

AU140R1TY

96 78

11411.A1F.

69

MOSI

A14111,VADh

4011..A/F.

ANAIRTi

HOST AFF.
TASK ACH,IPR

10 14 10 14 10 14 10 14 10 14

HOST. AFFECT
144 AGGRESSION

87 WTHORITY

96 ANXIETY 21 L,15 .19

INTERPERSONAL
78 RELATIONS .19 .21 .15

TASK
69 ACHIEVEMENT .19

TOTAL HOSTILE
113 AFFECT .61 .58 .54 .53 .53 .69 .54 .32 .19

HYPOTHESIS 17: There will be a positive relationship among the measures of the same INSTRUMENTS: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIABLES: Depressive Affect

105 88 97 79 70

DEPRE AFF. DEPPE.AFF. DEPRE.AFF. DEPRE.AFF. DEPRE,AFL
TASK ACH.AGGRESSION AUTR)RITY ALKIETY IPR

10 14 10 14 10 14 10 14 10 14

DEPRESS. AFF.

AGGRESSICti

88 AUTHORITY .15 .22 .28

97 ANXIETY .15 .21

INTERPERSONAL
79 RELATIONS .19 .22 .21 .20

TASK
70 ACHIEVEMENT .28 .20

TOTAL
114 71ZPRESSIVE .31 .30 .74 .69 .56 .58 .56 .63 .49 .41

HYPOTHESIS 18: There will be a positive relationship among the measures of the ease INSTRUMENTS: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIABLES: Neutral Affect

106

AFF.

AGGRESSION
10 14

89 98 80 71

NETT. AFF NEUT.AFF. NEUT.AFF. NEUT. AFF.

A174.0RITY ANKL:TY IPR TASK ACH.

10 14 10 14 IC 14 10 14

NEUTRAL AFFECT
106 AGGRESSION .17 .17

89 AUTHORITY .17 1 .17 .21 .27 .23

98 ANXIETY
ENT:RPERSONAL

.17

I

.17 .21 I .18 .15 .18

SO RELATIONS .27 .18 .15 .16

TASK
7i ACHIEVEMDT .23, .18 .16

TOTAL
:13 NEUTRAL AFF. .45 547 .70 .66 .58 .59 .65 .54 .48 .37

HYPOTHESIS 19: There will be a positive relationship among the measures of the same INSTRUMENTS: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIABLES: Positive Affect

107

90

99

81

72

116

107 40 99 81 72

POS

ACCRESSION
AFF. POS.AFF. POS.AFF, POS.AFF. POS,AFF.

AIMR0RITY ANXIETY 1PR
IC 14

TASK ACN.

10 14 10 14 10 14 12___a_
POSITIVE AFF.

AGGRESSION

AUTHORITY

ANXIETY
.16

INTERPERSONAL
RELATIONS
TASK
ACHIEVE:1ENT .16

TOTAL
POS. AFFECT .78 .42 .34 .69 .63
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HAIN, TAW'. (4- ' .taitritt%1 collgtiATIINS SlAC? III

nymniesis 20 There will 1.e a vait:ve relatienehip between the Attitude measure

and the Tutel Peitiv, Affect m. n There will h. neeativ. relaciun,hips

between the Total Attitude measure and the Total and Depressive

Affect measures.

113 114 116

TOTAL TOTAL TOTAL

HOSTILE DEPRUSIVE POSITIVE

.0 14 10 14 10 14

TOTAL
_108 ATTITUDE -.29_ .14 I 1-.21

114CTRU1ITITS:
VAIIIALLFS:

Sent.n.:e Completion

T. cal At and

Affect Morsatts

HYPOTHESIS 21: There will be positive relationships between the total Positive
Affect Measure and the Total Attitude measure and the Coping
Score Totals. There will be negative relationships hetween the
total amount of Hnstile and Depressive Affect erpresred and the
Coping Style and Effectiveness Total Scores.

116 113 114 108

TOTAL TO-AL TOTAL TOTAL

POSITIVE fOSTILE DEPRESSIVE ATTITUDE

10 14 10 14 10 14 10 14

TOTAL
109 STANCE -.2671:.; -.48 -.42

TOTAL
110 ENGAGEMENT -.17 -.14 -.41 -.22 -.29 -.13 .22 .17

TOTAL
111 AID/ADVICE - 41 -.76 -.32 -.14 .18

TOTAL
112 COPING EFFi -.64 1-.58 -.42 -.41 .22 .16

HYPOTHEaIS 22: Thera will be a positive relationship among the measures of the same
Stor- Completion coping style dimensions and Coping Effectiveness scores
across the different behavior areas and uith the Total scores for
Coping Style and Coping Effectiveness.

149

177

163

191

135

121

205

219

STORY 3
AGGRESSION
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPB

STORY 1
ACAD.TASK ACH.
STORY 7
NA - TASK ACH.
TOTAL
STANCE

149 1/7 163 191 135 121

Story 3 Story 5 Story 4 Srory 6 iLlul_ Story 1

AGGRESSION ADTHPIITY ANXIETY ANXIETY IPP A - TA

10 14 10 14 10 14 10 14 10 14 10 14

./L

.24

.17

.70 .16

.29 20 .24

.16

.37 .52 .30 .55 .24 .44 .59 .42 .43

INSTRUMENTS: Sentence Completion

VARIABLES: Total Scores

INS.% 'WITS Story Completion
` ctsece

205
Sto.y 7
FA - TA

10 14

HYPOTHESIS 23: There will he a positive relationship among the measures of the same
Story Cmpletion toper i stele dimensions and Cooinz Effectiveness
scores across the diGerent oehavtor areas and with the Total scores
for Coping Style and Coping Effectiveness.

150 178 164 192 136 122

st,r% S 4 Story 0 Stott' 2 Sto.% 1

ArnrstTy
_Story
ANSIF EY ANXIETY 1PN A - 1%

10 14 10 14 10 14 10 1. 10 14 10 1'.

STORY 3
150 AGGRESSION .14 .19

STORY 5
178 AUTHORITY .14 .27 .20

STORY 4
164 ANXIETY .17

STORY 6
192 ANXIETY .19

STJEV 2
1310 In .17

STORY 1
122 ACAD.TP.:1C 4.11.

STONY 7
20b NA - TAhh. ACT'. 17

TOM
__ _-

220 ENcACIeMehT .-1 .:-1 4!. .21

-801-
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..rLryj_
NA TA
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WPOT111.`.15 14. 'It"

'.t.ry

f,r

STORY 3
151 AGGRESSION

STORY 5
179 AUTHORITY

STORY 4
165 ANXIETY

STORY 6
193 ANXIETY

STORY 2
137 IPR

STORY 1
123 ACAD.TASK ACH.

STORY 7
207 NA - TASK ACH.

TOTAL
221 INITIATION

re will
I And,

Coping

51

p. Illy. rel

, op/
and (...ping

1/9

-t.ri 5_
itf II l Pf

Pt 16

al lonfilt:p

Effectiveness.

/Limy
19

TI/iY

/Wpm/

14-

.15

Ai 1,, ,l '4/1.11 vt,..r

lte no iiiiir
mud ',,,piny El:icily. n.

WI 137

I jy_ 1PP

10 14

fth

Kan,.
AI% OC,,rell

123

- r 111

fl.CTPININTS: St,ry C.mpletion
VAMAHLES: Initiation

207

AFT.ES5fo% A - lA
io

NA -

10 14 10 14

.i7 .17

.22 .15

.15 .22

.17 .25

.17 .15

.15

.25 .15

.53 I .60 .44 .40 .17 .38 .60 .54 .19 .45 .50 .40 .29 .50

HYPOTHESIS 25: There will be a positive relationship among, the measures of the rase
Story Campletion cspm Style dimensions and Coping Effecilyenes, ore

across the different behavior areas and with the Total score: for

INSTRUMENTS: Story Completion
VARIABLES: Aid/Advice

Coping

STORY 3
152 AGGRESSION

STORY 5
180 AUTHORITY

STORY 4
,66 ANXIETY

STORY 6
194 ANXIETY

STORY 2
138 IPR

STORY 1
124 ACAD.TASK ACH.

STORY 7
208 NA - TASK ACH.

TOTAL
222 LID/ADVICE

Style and Coping Effectiveness.

152 180 166 194 138 124 208

Story 3 Story_ 5

:TH3RI:Y
Stor:, 4 StariJL Story 2 Story I Story 7

AC0F_ESSIO% ANXIETY ANXIETY IPA A - TA NA - TA
10 14 19 14 10 14 10 14 10 14 10 14 10 14

.14 .20

.20 -.14

--1-- .22 .15

14 .20

.20 22

-.14 15

.53 .63 .52 .35 .20 .32 .58 .50 .28 .35 .53 .41 .28 .35

WYPCIIIESIS 26: There will be a positive relationship among the measures of the Silt
Story Co-pletion cping style dimensions and Coping Effectiveness
scores across :he different behavior areas and with the Total scores
for Coping Style and Coping Effectiveness.

INSTRUMENTS: Story Completion
VARIABLES: Solver

153 181 167 165 119 125 209
S: :ry 3 4t terr » nl,-. 4 St,tv 2 tary 1 Story 7

ACCK:SS1ON A101.1:7Y IPR A - TA '.1.5 TA
10 1. 10 1. 10 14 10 14 10 14 10 14 1') 14

STORY 3

153 ACCRESSION .17

STORY 5
161 AUTHOR:TY .14 .17

STORY 4
167 ANXIETY .21 .18 .15

STORY 6
195 ANXIETY .16 .1. .21 .18

STORY 2

139 IPR .17 r-
STM 1

i25 ACAD.TASK Arn. .1-
VEINY 7

701 NA - TASK ACH. - -1'MAL
:73 SOLVER .47 .40 I. L: ,nl 1 .'7 _14

-802-
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rAlV I Alt: 1 ' it t, 11 I, 0.1 (014u1 I Al) A) 111

0770111E6IS 27 There will he a 8.1tfve r. lotIonhhip rmony tlo no/twins of the .aow

Stor/ Cumplet1o, c,,pinK t/). d.fm A.n. and 04,1PA ffl.ttiveriens

111.44 acots t h. (nft.r.ht !Inv 1 ,r arena and with the Total sr .rea

roe copIn/ Styli ei Coon:, Effettiv, nese.

154

Story 3

ACCRESAON

182

AITH(RITY

168 19( 160

',Lou. 4

mourre A!,X1EIY _IPR
76 10 14 10 14

STORY 3

10 14 10 14 10

154 :.GGRESSION .18

STORY 5
182 AUTHORITY .18

STORY 4
168 ANXIETY

STORY 6
196 ANXIETY .15 .20

STORY 2
140 IPR .24

STORY 1

126 ,CAD.TASK ACE. .17

STORY 7

210 NA - TASK ACH.
TOTAL

224 IMPLEMENTATION .49 .54 .42 .34

..
.15 .20

.24

.20

.47 .56 .50 .22

1hSfRI411.1:

VARIAOLK5.

1211 210

Story I 5tory 7

A - IA VA fA

10 14 10 14

.17

.20

.39 .51 .50 .24 .30

Stry Completion
Implementation

HYPOTHESIS 28: There will be a positive relationship among the measures
of the same

Story Completion coping style dimensions and Coping Effectiveness

scores across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

STORY 3
155 AGGRESSION

STORY 5
183 AUTHORITY

STORY 4
169 ANXIETY

STORY 6

155 183 169 197

Story3 Story 5 Story 4 Story 6

ACGRFSSIJN AUTHORITY ANXIETY tNXIETY

10 14 1J 14 10 14 10 14

16

197 ANXIETY .21 14

STORY 2
141 In

STORY 1
127 ACAD.TASK ACE.

STORY 7

211 NA - TASK ACH. .15 .2 .18

TOTAL
225 OUTCOME .40 I .50

.15

21

INSTRUMENTS: Story Completion

VARIABLES: Outcome

141 127 211

stiata_z Story 1 Story 7

!PR A - TA HA - TA

10 14 10 14 10 14

14 .2b ,14

21

,21

.55 1 .50 ,44 ( .47 .56

.21

_,_1" .22 .24

.24

.61 .51 .48 .55 146 .46

.22 .24

HYPOTHESIS 29: There will be a positive relationship among the measores of the :dam

Story Completion cooing style dimensions and Coping Effectiveness scores

across the different behavior areas and with the Total scores for Coping

Style and Coping Effectiveness.

156

184

170

198

142

128

212

226

STORY 3
ACCNESSICW
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
111
STORY
ACAD.TASK ACV.
S-.ORY 7

NA - TASK ACH.
111TAL EVA.

Of OU11.02E

156 1P4 170 193

Stogy 3 St:tv 5 Story 4 Sto% 6
ANX:ETYAV7AORI7Y

10

4NXIETY

14 14 10 14 10 .o

.75

.25 .25 ,le 4L11.

70

.15 .15

.14

.15 .71 .20

.24

.45 .42 .09 .50 .41 46 .44 .53

INSTRUMENTS: Story Completion

VARIABLES: Evaluation of Outcome

142 128 212

Story 2 try 1 _any/
IFR - TA NA - TA

10 13 J 1, 10 14

L111- .15

45 .41

.21 .70

.46 .4o 4 .41

-803-
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INArliLSIS 10 There will he a 6oeItIve r/IntIonnhlp Amon, the FroMmrem of the memo

%tor/ C,mpletion Copt., ferfle 41m,,o.11.0" and EffeltIveness

ecor,s ocrome th, ditlt,nt InhovIor luta and with the Total scores

for I.opIng Style and Coping Effettivenenti.

11,0.1W611.14c:

VARIABLES.,

Story Completion

Coping Effectiveness'

157 185 171 199 143 129 213

Story 3

:r.CREr.!..1011

Story 5. Story 4 Story 6 Story 2 Story 1 Story

AUTIOR11Y ANXIETY oNXINTY IN A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3

157 AGGRESSION .15 .15 .27

STORY 5
185 AUTHORITY .21 .22

STORY 4
171 ANXIETY .18 .14

STORY 6
199 ANXIETY .15 .15 .21 .18 .18 .16 .27

STORY 2
143 IPA .27 .21

STORY 1
129 ACAD.TASK ACH. .22 .18 .16 .21

STORY 7
213 NA - TASK ACH. .14 .27 .15

TOTAL
227 COPING EPP. .52 .56 .54 .41 .31 .42 .66 .58 .31 1 .47 .53 .51 .35 .53

HYPOTHESIS 31: There will be a positive relationship a.cmg the measures of the same
Story Completion coping style dimensions and Coping Effectiveness
scores across the different behavior sssss and with the Total scores

for Coping Style and Coping Effectiveness.

162 190 176

Stone 3 Story 5 Story 4

AGGRSSSION AUTHORITY ANXIETY

10 14 10 14 10 13

STORY 3
162 AGGRESSION

STORY 5
190 AUTHORITY

STORY 4
176 ANXIETY

STORY 6
204 ANXIETY .21 .22

STORY 2
148 IPR

STORY 1
134 ACAD. TASK ACH. .14

STORY 7
218 NA - TASK ACH. 15

TOTAL
232 INSTRUMENTALITY -31 47 31 .30

204

Star/ 6
ANXIETY
10 14

148 134

Story 2 Story 1

IPR A - TA
10 14 10 14

.15

.14

.15

INSTRUMENTS: Story Completion

VARIABLES: Instmmentslity

218
Story 7
NA -TA
10 14

,30 .42 .32 .35 ,5

HYPOTHESIS 32a: There will be a positive relationship among the Coping Style

Dimension Total Scores and Total Coping Effectiveness.

INSTRUMENTS: Story Completion
VARIABLES: Coping Style Dimension

Total Scott.. snd Coping

Effectiveness

219 220 221 222 223 224

TOT Al TOTA1 TOTAL TOTAL TOTAL TOTAL

SfANCE MACE)11 ,.T INITIAT1CN h11/Arx:CE COWER IMMINENT.

10 14 10 13 10 14 It, 14 10 14 10 14

TOTAL
219 STANCE 57 .67 57 .73 .49 .59 .52 .57 .51 .52

TOTAL
220 ENGAGEMENT .57 .67 .89 .89 .79 .77 .82 .70 .82 .65

TOTAL
221 INITIATION .57 ,73 .89 .89 .82 .84 .89 .78 .85 .74

TOTAL
222 AID'ADVICE .49 .5? .79 .77 S2 .84 .84 .72 .82 it

T1TAL
223 SOLVER .52 .57 .82 70 .89 .78 .84

d
.72 .87 .84

TOTAL

224 1MTLEWNTATION 51 .52 .82 .65 .85 .74 .$2 .71 .87 .84

TOTAL
225 OUTCOME .36 .32 .61 .46 .61 .50 .' .39 .57 .51 53

TO1A% EVAL.
226 OR OUTCOME .31 .17 .40 .10 .43 .31 .40 .24 43'24/12_, .32 .36

TOTAL
227 comic LEFECT. .60 .66 .90 .82 .02 .148 .$1 .90 .85 89 .89

10.1L RNAMINSE

_.$4

2:8 nl -.20 -.18 -,:$ -.22 -_1r 14

1:
1171A1

2 is INSIWI1IrSTAL1TY__:q i ,57 .r$ .60 .71 .51 I .S7 BSI .S5 .St.

-804-
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urpunrgsrs 32i: Thre will be a sitiv( rele!ion3hip nowmg the' Copfoll

Style Dimension lutI Stor,s and Tots'. Coping Effectiveneas.

INSTRIRMFS:
VARIABLES

!:fury Comp'etion
Style IMmenoIon

Total corn and Coping

Efftcciveaeas

225 22o 227 228 232

'OP. UP. COP. EFF.
LvAt.nrc.

COP. EFF. COP. EFF. COP. FF

Oman COP. KFF. RES.LENGIN INSTRUHPNT

10 14 10 14 10 14 10 14 10 14

TOTAL
225 OVTINME .56 .60 .76 .73 -.20 .27 .46

TOTAL EVAL.
226 OF =COW .56 .60 .49 ,45 .22 .27

TOTAL
227 LOP.EFFECT. .76 .73 .49 .45 -.19 .60 .72

TOTAL RESPONSE

228 LENGTH -.20 -.19 . 17_

TOTAL
232 ERSTkUHENTALITP.27 .'.6 .22 .27 .60 .72 .17

HYPOTHESIS 33: There will be a positive relationship among length of

responses across all behavior areas.

158 186 172 200 144

Story 3 St3ry 5 Story 4 Story 6 Story 2

Ascar.ssTet: AUTHORITY ANXIETY ANXIETY IPR

10 14 10 14 10 14 10 14 10 14

STORY 3
158 AGGRESSION .64 .55 .67 .68 .68 .62 .67 .71

STORY 5
186 AUTHORITY

mar 4
.64 .55 .56 .56 .64 .64 53 .57

172 A3157127T .67 .68 .56 .56 .70 .63 .63 .62

STORY 6
200 ANXIETY .68 .62 .64 .64 .70 sue- .58

STOW 2

-La.

144 NPR .67 I .21 .58 .57 .63 62 .58 .54

STORT 1
130 ACAD.TASK ACM. .60 .65 .51 .52 .62 .52 .60 .59 .75 .72

STORY 7

214 NA - TASK ACM. 62 .52 .72 .69 .61 .60 .65 .6C .53 .43

TOTAL LENGTH
228 CP RESPONSE .85 .84 .81 .80 .85 .82 .83 .83 .82 .80

INSTRUMENTS: Story Completion

VARIABLES: Length of ResponeeS
across all behavior areas

130 214

:ELL Story 7

A - TA NA - TA

10 14 10 14'

.60 .65 .62 .52

51

.62

.47 .42

.78 .78 .79 .76

HYPOTHiSIS 34: There will be a positive rels..ionship among the measures of the

seme Story Completion affect dimensior JCV43311 the different

behavior areas.

STORY 3

159 ACCRZSSION
STORY 5

187 AUTHORITY
STORY 4

173 .ANXIETY

STONY
201 ANXIETY

STOW 2
145 IPR

STORY 1

131 ACAD. TASK ACN.

STORY 7
215 NA TASK 401.

TOTAL
224 POSITIVE AFF.

159 157 171 201 145 III

Story 3 5 Story 4 Story 6 Story 2 Story 1

AXRESSION
_Star'
Ar7:0RITY ANXIETY ANXIETY IPR A - TA

10 1. 10 14 10 14 10 14 IC 14 10 14

I

.14 .18 .15

.14
.19

.18 .21 .19

.15 .19 .21 .19

.19 .15 .16 .16

.35 .23 .45 I .37 .39 .50 .21 .22 .51 .63 .61 .60

1113TRUMEN1S: Story Completion

VAR/AB/OS: positive Affect Here

215

NA - TA
10 14

.19

.18

16 16

.49

-805.
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STOP, 3
160 AGGRESSION

STORY S
1td AUTHORITY

STORY 4
174 MUM

STORY 6
202 ANXIETY

STOWS 2
146 IPit

STORY 1
132 ACAD.TASK ACH.

STORY 7
216 NA - TASK AC4.

TOTAL NEGATIVE
230 AFFECT HERO .42

11.9Y IABW(21,21(4!1r1,A:,I (ITCp1A111MI: ".1A(4.: II'

Io rill 'o ., 6 I, 1.41, .11 6
:.tor) C49.611

171.

1 t

1P,

3,101; a.n,

174
,rv1_ `1 5

Ati 11 Ill. 117 AN/ I'117-
Ill 16 1') _ ff. II) )4

.14

,1
00 11111.r.nt h.h,vl or at. is

747 11/
' 2 'ti ry e '1ry 1

t',1117 11'.- A - IAIt 14 10 14

.17

.24 14. ,15 iS .28

18

.14 .17

60 .47 .55 .49 .58 .62 .33

mlgumirdN Siry r.yolitIon
VARIA10.0. 6,,atIv Affoit Hero

216

St.r 7

NA - TA
10 14

HYPOTHESIS 3o: There will be a positive relationship among the measures of the same
Story Completion affect dimension across the different behavior areas.

161 189 175 203

Stcry 6
147

Story 3 Stor, 5 Story 4 Stoa2_
1-CCRESS-C; A.-THC-ITY ANXIETY AN,IETS IP,
10 14 10 i4 10 14 10 14 10 14

STORY 3
---7-----101 AGGRESSION .16 1 .15 .25 I .18

STORY 5 T-
189 AUTHORITY 1 8 ; .21 .18 .17 .18 .19

STORY 4 I--
175 ANXIETY .15 .24 .21 .18 .17 .18

STORY 6
203 ANXIETY i .17 .18 .17 .18

STORY 2
147 IPR .18 .19

STORY 1
133 ACAD TASK ACH.

STORY 7
, .24.24 .16 .16 .20 .23

217 NA - TASK ACA. .24. .19 20 .11 .15 .24 .15
TOTAL AFFECT

231 HERO 6 OTHERS .47 .52 .59 t .47 58 .48 .58 .49 .46

INSTROVENTS: Story Completion
VARIAbL.S: Total Affect Hero

and Others

133 217
Story I Story 7
A - T. NA TA
10 14 10 14

.24 .24

.16 .16 .19

.20

.20

.21

.23 .15

.32

.24

15

.32

.54 .38 .62

HYPOTHESIS 37: There will be positive relationships among the Story Completion
total positive affect meas,ros and the total copiny style measures.
There will be a negatie relatLonsnip among the Story Completion
negative affect measures and the total coping style measures.

INSTRUMENTS: Story Completion
VARIABLES: Total Affect x Total

Coping Style Measures

21"1 220

'21201TAI

227

Tr.l.
224 225 226 227 232

-
TOTAL To TOTAL

TOTALTOTAL TOTAL
sTA,..,... -,,w-- 7

TOTAL
1-7=ON AID'AN7C.: SO,%ER I'TtEsT1.T. ourcomr EVAL.OlTC. ci

TOTAL TOTAL

INS1IM7IT.
:0 ,4-:0 I. 1, 14 .0 14 !lCo' 10 14 10 14 10 14 10 1.. 10 14

229 AFFECT 41:::to

TOTA oECATIVE ) ,

1 I .17 .19 14 .32 .35 ,16 -.14

TOTAL POS7TIVZ

230 AFFEAT HERO .16 1-.27 : 7 1- 22 -.37 -.39 1 -.39 -.17 -1. -.38 1-.1) -.17 -.15 -.41 -.19

HYPOTHESIS 38. There will be positive relationships hetwein Length of Response and Coping
Effectiveness scores for eaca Atury.

129

'tare 1
r,R FFT.
13 1.

STORY 1
130 RES.LACTH

STORY 2
1.4 RES.LIMTER -.14

STONY 1
153 KU'.LENOIR -.23 -.14

STORY 4
1'2 KFS.IFNC11 -.23

STORY S
1$6 144..1.1.40:7111

;WHY
:00 104.1tNtill -,14

s:OUV
214 Eli

NrOvii
, IN

157 171 145
Story 3 1.1 r, . '4 're 'i

'or. mi.. 0,r. hi . nl.. Hi.
:o 14 Io l'. 10 I.

1.16 .16

INSTRUMENTS: Story Completion
VARIABLES: Lencili of Response x

various Coping Effective-
notis Variables

199 711_ 727
s,oi: 7 TOIAt_.

I. 10 14 lo I.

414

.11 -.I' -.14 - 1.

.4,

.1$

71

14

.14 -.17



IIMV, 3

TA111.1'. Ok:.11.:1E1rANT 011111.1.A.111e.; - .",TAt

INPU1HYSIS w111 t,1ntl,n Wpm ..w.tv thoWnir, .

c"pi., mtyl 4,4 111utivti. , it .iirem In ht.

huv1,r sr. n. pr.1.01,4 1neirmimhtm im 111.I1 as

romitiVV relniunkialp% with Ow Taal Sores.

149 122 163 101

11P1L.SintY
int:PI-WON

1... -:''fLL2'..
A'11101.11i

21L"a....L
ANX1/1,11 ANY IF "'

I0 14 14 14 10 14 10 16

SENT.24CE

100 A=6E551011

83 AUTHORITY .14

92 ANXIETY

74 IPA .16

65 TASK ACH.

TOTAL
109 STANCE .15

1tukv",.1 St ry And 5intnce
to. pl, f fon

VAN1ABLLS: Stance e Stance

135 121 205 219

7 14'r71-
A lA

st ,2.7
- TA

TMAL
STAVE--....1"ri

1P.

10 14 10 14 10 14 10 14

.15

.22

.17

HYPOTHESIS 40. There will be positive relationships among messuree of the same
copir4 style construct in the sane behavior areas across the

two projective instrwmeits.

SENTETCE
1G1 AGGRESSION

84 AUTHORITY

93 ANXIETY
INTER9ERSONAL

75 RELATIONS
TASK

56 ACHIEVFYAS"T

TOTAL
110 ExcAcemarr

150 178 164 192 136

Story 3 StcmL5 Story 4 Story 6 Story_2

Pr.CRESSION AUTHORITY ^NXIETY ANXIETY IPR

10 14

.17

.17

INSTRUMENTS: Sentence and Story

VAR/AISLES: Engagement A

Engegesent

122 206 220
Stort_l Scomi TOTAL

A - TA NA - TA ESIGAGLNEXT

10 14 10 14 10 14 10 14 10 14 10 14 10 14

as

-.15

L4

HYPOTHESIS 41: Thcre will be pcsttive relationships among measures of the 14MO TASTAMENTS: Sentence and Story

copir; style construct in the sena behavior across the Completion

two projective instruments.
JARIABLEE: Aid/ Aev1ct x Aid/Advice

SFATERGE
102 AGGRESSION

85 AUTHORITY

94 ANXIETY
ACADZYIC

67 TASK ACA.
TOTAL

111 AID/ATVICE

15: 179 165 193 137 123

Story 3 Story 5 Story 4 kin: 6 Story 2 Story 1

A7ZRISSION AUTHORITY ANXIETY ANXIETY IPR A - TA

:0 14 10 :4 10 14 10 14 10 14 10 14

1--
4--- 75

207 221

Story 7 TOTAL
NA - TA RD/AO/ICE
10 14 10 14

HYPOTHESIS 42: There will be positi-e relattonahips among measures of the semi
copir3 ,style construct In the same behavior areas across the

two projective instruments.

SEATTSICE

103 ACCRINSION

86 AUTHORITY

95 ANXISTY
TOTERASSONAL
121..4710KS

TASK
68 AMITVEMSAT

TOTA'
i1: OOVIN1. rte.

157

Story 3

AXXESSION
10

.18

21

185

.4or.

10 14

-.14

.11.

INSTAUMENTS: Sentence sad Story

Completion
VARIABLES: Coping Effectiveness x

Coping Effectivensse

199 143 120 213 '27

Story u Sion. 2 Scot., 1 Scores- TOTAL

ANiliPi --in; A - :A NA TA COP. Tfv.

10 I. 10 14 10 14 10 14 10 14

-H

.4r

-.18
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feiffaSIS 41A. Story CompItti.n Positive Affect snsures will he positively
related to the i..ntcnce Completion Positive Affect weasures of

the same behavior area.

I 59

Aunsslow
sorrercE I: 14

POSITIVE AFFECT

107 AGGRESSION
POSITIVE AFFECT

90 AUTHOPITY
POSITIVE AFFECT

99 ANXIETY
POSITIVE AFF?CT

El IFR .17

POSITIVE AFFECT

72 TASK ACH.
TOTAL

116 POSITIVE AFFECT

187 1.3 209

AUTHORITY /NXIETY ANXIETY

10 14 10 14 10 14

145
Story 2

IPA

10 14

-.17

-.16

IBSTAEHEVTS: Stay Completion 6
Sentence Completion

VARIABLES: Story Positive Affects x

Sentence Positive Affects

131 215 229

Story 1 1,12122 TOTAL FOS

A - TA NA - TA AFF. JIEIO

10 14 10 14 10 14

HYPOTHESIS 43b: The Story Completion Positive Affect measures viii be negatively LESTICHENTS: Story and Sentence

related to the Sentence Completion Hostile and Depressive Affect Completion

measwes of the same behavior area. VARIABLES: Story Positive Affect x
Sentence Hostile and
Depressive Affect measures

159 187 173 201 145 131 215

Sto:y 3 Story S Story 4 Story 6 Story 2 _ILEELI Story 7

AGGRESSION AUTHORITY ANXIETY ANXIETY IPA A - TA 114 - TA

is 14 10 14 10 14 10 14 10 14 10 14 10 14

AGGRESSION
104 nOSTILE

AGGRESSION
105 DEPRESSIVE

AUTHORITY
17 HOSTILE

AUTHORITY
85 DEPRESSIVE .16

ANXIETY
96 HOSTILE

ANXIETY
97 DEPRESSIVE

IFI
78 HOSTILE

IPA

75 DEPRESSIVE
TASK ACH.

69 HOSTILE
TASK ACH.

70 DEPRESSIVE
TOTAL,

113 HOSTILE
TOTAL

114 DEPRESSIVE

.17

.14

.14

-T-

-.14

.20

.15

.15

-.14

.15

229
TOTAL POB.
AFF. HUM
10 14

HYPOT4E4IS 43c: The Story Completion Negative Affect will be negatively related

to Sectenc: Positive Affect measures of the same behavior arse.

NECATIXE AFF.

10' ACCRESCIOR
FOSITliE AFT.

va AUTHORITY
POSITIVE AFF.

99 ANXIETY
POSITIVE AFT.

81 31,1

POSITIVE AFF.

7: TASK Ai It.

TOTAL
lib COSITIVE

160
-or + 3

ACiliEsSION

1: 14

185 174

Sts e 5 otor 4
Arrt,;try
10 14

IRST11111ENTS: Story and Sentence
Completion

VARIABLES: Story Negative Affect x
Sentence Positive Affect

202 146 132 216 230

Story 6 Store 2 Store 1 Store 7 TOTAL
ANX1ErY IPR A - TA KA - TA YEC.AFFECT

10 14 10 14 10 14 10 14

.14

10 14

-808



aparoksis 41d:

Elf nuii

ITALY TAPir: Or Sit NIvitt .1 Covet I Antes "Ow,' 177

11,0 Story C.mpletion 1.egstIv AM.(' eesons v111 It nomItio-Iy

related to hnttoce Atstfie end bprearive Afhtt MC8..1r.A of Om

ate. behavior area.

WARUMINTS: Story and ihntence
cflmpltIvn

VARIANCES: !duty NayatIv Affect a
Stottoce Poptile and
Npressive Affect

160 18R 174 202

.....atLLi_1

ANY,KlY

146

Ltory_2

7I'

11? 216 210

Story 3 ELLtri 5 St,ry 4 Story 1

TA

Story 7 TOTAL

AFT.
AGGRES!-.111P A101Y11.1TY ANXIETY A - NA - TA Nrc.

10 14 10 14 10 14 10 14 10 I. 10 14 10 14 10 14

AGGRESS I011

104 HOSTILE
AGGRESSION

105 DEPRESSIVE -.16
.17

AUTHORITY
87 SMILE

AUTHORITY
88 Drenssnre

ANXIETY
96 HOSTILE

drawn
.17

97 DEPRESSIVE .14
IPR

78 HOSTILE .15 -.13 -.17

I/R
79 DEPRESSIVE

TASK ACM.
69 HOSTILE

TASK ACM.
70 DEPRESSIVE

TOTAL
111 HOSTILE

TOTAL
.1,

114 DEPRESSIVE

HYPOTHESIS 44a: Sentence Completion measures of Coping Style dimensions vill be

positively related to tne SAT Good Coping measures of the flee

d. i cent behavior areas.

65

TASK ACH.
STANCE
10 14

SAI
37 TASK ACE.

TOTAL
42 SAI SCORE .27

66 67 109 110 111

TASK ACH. TASK ACH. TOTAL TOTAL TOTAL

ENLACEMENT AID/ADVICE STANCE ENCAGEMT AroAdovrat

10 14 10 14 10 lb 10 14 10 14

.L5 .16 .17 .17 1

.30 .24 I .14 .27

1111STRU18!S7S: Sentence and SAI

VARIABLES: Sentence Completive Task
Achievement Coping Steed
x SAI Good Coping Measures

HYPOTHESIS 44b: The Sentence Completion measures of Coping Style dimensions mill be IIISTRUTIEWS: Sentence Ccooletfoo

positively related to the SAI Good Coping measures in the five and SAI

different behavior
VARIABLES: Sentence Completion IPA

Conti% Styles it SRI Good
Coping memOuras

SAT
40 IPR

TOTAL
42 SAI SCORE

74 75 76 '09 110 111

IPR TPR IPII TC1AL TOTAL TOTAL

STANCE XNCACE'1ENT AID/ADVICE STANCE ENGAGEMENT AID /ADVICE

10 14 10 14 10 14 10 14 10 14 10 14

.15 .15 .14 .22 1 .18

.24 I .14 .27 28

HYPOTNESIS 44e: The Sentence Completion measuies of Coping Style dimensions mill be

positively related to the SAI Good Coping measures in the five

different behavior areas.

83 Fl 85 109 110

AUTHORITY AUTHOR ITT AUTHORITY T.-TAL TOTAL

STAX0E E1MAGTENT AID/ADVICE STANCE. ESGAGEMAT

14 10 14

1 .16 i18

42

SAI
AUTHORITY
TOTAL
SAI Same

10 14 10

.20
I

.16 .18

.78 .23 .21

111

TOTAL
ATD ADVICE

10 1' 10 14 10 14

21 I .19 .20 .22

.77 .28

INSTRUMENTS: Sentence Completive

and SAI

VARIABLES: Sentence Completion
Authority Coping Ptyles
SAI Good Coping eteeeutee

Merenis 44d: The Sentence Completion manor's of Coping Style dimentOons will be

positively related to the SAI Good Coping measures In the fist

different behavior amas.

SA1
41 ANXIETY

10IAL
2 ,A1 1,001th

07 ex w,, 104

ANNIFTY_ AN%'fry AhNiFTY T,N711

ST %,. r 1 Ni : I i .'I' % i A I A :IV WV '... iNi V

1n 14 141 1% 10 1. In Is

1 .....-1-

1

....- .... ...--

i

110 11 --.-
1 tl TOtA1

Eht A, NT "IP A 1r 1CK

Iii 14 to 14

- . .

INSTRUMENTS: Sentence and Set

yeoman: Sentence Completion
Anxiety Coping Styles x
SA/ Good Coping measures
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Lim)); ,,t v 01'W I At fig, - srAcr 111

flyporin 44, ( 4nplli1441 mmrroi of Coning %tyl. Melt nhl.on will b.
r,,nt,4 r,. tla SA1 Cood Coping r4fimores In II, five

41ff4 Prat toNadior Alrodo,

SAI
39 AGGRESSION

TOTAL
42 SAI SCORE

1C0 Jul

Al.' ,I '.', yr

1-14( P.EMC'

107
It,,, e, S I (PI

illWAWile

10')

..._'I ''r( I,
,../ a.r.
_ 11 I III

AC/ I ' r'. 1 0.

!ii'dI.

Tfr Al.

eig.m. ml.n.
TfrIAL

Alb/ADVICE
10 14 II, 14 10 14 10 14 10 14

I.23 .29 .31

.14 .14 .17

10 14

.28

INL7gbITNTS S4ntvnce and SAI
VAPIAIILKS; Sont.u. C.mplvlion

avvrejon Coping Styli.
x SA1 ood Coping swssures

HYPOTHESIS 45a The Story Compietion measures of Coping Style dimensions will be
nositiveiy rLiated to the SAI Good Coping measures in the five
afferent behavior areas.

37 42
SAI SAI

TASK ACH. TOT. SCORE

INSTRUMENTS: Star) Completion
and SAI

VARIABLES: Story Completion Academic
Task Achievement Coping
Styles x SAI Cool
Coping measures

ACADEMIC 10 14 10 14

TASK ACHIEVE. 1

121 STANCE

122 ENGAGEMENT

123 INITIATION

124 AID/ADVICE

125 SOLVER

126 IMPLEMENTATIO::-.14 -.16

127 OUTCOME

EVALUATION
128 OP OUTCOME

134 INSTRUMENTALITY -.14

TOTALS
219 STANCE .16

120 ENGAGEMENT .21

221 INITIATION

222 AID/ADVICE .19

223 SOLVER

224 IMPLEMENTATICB

22S OUTCOME
E.'ALiATION

226 0? OUTCOME

232 INSTRUMENTALITY

810



MORE
11AI Y Pi *.iAry. 1 I I

45b: Th. Stcry (,mp), Linn rro.ohnrex 111 Copin, MO. Iiwwneiont. will be S110,Mit.P.

pcmitive!y rvleted t'. the Al Good Conink tnw.urer in the five
different behavior areas,

VAR IMO ES:

40
SA1

IPR

42

SAI

TOT. SCORE

story Cmplition and
SAI
Story Completion Inter-

ncrmoval Relations Coping
Styles x SAI (.mod Coping

measures

DETERPERSOKAL 10 14 10 14

RELATIONS
135 STANCE

136 ENGAGEMENT .15

INITIATION -.16

138 AID/ADVICE

139 SOLVER

140 IMPLEMENTATION

141 OUTCOME
EVALUATION

142 OF OUTCOME .15

148 INSTRUMENTALTTY
TOTALS

219 STA14Ci

220 ENGAGEMENT .21

221 INITIAT/011

222 AID/ADVICE -19

223 SOLVER

224 IMPLEMENTATION .20

225 OUTCOME .17

EVALUATION
226 OF OUTCOME

232 INSTRUMENTALITY

HYPOTHESIS 45e: The Story completion measures of Coping Style dimensions will be

positively related to the SAI Good Coping measures in the fiv

different behavior areas.

39

SAI

AGGRESSION

42

SAI

TOT. SCORE

10 14 10 14

AGGRESSION
149 STANCE

150 EISGAGDIZIrt .19 .14

151 INITIATION .20

152 AID/ADVICE .22 .15

153 SOLVER .20

154 IMPLEMMTATION .20 .14

155 (=COME .14

EVALUATION

156 Of OUTCOME .14 .16

162 INSTRUMENTALITY .24 .16

TOTALS
219 STANCE

220 INZACE11124T .20 .21

221 INITIATION

222 AID/ADVICE .23 .19

'23 SOLVER

224 IMPLEMENTATION

225 lorrCOMF
FVAIntION

21e 017

2i: DoeihummrAurt

811-

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion
Aggression Coping
Styles x SAI Good
Coping measures



FO1111.

IrAIY Or '.1( Nil II A.11 (In

utranwsls 4:4 -ht. Story Conpl.ti,n moo,ortx of (.,piny Sty', dilmnxione will be

:.oftltivtly 1, Ihted t,, t6. sAl food C"plrip tn, a.,urua in IN five

41fbrent behedlur areas

ANXIETY
STORY 4

163 STANCE

164 ENGAGEMENT

165 INITLATICS

166 AID/ADVICE

'67 SOLVER

168 IMPLEMENTATION

169 OUTCOME
EVAIVATIOn

170 OF OUTCOME

176 INSTRUMENTALITY_
TOTALS

219 STANCE

41 42

AN/1ETY TOT. SCORE
IU 14 IU 14

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOME
EVALCATICM

226 OF OUTCOME

232 INSTRUMENTALITY

.17

.14

11t RiNENTS:

12ANIA8LES

Story Completion
And SAI
Story Completion Anxiety
Coping Styli.. x SAI Good

Coping measures

HYPOTHESIS 45e: The Storm Completion measures of Coping Style dimensions will be
pasitively related to the SAI Good Coping measures in the five
ctfferert behavior areas.

38

SAI

A771-ORI":":

11 14

AUTHCaITY
177 STANCE

178 LNGAGEMENT .16

179 INITIATION

180 AID/ADVICE .14

181 SOLVER .16

152 IMPLEMENTATION

183 OUTCOME
EVALUATION

184 OF OtTCOPE

1°0 INSTRUMEK:ALITY
TOTALS

219 STANCE

:20 F.NCACEMENT .16

:21 INITIATIOb

2:2 AIWADVICE

:13 SOLVER

224 1MP1.FHWIATION

:2S t,t'it tttn
IVA:1 %t tee, a

tit. WO."

SAI

TOT. SCORE
10 14

.18

.15

.71

.19

812

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion
Authority Coping Styles x
SAI Good Coping measures
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NYPOIIESIS 451: The Story Oonoletfon mtasurts of emptily Style dbenxions wi11 be

positively related to the SAI Good Copino, measures in the five

different behavior

41 42

SAI SAI

ANXIETY TOT. SCORE

INSTRIPVNTS: St.ry Completion

and SAI

VARIABLES: Story completion Anxiety
Ct.ping Styles x SAI Cood

C.rng measures

ANXIETY 10 14 10 14

SiOrt 6
191 STANCE

192 ENGAGEMENT

193 INITIATION

194 AID/ADVICE

195 SOLVES

196 IMPLEMENTATION 14

19: OUTCOME .26

EVALUATION
196 Or OUTGO:1E .16

204 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMENT .21

221 INITIATION

222 AID/ADVICE .19

223 SOLVER

224 IMPLENEWATION

225 OUTCOME
EVALUATION

226 07 OUTCOME

232 INSTRUMENTALITY

SYPOIDESLE 45g: The Story Completion measures of Coping Style dimensions will be INSTRUMENTS: Story Completion

positively related to the SAX Good Coping measures in the five
and SAI

different behavior areas.
VARIABLES: Story Completion Non-

academic Teak Achievement

37 42

Coping Styles x SAI Good

FAT SAi

Coping mesenres

:ASK AIN. TOT. SCORE

NCKACA3EMIC 10 11 10 14

TASE ACHIEVE.

205 STANCE

206 ENGAGEYEW .15

207 INITIATION

208 AID /ADVICE

209 SOLVER

210 INPURENTATION

211 OUTCONE
EVALUATION

212 Of OUTCOME

218 INSTRUMENTALITY
TOTALS

219 SEANCE .16

:20 ENGAGEMENT
.21

221 MITIATION

:22 AD/ADVICE .19

223 SOLVER

:24 IRTIAWNTAIION

:21 nrswa,
rvmewioN

:it 01' in WM*:

I: 00.lh,`INtALIIlA- ,.1
-813-



INPOToESIS 46

l/r11,1 1

IIATY TAtop_ol'.1.:J1111',1_ropurinjtorp. V,7Aly III

Th. S.,eonce Go:ilt:10o y...eoly., of Coping 1- ifytt1,Ynysft will be 1NSTRI1CNIN S.ne.oce c.mpletionpositf.ely related to tht SA1 y,adi.pIng messoris In the snow an0 WU
VARIABLES: Santncy Coping Effective-

nth. x SA1 Good Coping
measures

behavior areas

10? 86 95 77 66

COP. F1 F.

WY N.H.

112
ChP. EFF. COP, EFF (f.p. 11F. COP. Fir. TOTAL

Al , :ENSUE. AlInORITY OCIFIY IPR COP, EFF.
SAT 14 14 10 14 1h 14 10 14 III 14 10 14
TASK

3/ ACHIEVEMENT .16 .17 .22 .16 .19 .14

38 AUTHORITY .31 .17 .16 .14 .27 .18 .31 .17

39 AGGRESSION .23 .35 .1/ .15 .25 .29 .22
INTERPERSONAL

40 PELATIONS .26 .19 .23 .21 .18

41 ANXIETY .22 .18 .23
TOTAL

42 SAI SCORE .37 .15 .14 .31 .16 .32 .25

H1POT4ESIS 47: The

positively
behavior

SAI
TASK

37 ACHIEVEMENT

33 AUTHORITY

39 AGGRESSION
INTERPERSONAL

40 RELATIONS

41 ANXIETY

TOTAL
42 SAI SCORE

Story Completion measures of coping effectiveness will be
related to the SAI good coping mearures in the same

areas.

157 185 171 199 143 129

INSTRUMENTS:

VARIABLES:

213 2.27Story 3 Story 5 Lay 4 Story F_ Story 2_ Story 1 Story 7 TOTALAGGRESSION ACTSORsTY AZ:XIETY ANXIETY IPR A - TA NA - TA COP. EFT,10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

.15

.24 .17
.14

.19
-.14 .17

.18 .14
.15

HYPOTHESIS 48a: The SAI Good Coping scores will be positively related with
the Story Completion Positive Affect measures.

37

38

39

40

41

42

SAI
TASK
ACHIEVEMENT

AUTHORITY

AGGRESSION

INTERPERSONAL
RELATIONS

ANXIETY
TOTAL
SAI SCORE

131 145 159 173 187 201
Story 1 Et2ryl Story 3 Story 4 Story S Story 6

POS. AFF. POS. Ay:.
IC IA

PCS. AFF,
110 14

LOS. AFF. POS. AFF. LOS. AFF.
IC 14 10 14 10 14 10 14

-.16 -.15 -.15 -.17

.14 .14 14

-.18 .15

HYPOTHESIS 48b: The SAI Good Coping scares will he nognt.voly related with
the Story Completion Negative Affect mcasioes.

SAI
TASK

37 ACHIEVINFINT

1S A11THOR111

14 At:CRISSION

51} ANNA.
0%.11

411t

.1,14X11

1,TrAI

132 146

Story 1 $tory :
AFT. Ni..ArF.

10 14 to 1.

1'

-.1.

16n 174 'AS 201
:ols 1 ...e,:. .

(s: 01 y % :.04o :.. 2
N- _.A1 C. . N :'.." 1 - -' '. i f...... N"2----.
fo I, To 1_,_ 101 . j 0 2,

- IA

I/

Story Completion
and SAI

Story Coping Effectiveness
x SA1 Good Coping measures

INSTRUMENTS: Story Completion
and SAT

VARIABLES: Story Completion Positive
Affect Measures x SAI
Good Coping Scores

215 229
Story 7 TOTAL

POS. AFF. POS. AFF.
10 14 10 14

.15 -.16

.14

INSTRUMENTS: SAT and

Story Completion
VARIANCES: SAT Good OlOng

Siiv Completion
Nogattie Aftyct

--_'11, 210
:(oty 7 T0FAL

-VcOyF. -1JC.AFF.
10 1. to 14



/IOW 1

rmt 1+1 I' N:r II :Li 11141411 Alter", - '.1A111 111

HYPCrT11ESIS 49.: The SAI Go,41 Goptnr scores wl l be vAitively r.Inted

with the Sentence Lompittion
positive affect Ml44.11C8.

72 81 90 99 167 116

POS.W. P°C.AFT. POS.AFF. POS.Aik. POS.AFF. POS.APP.

T;SK ACH. 1PR A%1HOPITY P11X1E1Y AGI,iYA(N TOTAL

SAI 10 14 10 14 10 14

TASK
37 ACHIEVEMENT

38 AUTHORITY .14

39 AGGRESSION
INTERPERSCNAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE

10 14 10 14 10 14

IN'OPiMINIS; SA/ and

Svnt. L ton

VARIAHLh': SAI (.0,4 0,pinv
Sentence Lwepletior
positive Affect

HYPOTHESIS 49b: The SAT Good Coping scores viii be negatively related with

the Sentence Completion Hostile and Depressive measures.

69

70

78

79

87

F8

96

97

104

105

113

114

SENTENCE COMP.
TAS: ACHIEVE.

HOSTILE
TASX ACHIEVE.
DEPRESSIVE
IPR
HOSTILE
IPR

DEPRESSIVE
AUTHORITY
HOSTILE
AUTHORITY
DEPRESSIVE
ANXIETY
HOSTILE

ANXIETY
DEPRESSIVE
AGGRESSION
EOSTILE
AGGRESSION
DEPRESSIVE
TOTAL
hOSTILE
TOTAL
DEPRESSIVE

37

SAI

T6SK ACH.
10 14

-.15

-.34 -.21

-.19

38 39

SAI SAI

AUTHORITY AGGRESSION

10 14 10 14

-.22

40 41 42

SAT SAI SAI

TOT. SCOREIPR ANXIETY

10 14 10 14 10 14

-.14

-.28 -.16 -.19

.17

-.IS ..I7

-.20

-.19

-.20 -.20 -.19

-.20 -,16

-.24 -.23 .18

-.17 -.14

INSTRUMENTS: SAI and
Sentence Completion

VARIABLES: SII Good Coping a
Sentence Completion
Hostile and Depressive

measures

-815-
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The Occupotional Values Intri(asfc measures 1.111 be
positively rvInt,d with the 'entente and Story Total

Copfn4 dfiwnsfon measures.

INSTRUMENTS: Occupotfunn1 Value*.
N,ntAme, and Story
Cmpl(tI"n

VARIABLES: Oicopntlunal Values.

lAtrIANIc MeAnures
S.ottnce and Story Total
Coping dimensions

108

109

110

111

112

219

220

221

222

223

224

225

226

227

232

TOTAL
ATTITUDE
TOTAL
STANCE
TOTAL
ENGAGEMENT
TOTAL
AID/ADVICE
TOTAL
COPING EFT.
TOTAL
STANCE
TOTAL
ENGAGEYXNT
TOTAL
INITIATION
TOTAL
AID/ADVICE
TOTAL
SOLVER
TOTAL
IMPLEMENTATICN
TOTAL
OUTCOME
TOTAL EVAL.
OF OUTCOME
TOTAL
COPING EPP.
TOTAL
INSTRUMENTALITf

14 15

(kr.. 'PL.

16 17 19 70 71
(s r

10

27

OCC. VAL OCC. VAL. Or VAL

14

(sr. VAL.

16 14

or C. 7AL.

11.7111..'TI*1

10 14

VAL.

14

arc. 'In.

ALTRUISM FITHETICS 1NbEP. :MNAr.FJ

10 14 10

VARIETY

10 14 16 14 10 14

.19

-.14

.15 .17 .15

-.16 -.15

.14

-.14

29
Orr. VAT.,

WAL
10 14

.15

HYPOTHESIS 51: The Occupational Values Intrinsic measure. will be
positively relater' vith the SAI good coping measures.

SAI
TASK

37 ACHIEVEMENT

38 AUTHORITY

39 AGGRESSION
LITTRP=RSONAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE

i4
OCC VXL.

ALTRUISM
10 14

TT;

.27

15 16 17 19

OCC. t;L. OCC. VAL. OCC. ' tl.. OC, VAL.
E$71E7:CS INDiP. MANAGEIr%7 SCLF-:tAT:S

13 14 10 14 10 I.. 10 14-7-
-.22 -.14 -.20 I -4

7 I . ITT-

---3 r
1-

-.14 i I

--1--- --J--- 1----

INSTRUMENTS: Occupational Volume
and SAI

VARIABLES: Occupational Values
Intrinsic measures s SAI
good Coping measure*

20 21 27 29
OCC. 1AL. OCC. VAL. OCC. VAL. TOTAL
TNTEL.STIM CRE.TIVTTY VARIETY INTRINSIC
10 14 10 14 10 14 10 14

.21

.16

.15 .16

14 I

-816-
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14
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Valli. Int rlumic monalrem w1 1 I
'I wit I. VI, .4 of !If e Act

15 16 17

',_1311111'A'.1

he
won me 1 flt °mires

19

COP1021A111.: r.

91 It

VAR1AIA.I'S

20 21 27

U..upnt onl Vitlut. at d
Vi,ws of life
U.. I pat lanai la)..9
Ira ri olaic n ilint's
%lieus of life Active

29

VAI .
ALTHJILM

, VA1 .

FSIHI,ICS

(AT. VAL.
INDLR.

OH 'Al_ C. VAL.
mAI.A(.1 ',Nf SELF- AfIS

0.. vAt .
INTRE.STIM

Off. VAI . Or'. VAT.
VARIETY

nr C. VAL.
INTRINSICCkFAIIV1IN

Vol 14 14 14 14 14 14 14 14 IA

LOCUS OF

43 CCUIROL
ACADEMIC

44 LOCUS OF CONT.

ACTION -
45 INACTION .14

IMMEDIATE -
46 DELAYED -.19

RATE OF
47 ACTION

INTRINSIC -
46 EXTRINSIC .16

TASK ACH. -
49 IPS .16

COMPETITION -
50 CO-OPERATION -.14 .17 -.18 -.14

INDEPENDENT -
51 INTERDEPENDENT -.18 .29 .17

EARNED STATUS -
52 BESTOWED STATUS .15 -.15 17 .16 .26 .21

CONFRONT -
53 AVOID

SELF-INITI.
54 OTHER IN/TI. -.17

SELF SOLVER -
55 OTHER SOLVER -.14

SELF-JOINT
56 IM7LE1ENTATION -.15

INSTRUMENT -
58 FANTASY

CONT./EXPRESS
59 LVITY 6 ACCEPT. -.14

ACT.'PASS.
60 UNDER STRESS

POS./NEC.
61 SELF- CONTROL .14

VIEW CF
62 LIFE

TOTAL
63 SCORE .14

HYPOTHESIS 53: The Occupational Values Intrinsic measures will be positively
related with the Story Total Positive Affect measure and the

Sentence Total Positive measures.

TOTAL STORY
229 POS. AFFECT

TOTAL SENT.
116 A.J. AFFECT

14
OCC. VAL.
ALTRUIS
10 14

19 1

DISTRCMENTS: Occuostimel Value. and
Story Completios

VARIABLES: Occupational Values
Intrinsic M2asures x Total
Story and Total Sentence
Positive Affect measures

15 16 17 19 20 21 27 29

OCC. VAL. OCC. VAL. OCC. %AL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. TOTAL

:_STHE:ICS IND,P. MAN\GZ-2NT SELF-SATIS It1TEL.STIM CREATIVITY _ VARIETY INTRINSIC

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

-.18

I

1

.18

HYPOTHESIS 54: The Occupational Values Intrinsic measures will be nesatively
related with Sentence Total Hostile and Depressive Affect and
with the SCOT, Completion total Negative Affect.

SENTENCE
T'OTAI

113 HOcil..E

TOTAL
11. OFFRF1,NIVE

TOM -TORY
ZJJ sr. ..VE AFF.

14

Al TRVIM
10 1.

-.18

10

.VA'. %AL.

MP 11
10 14

20

INSTRUINTS: Occupational Values and
Sentence Completion and
Story Completion

VARIABLES: Occupational Values
Intrinsic measures x
Sentence Total Hostile and
Total Depressive Affect
and Total Story Negative

Affect

19 20 21

OT. VAL. OCC. VA/ VA1.

wr.s4ris INrrt.!.1)1 RriTi611
10 1.. 10 14 .0 14

-.16

- '0 .17

27

Iler. VAL.

10 14

-:11 7-
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HYPOTHEI1S 55: The Otcandfional %WWII F,Afinnic meseuTea will he
n,v4tivel, related with the ',entente and Story Total

Coping dimension mea.urea.

219

220

221

222

223

224

225

226

227

232

108

109

110

111

112

18 22 23 24 25 26

OCC. VAL. OCC. 7A1.. OCC. VAL. OCC. WI. ()cc. VAL.

SUrPOOND.
OCC, VAL.

SUCCESS SCCUPITY PREST10E ECON. PET. ASSOCIATES

STORY 10 14 10 14 10 14 10 14 10 14 10 14

TOTAL
STANCE
TOTAL
ENCAGEMENT
TOTAL
ILIT1ATION

TOTAL
AID/ADVICE
TOTAL
SOLVER
TO" AT.

IMPLEYENTATION
TOTAL
OUTCOME
TOTAL EVAL.
OF OUTCOME
TOTAL
COPING EFF.
TOTAL
IRSTRINENTALITY
SENT. TOTAL
ATTITUDE -.21 -.22

TOTAL
STANCE -.14
TOTAL
rm..

TOTAL
AID/ADVICE .14

TOTAL
COPING EFF. -.15

1NSTROM:1'S: (4(npatlonal Values.
S.ntnce and Story
C,nplation

VARIABLES: Occupations! Values
Extrinsic measures a
S,ntence end Story Total
Coping measures

28 30

OCC, VAL. OCC. VAL.
FOL.FATHER EXTRINSIC
10 14 .0 14

.14

.18

.14

.14

.14

HYPOTHESIS 56: The Occupational Values Extrinsic measure will be
negatively related with the SA/ good Coping measure.

INSTRUMENTS: Occupational Value,
and SAI

VARIABLES: Occupational Values
Extrinsic measure x
SAI Good Coping

18 27 23

VA%.

24 25 26 28 30

OCC. VAT.. OCC.

success S-CL-5:7,

jc. OCC. OCC. 1AL. OCC. V?
SCPRO1.70.

OCC. VAL. OCC. VAL. OCC. VAL.
PRESTIGE ECON. RE: ASSOCIATES I01.FITHER EATROSIC

SA1 00O COP. 10 14 10 14 10 14 10 .. 10 1: 10 14 10 1 10 14
----r----

YE,SURE5
37 TASK ACHIEVE.

38 AUTHORITY -.16 -.14

39 AOCRESSION -.14 -.17 .16
INTERPERSONAL

40 RELATIONS 4 -.17 -.15 -.16

41 ANXIETY
TOTAL

42 SAI

-818-
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ItYPOraSiS 57: The Occupational Values Extrinsic measures will he negatively

related with 'cis.e measures of Views of Life.

18 22 23 24 25 26

OCC. VAL.
SUCCESS

OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL.
WkOUND.

VAL.

SECURITY PPESTIGE ECON. REt.

_OCC.

ASSOCIATES

VA1 14 14 14 14 14
LOCUS OF

43 CONTROL
.15

ACADEMIC
44 LOCOS OF CWT.

ACTION -
45 rmaror

IMMEDIATE -
45 oeLApED

RATE OF
47 ACTION - 19

111TR:NSIC-
48 EXTRINSIC

TASK ACH. -
49 IPR

-.27 -.25

COMPETTTION
50 CO-OPERATION .15 .22 .17

INDEPENDENT -
51 INTERDEPENDENT

.19

EARNED STAMS -
52 BESTOWED STATUS -.22 -.26

CONFRONT -
53 AVOID

-.16

SELF-INIII.
54 3THER /NITI.

SELF SOLVER -
55 OTHER SOLVER

SELF-JOLNT
56 niPLEMTATICR

-.14

3241"190:242 -

58 FANTASY
CONT./EXPRESS-

59 IV/TY f. ACCEPT.
-.14

ACT./PASS.
60 UNDER STRESS -.20

POS./NEG.
61 SELF-CONCEPT

-.14

virm OF

.....
42 LIFE

TOTAL
63 SCORE

11JSTRUMEWS: 0ccupotIonsl Values and

1a,vg of Life

VW/MIS: Oceupotiueal Values Extrinsic

mesaurce x Views of Life
Active Measures

28 30
OCC, VAL. OCC. VAL

FOI.F.TUER EXTRILSIC
14 14

-.16

-.14

-.21

-.14

.17

HYPOTHESIS 58: The Occupational Values Extrinsic measures will be negatively

relayed with the Story Total Positive Affect measure and the

Sentence Total Positive Affect measure.

STORY TOTAL
229 POS. AFFECT

SENTENCE TOTAL
116 POS. AFFECT

18 22 23 24 25

OCC. VAL. OCC. VAL. OM% VAL. .,:e. V31.. (NT. VAL.

S,CC". SICURIN FREST10E ZCCN. 1,,.I. 1.-RNOC1.0.

IC 1. 10 14 10 14 10 14 :0 14

-.14

INSTRUbENTS: Occupational Values, Story and

Sentence Completion

VARIABLES: Occupational Values Extrinsic
measures it Story and Sentence

Total Positive Affect

26 '28

OCC. VAL. OCC. VAL.

ASSOCIATES FOL.rATNER

10 14 10 14

30

OCC. VAL.

ES RINSIC
10 14

mTromsis 59: The Occupational Values Extrinsic measures will be
positively related with Sentence Completion Total
Hostile and Total Depressive Affeet measures and the

Story Completion Total Nevetfre Affect.

18 22 21 24 2s

e.

VSRIABLLS:

Ord

Oecurational Values and

Sentence Completion
Occupational Values Extrinsic x
Sentence local Hostile and

Total Depressive

10

tit t I AI .

OCC. VAt. 0CC. %M. Ore. VAL c's C. t Ore. V Al

S1JCCE4S StCVR1TY ^NEST,I.E ECON. I I, tk_NO, A..:te, X i 101,_ FX1R1NNIL

10 I. 10 14 10 14 10 1 It) 1 L 10 IS In I. Id 14

TOTAL
111 NOOTILL .14

WRAC
114 nEewYSSIvm

'Ill tI IttFY
-.14 lb 1,

O. 1

230 NE, ATINE
-.1.
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Coping blmenstwn mahures

AmpIrollon,

A.pirotIon
Total

11.1pr I

)11

219 220 721 222 221 274

10TAL Tr'sAL ToTAl yrIAL TOTAL TOTAI

STANCE EKAUHE77 MIAATION AID/W6VICE SI,i.Vl P 11PIEMILLr.

OCC. INT. 10 14

OCCUPATIONAL

31* ASPIRATION
OCCUPATIONAL

32* EXPECTATION -.17

EDUCATIONAL

36* ASPIRATION .16

10 14 II. 14 10 14

-.15

10 14

VARIABETS:

225

TOTAL
Goiromc

10 14 10 14

.16

14(.notI.w.1 Int. 1-4.t Juvfotory

min Story t;../11.11Aal

fk4.AmtI ANpIt,a1,11,

,111 E p. I sit t,n

Ldutati.mo! Aupir,t1.41 Story
Total CopIn DImennIon measures

226
IUTA1

INAL.OPTC.
10 14

-.17

122r747AL__
cop.rtr.
10 14 la--

1.22_

HYPOTHESIS 61: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Sentence Total

Coping Dimensions measures.

108 109 110 111 112

'TOTAL TOTAL TOTAL TOTAL TOTAL

ATTITUDE STANCE E GAGEPIAT AID/ADVICE COP. EPP

10 14

OCCUPATIONAL ----r-----
31* ASPIRATION

OCCUPATIONAL

32* EXPECTATION
* EDUCATIONAL

36 ASPIRATION I .15

10 14 10 14 10 14 10 14

-.16
1----

-.14

-.21

rIT

-.18 -.15 -.16 -.17 -.21

INSTRUMENTS: Occupational Interest Inventory

and Story Completion
Occupational Aspiration, Ex-
pectation. and Educational
Aspiration x Sentence Total

Coping Dimension measures

VARIABLES:

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, if

positive are actually negative correlations and, if

negative, are actually positive correlations. The
ts, the lower the number :he higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 62: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration will
be negatively related with the SAI Good Coping measures.

OCCUPATIONAL
31* ASPIRATION

OCCLPATIMAL
32* EXPECTATICH

EDUCATIONAL
56* ASPIRATIO%

37 38

SAI SAI

TASK ACH. AITHORiTY

10 14 10 14

_.20

.16

39 40

SAI SAT

AGGRESSION NPR

10 14 10 14

41

SAX

ANXIETY
10 14

42
SAE

TOT. SCORE
10_____ 14

I

INSTRUMENTS: Occupational Interest Inventory
and SAI

VARIABLES: Occupational Aspiration,
Occupational Expectation, and
Educational Aspiration x SAI

Good Coping measures.

*Remember that these Variables are reversed.

Thus, any correlations involving :hese
Variables. if positive are actually
negative correlations and, if negative,

are actually positive correlat.ons. That

is, the lower the number the higher the

aspiration or expectation level and vice

-820-
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HYPOrHPSIS 63. The stet... 1./41 a..,nr.o. of tu-nennnal
i'pectation, and focational Anpiratfon

will he n.aatfvtly rplat.4 with thp active response
mcasores of the, Views of Life.

31* 32* 36*
OC,.1NT.
OCC.ASE 0/./..16T. ED. ASP.

441

LOCUS OF
14 14 14

43 CONTROL
ACADEMIC

44 LOCUS OF CONT.
ACTION -

45 INACTION

IMMEDIATE
46 DELAYED -.16

RATE OF
47 ACTION

INTRINSIC
48 EXTRINSIC

TASK ACM. -
49 IFS

COMPETITION -
50 CO-OPER/310N .16

INDEPENDENT -
51 INTERDEPENDENT

EARNED STATUS -
52 BESTOWED STATUS

CONFICOT -
53 AVOID -.15 -.15

SELF-INITI.
54 OTHER IMITI. -.16 -.21

SELF SOLVE? -
25 OTHER SOLVER

SELF -JOINT

56 IMPLEMENTATION
INSTRUMENT -

58 FANTASY -.14 -.16 -.18

CONT./EXPRESS-
59 IVITY E. ACCEPT. -.18 -.19

ACY./PASs.

60 UNDER STRESS
POS./NEG.

61 SELF-CONCEPT
VIEW OF

62 LIFE
TOTAL

63 SCORE -.14 -.22 -.17

INSPHINENTS: (k,npatIonal Interest Inventory

out Views of life

VAPIAIDEn: th(opntloonl APpiration,

fIrt.T.al 1 papPttatin, and
tJucetIonal Aspiration x

Views of LIT,

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, if
positive are actually negative correlations and, if

negative, are actually positive correlations. That

is, the lover the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 64: The status level measures Or Occupational Aspiration,
Occupational Expectation, and Educations) Aspiration
will be negatively related witr the Story Completion
Total Positive Affect measure and the Sentence Completion
Totat Positive Affect measures.

12:9 116

STOW TILT. SL"T.TOT.
POS.AFF. POS. AFT.

10 14 10 14

OCCUPATIONAL
31* ASPIRATION .13

OCCIPATZCNAL
32* EXPECTATION

EDUCATIONAL
36*ASPIXATION

INSTRUMENTS: Occupational Interests Inventor.,

Story and Sentence Completion

VARIABLES: Occupational Aspiration,
Occupational Lepectatioa,
Educational Aspiration x Total
Story and Sentence Positive
4ffect measures

*Remember that these Variables ore reversed. Thus,

any correlations involving these Variables, it
poaltive are nrts.ally negative terra/melons and, if
negative, ere actually positive correlations. That

is, the lower the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 65: The Status level measures of Oczupational Aspiration,
Occupational Expectation. and Educational Aspiration will
be positively related with the Sentence Compl.tion Total
Hostile and Oepressive AfteLt measures, and the Story
Completion Total Negative Affect measure.

113 114

Torn rata At

10:4TI1F F.

10 1.. 10 1..

31 AqPIRATtON
etIrAl

32 FPl'CTATIOh

I tli.CAT I
%II AsPIXATIoN

:30

rOTAL
I. A.

10 14

-A:1.

INSTRUMENTS:
VARIABLES:

Crcupatiene Interest Inventory
Occupational Aspiration,
Occupational Expectation, and

Educations) Aspiration a
Sentence Total Wattle and Total
Depressive Affect measures and
Total Story Negative Atfect

* Remember that these Vet.ahla are reversed. Thus,

any cortelations involving those 34tlahlr.. if
P,0tilvo are aCluallv anj, if
ocvnive, tire actually rosin.. .ielatiens, That
Is, ',Wet tie tthuti, r the MI aspiration
or e,.poclatIon level and vi. . vet -a.
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, . VA!, r Vtt,

'114
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I'. 79'

14
I

14
I ! 11,1)
10 14

(/IA
14

191 rY
14

Vt-Il1t/11 1141NSIC
It; -14 Mi 1414

_IAMIEVLNUNT
I MATH .29 1 .18

AMIEVENguT
3 READING -.14 .14 .24 .17

AcHirsarnrr
4 C.P.A. .24 -.70 .14

5 TASK ACHIEVE. .16

CRS
6 AOTROtITY

CRS
7 um 14

BRS
8 IMPLEMENTATION .18

ARS
9 SELF-ASSERTION -.18 .21

BRS
10 INITIATION :9 -.19

ARS
1: SOLVER .20 .17 -.17 .14

ARS
12 AGGRESSION -.18 -.16

BRS

13 ANXIETY .15

MOMESIS 67: There will be negative relationships between the Extrinsic
Gccupational Values and the criterion measures.

OSTROM:NTS: Occupational Values.
Achievement. IRS

VARIABLES: Occupational Extrinsic

18 22 23 24 25 26 28

Values x Criterion manor..

30
OCC. VAL
FLCCES5

OC:. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL.
S.C:RITY PFZSTICE ECON. R. :. 5'.8.11CVX0. ,t;SOCIATES 1171..IATHER EXTRINSIC

1'; 14 IC 14 10 14 10 1- 10 14 10 14 10 14 10 14
ACHIEVEMENT

2 MATH
-.18ACHIEVEMENT

3 REARM -.15 -.20 -.17 .14
ACHIEVEMENT

4 C.P.A- -.26 -.14BRS
S TASK ACHIEVE.

BRS
6 AUTHORITY

ARS
7 IPA -.14

ARS
8 IKPLEMrSTATION -.14 .1SARS
9 SELF-ASSERTION

ABS

10 INITLATIM% -.15
ARS

II SOLVE? -.18 .15
ARS

12 At:MESSICK
ARS

13 ANXIETY
.14

HYPOTHESIS 68: There 'fall be negative rel.-,tionshIps between the status levels of
Occupational Aspiration. Occupational Expectation. and Educational
Aspiration and the criterion measures.

31 32*
(VC. VAL. OCT. VAT,.
OCZ. A5?. (VC.
10 1 10 h.

ACHIEVEMENT
2 MATH .23

AMIEVEMEKT
3 READING -.20 -.3' -.40

ACHIEVEMENT
4 C.P.A. .14 -.16 -.37

ARS
5 TASK ACHIEVE. -.73

ARS
6 AITHORITY -.20

ARS
7 I IM -.70 ..19

SAS

A INT1E75'NTAZION-.70
146

9 SF1F-AP:ERTICW
IRth

10 iNalArION
RA,

11 NO1 k
hh:

36*
OM VAL.
En. ASP.
10 14

-.14 -.32

-.36 -.43

-.41 .32

7 -.14

1..70

TNSTRUMINTCB: Occupational Interest
Inventory and Achievement
IRS

VARIABLES: Occupational Aspiration.

Occupational Expectation
and Educatieral Aspiration
x Criterion measures

Memember that these Variables are reversed. Thus.
env correlations ineolvine three Variables, if
poshive are attuativ tu,:attve cortrfeti.ns and. if
vivgelhef arc (1..tuall. roaitive ,reciohns. That
1., the lower the lueAberthe bleb.' the npiration
tq eqwftkileil level au vice Vet//4.
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07POITrSIr 69, will he beitntIr r.1,t1"nx1,11,4 between the
W71 :1mM s (Tat I one' Inti. re nit

0,_nrott,ANAI Interest discretismcy act,ro end the
Inv.ntnry, At4iev,mot YRS

Critrloh mcasurrs.
VARIANILS fh,.pettoroll Interht

01.(r.pancy x Criterion

34 1S
measurer

611_1N7.
1/P./ANY. 015../A%1'.

10 14 10 14

ACHIEVEYEIM
2 MATH

AfairVEMMT
3 READING -.19

ACHIEVINCIT
4 C.P.A. -.26

DRS

S TASK ACHIEVE.
SRS

6 AUTHORITY
BRS

7 IPR

BRS

8 IMPLEMENTATION
BRS

9 SELF-ASSERTOr--7
IRS

10 INITIATION
BRS

11 SOLVER -.14

BRS

12 AGGRESSION
BRS

13 ANXIETY

-.17

-.18

-.27

-.17

-.21

-.23

HYPOTHESIS 70: There tall be a positivc relationship between the SAI
good coping measure's and the criterion measures.

37

SA/
TASK ACH.

10 14

ACHIEVEMENT
2 MATH .16

ACHIM:MT
3 READING

ACHIEVEMENT
4 C.P.A. 14

5 TASK ACHIEVE. Tia-1-BRS

BRS
6 AUTHORITY .14

7 IPR

BRS
8 11,71.EMENTATION .171

IRS

SELF-ASSERTIOa -.34 -.16

BRS
10 IlaTIATION .16 .17

IRS

11 SOLVER i-.20,
BRS

12 AGGRESSION
SRS

13 ANXIETY

38 39 40 41

SAI SAI SAI SAI

AMORITY AGGRESSION IPR ANXIETY

10 14 10 14 10 14 10 14

.14

.17

.14

.16

42
SAI
TOTAL

10 14

.11

.14

-.14

-.16

INSTRUMENTS: SAI and Mhievseent -
VARIABLES: SAI Good Coping measures

Criterion



rrocasIs 71: Mire
Lift.

Vil

LOCUS OF

will be a positive riletionsnip
actlis rtsponse meolurte and

2 1

FICtitC 3

ITALY FAHIIC OF sr,NtrtcA, r (ORRELATILVC - STAGE 114

Views a life - Acht,wement HMS
Views of life - Achiavem4nt HMS

11 12 13

between the Views of

the criterion mvesures.

5 6 7

Ited7tWHYS:
VARIAMLIS:

8 9 10

ArMlf/r. AcHIEVY,
HPAD1NC

ACHIEVE.
G.P.A.

_VHS

TA'At ACH

VHS

AI.TH.
NHS 4HS

1419,.. SEIP-AST.
ha: RH% 4M'

Sol V1,8

ARS MA
AG(81'%. ANXIETY

14 14MAid
11.8 INIT1

14 14 14 14 14 14 14 14 ,4 14

4$ COUTROL .18

ACtDENIC
44 LOCUS OF CONT. -.14 -.20

ACTION -
45 INACTION

IMMEDIATE -
46 DELAYED

.15

RATE OF
47 ACTION

INTRINSIC -
48 EXTRINSIC .16

TASK ACH. -
49 IPA

-.16

COMPETITION -

50 CO-OPERATION .20
.15

E:DEPENDENT -

SI E:TEWDEPENDENT .18 -.IS

EARNED STATUS -

52 BESTOWED STATUS .21 .14

CONFRONT -
53 AVOID

.16

SELF-INITI.
54 OThER INITI. .22 .18

SELF SOLVER

55 OTHER SOLVER
SELF-JOINT

56 IMPLEMENTAT/ON .15

INSTRUMENT -

58 FANTASY .17 .20 .18 .16 .18 .18 .14

CONT./EXPRESS-
59 IVITY a ACCEPT.

-.15

AT./PASS.
60 UNDER STRESS .17 .23

.25

POS./NEC.
61 SELF-COMM .15 -.21

VIEW OF
o2 LIFE

--ill--

TOTAL
63 SCORE

HYPOTHESIS 72: There will be a positive relationship between the criterion measures
and the Sentence Completion coping style variables in the different

areas of behavior.

100 83 92 74 65

STINCE STANCE STANCE STANCE STANCE

ACGR:SSION ArIVORITY ANXIETY IFS TASK ACH.

10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH -.16

ACHIEVEMENT
3 READING .16

ACHIEVEMLNT
4 C.P.A. .I4 14

BRS
5 TASK ACH. 15

IRS

6 AUTHORITY .18

BRS
7 LEI ,15

BRS

II IMPLEMENTATION
SRS

9 SELF-ASSERTION
BCS

10 INITIATION
SRS

11 SOLVER
BRS

12 AGGRESSION
SRS

13 ANNIFIY

109

STANCE
TOTAL

10 14

INSTRUMENTS: Sentence Completion-Achievement

IRS

VARIABLES: Stance x Criterion measures

-824-
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irtientsm 73. There will be a pob1tive reladonnlap betwe.n the criterion m.asures
and tne Lentcnce Cwplettnn coping malle variable, in the dill, rent

area, of behavior.

1NSTRINENTS Sentence
Achievement-ERS

VARIABLES: En,,aglnwnt a Criterion

measures

111 84 93 75 66 110

V0GMEMENT mactmw EIV.P.GEMENT ENCArTMENT ENCACEMENT ERC5GEHEN/
TASK ACH. TC0ALAOK.SSION ACIVOEITY ANXIETY 1PR

10 14 10 14 10 14 10 14 10 14 10 14

ACHUVEMENT
2 MATH

ACHIEVEMENT ----1-----
3 READING -.18 .18

ACVIEVEMENT
4 C.P.A. .14 I

.14

IRS
5 TASK ACHIEVE. .15

IRS

6 AUTHORITY .27

BRS

7 IPR
.15

IRS
b 1MP1EMENTATICW

9
IRS
SELF-ASSERTION -----r-----

IRS
10 L'I:TIATICII .16

IRS

11 SOLVER
.14

IRS
12 AGGRESSION

IRS

13 ANXIET:

lifPCMHZSIS 74: There will be a positive relationship between the criterion measures
and the Sentence Ccepletion coping style variables in the different
of behavior.

102 85 94 76

AID /ADVICE AID/ADVICE AID/ADNICi AID/ADVICE
IPRACCIZSSIC81 LUTHOR:TY ANXIETY

10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH -.17

ACHIEVEMENT
3 READING .17 .18

ACHIEVEMENT
4 C.P.A. .16

IRS

5 TASK ACHIEVE.
BRS

6 AUTHOILITY 151_
BRS

7 IPR .15

BRS
8 IMPLEMENTATION

IRS

9 SELF-ASSERTION
BRS

10 INITIATICe
IRS

11 SOLVER .14

BAS
12 ACCRESSICN

IRS
13 ANXIETY

67 111

AID/ADVICE 117117-i0VICE

TASK ACH. TOTAL
10 14 10 14

-825-

.15

.19

.15

INSTRUMENTS: Sentence Consolation,

Achievesent-8211

VARIABLES: Aid/Advice

Criterion essenreS
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,ncraniLlds 75 Thin. 111 be . poeltiv, rlationnhlp hetwiin the criterion tr44miren ard the
SknEtnc Complttiun cepIL, A714 voriehlte in the dill...rent are.d of Wiavfor.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 G.P.A.

!RS
5 TASK ACH.

BRS
6 AUTHORITY

BRS
7 IPR

BRS

8 IMPLEMENTATION
BRS

9 SELF-ASSERTION
BRS

10 INITIATION
DRS

11 SOLVER
BRS

12 AGGRESSION

163 66 95 77 69 112

COP. Fri. (op, rel.
Pl.MMCLY

not.. frF.

ANXIIN
COP. CI.F. COP, Ell.

WA Mil.
COP. EFF.

ACCPV,SION IPH TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

.16 .16 .22

.16 .14 .18

.17

.19

.20 .14

.14 .16

.17 .16

.15

.16 .14
BRS

13 ANXIETY -.15

INSTROMMTS S,ntence
A4hievi,tnt-liNg

VAR1ARUS: EffLet1veneiss,

Achievement

HYPOTHESIS 76: There inn of a positIve relationship between the Sentence
Completion attitude measures and the criterion measures.

82 91 73 64 108

ATTITUDE ATTITCD: ATTITUDE ATTITUDE ATTITUDE
AI7MORITY A::XIET% IRK TASK ACH. TOTAL

10 14 1C 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READLNG

ACHIEVEMENT
4 G.P.A.

1110

S TASK ACH.
BRS

1 .15

6 AUTHORITY
BRS

7 In
BRS

ON .178 IMPLEMENTATI
HAS

9 SELF-ASSERTION
BRS

10 INITIATION
BRS

11 SOLVER -4-
BRS

12 AGGRESSION
bRS

13 ANXIETY -.16

.14

-.19

-.19 -.14

-.20

-.14 -.19

-.15

-.14

-.17

-.15

-.14 1-.18

INSTRUMENTS: Sentence Completion,
Achievement-BRS

VARIABLES: Attitude x Criterion
measures

-826-
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HITCrilihSIS 77: There will D. a poaill/e relationhhip lutwoln the Sdntence 1NWRUNWIS:

Completion positive ofhet variables and the criterion measures.

ACHIEVUOINT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

ARS
S TASK ACH.

SRS
6 AUTHORITY

ARS

7 IPR
ARS

8 IMPLEMENTATION
IRS

9 SELF-ASSERTION

ARS
10 INITIATION

ARS

11 SOLVER
ARS

12 AGGRESSION
BRS

13 ANXIETY

107 90
pos. AFT. POS. FIT.

AU. aSiON AvroIry
14 14 10 14

99 SI 72 116

P05. Arr . POS. AFF. P05. AF. pos. AFT.

ANXIETY 1PR TASK M.H. TOTAL

10 14 10 14 10 14 10 14

-.15

.21 .15

.17

.19

-.14

.19

.16

.15

VARIABLES.

CompIttion,

Ar104,14ment-KR5
%taunt-a pwAtive Affect
a Criterion measures

HYPOTHESIS 78a: There will oe a negative relationship between the Sentence Completion
hostile and Depressive Affect variables and the criterion measures.

2 3 4

ACHIEVE. ACHIEVE. ACHIEVE,

PATH READING C.P.A.

10 14 10 lt 10 14

HOSTILE
104 AGGRESSION

DEPRESSIVE
105 AGGRESSION

HOSTILE
87 AUTEORITY

DEPRESSIVE
88 AV: oAITY --I--HOSTILE
96 ANXIETY

DEPRESSIVE
97 ANXIETY

POSTILE

78 IPR
DEPRESSIVE

79 IPA
HOSTILE

69 TASK ACHIEVE.

DEPRESSIVE
70 TASK ACHIEVE.

TOTAL
113 HOSTILE

TOTAL
114 DEPRESSIVE

-.14

-.14

INSTRUMENTS: Sentence Completion,

Achievement
VARIABLES: Sentence Hostile and

Depressive Affect.

Achievement

-827-
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0ftil 74)1. '1 'r, wil: he . , Iv,. -4 I nt Ionolltp h, tw, I n t1, not, 114 C.kp1t t ten

11,0114: ,4441 Dtprel,41/t Act vat! 0614.44 and tilt ( tt rt ,,n ineamotes.

HOSTILE
1Ce AMP FSS ION

DEPRESS WE
105 Af ARLSS

HOSTILE

87 AUTTMITY
DEPRESSIVE

88 AUTHORITY
HOSTILE

96 ANX1RTY
DEPRESSIVE

97 ANXIETY

HOSTILE
78 I PR

DEPRESSIVE
79 7PR

HOSTILE
69 TASK ACH.

DEPRESS WE
70 TASK ACH.

TOTAL
113 HOSTILE

TOTAL
114 DEPRESSIVE

1N51101t40141St. S44tence ,.rttplet 1,11 - NRS

VAk1A111:S nt. eeo II...tile end
Dtptt444,1ve Ailtet x MIS

5 f, 7 9 9 10 11

Mt', I.. , IctS 111(5 I.1, Itt, .

rf"SY 1r:1. AU1110P11"/ 11.11 I :,PI I...Et. r . '.1 II- SST IN I TIA rI(R. 41.1,VI It

10 14 10 14 10 14 If, 24 In 14 10 14 10 14

-.17

-.16

-.16

-.14

-.14

.16

.14

-.14

-.14

-.2o

-.15

-.14

13

TINS

ANX ETY
10 14

.14

HYPOTHESIS 79: There will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

149 177

Story .1 St.-ry J

Ar.GREESION AI TMORITY

10 14 10 14

ACIIEVEICST
2 MATH L.16

ACHIEVENENT
_____----- -.141-.18

ACHIEVE fEVT

3 READING

4 C.P.A. i-.17

BRS --1
3 TASK ACE. I...19 -.17

BRS

6 AUTHORITY
BRS

1

7 I?R 14 -.26 -.17

BRS
.L._--.1.---

8 IMENENTATIC6 I-.15 -.2

3RS

9 SELF-ASSERTION ) -.14

BRS
.0 INITIATIO% -.17 - . 20

BRS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 MAIM

i-.20 -.15

1

-.14

163

Story 4
ANXIETY
10_4_,UL

191

Story 6
ANXIETY
10 14

-.17

.14

.17

-75

.30

.15

135

Story 2

I PR

10 14

.15

INSTRUMENTS: Story Completion,
Achievement -DRS

VARIABLES: Stance x Criterion
measure

121 205 219

Stogyl Story 7 STANCE

A - rA NA TA TOTAL
10 14 10 14 10 14

-.14 .16

- .15 -.16 -.20

-.17

.17

.16

.22

-828-
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156

Stori
AGCRN .iON

2

MEN
MAIN
ACWIEVE T

0 14

ACHIEVEMENT
3 READING -.24

ACHIEVEMENT
4 C.P.A.

ARE

5 TASK ACM. -.15

CRS

6 AUTHORITY
CRS

7 IPR -.15

CRS

P IMPLEMENTATION -.17

MIS
SELF-ASSERTION
BPS

J INITIATION -.19

IRS
11 SOLVER - 17

MRS
12 AGGRESSION

MRS

13 ANXIETY .14 -.17

17A

/.12111(/1111-/

10 14

-.15

.14

164

ANX1E5Y
10 IL

.14

NIS

VAR1Ahlro

St ..r: I,.,,plt t Ion,

Ai 1,1. ttm. n -MRS

I lien! vox nt A
CH:Anion wasuree

191 116 122 2/16 120

Ira g' %, y 2 ',tory 1 5, ory / KNhAr1MINT

A,J11 t 1Y 10 A - IA NA - fA 101A1.
10 14 10 14 10 14 10 14 10 14

-.16

-.21

-.14

-.24

.26 -.25

.15

.15

-.15

-.16

-.15

-.17

-.21

.14 .25

-.14 -.15

-.15

-.14

-,17 .14

HYPOTHESIS 81: There will be a positive relationsnip between the criterion
measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVOENT
3 READING

ACHIEVEMENT
4 C.P.A.

CRS
5 TASK ACH.

MRS

6 AUTHORITY

151 179 165

Stop 3 Story 5 Story 4

AGGNES:ION AUTFONITY ANXIETY

10 14 10 14 10 14

- 15

.15 .15

.15

193 137 123

Store 6 Story 2 Story 1

.XIETY IPR A - TA

10 14 10 14 10 14

-.19

-.19 -.23

-.14

-.14

INSTRUMENTS: Story Completion,

Achievement-IRS
VARIABLES: Initiation I

Criterion measures

207 221

Story 7 INITIATION
NA - TA TOTAL
10 14 10 14

-.18

-.16

RES
7 IPE -.15 -.15 -.17 -.16

BRS

8 IMPLEMEN:ATICX -.17

RES

9 SELF-ASSERTION -.18 -.14

IRS
10 INITIATION -.14 -.14 -.17

11 SOLVER -.12 -.23 -.21 -.18

IRS

12 AGGRESSICK .14

EMS

13 ANXIETY I .17

-829-
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HYPoilOsIS 82 Ihire u1I1 he a p,41t(v. teIat'..vihto '.tu.,n the itlt.lton I N, 1:1' ',101v
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AW,A00,,a
Cr 1 ti Jolt 171(.40.W-ell

IS, 180 166 19: 158 174 70$ ? ?
store .1 .1torn , star,' 4 4tory

A111101111N AXX!,-11 VrXIFIT___--
14 10 14 10 1. 10

6 titers, ? Story 1 %tory 7 10TAI
lA AID . \I'\'10.At, 141!...ION

10

Irg A - .

.4 76
TA NA

14 10 14 10 IA '0 1.
ACHIEVEMENT

2 MA nt

AtOlEVIEWNT
3 RCAOING -.18 -.24

.90111hVEMENI

4 C.P.A.

BRX

S TASK ACHIEVE. -.15 -.14
BRS

6 AUTHORITY . 1 5 -.15_ - 15
PRS

7 IPR - 14
BRS

8 IMPLE IMATION .16 -.14 -.18
BES

9 SELF-ASSERTION
BRS

10 INITIATION -.14

11 SOLVER -.20 -.23
BRS

12 AGGRESSION
DRS

13 ANXIETY

HYPOTHESIS 83 There will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

INSTRUMENT'S: Story Completion,
Achievenent-SRS

VARIABLES: Solver x Criterion
measures

153 181 167 195 139 125 209 223
Story 3 Story 5 Story 4 Story 6 Story 2 Story 1 Story 7 SOLVER

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA NA - TA TOTAL
10 14 10 14 10 14 10 14 10 14 10 14 IC 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING .15 .20 - '4 .14

ACHIEVEMENT
4 C.P.A. -.16 -.14

3 TASK ACH. .16 -.15
BRS

6 AUTHORITY .14
BRS

7 IPR -.17 -.18
BRS

8 IMPLEMENTATION -.14 -.15
MS

9 SELF-ASSERTION -.17
INS

10 INITIATION -.17 -.15
BRS

11 SOLVER
SIS

-.21 .16 1111L1.._-- -.17

12 AGGRESSION -.18
MIS

13 ANXIETY -.17

-830-
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HYPOTHESIS 84 There
measures

will be positive rlationaLip hitl.n.n the crit,rion

and the Story C.rpltion coping style dimensions.

154 182 16N 196 140
StArxl

IPR

126

INSTR11.1.1S. Story Completion,

Alhiev,mtnt-IRS

VAKIABLFS 1. pl.mentation x
(rite rloi measures

210 224

Story 3 Story 5 Story 4 ';rory. 6

ARXINN

Story_l_
1A

Story 7 IMMINENT.

ArLRL..10V AUHORIT ANYIETT A - NA - TA TUIAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

2

ACEIEVEMENT
HATA

1- -.18

ACHIEVEMENT
3 READING

-.25 .21

ACHIEVEMENT

4 C.P.A.

-.14

BIAS

5 TASK ACHIEVE.
-.17 .1) -.16

BRS

6 AUTHORITY
-.16

BRS
7 IPR

-.14 .18

BRS

8 IMPLEMENTATION
- . -.19 .14

BRS

9 SELF-ASSERTION
BRS

10 INITIATION
-.15 -.20 -.18 .15 -.15

BRS
11 SOLVER

-.15 -.25 -.16 -.15

BRS
12 AGGRCSSION

-.14

BRS

13 ANXIETY -.15

INPOTHESIS 85: There will be a positive relationship betweer the criterion

measures and the Story Co pletion coping gtyle dimensions.

ACHIEVEMENT
2 MAIN

ACHI2VEHENT
3 REArTNG

AC-: 'EMT
4

BRS

5 TASK ACHIEVE.
BRS

6 AUTRORITY
BRS
IPk

BRS
8 IKPLEMERTATICR

BRS
9 SELF-ASSERTION

BRS

10 INITIATION
BRS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 ANXIETY

155 183 169 19/

Story 3 Story = f Story 4 Story C

AGGRESSION AUTHORIi ANXIETY ANXIETY

10 14 10 14 ' I. 14 10 14

1

-.15

-.22

-.14

18

-.21

-.20

-.19

.15

INSTRUMENTS: Story Completion,

Achievement-BRS

VARIABLES: Cutcome x Criterion

measti"e*

141 127 211

Story 2 Story 1 Story 7

ePR

10 14

A - TA NA - TA

10 14 10 14

-.24

-.16 -.15

-.16

-.18

-.18

-.14 -.14

-.19

225

OUTCOME
TOTAL

10 14

-831-



11,.117 3

ITALY TAMPS Ut Sir It Nr At.i t 01,111 A rims - ',FACE III

trieCaRES:S 86 Ther will by a positive relationship btwen the criterion
menhaea and tLe Story Co.pletion coping style dimensions.

INSTRUHPNTS: Story rowpIrtion,
Achf4v.ment-HRS

VARIABLES: LvoluntIon of Outcome
Criterion

156 184 170 19R
Story 6
ANXIETY

142 17$ 212 226
bVAL. OUTC.Story

ACCW.SIOU
3 Story 5 Story 4

ANXIETY
Story_l
IPR

Story I Story 7

AUTHORITY A - TA NA - TA TOTAL
10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .14

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 G.F.A. -.24

HMS

5 TASK ACN. -.14 .15
DRS

6 AUTHORITY .14

BRS

7 IPR .14
BRS

8 IMPLEMENTATION -.20 .16
BRS

9 SELF-ASSE/TION -.21
BRS

10 INITIATICC .1± .14
BRS

11 SOLVER -.14
BRS

12 AGGRESSION .15

BRS

13 ANXIETY

HYPOTHESIS 87: '[here will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

157 185

Story 3 Stor: 5

ACCRESSIOK ALIBORITY
10 14 10 14

4CHIEVEMEN2
2 n "R

Aca.mlmerr
3 READING -.15

ACHIEVEMENT
4 C.P.A.

DRS

5 TASK ACHIEVE.
BRS

6 AUTHORITY
IRS

7 IPA

BRS

b 'MFLENENTATION
BRS

9 SELF A5SENTION

BRS

10 INITIATICE
BRS

11 SOLVER
IRS

12 ACCA,....SSIEti -.17

3RS

13 ANXIETY

ENSTRUNEWS: Story Completion,
Achievement-BRS

VARIABLES; Coping Effectiveness it
Criterion measures

171 199 143 129 213 227
Story 4 Story 6 Story 2 Story 1 Story 7 COP. ERR.
ANXIFTY ANXIETY IPR A - TA NA - TA TOM
10 i4 10 14 10 14 16---77- 10 14 75--u-

-.16

-.14

-.17 -.28 .16

-.14

-.15

-.15

-.15

T
-.16

-.24 -.24

-.18

.15

-.14

-.15

-.14

-.15

-832-
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and tf Story Completion copiny, 4Iyit dinrhsIono.

2

3

4

S

6

7

9

10

11

12

13

ACHIEVEMENT
MATE
ACHIEVEMENT
READING
ACHIEVEMENT
C.P.A.

US
TASK ACHIEVE.
ERS
AUTHORITY
US
'PR
HR!
IMPLENENTATICY
US
SELFASSERTION
US
INITLATICY
ERS
SOLVER
MS
AGGRESSION
KU
ANXIETY

162 1'3 176 294 1611 114

212al Story 5 Story 4 Story 6 Story 2 Story 1

AlARESSION AUTHORITY ANXIETY ANXIETY IPR A - TA

m 14 10 14 10 14 10 14 10 10 14

-.17 .15 -.23

.15

-.16 -.16

-.14 -.19

.22 -.16

-.15 -.19

-.17

vARIABLES:

Shoy
At 111. v..nt-POLS
111 t.l rtvim otallty x

CHI. 11 on facestIrCe

21,1 71,

Story 7 INSTAOriiii.

NA - TA TOTAL
10 14 10 14

.21 -.19

.30 -.16

.21

.22

.21

.22

.22

.16

.16

HYPOTHESIS 89. There will be s positive relstic.ship between the criterion
measures and the Story Completion positive atfect dimensions.

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READTMG
ACHIEVEMENT
C.P.A.
US
TASK ACHIEVE.
US
AUTHORITY

IPR

IMPLE MENTATION

SELF-AssE77.011

BRS

INITIATION
US
SOLVER
US
AGGRESSION
US
ANXIETY

159 187 173 20i 145 131

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1

AC.ORESSION ACTHORITY ANXIETY ANXIETY IPS A - TA

10 14

----T----

10 14 10 14 10 14 10 14 10 14

.16 .16

.15 .35 .14

.19

.15

.19 .30

.i8 .25 .16

1 24

INSTIUMENTS: Story Completion,
Achievement-US

VARIABLES: Positive Affect Hero
x Criterion

215 229
Story 7 POS.M.HERO
NA - TA TOTAL
10 14 10 14

.16

-.14

.18

.15
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BY?0THE:IS 9(: .111 re ristivo relationship hetwecn tio criterion
measure and the Story Completion turative off'ct dieonsiona

INSlellIFST,.: Story (*.repletion.

Ac,iteemtnt-BRS

VARIABLES. Ne/ntivt Affect Nero,
Crit-rion measures

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMMT
READING
ACHIEVEMENT
G.P.A.

BRS
TASK AGM.
BRS
AUTHORITY
BRS
IPR
BIS
INFLEMENTATICN
BRS
SELF-ASSERTION

BRS
INITIATION

ARS
SOLVER
BBB
AGGRESSION
BRS
ANYIETY

160 188 174 232 146 132 216

Story 3 Story 5 Story 4 Story 6 SLLIL.2_ Ltuyl Story 7

AGCVESSICN A0THOPITY ANXIETY ANXIETY
44

Illt A - TA FA TA

10 14 10 14 10 14 10 10 14 10 14 10 14

.14

.21

.14

.16 .14 .17

.20 .16

.14 .16 .14

.15

.14 .18 .17

.14 .16 .18

-.14

230
NEG.AP.NERO

TOTAL
10 14

.18 .14

.22 .15

.19 .15

.23 .16

.17 .18

HYPOTHESIS 92: There will be a positii- relationship among the Parent/Child
Interaction item of the Sentence Completion Instrument.

SELF-
117 CONCEPT

PAROT/CHILD
118 INTERACTION .16

MOTHER
119 INTERACTION .79

FATHER
120 INTERACTION .75

117

SELF-
CONCEPT
10 14

118 119 120

PAREIEI 210111ER FATHER
CHILD INT. INTERACT. INTERACT.
10 14 10 14 10 14

.16

.72 .53 .39

.6 3

.79

.53

.72 .75 .65

.39 .53

.53 .54 .25

.54 .25

INSTRUMENTS: !ntence Complettin

VARIABLES: Parent/Child Int.reetfon
Variables

HYPOTHESIS 93: There will be a positive relationship between the Parent/Child
Interaction items of the Sentence Completion and th Authority
A,titude, Coping rtyle, Coping Effectiveness, and Positive
Affect measures of the Sentence Completion instrument.

AUTNORITT
82 ATTITUDE

AUTHORITY
83 STANCE

MINORITY
84 ENGAGEMENT

AUTHORITY
85 AID/ADVICE

AUTHOPITY
86 COPING EFF.

AUTHORITY
90 POS. AFFECT

117

SELF-
CONCEPT
10 14

77;

118 119 120

PAREST/ MUER FATHER
CHILD I\T. INTERACT. TYTERACT.
10 14 10 14 10 14

.31

HYPOTHESIS 94: There via be a negative relationship between the Parent/Child
Interectior items of the Sentence Completion en4 both thl
Authority Hostile and depressive Affect measures.

AUThORITT
87 IIOSTIT F. Avr.

41-11101(1ry

sa DVNLSSIVE AFF. .17

118 !la
rAREhT/ Mf!THER

CHILD IS, IHI1HACT
10 14 10 14

I

120
FATHER

lit 1

.71

4114

INSTRUMENTS:
VARIABLES:

Sentence Completion
Sentence Completion
Parent/Child Interaction
variables and remainder of
the Sentenet Completion
items

INSTRITOITS: Sentence completion
VARIAPLES: PArenttEhild Interaction

item and Authority Hostile
RAJ Depressive Affect
Wellalltres
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HYPOTHESIS 95: There will he a nositive h.twten the Paring/Child
Intel-actin,. items of the Sentence Completion and the Total

Attitude, tving Lyle, rpIng Effectisontss, and Positive

Affect wastrels of the Sentence Completion instrument.

117 118 119

SELF. PARENT/ HumEk
CONCEPT CHILD INT. IhTERACT.

10 14 10 14 10 14

TOTAL.

108 ATTI/OIR .21 .22 .14 .25

TOTAL
109 STANCE

TOTAL

110 naucimen .15

TOTAL
111 AID/ADVICE

TOTAL
112 COPING err.

TOTAL
116 POS. AFFECT

120
FATHER
INTERACT. -----10t4
.16 .15

INSTROMPHIS. S.nttnce Cospletinn

VANIADIES. ParLnt/thfld Interaction
it.e. and Total Attitude.
Cfpine %tilo, Coping

Efitctlwn.ss, and
positive Affect measures

HYPOTHESIS 96: There will be a negative relationship between the parent/Child
Interoct,on items of the Sentence Completion and both the Total
Hostile and Total Depressive Affect measures of the Sentence

Completion.
117 118 119 120

SELF- PARENT/ MOTHER FATHER

CONCEPT CHILD INT. INTERACT. INTERACT.

10 14 10 14 10 14 10 14

TOTAL

iTOTtL
113 HOSTILE AFT. -.16 .17 .15

114 DEPRESSIVE ay. .15 .16 -.14

INSTRUPSONTS:

VARIAILES:

Sentence Completion
Parent/Child Interaction
items and Total Hostile
and Total Depressive
Affect measures

HYPOTHESIS 97: Thee will be a positive relationship between the Parent/Child INSTRUMENTS: Story Completion and

Interaction scores of the Sentence Completion and Coping Style, Sentence Completion

Coping Effectiveness, and Positive Affect Scale Scores from Story VARIANLES: Parent Child Intersetion

Five concerning Authority relations. of Sentence Completion and
Coping Style, Coping Effee-

117 118 119 120 tiveness, and Positive

SELF- PARENT/ MOITER FATHER Affect Stele Scores from

CONCEPT CHILD JILT INTERACT. INTERACT Story Five contenting

10 14 10 14 -16---7: 10 14 Authority relations

1
----1-----177 STANCE

STORY FIVE

178 ENGAGEMENT -.14

179 ENITIATICN

180 AID/ADVICE 4--
181 SOLVER

182 IXPLENZNIATIOA

183 OUTCOME
EVALUATION

184 OF OUTCOME .15

COPING
185 EFFECTIVENESS

RESPONSE

18b LENGTH
POSITIVE

187 AFFECT HERO

.14

.15

.15

.18

HYPOTHEAIS 98: There will be a repet1ve relationship between the Parent/Child
Interaction scores of the 4cntence Completion and the Nepitivt
Affect measures from Story Five concerning Authority relations.

117 118 119 170

CCZ;;T Cnrlirf-. 1:iTillIZT 1:'4g);Jil--a
10 14 10 14 '0 14 Is

16$ AFIECT NSIO 1 .14 I I

STORY FIVE
NEEATIVE

INSTRUMENTS: Sentence end Story
C'ep tfon

RAM/MALES: Pe .m/Child Interaction
scores of Sentence and
Ncgati , Arfeet Meseurel
(roe sto,, :ter concerning

Authortti relations
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HYPOTHZ%11. 71,,,.e will be A o.111vc r'atlan4h1p betwv,n th, Parent/Child
Interncrtqn mores of tto lantince Cumplellor, and Copfnn Style,

Conine Elf. etle, nen., nr.d P.sitive Affect scale scores from
Story Four, since ( though classified ea anxiety story), it
concerns parental relations.

117

SELF -

CONCEPT

118 119 120

PARENT/ MOTHER FATHER
CHILD INT. INTERACT, INTERACT.

INSTRUMENTS: %,nteno Completion and
St.ry

VARIABLES: Parrot /Child interaction
'torts of Sentence and
Coping Style, Coping Effec-
tiveness, and Positive
Affect scale scores From
Story Four

STONY FOUR 10 14 10 14 10 14 10 14

ANXIETY
163 STANCE

164 ENGAGEMENT

165 INITIATION

166 AID/ADVICE

167 SOLVER .15

168 IMPLEMENTATION .17

169 OUTCOME -.15

EVALUATION
170 OF OUTCOME

COPING
171 EFFECTIVENESS

RESIxINSE

172 LENGTH -.21 -.17

POSITIVE
173 AFFECT HERO

176 INSTRUMENTALITY

HYPOTHESIS 99b: There will be a positive relationship between the Parent/Child
Interaction scorer of the Sentence Completion and Coping Style,
Coping Effectiveness, and Pcsitive Affect scale scores from
Story Six, since (though classified as anxiety story), it con-
cerns parental relations.

117

SELF -

CONCEPT

118

PARENT/
CHILD IrT.

119

MOTHER
INTERACT.

120

FATHER
INTERACT.

STORY SIX 10 14 10 14 10 14 10 14

ANXIETY
191 STANCE -.14

1t2 ENGAGEMENT .14 .18 -.17

193 UtITIATIGN .15 .18

194 AID/ADVICE .21 .18 .19 -.15

195 SOLVER .22 .18 .21

196 IMPLEMENTATION 14 .17

197 TCOMEOUEVALUATION .15 .14 .15

198 OF OUTCOME .15

CO?L1G
199 EFFECTIVENESS .18 .16 .19

RESPONSE
200 LIE147TH -.14

POSITIVE

201 AFFECT HERO

204 INSTRUMENTALITY

P :UMENTS: Sentence Completion amd
Story Completion

VARIABLES: Parent/Child Interaction
scores of Sentence and
Coping Style, Coping Effec-
tiveness, and Positive
Affect scale scores from
Story Six

HYPOTHESIS 100: There will be s negative relationship between the ParentChild
Interaction scores of the Sentence Completion and the Negative
Affect measures from both Stc,eies Four and Six.

STORY FOUR
17. 1,,I,Artvr, AF0'.

SToitr

:02 NV* 'Mt Arr.

117 UP 119 120

SEIF- MIN" MOrN FATIHR
t Marl OM 0 1% i'. MI Kitt r Vt.TI-K WT.

.1 14 10 1.. :0 14 10 14

LI2

IN'IBUMFBTS: Stntence Completion and
Cwt.), Complet.on

VARIABLES: Psrent/Chil.! Interaction

%...res of Seotrucr and
FhcAtIvr Affect
fr:m both 7toriee Four

and Six
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110 e lAr P. Of A'a roi - lit

HYPOTHESIS Ibl Mere will la A rvodtfvo rei tolw.411 th, PartnliChIld
Inttroctien flew, thn nt.nt4 t.m110,tf.n un, tI, .Inl Stores

for Coping ',tyle. fopink Lti,Ltlinnths, and Affect from
the Story Cmpletfon.

STONY TIWA1.S

219 STANCE

220 tliGACIDIEM

221 INITIAT111

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

117 11H 119 7r)

r L- P'111?.T/ .4,1 115 _cAllFR
(111111 it. r, 11.11 ,ACT. 1:t1f.f14' r.

10 14 14 14 IC 14 ID 14

225 oUTCOME
EVALLATION

226 OF OUTCOME
COPING

227 EFFECTIVENESS
RESPONSE

228 LENGTH

POSITIVE
229 AFFECT HERO

NEGATIVE
232 INSTRUMENTALITY

-.18 I

-t-

.14

IN' 1141111.1.iS

vA. it 1t1 r.

Sirlome ConTletIon and
..1"1-v I ,.nplk

Pnri at ft lmermo t ion

Rine, of Si ntency and 1.t

SCOF.A fir Limping %Lyle.

Conine Effectivfness, and
pnaltIve Affect trim
Story Completion

HYPOTHESIS 102: There will be a negative relationship between the Parent/Child INSTRUMENTS: Sentence Completion and

Interaction items of the Sentence Completion and the Total Store Story Completion

for Negative Affect from the Story Completion. VARIABLES: Parent/Child Interaction
item. of Sentence and Tot

t17 118 119 120 Negative Affect from Stor
SELF- FA%ENT/ WITHER FATHER

CONCEPT CHILD TNT. INTERACT. INTERACT.

STORY TOTAL 10 14 10 14 10 14 10 14

FEGATIVE
230 AFFECT HERO I I -.23 I I

HYPOTHESIS 103: There will be a positive relationship nrtween the Parent/Child 111STRUMENTE: Sentence Completion and

Interaction Wm, of the Sentence Completion and the 'Good Coping' Social Altitude. Inventor

score for the Autnority are. as will as the total "Good Coping" score. VARIAL.0: Parent/Child Interaction
items of Sentence and SAI

117 118 119 120 Good Coping - Authority
SELF- PARENT/ MCGIIER FATHER area - as well as Total

CONCEPT 'IHILD MT. INTERACT. INTERACT_ SAT Good Coping
11 14 10 14 10

SAE -T-
38 AUTHORITY .28 .16

i

.22

SAI TOTAL
42 SCORE .261 1 a,

14 10 14

.19 .19

17

HYPOTHESIS 104: There will be 4 positive relationship between the Father Child DISTRUMENTa': Sentence Completion and
Interaction item from the Sentence Completion and the Occupational CS- cops t tonal Values
Value: "Folio., Father". Inventory

VARIABLES- Father/Child Interaction
from Sentence and Occupa-

120 tional Value - Folio., Fst
FA",:IER

INTTRACT.
OCC. VALVE 10 14
FOLLOW

28 FATHER I .20

-837-
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There will he 4 P..itIVe r,/,,rIonehlp between the Parent/Child

interaction items of the S,nt,nct Completion And the Intrinsic

Occ,,patinal Values.

117 118 119 120

Sf1=- wffNT/ PRORIR FATHER

Car/PT CHILD 1111. 11.111'ACT, 11111RACT.

14 10 14 10 14

.16 .25 -.16

OCCLPATICCA. 10 14 10

VALUES INVENTOR(
14 ALTVOISM .19 .18

15 ESTHETICS -.20

16 INDEPENDENCE -.15 -.17

17 MAN,GEMENT

5E1.1'-

19 SATISFACT164
INTELLECTUL

20 STIMUATIO:

21 CREATIVITY

27 VARIETY

TOTAL
29 INTPINSIC

-.16

-.18 -.15

-.15 -.19

InsIRUHINTS: Co,pittion and
Oct °pet I onal Values
Inventory

VARIABLES: aavnt/ihild lattractian
items of Sentence and

Intrinsic Occupational
Values

HYPOTHESIS 106: There will be a negative relationship between the Parent/Child
Interaction 1-ems of the Sentence Completion and the Extrinsic
Occt.pationat aiues.

117 116 119

SELF-

CONCEPT

PAFElfT/ MOTHER

CHILD INT. INTERACT

OCC. VALUES 10 14 10 14 10 t4

INC. EXTRINSIC ----1-----
18 SUCCESS -.14

22 SECURITY

23 PRESTIGE
ECONOMIC

24 RETURNS

25 SURROUNDINGS

26 ASSOCIATES
FOLLOW

28 ?ASPER
TOTAL

30 EXTRINSIC

120

FATHER
INTERACT.
10 14

INSTRUMENTS: Sentence Cempl tion and
Occupational Values Inv.

VARIABLES: Parent/Child Interaction
items of Sentence and
Extrinsic Occupational
Values

HYPOTHESIS 107: There will be a negative relationship between the Fathe./Child
Interaction i:en free the Sentence Completion and the discrenancy
score between :he Father's Occupatie' and the Child's Aspiration.

120

FAT ER
INTERACT.

OCC.:NT. LW. 10 14

35 citmo's AA?.
FA7iER'S OCC.

INSTRUMENTS: Statile* Completion and
Occupational Interest Inv.

VARIABLES: Father/Child Interaction

of SenteiR7ABU'tatbtea
Occupation-Child Aspiration
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IfY(41111EUS Poi: 711.re will he p,ritiv. ,orte1a0lort between tlo Pareolffbild
Intracli.r I I. T. (rum t,e Completion and oil Views o.

subscsles plus the Total Soroli.

117 118

YARN1f
(slim P.C.

119
StLF
eL,LPT 'NT12ACT.

VIES Cr LIFE 14 14 14
)=1,5 OF

43 CIOKTROL

ACAbEARC
44 LCC15 OF COOT.

ACTION -
45 ENACTION .16

,INNEDIATE
46 DELAYED .14

RATE Of
47 ACTION

Trmesic
48 EXTRINSIC

TASK ACH.
49 IPS .15

COMPETITION -
SO CO OPERATION .23

INDEPENDENT
51 INTERDEPENDENT

EARED STATUS
52 BESTOWED STATUS

CONFRONT -
53 AVOID

SELF-INITI.
5= OTHER INIT. .16

SELF SOLVER
55 OTHER SOLVER

SELF-JOINT
56 IMILERESTATION

INSTRUMENT -
58 FANTASY .16

CONT./EXPRESS-
59 IVITY 6 ACCEPT.

ACT. /PASS.

60 CRIMEA STRESS

POS./VEG.
61 scu-cosarr .20

VIEW OF
62 LIPS

Tom
63 SCONE .15

120

14

.19

.15

.25

.14

larmym; nt. 11, WI on and
Views .1 III.

YAR IASI N I' .1-4.1 of 1J Int Int I. Ion
it tr'nn S. hi, cc. and

Views .f Life muhremlem plus
the Total stores

WfPOTHECIS 109: There mill be a positive relationship between the Parent/Chili
Interaction items of the Sentence Completion Instrument mid the
Aptitude and Achievement measures.

1 RAVEN

2 MATH

3 READING
GRADE

4 MINT AVERAGE

117
SELF-

CONCZFT
Iv 14

118 119
MEET/ MOTHER

:HILO INT. 7acm4a.
10 14 10 14

120
FATHER
INTERACT
10 14

DISTREHEETS1 Sentence Completion and
Aptitude and Achievement

VARIABLES: Parent/Child Interaction
items of Sentence and
Aptitude and Achie.enent

HYPOTHESIS 110: There will be a poitttlra relationship between the Parent/Child

Intrractioa items of the Sentence Completion and the Authority
score of the Peer DRS.

117 118 119 120
NFU- FARM', 40THFR FATTIER
comarT CHILD INT. :STEAM. INTERACT

FEET 8R5 TOTAL 10 1. 10 14 10 14 10 14

6 AUTHORITY I ,12 I I
P. NO.ONA.

DISTRIDENTS: Sentence Completive
end DRS

VARIASLES: Parent/Child Interaction
items of Sentence and
Authority of Peer DRS

HYPOTHESIS 111: There will be a positive relationship between toe Parent/Child
Interaction items of the Slt[fflet Completion and the Cup.it$
Style Dimension scores [rm. the Peer IIRS.

111'4 J
Irl 1 .

.

141-4 +IL'S{
14,01 1it.-11...r

io it% ; I
p0,11111-:

11 %WI, .1.1114
.

11' IX' I:11
rAN1470.: Manttit __rtTlitlt

t'il'l) 1,..r, V.X.IPMAA't. JCitl:US.
10 I '..- 1,1 II. Ill_ I ......---r-- _ __

INSTUPNENTS: Sentence Completion
and ORS

VARIASLES: Parent/Child intirection
!true of 4entence and Cop-
ing Style diarmeion score.
from Peer 811$
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ANOVA OF MEANS:
SUBGROUP DESCRIPTIONS

INTRODUCTION

Slovenia, where this investigation was carried out, is one of ,ix
republics, and one of the five nationals in Yugoslavia; it has its
own language. In. Yugoslavia the population is not classified accord-
ing to social classes. The existing socioeconomic_ differentiation is
based on a man's job. An occupation requiring a greater amount of
education and knowledge is as a rule better rewarded. The diftLrcnces
in income between individuals and families do not affect segregation
according to residential areas and apartments.

The classification chat is used in the present study was made on
the basis of a division of Slovenian children from Ljubljana into two
socioeconomic groups according to the education and occupation of the
child's father. We have used the same criteria as in other countries.
These two groups are termed the "lower socioeconomic group" and the
"higher socioeconomic group." The higher socioeconomic group is com-
parable with American middle-class families, and for this reason the
above quoted terms are referred_to in the text as lower-status or work-
ing class children and higher status, respectively. The children
attend the same schools and are together in the same classes irres-
pective of the socioeconomic status of their parents.

In Stage I, the sample was drawn from ten schools and in Stage III
from nine schools; all the schools were in or around Ljubljana. Four
schools participated in both stages, while the remaining schools
participated in only one stage.

In Stage I, 417 students were sampled from the fourth oracle (102
males and 123 females of lower status, 91 males and 101 females of
higher status) and 342 from the eighth grade (84 males and 88 females
of lower. status, 82 males and 88 females of higher status).

In Stage III, the number-of students was somewhat greater than in
Stage I. 429 students were sampled from the fourth grade (110 males
and 113 females of lower status, 98 males and 108 females of higher
status) and 380 from the eighth grade (88 males and lalemales of
lower status, 93 males and 99 females of higher status).
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LJUBLJANA TEN-YEAR-OLD LOWER SOCIOECONOMIC MALES

Aptitude and Achievement

This group differed significantly from other groups in both Stage
and Stage III on oae of the four variables. They received quite low
Grade Point Averages in both stages, being ranked eighth aim seventh
respectively.

This group did not differ significantly from other groups on
Aptitude and Reading Achievement scores, either in Stage I or Stage III.
In Stage they received the lowest score on Math Achievement; but this
finding was not replicated in Stage III.

Behavior Rating Scales

Several significant differences were observed for this group in both
Stage I and Stage III. This group was the lowest in both stages on
Academic Task Achievement, Authority, Interpersonal Relations, and on
Control of Aggression.

Ficcings, observed in Stage III, showed that these boys received
significantly lower scores with new variables on Implementation and
Initiation, being ranked seventh and eighth respectively. However, in
Stage I, this group was significantly low on Nonacademic Task Achieve-
ment and on the Summary BRS Score.

Occupational Values Inventory

In both Stage I and Stage III this group received significantly
high mean scores on Economic Returns (second and first) and on Follow
Father (second and third) compared to other groups. But there were no
significant differences for this group as regard to Occupational low
scores in both stages.

Findings observed in Stage III, but not in Stage I, were the signifi-
cantly low scores for this group on Independence (sixth) and on Security
(eighth).

Significant findings in Stage I, which were no replicated in Stage
III, involved the high mean scores for this group on Prestige and on
Total Extrinsic (first both times). They received low scores on
Succ ss (eighth), Self-Satisfaction (seventh), Surroundings (eighth),
and Associates (eighth).

Let us now turn to the Intra-group ranking of values; the group
ranked the value of-Creativity highest compared to their ranking of
other values in both Stage I and Stage III. They ranked relatively
low in both stages the values of Management, Esthetics, and Independence.



Ranked highly within this group in Stage III, but not in Stage I, was
the value of Success. The value of Altruism was ranked high in Stage
1, but this finding was not replicated in Stage III.

Occupational Interest Inventory

In Stage I and Stage III these boys reL red the fourth and first
highest scores,respectively, on the discrepancy between the Father's
Occupation and the Child's Aspiration, meaning that they aspired to
higher status jobs than those held by their fathers.

In Stage III this group differed significantly from others on the
Father's Occupation; they received the third lowest score. Hov.ever,

in Stage I, this group of boys received the lowest score on Aspi-
ration and the third lowest score on Expectation. These findings did
not appear in Stage III.

Educational Aspiration

These boys did not differ consistently from other groups on this
variable in either Stage I or Stage III. In Stage I this group
received the third lowest score on Educational Aspiration. This
finding was not replicated in Stage III.

Social Attitude's Inventory

It is impossible to make comparisons between Stage I and Stage III
findings for this instrument, since not only was the instrument con-
pletely revised, but also the scoring and scaling systems generated
different variables. Only Stage III results will therefore be
report-A.

In Stage III this group differed significantly from the other
groups on two of the variables. They received the lowest score in the
area of Task Achievement and interpersonal Relations, indicating that
they perceived themselves as ba71 dopers in these areas.

Views of Life

It is impossible to make a comparison between Stage I and Stage III
since this instrument was applied only in Stage III. Findings in
Stage III showed that this group differed significantly from other
groups on four of the twenty-one variables. These boys received the
lowest scores in all cases on Earned Status/Bestowed Status, instru-
ment/Fantasy, Views of Life, and Total Score.

-842-



Sentence Completion

In the area of Task Achievement tnere were no similarities in the
findings for this group between Stage 1 and Stage I-I. In Stage III

this group did not differ significantly from the other groups on any
variable in this area. In Stage I this group received the second
highest score on Negative Affect.

For the Interpersonal Relations scales there were no findings which
were similar in both Stage I and Stage III. In fact, these boys did

not differ singificantly from the other groups on any of the Stage III
variables in this area, but in Stage I thcy were significantly low
on Stance (eighth), on Engagement (eighth) and on Coping (seventh).

In the Authority area, this group of boys differed significantly in
both Stage I and Stage III an Stance scores. However, they received

the lowest score on this variable in Stage III, whereas they received
the highest score in Stage I. On all other variables these boys did
not differ significantly from the other groups in this area.

In the area of Anxiety, these boys did not differ significantly from
the other groups on any of the scales in either Stage I or Stage III.

In the Aggression area there were no findings which were similar in
both Stage i and Stage III. Also, the group did not differ signifi-
cantly from the other groups on any of the Stage III variables. In

Stage I they received the lowest score on Coping and Neutral Affect,
and the highest on Negative Affect.

A similar pattern was observed for the Sentence Completion Total
Scores. That ts, there were no findings comparable between Stages I
and III. In Stage III these boys received the lowest score on Total
Stance. In Stage I they received the second lowest scores on Total
Engagement and Total Coping Effectiveness.

In the same way for the Parent/Child Interaction items, there were
no findings which were similar for both stages. In Stage III this

group received the lowest score on Self-Concept and on Interaction with
the Mother. In Stage I they did not differ significantly from the
other groups on any of these variables.

The Reality/Fantasy Achievement Discrepancy score did not signifi-
cantly differentiate these boys from the other groups in either Stage
I or Stage III. However, their mean scares indicated that their
fantasy achievement level was somewhat greater than their actual
achievement level.

/
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Story Completion

Comparison of Stage I and Stage Ill findings will hc quit(' chificult
clue to the extensive revision of the instrument along with ifs sct,:tng
and scaling system.

Let us first consider the Coping Effectiveness ratings for the
stories which are identical or similar in both stages. There were no
similar findings for Stage I and Stage III for this group on any of
the individual Story Coping Effectiveness ratings, or the overall
Coping Effectiveness ratings. In fact, this group did not Jiffer sig-
nivicantly from any other group on any of the Coping Effectiveness
ratings for Stage III. But in Stage I they differed significantly
from tree other groups on Anxiety, where they received the highest score.

Turnin3 now to the Coping Style dimensions, it should first be
pointed out that only the following dimensions were scaled in both
Stage I and Stage III: Stance, Engagement, Initiation, Implementation,
and Persistence (Stage I) or Instrumentality (Stage III). Also, only
mean scores for all stories together were available from Stage I data,
while both mean scale scores and individual story scale scores are
available from Stage III data. For those scales present in both the
Stage I and Stage III systems, these were no significant similar
findings involving this group.

A significant difference concerning this group was observed for
the first time in Stage III for response Length. This group differed
from other groups on all stories, ranking either sixth, seventh, or
eighth. They were also the lowest of all groups on the Mean Response
Length. They did not differ from other groups on Story Two and Story
Three, which were concerned with Interpersonal Relations and Peer Ag-
gression. For Story Four, involving Anxiety, this group received the
highest score on Aid/Advice. On Story Five, which concerns Classroom
Authority, they did not differ from the other groups. For Story Six,
involving Anxiety, this group received the lowest score on Hero Nega-
tive Affect. They did not differ from the other groups on any of the
scales for Story Seven,which concerns Nonacademic Task Achievement.
Turning now to the Mean scores for all stories, we observed that this
group did not differ significantly from the other groups on any of the
Mean scales.

A similar pattern was observed for the Mean scores in Stage I.
These boys did not differ significantly from the other groups on any
of the Mean scale scores.

Interpretive Comments

The findings concerning Grade Point Average seem to indicate poor
achievement by this group in the classroom by comparison with other
groups. This is also to be seen from Mathematics and Reading Achieve-
ment tests, where their results are below average. These findings are
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consistent with their results on the Aptitude scale, where these boys
were also below average, though they did not differ significantly from
other groups. Thus, the standings for this group were very similar in
both the Stage I and the Stage III analysis.

Their poor achievement is likewise consistent with their classroom
behavior. These boys were perceived by their peers as being ineffec-
tive in all areas measured by the -RS. That is, the standing of this

group was very low as regards their motivation in school work and their
relations toward peers and toward teachers. The findings were quite
similar in both analyses. It is therefore possible that their in-
appropriate behavior would seem to be a handicap to more adequate per-
formance in the classroom. This behavior might also have an influence
on their teachers' marking, which is rather subjective in our schools.
Students who exhibit inappropriate behavior in classroom usually
receive somewhat lower marks. This may account for the discrepauc
(which is not great) between the GPA and their azhievement on Math
Reading measures.

The strongest results from the Occupational Values Inventory
(standings replicated in both analyses) were those placing this group
high on Economic Returns and Follow Father. The high score on Economic
Returns would seem to be the result of compensation, since these boys
are, in material or financial respects, somewhat handicapped by com-
parison with their peers living in well-off families. The preference
to Follow Father (also shared by the ten-year-old higher status males)
may be explained in terms of the ten-year-old males' rather close
identification with the father, regardless of the status of the
father's job. Looking at the antra -group rankings, there is a con-
sistent pattern for these boys to rank highest, in particular on
Creativity. The explanation for their chosen statement might lie in
the fact that these boys are unrealistic in their occupational wishes
and somewhat less mature. Three consistently low ranked values are the
Intrinsic ones. However, one would not expect such values to be highly
esteemed by this group, because of a lack of knowledge of the nature of
inner satisfactions, which only come to be valued with more maturity
and ego development. Logically, children at this age would be more
concerned with the external rewards deriving from work rather than
with satisfaction gained from the work process itself.

The findings on Occupational and Educational Aspirations were not
suite consistent with their school achievement and position in the
classroom, though ratings or this group were not similar in both
analyses. Most of them tended to choose jobs which required a longer
and more demanding education. Further, it was also true that these
boys wanted to have jobs higher than those held by their fethers in
cases where the findings at both stages were similar.
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Likewise, the reported bad coping on Task Achievement problems is
consistent with their Grade Point Average and with all other evidence
concerning Task Achievment in this group.

This group of boys also gets along poorly with its peers, wlich
would lead to the least satisfactory adjustment to the school en-
vironment.

The reported findings on Views of Life rather failed to differen-
tiate these boys from other groups in Stage III. The results con-
cerning Coping with Task Achievement and Interpersonal Relatiuns were
not totally confirmed. However, there is some evidence for this group
which would indicate a lack of adequate coping with school achievement
and other problems. They showed a preference for bestowed status
rewards, and an unsatisfactory ability in actual performance, as op-
posed to fantasy. The reported findings also suggested that these boys
were quite passive in dealing with other sorts of problems.

The Sentence Completion findings in the two analyses did not agree.
The group inked rather low, particularly in Stage I, on coping with
Interpersonal Relation problems and, in fact, on problems in general.
These findings were not confirmed in Stage III and no explanation is
available, since a majority of the items (and scoring) remained the
same.

There was a complete lack of agreement between the Stage I and
Stage III findings concerning the Story Completion Instrument. One

would expect the reason for this to be that the stories were modified
and the scoring and scaling systems extensively changed. This group
of boys did not differ from any other group as regards Coping Effective-
ness or Coping Style dimensions in either analysis, except for Anxiety
in Stage I. The consistently low ranking in Stage III on Response
Length is probably related to this group's academic competence, which
includes lack of language and writing ability.

In sum, these boys seemed to be having more difficulty in coping
with the achievement and social demands of the school situation than
other groups. At the same time, the school curriculum makes on them
the same demands as it makes en other more able children who live in
better domestic conditions. Very often, parents cannot properly help
them in school work because they are rather occupied with economic
problems, while some, because of their own deficient education, could
not give them adequate help even if they wanted to. The curriculum
and teaching are uniform for all children, and consequently, under such
conditions, it is difficult for these boys to compete with their peers

in school work. Probably this creates personal dissatisfaction and
tension in them which is likely to be reflected in a negative attitude
toward teachers and schools in general. The findings seem to indicate
that our schools pay too little attention both to school work and the
formation of character, as far as this group of boys is concerned. The
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scnool and society at large ought to give these children more help and
ought to seek out more adequare solutions for their academic and
oehavioral difficulties.

LJUBLJANA TEN-YEAR-OLD LOWER SOCIOECONOMIC FEMALES

Aptitude and Achievement

These girls received very low Reading Achievement scores in both
Stage I and Stage III (eighth bath times). There were no other

identical findings for Stage I and Stage III for this group of girls
on Aptitude and Achievement variables.

A finding observed in Stage III, but not in Stage I, was the signifi-
cantly low Aptitude score (eighLn). However, one significant Stage I

difference was not replicated in Stage III. In Grade Point Averages

in Stage I these girls received quite low scores (sixth).

Behavior Rating Scales

There were no similarities in the findings between Stages I and III
on BRS variables. In fact, this group was not differentiated signifi-
cantly from any other group on any of the Stage III variables. In

Stage I they differed significantly only on Academic Task Achievement
where they received the third lowest score.

Occupational Values Inventory

In both Stage I and Stage III these girls receive: significantly
high mean scores on Esthetics (being ranked second and first re3pec-
cively) and Management (first both times). They received significantly
low scores in both stages on Independence (sixth and seventh) and on
Surroundings (sixth and seventh).

There were no significant differences in Stage III that did not
appear in Stage I. However, three significant Stage I differences
were not replicated in Stage III. In Stage I, these girls received
a significantly high score on Economic Returns (first) and low scores
on Self-Satisfaction (eighth) and on Variety (seventh).

Turning to the Intra-group ,anking of values, we find that these
girls ranked the values of Altruism and Creativity highest of all (com-
pared with their ranking of other values) in both Stage I and Stage
III. They ranked relatively low in both Stage I and Stage III the
values of Follow Father, Management, and Independence.

Ranked highest within this group in Stage III, but not in Stage I,
was the value of Intellectual Stimulation. The value of Prestige was
ranked highly in Stage I, but this finding was not replicated in Stage
III.
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Occupational Interest Inventory

In both Stage I and Stage III these girls received the second
highest score on the discrepancy between the Father's Occupation and
the Child's Aspiration, indicating that they aspired to higher state;
jobs than those held by their fathers.

In Stage III this group differed significantly from the other groups
only on the Father's Occupation, where they received the second lowest
score. However, in Stage I this grcp received the second lowest score
on Expectation, but this finding did not reappear in Stage III.

Educational Aspiration

These girls did not differ consistently from the other groups on
this variable in either Stage I or Stage III.

In Stage III this group received the second lowest score, meaning
that they showed relatively low Educational Aspirations by comparison
with the other groups. But they did not differ from the other groups
on this variable in stage I.

Social Attitudes Inventory

These girls did not differ significantly from Oh: other groups on
any of the Social Attitude variables in Stage III. Only Stage III
results were available.

Views of Life

This group of girls differed significantly from other groups on
thia_Stage III instrument on five variables. They received quite low
scores on Intrinsic/Extrinsic values of work (eighth), Independent/
Interdependent (sixth), Earned Status/Bestowed Status (seventh),
Activity/Passivity Under Stress (eighth), and Total Score (seventh).

Sentence Completion

In the area of Task Achievement there were no findings which were
similar in both Stage I and Stage III. In fact, these girls did not
differ significantly from the other groups en any of the Stage III
variables in this area. In Stage I they received the third highest
score on Frequency of Negative Affect. Similarly, in the arDa of
Interpersonal Relations there was no correlation between the findings
for this group in Stage I and Stage III. In Stage III they received
the lowest score on Neutral Affect and highest on Positive Affect. But

in Stage I they were significantly low on Stance.

Also, in the area of Authority there were no findings which were
similar in both stages. In Stage III this group received the second
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ilighest score on Frequency of Depressive Affect and the lowest score on
Frequency of Neutral Affect. In Stage I this group dtd not differ
significantly from other groups on any of the variables in this area.

A similar pattern was observed in the area of Anxiety. That is,
there were no findings common to both stages. In Stage III this
group received the highest score cn Frequency of Depressive Affect.
Again, this group of girls did not differ from the other groups on
Stage I variables in this area. In the Aggression scales, this group
of girls did not differ significantly from other groups on any of the
scales in either Stage I 017 Stage III.

In both Stage I and Stage III of the Sentence Completion Total
scores, these girls scored highly on Total Frequency of Depressive
Affect, being ranked second aad first respectively. In Stage III they
received a low score on Total St.uice (sixth) and on Total Neutral
Affect (eighth). In Stage I, they were the highest on Total Attitude
scores.

On the Parent/Child Interaction items there were no findings which
were similar in both Stage I and Stage III. In Stage III this group
did not differ significantly from other groups on any of the four
variables. In Stage I they received the lowest score on Self-Concept
and on Interaction with the Mother.

The degree of difference between this group and others on the
Reality/Fantasy Achievement Discrepancy scores varied in Stage I and
III. Thus, the group received the second lowest score on this variable
in Stage III, but did not differ significantly from other groups on
this variable in Stage I. The former result suggests that their level
of fantasy achievement was significantly greater than their actual
achievement level.

Story Completion

Let us first consider the Coping Effectiveness ratings for the
stories which are similar in Stage I and Stage III. There were no
similar findings for this group in the two stages. In fact, this group
did not differ significantly from any other group in the Coping Ef-
fectiveness ratings for Stage III. This is somewhat contradictory to
their standing in Stage I where they received the lowest Coping Effec-
tiveness ratings in Authority, Anxiety, Interpersonal Relations (one
story) and in Icit:al Coping Effectiveness. The following Coping Style
dimensions were sealed in both Stage I and Stage III: Stance, Engage-
ment, Initiation, Implementation, and Persistence (Stage I) or Instru-
mentality (Stag° III). Only mean scores for all stories were available
from Stage I data, while both mean scale scores and individual story
scale scores were available with Stage III data. For those scales
present in both Stage I and Stage III, there were no significant
similar findings involving this group.
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Several significant differences occurred for the first time in Stag.
III. One consistent finding was Response Length. That is, this group
differed significantly from other groups on seven stories, ranking
sixth, seventh, or eighth. They were also the second lowest of all
groups on the Mean Response Length. For Story Three, involving Aggres-
sion, this group was the Llwest on Evaluation of Outcome. On Story
Four, concerning with Anxiety, this group came first on Implementation.
On Story Five, involving Authority, this group was the lowest on Stance
and Engagement. On Story Six, dealing with Anxiety, these girls were
the lowest on Frequency of Positive Affect. For Story Seven, involv-
ing Nonacademic Task Achievement, they were the lowest on Evaluation of
Outcome. On the Mean scores for all stories, these girls differed
significantly from other groups only on the Mean Total Evaluation of
Outcome where they received the lowest score.

Differences in Coping Style dimensions observed in Stage I, but
not replicated in Stage III involved the Mean Engagement, Mean Initi-
ation, Mean Implementation, Mean Affect Tone, and Mean Persistence
scores where these girls were ranked eighth in all cases.

Interpretive Comments

The findings concerning the school work, though not quite consistent,
seem to indicate fot this group a poor level of achievement in the
classroom. There is a certain amount of evidence in the data which
converges to indicate this. Thus, these girls were the lowest on
Reading Achievement in both analyses. As for their Grade Point Average,
they stood significantly low in Stage I, and below average in Stage Ili.
This slight discrepancy in actual school performance (GPA) in both
stages could possibly be related to marking, which is rather subjective
in our schools. It is quite likely that some teachers give slightly
better marks to girls who exhibit, in general, more appropriate be-
havior in the classroom than boys do.

Also of interest is the fact that, when one considers Aptitude
scores, these girls were the lowest of all groups in Stage III. Conse-
quently, they night show a lack of potential for good school work,
though their actual school performance (GPA) in Stage III is relatively
good (or not significantly low). However, their around-average stand-
ing in Stage I on Aptitude may be due to the possibility of slight
changes in the makeup of the samples between Stage I and Stage III.
Also, the Stage III samples were drawn, in part, from different
schools.

The BRS items failed to differentiate these girls from other groups
in Stage III. It is also true for Stage I that this group was signifi-
cantly low only on Task Achievement. Certainly their low peer ratings
are quite consistent with their school work and ocher data concerning
this group.
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The strongest results from the Occupational Values Inventory were
those placing this group high in both analyses on Esthetics and Manage-
ment, and low on Independence and Surroundings (compared to rankings
of the values by other groups). The high scores on Esthetics and
Management are not readily explicable and are probably related ro poor
understanding of these statements by this group of girls. The relative-
ly low ranking of Independence and Surroundings seems to be consistent
with their actual school performance or their future careers. If we

consider the intra-group rankings, this group placed highly the values
of Altruism and Creativity, both Intrinsic values. The high score on
Creativity is not readily explicable, but the preference for Altruism
is naturally related to their personal concern for other people (which
should be ware typical for girls than for boys). Two of the low
ranked values are intrinsic ones (Management and Independence) which
could be consistent with their real school achievement and sex-linked
behavior. the low standing on Follow Father also seems to be normal
for this group of girls (in contrast to the higher status girls) who
tend to reach occupations different from those held by their father.

On the other hand, these girls would like to hold jobs which carry
higher social prestige than their fathers'. However, their actual
occupational and educational aspirations are not quite consistent with
their performance in school and do not paint a very promising picture
as far as reacting desirable-status jobs is concerned.

Tae Social Attitudes Inventory in Stage III totally failed to dif-
ferentiate these girls from other groups. That is to say, these
girls' standing on coping with Academic and Nonacademic work is
neither high nor low among the eight groups. Explanations for this
failure in Stage III are not readily available.

The findings of Views of Life seem to indicate a lack of active
effort in dealing with Task Achievement and other kinds of problems.
These girls did not judge achievement through the merits of one's own
effort but showed a preference for status-reward through other people.
This finding is consistent with the passive and dependent role in their
school work and other problems.

There was a lack of agreement between the Stage I and Stage III
findings on the Sentence Completion instrument. Explanations for
this failure are not readily available since a majority of the items
remained the same and the scoring and scaling systems were changed
very little. Only on the Sentence Completion Total scores did these
girls show a great deal of depressive affect or little ability to react
to various kinds of problems in an emotionally neutral way.

Likewise, there was a complete lack of agreement between Stage I
and Stage III findings on the Story Completion instrument. However,
the stories were modified and the scoring and scaling systems changed.
The Coping Effectiveness ratings gave contradictory evidence since,
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though these girls were consistently low in Stage I, they did not dif-
ter from other groups on any story in Stage III. The same lack ul
consistency was observed for the Coping Style dimensions. The consis-
tentl luw standing in Stage III on Response Length is pronably related
to thir academic competence, including lack of language and writing
skills. This group of girls also stood out in Stage ILI data on the
Evaluation of Outcome, which is consistent with other data concerning
the group.

In sum, it appears that many of these girls were poor achievers in
primary school. Because the curriculum demands are uniform, many of
them would have difficulties in mastering the curriculum. They ap-
peared to be less effective and active in overcoming their academic
and other kind of difficulties and finding adequate solutions to them.
This seems to be a reason for their displaying a great deal of nega-
tive or depressive affect.

This group would seem to be in a difficult position. The school,
and society at large, ought to pay more attention to these girls and
give them adequate help to master their school work. This would later
on enable the more successful girls to continue their schooling at
secondary schools or colleges. A more adequate treatment of these
girls at school and at home might, at least to some extent, resolve
their tensions; this would exert a positive influence on their self-
concept and improve their academic achievement.

LJUBLJANA TEN-YEAR-OLD HIGHER SOCIOECONOMIC MALES

Aptitude and Achievement

These boys received significantly high Math and Reading Achievement
scores in both Stage I and Stage III (first both times). They also
received quite high Grade Point Averages in both Stage I and Stage III,
being ranked first and third respectively.

Consequently, all findings were identical or very similar in both
Stage I and Stage III. There were no differences which were true of
one Stage but not of the other.

Behavior Rating Scales

There is only one difference which distinguished this group in the
same way in both Stage I and Stage III. That is, these boys were
significantly high on Interpersonal Relations with Peers in both stages,
being ranked second and first respectively.

However, in Stage III, these boys were the highest on Solver (good
ideas) and on AnxietS, by comparison with other groups. In Stage I
these boys were significantly high on Academic and Nonacademic Task
Achievement (second), Authority (third), Control of Aggression (first),
and the Summary Score (second).
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Occupational Values Inventory

In both Stage I and Stage III these boys received a significantly
high score on Follow Father (first at both stages) compared to other
groups. They received a significantl; low score on Surroundings

(seventh and eighth).

Findings observed in Stage III, but not in Stage I, were the
significantly low scores on Self-Satisfaction and Associates (eighth
both times).

Significant findings in Stage I which were not replicated in Stage
III were the highest scores on Intellectual Stimulation and Creativ-

ity. Low Mean scores in Stage I included Esthetics (seventh), Inde-
pendence (eighth), Success (seventh), Economic Returns (seventh), and

Totai Intrinsic scores (eighth).

Turning to the intra-group ranking of values, these boys ranked
relatively highly (compared to other values) in both Stage I and Stage
III the values of Intellectual Stimulation and Altruism. They ranked

low in both Stage I and Stage III the values of Management, Esthetics,
.and Independence.

Ranked highly within this group in Stage III, but not in Stage 1,
were the values of Success and Follow Father. The value of Creativity

was ranked highly in Stage I, but not in Stage III.

Occupational Interest Inventory

These boys differ consistently from the other groups on two of the
Occupational Interest variables in both Stage I ana Stage III. They

received the second highest score on Expectation in both stage:_ They

received the lowest score on the discrepancy between the Father's
Occupation and the Child's Aspiration in both Stage I and Stage III,
compared to other groups. This, in fact, showed that they aspired to
somewhat lower levels of jobs than those held by their fathers.

In Stage III this group differed significantly from other groups on
tws., of the variables. They received the second higheit score on Aspira-
tion and the highest score on the Father's Occupation.

There were no significant differences involving these variables
which were observed in Stage I but not in Stage III.

Educational Aspirations

These boys differed significantly from other groups on this variable
in both Stage I and Stage III. They received the highest score on
Educational Aspirations in Stage I and the second highest in Stage III.
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Social Attft,Aes Inventory

For this instrument, only the results for Stage III are available.
The only significant Stage III finding involved the Total Social
Attitude scores where these boys received the lowest score indicating
that they perceived themselves as bad copers in different areas.

Views of Life

For this Stage III instrument the group diiiered significantly from
other groups on only one oL the twenty-one variables. That is to say,
these boys received the lowest score on the Independent/Interdependent
variable in Stage III; but on no other variables did they diifer signif-
cantly from any other group.

Sentence Completion

For tne Task Achievement scales, this group of boys differed signifi-
cantly from other groups on Frequency of Negative or Hostile Affect in
both Stage I and Stage III, where they received the highest scores. In

Stag,!. III this group also differed significantly from other groups on
Aid/Advice, where they ranked eighth.

In the Interpersonal Relations area this group differed significantly
from other groups on Coping Effectiveness in both Stage I and Stage III,
where they received low scores (sixth and seventh). In Stage III this
group differed significantly from other groups on Attitude scores
(first) and Frequency of Hostile Affect (first). In Stage I they
received a low score on Engagement (seventh).

In the area of Authority there were no findings which were similar
in Stage I and Stage III. In Stage III they were the lowest on Coping
Effectiveness. In Stage I they received the lowest scores on Engage-
ment and Frequency of Negative Affect.

On the Anxiety scales, this group of boys did not differ signifi-
cantly from other groups in either Stage I or Stage III. In the area
of Aggression there were no findings which were similar for both Stage
1 and Stage III. However, in Stage III this group differed signifi-
cantly from other groups on Hostile Affect (first), Coping Effective-
ness (eighth) and Neutral Affect (eighth). The group did not differ
significantly from other groups on any of the Stage I variables.

Several significant differences involving this group were observed
in the Sentence Completion Total scores between the two stages. These
boys differed significantly from other groups in both Stage I and Stage
III on Total Engagement (eighth both times), Total Coping Effectiveness
(eighth both times), and Frequency of Hostile Affect (first both times).
In Stage III they differed significantly on Total Stance (seventh) and
Total Aid/Advice scores (eighth). Also in Stage 1 they received the
lowest score on Total Frequency of Neutral Affect.
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For the Parent/Child Interaction items there were no findings which
were similar for both Stage I and Stage III. In Stage III this group
did not differ significantly from other groups on any of the four
variables. In Stage I ey received the highest score on Parent/Child
Interaction.

On the Reality/Fantasy Achievement Discrepancy, this group of boys
differed significantly from other groups in both Stage I and Stage III.
They received the highest scores on this variable in both stages,mean-
ing that they were far more effective in their actual performance than
they thought they could be.

Story Completion

There were no similar findings for Stage I and Stage III for this
group on any of the individual Story Coping Effectiveness ratings, or
the overall Coping Effectiveness ratings. In Stage III they received
the lowest score on Coping Effectiveness ratings in Aggression. In

Stage I they were significantly low in Total Coping Effectiveness
(s venth); but this finding was not replicated in Stage III.

In both Stage I and Stage III the following dimensions were scaled:
Stance, Engagement, Initiation, Implementation, and Persistence (Stage
I) or Instrumentality (Stage III). Only mean scores for all stories
were available from Stage I data, while both mean scale scores and
individual story scale scores were available from Stage III data. For
those scales present in both Stage I and Stage III there were no sig-
nificantly similar findings involving this group.

Few significant differences were observed for this group on Stage
III data. One relatively consistent finding was received on Response
Length. This group differed significantly from other groups on four of
the seven stories. They were low on Response Length in Story Three
(sixth), Story Four (seventh), Story Six (seventh), and Story Seven
(eignth). Furthermore, in Story Three, involving Anxiety, this group
came first on Engagement. On Story Five, which concerns Classroom
Authority, these boys received the highest score on Stance. On Story
Seven, which was concerned with Nonacademic Task Achievement, they
received the highest score on Aid/Advice and Implementation. On the

Mean scores for all stories these boys differed significantly from
other groups on the Mean Aid/Advice (first), and on the Mean Response
Length (sixth).

Differences in Coping Style dimensions observed Stage I, but not

replicated in Stage III, involved only the Mean Engagement scores where
these boys stood in seventh place.

Interpretive Comments

There is a consistent pattern for these boys to exhibit very good
performance in the classroom. Their standing in Mathematics and

-855-



Reading Acuievement was very high in both analyses. They also ade-
quately :remonstrated acquired skills in their actual school perform-
an;..e (CPA). Thus, Lindings for this group concerning their academic
achievement r.ei-e very similar in both Stage I and Stage III.

Findings concerning BRS items showed that there were far !ewer sig-
nificant differences in Stage III than in Stage 1. The only BRS item
where these boys stood out in both analyses concerned Interpersonal
Relatiuns, suggesting that this group get along well with their peers.
Certainly their high peer ratings in Stage I on most of the BR'S items

are quite consistent with other data concerning the group. Fur indeed,
this group was not well differentiae.ed by this instrument in Stage III,
but nevertheless, received above average scores from their peers. Also
of interest is the fact that, when one considers the ten-year-old sample
only, these boys were the second lowest of the four groups in Stage III.
Thus, their relative standing chaiged very little, and only the number
of significant differences in Stage Ili was greatly diminished. In

addition, this group was high Ja Solver (Stage III variable), meaning
that these boys throw up good ideas. This is also consistent with
their good performance at school.

Let us now look at the Occupational Values Inventory, where this
group rated high on Follow Father and low on Surroundings compared to
rankings of these values 5y other groups. Die preference for Follow
Father may be explained in terms of rather close identification with
the father at this age. The high score on Surroundings (Extrinsic
Value) is what one would expect of boys who perform well at school.
Turning to the intra-,p-oup rankings, we find that these boys rank
relatively high the values of intellectual Stimulation and Altruism.
both Intrinsic values. The preference for Intellectual Stimulation
seems to be consistent with their good school work ani the good ideas
we have emphasized. The feminine value of Altruism i3 probably related
to good relations with their peers and people in general. Three of the
consistently lov.-ranked values are Intrinsic ones, and one would not
expect a group of young boys to value such statements, because of their
lack of knowledge and experience of the work process itself.

The findiao on the Occupational Interest Inventory and Educational
Aspiration for this group were quite similar in both Stage I and Stage
III. This group of boys expected to obtain respectable jobs. Their
Educational Aspirations are also consistent and adequate in both
analyses to attain jobs of such status. The occupational expectations
and educational aspirations of these boys would seem to be in agree-
ment with their academic standing in school.

Thy reported low overall coping present in the Social Attitudes
Inveitory is not consistent with he group's Achievement and Grade
Point Average standings or with aly other evidence. These low scores
art_ contradictory to actual performance and behavior in the classroom,
and are not readily explicable.
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The findings concerning Views of Life would seem to inc:icate a
reliance on authorities or people in general in coping with dif-
ferent kinds of problems. Of course, this finding is not quite con-
sistent with their standing in school performance and other data. But

then, this Stage III instrument rather failed to differentiate this
group from others, a failure which is not readily explicable.

On the Sentence Completion, these boys consistently showed the
highest degree of negative, hostile feeling bott in Task Achievement
and in all areas of behavior in Stage I and Stage III. At first sight
this seems supprising, since, these findings are not in agreement with
actual school achievement and other data for this group. But it may
be explained in these terms. the parents a s of these ten-
year-old children expect most of them. Whe tcy fail to gain the
highest possible marks at school, they are the focus of parental and
schuol pressure. Continuous pressure of this kind can give rise to
emotional tensions and hostile feelings.

This group of boys portray themselves in Sentence Completion as
less effective in Interpersonal Relations, but this is not consistent
with their high Peer BRS ratings and their interest for people as in-
dicated on the Occupational Values Inventory. This group presented a
picture of frequent avoidance and of failing to be effective in over-
all behavior (Sentence Completion). It would appear that they want to
make as much progress in school as possible, and therefore seem to be
less engaged by interpersonal matters. Of course, it is difficult to
accept that this group exhibits a poor capacity to cope effectively
with different kinds of problems. Their projections do not seem to be
consistent with their real position in school work or on other data.
There is also evidence from Reality/Fantasy Achievement Discrepancy
that these boys are actually far more effective in their actual per-
formance on Achievement tests or schoolwork as reflected by their Grade
Point Average than they themselves believe.

There was a complete lack of agreement between Stage I and Stage III
findings on the Story Completion instrument. However, the stories were
modified and the scoring and scaling systems greatly changed. The over-
all Ccping Effectiveness ratings give somewhat contradictory evidenc2,
since, though these boys were low in Stage I, they did not differ from
other groups on the Total scores in Stage III. The same lack of con-
sistency holds good for the Coping Style dimensions. The low standing
in Stage III on Response Length is also contradictory for these boys,
since they showed good academic competence, including good results on
Reading Achievement. All these contradictory findings are difficult to
explain away.

In sum, the findings seem to indicate that this group of boys is
very effective in academic schoolwork. They also have adequate intel-
lectual potential which enables them to cope effectively with the
demands of a uniform curriculum, which in fact suits them best. Most
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of them will continue their schooling later on at secondary school;s.
and many of them will go on to university. Consevently, the findings
would lead one to the tentative conclusion tnat both parents and
teachers should treat them with greater tolerance and make more rea,-;on-
able demands concerning their schoolwork and other activities. It

would seem that these boys are highly engaged by academic schoolwork
and are self-preoccupied, as a result of which they have little
f' the pursuit of social relationships with their peers. Therefore,
ley are probably somewhat less successful in this respect. But this

explanation must, of course, be treated as highly tentative. It would

probably be desirable to pay greater attention in the education of
these boys to those social aspects which would make for a more harmoni-
ous development of their personalities.

LJUBLJANA TEN-YEAR-OLD HIGHER SOCIOECONOMIC FEMALES

Aptitude and Achievement

These girls differed significantly from other groups in both Stage
I and Stage III on one of the four variables. They received quite high
Grade Point Averages in both stages, being ranked second both limes.

In Stage III these girls received significantly high Aptitude scores
(first rank); but they did not differ from other groups on this variable
In Stage I. However, this group did not differ significantly from
other groups on Math and Reading Achievement scores in either Stage I
or Stage III.

Behavior Rating Scales

These girls differed significantly from other groups on three of the
variables in both Stage I and Stage III. They were high on Task
Achievement (first and second), Authority (first both times) and Con-
trol of Aggression (second and first).

In Stage III findings with new variables, these girls were signifi-
cantly high on Implementation (second) and Initiation (first).

However, in Stage I, this group of girls was significantly high in
Nonacademic Task Achievement, Interpersonal Relations and the Summary
Score, where they received the highest score in all cases. They were
also the lowest in Anxiety.

Occupational Values Inventory

Ir both Stage I and Stage III this group received significantly high
mean scores only on Follow Father (third and second). They received
significantly low scores on Independence (seventh and eighth).
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Findings observed in Stage III, but not in Stage I, were the highest

scores on Altruism and Total Extrinsic scores. They were the lowest

on Total Intrinsic scores.

In Stage I these girls received the highest scores on Esthetics but
significantly low scores on Success (sixth), Security (eighth), and

Variety (eighth).

Turning to the intra-group ranking of values, we find that these
girls ranked highest in Stage I and Stage III the values of Altruism,
Creativity, and Intellectual Stimulation. They ranked low in both

stages the values of Management and Independence.

Ranked hignly within this group in Stage III was the value of Suc-

cess, but the value of Esthetics was low. These findings did not

appear in Stage I. However, there were no high or low rankings involv-

ing this group in Stage I.

Occupational Interest Inventory

These girls differed significantly from other groups on one variable

in both Stage I and Stage III. They received the second and third

lowest scores on the discrepancy between the Father's Occupation and
the Child's Aspiration, really meaning that they aspired to somewhat

lower status jobs than those !ld by their fathers.

In the Stage III variable this group received the second highest
score on the Father's Occupation.

These girls did not differ significantly from other groups on Occupa-
tional Aspirations and Occupational Expectations in either Stage I or

Stage III.

Edvcationai Aspirations

Findings observed in Stage I and Stage III were not identical or

even similar on this variable. In Stage III, the group did not differ

significantly from other grouts. However, in Stage I they were the

third highest on their Educational Aspirations.

Social Attitudes Inventory

This instrument was completely revised, and so it is impossible to
make comparisons between Stage I and Stage III. In fact, this group
was not differentiated significantly from any other group or any of the

Stage III Social Attitude variables.

-859-



Views of Life

This instrument was applied only in Stage III. This group differed
significantly from other groups on three variables: Immediate/Delayed
(eighth), Independent/Interdependent (seventh), and Activity/Passivity
Under Stress (seventh).

Sentence Completion

In the Task Achievement area this group of girls did not differ sig-
nivicantly from other groups on any of the scales in either Stage I or
Stage III.

There were three significant findings for the Interpersonal Rela-
tions area in both Stage I and Stage III. This group differed signifi-
cantly from other groups in both stages on Stance (sixth and eighth),
Engagement (sixth and eighth), and Coping Effectiveness scores (eighth
both times). In Stage III this group received the lowest score on Aid/
Advice. Tn Stage I these girls were highest on Negative Affect and the
lowest on Neutral Affect.

In the area of Authority, there were no findings which were similar
in Stage I and Stage III. However, in Stage III this group received
the highest score on Attitude and Frequency of Depressive Affect. In

Stage I, but not in Stage III, they were second lowest on Engagement
and highest on Frequency of Positive Affect. On the Anxiety scales,
this group did not differ significantly from other groups on any of the
scales in either Stage I or Stage III.

In the area of Aggression there were no findings common to both
Stage I and Stage III. But in Stage III, these girls received the
highest scores on Engagement, Aid/Advice, Coping Effectiveness, and
Frequency of Neutral Affect. They were the lowest on Frequency of
Hostile Affect in Stage III. There were no significant findings in
this area in Stage I.

A similar pattern was observed for the Sentence Completion Total
scores. That is, there were no similar findings in Stages I and III.
However, in Stage III the group differed significantly from otner
groups on Total Attitude (first), Total Frequency of Hostile (eighth)
and Total Frequency of Depressive Affect (second highest). In fact,
in Stage I they were the second lowest on Total Frequency of Neutral
Affect.

There were no findings which were similar for both stages on the
Parent/Child Interaction i.ems. In Stage III this group differed sig-
nificantly from other groups on Self-Concept and Interaction with the
Mother, where they received the highest scores. In Stage I this group
did not differ from other groups on any of the four variables. On the
Reality/Fantasy Achievement Discrepancy variable this group of girls
did not differ significantly from other groups in either Stage I or
Stage III.
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Story Completion

Turning first to tne Coping Effectiveness ratings for the stories
which are similar in Stages I and III, we fend that these girls did
not differ significantly from other groups on any of the individual
Story Coping Effectiveness, or the overall Coping Effectiveness ratings
in either Stage I or Stage III. Furthermore, for those Coping Style
dimensions which were present in both the Stage i and Stage III
systems (mean scores on Stance, Engagement, Initiation, Implementation,

Persistence or Instrumentality), there were no significant or similar
findings for this group.

Very few significant differences involving this group of girls were
absented on individual Story Scale scores in Stage III. On Story Two,
which concerns Interpersonal Relations, this group was the lowest on
Positive Affect expressed by the Hero. On Story Three, concerning Peer
Aggression, this group was the lowest on Outcome. It also differed
from other groups on Story Four, involving Anxiety, where these girls
received the second highest score on Aid/Advice and fifth on Response
Length. They did not dicer from other groups on any of the scales for
Story Five (Authority) or Story Six (Anxiety). On Story Seven (Non-
academic Task Achievement), these girls received the second lowest
score on Stance. There were no significant differences for this group
involving findings on the Mean scores for all stories.

This group of girls did not differ significantly from other groups
on any of the Mean scores in Stage I.

Interpretive Comments

The findings concerning Grade Point Average seem to indicate for
this group of girls an adequate performance at school, though their
Math and Reading test scores were around or a little above average in
both Stage I and Stage III. Thus, the position of this group was quite
similar in both analyses. It should also be noted that these girls
showed an adequate intellectual potential for effective schoolwork,
though in Stage I their Aptitude scores were simply around average.
The Peer BRS scores are quite consistent with achievement results and
other data for this group. They are regarded by their classroom peers
as doing particularly well in the area of Task Achievement in both
analyses. These findings are also in agreement with their high peer
ratings ia Stage III on Implementation and Initiation. Furthermore,
their peers also appraise them as being very effective in getting along
with Authority figures (teachers) and successful in their Control of
Aggression. Of course, this behavior may be considered as much more
typical of girls than boys. Their appropriate classroom behavior may
account for the slight discrepancy between actual performance (GPA) and
Achievement scores, since, some teachers may give slightly better marks
for good school behavior. However, this conclusion must be treated as
highly tentative.
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Turning now to the Occupational Values Inventory, we note that this
group was only high in both analyses on Follow Father, and low on
Independence. The preference for Follow Father may at first sight seem
rather strange, since one would expect that these girls identified more
closely with their mothers at this age. The preference for Follow
Father may well be related to their achievement motivation. That is,

they want to obtain respectable high status jobs like those held by
their fathers. Low scores on Independence are not illogical, since
this Intrinsic value comes with more maturity. Looking at the intra-
group rankings, we see that there is a consistent pattern for these
girls to rank highest, in both Stage I and Stage III, Altruism,
Creativity, and Intellectual Stimulation. The preference for Altruism,
is consistent with the Peer ratings data, and on the other hand, this
value is a rather feminine one. No explanation is readily available
for such high ratings on Creativity and Intellectual Stimulation,
though such values may be, in part, related to the performance and
good achievement motivation of these girls. Two of the lowest-ranked
values are Intrinsic ones, which involve statements one would not
expect young girls to value.

The reported Occupational Aspirations and Occupational Expectations
of this group were neither high nor low among the eight groups in both
Stage I and Stage III. The discrepancy between the Father's Occupation
and Child's Aspiration seems to indicate that these girls aspired to
somewhat lower status jobs than their fathers'. On the whole, their
occupational aspirations are still quite high and in agreement with the
educational aspirations of this group. Both educational and occupation-
al aspirations are consistent with their good academic achievement and
consistent with their preference for Follow Father, as indicated on
the Occupational Values Inventory.

The findings on the Social Attitudes Inventory totally failed to
differentiate these girls from other groups on this Stage III instru-
ment. Explanations for this fai.ure to discriminate in Stage III are
not readily available.

The results from Views of Life showed a lack of immediate and inde-
pendent action concerning school and other work. Evidence from this
instrument also .suggests that they are rather passive when working
under stress conditions. However, their low scores are not consistent
with their actual performance in the classroom or their intellectual
potential, though one would expect a group of young higher-status girls
to be more independent of their parents than any other group.

On the Sentence Completion instrument, involving Interpersonal Re-
lations, this group was quite low on Stance, Engagement, and Coping
Effectiveness ratings. These findings give somewhat contradictory
evidence, since their peer ratings were rather high (particularly in
Stage I), as was their interest for people as indicated on the Occupa-
tional Values Inventory. These girls seem to be less engaged in
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interpersonal matters on account of their intensive schoolwork and en-
vironmental pressure at home and at school. This explanation must be

considered as highly tentative, of course. On the whole, the Sentence

Completion instrument rather failed to differentiate this group in the

same way in Stages I and III.

The Story Completion instrument concerning Coping Effectiveness
ratings and Coping Style dimensions also failed totally to differen-
tiate these girls from other groups in either Stage I or Stage III

findings. Explanations for this failure to discriminate in both
analyses are not readily available.

In sum, the findings indicate that this group of girls is quite
effective in overcoming school difficulties and in coping with

authority figures. Not only do they achieve good results in the aca-
demic setting, but it is also apparent to their fellow pupils that they

work hard at their lessons. That is to say, these girls successfully

meet the curriculum demands. It might be claimed that they exhibit

adequate adjustment. Hence, we may conclude that parents and teachers

are satisfied and tolerant toward them. They are strongly motivated in
pursuing academic schoolwork, and they have adequate intellectual
aptitude and appropriate social conditions. Accordingly, they are very

likely to finish their eight-year compulsory schooling successfully,
and most of them will continue their schooling beyond this.

LJUBLJANA FOURTEEN-YEAR-OLD LOWER SOCIOECONOMIC MALES

Aptitude and Achievement

These boys differed significantly from other groups in both Stage I
and Stage III on one of four variables. They received low Grade Point

Averages in both stages, being ranked seventh and sixth respectively.

They did not differ significantly from other groups on Aptitude,
Math and Reading Achievement scores in either Stage I or Stage III.

Behavior Rating Scales

There was no pattern of differences which distinguished this group
in the same way in both Stage I and Stage III. In Stage III these boys

were the highest only on Self-Assertion.

However, in Stage I, these boys were significantly low on Academic
Task Achievement, Authority, Interpersonal Relations, and the Summary
Score, where they received ttie second lowest score in all cases. They

were also the highest in Anxiety.

Occupational Values Inventory

In both Stage I and Stage III these boys received high mean scores
on Independence (first both times) and on Surroundings (third and
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second) compared to other groups. They received low scores in both
stages on Altruism (eighty aoth times) and on Follow Father (sixth
and seventh).

There were no significant differences in Stage III that did not
appear in Stage I. However, in Stage I, these boys received sig-
nificantly high mean scores on Success (third) and on Security (first).
They were low on Esthetics (eighth).

Let us consider the infra -group ranking of values, where these boys
ranked the values of Creativity and Self-Satisfaction highest (by
comparison with their ra-Ang of other values) in both Stage I and Stage
III. They ranked the values of Follow Father, Esthetics, and Manage-
ment low in both stages.

They ranked highly in Stage III, but not in Stage I, the values of
Intellectual Stimulation and Associates.

The value of Altruism was ranked highly in Stage I, but this find-
ing was not replicated in Stage III.

Occupational Interest Inventory

These boys differed consistently from other groups in several Occu-
pational Interest variables in both Stage I and Stage III. They re-
ceived in both stages significantly low scores on Aspiration (seventh
both times) and Expectation (eighth and seventh). They also received

the third highest score in both Stages I and III on the discrepancy
between the Father's Occupation and the Child's Aspiration, meaning
that they aspired to higher status jobs than those held by their
fathers.

In Stage III this group differed significantly from other groups on
the Father's Occupation variable (new) where they were the lowest.
Thus, there were no significant differences in Stage I that did not
appear in Stage III.

Educational Aspirations

These boys differed significantly from other groups on this variable
in both Stage I and Stage III. They were the lowest on Educational
Aspirations in both cases.

Social Attitudes Inventory

These boys did not differ significantly from other groups in Stage
III on the six Social Attitude scores. A comparison between Stage I
and Stage III findings is not possible since this instrument was com-
pletely revised.
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Views of Life

It is impossible to make comparisons between Stage I and Stage III
findings due to the fact that this instrument was applied only in Stage
III. The only significant Sage III finding involved the variable
Independent/Interdependent, where these boys received the third highest
score.

Sentence Completion

In the Task Achievement area these boys differed significantly from
other groups only on the Frequency of Hostile Affect both in Stage I
and Stage III (sixth and eighth). None of the remaining scales in the
area of Task Achievement differentiated these boys significantly from
other groups in either Stage I or Stage III.

In the Interpersonal Relations area there were nc findings which
were similar in both Stage I and Stage III. In Stage II. this group
did not differ significantly from other groups on am,' variable in this
area. In Stage I this group received the third higt-st score on Stance
and Engagement, and second highest on Coping Effectiveness ratings.

In the area of Authority there were no similarities in the findings
for this group in Stages I and III. In Stage III this group received
the lowest score on Frequency of Depressive Affect. But in Stage I
they were the second highest on Engagement.

In the area of Anxiety there were no similarities between the find-
ings in Stages I and III. The group did not differ significantly from
other groups on any of the Stage III variables. However, in Stage I
they received the highest scores on Stance, Coping Effectiveness, and
Neutral Affect. They were the lowest on Frequency of Negative Affect.

The same general pattern was observed in the area of Aggression.
That is to say, there were no findings common to both stages. Again,
in Stage III there were no significant differences for this group on
any of the variables. In Stage I they received the lowest scores on
Stance, Engagement, and Frequency of Negative Affect; they were also
the highest on Frequency of Neutral Affect.

A similar pattern was observed for the Sentence Completion Total
scores. There were no findings common to both Stage I and Stage III.
In fact, in Stage III this group received the second highest score on
Stance and second lowest score on Total Frequency of Depressive Affect.
In Stage I, these boys received the lowest score for Total Attitude,
second highest for Total Engagement, and highest for Total Coping
Effectiveness. Furthermore, they differed significantly from other
groups on Total Negative Affect (seventh) and Total Neutral Affect
(second).
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There were no findings on the Parent/Child Interaction items which
were similar for Stages I and III. In Stage III this group did not
differ significantly from other groups on any of the four variables.
In Stage I they received the lowest scores of all groups on Parent/
Child Interaction.

On the Realicy/Fantasy Achievement Discrepancy variable these boys
did not differ significanAy from other groups in either Stage I or
Stage III.

Story Completion

A comparison of Stage 1 and Stage III is difficult due to the
extensive revision of the instrument, along with the scoring and
scaling systems. Turning first to the Coping Effectiveness ratings,
which are similar in Stages I and III, we see that there were no
findings common to both stages on any of the individual Story Coping
Effectiveness ratings, or the overall Coping Effectiveness scores. In

fact this group did not differ significantly from any other group on
any of the Coping Effectiveness ratings for Stage III. But in Stage I
they received the highest Coping Effectiveness ratings on Interpersonal
Relations.

Let us now consider the Coping Style dimensions which were scaled
in both Stage I and Stage III: Stance, Engagement, Initiation, Im-
plementation, and Persistence (Stage I) or Instrumentality (Stage III).
In Stage I data only mean scores for all stories were available, while
both mean scores and individual story scale scores were available in
Stage III data. For those scales present in both stages, there were
no significantly similar findings for this group. Three significant
differences involving this group were observed only in Stage III data.
In fact, these boys did not differ significantly from other groups on
any of the scales for Story One (Task Achievement), Story Two (Inter-
personal Relations), or Story Three (Peer Aggression). On Story Four,
which was concerned with Anxiety, these boys received the third highest
score on Response Length and the lowest score on Aid/Advice. They did
not differ from the other groups on any of the scales for Story Five
(Authority). On Story Six, concerning Anxiety, they were the lowest on
the Total Affect of the Hero Plus Others. There were no significant
differences on any of the scales for this group on Story Seven (Non-
academic Task Achievement). On the Mean scores for all stories these
boys differed significantly from other groups on Aid/Advice and on the
Mean Total Affect of the Hero Plus Others, where they received the
lowest scores.

Differences in Coping Style dimensions in Stage I, not replicated
in Stage III, involved only the Mean Affect Tone, where this group
was lowest.
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Interpretive Comments

The findings concerning Crade Point Average seem to indicate a re-
latively poor performance at school, though in both Stage I and Stage

III their Math and Reading scores were neither high nor low among the

eight groups. Thus, the standings for this group were quite similar

in both analyses.

There were no similarities between Stage I and Stage III findings on

BRS items. In fact, these boys were hardly differentiated on the BRS
instrument in Stage III, but were very low in Stage I. Their low peer

ratings in Stage I may be to some extent consistent with some other
data concerning this group of boys.

The strongest results from the Occupational Values Inventory, with
standings replicated in both analyses, were those placing this group
high on Independence and Surroundings, and low on Altruism and Follow

Father. The high score on Independence seems not to be quite realistic
for many boys of this group, but the preference for Surroundings (Ex-

trinsic value) is consistent with the nature of their future career

choice. The low score on Altruism is to be expected, since this is one
of the statements which comes to be valued more frequently by girls.
It is also logical that these boys should score low on Follow Father,
since they want a job that is of a higher status than their fathers'.

These boys become more independent with increasing age, and identifi-
cation with the father is thus more weak. Looking at the intra-group

rankings, we see that the group ranked high on Creativity and Self-

Satisfaction. However, these Intrinsic values are not realistic or
consistent with their academic standing and other data. Two of the

low ranked values (Esthetics and Management) are also Intrinsic ones,
wnere one would not expect a group of lower status boys to value such

statements. These boys showed very low Occupational Aspirations and

Expectations in both analyses. They were the lowest in their Educa-
tional Aspirations in both cases. These aspirations seem to be

realistic enough and consisterPwith their school performance and
other evidence for this group. However, one should bear in mind that

they wishgtot to follow their fathers, but to attain slightly better

jobs.

The Social Attitudes Inventory totally failed to differentiate
these boys from other groups in the Stage III instrument. Explana-

.-ions for this failure to discriminate are not readily available.

Likewise, the Views of Life rather failed to discriminate this group
from other groups in Stage III. There was only one scale which dif-

ferentiated these boys from other groups. That is, they appeared to be

rather independent in their coping with different kinds of problems and
did not relytoo much on authorities or peers. This picture, which
seems to be reliable enough, may indicate a certain degree of success

in their future jobs.
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On the Sentence Completion instrument these boys showed a lot of
Hostile Affect concerning Task Achievement. These results are con-
sistent with their performance in the classroom and with their low
Educational Aspirations. Findings in this respect were quite similar
in both Stage I and Stage III. This would probably seem to indicate
that these boys are often criticized by teachers and parents for their
poor performance and for inappropriate behavior, as revealed particu-
larly in Stage I, and this might create hostile feeling toward academic
schoolwork.

In general, there was a great lack of agreement between Stage I and
Stage III findings on the Sentence Completion instrument. It should

be noted here that there were fewer significant differences in Stage
III than in Stage I, where these boys paint a rather negative picture
of themselves.

There was a lack of agreement between Stage I and Stage III findings
on the Story Completion instrument, involving Coping Effectiveness
ratings and Coping Style dimensions for this group. Furthermore, there
were no consistent findings for this group in Stage III concerning the
results on individual stories. We can only observe that the overall
scores for this group for all stories were the lowest on Aid/Advice
and Total Affect of the Hero Plus Others. This may simply indicate
that these boys could less readily identify with the situation of the
hero and gave less affective statements in the stems.

In sum, it appears that these boys are realistic enough about
their future career and their position in society. Many of them wish
to become skilled workers and such aspirations are consistent with
their performance in school. However, nearly half of them wished to
continue their schooling in secondary schools. These seem to be boys
who are more successful at school and entertain slightly higher ambi-
tions. On the whole it might be said that these boys have a real op-
portunity to achieve their occupational aspirations and to earn their
own living comparatively early. It should be pointed out here tnat
this group covers only boys who attended each class for one year only,
and hence there are none who repeated the class. If such adolescents
were included in this investigation, the overall picture would
probably be rather more negative.

LJUBLJANA FOURTEEN-YEAR-OLD LOWER SOCIOECONOMIC FEMALES

Aptitude and Achievement

No findings were similar on these variables in both Stage I and
Stage III.

In Stage III these girls differed significantly from other groups
on two variables. They received very loci scores on Math Achievement
and Grade Point Averages, -being ranked eighth in both cases. These
findings did not appear in Stage I.
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One significant Stage I difference was not replicated in Stage III.

That is to say, in Reading Achievement these girls received thc second
lowest scores of all groups.

Behavior Rating Scales

This group differed significantly from other groups only on one of

the variables in both Stage I and Stag III. These girls were the

lowest on Self-Assertion.

Several significant differences involving this group were observed

in Stage III. This group was low on Academic Task Achievement
(seventh), Authority (seventh), Implementation (eighth), Initiation
(seventh), Solver (eighth), and Anxiety (eighth).

In Stage I these girls were the second lowest on Nonacademic Task
Achievement and Control of Aggression.

Occupational Values Inventory

These girls received significantly high mean scores in both Stage I
and Stage III on Self-Satislaction (second and first), Surroundings
(first both times), and on Associates (first both times). They received

low scores in both stages on Follow Father (eighth both times).

Findings observed in Stage III, but not in Stage I, were the signifi-
cantly high scores for this group on Security (first) and on Total In-
trinsic (first). They were significantly low on Economic Returns

(seventh) and on Total Extrinsic scores (eighth). In Stage I these

girls were significantly high on Esthetics (third) and Success (second).
They were low on Intellectual Stimulation and Creativity, where they
received the eighth rank.

Turning to the intra-group ranking of values, we find that these
girls ranked the values of Self-Satisfaction, Associates, and Altruism
highest (compared to their ranking of other values) in both Stage I and

Stage III. Tney ranked the values of Follow Father and Management low
in both stages.

Ranked highly within this group in Stage III was the value of Intel-
lectual Stimulation, and low the value of Economic Returns and Esthetics.

In Stage I they ranked relatively high the value of Surroundings and
low the value of Independence.

Occupational Interest Inventory

In both. Stage I and Stage III this group received a significantly
high score on the discrepancy between the Father's Occupation and the
Child's Aspiration (first and fourth highest). Thus, these girls
aspired to higher status jobs than those held by their fathers.
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In Stage III this group differed significantly from other groups on
three of the variables. They received the lowest score on Aspiration
and Expectation. They were also in fifth place on the Father s Occupa-
tion.

There were no significant findings in Stage I which did not appear
.n Stage III.

Educational Aspirations

These girls received significantly low scores on this variable in
both Stage I and Stage III. They came in seventh and sixth places in
their Educational Aspirations, compared to other groups.

Social Attitudes Inventory

In Stage III these girls received the highest scores in the areas
,f Task Achievement, Interpersonal Relations, and Total Social
Attitudes. It appears that they perceived themselves as good topers
in these areas and in general.

Views of Life

For this Stage III instrument this group of girls differed signifi-
cantly from other groups only on Intrinsic/Extrinsic value of work,
where they received the highest score.

Sentence Completion

For the Task Achievement scales, this group did not differ signifi-
cantly from other groups on any of the scales in either Stage I or
Stage III.

In the Interpersonal Relations area for both Stage : and Stage III
these girls were significantly high only on Coping Effectiveness (third
and second). There were no other significant Stage III findings in-
volving this group. However, in Stage I they were also the second
highest on Stance and Engagement.

None of the Authority scales differentiated this group from other
groups in either Stage I or Stage III.

In the Anxiety area there were no findings which were similar in
both Stage I and Stage III. In Stage III this group did not differ
significantly from other groups on any variable in this area. In Stage
I this group received the lowest score on Stance, Coping Effectiveness,
and Frequency of Neutral Affect. These girls were the highest on Fre-
quency of Negative Affect in Stage I.
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In the area ol Aggression, this group received the highest score on
Engagement in Sage I and the lowest score on the same variable in
Stage III data. In Stage III they also received the lowest ncGre on

Aid/Advice. In Stage I they received the highest scores on Stance and

Coping Effectiveness.

Turning to the Total Scores on the Sentence Completion, this group
did not differ significantly from other groups on any of the Total
Scores for either Stage I or Stage III.

For the Parent/Child Interaction items there were no findings which
were similar for both Stage I and Stage III. In Stage III this group

did not differ significantly from other groups on any of the four

variables. In Stage I they received the highest score of the eight

groups on the Self-Concept scale.

Finally, on the RealiLy/Fantasy Achievement Discrepancy score, these
girls were the lowest in both Stages I and III. That is, their fantasy
achievement level was significantly greater than their actual achieve-

ment.

Story Completion

There were no similar findings for Stage I and Stage III involving
this group on any of the individual Story Coping or overall Coping Ef-
fectiveness ratings. Nor did this group differ significantly from any
other group on any of the Coping Effectiveness ratings for Stage III.
In Stage I they received the highest Coping Effectiveness ratings in
Authority and the second highest Total Coping Effectiveness ratings.

For Coping Style dimensions present in both Stage I and Stage III
(Stance, Engagement, Initiation, Implementation, Persistence or Instru
mentality), there were no significant similar findings involving this
group.

Several significant differences concerning this group were observed

in Stage III. One consistent finding involved Response Length. This

group differed significantly from other groups on all stories, ranking
either second or first. They were also the second highest on the Mean

Response Length. For Story Two, involving Interpersonal Relations,
this group came first on Positive Affect Expressed by the Hero. On

Story Three (Peer Aggression) they were the highest on Outcome. On

Story Five (Authority), this group came first on Engagement. These

girls differed significantly from other groups on Story Six (Anxiety),
they received the highest scores on Positive and Negative Affect Ex-
pressed by the Hero, and also on the Total Affect of the Hero Plus
Others. On Story Seven, involving Nonacademic Task Achievement, this
group differed significantly on Evaluation of Outcome (first), on the
Total Affect of Hero Plus Others (first) and on Implementation (eighth).
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On the Mean scores for all stories these girls differed significantly
from other groups in Stage III on the Mean Evaluation of Outcome, Mean
Positive Affect Expressed by the Hero, and on the Mean Total Affect of
the Hero and Others, where they received the highest scores in all
three cases.

Differences in Coping Style dimensions observed in Stage I, but not
replicated in Stage III, involved Mean Implementation (second) and Mean
Persistence (first).

Interpretive Comments

There was a complete lack of agreement between Stage I and Stage III
findings concerning this group for Aptitude and Achievement variables.
In Stage III these girls received very low scores on the Math test and
Grade Point Average. Their Math Achievement and Grade Point Average
was also below average in Stage I, though they did not differ signifi-
cantly from other groups. Their Reading Achievement was rather low in
both analyses. When one considers the fourteen-year-old sample only,
these girls were lowest of the four groups on Math and Reading Achieve-
ment in both Stage I and Stage III. In their 'A they were second
lowest in Stage I and the lowest of the four ups in Stage III. Their
relative standings were quite similar in both analyses. Thus, these
findings seem to indicate the rather poor academic achievement of these
girls.

Another teLtative explanation concerns the possibility of slight
changes in the makeup of the samples between Stage I and Stage III. It

should be noted here that Stage III samples were drawn, in part, from
different schools.

There was also a lack of agreement between the Stage I and Stage III
findings for BRS ratings. That is, this group was the lowest only on
Self-Assertion in both analyses. There were far fewer significant dif-
ferences in Stage I than in Stage III. However, their low peer ratings,
particularly in Stage III, for several BRS items seem to be consistent
with their relatively poor performance in the classroom and with other
data concerning these girls.

The strongest results from the Occupational Values Inventory (stand-
ings replicated in both analyses) were those placing this group high on
Self-Satisfaction, Surroundings, and Associates. These last two
choices for Extrinsic values are consistent with the nature of their
future work, but the performance for Self-Satisfaction seems to be less
realistic for these girls. Further, the low score on Follow Father is
to be expected, since these four*een-year-old girls are aware that they
could nor take the same kind of ,obs as their fathe have. Looking at
the intra-group rankings, we observe a consisten pattern for these
girls to rank highest Self-Satisfaction, Associa es, and Altruism. Thepreference for Associates is quite consistent
with their nature of their future career choices. The

-872-



same is true of Altruism, which is also a rather feminine value. As

for the two low ranked values (Follow Father and Management), one would
not expect these girls to value such statements. This group of girls

seems to have rather low Occupational Aspirations and Occupational Ex-

pectations (Stage III data), though they did not differ significantly
from other groups on these two variables in Stage I. This might also

be seen from their low Educational Aspirations in both analyses, which
are quite consistent with their poor performance at school and also
with their data on the Occupational Interest Inventory. But it should

be pointed out that these girls aspired to higher status jobs than
their fathers have. Of course, one would expect this, since the
younger generation has higher demands and better opportunities in this
respect than the older.

The reported good coping on Task Achievem2nt, Interpersonal Rela-
tions, and for all areas of behavior presented in the Social Attitudes
Inventory is sot consistent with the girls' school achievement or with
other evidence for this group. These contradictory findings are not

readily explicable.

The Views of Life instrument hardly differentiated these girls frofi
other groups in Stage III. Only on the Intrinsic/Extrinsic value of
work did this group differ significantly from other groups; here they
came first. This does not seem to be quite consistent with their
school achievement or certain other data for this group.

On the Sentence Completion, involving Interpersonal Relations, this
group was high on Coping Effectiveness in both Stage I and Stage III.
This finding is somewhat contradictory, and seems to indicate that the
girls depict their behavior as more positive than in fact it is. There

is also evidence (Reality/Fantasy Acnievement Discrepancy scores) to
show that they are far less effective in their actual performance in
the classroom than they portray themselves to be. This would seem to

indicate that this group of girls exhibits sufficient self-confidence,
particularly in dealing with peers but also with people in general.
But on the whole, there was rather a lack of agreement concerning this
group between Stage I and Stage III on the Sentence Completion instru-
ment. Explanations for this failure are readily not available. It

should also be noted here that there were far fewer significant dif-
ferences for the Sentence Completion instrument in Stage III than in

Stage I.

There was also a lack of agreement between Stage I and Stage III
findings concerning these girls on Coping Effectiveness ratings in the
Story Completion. The Coping Effectiveness ratings give somewhat
contradictory evidence since, though these girls were quite low in
Stage I, they did not differ from other groups on any one story or on
all stories together in Stage III. The same lack of consistency was
observed for the Coping Style dimensions. The consistently low stand-
ing in Stage III on Response Length is probably related to their poor
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academic competence, which includes a lack of language or writing
skills. This group also stood out on total scores concerning the
Evaluation of Outcome and Affect scales, where these girls were the
highest in Stage III. This may indicate that they could easily find
simple resolutions in these stems and on the amount of affective
stateere-s (words) presented in their responses.

In total, the findings lead one to the conclusion that these girls
look more optimistically to their future position in society than
males of the same age aad same status. Approximately two thirds of
these girls are of the opinion that they will hold jobs which require
completed secondary school or even higher education. However, because
of their poor achievement in primary school, many of these girls will
be campelled simply to continue schooling at schools which train their
pupils as skilled workers. In any case, the girls in this group will
be comparatively quick to learn a trade to earn their living. Hence,
they nave real chances of getting on successfully in their jobs and
later on improving their standing in society.

It should finally be pointed out that this group consists only of
girls who will have completed the eight-year primary school course with-
out repeating a class and have accordingly not attended any class for
more than one year.

LJUBLJANA FOURTEEN-YEAR-OLD HIGHER SOCIOECONOMIC MALES

Aptitude and Achievement

No findings were identical or similar for this group in both Stage
I and Stage III.

In Stage III this group did not differ significantly from other
groups on any of the four variables. In Stage I they received the
second highest score only on Reading Achievement.

Behavior Rating Scales

There was no pattern of differences which distinguished this group
in the same way in both Stage I and Stage III. In Fact, this group
was not differentiated significantly from any other group on any of
the Stage III BRS variables.

In Stage I these boys received the highest score on Self-Assertion
and third lowest on Authority.

Occupational Values Inventory

In both Stage I and Stage III these boys received a significantly
high mean score only on Iadependence (second and third) and a low
score on Esthetics (sixth and eighth).
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In Stak,! III this group differed significantly from other groups

only on Economic Returns, where they received the second highest score.

These boys receives, in Stage I, the second highest score on

Variety.

Turning to the intra-group ranking or values, we find that these
boys ranked the value of Creativity highest (compared to their ranking

of other values) in both Stage I and Stage III. They ranked low in

both stages the values of Management, Estht.cs and Follow Father.

Ranked relatively high within this group in Stage III were the values

of Intellectual Stimulation and Success.

The values of Altruism and Self-Satisfaction were ranked highly in

Stage I.

Occupational Interest inventory

In both Stage I and Stage III this group received a significantly
low score on the discrepancy between the Father's Occupation and the

Child's Aspiration; here they stood in sixth and seventh place respec-

tively. But in fact, these boys aspired to nearly the same status jobs

as those held by their fathers.

In Stage III this groLp differed significantly from other groups on

the new Father's Occupation variable.

In Stage I this group received the highest score on Aspiration and
the third highest on Expectation, but these findings were not repli -

cated in Stage III.

Educational Aspiration

These boys did not differ consistently from other groups on this
variable in either Stage I or Stage III. In Stage III they received

the third highest score on Educational Aspirations. But they did not

differ on this variable in Stage I.

Social Attitudes Inventory

This group of boys did not differ significantly from other groups
on any of the six variables in this Stage III instrument.

Views of We

On the Stage III Views of Life instrument these boys differed sig-

nificantly from other groups on six variables. They received high

scores on the following variables: Immediate/Delayed (first), Inde-

pendent/Interdependent (first), Earned Status/Bestowed Status (second),
Activity/Passivity Under Stress (second), Views of Life (first), and

on the Total Score (also first).
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Sentence Completion

In the Task Achievement scale.; there were no findings which were
similar in both Stage I and Stag': III. In Stage III this group did not
differ significantly from other groups on any variable in this area.
In Stage I tnis group received the lowest score on Frequency of Nega-
tive Affect.

In the Interpersonal Relations area there were no similarities in
the findings for this group between Stages I and III. Again, in Stage
III this group did not differ significantly from other groups on any
variable. However, five significant Stage I differences were not
replicated in Stage III. That is to say, these boys received in Stage
I the highest scores on Stance, Engagement, Coping Effectiveness, and
Frequency of Neutral Affect. They were also the lowest in Stage I on
Frequency of Negative Affect.

Similarly, there were no findings in the area of Authority which
coincided in Stages I and III. They were significantly low in Stage
III on Attitude (eighth). In Stage I these boys received the highest
scores on Engagement and on Frequency of Neutral Affect. Furthermore,
they were the lowest in Stage I on the Frequency of Positive Affect.

In the area of Anxiety there were no similarities in the findings
between Stage I and Stage III. In Stage III this group received the
lowest score on Frequency of Depressive Affect. In Stage I they were
the highest on Engagement.

For the Aggression scales, this group did not differ significantly
from other groups on any of the scales in either Stage I or Stage III.

On the Sentence Completion Total scores there were no findings
similar for both Stages I and III. In Stage III this group received
third highest score on Total Stance and the lowest score on Total Fre-
quency of Depressive Affect. In Stage I they received the highest
score on Total Engagement, second highest on Total Coping Effectiveness,
and the highest on Total Frequency of Neutral Affect. They were the
lowest in Stage I on Total Frequency of Negative Affect. On the Parent/
Child Interaction items this group did not differ significantly from
other groups on any of the four variables in either Stage I or Stage

On the Reality/Fantasy Achievement Discrepancy score the findings
were not similar in Stage I and Stage III. In Stage III data these
boys ranked second highest on this variable, meaning that they were far
more effective in their actual performance than they thought of them-
selves. But they did not differ from other groups on this variable in
Stage I.
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Story Completion

There were no similar findings for this group on any of the indi-
vidual or the overall Coping Effectiveness ratings in Stage I and Stage
III. In fact, this group did not differ significantly from any other
group on any of the Individual Story Coping Effectiveness ratings in
either Stage I or Stage III. On the overall Coping Effectiveness
ratings only, this group received the highest score in Stage I, but
this finding was not replicated in Stage III.

For Coping Style dimensions present in both Stage I and Stage III
(Stance, Engagement, initiation, Implementation, Persistence or Instru-
mentality) there were no significantly similar findings involving this
group. In Stage III this group did not differ significantly from other
groups in these dimensions. However, this is quite contradictory to
their standing in Stage I where these boys received the highest scores
on Engagement, Initiation. Implementation, both Tone Affects, and the
second highest on Persistence.

On Story One (Task Achievement) and Story Two (Intert)ersonal Rela-
tions) this group did not differ from other groups on any of the Stage
III scales. On Story Three (Peer Aggression) these boys were the third
highest on Response Length. Several significant differences were
observed on Story Four concerning Anxiety; they were low on Engagement
(eighth), Aid/Advice (seventh), Implementation (eighth), and fourth
highest on Response Length. They did not differ from other groups on
any of the scales for Story Five (Authority). On Story Six (Anxiety)
these boys were third lowest on Response Length. On Story Seven, which
concerns Nonacademic Task Achievement, they received significantly high
scores on Stance (first), Response Length (third), and a low score on
Total Affect of the Hero Plus Others. On the Mean scores for all
stories these boys differed significantly from other groups on the Mean
Response Length, where they received the third highest score, and on
the Mean Total Positive Affect of the Hero where they were the lowest
of all groups.

Differences in Coping Style dimensions in Stage I were somewhat
contradictory compared to Stage III findings. In Stage I these boys
received, in all cases except one, the highest scores on Mean Engage-
ment, Mean Initiation, Mean Implementation, Mean for both Tone Affects,
and the second highest score on Mean Persistence. These finc ngs were
not replicated in Stage III.

Interpretive Comments

The scores on Aptitude, Achievement tests, and Grade Point Average
totally failed to differentiate these boys from other groups in Stage
III. In Stage I they differed significantly from other groups only on
Reading Achievement. But it should also be pointed out that their
scores for these four measures were mostly abo,t average in both

-877-



analyses. Thus, the findings would seem to indicate a relatively good
or adequate performance at school by this group of boys.

Likewise, this group was not differentiated on any of the BRS items
in Stage III. In Stage I they were differentiated from other groups
on two of the eight BRS items. Explanations for this failure to dis-
criminate in Stage III, and to a great extent also in Stage I, are not
readily available.

On the Occupational Values Inventory, these boys were high on Inde-
pendence and low on Esthetics. The high score on Independence is con-
sistent with other evidence concerning this group. The low ranking of
Esthetics shows that these boys are realistic enough in their career
orientation. Looking at the intra-group rankings, we note that the
high score on Creativity is not readily explicable. However, the low
ranked values of Management, Esthetics and Follow Father follow expec-
tations.

There was a complete lack of agreement between Stage I and Stage III
findings concerning these boys on both the Occupational interest Inven-
tory and Educational Aspirations. Their Occupational Aspirations and
Occupational Expectations give somewhat contradictory evidence, since,
though these boys were high in Stage I, they did not differ from other
groups on these two measures in Stage IiI. The same is true of Educa-
tional Aspirations, where these boys were high in Stage III, but did
not differ from other groups in Stage I. These failures to discrimi-
nate in both Stages I and III are not readily explicable. The findings
for this group were similar in both analyses only on discrepancy scores
between the Father's Occupation and the Child's Aspiration, which
showed that these boys aspired to somewhat lower status jobs than their
fathers held, but, in fact, the difference seems not to be very great.
In the whole, all these findings seem to indicate that the occupational
and educational aspirations of this group are still relatively high
and consistent with their school performance.

The Social Attitudes Inventory totally failed to differentiate these
boys from other groups in Stage III.

The findings concerning the Views of Life instrument seem to indi-
cate an adequate approach to schoolwork and other kinds of problems by
by this group. They show a preference for immediate and independent
action connected with earned status. It is obvious that the active
behavior of the boys is rather consistent with their academic per-
formance ano their occupational aspirations.

There was a complete lack of agreement between Stage I and Stage III
findings for the Sentence Completion instrument. The standing of this
group was rather high in Stage I. Thus, there were far fewer signifi-
cant differences in Stage III than in Stage I. Explanations for this
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failure to discriminate in Stage III could probably be related to
slignt changes in the makeup of the samples between Stage I and Stage

III.

Likewise, there was a complete lack of agreement between the Stage I
and Stage III findings concerning this group on the Story Completion
instrument. The Coping Effectiveness ratings are not consistent, since,
though these boys were relatively high in Stage I, they did not differ

from other groups in Stage III. The same lack of consistency, to an
even greater extent, was otserved in the Coping Style dimensions.
Again, these boys were high on several dimensions in Stage I, but
Stage III they did not differ from other groups. Explanations for this
failure to discriminate in both Stage I and Stage III could be related
to slight changes in the makeup of the samples, or to the stories,
which were modified any whose scoring system was extensively changed.
Certainly their relatively high self-ratings in Stage I are consistent
with other data concerning this group of boys. The quite high stand-
ing in Stage III on Response Length could be related to their relative-
ly good academic competence, which includes adequate language or
writing skills. However, these boys stood low on the Positive Affect
of the Hero, which simply refers to the number of affective statements
presented in the subject's response.

One may conclude that these boys successfully meet curriculum de-
mands. They also have appropriate aptitudes, adequate motivation and
a rather active approach toward schoolwork. In addition, they live in
favorable home conditions. In their work they are supported by both
parents and teachers, but these occasionally blame them, thinking that
they could do even better in school.

It is clear that these boys have a real chance to continue their
schooling and to make a success of their lives. Probably many of them
will not only finish secondary school but will later on go to univer-
sity. Those who continue seem to be more active and persistent in
their work and have every chance of making a good career in society.

LJUBLJANA FOURTEEN-YEAR-OLD HIGHER SOCIOECONOMIC FEMALES

Aptitude and Achievement

These girls differed significantly from other groups in one of the
four variables in both Stage I and Stage III. They received high Grade
Point Averages in both stages, being ranked third and first respec-
tively.

They did not differ significantly from any other groups on Aptitude,
Math and Reading Achievement scores in either Stage I or Stage III.
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Behavior Rating Scales

In both Stage I and Stage iII this grcup differed significantly from
otncr groups on two BRS variables. They received high scores on Aca-
demic Task Achievement (third and first) and Authority (second both
times).

In Stage III findings with new variables, this group was signifi-
cantly high on Implementation (first) and Initiation (second).

There were no significant differences in Stage I that did not
appear in Stage III.

Occupational Values Inventory

These girls received significantly high mean scores in both Stage
I and Stage III only ou Independence (third and second rank). They
received significantly low scores in both stages on Management
(eighth both times), Economic Returns (also eighth both times), and
Follow Father (seventh and sixth).

There were no significant differences in Stage III which did not
appear in Stage I.

However, in Stage I, this group received significantly high mean
scores on Altruism (first), Success (first), Self-Satisfaction (first),
Surroundings (second), Variety (first), and Total Intrinsic scores
(also first). They were the lowest on Prestige and Total Extrinsic
scores. Not all these findings were replicated in Stage III.

Turning now to the intra-group ranking of values, we observe that
these girls ranked the values of Self-Satisfaction and Creativity
relatively high (compared to their ranking of other values) in Sage I
and Stage III. They ranked low in both stages the values of Follow
Father, Management, and Economic Returns

Ranked highly within this group in Stage III, Erlt not in Stage I,
were the values of Intellectual Stimulation and Associates.

The values of Altruism and Success were ranked highly in Stage I,
but these findings did not appear in Stage III.

Occupational Interest Inventory

This group differed consistently from other groups on all three of
the variables which were the same for both Stage I and Stage III. They
received high scores in both stages on Aspiration (second and first),
the highest on Expectation, and fourth lowest on the discrepancy
between the Father's Occupation and the Child's Aspiration (really
meaning that they aspired to the same status jobs as those held by
their fathers).
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This group also differed significantly from other groups on the new
Father's Occupation variable.

There were no significant findings in Stage I which were not repli-
cated in Stage III.

Educational Aspiration

These girls differed consistently from other groups on this variable
in both Stages I and III. They received significantly high scores on
Educational Aspiration in both cases, being ram.ed second and first
respectively.

Social Attitudes Inventory

This group did not differ significantly from other groups on any of
the six Social Attitude variables on this Stage III instrument.

Views of Life

In this Stage III instrument, the group differed significantly from
others on five variables. They received high scores on the following
variables: Independent/Interdependent (second rank), Earned/Bestowed
Status (first), Instrument/Fantasy (first), Activity/Passivity Under
Stress (first) and Total Score (second).

Sentence Completion

In the Task Achievement area there were no findings which were
similar in both Stage I and Stage III. In Stage III this group dif-
fered significantly from other groups on Aid/Advice (first place). In

Stage I they were significantly low on Frequency of Negative Affect.

Also, in the area of Interpersonal Relations there were no similar-
ities in the findings for this group between Stages I and III. However,

in Stage III, they differed significantly from other groups oa all
variables in this area except one. They received the highest scores
on Stance, Engagement, Aid/Advice, Coping Effectiveness, and Neutral
Affect. They were the lowest in Stage III on Attitude, Frequency of
Hostile Affect, and Frequency of Positive Affect. These findings were
not replicated in Stage I.

On the Authority scales, this group differed significantly from
other groups only on one variable in both Stage I and Stage III. They
received the highest score on Stance (in Stage III) and the lowest
score on the same variable (in Stage I). Furthermore, in Stage III,
but not in Stage I, these girls were the highest on Coping Effective-
ness, and Frequency of Neutral Affect. They were the second lowest on
Frequency of Depressive Affect. These findings were not replicated in
Stage I.
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In the area of Anxiety there were no similarities in the findings
oetween Stage I and Stage III. In Stage III there were no signifi-
cant differences involving this group on any of the variables. In

Stage I they received the lowest score on Engagement.

On the Aggression variables, this group of girls did not differ
significantly from other groups on any of the scales in either Stage I
or Stage III.

For the Sentence Completion Total scores there were no findings
which were similar in both Stages I and III. Several significant dif-
ferences appeared in Stage III. That is, they received the highest
scores on Stance, Engagement, Aid/Advice, Coping Effectiveness, and
Frequency of Neutral Affect. They were the lowest on Attitude. In

Stage I there were no significant findings involving this group.

On the Parent/Child Interaction items, too, there were no findings
similar for both Stages I and III. In Stage III this group did not
differ significantly from other groups on any of the four variables.
In Stage I they received the highest score on Interaction with Mother.

In addition, this group did not differ significantly from other
groups on the Reality/Fantasy Achievement Discrepancy score.

Story Completion

There were no similar findings for Stage I and Stage III for this
group on any of the individual Story Coping Effectiveness ratings, or
the overall Coping Effectiveness ratings. In Stage III they received
the highest score only on Story Three Coping Effectiveness, involving
Peer Aggression. Also, in Stage I, this group differed significantly
from other groups on one of the variables; they received the lowest
score on Sociability.

Turning to the Coping Style dimensions, it should be pointed out
that only the following dimensions were scaled in both Stages I and
III: Stance, Engagement, Initiation, Implementation, and Persistence
(Stage I) or Instrumentality (Stage III). Also, only mean scores for
all stories were available from Stage I data, while both mean scale
scores and individual story scale scores were available from Stage III
data. For those scales present in both the Stage I and Stage III
systems, there were no significantly similar findings involving this
group.

Consistent differences involving this group were observed for the
first time in Stage III on the Response Length. This group differed
significantly from other groups on all stories, ranking either first
or second. They were also the highest of all groups on the Mean Re-
sponse Length. On Story One (Task Achievement) and Story Two (Inter-
personal Relations) this group did not differ from the other groups
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on any of tne scales in these areas. On Story Three, involving Aggres-

sion, this group came first on Evaluation of Outcome. They did not

differ from other groups on any of the scales for Story Four (Anxiety),

Story Five (Authority), and Story Six (Anxiety). Only in Story Seven,

which concerned Nonacademic Task Achievement, was this group lowest on

Aid/Advice. The group did not differ significantly from other groups

on the Mean scores for all stories.

There were no significant difterenc,3 for this group in Stage I

Coping Style dimensions.

Interpretive Comments

The findings concerning Grade Point Average seem to indicate an
adequate performance at school, where the position of this group was
quite similar in both Stage I and Stage III. However, this group did

not differ from other groups on Aptitude, Math and Reading Achievement,
though their scores were mostly above average in both analyses.

The slight discrepancy between GPA and Achievement tests might prob-
ably be explained in these terms: teachers gave these girls somewhat

higher marks, since they get along well with teachers and generally
exhibit more appropriate classroom behavior than boys. We point out

again that the marking procedures in schools are very traditional and
rather subjective. Of course, this explanation should be treated as

tentative.

Peer BRS ratings placed these girls high in coping with Task Achieve-
ment problems and with Authority figures. In Stage III they were also

high on Peer ratings involving Implementation and Initiation. Thus,

their high peel ratings in both analyses, and in Stage III with new
variables, are quite consistent with their academic achievement and

position in school. Also, these findings seem to indicate that these
girls are self-disciplined enough and well adjusted. Hence, one would

expect their teachers to be favorably inclined toward them.

On the Occupational Values Inventory, this group stood high in both
Stage I and Stage III on Independence and low on Management, Economic
Returns, and Follow rather (compared to the rankings of these values by
other groups). The high score on Independence is consistent with their
school achievement and with other data concerning this group. It is

not illogical that these girls score low on Management, since this is
one of the more masculine values. The low score on Economic Returns is
also logically related to their favorable living conditions, so one
would not expect this value to be highly esteemed by these girls. The

low preference for Follow Father indicates a lack of identification
with the father, and this identification is normally weak at this age,
particularly in girls. Looking at the intra-group rankings, we observe
that these girls came relatively high (compared to their ranking of
other values) on Self-Satisfaction, which seems to be consistent with
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their school performance and occupational aspirations. They were also
relatively high on Creativity, but the preference for this value is
not quite realistic and not readily explicable. Three of the low
ranked values were the same as appeared by comparison with other groups.

The findings show that these girls have high Occupational Aspira-
tions and Occupational Expectations in both Stage I acid Stage III.
Their Educational Aspirations were also quite high in both analyses.
Thus, these findings are consistent with school performance and other
data concerning the group.

The Social Attitudes Inventory totally failed to differentiate these
girls from other groups. It is possible that the "socially desirable"
items led to inflated scores, since this instrument also differentiated
other groups rather poorly.

The findings concerning the Views of Life instrument seem to indi-
cate adequate coping with schoolwork anc other problems. They show the
preference for independent and active behavior closely connected with
earned status. It is evident that active coping behavior is quite con-
sistent with all other data for this group of girls.

Stage I and Stage III findings on Sentence Completion showed a lack
of agreement. It should be noted that there were more significant dif-
ferences in Stage III than in Stage I (particularly in the area of
Interpersonal Relations). Explanations for this lack of agreement are
not readily available, since a majority of the items remained the same
and the scoring and scaling systems were changed very little.

Likewise, there was a lack of agreement on the Story Completion in-
strument. On the Coping Effectiveness ratings there were no results
similar in both Stage I and Stage III. On the Coping Style dimensions
these girls did not differ from other groups in both and yses. The
consistently high standing in Stage III on Response Length is probably
related to this group's good academic competence, which includes
adequate language or writing skills. Finally, this group of girls did
not differ consistently from other groups on any coping style dimension
for all stories in Stage III.

In conclusion, this group of girls successfully meets curriculum
demands. They also have appropriate aptitudes and adequate motivation
and show a rather active approach toward schoolwork. In addition, they
live in favorable home conditions. In their work they are supported
by parents and teachers. Most of them wish to continue schooling at
secondary school, and many of them later at university.
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ANOVA OF MEANS:
SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS, AND SEX

APTITUDE AND ACHIEVEMENT

There were no systematic Age differences in Stage I or Stage III
since the scores were standardized separately within each age group
for each country. There was one significant Age x Sex interaction
observed in Stage III which was not found in Stage I. There, on the
Raven, females excelled at age ten, but males at age fourteen.

There were two significant Age x SES interactions in Stage I which
were not replicated in later analyses. On the Mathematics Achievement
and Grade Point Average the higher socioeconomic status group excel-
led at both age levels, but this difference was accentuated in the ten-
year-old sample.

Socioeconomic Status

The higher status children were superior to the lower-status chil-
dren on the Raven, the Mathematics and Reading Achievement and also on
the Grade Point Average, in both Stage I and Stage III.

There were no significant SES x Sex interactions observed either
in Stage I or Stage III.

Sex

There were no similar findings in Stage I and Stage III which in-
volved Sex main effect. In fact, there were no Sex differences in
Stage III, but two in Stage I where the females received higher scores
than did males on the Grade Point Average and the reverse was true on
Reading, where the males received the higher scores.

BEHAVIOR RATING SCALE

Interpretive Restrictions

Because the ten-year-old children were not only in different (lasses,
but in different schools from the fourteen-year-olds, the reference
populations for the behavior ratings of the two age groups were com-
pletely different. Consequently, it is not valid or meaningful to
compare scores across the two age groups as a whole. However, it is
meaningful to compare differences within the two age groups.
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There was one significant Age x SES interaction common to both

analyses. In Control of Aggression, the higher status exceeded the
lower status children, but this difference in favor of the higher

status sample was greater in the ten-year-old children. One sig-

nificant Age x Sex interaction appeared in the same area of behavior
(Control of Aggression); at age ten the females scored higher, while

at age fourteen the males received the higher scores.

There were no Interactions involving Age in Stage III which did

not appear in Stage I.

Seven significant Age x SES interactions in Stage I were not

replicated in Stage III. For Academic Task Achievement, Nonacademic
Task Achievement, Authority, Interpersonal Relations, and the Summary
Score, the higher status excelled at both age levels, but this dif-

ference was accentuated in the ten-year-old sample. In Anxiety, at

age ten the lower status excelled, bur at age fourteen the differences
between higher and lower status sample were equal. For Self-Assertion,

at age ten the lower status excelled while at age fourteen the higher

status excelled.

Socioeconomic Status

There were four socioeconomic main effects which were identical in

Stage I and Stage III. For Academic Task Achievement, Authority, Inter-
personal Relations, and Control of Aggression, the higher status excel-

led the lower status children. There were no significant SES x Sex

interactions present in both Stages I and III.

There were three significant socioeconomic main effects observed in

Stage I which were not replicated in Stage III. The higher status

group excelled the lower status group in both Nonacademic Task Achieve-

ment and the Summary score. However, the lower status group received
higher scores than the higher status group on handling Anxiety. There

were no significant SES x Sex interactions.

Sex

There were two Sex main effects which were similar in both analyses.
Males receives higher scores than females on Anxiety and Self-Assertion.
In fact, in Stage III there were no significant Sex main effects.

Stage I findings which were not replicated in Stage III included the
superiority of females over males in Academic Task Achievement, Author-
ity, Interpersonal Relations, and the Summary BRS score.

-886-



OCCUPATIONAL VALUES

Age

There were a number of Age main effects which were identical in
Stage I and Stage III. In both analyses, the ten-year-olds received
higher scores on Economic Returns, Follow Father, and Total Extrinsic

scores. The fourteen-year-olds, in both casts, received higher scores
on Independence, Self-Satisfaction, Surroundings, Associates, and
Total ,.ntrinsic scores. Thus, on eight of the fifteen values the same
Age main effects were observed. There were no significant interactions
involving age in common in both Stages I and III.

Age main effects observed for the first time in Stage III included
only Security where the fourteen-year-olds excelled the ten-year-old
children. There were two Age x SES interactions observed for the first
time in Stage III data. For Self-Satisfaction, at age ten the higher
status children scored higher; while at age fourteen the lower status
chila;en received higher scores. For Economic Returns, at age ten the
lower status children excellea; while at age fourteen the higher status

children received higher scores. There were no Age x Sex interactions

in Stage III.

There were five Age main effects observed in Stage I data which were
not replicated in Stage III. The ten-year-olds received higher scores
on Esthetics, Intellectual Stimulation, and Prestige. The fourteen-
year-olds scored higher on Success and Variety. There was only one
Age x SES interaction in Stage I not replicated in the later analysis.
For Surroundings, at age ten the higher status children scored higher;
while at age fourteen the lower status children received the higher
scores. There were three significant Age x Sex interactions observed
in Stage I but not replicated in Stage III. For Self-Satisfaction, at
age ten the males scored higher; while at age fourteen the females scored
higher than males. For Economic Returns, at age ten the females excelled
the males; while at age fourteen the males received higher scores than
females. For Follow Father, the males excelled at both age levels, but
this difference in favor of the males was greater in the ten-year-old
sample.

Socioeconomic Status

There were three socioeconomic it in effects which were similar in

both Stage I and Stage III. For Management, the lower status children
scored higher; while the higher status children more often chose the
value of Follow Father. The findings concerning Total Extrinsic scores
gave contradictory evidence, since the lower status excelled in Stage I;
the higher status children scored higher in Stage III. There were no

significant SES x Sex interactions °resent in both Stages I and III.

-887-



There were three social status main effects observed in Stage III,
but not replicated in Stage I. The lower status children scored
higher than the higher status children on Associates, Variety, and

Total Intrinsic scores. There were three SES x Sex interactions ob-

served in Stage III only. For Management, the higher status males
scored higher than females of the same status level, but in the
lower status there was virtually no sex difference. For Creativity,

the lower status males scored higher than females, but in the higher
status sample the females excelled the males. For Economic Returns,

the males excelled at both status levels, but this difference in
favor of the males was greater in the higher socioeconomic sample.

There were four social status main effects observed in Stage I,
but not in Stage III. The lower status scored higher than higher
status on Security and Economic Returns; while the higher status more
often chose the values of Intellectual Stimulation and Creativity.
There was only one SES x Sex interaction in Stage I not replicated
in Stage III. That is, the males scored higher in both social status
groups, but this difference was greater for the lower status than the
higher status sample.

Sex

There were a number of Sex main effects which were identical in
both Stages I and III. The females scored higher than the males on
Altruism, Esthetics, Self-Satisfaction, Associates, and Total Intrinsic
scores. The males scored higher than the females only on Follow Father.
In fact, six of the seventeen scales gave the same results in both
analyses.

Significant in Stage III, but not in Stage I, was the greater
frequency of choice by the males of the values of Management, Economic
Returns, and Total Extrinsic scores.

Significant in Stage I, but not replicated in Stage III, was the
greater frequency of choice by males of the values of Independence,
Creativity, and Prestige while by females of the value of Surroundings.

OCCUPATIONAL INTEREST

Age

There were no similar findings in both Stages I and III which in-
volved Age main effect or any interactions involving age.

There were two significant Age x SES interactions observed in Stage
III which were not found in Stage I. On the Child's Expectation, the
higher status children excelled at both age levels, but this difference
was accentuated in the fourteen-year-old sample. On the Discrepancy
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between Father's Occupation and Child's Aspiration, the lower status
children excelled at both age levels, but this difference was greater
in the ten-year-old sample.

There were two significant Age x Sex interactions in Stage I which

were not replicated in Stage III For Child's Expectation, at age ten

the males excelled while at age fourteen the females excelled. On the

Discrepancy between the Child's Expectation and Child's Aspiration,
the females excelled at age ten, while at age fourteen the males excel-

led.

Socioeconomic Status

There were three social status main effects which were identical

in both Stage I and Stage III. On both Child's Aspiration and Child's
Expectation, the higher status children scored higher than the lower

status children. The lower status children excelled the higher status
children on the Discrepancy between Father's Occupation and Child's

Aspiration. There wer.... no SES x Sex interactions common to the two

analyses.

In Stage III there was one social status main effect. The higher

status child:en excelled the lower status children concerning their

Father's Occupation.

In Stage I two social status main effects were observed (these
variables were measured only in this stage). The lower status children

excelled the higher status children on the Discrepancy between the
Child's Aspiration and on both the Father's and Mother's Aspiration for

Child. There was also one SES x Sex interaction in Stage I not repli-

cated in Stage III. On the Child's Aspiration, the females excelled
in the lower status group while in the higher status group the males

excelled.

Sex

There were no Sex main effects which were similar in Stages I and

III. In fact, there were no sex differences in Stage III. In Stage I

the females received higher scores than did males on the Discrepancy
between Father's Occupation and Child's Aspiration.

EDUCATIONAL ASPIRATION

Age

There were no similar findings in both Stages I and III which in-
volved the Age main effect or any interactions involving age.

No differences were observed in Stage III concerning Age effects.
However, in Stage I the ten-year-old children showed higher Educational
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Aspirations than fourteen-year-olds. There was also an Age x SES inter-

action in Stage I which did not appear in Stage III. That is, the

higher status group excelled at both age levels, but this difference
was accentuated in the fourteen-year-old sample.

Socioeconomic Status

In both Stage I and Stage III the higher status children showed
higher Educational Aspirations than lower status children. There were

no SES x Sex interactions either in Stage I or Stage III.

Sex

There were no Sex main effects

SOCIAL ATTITUDES

It is impossible to make comparisons between Stage I and Stage III
findings for this instrument since not only was the instrument com-
pletely revised, but also scoring and scaling systems generated dif-
ferent variables; thus only Stage III results will be reported.

There were four Age main effects in Stage III data. The fourteen-
year-old children excelled the ten-year-old children on Task Achieve-
ment, Aggression, Interpersonal Relations, and Total Attitude scores.
There were no interactions involving age.

Socioeconomic Status

There was only one social status main effect. That is, the lower
status children excelled the higher status children on Aggression.

Sex

Females scored higher than males on Task Achievement, Authority, In-
terpersonal Relations, and Total Attitude scores.

VIEWS OF LIVE

There were a number of Age main effects observed in this Stage III
instrument. The ten-year-olds received a high score on Self-Joint Im-
plementation and Positive/Negative Self-Concept. The fourteen-year-olds,
on the other hand, received higher scores on the following variables:
Immediate/Delayed, Intrinsic/Extrinsic, Task Achievement/Interpersonal
Relations, Independent/Interdependent, Earned Status/Bestowed Status,
Confront/Avoid, Instrument/Fantasy, Activity/Passivity Under Stress,
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Views of Life, and Total Score. Thus, on twelve of the twenty-one
variables the same Age main effects were observed.

There was one Age x SES interaction. On Independent/Interdependent
the lower status excelled at age ten while at age fourteen the higher
status excelled. Three Age x Sex interactions were also observed. On

the Intrinsic/Extrinsic variable, the males excelled at age ten while
at age fourteen the females excelled. On Self-initiation/Other Initia-
tion and on Positive/Negative Self-Concept the females scored higher at
age ten while at age fourteen the males received higher scores.

Socioeconomic Status

Two social status main effects were observed in this Stage III in-
strument. The higher status children excelled the lower status chil-
dren on the Earned/Bestowed Status and on Total Score. There was also
one SES x Sex interaction. Thus, on the Task Achievement / Interpersonal

Relations variable, lower status females excelled, but in the higher
status males received the higher score.

Sex

There were six main effects. Females received higher scores on
Self-Joint Implementation, Instrument/Fantasy, and Control/Expressivity
and Acceptance. Males excelled the females on Locus of Control and
Immediate/Delayed.

SENTENCE COMPLETION

Ase

There were a number of Age main effects in different areas of be-
havior which were identical in Stage I and Stage III. However, there
were no similar interactions involving Age observed in both analyses.

On the Task Achievement scales the ten-year-olds received higher
scores than fourteen-year-old children on Hostile Affect. In the area
of Interpersonal Relations the fourteen-year-olds scored higher on
Stance, Engagement, and Coping Effectiveness by comparison with the
ten-year-old sample.

In the area of Authority the ten-year-old children by comparison
with fourteen-year-olds received higher scores on Attitude. The four-
teen-year-olds received higher frequencies in the same area on Neutral
Affect. The scores on Stance give contradictory evidence, since in
Stage I ten-year-olds excelled while in Stage III fourteen-year-olds
excelled.

There were no similar findings in Stages I and III in the areas of
Anxiety and Aggression.
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On Sentence Completion Total scores the ten-year-olds received
higher scores on Attitude and Negative (Depressive) Affect. The four-
teen-year-olds scored higher than the ten-year-olds on Stance, Engage-
ment, Coping Effectiveness, and on both Neutral and Positive Affect.

For the Parent/Child Interaction items there was one main Age effect
in both Stage I and Stage III. However, the scores on Interaction with
Mother were contradictory since in Stage I the fourteen-year-olds ex-
celled while in Stage III the ten-year-olds excelled.

Let us consider now the findings in Stage III. In the Task Achieve-
ment area the fourteen-year-olds received higher scores than the ten-
year-olds on Stance, Engagement, and Aid/Advice. In Interpersonal Re-
lations the ten-year-olds scored higher on Attitude, and Depressive
and Positive Affect, while the fourteen-year-olds were higher on Aid/
Advice and Neutral Affect. In the area of Authority, ten-year-olds
received higher scores on Depressive Affect, but fourteen-year-olds on
Coping Effectiveness. On Anxiety scales the ten-year-olds scored
higher on Attitude and Depressive Affect while fourteen-year-olds were
higher on Stance, Coping Effectiveness and both Neutral and Positive
Affect. In the Aggression area the ten-year-olds scored higher than
the fourteen-year-olds on Engagement. The Sentence Completion con-
cerning Total Scores showed that the fourteen-year-olds received higher
scores on Aid/Advice. There was only one Age x SES interaction in

Stage III. That is, the higher status excelled at both age levels on
Mother Interaction, but this difference was accentuated in the ten-year-
old sample. Seven significant Age x Sex interactions in Stage III were
not found in Stage I. For Interpersonal Relations involving Positive
Affect, females scored higher at age ten than males while at age four-
teen no sex differences were observed. On Engagement, Aid/Advice and
Coping Effectiveness in the area of Aggression, the females excelled
at age ten while at age fourteen the males excelled. In the Aggres-
sion area, involving Hostile Affect, the males received higher scores
at both age levels but this difference was greater in the ten-year-old
sample. Also, in the Aggression area involving Neutral Affect, at age
ten the females scored higher than the males but at age fourteen no
sex differences were observed. Finally, on the Mother Interaction
item the females received higher scores than the males at both age
levels, but this difference was accentuated in the ten-year-old sample.

There were also a number of Age main effects observed in Stage I
which were not replicated in Stage III. On Task Achievement scales the
ten-year-olds scored higher on Attitude but fourteen-year-olds on
Coping Effectiveness, and both Neutral and Positive Affect. In Inter-
personal Relations the ten-year-old children showed a higher Frequency
of Negative Affect. In the Authority area the ten-year-olds showed a
higher Frequency of Negative Affect while the fourteen-year-olds scored
higher on Engagement. There were no age differences in the area of
Anxiety. In the Aggression area the ten-year-olds received a higher
score on Negative Affect, but fourteen-year-olds on Neutral Affect.
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Finally, the ten-year-olds scored higher on the Parent/Child Inter-
action item, but fourteen -year -olds on Self-Image. There were four
Age x SES interactions in Stage I, but not in Stage ID_ On Interper-

sonal Relations involving Negative Affect, the higher status group ex-
celled at age ten while at age fourteen the lower status group ex-
celled. In the Authority area, involving Positive Affect, the higher
status group scored higher at age ten while at age fourteen the lower
status were higher. In the Aggression area, involving Negative Affect,
the lower status group excelled at age ten while at age fourteen the
higher status group excelled; in the same area involving Neutial Affect,
the higher status group excelled at age ten while at age fourteen the
lower status group excelled. There were a number of Age x Sex inter-
actions in Stage I. In the area of Interpersonal Relations involving
Negative Affect, females scored higher than males at both age levels
but this difference was greater in the fourteen-year-old sample; in the
same area involving Neutral Affect, at age ten there were no sex dif-
ferences while at age fourteen males scored higher than females. In

the Authority area involving Engagement, the females excelled at age
ten, but at age fourteen the males excelled; in the same area involv-
ing Negative Affect the males excelled at age ten, but at age fourteen
the females excelled. On Stance and Engagement in the Anxiety area the
males received higher scores than females at both age levels, but this
difference was accentuated in the fourteen-year-old sample. On Sen-
tence Completion Total Scores involving Engagement and Coping Effective-
ness females excelled at age ten while at age fourteen males excelled.
On Total Negative Affect the males excelled at age ten while at age
fourteen the females excelled. On Total Scores involving Neutral
Affect, there were no sex differences at age ten, but at age fourteen
the males scored higher.

Socioeconomic Status

Only two social status main effects were observed in both Stage I
and Stage III. Ti e findings on Stance in the Authority area were con-
tradictory, since in Stage I the lower status group scored higher while
in Stage III the higher status group scored higher. On the Reality/
Fantasy Achievement Discrepancy score, the higher status children ex-
celled the lower status children in both analyses. There were no SES x
Sex interactions similar in bout. analyses.

There were only three social status main effects observed in Stage
III which were not found in Stage I. In Task Achievement involving
Attitude, the lower status children scored higher than higher status
children. In Anxiety involving Depressive Affect, the lower status
group excelled while on Neutral Affect the higher status group excelled.
Further, four significant SES x Sex interactions appeared in Stage III,
but not in Stage I. In the Authority area involving Attitude, lower
status males excelled but higher status females received higher score.
On Coping Effectiveness in the Aggression area males excelled in the
lower status group and females in the higher status group. For Neutral
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Affect in Aggression area there were no sex differences in the lower
status group while in the higher status group females excelled. On
the Total Coping Effectiveness Score the females received higher scores
at both social levels, but this difference was greater in the higher
status sample.

There were no social status main effects observed in Stage I data.
However, four significant SES x Sex interactions were found in Stage I
which were not replicated in Stage III. In Coping Effectiveness in the
Task Achievement area, lower class males excelled while higher status
females excelled. On Positive Affect in the Authority area the females
scored higher than the males in both social status groups, but this dif-
ference in favor of the females was accentuated in the higher status
sample. For Stance and Engagement in the Aggression area the females
excelled the males in both social status groups, but this difference in
favor of the females was accentuated in the lower status group.

Sex

There were three Sex main effects which were similar in both Stages
I and III. That is, the females scored higher than the males on Stance
in the Task Achievement area. The females also excelled the males on
Interaction with the Father. Finally, the males excelled the females
on the Reality/Fantasy Achievement score. However, four Sex main
effects were also found in both Stages I and III, but the findings were
quite contradictory. For Hostile Affect in the area of Interpersonal
Relations in Stage I the females excelled the males, but in Stage III
the males excelled the females. Also, on Neutral Affect in the Inter-
personal Relations area in Stage I the males excelled while in Stage
III the females excelled. The same was found in the Anxiety area for
Hostile Affect, where in Stage I females received higher scores than
males, but in Stage III males were higher than females. Likewise, on
Total Hostile Affect females excelled the males in Stage I while males
scored higher than females in Stage III

Let us turn to Stage III findings which were not found in Stage I.
On Coping Effectiveness in the Task Achievement area, females excelled
the males; On Hostile Affect in the same area males scored higher than
females. On both Depressive and Positive Affect in the area of Inter-
personal Relations females excelled males. In the Authority area in-
volving Hostile Affect, males scored higher than females; but on De-
pressive Affect in the same area of behavior females scored higher than
males. Also, on Depressive Affect in the Anxiety area the females ex-
celled the males. Likewise, in the Aggression area involving Hostile
Affect, males scored higher than females; but on Depressive and Neutral
Affect in the same area the females received higher scores than males.
The females also excelled the males on Total Engagement scores, Total
Coping Effectiveness, and Total Depressive Affect. Furthermore, on
Parent/Child Interaction items females excelled males on Self-Concept
and on Interaction with Mother.
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There were a number of Sex main effects in Stage I which were not
replicated in Stage III. On Attitude both in the Interpersonal Re-
lations and Authority areas the females scored higher than the males.
The females also scored higher on Frequency of Positive Affect in the
area of Authority. In Anxiety males excelled females on Stance,
Engagement, Coping Effectiveness, and Neutral Affect However, in
Aggression females received higher scores than males on Stance, Engage-
m2nt, and Coping Effectiveness. The females excelled the males on the
Total Attitude score, but males scored higher than females on Total
Neutral Affect.

STORY COMPLETION

Let us first consider the Coping Effectiveness ratings for the
stories which are identical or similar in Stages I and III. There
were two Age main effects for the individual stories which were similar
in both analyses. The fourteen-year-old children received higher
scores than ten-year-old children in coping with Aggression (Story
Eight in Stage I and Story Three in Stage III) and coping with Authority
figures (Story Ten and Story Five). On Coping Effectiveness there were
no interactions involving age common to the two analyses.

Turning now to the Coping Style dimensions, we should point out again
that only the following dimensions were scaled in both Stages I and III:
Stance, Engagement, Initiation, Implementation, and Persistence or In-
strumentality (Stage III). Also, only mean scores for all stories were
available from Stage I data, while both mean scale scores and individ-
ual story scale scores were available with Stage III data. For those
scales present in both stages, there were no significant Age main
effects or any interactions involving age. However, for the Mean
Engagement score the findings were contradictory, since in Stage I the
fourteen-year-olds excelled while in Stage III the ten-year-olds ex-
celled.

There were a number of Age main effects concerning individual story
scale scores which were observed for the first time in Stage III. One
consistent finding involved Response Length. The fourteen-year-olds
scored higher than the ten-year-olds on all seven stories and on the
Mean Response Length. On Stance in two stories the fourteen-year-olds
scored higher than the ten-year-olds. On Engagement in two stories the
ten-year-olds excelled while in one story the fourteen-year-olds excel-
led. In Story Four, involving Initiation, the ten-year-olds scored
higher. On Aid/Advice in two stories and on the Mean scores for all
stories the ten-year-olds excelled the fourteen-year-olds. On Solver
in two stories and on the Mean scores across all stories ten-year-olds
scored higher than fourteen-year-olds. On Implementation in two
stories the ten-year-olds excelled, while in two other stories the
fourteen-year-olds excelled. On the Outcome in three stories the
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fourteen-year-olds scored higher, while in one story the ten-year-olds

received higher scores. The fourteen-year-olds excelled the ten-year-
olds on five stories and on the Mean scores for all stories on the
Evaluation of Outcome. On two stories and the Mean scores for all
stories the fourteen-year-olds received higher scores on the Positive

Affect Expressed by the Hero. In one Story, involving Negative Affect

Expressed by the Hero, the ten-year-olds excelled, while on two

stories the fourteen-year-olds excelled. On two stories the fourteen-
year-olde scoretshither than the ten-year-olds concerning the Total

Affect of the Hero Plus Others.

There were nine`" significant Age x SES and nineteen Age x Sex inter-
actions conceding individual story scales and Mean Story Completion

scores in Stage III. Seven of the nineteen Age x Sex interactions in-

volved the Response Length. The females excelled the males in four
stories on the Mean Response Length at both age levels, but this dif-
ference in favor of the females was greater in the fourteen-year-old

sample. On two stories there were no sex differences age ten while

at age fourteen the females scored higher.

There were several Age main effects in Stage I whic" . not re-

plicated in Stage III. On Coping Effectiveness involv Lrcerpersonal

Relations (Story Seven), Academic Task Achievement (Stoc, Inc) and the

Mean scores for all stories the fourteen-year-olds scoreu ,,gher than

the ten-year-old children. Likewise, the fourteen-year-ole% ,ecqived

higher scores on Mean Initiation, Mean Implementation and WA 1.rcis-
tence. The ten-year-olds scored higher on the Mean Sociabili'y core.

There were two significant Age x SES interactions observed in . ,,e I

which were not replicated in Stage III.

Socioeconomic Status

In Coping Effectiveness and Coping Style dimensions there were no
social status main effects which were similar in both Stage I and Stage

III. Also, there were no interactions involving age common in both

analyses.

On Coping Style dimensions there were seven significant social sta-
tus main effects observed in Stage III. The lower status children
received higher scores than higher status children on Stance (Story
Three), Engagement (Story Three), Solver (Story Three and Story Four)
and the Positive Affect Expressed by the Hero (Story Two). The higher

status excelled on Negative Affect Expressed by the Hero (Story iwo).
The higher status group excelled the lower status in Story One on

Response Length. In Stage III there were only six significant SES x
Sex interactions observed on the individual story scales.

In Stage I the higher status children scored higher than the lower
status children on Mean Coping Effectiveness. There were also five
social status main effects involving Coping Style dimensions. That is,
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the nigher status group excelled the lower status group on Mean Engage-
ment, Mean Initiation, Mean Implementation, Mean Affect Tone, and Mean
Persistence. These findings were not replicated in Stage III. Three
significant SES x Sex interactions in Stage I were not found in Stage
III.

Sex

On Coping Effectiveness and Coping Style dimensions there were no
Sex main effects which were similar in Stages I and III.

One Story III finding which was not found in Stage I was the superi-
ority of males over females in Coping Effectiveness in' lying Nonaca-
demic Task Achievement (Story Seven). The females excelled the males
on all stories involving the Response Length; they also scored higher
on the Mean Response Length. On Stance the females scored higher on
Story Four, whereas the males received higher scores on Story Five and
Story Seven. The males excelled the females on the Initiation (Story
Seven). On Aid/Advice and Solver the males scored higher on Story
Seven. On Implementation the females excelle.: on Story Four while the
males excelled on Story Seven. Females received higher scores than
males on Positive Affect Expressed by the Hero (Story Five and Story
Seven), Negative Affect Expressed by the Hero (Story Six and Story
Seven), and on the Total Affect of the Hero Plus Others (Stories: Four,
Five, Six, and Seven).

In Stage I there were two Sex main effects which were not repli-
cated in Stage III. Males received higher scores than females on
Coping Effectiveness involving Anxiety (Story Five). The males also
excelled on the Mean Affect Tone. There were no other sex differences
in Stage I.

INTERPRETIVE COMMENTS AND IMPLICATIONS

Age

The Aptitude and Achievement scores were standardized separately
within each age group so that no difference between age groups was
expected. However, we take it for granted that fourteen-year-old chil-
dren would score higher on the Raven and Achievement tests than ten-
year-old children. Therefore, we conclude that there is a develop-
mental increase as regards these measures over the years from age ten
to age fourteen, though we cannot give empirical evidence concerning
this developmental trend.

There were no systematic age differences in the two analyses in-
volving Peer BRS ratings. It should be noted here that there were no
age differences in Stage III and only one in Stage I. This is large-
ly because the BRS scores cannot be validly compared between age
groups.
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Another interesting fact is that significant interactions were ob-
served on all Peer BRS items in Stag': I, but on only two in Stage T11.
Higher status children were rated higher by their peers on Control of
Aggression, but the findings seem to indicate a decrease, by age
fourteen, in their staying calm or keeping their temper in the face

of something unpleasant. One ratt-.'r surprising finding is that

females are superior to males at age ten, but males to females at age
fourteen, as regards effective coping with aggression. One would not

expect fourteen-year-old girls to cope less effectively in this

particular area.

Findings concerning the Occupational Values Inventory reveal that
ten-year-olds chose the Extrinsic values of Follow Father and Economic

Returns more often than fourteen-year-olds. The preference for

Economic Returns seams to indicate a lack of knowledge of occupations,
and a consequent stressing of more attractive statements rather than
social values, but the preference for Follow Father may be explained

in terms of younger children's closer identification with the father.
On the other hand, the fourteen-year-olds more often chose the career
values of Independence, Self-Satisfaction, Surroundings and Associates.
Two of the most h'..ghly preferred are Intrinsic values, as one might
expect of fourteen-year-olds, since these statements come to be valued

more with maturity. The preference for the Extrinsic values of Sur-
roundings and Associates seems to increase with maturity, as one might

also expect.

The findings indicate that ten-year-old children are more concerned
with external rewards deriving from work, whereas fourteen-year-olds
look for work satisfaction to a far greater extent.

Age is not a significant variable in differentiating ten- and four-
teen-year-olds on Occupaticnal Aspiration and Expectation and Educa-

tional Aspiration. One would, however, expect vouneer children to
excel on these measures, a3 they still lack so 'icient realism and are
unable to perceive their own potent'al. We may explain this failure to
discriminate thus: occupational and educational aspirations are de-
pendent on socioeconomic status, are already expressed at age ten and
do not change with increasing age.

Findings on the Social Attitudes Inventory indicate that fourteen-
year-olds learn and develop more appropriate approaches to Task Achieve-
ment and Interpersonal Relations than those of younger children. The

findings also reveal that there is a developmental increase in general
effective coping behavior over the years from ten to fourteen. How-

ever, one rather surprising finding was that ten-year-olds cope more
successfully with aggression problems than fourteen-year-olds. This

finding is not consistent with other evidence from the Interpersonal
Relations and other instruments, and the discrepancy is not readily ex-
plicable.
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On the Views of Life instrument the fourteen-year-old children ex-
celled the ten-year-old children in several dimensions. The findings
would seem to indicate that fourteen-year-olds. by comparison with
ten-year-olds, posstss better work habits. They are more independent,
show a preference primarily for task achievement and judge achievement
through the merits of one's own work. Again, as on the Occupational
Values Inventory, they stress the satisfaction of work itself rather
than external rewards. Further, fourteen-year-olds show a more active
approach in general to work than do ten-year-olds. Altogether, these
findings seem to indicate that the children become more mature and
feel more responsible about work problems the older they become. Only

on two scales did ten-year-olds excel fourteen-year-olds; they showed
a preference for self-implementing behavior and a rather positive self-
concept. The findings may be explained in these terms: their activ-
ities and duties are so simple that they can, in the main, be done by
the children alone. In contrast, school and outside-school activities
.for fourteen-year-olds are more demanding and complex, and the chil-
dren need more help to solve all the problems.

The findings on the Sentence Completion show that fourteen-year-olds
cope, in general, more effectively with various types of problems,
especially problems in the area of interpersonal relations. These
findings are consistent with other age-related evidence. Thus, with
increasing age, children develop a socially more acceptable approach to
interpersonal relations and become more ready to accept the norms and
fads of the peer group. This is because the child's cognitive maturity
permits more effective judgment and coping with interpersonal relations.
It should also be noted that interest in peers increases in the adoles-
cent period, and one would thus expect better and more tolerant rela-
tions with these peers.

Results from the Sentence Completion show that by comparison with
fourteen-year-olds, ten-year-olds expressed a more positive attitude
toward real-life situations and toward teachers and adults in particu-
lar. This may be explained in terms of younger children being less
critical of teachers and therefore more inclined to imitate them.
Older children, on the other hand, exhibit a tendency to autonomy and
independent judgment so that they may more often come into conflict
with teachers and parents. In fact, both of these are usually over-
authoritative and demand obedience, although the adolescent himself
would prefer democratic discussion.

More democratic atmosphere at school and at home would have a
favorable influence on the growing generation in their attitude toward
school activities and society in general. It would be desirable to
make an effort in this direction.

Systematic age differences occur on the Sentence Completion invol-
ving Affect. The ten-year-old children showed a greater amount of
Hostile Affect, while in fourtet.i- year -olds Neutral and Positive Affect
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were evident. The hostile feelings of ten-year-olds may he explained

thus: they are less effective primarily in dealing with task achieve-

ment and interpersonal relation problems. This is evident from

Sentence Completion and all other data. With increasing age the chil-

dren become more mature and effective in various life situations
therefore the neutral or positive feelings come to be more dominant.

There were only two similar findings for the Story Completion in-
strument in both Stages I and III. Probably the reason lies in the
fact that the stories were modified and the scoring and scaling
systems extensively changed. The results show that fourteen-year-olds
cope better and more successfully with both Aggression and Authority
problems by comparison with ten-year-old children. These findings are

consistent with other data, which indicate that children with increas-
ing age display better coping with real-life situations.

Socioeconomic Status

The findings concerning Aptitude seem to indicate that children of
higher socioeconomic status have better potential in general than

lower status children. The school curriculum demands are the same for
all children at primary level; therefore they are more easily met by
more intelligent children. This is confirmed by results on the Math
and Reading tests and Grade Point Average, where the higher status
children excelled the lower status children. The differences between
both status groups in aptitude and school performance would be
explained by environmental influences. The parents of higher status

children have higher educational and occupational qualifications and
therefore a higher standard of living. Their children have more
favorable living conditions for mental and personal development from
the time they are born. These conditions are also helpful later when
they reach school.

The higher status children, when compared with lower status chil-
dren, are perceived by peers as being effective in four areas measured
by the BRS. Thus, they are more successful in dealing with Task
Achievement problems and get along better with Authority figures. Chil-

dren who do well in school are likely to have better relations with
their teachers and,on the other hand, they might be regarded more
favorably by their teachers. It is obvious that lower status children
are deprivea in these respects because of their bad perforniance in the
classroom. Further, peer ratings reveal that the higher status
children also show better behavior as regards Interpersonal Relations,
and cope more effectively with Aggression problems. These findings may
be explained by the fact that parents with higher education direct
their children very early toward socially acceptable and non-aggressive
behavior.

The results from the Occupational Values Inventory show that lower
status children more often stress the value of Management by comparison
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with higher status children. This preference for leading other people

may be explained in terms of compensation, since the children are less

successful in school and in overcoming various difficulties. Further,

the higher status children are more inclined to Follow FaLIIer than

lower status children. One would expect that higher status children
identify more closely with the father because their parents have a
more respectable job and position in the society.

The findings concerning Occupational Values indicate that higher
status children aspire very close to their father's occupation II.

status. The lower status children, however, are seeking jobs rat a

higher status than their fathers'. In sum, the higher status children

show greater occupational and educational aspiration than lower sLatus

children. The explanation for these differences between social status

groups lies in the fact that highe: status children are stimulated and

supported in their aspiration:, to a greater extent by their home and

school environment. Parents wish their children to reach the same, or

even a higher, education level than ttey have achieved. At the same

time, the higher status children are conscious chat they will realize
their aspirations, since they have both adequate aptitude, and good

performance at school. On the other hand, as indicated above, the

lower status children want to make careers for themselves considerably
better than their fathers', which is in itself a positive character-
istic of these children, though they are still in many respects
deprived and not supported enough by their environment. One should

also keep in minu that these children are living in better conditions
than their parents in the past, and therefore it is quite likely that
they will reach somewhat higher status jobs by comparison with their

fathers.

On the Social Attitudes Inventory, the higher status children ex-
celled the lower status children in coping with aggression problems.
This finding is consistent with Peer ratings and other data for these

children.

The reported findings on the Views of Life instrument indicate
that higher status children are more active in their approach toward
solving various problems, while the lower stacus children seem to be

more passive. Also, the higher status children seem to judge achieve-
ment -hrodgh the merits of one's own work while the lower status chil-
dren show a preference for bestowed status rewards. These findings are

in agreement with bcth Achievement tests, Grade Point Average, and
other data for these higher status children.

There was a complete lack of agreement between Stage I and Stage Ill
findings concerning social status group differences on the Sentence

Completion instrument. Explanations for this failure to discriminate
in both analyses are not readily available. However, the Reality/Fan-
tasy Achievement Discrepancy score alone indicates that the higher
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status children are far better actual school achievers than they por-
trayed themselves as being on the projective task achievement items.
On the other hand, the lower status children showed a higher fantasy
achievement as compared to their real achievement.

Likewise, there was a complete lack of agreement between Stages I
and III concerning social status on the Coping Effectiveness and Coping
Style dimensions on the Story Completion instrument. The explanation
for this lack of agreement may lie in the fact that the stories were
modified and the scoring and scaling systems extensively changed.

Sex

There were no systematic sex differences in the two analyses as
regards Aptitude, Math and Reading Achievement, and Grade Point Average.
Hence, these results follow expectations, since one would not expect
that males are superior in aptitude and academic achievement to girls.

One rather surprising finding was in the area of Anxiety on the BRS.
Peers are of the opinion that males worry more than girls when things
go wrong. This finding is not readily explicable. However, one would

expect that males excel females on Self-Assertion.

On the Occupational Values Inventory the females stress more often
the values of Altruism, Esthetics and Self-Satisfaction, all Intrinsic
values. These findings indicate that females are more concerned with
finding satisfaction from the work process itself, rather than seeking
external rewards. The preference for Associates, stressed by females,
indicates their interest in people. On the other hand, the males place
more emphasis on Follow Father. This may be explained in terms of the
strong male inclination to seek typical male jobs.

Sex is not a significant variable in differentiating males and fe-
males concerning Occupational Aspiration and Educational Aspiration.
This might be explained in these terms: both sexes are socially equal
and they have equal opportunities to continue their education. These

findings are quite consistent, since both males and females have the
same aptitude and academic performance.

In the Social Attitudes Inventory the females show better coping on
Task Achievement, though in their aptitude and academic achievement
they are not more successful than males. Also, females cope better
than males with Authority and Interpersonal Relation problems.

However, one would expect the females to be more self-disciplined
and get along better flith teachers and peers, though these findings
were not confirmed by the ratings of their peers and other projective
instruments.
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The Views of Life instrument indicates greater preference by females

for self-implementing behavior and greater emotional control. On the

other hand, males show more preference for modifying their own environ-

ment, connected with more immediate actions.

There were very few similar findings in Stages I and III on the

Sentence Completion instrument. Females excelled males on Stance in

the area of Task Achievement. This may simply indicate that females

could more readily confront problems in this area. Further, one would

expect females to be in closer interaction with the mother than males.

Finally, males show a greater actual performance as compared with their

Fantasy Achievement, while females show greater Fantasy Achievement

than their actual performance in school would merit.

On the Story Completion instrument there were no similar findings

in Stages I and III concerning both sexes for Coping Effectiveness and

Coping Style dimensions. However, in Stage III data the females were

consistently higher than males on Response Length. This may indicate

either that females could more easily express their ideas, or were

perhaps more willing to talk about man's problems.
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ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

YUGOSLAVIA

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Edu'ational
Aspirations than will upper-lower class children.

This hypothesis was supported by the data in both Stages I and III.

Therefore it is considered to have been verified.

ACHIEVEMENT MEASURES

Upper-middle class children will have higher Achievement
scores than will upper-lower class children.

In Stage III, upper-middle class children scored higher on all
Aptitude and Achievement measures. They also scored higher on all four

measures in Stage I. Therefore the hypothesis was completely verified.

Females will have higher Achievement scores than will males.

In Stage III there were no significant Sex differences on any of the

Aptitude or Achievement measures. In Stage I, the only difference

observed was for Grade Point Average, where the girls excelled. There-

fore this hypothesis must be rejected for Yugoslavian data.

OCCUPATIONAL MEASURES

Upper-middle class children will have higher objective
status level Occupational Expectations than will upper-
lower class children.

This hypothesis was supported by the data in both Stages I and III.
Therefore it may be said that the hypothesis was completely verified.

Upper-middle class children will have a higher level of
objective Occupational Aspiration than will the upper-

lower class children.

This hypothesis was confirmed by both Stages I and III data, where
the upper-middle class had the higher Aspiration level in both cases.

Upper-middle class children will have different discrepancy
scores between Occupational Aspiration and Expectation than
will the upper-lower class children.

There were no social class differences on this discrepancy score in

either Stage I or Stage III. Therefore the hypothesis must be complete-

ly rejected.
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Upper-middle class children will prefer different Occupational

Values than will upper-lower class children.

Of the fifteen Occupational Values in Stage III, four showed signifi-

cant social class differences. In Stage I, six of the fifteen Occupa-

tional Values showed significant social class differences. Thus, the

hypothesis was very poorly supported when one considers the two studies

together.

Upper-lower class children will show a greater preference
for "Extrinsic" Occupational Values than witl upper-middle

class children.

Stage III data did not support this hypothesis since the upper-
middle class children were significantly higher on the Total Extrinsic

score. In Stage I, the hypothesis was verified since the upper-lower

class children had higher mean scores. In Stage III, on individual

Extrinsic values, the upper-lower class scored higher on two while the

upper-middle class scored higher on one of these values. Therefore,

support for this hypothesis is very questionable and it should not be

considered to have been verified.

Males will have a higher objective Expectation level

than will females.

There were no significant Sex differences in Stage I or Stage III.

Therefore the hypothesis must be rejected.

Males will have a higher objective Aspiration level than

will females.

This hypothesis was not verified in stages I or III since there were

no significant Sex differencesin either study.

Males will prefer different Occupational Values than

will females.

Of the fifteen Occupational Values, seven showed significant Sex dif-

ferences in Stage III. In Stage I, nine of the fifteen values showed

sign,ficant'Sex differences. Thus, there was fair support for this

hypothesis, considering both studies together.

Females will more frequently choose "Intrinsic" Occu-
pational Values than will males.

This hypothesis was supported by Stage III data as well as by Stage

I data. Therefore the hypothesis was accepted.
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Males will more frequently choose "Extrinsic" Occupa-
tional Values than will females.

This hypothesis was verified in Stage III, but was not verified in
Stage 1 as there was no significant Sex difference for this variable in
Stage I data. Therefore, acceptance of the hypothesis based upon Stage

III data is very questionable.

COPING STYLE MEASURES

Upper-middle class children will demonstrate a different
style of coping than will upper-lower class children.

Only one of the Stage III Social Attitudes Inventory scores showed
a significant social class difference, while two of the four scales
showed differences in Stage i. Thus, Social Attitudes Inventory data

did not lend very reliable support to the hypothesis.

Turning next to the Sentence Completion, out of forty-eight Coping
Style dimensions measured, only four dimensions showed significant
social class differences. In Stage I, only one out of thirty-two
variables showed a significant social class difference. Thus, consid-
ering Sentence Completion data, the hypothesis must be rejected.

Turning finally to Story Completion data, out of one hundred four
Coping Style dimensions in Stage III, only seven were significant. In

Stage I, five out of nine Coping Style dimensions showed significant

social class differences. However, based on the extremely poor Stage
III findings, overall Story Completion data did not support this hypo-

thesis either. Looking at the results of all coping instruments
together, this hypothesis must be rejected.

Males will demonstrate a different style of coping
than will females.

Looking first at the Social Attitudes Inventory data, four out of the
six scales showed significant Sex differences in Stage III. In Stage I,

two of the four scales showed significant Sex differences. Thus, the

Social Attitudes Inventory gave moderate support to the hypothesis.

Turning next to the Sentence Completion instrument, of the forty-
eight Coping-Style dimensions measured, seventeen showed significant

Sex differences. In Stage I, of the thirty-two Coping Style variables
measured, fifteen showed significant Sex differences. Thus Sentence
Completion data lent fairly good support to the hypothesis of Sex dif-

ferences in Coping Style.
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Turning finally to the Story Completion, of the one hundred four
Coping Styles examined, twenty-nine showed significant Sex differences
in Stage III. In Stage I Story Completion, only one of the nine Coping
Style dimensions showed a significant Sex difference. Thus, Story
Completion data gave poorer support to the hypothesis than did the data
from the other two Coping Style instruments. Overall, the hypothesis
cannot be said to have been unquestionably verified but there was some
evidence for Sex differences in Coping Style.

The difference in the style of coping between the
males and females will be consistent across all five
behavior areas studied.

The only consistent differences observed in Stage III Sentence Com-
pletion data involved the Affect dimensions, primarily Hostile and
Depressive Affect, where the males scored higher on Hostile Affect, and
the females higher on Depressive Affect. In Stage I, also, females
tended to score higher on Negative Affect and males on Neutral Affect,
lending some validity to Stage III findings regarding the Affect
dimensions. There was no consistency observed on any of the remainder
of the Stage III Coping Style dimensions from the Sentence Completion.

Turning next to the Story Completion instrument, the most consistent
finding was that for Response Length, where the females consistently
scored higher than did the males. The other consistent finding, also
in favor of the females, dealt with the Affect dimensions where they
fairly consistently scored higher on Positive, Negative, and Total
Affect. Thus, this hypothesis must be rejected for all Coping Style
dimensions except for Story Completion Response Length and for the
Affect measures.

COPING EFFECTIVENESS MEASURES

The upper-middle class children will exhibit more
effective overall coping than will upper-lower class
children.

On the Sentence Completion instrument, out of six Coping Effective-
ness scores, there were no significant social class differences in Stage
III. In Stage I, also, there were no significant social class differ-
ences.

On the Stage III Story Completion instrument, there also were no
significant social class differences in Coping Effectiveness. In Stage
I, the only significant difference was on the Total Coping Effectiveness
score. Therefore, the hypothesis must be completely rejected.
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YUGOSLAVIA INTRA-COUNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships among
Aptitude and the Achievement Criterion measures.

Of the twelve correlations examined, all were significant at both

age levels. The correlations ranged between .23 and .65. The highest

(.65) was between Mathematics Achievement and GPA at age ten. All

ten-year-old correlations were higher than were the fourteen-year-old

correlations. Mathematics and Reading Achievement were both better

predictors of GPA than was the Aptitude measure. Mathematics was a

better predictor at age ten, while Reading was the best predictor at

age fourteen.

In Stage I, all correlations were also significant at both age

levels with Mathematics being the better predictor of GPA at age ten

and Reading at age fourteen.

In conclusion, the hypothesis was completely verified at both age

levels in both studies.

Hypothesis 2: There will be positive relationships among the
Achievement and the Peer BRS Criterion measures.

Of the fifty-four correlations examined, forty-four were signifi-

cant, all in the predicted direction. Of these, twenty -five were in

the ten-year-old sample and nineteen in the fourteen-year-old sample.
There were only two correlations not significant at age ten. These

were BRS Self-Satisfaction with Mathematics and Reading Achievement.

The following were not significant at age fourteen: (a) BRS Interper-

sonal Relations with Mathematics Achievement; (b) BRS Self-Assertion
with all Achievement measures; and (c) BRS Anxiety with all Achievement

measures.

The correlations ranged between .14 and .70. The highest (.70) was

between BRS Implementation and GPA at age fourteen, followed by that
between BRS Task Achievement and GPA (.66) at age fourteen. The corre-

lations with GPA were almost always larger than were those with Mathe-

matics or Reading Achievement.

In Stage I, all but three of '-te correlations between the BRS and
the Achievement Criterion measures were significant. Two of these,

again, were for Anxiety at age fourteen and one for Self-Assertion at

age ten.

In summary, it may be concluded that the hypothesis was verified
except for Self-A sertion and for BRS Anxiety at age fourteen.
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PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among the
Intrinsic Occupational Values.

Of the fifty-six correlations examined (excluding Total Score corre-
lations), only six were significant in the predicted direction, four
at age ten and two at age fourteen. There were four correlations (or
two pairs) which were significant in both age groups These were
between Intellectual Stimulation and both Creativity and Variety. Sig-
nificant at age ten only were the following relationships: (a) Altru-
ism with Self-Satisfaction; and (b) Independence with Management.
These correlations ranged between .14 and .54. The highest (.39, .54)
were between Intellectual Stimulation and Creativity. It should be
pointed out here that there were sixteen correlations which were sig-
nificant in the direction opposite of that predicted, indicating that
there are different factors at work all under the heading of Intrinsic
Values.

Nonetheless, all but one of the individual values were significantly
(and positively) correlated with the Intrinsic Total score. Not sig-
nificant was the correlation between Management and the Total Score at
age fourteen. (Management also had a large number of negative correla-
tions with other Intrinsic values.) The highest contributions to the
Total Score were from Intellectual Stimulation (.35, .52) and Creativi-
ty (.36, .44), followed by Variety. These three values seemed to best
define the Intrinsic concept.

In Stage I, only seven of the fifty-six correlations were signifi-
cant in the predicted direction. The correlations significant in both
age groups in this case were: (a) Altruism with Self-Satisfaction;
(b) Independence with Maragement; and (c) Intellectual Stimulation
with Creativity. Again, there were many significant negative correla-
tions, and all but two of the Intrinsic values were significantly
correlated with the Intrinsic Total score (nose nonsignificant again
being for Management). The greatest contributions were again from
Intellectual Stimulation, Creativity, and Variety.

Overall, then, the hypothesis must be rejected. While some values
appeared to hold together and define the Intrinsic concept, others
obviously were related to other, as yet undefined, factors.

Hypothesis 4: There will be positive relationships among
the Extrinsic Occupational Values.

Of the forty-two correlations examined, seven were significant in
the predicted direction, three at age ten and four at age fourteen.
There were six correlations (three pairs) which were significant at
both age levels. These were: (a) Success with Prestige; (b) Prestige
with Economic Returns; and (c) Surroundings with Associates.
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Significant at age fourteen only was the relationship between Success

and Economic Returns. The correlations ranged between .16 and .40.

The highest (.40) was between Surroundings and Associates at age four-

teen. There were seventeen correlations which were significant in the

direction opposite from that predicted. Thus, as with the Intrinsic

values, there are factors involved other than those defining the

Extrinsic concept. All but three of the correlations of the Extrinsic

values with the Total Extrinsic score were significant. Those not

significant were Security and Associates at age ten, and Surroundings

at age fourteen. The greatest contribution to the Total Score was

from Follow Father (.48, .45), followed by Economic Returns and Pres-

tige. Follow Father was not correlated with any other value and, thus,

must form a grouping of its own. A second grouping which apparently

best defines the Extrinsic concept is Success, Prestige, and Economic

Returns. Finally, there appeared to be another independent grouping

of Surroundings with Associates.

In Stage I, of the forty-two correlations, there were only three

significant in the predicted direction, two for Prestige with Economic

Returns, and one at age fourteen between Surroundings and Associates.

Again there were a number of negative correlations and the greatest
contributions to the Total Extrinsic score came from Follow Father,

then Economic Returns, Security and Prestige.

In conclusion, the hypothesis must be rejected at both age levels.

Apparently there are three values which fairly well define tt-- Extrin-

sic concept: Success, Prestige and Economic Returns. The remainder of

the values are eigher independent of one another or form other

groupings.

Hypothesis 5: There will be negative relationships among
the Intrinsic and Extrinsic Occupational Values.

Of the one hundred and twelve correlations examined, forty-three
were significant in the predicted direction. (There were nine signifi-

cant in the direction opposite from that predicted.) Of these correla-

tions, twenty-two were at age ten and twenty-one at age fourteen.
There were twenty-six correlations (or thirteen pairs) which were sig-

nificant at both age levels. These were: (a) Altruism with Prestige

and Economic Returns; (b) Esthetics with Follow Father; (c) Indepen-
dence with Success; (d) Self-Satisfaction with Prestige and Economic
Returns; (e) Intellectual Stimulation with Economic Returns; (f)

Creativity with Security, Economic Returns, Surroundings, and Follow
Father; and (g) Variety with Prestige and Economic Returns. Signifi-

cant at age ten only were the following relationships: (a) Esthetics

with Success, Surroundings and Associates; (b) Independence with
Follow Father; (c) Management with Surroundings and Associates; (d)
Intellectual Stimulation with Prestige and Surroundings; and (e)
Variety with Follow Father. Significant at age fourteen only were the

following relationships: (a) Altruism with Follow Father;
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(b) Esthetics with Economic Returns; (c) Independence with Prestige;
(d) Self-Satisfaction with Follow Father; (e) Intellectual Stimulation
with Associates and Follow Father; (f) Creativity with Associates; and
(g) Variety with Success.

The correlations ranged between -.14 and -.43. The highest (-.43)

was between Altruism and Economic Returns at age ten.

All but one of the Intrinsic values was negatively correlated with
the Extrinsic Total score. The one nonsignificant correlation was
between Management and the Total Extrinsic score. The highest correla-
tions of the Intrinsic values with the Extrinsic Total were for Intel-
lectual Stimulation, Creativity, and Variety. All but three of the
Extrinsic values were negatively correlated with the Intrinsic Total
score. Those nonsignificant at age ten were Security and Associates,
and at age fourteen was Surroundings. The highest correlations of the
Extrinsic values with the Intrinsic Total score were Follow Father,
then Economic Returns and Prestige. Thus, the same values within the
Intrinsic and the Extrinsic cluster appeared to be most highly (and
negatively) correlated with the Total Score from the other type of
value.

In Stage I, there were fifty-six out of the one hundred and twelve
correlations which were significant in the predicted direction, a some-
what better proportion than was found in Stage III. The same Intrinsic
values were the most highly correlated with the Extrinsic Total; and
the same Extrinsi values were most highly correlated with the Intrin-
sic Total.

In summary, the hypothesis received fairly good support in both
studies at both age levels. Information obtained from this hypothesis
reinforced the information obtained in Hypotheses 3 and 4 as to the
clusters of values which appear to best define both the Intrinsic and
the Extrinsic constructs.

Hypothesis 6: There wi 1 be positive relationships among the
status level measures of the Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration measures.

Of the six correlations examined, all were significant in the pre-
dicted direction. The correlations ranged between .23 and .83. The

highest (.83) was between Occupational Aspiration and Expectation at
age fourteen, followed by the same relationship at age ten (.70). Thus

the two Occupational measures were more highly correlated with each
other than was either with Educational Aspiration.

In Stage I also, all correlations were significant at both age
levels. However, the highest correlation in this study was between
Occupational Expectation and Educational Aspiration (.76) at age
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fourteen. All correlations in both studies were higher at age fourteen

than at age ten. This probably indicates: (a) a greater congruence
of Aspiration and Expectation among the older children; and (b) a

greater awareness of the education needed for obtaining their Occupa-

tional goals.

In summary, the hypothesis was totally verified at both age levels.

Hypothesis 7: There will be a positive relationship between the
Occupational Interest discrepancy measures.

Both correlations were significant with the correlation at age ten
being .28 and that at age fourteen being .40.

In Stage I also both correlations were significant (.36, .37) and

of approximately the same magnitude.

Based on trig findings of both studies together, the hypothesis must

be accepted at bota age levels. Thus, the greater discrepancy between
a child's expectation and aspiration tend to be related to greater
discrepancies between the Father's Occupation and the Child's Aspira-

tion.

Hypothesis 8: There will be positive relationships among
the SAI Good Coping measures across the five
behavior areas.

Of the t;venty correlations examined, all were significant at both

age levels. the correlations ragged between .14 and .57. The highest

correlations were between Task Achievement and Auth rity (.57, .54).

All SAI area scores were significantly correlated with the SAI
Total score at both age levels. The greatest contribution to the
Total Score was from Interpersonal Relations (.80, .75), followed by
Authority and Agg .ion.

The SAI instrument was completel,, different in Stage I, thus no

comparisons could be made. In summary, the hypothesis was completely

verified at both age lr els.

Hypothesis 9: There will be positive relationships among the
Views of Life "Active" response measures across
the twenty subsyndromes plus the Total Score.

Of the one hundred seventy-one correlations examined (all at age
fourteen), only fourteen were significant. They were the following:
(a) Immediate versus Delayed Action with Action versus Inaction; (b)
Task Achievement versus Interpersonal Relations with Action versus
Inaction; (c) Competition/Cooperation with Immediate versus Delayed
Action; (d) Earned versus Bestowed Status with Independence versus
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Interdependence; (e) Confrontation/Avoidance with Action versus
Inaction; (f) Self/Other Initiation with Rate of Action; (g) Self/

Other Solver with Rate of Action; (h) Self /Joint Implementation with
Self/Other Solver; (i) Emotional Control versus Expressivity and
Acceptance with Instrumentality versus Fantasy; (j) Activity versus
Passivity under Stress with Independence/Interdependence and Self/

Othe Initiation; (k) Positive/Negative Self-Concept with Action/
Inaction and Self/Other Solver; and (1) View of Lite with Task Achieve-

ment versus Interpersonal Relations.

The correlations ranged between and .22. The highest (.22) was
between Self/Other Initiation and Rate of Action, followed by that
(.21) between Activity/Passivity Under Stress with Independence/Inter-

dependence.

All Vi.rds of Life subsyndromes were significantly correlated with
the Views of Life Total score. The highest correlations with the
Total score were for Self/Other Solver, Intrinsic versus Extrinsic,
and Immediate versus Delayed Action.

In summary, the correlation must be rejected, due to the small
number of significant correlations.

Hypothesis 10 - 13: There will be positive relationships among
the measures of the same Sentence Completion
Coping Style variables across different beha-
vior areas.

Stance

Of the twenty correlations examined, seven were significant, all in

the predicted direction. Of these seven, i'ur were at age ten and
three were at age fourteen. There were four correlations (two pairs)
which were significant in both age groups. These were between Authori-
ty Stance and both Interpersonal Relations and Task Achievement Stance.
Significant at age ten only were the following relationships: (a)

Aggression with Interpersonal Relations Stance; and (b) Anxiety with
Task Achievement Stance. Significant at age fourteen only was the
relationship between Anxiety and Interpersonal Relations Stance. The

correlations ranged between .14 and .27. The highest (.27, .26) were
between Authority and Task Achievement Stance.

All individual Stance scores were significantly correlated with the
Total Stance score. The greatest contributions to the Total Stance
score were from Authority (.65, .65) and Interpersonal Relations (.61,
60).

In Stage I, only two out of twenty correlations were significant,
both in th ten-year-old sample. They were between Anxiety and both
Task AcI.Levement and Authority.
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In summary, there was virtually no support for the hypothesis at

age fourteen and rather poor support at age ten.

Engagement

Of the twenty correlations exam. ten were significant. Of

these, six were in the ten-year-old sample, and four in the fourteen-

year-old sample. There were six correlations (three pairs) significant

in both age groups. These were: (a) Aggression with Interpersonal

Relations Engagement; and (b) Authority with Interpersonal Relations

and Task Achievement Engagement. Significant at age ten only were the

following relationships: (a) Authority with Anxiety Engagement; and

(b) Task Achievement with Anxiety and Interpersonal Relations Engage-

ment. Significant at age fourteen was the relationship between Anxiety

and Interpersonal Relations Engagement.

The correlations ranged between .14 and .27_ The hib!iest (.27) was

between Anxiety and Interpersonal Relations Engagement at age fourteen.

All individual Engagement scores were significantly correlated with the

Engagement Total score. The greatest contributions were from the areas

of Interpersonal Relations (.61, .69) and Task Achievement (.63, .51).

In Stage I, only one of the twenty correlations was significant, at

age fourtee,I. All individual Engagement scores were significantly cor-

related ..th the Engagement Total score. The greatest contributions

were from Task Achievement (.66, .62) and Authority (.49, .48).

There was fairly good support in Stage III at age ten for the hypo-

thesis with poorer support at age fourteen. However, the very poor

support in Stage I at either age level leads one to not place quite so

much faith in the Stage III findings.

Aid/Advice

Of the twenty correlations examined, eight were significant, four

at each age level. There were six correlations (or three pairs) which

were significant at both age levels. These were: (a) Aggression with

Anxiety Aid/Advice; and (b) Authority with both Anxiety and Task

Achievement Aid/Advice. Significant at age ten only was the relation-

ship between Aggression and Interpersonal Relations Aid/Advice. Sig-

nificant at age fourteen only was the relationship between Authority
and Interpersonal Relations Aid/Advice.

The correlations ranged between .16 and .26. The highest (.26) was

between Authority and Interpersonal Relations Aid/Advice.

All individual Aid/Advice scores were significantly correlated with

the Aid/Advice Total score. The greatest contribution to the Total

score aas from the Authority area (.61, .70). In summary, there was
somewhat less than moderate support for the hypothesis at each age

level.
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Coping Effectiveness

Of the twenty correlations examined, seventeen were significant.
Of these, eight were at age ten and nine at age fourteen. There were
sixteen correlations (or eight pairs) which were significant at both
age levels. These were: (a) Aggression with interpersonal Relations
and Task Achievement Coping; (b) Authority with Anxiety, Interpersc,a1
Relations, and Task Achievement'Coping; (c) Anxiety with Interpersonal
Relations, and Task Achievement Coping; and (d) Interpersonal Relations
with Task Achievement Coping. Significant at age fourteen only was
the relationship between Aggression and Authority.

The correlations ranged between .13 and .30. The highest (.30, .29)

were between Authority and Task Achievement Coping Effectiveness.

All individual Coping Effectiveness scores were significantly corre-
lated with the Coping Effectiveness Total score. The greatest contri-
butions to the Total score were from the areas of Interpersonal Rela-
tions and Authority.

In Stage I, out of twenty correlations, nine correlations were sig-
nificant, six at age ten and three at age fourteen. Again, all indi-
vidual scores were significantly correlated with the Coping Effective-
ness Total score, with the greatest contribution being from the Task
Achievement area (.68, .64).

Thus, there was less support in Stage I than in Stage III for the
Coping Effectiveness hypothesis. However, in general, the hypothesis
can be said to be confirmed, especially in the ten-year-old sample,
but fairly well in the fourteen- year -old sample also.

Hypothe 14: There will be a positiv-_, relatitship among
the coping Style Dimension Total scores and
Coping Effectiveness Total score.

Of the twelve correlations examined, all were significant at both
age levels. These correlation. ranged between .74 and .96. The

highest (.96, .96) were between Total Engagement and Total Aid/Advice
at both age levels. This particular hypothesis was not tested in
Stage I. Based on Stage III findings, the hypothesis was highly
upheld at both age levels.

Hypothesis 15: There will be positive relationships among the
Sentence Completion Attitude measures and
Attitude Total score across behavior areas.

Of the twelve correlations examined, four were significant, _three
at age ten and one at age fourteen. There were two correlations (one
pair) which were significant at both age levels. These were between
Authority and Interpersonal Relations Attitude. Significant at age
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ten only were the relationships between Task Achievement and both

Authority and Interpersonal Relations Attitudes. These correlations

ranged between .20 and .40. The highest (.40) was between Authority

and Interpersonal Relations Attitude at age ten.

All individual Attitude scores were significantly correlated with

the Attitude Total score. The greatest contributions were from the

areas of Authority (.77, .74), and Interpersonal Relations (.79, .71).

In Stage I, four out of the six correlations were significant with,
again, Authority and Interpersonal Relations being significantly corre-

lated at both age levels. Thus there was a greater proportion of sig-
nificant relationships in Stage I. Taking the results of the two

studies together, there was very moderate support for the hypothesis

at both age levels.

Hypothesis 16: There will be a positive relationship among
the measures of the same Sentence Completion
Affect dimension across the different behavior
areas and with the Total Affect scores: Hos-

tile Affect.

Of the twenty correlations e-amined, eight were significant, all in

the predicted direction. Of these, four were at age ten and four at

age fourteet.. There were four correlations (or two pairs) which were

significant at both age levels. These were between Aggression and both

Authority and Interpersonal Relations Hostile Affect. Significant at

age ten only were the following relationships: Task Achievement with

both Anxiety and Interpersonal Relations Hostile Affect. Significant

at age fourteen only were the following relationships: (a) Anxiety

with Interpersonal Relations Hostile Affect; and (b) Authority with

Task Achievement Hostile Affect.

The correlations ranged between .14 and .32. The highest (.32) was
between Aggression and Interpersonal Relations Hostile Affect at age

ten.

All individual Hostile Affect scores were significantly correlated

with the Total Hostile Affect score. The greatest contribution was
from the areas of Aggression (.70, .67) and Interpersonal Relations

(.66, .58).

In Stage I, Hostile and Depressive Affect were not separately
measured, but were combined ut.ier the heading of Negative Affect. In

that study, five of twelve correlations were significant. Thus, in

both Stages I and III, the hypothesis received very moderate support
only.

-930-



Hypothesis 17: There will be a positive relationship among the
measures of the same Sentence Completion Affect
dimension across the different behavior areas:

Depressive Affect.

Of the twenty correlations examined, nine were significant in the

predicted direction. Of these, slx were in the ten-year-old sample,
and three in the fourteen-year-old sample. There were two correlations
(or one pair) significant in both age groups. These were between
Anxiety and Interpersonal Relations Depressive Affect. Significant at

age ten only were the following relationships: (a) Aggression Depres-
sive Affect with Anxiety Depressive Affect; (b) Authority with Anxiety
and Interpersonal Relations Depressive Affect; (c) Anxiety with Task
Achievement Depressive Affect; and (d) Interpersonal Relations with
Task Achievement Depressive Affect. Significant at age fourteen only

were the following relationships: (a) Aggression with Authority
Depressive Affect; and (b) Authority with Task Achievement Depressive
Affect.

The correlation:. ranged between .14 and .31. The highest (.31) was
between Authority and Interpersonal Relations Depressive Affect.

All individual Depressive Affect scores were significantly related
tc the Depressive Affect Total score. The greatest contribution was
from the Authority area, followed by that from Anxie

In Stage I, it may be recalled, five out of twelve Negative Affect
scores were significant. In conclusion, there was moderate support
for the hypothesis at age ten, but rather poor support at age fourteen.

Hypothesis 18: There will be a positive relationship among
the measures of the same Sentence Completion
Affect dimension across the different behavior
areas: Neutral Affect.

Of the twenty correlations examined, thirteen were significant, all
in the predicted direction. Of these, eight were in the ten-year-old
sample, and five in the fourteen-year-old sample. There were eight
correlations (or four pairs) which were significant at both age levels.
These were: (a) Aggression with Anxiety an Interpersonal Relations
Neutral Affect; and (b) Authority with Task Achievement Neutral Affect;
and (c) Anxiety with Interpersonal Relations Neutral Affect. Signifi-
cant at age ten only were the following relationships: (a) Authority
with Anxiety and Interpersonal Relations Neutral Affect; and (b) Task
Achievement with Anxiety and Interpersonal Relations Neutral Affect.
Significant at age fourteen only was the relationship between Aggres-
slon and Authority Neutral Lffect.

The correlations ranged between .14 and .31. The highest (.31) was
between Aggression and Interpersonal Relations Neutral Affect at age
ten.
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All individual Neutral Affect scores were significantly correlated
with the Neutral Affect Total score. The greatest contribution was

from the area of Authority, tollowed by Anxiety and Interpersonal
Relations.

This hypothesis was not tested in Stage I. In conclusion, there

was fairly good support for this hypothesis overall, with better

support at age ten than at age fourteen.

Hypothesis 19: There will be a positive relationship among
the measures of the same Sentence Completion
dimension across the different behavior areas:

Positive Affect.

Of the twenty correlations examined, none were significant at either

age level. Five of the ten individual scores were, however, correlated
with the Positive Affect Total score with the greatest contribution
from the area of Task Achievement.

In Stage I also, there were no significant correlations among the
Positive Affect scores for the different areas; however, all correla-
tions with the Positive Affect Total score were significant with,
again, the greatest contribution from the Task Achievement area.

The hypothesis must be totally rejected at both age levels.

Hypothesis 20: There will be a positive relationship between
the Total Attitude measure and the Total Positive
Affect measure. There wil. be negative relation-
ships between the total Attitude measure and the
Total. Hostile and Depressive Affect measures.

There were no significant relationships between Attitude Total

Positive Affect. There were significant negative relationships at
both age level: between Attitude and Total Hostile Affect, and at age
fourteen only with Total Denressive Affect. The correlations ranged
between -.15 and -.18 with the highest (-.18) being for Attitude with
Depressive Affect at age fourteen. In Stage T., none of the correla-

tions of Attitude with Affect were significant. This verifies the
Lack of Stage III findings for Positive Affect, but is not in agreement
with Stage III findings regarding Hostile, and to a lesser uegree,
Depressive Affect. This ray be due ip part to the combining of Depres-
sive and Hostile Affect in Stage I.

In conclusion, the hypothesis may be supported tentatie,ely for
Hostile Affect, but should be rejected for Positive Affect and probably
for Depressive Affect also.
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Hypothesis 21: There will be positive relationships between
the Total Positive Affect measure and the Total
Attitude measure and the Coping Score totals.

There will . negative relationships between
the Total amount of Hostile and Depressive
Affect expressed and the toping Style and Effec-
tiveness Total. scores.

The hypothesis must be rejected for the relationship between Posi-
tive Affect and the Coping Style and Effectiveness Total scores as out
of eight correlations there were four significant in the opposite
direction from that predicted.

All eight correlations between Attitude and the Coping Style and
Effectiveness measures were significant in the predicted direction
with the correlations ranging between .14 and .24. The highest (.24)
were between Attitude and both Total Engagement and Coping Effective-
ness, both at age fourteen.

All sixteen correlations with the two Negative Affect measures were
significant in the predicted (negative) direction. These correlations
ranged ',tween -.21 and -.62. The highest (-.56, -.62) wire between
Total Hostile Affect and Coping Effectiveness. In Stage I, the hypo-
thesis for Negative was completely upheld but only three of the six
Attitude correlations were significant (two at age fourteen and one at
age ten). Also, in Stage I, three of the six Positive Affect correla-
tions were significant in the predicted direction (two at age fourteen
and one at age ten).

In summary, the typothesis was completely verified for the relation-
ship between Coping Style and Effectiveness dimensions with both
Hostile and Depressive Affect and Total Attitude, but must be tenta-
tively rejected for Positive Affect at both age levels.

Hypotheses 22 - 31: There will be a positive relationship a .ong
the measures of the same Story Completion
Coping Style dimensions and Coping Effective-
ness scores across the different behavior
areas and with the Total scores for Coping
Style and Coping Effectiveness.

Stance

Of the forty-two correlations examined, only five were significant,
all in the predicted direction. All five of these correlations were
at age ten. They were: (a) Aggression with Interpersonal Relations
and Nonacademic Task Achievement Stance; (b) Authority with Interper-
sonal Relations and Nonacademicjabk Achie-ement Stance; and (c) Inter-
personal Relations with Nonacademic Task " ievement Stance. The cor-
relations ranged between .16 and .36 with tne highest (.36) being
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between Authority and Interpersonal Relations Stance.

Of the fourteen correlations with the Total Stance score, ten were

significant. Nonsignificant were the relationships of Authority and
Interpersonal Relations at age fourteen. The greatest contribution to

the Total score was from Academic Task Achievement, followed by Nonaca-

demic Task Achievement and Aggression. The hypothesis for Stance was

not tested in Stage I. Based on Stage III findings, the hypothesis
must be totally rejected at age fourteen and there was actually very

little support at age ten.

Engagement

Of the forty-two correlations examined, only five were significant,
four at age ten and one at age fourteen. Significant at age ten were

the following relationships: (a) Aggression with Authority and Nonaca-

demic Task Achievement; and (b) Academic Task Achievement with Authori-

ty and Interpersonal Relations. Significant at age fourteen only was

the relationship between Aggression and Story Four Anxiety. The corre-

lations ranged between .18 and .22 with the highest (.22) being that
between Authority and Academic Task Achievement at age ten.

All but one of the individual Engagement scores were significantly
correlated with the Engagement Total score. The nonsignificant corre-

lation was between Story Four Anxiety and the Total score at age ten.
The greatest contribution to the Total score was from Story Six Anxiety
(.55, .62), followed by Academic Task Achievement.

In Stage I, ten out of fifty-six correlations were significant, four
at age ten and six at age fourteen.

Based on the findings of both studies, this hypothesis should be
tentatively rejected at both age levels for the dimension of Engage-

ment.

Initiation

Of the forty-two correlations examined, only four were significant,
three at age ten and one at age fourteen. Significant at age ten were

the following relationships: (a) Aggression with Authority; (b)
Authority with Academic Task Achievement; and (c) Story Four Anxiety
with Interpersonal Relations. Significant at age fourteen was the
relationship between Aggression and Story Four Anxiety.

The correlations ranged,*eween .16 and .41. The highest (.41) was
between Aggression and Authority at age ten.

All individual Initiation scores were significantly correlated with
the Initiation Total score. The greatest contribution was from the
area of Anxiety, Story Six (.58, .63), followed by Academic Task
Achievement.
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In Stage I, thirteen out of fifty-six correlations were significant,
seven at age ten and six at age fourteen. Considering both studies

together, there was very little support for the hypothesis which should

be tentatively rejected.

Aid 'Advice

Of the forty-two correlations examined, only three were significant
in the predicted direction (with two significant in the direction oppo-

site from that predicted). Of these three, two were at age ten a.id

one at age fourteen. Significant at age ten was the relationship
between Story Six Anxiety and Aggression (.19), and Authority and

Nonacademic Task Achievement (.15). Significant at age fourteen was
the relationship between Authority and Story Four Anxiety (.16).

All individual Aid/Advice correlations with the Total Aid/Advice

score were significant. The greatest contribution to the Total score
was from Academic Task Achievement (.56, .52), followed by Story Six
Anxiety. Aid/Advice was not tested in Stage I. Based on Stage III
results, the hypothesis must be rejected at both age levels.

Solver

Of the forty-two correlations examined, only two were significant,
one at age ten and one at age fourteen. At age ten the relationship
was between Story Six Anxiety and . Nonacademic Task Achievement (.14).
At age fourteen the relationship was between Aggression and Story Four
Anxiety (.20).

All but one of the individual Solver scores were significantly cor-
related with the Solver Total score. Nonsignificant was the relation-
ship betweea Story Four Anxiety and the Total score at age ten. The

greatest contribution to the Total score was from Story Six Anxiety
(.56, .50), followed by Academic Task Achievement. The dimension of
Solver was not tested in Stage I. Based on Stage III results, the
hypothesis must be rejected at both age levels.

Implementation

Of the forty-two correlations examined, six were significant in the
predicted direction (with two significant in the opposite direction
from that predicted). Of the six significant, three were at age ten
and three at age fourteen. Significant at age ten only were the fol-
lowing relationships: (a) Aggression with Authority and Story Six
Anxiety; and (b) Authority with Academic Task Achievement. Significant
at age fourteen only were the following relationships: (a) Aggression
with Story Four Anxiety and Nonacademic Task Achievement; and (b)
Authority with Nonacademic Task Achievement.

The correlations ranged between .14 and .22. The highest (.22) was
between Aggression and Authority at age ten.
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All but one of the individual Implementation scores were signifi-

cantly correlated with the Implementation Total score. Nonsignificant

was the relationship between Interpersonal Relations and the Total

score at age fourteen. The greatest contributions to the Total score

were from Story Six Anxiety (.54, .58) and Academic Task Achievement.

In Stage I, nine out of fifty-six correlations were significant in

the predicted direction, four at age ten and five at age fourteen.

Considering the results of both studies together, there was very

questionable support for the hypothesis and it probably should be

rejected at both age levels.

Outcome

Of the forty-two correlations examined, nine were significant in

the predicted direction. Of these, five were at age ten, and four at

age fourteen. There were four correlations (two pairs) which were

significant at both age levels. These were: (a) Authority with Story

Four Anxiety; and (b) Interpersonal Relations with Academic Task

Achievement. Significant at age ten only were the following relation-

ships: (a) Authority with Interpersonal Relations and Academic Task

Achievement; and (b) Story Four Anxiety with Nonacademic Task Achieve-

ment. Significant at age fourteen only were the relationships between

Story Four Anxiety and both Interpersonal Relations and Academic Task

Achievement. The correlations ranged between .14 and .21. The highest

(.21) was between Story Four Anxiety and Interpersonal Relations

age fourteen.

All individual Outcome scores were significantly correlated with

the Outcome Total score. The greatest contributions to the Total

score wer. from Story Four Anxiety (.56, .58), Academic Task Achieve-

ment, and Authority. Outcome was not measured in Stage I.

In summary, there wa- poor support for this hypothesis at both age

levels, with the greatest support being for Story Four Anxiety and the

Authority story.

Evaluation of Outcome

Of the forty-two correlations examined, eleven were significant, all

in the predicted direction. Of these, five were at age ten and six at

age fcurteen. There were four correlations (two pairs) which were sig-

nificant at both age levels. These were: (a) Aggression with Inter-

personal Relations; and (b) Authority with Story Four Anxiety.. Sig-

nificant at age ten only were the following relationships: (a) Aggres-

sion with Story Six Anxiety and Nonacademic Task Achievement; and (b)

Authority with Academic Task Achievement. Significant at age fourteen

only were tae following relationships: (a) Authority with Interper-

sonal Relations and Nonacademic Task Achievement; and (b) Interpersonal
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Relations with Story Four Anxiety and Academic Task Achievement.

The correlations ranged between .14 and .24. The highest (.24) was
between Aggression and Story Six Anxiety at age ten. All individual
Evaluation of Outcome scores were significantlyrelated to the Evalu-
ation of Outcome Total score. The greatiesk Attributions to the total

score were from the area of Authority, followed by Interpersonal Rela-
tions. This dimension was not measured in Stage I.

In conclusion, though there was better overall support for this
dimension than for all previously discussed dimensions, there was not
sufficient evidence for firm acceptance of the hypothesis.

Coping Effectiveness

Of the forty-two correlations examined, eight were significant, all
in the predicted direction. Of these, five were at age ten and three
at age fourteen. There were two correlations (one pair) significant
at both .ge levels. These were between Authority and Story Four Anxie-
ty. Significant at age ten only were the following relationships:
(a) Aggression with Authority and Story Six Anxiety; (b) Authority with
Academic Task Achievement; and (c) Interpersonal Relations with Nonaca-
demic Task Achievement. Significant at age fourteen only were the
following relationships: (a) Aggression with Story Four Anxiety; and
(b) Story Four Anxiety with Interpersonal Relations.

The correlations ranged between .15 and .25.. The highest (.25) was
between Authority and Academic Task Achievement at age ten.

All individual Coping Effectiveness scores were significantly cor-
relatei with the Coping Effectiveness Total score. The greatest con-
tribution to the Total score was from Academic Task Achievement (.62,
.56) followed by Story Six Anxiety (.54, .60).

In Stage I, fifteen out of fifty-six correlations were significant,
eight at age ten and seven at age fourteen.

Looking at the combined results of both studies, there was rather
poor support for the hypothesis of Coping Effectiveness at both age
levels.

Instrumentality

Of the forty-two correlations examined, only three were significant
in he predicted direction, two at age tea and one at age fourteen.
Significant age ten were the relationships between Authority and
both Story Four Anxiety and Academic Task Achievement (both .24). Sig-
nificant at age fourteen was the relationship between Aggression and
Interpersonal Relations (.19).
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All individual Instrumentality scores were significantly correlated
with the Total Instrumentality score. The greatest contributions to

the Total score were from Stories Four and Six Anxiety.

In Stage I, nine out of fifty-six correlations were significant for
the value Persistence (almost identical to Instrumentality as a con-

struct). Of these, four were at age ten, and five at age fourteen.

In summary, considering the results of both studies together, the
hypothesis should be rejected for Instrumentality at bo..h age levels.

Hypothesis 32a 32b: There will be a positive relationship among
the Coping Style Dimension Total scores
and Total Coping Effectiveness.

Of the one hundred and ten correlations examined, eighty-six were
significant in the predicted direction. Of these, forty-five were in
the ten-year-old sample, and forty-one in the fourteen-year-old sample.
Of the twenty-four nonsignificant correlations, eighteen involved the
variable Response Length. The remaining six nonsignificant correla-

tions were: (a) Stance with Evaluation of Outcome in both age groups,
and with Instrumentality at age fourteen; (b) Evaluation of Outcome
with Aid/Advice and Solver at age fourteen; and (c) Stance with Outcome
at age fourten.

The correlations ranged between .15 and .92. The highest were:
(a) Initiation with Coping Effectiveness (.91, .89); and (b) Aid/Advice
with Solver (.92, .90). Many of the correlations were in the high
eighties. This hypothesis was not tested in Stage I.

In conclusion, with the exception of Response Length, this hypothe-
sis was well verified at both age levels.

Hypothesis 33: There will be a positive relationship among
Length of Response across all behavior areas.

Of the forty-two correlations examined, all forty-two were signifi-
cant in the predicted direction. The correlations ranged between .40
and .75. The highest (.75, .71) were between Authority and Noaacademic
Task Achievement Response Length. All individual Response Length
scores were highly correlated with the Response Length Total score.

In summary, the hypothesis was completely verified at both age
levels.

Lypotheses 34 - 36: There will be a positive relationship
among the measures of the same Story Com-
pletion Affect dimension across the dif-
ferent behavior areas.
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Positive Affect Hero

Of the forty-two correlations examined, thirteen were significant.
Of these, five were at age ten and eight at age fcurteen. There WE e

six correlations (three pairs) significant at both age levels. These

were: (a) Authority with Nonacademic Task Achievement; and (b) Story
Four Anxiety with Interpersonal Relations ancl Nonacademic Task Achieve-
ment. Significant at age ten only were the relationships between
Aggression and both Story Six Anxiety and Interpersonal Relations.
Significant at age fourteen only were the following relationships:
(a) Authority with Story Six Anxiety and Academic Task Achievement;
(b) Story Four Anxiety with Academic Task Achievement; and (c) Inter-
personal Relations with both Academic and Nonacademic Task Achievement.

The correlations ranged between .14 and .58. The highest (.58) was
between Aggression and Story Six Anxiety at age ten.

All individual Positive Affect scores were significantly correlated
with the Total Positive Affect score. The greatest contributions to
the Total score were from Nonacademic Task Achievement (.68, .59) and

Story Four Anxiety (.60, .63). Affect was not measured by the same
method in Stage I, so comparisons cannot be made.

In conclusion, with thirteen out of forty-two correlations signifi-
cant, the hypothesis was not very well supported at either age level,
but was better supported at age fourteen than at age ten.

Negative Affect Hero

Of the forty -two correlations examined, eleven were significant,
all in the predicted direction. Of these, six were 3t age ten and
five at age fourteen. There were four correlations (two pairs) which
were significant at both age levels. These were Story Four Anxiety
with Story Six Anxiety and Nonacademic Task Achievement. Significant
at age ten only were the following relationships: (a) Aggression with
Nonacademic Task Achievement; (b) Authority with Story Four Anxiety;
(c) Story Four Anxiety with Academic Task Achievement; and (d) Academic
with Nonacademic Task Achievement. Significant at age fourteen only
were the following relationships: (a) Aggression with Authority and
Story Six Anxiety; and (b) Authority with Story Six Anxiety.

The correlations ranged between .14 and .24. The highest (.24) was
between Stories Four and Six Anxiety at age fourteen. All individual
Negative Affect scores were significantly correlated with the Total
score. The greatest contribution to the Total score was from Story
Four Anxiety (.62, .64) followed by Story Six Anxiety (.53, .63).

In conclusion, there was rather poor support for the hypothesis at
bcch age levels, which indicated that the expression of Negative Affe:t
probably was at least partly dependent on the nature of the problem.
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Total Affect Hero and Others

Of the forty-two correlations examined, thirteen were significant,

all in the predicted direction. Of these, five were at age ten and

eight at age fourteen. There were six correlations (three pairs)

which were significant at both age levels. These were: (a) Authority

with Story Four Anxiety; and (b) Nonacademic Task Achievement with

both Stories Four and Six Anxiety. Significant at age ten only were

the relationships between Nonacademic Task Achievement and both

Authority and Interpersonal Relations. The following correlations

were significant at age fourteen only: (a) Aggression with Authority

and Story Four Anxiety; (b) Authority with Story Six Anxiety and Inter-

personal Relations; and (c) Story Four with Story Six Anxiety.

The correlations ranged between .14 and .32. The highest (.32) was

between Story Four Anxiety and Nonacademic Task Achievement.

All individual Total Affect scores were significantly correlated

with the Total score. The greatest contributions to the Total score

were from Story Four Anxiety and Nonacademic Task Achievement.

In conclusion, there was very minimal support for the hypothesis

at either age ?evel, but somewhat beitter support at age fourteen than

at age ten. !

Hypothesis 37: (a) There will be positive relationships among
the Story Completion Total Positive Affect
measure and the Total Coping Style measures.

(b) There will be a negative relationship
among the Story Completion Negative Affect

measure and the Coping Style measures.

Positive Affect

Out of twenty correlations, twelve were significant, all in the

predicted direction. Of these, seven were at age ten and five at age

fourteen. There were ten correlations (five pairs) which were signifi-

cant at both age levels. These were between Positive Affect and

Engagement, Outcome, Evaluation of Outcome, Coping Effectiveness, and

Instrumentality. Significant at age ten only were the relationships

between Positive Affect and both Stance and Initiation. The correla-

tions ranged between .14 and .39. The highest (.38, .39) were between

Evaluation of Outcome and Positive Affect.

In conclusion, there was fairly good support for the hypothesis

except for the dimensions of Aid/Advice, Solver, and Implementation.

The support was somewhat better at age ten than at age fourteen.
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Negative Affect

Of the twenty correlations examined, nine were significant, all in

the predicted direction. Of these, seven were at age ten and two at

age fourteen. There were four correlations (two pairs) significant at

both age levels. These were between Negative Affect Hero and both

Solver and Outcome. Significant at age ten only were the relationships
between Negative Affect and Engagement, Initiation, Aid/Advice, Imple-
mentation, and Coping Effectiveness. The correlations ranged between

-.15 and -.26. The highest (-.26) was between Negative Affect Hero and
Outcome at age ten.

In summary, there was fairly good support for the hypothesis at age
ten, but the hypothesis was not supported at age fourteen.

Hypothesis 38: There will be positive relationships between
Length of Response and Coping Effectiveness
scores for each story.

------'
Of the fourteen correlations examined, only one was significant in

the predicted direction and that was for Story Six Anxiety at age four-

teen (.15). (There were three significant negative correlations.)
This hypothesis was not tested in Stage I, and must be rejected in

Stage III.

Hypotheses 39 - 42: There will be positive relationships among
measures of the same Coping Style dimen-
sions and Coping Effectiveness measures in
the same behavior areas across the two pro-
jective instruments as well as positive
relationships with the Total scores.

Stance

Of the fourteen correlations examined, none were significant at
either age level. In Stage I, Stance was not measured in the Story
Completion. Thus the hypothesis must be rejected at both age levels.

Engagement

Of the fourteen correlations examined, only one was significant
(between Story Four Anxiety and Sentence Completion Anxiety Engagement
at age fourteen). In Stage I, there was only one significant correla-
tion and that was for Authority Engagement at age fourteen. Thus, the
hypothesis must be rejected at both age levels.

411*.c1LAclvics.

None of the correlations were significant at either age level and
this hypothesis was not tested in Stage I. It must, therefore, be
rejected.
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Coping Effectiveness

Only one of the correlations was significant and that was between

Story Four Anxiety and Sentence Anxiety at age fourteen. In Stage I

there was only one significant correlation and that was for the

Authority area at age ten. Thus, the hypothesis must be rejected at

both age levels.

Hypothesis 43a: The Story Completion Positive Affect measures
will be positively related to the Sentence
Completion Positive Affect measure of Lae same

behavior area.

None of the correlations w,,e significant and this exact hypothesis

was not tested in Stage I. Thus, the hypothesis must be rejected.

Hypothesis 43b: The Story Completion Positive Affect measures
will be negatively related to the Sentence
Completion Hostile and Depressive Affect
measures of the same behavior area.

None of the correlations examined were significant at either age

level. Therefore, the hypothesis must be totally rejected.

Hypothesis 43c: The Story Completion Negative Affect measures
will be negatively related to the Sentence
Positive Affect measure of the same behavior

area.

None of the correlations examined were significant. Thus, the

hypothesis must be completely rejected.

Hypothesis 43d: The Story Completion Negative Affect measure
will be positively related to Sentence Hos-
tile and Depressive Affect measures of the

same behavior area.

Of all correlations examined, only one was significant in the pre-
dicted direction and that was between Story Six Anxiety and Anxiety

Depressive Affect at age ten. Thus the hypothesis must be rejected at

both age levels.

Hypotheses 44a - 44e: The Sentence Completion measures of
Coping Style dimensions will be posi-
tively related to the SAI Good Coping
measures in the five different beha-
vior areas.

Of the thirty area-by-area correlations, ten were significant, all

in the predicted direction. None of the Task Achievement Coping scores
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were correlated with the SAT Task Achievement as were none of the
Anxiety Coping scores, and only one of tne interpersonal Relations
Coping scores (Stance at age ten) was correlated with SAI Interpersonal

Relations. In the area of Authority all six correlations were signifi-
cant at both age levels between Sentence Completion Coping Styles and
SAI Authority. For Aggression, all correlations were significant at
age fourteen, but none at age ten.

These correlations ranged between .14 and .25. The highest (.25)

were: (a) Authority Stance with Stir Authority; and (b) Aggression
Aid/Advice with SAL Aggression, both at age fourteen.

All six correlations of the Total Coping Style dimensions from the
Sentence Completion with the SAI Total score were significant with the
correlations ranging between .16 and .26.

In summary, the hypothesis must be totally rejected for Task
Achievement, Interpersonal Relations, and Anxiety. However, it was

completely upheld for the Authority area and upheld at age fourteen

for the Aggression area.

Hypotheses 45a - 45R: The Story Completion measures of Coping
Style dimensions will be positively rela-
ted to the Ski Good Coping measures in
the five different behavior areas.

Of the ninety area-by-area correlations examined, only three were
significant, two at age ten and one at age fourteen.

None of the Story Completion Total scores were correlated with the
SAI Total score, and only two of the indiviaual area Story Completion
Coping Style dimensions were correlated with the SAL Total score (out
of ninety possible correlations). Thus, the hypothesis must be rejec-
ted for all areas at both age levels.

Hypothesis 46: The Sentence Completion measures of Coping
Effectiveness will be positively related to
the SAI "Good Cr-ping" measures in the same
behavior areas.

Of the ten correlations examined, six were significant in the pre-
dicted direction. Of these, two were at age ten and four at age four-
teen. There were four correlations (two pairs) which were significant
at both age levels. These were: (a) Authority Coping Effectiveness
with SAT Authority; and (b) Interpersonal Relations Coping Effective-
ness with SAI Interpersonal Relations. Significant at age fourteen
only were the following relationships: (a) Aggression Coping with SAI
Aggression; and (b) Task Achievement Coping with SAI Task Achievement.
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The correlations ranged between .15 and .31. The highest (.31) was

between Authority Coping and Ski Authority at age fourteen. Nine of

the ten MI correlations with the Sentence Completion Total Coping

Effectiveness score were significant, the only exception being SAI

Anxiety at age ten. Eight out of ten of the Coping Effectiveness cor-

relations with the SAI Total score were significant. The only excep-

tions were Aggression and Anxiety at age ten. The Total Coping score

was significantly correlated with the Total SAI score at both age

levels.

In conclusion, the hypothesis received rather good support at age

ten. It was not supported at either age level for the Anxiety area

which indicates, perhaps, different sorts of Anxiety items in the two

instruments.

Hypothesis 47: The Story Completion measures of Coping
Effectiveness will be positively related
to the SAI Good Coping measures in the
same behavior areas.

Of the fourteen correlations examined, only one was significant and

that was between Interpersonal Relations Coping and SAI Interpersonal

Relations at age ten. None of the SAI Good Coping scores were correla-

ted with the Total Coping Effectiveness score. Only two of the four-

teen Coping Effectiveness scores were correlated with the SAI Total

score. Thus, the hypothesis must be rejected at both age levels.

Hypothesis 48a: ThP SAI Good Coping scores will be positively
related with the Story Completion Positive
Affect measures.

Of the fourteen correlations examined, only one was significant (at

age fourteen), and that was between Story Four Anxiety Positive Affect

and SAI Anxiety. Thus, the hypothesis must be rejected at both age

levels.

Hypothesis 48b: The SAI Good Coping scores will be negatively
related with the Story Completion Negative
Affect measures.

Of the fourteen correlations examined, only one was significant (at

age fourteen) between Academic Task Achievement Negative Affect and

SAI Task Achievement. With two exceptions, none of the Total scores

from one instizment were correlated with the individual scores from

the other instrument.

Thus, the hypothesis was rejected for both age groups.

Hypothesis 49a: The SAI Good Coping scores will be positively
related with the Sentence Completion Positive
Affect measures.
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Of the ten correlations examined, none were significant in the pre-
dicted direction (though two were significant in the direction opposite

om that predicted). Therefore, the hypothesis was rejected at both

ate levels.

Hypothesis 49b: The SAL Good Coping scores will be negatively
related with the Sentence Completion Hostile
and Depressive Affect measures.

Of the twenty correlations examined, five were significant, all in
the predicted direction. All five of these correlations were with
Hostile Affect, and four were at age fourteen while one was at age ten.
There were two correlations (or one pair) significant at both age

levels. These were between SKI Aggression and Sentence Completion
Aggression Hostile Affect. Significant at age fourteen only were the

following relationships: (a) SAI Task Achievement with Task Achieve-
ment Hostile Affect; (b) SAL Authority with Authority Hostile Affect;
and (c) SAI Interpersonal Relations with Interpersonal Relations Hos-
tile Affect. The SKI Total score was significantly (and negatively)
correlated with the Total Hostile Affect score at both age levels.
The correlations ranged between -.1L and -.29. The highest (-.29) was
between the SAI Total score and the Total Hostile Affect at age four-

teen.

In conclusion, the hypothesis must be completely rejected for
Depressive Affect, and rejected at age ten for Hostile Affect also.
However, there was fairly good support at age fourteen for the rela-
tionship between the SAI and Sentence Completion Hostile Affect.

Hypothesis 50: The Occupational Values Intrinsic measures
will be positively related with the Sentence
and Story Total Coping Dimension measures.

Of the two hundred and forty correlations examined (one hundred and
sixty for Story Completion and eighty for Sentence Completion), only
twelve were significant in the predicted direction. Of these, three

were at age ten and nine at age fourteen. Nine were with Sentence
Completion dimensions and three with Story Completion dimensions.
There were two correlations (one pair) which were significant at both
age levels. These were between Intellectual Stimulation and Sentence

Completion Aid/Advice. Significant at age ten only were the following
relationships: (a) Altruism with Story Completion Outcome; and (b)
Intellectual Stimulation with Sentence Completion Engagement. Signifi-

cant at age fourteen only were the following relationships: (a) Self-
Satisfaction with Sentence Completion Attitude, and Story Completion
Stance and Engagement; (b) Intellectual Stimulation with Sentence Com-
pletion Coping Effectiveness; (c) Creativity with Sentence Completion
Stance and Coping Eff ctiveness; and (d) Variety with Sentence Comple-
tion Engagement and Aid/Advice.
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The correlations ranged between .14 and .21. The highest (.21) was

between Self-Satisfaction and Sentence Completion Attitude at age four-

teen.

Only one out of the thirty Sentence and Story Completion Total

scores was significantly correlated in the predicted direction with

the Total Intrinsic score.

In Stage I, only ten of the correlations were significant, seven

for Sentence Completion and three for Story Completion. Based on the

combined findings of these two studies, this hypothesis must be rejec-

ted at both age levels and for both instruments.

Hypothesis 51: The Occupational Values Intrinsic measures
will be positively related with the SAI Good

Coping measures.

Of the eighty correlations examined, nine were significant in the

predicted direction. Of these, six were in the ten-year-old sample,

and three in the fourteen-year-old sample. There were two correla-

tions (one pair) significant in both age samples. These were between

Intellectual Stimulation and SAI Interpersonal Relations. Significant

at age ten only were the following relationships: (a) Altruism with

SAI Task Achievement, Authority and Interpersonal Relations; (b) Intel-

lectual Stimulation with SAI Task Achievement; and (c) Creativity with

SAI Interpersonal Relations. Significant at age fourteen only were

the following relationships: (a) Aggression with Self-Satisfaction;

and (b) Creativity with Authority.

The correlations ranged between .14 and .27. The highest (.27) was

between Altruism and SAL Task Achievement at age ten. Management was

correlated negatively five times with the Ski items and with the SAI

Total score at both age levels. Only one of the ten correlations of

the SAI scales with the Intrinsic Total score was significant.

In conclusion, the hypothesis must be rejected at both age levels.

Hypothesis 52: The Occupational Values Intrinsic measures
will be negatively related with the Views of
Life Active Response measures.

Of the one hundred sixty correlations examined (all at age fourteen),

seventeen were significant in the predicted direction. These were:

(a) Altruism with Academic Locus of Control, Intrinsic versus Extrin-
sic, and Viewsof Life; (b) Independence with Independence versus
Interdependence, and Emotional Control versus Emotional Expressivity
and Acceptance; (c) Management with Self/Other Initiation; (d) Self-
Satisfaction with Action/Inaction and Instrumentality versus Fantasy;
(e) Intellectual Stimulation with Intrinsic versus Extrinsic, Task
Achievement versus Interpersonal Relations; and Instrumentality versus
Fantasy; (f) Creativity with Task Achievement versus Interpersonal
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Relations, Competition/Cooperation, Activity versus Passivity Under

Stress, and Views of Life Total score; and (g) Total Intrinsic score

with Intrinsic versus Extrinsic and Task Achievement versus Interper-

sonal Relations.

The correlations ranged between .14 and .27. The highest (.27) was

between Creativity and Task Achievement versus Interpersonal Relations.

The two Views of Life subsyndromes which were most frequently correla-

ted with Intrinsic Values were Intrinsic versus Extrinsic and Task

Achievement versus Interpersonal Relations. The two Intrinsic values

most frequently correlated with Views of Life were: Creativity, fol-

lowed by Intellectual Stimulation.

Overall, the hypothesis must be rejected as there was an insu!fi-

cient proportion of significant correlations.

Hypothesis 53: The occupational Values Intrinsic measures
will be positively related witn the Story Total
Positive Affect measure and the Sentence Total

Positive Affect measure.

Of the thirty-two correlations examined, only two were significant,

both at age fourteen and with the Story Completion Positive Affect

measure. They were with Esthetics (.14) and Management (.18). Thus,

the hypothesis must be rejected for both measures and at both age

levels. Similar Stage I data also led to the rejection of the

hypothesis.

Hypothesis 54: The Occupational Values Intrinsic measures
will be negatively related with Sentence
Total Hostile and Depressive Affect.

Of the forty-eight correlations examined, only four were significant
in the predicted direction, two at age ten and two at age fourteen.
One correlation pair was significant at both age levels. It was

between Intellectual Stimulation and Sentence Total Hostile Affect.
Significant at age ten only was the relationship between Self-Satis-
faction and Sentence Total Hostile Affect. Significant at age four-

teen only was the relationship between Creativity and Sentence Total
Depressive Affect. The correlations ranged between -.14 and -.22.

The highest (-.22) was between Intellectual Stimulation and Sentence
Hostile Affect at age fourteen.

Due to the small number of significant correlations, the hypothesis
must be rejected at both age levels. Stage I findings concerning the
relationship between Affect and the Intrinsic values also led to the
rejection of the hypothesis as there were only threE significant corre-
lations in Stage I data.
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Hypothesis 55: The Occupational Values Extrinsic measures will

be negatively related with the Sentence and

Story Total Coping Dimension measures.

Of the two hundred and ten correlations examined (seventy for Sen-

tence Completion and one hundred and forty for Story Completion)

eighteen were significant in the predicted direction. Of these, four

were at age ten and fourteen at age fourteen. It is of interest to

note that twelve of these eighteen correlations involved Economic

Returns.

There were six correlations (three pairs) that were significant at

both age level °. These were between rconomic Returns and Story Initia-

tion, Evaluation of Outcome, and Coping Effectiveness. Significant at

age ten only was the relationship between Success and Story Stance.

The following correlations were significant at age fourteen only: (a)

Prestige with Sentence Engagement and Aid/Advice; (b) Economic Returns

with Story Stance, Engagement, Implementation, Outcome and Sentence

Aid/Advice and Coping Effectiveness; and (c) Follow Father with Sen-

tence Stance and Coping Effectiveness.

The correlations ranged between -.14 and -.22. The highest (-.22)

was between Economic Returns and Sentence Coping Effectiveness at age

fourteen.

There was only one out of thirty significant correlations of the

Coping measures with the Total Extrinsic score.

This hypothesis must be totally rejected at both age levels with

one exception. There appeared to be a genuine relationship between
Economic Returns and the Story Completion Coping Style dimensions.

Stage I data, however, did not support this hypothesis for Economic

Returns.

Hypothesis 56: The Occupational Values Extrinsic measures
will be negatively related with the SAI Good
Coping measures.

Of the seventy correlations examined, eight were significant in the

predicted direction. Of these, five were at age ten and three at age

fourteen. As in the previous hypothesis, five of these eight correla-

tions involved Economic Returns. There were two correlations (one

pair) significant at both age levels. These were between Economic

Returns and SAI Interpersonal Relations. Significant at age ten only

were the following relationships: (a) Economic Returns with SAI Task
Achievement, Authority and Aggression; and (b) Follow Father with SAI

Aggression. Significant at age fourteen only were the following rela-
tionships: (a) Surroundings with SAI Authority; and (b) Follow Father

with SAI Interpersonal Relations.
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The correlations ranged between -.14 and -.22. The highest (-.22)

was between Economic Returns and SAI Interpersonal Relations at agt

ten. Only one of the ten correlations of the SAI scores with the

Extrinsic Total was significant. Likewise, only one of tne correla-

tions of the Extrinsic Values with the SAI Total score was significant.

Overall, the hypothesis must be rejected at both age, levels, though
once again there was some evidence to support a relationship between
Economic Returns and the SAI scores, especially at age ten. Stage I

comparisons could not be made.

Hypothesis 57: The Occupational Values Extrinsic measures
will be negatively related with Active measures
of the Views of Life.

Of the one hundred forty correlations examined (all at age fourteen)
thirteen were significant in the predicted direction. These were:

(a) Security with Independence/Interdependence; (b) Prestige with
Earned versus Bestowed Status, Confrontation /Avoidance, and Emotional
Control versus Expressivity and Acceptance; (c) Economic Returns with
Action/Inaction, Intrinsic versus Extrinsic, and Emotional Control
versus Expressivity and Acceptance; (d) Surroundings with Task Achieve-
ment versus Interpersonal Relations and Self versus Joint Implementa-
tion; (e) Associates with Task Achievement versus Interpersonal Rela-
tions, Competition versus Cooperation, and Self versus Joint Implemen-
tation; and (f) Follow Father with Intrinsic versus Extrinsic.

The correlations ranged between -.14 and -.20. The highest (-.20)
was between Follow Father and Intrinsic versus Extrinsic.

None of the Extrinsic Values were significantly correlated with the
Views of Life Total score; and only two of twenty Views of Life subsyn-
dromes were correlated with the Total Extrinsic score. 'gain, Economic
Returns was more frequently correlated with the Views of Life sybsyn-
dromes than was any other Extrinsic value.

Overall, however, the hypothesis must be rejected.

Hypothesis 58: The Occupational Values Extrinsic measures
will be negatively related with the Story
Completion Total Positive Affect measure and
the Sentence Total Positive Affect measure.

Of the thirty correlations examined, only one was significant in
the predicted direction (between Follow Father and Story Positive
Affect at age fourteen). In Stage I also there was virtually no sup-
port for the hypothesis. Therefore this hypothesis was completely
rejected.
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Hypothesis 59: The Occu?ational Values Extrinsic measures
will be positively related with Sentence
Completion Total Hostile and Total Depressive
Affect measures and the Story Completion Total

Negative Affect measure.

Of the forty-two correlations examined, three were significant in

the predicted direction, one at age ten and two at age fourteen. All

three correlations involved Sentence Completion Hostile Affect which

has proved, in other hypotheses, to be the most potent measure of

Negative Affect. Two of these correlations (one pair) were significant

at both age levels. They were between Economic Returns and Sentence

Total hostile Affect (.16, .25). Significant at age fourteen only was

the relationship between Follow Father and Sentence Hostile Affect

(.20). One of the six correlations with the Total Extrinsic score was
significant, that of Sentence Hostile Affect at age fourteen. Stage I

data also gave no support whatsoever to the hypothesis.

In summary, the hypothesis was rejected at both age levels.

Pypothesis 60: The status level measures of Occupational
Aspiration, Occupation Expectation, and
Educational Aspiration Mil be negatively
related with the Story Total Coping Dimen-
sion measures.

Of the sixty correlations examined, only one was significant. It

was between Coping Effectiveness and Educational Aspiration at age ten

(-.18). The Stage I data were scarcely any more impressive with five

of thirty-six correlations significant.

Thus the hypothesis was rejected for both age groups.

Hypothesis 61: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively
related with the Sentence Completion Total
Coping Dimension measures.

Of the thirty correlations examined, only one was significant in

the predicted direction. That was between Coping Effectiveness and

Occupational Expectation at age fourteen (-.21). In Stage I, there

were no significant findings whatsoever. Therefore the hypothesis was

completely rejected for both age levels.

Hypothesis 62: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively
related with the SAI Good Coping measures.
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Of the thirty-six correlations examined, only one was significant

in the predicted direction. This was between SAI Aggression and Occu-

pational Expectation at age ten (-.15). Therefore the hypothesis was

totally rejected at both age levels.

Hypothesis 63: The status level measures of Occupational
Aspiration, Occupational Expectation and
Educational Aspiration will be negatively
related with the Active response measures
of the Views of Life.

Of the sixty correlations examined, seven were significant in the

predicted direction, all at age fourteen. They were: (a) Indepen-

dence/Interdependence with all three measures; (b) Earned versus
Bestowed Status with Occupational Expectation; (c) Self versus Other
Solver with Occupational and Educational Aspiration; and (d) Total

Active choices with Occupational Expectation.

The correlations ranged between -.14 and -.34. The highest (-.34)

was between Occupational Expectation and Independence versus interde-

pendence.

Overall, the hypothesis must be rejected though there is some evi-
dence that Independence versus Interdependence and Self versus Other
Solver were related to the Occupational and Eoucational measures.

Hypothesis 64: The status level measures of Occupational
Aspiration, Occupational Expectation, and Edu-
cational Aspiration will be negatively related
with the Story Completion Total Positive Affect
measure and the Sentence Completion Total
Positive Affect measure.

None of the twelve correlations were significant. The hypothesis

was also not supported in Stage I, therefore must be completely rejec-

ted.

Hypothesis 65: The status level measures of Occupational Aspira-
tion, Occupational Expectation, and Educational
Aspiration will be positively related with the
Sentence Completion Total Hostile and Depressive
Affect measures, and the Story Completion Total
Negative Affect measure.

Of the eighteen correlations examined, three were significant in
the predicted direction, all at age fourteen. They were: (a) Total

Hostile Affect with Occupational Expectation; and (b) Total Depressive
with both Occupational Expectation and Educational Aspiration. The

correlations ranged between .14 all .19 with the highest being that
between Total Depressive and Occupational Expectation. In Stage I,
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there was no support whatsoever for the hypothesis. Based upon find-

ings from both studies combined, the hypothesis should probably be

rejected at both age levels.

Hypothesis 92: There will be a positive relationship among
the Parent/Child Interaction items of the

Sentence Completion instrument.

Of the four legitimate correlations, only two were significant.
These were between Mother Interaction and Father Interaction at both

age levels (.53, .32). The other correlations of scales containing

overlapping items. In Stage I, none of the ',IT relations were

significant.

Thus, there was no support for the hypothesis of a relationship
between Self-Concept and Parent/Child Interaction, and the significant
Stage III findings between Mother Interaction and Father Interaction

must be accepted with caution, due to the lack of Stage I findings.

Hypothesis 93: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Authority Atti-
tude, Coping Style, Coping Effectiveness, and
Positive Affect measures of the Sentence Com-
pletion instrument.

Of the forty-eight correlations examincd, twenty-three were signifi-
cant, all in the predicted direction. Of these, ten were at age ten

and thirteen were at age fourteen. Of these, fourteen (or seven pairs)

were significant in both age groups. These were: (a) Self-Concept
with Authority Attitude, Engagement, Aid/Advice, and Coping Effective-
ness; (b) Mother Interaction with Authority Aid/Advice and Coping
Effectiveness; and (c) Father Interaction with Authority Aid/Advice.
Significant at age ten only were the following relationships: (a)

Mother Interaction with Authority Attitude and Engagement; and (b)
Father Interaction with Authority Engagement. Significant at age

fourteen only were the following relationships: (a) Self-Concept with
Authority Stance; (b) Parent/Child Interaction with Authority Coping
Effectiveness; (c) Mother Interaction with Authority Stance; and (d)
Father Interaction with Authority Attitude, Stance, and Coping Effec-
tiveness.

The correlations ranged between .13 and .27. The highest (.27) were

between: (a) Self-Concept and Coping Effectiveness, and (b) Father
Interaction and Authority Attitude, both at age fourteen. Self-Concept

was the most frequently correlated with the Authority items. Aid/

Advice and Coping Effectiveness were the most frequently correlated

with the Parent/Child Interaction items.

In Stage I there was virtually no relationship between the Parent/
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Child Interaction items and the Authority items.

Thus one must take into consideration this lack of S.:age I findings

before accepting the Stage III hypothesis which had rather good sup-
port. All items involved were virtually unchanged in the two studies
so it is difficult to interpret this complete difference in results
between Stages I and II1.

Hypothesis 94: There will be a negative relationship between
the Parent/Child Interaction items of the Sen-
tence Completion and both the Authority Hostile
and Depressive Affect measures.

Of the sixteen correlations involved, six were significant in the
predicted direction, all being relationships with Hostile Affect. Two
of the correlations were significant at age ten and four at age four-
teen. There were four correlations (two pairs) significant at both

age levels. These were between Authority Hostile Affect and both Self-
Concept and Mother Interaction. Significant at age fourteen only were
the relationships between Hostile Affect and both Parent/Child Inter-
action and Interaction with Father.

The correlations ranged between -.14 and -.20. The highest (-.20)
was between Hostile Affect and Interaction with Father at age fourteen.
In Stage I, only one out of eight correlations with Negative Affect
was significant.

Overall, the hypothesis cannot be accepted. However, there was
good support in Stage III at age fourteen for the relationship between
Authority Hostile Affect and the Parent/Child Interaction items as all
correlations were significant.

Hypothesis 95: There will be a positive relationship between
the Parent/Child Interaction items of the Sen-
tence Completion and the Total Attitude, Coping
Style, Coping Effectiveness, and Positive
Affect measures of the Sentence Completion
instrument.

Of the forty-eight correlations examined, twelve were significant,
all in the predicted direction. Of these, three were at age ten and
nine at age fourteen. There were four correlations (two pairs) sig-
nificant at both age levels. These were: (a) Total Attitude with
Mother Interaction, and (b) Self-Concept with Total Coping Effective-
ness. Significant at age ten only was the relationship between Father
Interaction and Total Positive Affect. The following were significant
at age fourteen only: (a) Self-Concept with Total Attitude and Stance;
(b) Mother Interaction with Total Stance and Coping Effectiveness; and
(c) Father Interaction with Total Attitude, Stance and Coping Effec-
tiveness.

-953-



The correlations ranged between .14 and .29. The highest (.29) was

between Total Attitude and Father Interaction at age fourteen. In

Stage I, only six out of forty correlations were significant, four et

age ten and two at age fourteen. These rather poor Stage I findings

somewhat offset the fair Stage III findings at age fourteen. Thus,

considering both studies together, there was rather poor support for

the hypothesis at both age levels. Of course, some items were changed

between StagesI and III which might have resulted in the somewhat

better Stage III results, but that is sheer speculation.

Hypothesis 96: There will be a negative relationship between
the Parent/Child Interaction items of the Sen-

tence Completion and both the Total Hostile and
Total Depressive Affect measures of the Sentence

Completion.

Of the sixteen correlations examined, seven were significant, all

3n the predicted direction. Of these, two were at age ten and five at

age fourteen. There were four correlations (two pairs) which were

significant at both age levels. These were between Total Hostile

Affect and both Self-Concept and Interaction with Mother. Significant

at age fourteen only were the following relationships: (a) Total Hos-

tile Affect with Father Interaction; and (b) Total Depressive Affect

with Self-Concept and Mother Interaction.

The correlations ranged between -.14 and -.19. The highest (-.19)

was between Hostile Affect and Mother Interaction at age ten. In Stage

I there were no significant correlations in the predicted direction

with Total Negative Affect. This finding rather weakened the fairly

good Stage III support at age fourteen for the hypothesis. The hypo-

thesis should be rejected at age ten and accepted only very cautiously

at age fourteen.

Hypothesis 97: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect Scale scores

from Story Ave concerning Authority relations.

Of the ninety-six correlations examined, only five were significant

in the predicted direction, all at age fourteen. These were: (a)

Self-Concept with Outcome; (b) Parent/Child Interaction with Evaluation
of Outcome; and (c) Father Interaction with Outcome, Evaluaticn of Out-

come, and Coping Effectiveness. These correlations ranged between .14

and .20 with the highest being between Father Interaction and both

Outcome and Evaluation of Outcome.

It is of great interest to note that at age ten there were twenty-
two correlations which were significant in the direction opposite from

that predicted, but no negative relationships at age fourteen.
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Likewise, there were no positive correlations at age ten. There is

some factor involved here that is not readily explicable. Of course

the Parent /Child Interaction item concerns parental authority, while

Story Five concerns school authority and a task achievement situation.

Could it possibly be that young children who gct along well with their

parents cannot handle this school authority problem well? This rela-

tionship merits further study. At this Lime, however, the hypothesis

must be rejected as stated.

Hypothesis 98: There will be a negative relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Negative Affect
measure from Story Five concerning Authority
relations.

Of the eight correlations examined, none were significant, thus the

hypothesis must be totally rejected.

Hypothesis (Aa: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale ',cores

from Story Four, since (though classifie,1 as
an Anxiety story) it concerns parental relations.

Of the ninety-six correlations examined, only eight were significant

in the predicted direction. Of these, five were at age ten and three

at age fourteen. The following were significant at age ten: (a) Self-

Concept with Anxiety Stance; (b) Mother Interaction with Anxiety Stance,
Engagement, and Implementation; and (c) Father Interaction with Anxiety

Stance. Significant at age fourteen were the following relationships:
(a) Parent/Child Interaction with Anxiety Evaluation of Outcome and
Positive Affect Hero; and (b) Father Interaction with Evaluation of

Outcome.

The correlations ranged between .14 and .19. The highest (.19) was

between Mother Interaction and Anxiety Stance at age ten.

As a whole, the hypothesis must be rejected though there was some-
what more support at age ten than at age fourteen. All correlations

were quite small.

Hypothesis 99b: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale scores
from Story Six, since (though classified as an
an Anxiety story) it concerns parental relations.
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Of the ninety-six correlations examined, only two were significant

in the predicted direction, both at age ten. They were between

Response Length and both Self-Concept (.15) and Father Interaction

(.15).

On the basis of this information, the hypothesis must be rejected.

Hypothesis 100: There will be a negative relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Negative Affect
measures from both Stories Four and Six.

Of the sixteen correlations examined, none of them were significant

in the predicted direction. Thus the hypothesis must be completely

rejected.

Hypothesis 101: There will be a positive :elationship between
the Parent/Child Interaction items of the Sen-
tence Completion and the Total scores for
Coping ityie, Coping Effectiveness, and Posi-
tive Affect from the Story Completion.

Of the ninety-si:: correlations examined, only four were significant
in the predicted direction (though there were six significant in the

direction opposite from that predicted). Of the four significant cor-

relations, one was at age ten and the other three at age fourteen.
Significant at age ten was the relationship between Self-Concept and

Response Length (.,.7). Significant at age fourteen were the following

relationships: (a) Parent/Child Interaction with Evaluation of Outcome
(.16); and (b) Father Interaction with Outcome (.17) and Evaluation of

Outcome (.18).

In Stage I there were only seven significant correlations (out of a

total of sixty-four). Six of these were at age ten and one at age

fourteen.

Considering the findings of both studies together, this hypothesis
must be rejected at both age levels.

Hypothesis 102: There will be a negative relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Total score for
Negative Affect from the Story Completion.

Of the eight correlations examined, only one was significant and

that was at age ten. It was between Negative Affect and Mother Inter-

action (.17).

The hypothesis was rejected at both age levels.
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Hypothesis 103: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Cood Coping score
for the Authority area as well as the Total
Good Coping score.

Of the sixteen correlations examined, only two were significant,
both at age fourteen. These were between SAI Authority and both
Parent/Child Interaction (.15) and Mother Interaction (.21). There

was no similar hypothesis in Stage I. Therefore the hypothesis must
be completely rejected at age ten, and the support at age fourteen is
very questionable.

Hypothesis 104: There will be a positive relationship between
the Father/Child Interaction item from the
Sentence Completion and the Occupational
Value: "Follow Father."

Neither correlation was significant. In Stage I, also, the correla-

tions were not significant. Therefore the hypothesis was rejected.

Hypothesis 105: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Intrinsic Occupa-
tional Values.

Of the severity -two correlations examined, none were significant in
the predicted direction. In Stage I, only three of the seventy-two
correlations were significant, two at age ten and one at age fourteen.
Thus, the hypothesis must be completely rejected.

Hypothesis 106: There will be a negative relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Extrinsic Occupa-
tional Values.

Of the sixty-four correlations examined, only two were significant
in the predicted direction, both at age ten. These were: (a) Success
with Parent/Child Interaction; and (b) Father Interaction with Surroun-
dings. In Stage I there were only three significant correlations out
of sixty-four, one at age ten and two at age fourteen. Therefore the
hypothesis should be rejected for both age groups.

Hypothesis 107: There will be a negative relationship between
the Father/Child Interaction item from the
Sentence Completion and the discrepancy score
between the Father's Occupation and the Child's
Aspiration.
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Neither correlation was significant. In Stage I neither correlation

was significant. Thus, the hypothesis must be rejected.

Hypothesis 108: There will be a positive correlation between
the Parent/Child Interaction items from the
Sentence Completion and all Views of Life
subscales plus the Total Score.

Of the eighty correlations examined, only two were significant,
both involving Positive versus Negative Self-Concept. This instrument

was not administered in Stage I. Thus the hypothesis must be totally

rejected.

PREDICTOR-CRITERION RELATIONSHIPS

Hypothesis 66: There will be positive relationships between
the Intrinsic Occupational Values and the

Criterion measures.

Achievement Measures

Of the forty-eight correlations examined, eight were significant in

the predicted direction. Of these, six were at age ten and two at age

fourteen. There were two correlations (one pair) significant at both

age levels. These were between Creativity and Reading Achievement.
Significant at age ten only were the following relationships: (a)

Altruism with all Achievement measures; (b) Independence with Reading
Achievement; and (c) Intellectual Stimulation with Mathematics Achieve-

ment. Significant at age fourteen only was the relationship between

Creativity and GPA.

The correlations ranged between .14 and .20. The highest (.20)
were between (a) Altruism and GPA, and (b) Creativity and both Reading

Achievement and GPA at age fourteen. None of the Achievement measures

were significantly correlated with the Total Intrinsic score.

In Stage I, eighteen of the correlations were significant, nine at

age ten and nine at age fourteen. Thus Stage I findings were much
more impressive than Stage III findings though both instruments
involved were identical in the two studies. Taken together, one may
say that weak support was given to the hypothesis at age ten but the
hypothesis should probably be rejected at age fourteen (based on Stage

III findings).

Behavioral Rating Scale

Of the one hundred forty-four correlations examined, eleven were
significant in the predicted direction. Of these, two were at age ten

and nine at age fourteen. There were two correlations (one pair) sig-

nificant at both age levels. These were between Intellectual Stimula-
tion and BRS Implementation. Significant at age ten only was the
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relationship between Self-Satisfaction and BRS Authority. Significant

at age fourteen only were the following relationships: (a) Intellec-

tual Stimulation with BRS Task Achievement and Initiation; and (b)

Creativity with BRS Task Achievement, Authority, Interpersonal Rela-
tions, Implementation, Initiation, and Aggression.

The correlations ranged between .14 and .25. the highest (.25)

were between Creativity and both BRS Implementation end Initiation at

age fourteen. None of the BRS items were significantly correlated

with the Total Intrinsic score.

Before making any decisions regarding this hypothesis, it should be
mentioned that eighteen correlations were significant in the direction

opposite from that predicted. All but two of these negative correla-

tions involved the variables Management (at age ten) and Self-Satisfac-

tion (at age fourteen). Obviously these two Intrinsic values were

consistently not related to the BRS items in their respective age

groups.

In Stage I findings, using only the BRS Summary score, out of six-

teen correlations, eight were significant in the predicted direction.

Again, the correlation with Management at both age levels was negative;
while the correlation with Independence was negative at age ten.

Overall the hypothesis should be rejected. The only consistent
correlation in the predicted direction (in both Stages I and III) was

between Creativity and the BRS at age fourteen.

Hypothesis 67: There will be negative relationships between
the Extrinsic Occupational Values and the
Criterion measures.

Achievement Measures

Of the forty-two correlations examined, four were significant, three
at age ten and one at age fourteen. Significant at age ten were the

relationships between Economic Returns and all Achievement measures.
Significant at age fourteen was the relationship between Success and
Reading Achievement.

The correlations ranged between -.16 and -.26. The highest (-.26)

was between Economic Returns and Mathematics Achievement at age ten.
None of the Achievement measures were correlated with the Total Extrin-

sic score.

In Stage I, there were eleven significant correlations out of forty-
two, five at age ten and six at age fourteen. The only Extrinsic

value that appeared to produce consistent results was Economic Returns,
though there was fairly good consistency for Security also in Stage I.
Except for the two values, the hypothesis should be rejected.
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Behavioral Rating Scale

Of the one hundred twenty-six correlations examined, ten were sig-

nificant. Of these, eight were at age ten and two at age fourteen.
There were two correlations (one pair) significant at both age levels.
These were between Economic Returns and BRS Task Achievement. Signifi-

cant at age ten only were the following relationships: (a) Security

with BRS Implementation; and (b) Economic Returns with BRS Authority,
Interpersonal Relations, Implementation, Initiation, Solver, and

Aggression. Significant at age fourteen only was the relationship

between Security and BRS Self-Assertion.

The correlations ranged between -.14 and -.22. The highest (-.22)
was between Economic Returns and BRS Initiation at age ten. None of
the BRS items were significantly correlated with the ota' Extrinsic

score.

In Stage I, of the fourteen correlations with the BkS Simmary score,
five were significant, all in the predicted direction. One was at age
ten and four at age fourteen. Only for Economic Return=s were the cor-

relations significant at both age levels.

In summary, the total hypothesis must be rejected. However, there
is good evidence that the hypothesis was upheld for the value of Eco-
nomic Returns, especially at age ten.

Hypothesis 68: There will be negative relationships between
the status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration and the Criterion
measures.

Achievement Measures

Of the eighteen correlations examined, fifteen were significant,
all in the predicted direction. Of these, six were at age ten and

nine at age fourteen. The only correlations not significant were:
(a) Occupational Aspiration with Mathematics and Reading Achievement;
and (b) Occupational Expectation with Mathematics Achievement, all at
age ten.

The correlations ranged between -.15 and -.66. The highest (-.66)
was between Educational Aspiration and GPA at age fourteen, followed
by that between Occupational Expectation and GPA (-.61) also at age

fourteen.

In Stage I, all correlations were significant at both age levels.

In conclusion, there was perfect support for the hypothesis at age
fourteen and very good support at age ten. The higher correlations
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were almost always at age fourteen.

Behavioral Rating,. Scale

Of the fifty-four correlations examined, twenty-nine were signifi-
cant, all in the predicted direction. Of these, eight were at age ten

and twenty-one at age fourteen.

There were fourteen correlations (seven pairs) significant at both

age levels. These were Educational Aspiration with all BRS items
except BRS Self-Assertion aLd Anxiety. Significant at age ten only was

the relationship between Occupational Expectation and BRS Salf-Asser-

tion. Significant at age fourteen only were all correlations of Occu-
pational Aspiration and Expectation with all BRS items except Self-
Assertion and Anxiety.

The correlations ranged between -.15 and -.44. The highest (.1:4)

was between Educational Aspiration and BRS Solver, followed by that
between Occupational Expectation and BRS Initiation (-.43), both at

age fourteen.

In Stage I, all correlations with the BRS Summary score were sig-
nificant in the predicted direction.

In conclusion, with the exception of Self-Assertion and Anxiety, the
hypothesis was completely verified at age fourteen, but was verified
only for Educational Aspiration at age ten.

Hypothesis 69: There will be negative relationships between
the Occupational Interest Discrepancy score
and the Criterion measures.

Achievement Measures

Of the twelve correlations examined, only one was significant in
the predicted direction, that between Mathematics Achievement and the
Father's Job/Child's Aspiration Discrepancy score at age ten (-.20).
In Stage I, only two of the twelve correlations were significant, both
at age fourteen. Thus the hypothesis should be rejected at both age

levels.

Behavioral Rating Scale

Of the thirty-six correlations examined, five were significant in
the predicted direction, all at age ten. They were between the Father's

Job/Child's Aspiration Discrepancy score and BRS Task Achievement,
Authority, Interpersonal Relations, Initiation, and Aggression. The

correlations ranged between -.14 and -.18. The highest (-.18) was
between the abovementioned discrepancy score and BRS Authority.
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In Stage I, only one correlation with the BRS Summary score was

significant and that was, again, for the Father's Job/Subject's Aspira-

tion Discrepancy at age ten. Thus, it may be concluded that the hypo-

thesis must be rejected except for the relationship between Father's

Job/Subject's Aspiration and the BRS at age ten.

Hypothesis 70: There will be a positive relationship between
the SAI Good Coping measures and the Criterion

measures.

Achievement Measures

Of the thirty-six correlations examined, fifteen were significant,

all at age ten. In fact, all ten-year-old correlations with the
Achievement measures were significant except for that of SAI Aggression.

The correlations ranged between .13 and .30. The highest (.30) was

between SAI Task Achievement and Reading Achievement. Comparisons with

Stage I data could not be made due to the difference in the SAI instru-

ment.

In summary, the hypothesis was verified (with the exception of SAI

Aggression) at age ten, but must be totally rejected at age fourteen.

Behavioral Rating Scale

Of the one hundred and eight correlations examined, twenty-three

were significant. Of these, twenty-two were at age ten and one at-age

fourteen. Significant at age fourteen was the relationship between

SAI Anxiety and BRS Implementation. The following were significant at

age ten: (a) SAI Task Achievement with BRS Task Achievement, Authority,
Interpersonal Relations, Implementation, Initiation and Aggression;
(b) SAI Authority with BRS Implementation and Aggression; (c) SAI
Interpersonal Relations with all BRS items except Self-Assertion; and

(d) the SAI Total score with all BRS items except Self-Assertion.

The correlations ranged between .14 and .25. The highest (.25) was

between SAI Interpersonal Relations and BRS Implementation (at age

ten).

Based upon these findings, the hypothesis must be totally rejected

at age fourteen and should be rejected at both age levels for Ski

Authority, Aggression and Anxiety. The hypothesis was accepted at age

ten only for SAI Task Achievement, interpersonal Relations, and for

the Total Score (with the exception of BRS Self-Assertion in each

case).

Hypothesis 71: There will be a positive relationship between
the Views of Life Active Response measures and

the Criterion measures.

-962-



Achievement Measures

Of the sixty correlations examined, eleven were significant, all in

the predicted direction. These were: (a) Immediate versus Delayed

Action with Mathematics and Reading Achievement; (b) Independence/

Interdependence with all three Achievement measures; (c) Earned versus
Bestowed Status with Reading Achievement and GPA; (d) Positive versus

Negative Self-Concept with Mathematics Achievement; aid (e) Total Score

with all three Achievement measures.

The correlations ranged between .14 and .27. The highest (.21)

were: (a) Independence /Interdependence with GPA; and (b) Total Score

with Reading Achievement.

In summary, there was pcor support for the hypothesis and it should

be rejected.

Behavioral Rating Scale

Of the one nundred eighty correlations examined, twenty-four were
significant in the predicted direction. These were: (a) Locus of

Control with BRS Task Achievement, implementation, Initiation, Solver,
and Anxiety; (b) Immediate versus Delayed Action with Initiation; (c)
Independence versus Interdependence with BRS Authority, Interpersonal
Relations, Implementation, Solver, and Aggression; (d) Earned versus

Bestowed Status with Authority, Initiation and Solver; (e) Self-Solver/

Other Solver with BRS Authority, Interpersonal Relations, and Initia-
tion; (f) Emotional Control versus Emotional Expressivity and Accep-
tance with BRS Initiation; (g) Activity/Passivity Under Stress with
BRS Initiation; and (b) Total Score with BRS Task Achievement, Authori-
ty, Implementation, Initiation, and Solver.

The correlations ranged between .14 and .28. The highest (.28) was

between Independence/Interdependence and Solver. The Views of Life
scales which were correlated most frequently with the BRS items were

Locus of Control and Independence/Interdependence. The BRS item most
frequently correlated with the Views of Life item was Initiation.

Except for Independence/Interdependence, Solver, and the Views of

Life Total score, this hypothesis must be rejected.

Hypothesis 72: There will be a positive relationship betwee..
the Criterion measures and the Sentence Com-
pletion Coping Style variables in the different
areas of behavior: Stance.

Achievement Measures

Of the thirty correlations examined, six were significant, three at

age ten and three at age fourteen. All six of these correlations
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(three pairs) were significant at both age levels. They were between

Authority Stance and all three Achievement measures. The correlations

ranged between .17 and .28. The highest was between Authority, Stance

and GPA at age ten. Three of the six correlations with the Stance

Total score were significant, two at age ten and one at age fourteen.

At age ten it was between Total Score and both Reading Achievement and

GPA. At age fourteen it was with Mathematics Achievement.

In Stage I there were only three significant correlations in the

predicted direction, two for Anxiety Stance (with Reading Achievement

at both age groups) and one for Task Achievement (with GPA) at age ten.

Two correlations with Authority Stance were negative.

In summary, the Stage I negative correlations involving Authority

with the Achievement measures casts some doubt on the Stage III find-

ings concerning Authority. Therefore, the hypothesis should be rejec-

ted as a whole for both age groups.

Behavioral Rating Scale

Of the ninety correlations examined, only two were significant, both

at age fourteen. They were between Authority Stance and both Mathema-

tics and Reading Achievement (.15, .14).

In Stage I only one of the ten correlations with the BRS Summary

score was significant. Therefore the hypothesis was rejected at both

age levels.

Hypothesis 73: There will be a positive relationship between
the Criterion measures and the Sentence Comple-
tion Coping Style variables in the different

areas of behavior: Engagement.

Achievement Measures

Of the thirty correlations examined, five were significant, all at

age ten. These were: (a) Authority, Engagement with all three

Achievement measures; and (b) Interpersonal Relations Engagement with

Reading Achievement and CPA. The correlations ranged between .15 and

.19. The highest was between Authority Engagement and GPA. Only one

of the six correlations with the Engagement Total score was significant

and that was at age fourteen.

In Stage I only one correlation for Engagement was significant.
Thus, the hypothesis was rejected for both age groups.

Behavioral Rating Scale

Of the ninety correlations examined, six were significant, all at

age ten. They were between Interpersonal Relations Engagement and BRS
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Task Achievement, Authority, Interpersonal Relations, Implementation,

Initiation, and Solver. The correlations were all low, ranging between

.14 and .17. In Stage I, the only significant correlation with the

BRS Summary score was for Interpersonal Relations, but at age fourteen.
In summary, the hypothesis should be rejected for all areas except for

Interpersonal Relations where there is some evience in both studies
of a relationship existing between it and the ERS instrument.

Hypothesis 74: there will be a positive relationship between
the Criterion measures and the Sentence Com-
pletion Coping Style variables in the different

areas of behavior: Aid/Advice.

Achievement Measures

Of the thirty correlations examined, eight were significant, six at

age ten and two at age fourteen. There were two correlations (one

pair) significant at both age levels. These were between Authority

L. !/Advice and Mathematics Achievement. Significant at age ten only

were the following relationships: (a) Authority Aid/Advice with

Reading Achievement and GPA; (b) Anxiety Aid/Advice with Reading
Achievement; and (c) Interpersonal Relations Aid/Advice with Reading

Achievement and GPA. Significant at age fourteen only was the rela-
tionship between Mathematics Achievement and Aggression Aid/Advice.

The correlations ranged between .14 and .21. The highest was
between Authority Aid/Advice and GPA at age ten. Four of the six cor-
relations with the Aid/Advice Total score were significant, th...ee at

age ten and one at age fourteen. Aid/Advice was not measured in Stage

I. Based on these findings, there is evidence for some support in the
Authority area, but in general, the total hypothesis should be rejected.

Behavioral Rating Scale

Of the ninety correlations examined, six were significant, all at

age ten. These were between Interpersonal Relations Aid/Advice and
BRS Task Achievement, Authority, Interpersonal Relations, Implementa-
tion, Initiation, and Solver. The range of correlations was quite

small, between .14 and .17. The Aid/Advice Total score was signifi-
cantly correlated with the BRS measures two times out of a possible

eighteen, both at age ten. Aid/Advice was not measured in Stage I.

In summary, the hypothesis should be rejected with the exception of
the relationship between Interpersonal Relations Aid/Advice and the

BRS in the ten-year-old sample only.

Hypothesis 75: There will be a positive relationship between
the Criterion met 'fires and the Sentence Comple-

tion Coping Style riables in the different
areas of behavior: Coping Effectiveness.
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Achievement Measures

Of the thirty correlations examined, thirteen were significant,
seven at age ten and six at age fourteen. There were four correla-

tions (two pairs) which were significant at both age levels. These

were between Authority Coping and both Mathematics Achievement and GPA.

Significant at age ten only were the following relationships: (a)

Aggression Coping with GPA; (b) Authority Coping with Reading Achieve-
ment; (c) Anxiety Coping with Reading Achievement; and (d) Interperson-

al Relations Coping with both Reading Achievement and GPA. Significant

at age fourteen only were the following relationships: (a) Aggression

Coping with Mathematics Achievement; and (b) Task Achievement Coping

with all three Achievement measures. The correlations ranged between

.14 and .25. The highest (.25) was between Task Achievement Coping and

GPA at age fourteen. Five of the six correlations with the Coping
Effectiveness Total score were significant, three at age ten and two

at age fourteen.

In Stage I there was only one significant correlatiol for Coping
Effectiveness and that was at age ten in the Aggression area. Thus

any moderate support of the hypothesis in Stage III was made rather

meaningless by the lack of Stage I findings and the hypothesis must be

rejected.

Behavioral Rating Scale

Of the twenty correlations examined, eleven were significant, seven

at age ten and four at age fourteen. The following were significant

at age ten: (a) Aggression Coping with BRS Authority; and (b) Inter-
personal Relations Coping with BRS Task Achievement, Authority, Inter-
personal Relations, Implementation, Initiation, and Solver. Signifi-

cant at age fourteen only were the following relationships: (a)

Authority Coping with BRS Authority; and (b) Task Achievement Coping

with BRS Task Achievement, Authority, and Implementation. The correla-

tions had a very small range, between .14 and .20 with the highest
being between Interpersonal Relations Coping and BRS Implementation

and Initiation.

Of the eighteen correlations with the Total Coping Effectiveness
score, nine were significant, six at age ten and three at age fourteen.

Significant at both age levels was the relationship between the Total
Coping score and BRS Task Achievement, Authority, and Implementation.

In Stage I there was only one significant correlation with the BRS
Summary score and that was for Interpersonal Relations Coping at age

fourteen.

In conclusion, the hypothesis must be rejected except for the Inter-
personal Relations area especially at age ten. Stage III correlations

with the Coping Total score also indicate 3ome sort of relationship

that requires further study.
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Hypothesis 76: There will be a positive relationship between

the Sentence Completion Attitude measures and

the Criterion measures.

Of the one hundred twenty correlations examined, only one was sig-

nificant in the predicted direction and that was between Total Attitude

and BRS Initiation at age ten. There were thirteen correlations sig-

nificant in the direction opposite from that predicted.

In Stage I, only three correlations were significant, all with Task

Achievement Attitude. Thus, the hypothesis must be totally rejected

at both age levels for both types of Criterion measures.

Hypothesis 77: There will be a positive relationship between
the Sentence Completion Positive Affect vari-
ables and the Criterion measures.

Out of the one hundred twenty correlations examined, only seven were

significant in the predicted direction. Of these, five were at age ten

and two at age fourteen. There were two correlations (one pair) sig-

nificant at both age levels. These were between Task Achievement and

BRS Authority. Significant at age ten only were the following rela-

tionships: (a) Task Achievement Positive Affect with BRS Interpersonal

Relations and Initiation; and (b) Total Positive Affect with BRS Inter-

personal Relations and Initiation. Significant at age fourteen was

the relationship between Task Achievement Positive Affect and Mathe-

matics Achievement. The correlations ranged between .11 and .20. The

highest was between Task Achievement Positive Affect and BRS Initia-

t ion.

In Stage I there were eleven significant correlations out of thirty-

two. All of these were at age ten and dealt with relationships of the

Criterion measures with Authority Task Achievement, and Total Positive

Affect. Though Stage I data indicated fairly good support for the
hypothesis in the ter.- year -old sample, the sparsity of findings on
Stage III for any Criterion variable would lead to rejection of the

overall hypothesis.

Hypothesis 78a: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures:

Achievement measures.

Of the seventy-two correlations examined, nine were significant,

all in the predicted direction. Of these, four were at age ten and

five at age fourteen. Signifi Int at age ten only were the following

relationships: (a) Reading Achievement with Anxiety and Interpersonal

Relations Depressive Affect; and (b) GPA with Authority and Total Hos-

tile Affect. Significant at age fourteen only were the following rela-

tionships: (a) Mathematics Achievement with Anxiety and Total Depres-

sive Affect; and (b) GPA with Authority, Anxiety, and Total Depressive

Affect.
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The correlations ranged between -.14 and -.20. The highest was

between GPA and Total Depressive Affect at age fourteen.

In Stage I there was only one significant negative correlation which

was between Task Achievement Negative Affect and Reading Achievement

at age ten. Based upon these combined findings, the hypothesis should

be rejected.

Hypothesis 78b: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures:

BRS.

Of the two hundred sixteen correlations examined, fourteen were

significant in the predicted direction. Of these, eight were at age

ten and six at age fourteen. Significant at age ten only were the

following relationships: (a) BRS Task Achievement with Total Hostile

Affect; (b) BRS Authority with Aggression, Interpersonal Relations and

Total Hostile Affect; (c) BRS Interpersonal Relations with Interperson-

al Relations Hostile Affect; (d) BRS Initiation with Interpersonal

Relations and Total Hostile Affect; and (e) BRS Solver with Total Hos-

tile Affect. Significant at age fourteen only were the following rela-

tionships: (a) BRS Task Achievement with Total Depressive Affect; (b)

BRS Authority with Total Depressive Affect; (c) BRS Implementation with

Total Depressive Affect; (d) BRS Initiation with Anxiety and Total

Depressive Affect; and (e) BRS Aggression with Total Depressive Affect.

The correlations ranged between -.14 and -.19. The highest was between

Total Hostile Affect and BRS Authority at age ten.

In Stage I there were no significant correlations with the BRS Sum-

mary scores. Overall, the hypothesis should be rejected for both age

groups.

Hypothesis 79: There will be a positive relationship between
the Criterion measures and the Story Comple-

tion Coping Style dimensions: Stance.

Of the one hundred ninety-two correlations examined, only four were
significant in the predicted direction, all at age ten. The correla-

tions ranged between 14 and .23. The highest was between Anxiety

Stance (Story Six) and GPA. The Stance dimension was not measured in

Stage I Story Completion. Based on Stage III results, the hypothesis

must be rejected at both age levels.

Hypothesis 80: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions: Engagement.

Of the one hundred ninety-two correlations examined, only four were
significant in the predicted direction, all at age ten. These were:
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(a) Stcry Four Anxiety with GPA; and (b) Story Six Anxiety with all

three Achievement measures. The correlations ranged between .14 and

.19. There were no significant correlations with the Engagement Total

score.

In Stage I, out of fifty-six correlations, thirteen were significant,

all in the predicted direction. Of these, ten were at age ten and

and three at age fourteen. The strongest correlations were between

Academic Task Achievement and all of the Criterion measures, followed

by some Interpersonal Relations support at age ten. Only Anxiety at

age ten was supported in Stage III. In Stage I, four of the eight

correlations with the Total Engagement score were significant, two in

each age group.

The lack of Stage III findings tend to cancel the Stage I findings

in Academic Task Achievement, and to a lesser extent, Interpersonal

Relations. Therefore the hypothesis was rejected for both age groups

and for all Criterion measures.

Hypothesis 81: There will be a positive relationship between
the Criterion measures and the Story Comple-

tion Coping Style dimensions: Initiation.

Of the one hundred ninety-two correlations examined, nine were sig-

nificant in the predicted direction. Of these, eight were at age ten

and one at age fourteen. Significant at age ten were the following

relationships: (a) Story Four Anxiety with Reading Achievement; and
(b) Story Six Anxiety with all Achievement measures and BRS Task
Achievement, Implementation, Solver and Anxiety. Significant at age

fourteen only was the relationship between Academic Task Achievement
and BRS Authority.

The correlations ranged between .14 and .20. The highest was

between Story Six Anxiety and Mathematics Achievement at age ten. Of

the twenty-four correlations with the Initiation Total score, only

two were significant, both at age ten with Achievement Criterion

measures.

In Stage I, out of sixty-four correlations, twelve were significant,
eight at age ten and four at age fourteen. Of these, ten were with

the Achievement Criterion measures and two with the BRS Summary score.

The only consistent Stage I correlations were those between Academic

and Nonacademic Task Achievement and the Achievement Crkerion measures

at age ten. There was no support for Task Achievement in Stage I, but

only for Anxiety at age ten.

Based upon these contradictory and sparse results, the hypothesis
should be rejected at both agP levels, though there was more support
at age ten than at age fourteen in both studies.
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Hypothesis 82: There will be a positive relationship between
the Criterion measures and the Story Completion

Coping Style dimensions: Aid/Advice.

Of the one hundred ninety-two correlations examined, only four were
significant, three at age ten and one at age fourteen. Significant at

age ten were the following relationships: (a) Story Six Anxiety with

Mathematics and Reading Achievement; and (b) Nonacademic Task Achieve-

ment with BRS Self-Assertion. Significant at age fourteen only was

the relationship between Academic Task Achievement and BRS Authority.
The correlations ranged between .15 and .20 with the highest being

between Story Six Anxiety and Mathematics Achievement. None of the

correlations with the Aid/Advice Total score were significant. The

Aid/Advice dimension was not tested in Stage I. The hypothesis was

rejected at both age levels.

Hypothesis 83: There will be a positive relationship between
the Criterion measures and the Story Comple-
tion Coping Style dimensions: Solver.

Of the one hundred and ninety-two correlations examined, again only

four were significant, three at age ten and one at age fourteen. Sig-

nificant at age ten only were the relationships between Story Six
Anxiety and all Achievement Criterion measures. Significant at age

fourteen only was the relationship between Academic Task Achievement

and BRS Authority. The correlations ranged between .15 and .20. Again

the highest was between Story Six Anxiety and Mathematics Achievement

at age ten. None of the correlations with the Solver Total score were

significant. This hypothesis was not tested in Stage I, and based

upon Stage III results, must be rejected at both age levels.

Hypothesis 84: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions: Implementation.

Of the one hundred ninety-two correlations examined, again only
four were significant in the predicted direction, three at age ten and

one at age fourteen. The following were significant at age ten: (a)

Story Six Anxiety with Mathematics and Reading Achievement: and (b)
Nonacademic Task Achievement with BRS Self-Assertion. Significant at

age fourteen only was the relationship between Academic Task Achieve-

ment and BRS Authority. The correlations ranged between .15 and .20

with the highest being between Story Six Anxiety and Mathematics
Achievement at age ten. None of the correlations with the Total Imple-

mentation score were significant.

In Stage I, out .f fifty-six correlations, eleven were significant,

all in the predicted direction. Of these, seven were in the ten-year-

old sample and four in the fourteen-year-old sample. All but one of

these correlations were with the Achievement Criterion measures. The
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most consistent were the correlations between Academic Task Achievement

and all Criterion measures at age ten. The remainder of the correla-

tions were randomly scattered among the different areas. Again, it

should be noted that in both studies there were more significant corre-

lations at age ten than at age fourteen.

The lack of Stage III findings and the contradictory findings

between the two studies led to the rejection of the hypothesis for

both age groups, but more strongly for the older children.

Hypothesis 85: There will be a positive relationship between
the Criterion measures and the Story Completion

Coping Style dimension: Outcome.

Of the one hundred ninety-two correlations examined. only four were

significant in the predicted direction, three at age ten and one at

age fourteen. Significant at age ter only were the following relation-

ships: (a) Story Six Anxiety with Reading Achievement; (b) Nonacademic

Task Achievement with Mathematics Achievement; and (c) Total Outcome

with Mathematics Achievement. Significant at age fourteen only was

the relationship between Aggression Outcome and BRS Solver. This hypo-

thesis was not tested in Stage I and must be rejected on the basis of

the Stage III results.

Hypothesis 86: There will be a positive relationship between
the Criterion measures and the Story Completion

Coping Style dimensions: Evaluation of Outcome.

Of the one hundred ninety-two correlations examined, fifteen were

significant, fourteen at age ten and one at age fourteen. The follow-

ing were significant at age ten only: (a) Story Six Anxiety with

Reading Achievement, BRS Task Achievement, Initiation and Solver; (b)

Interpersonal Relations with BRS Aggression; (c) Academic Task Achieve-

ment with BRS Authority; (d) Nonacademic Task Achievement with Reading

Achievement and BRS Interpersonal Relations; and (e) Total. Evaluation

of Outcome with Reading Achievement, BRS Authority, Interpersonal

Relations, Implementation, Initiation, and Solver. Significant at age

fourteen only was the relationship between Story Four Anxiety and

Mathematics Achievement. The correlations ranged between .12 and .20.

The highest (.20) was between Total Evaluation of Outcome and Reading

Achievement at age ten. This hypothesis was not tested in Stage I.

Based on the Stage III results, this hypothesis must be totally

rejected at age fourteen and received very marginal to poor support at

age ten, with the strongest support coming from Story Six Anxiety and

Total Evaluation of Outcome.

Hypothesis 87: There will be a positive relationship between
the Criterion measures and the Story Completions

Coping Style dimensions: Coping Effectiveness.
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Of the one hundred ninety-two correlations examined, seven were
significant in the predicted direction, all at age ten. These were:

(a) Story Six Anxiety with all Achievement Criterion measures and BRS
Academic Task Achievement; (b) Interpersonal Relations with BRS Initia-
tion; and (c) Total Coping Effectiveness with Mathematics and Reading

Achievement. The correlations ranged between .14 and .21. The highest

was between Story Six Anxiety and Mathematics Achievement. As with

all other Stage III Story Completion correlations with the Criterion
measures, there were a number of significant negative correlations,

all at age fourteen.

In Stage I, out of the seventy-two correlations examined, fourteen
were significant, all in the predicted direction. Of these, seven

were at age ten and seven at age fourteen. All but one of them were
with the Achievement Criterion measures, and five were between Total

Coping Effectiveness and the Achievement Criterion measures. There

was no trend for any of the Story Completion areas to be strongly

associated with the Criterion measures and the correlations were all

quite low. Considering the results of both studies together, the

hypothesis must be rejected.

Hypothesis 88: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions: Instrumentality.

Of the one hundred and ninety-two correlations examined, fourteen
were significant, all at age ten. These were: (a) Aggression with

Reading Achievement and GPA; (b) Authority with Reading Achievement;
(c) Story Four Anxiety with Mathematics Achievement; (d) Story Six
Anxiety with all three Achievement Criterion measures; (e) Interper-
sonal Relations with Reading Achievement and BRS Solver; (f) Nonaca-
demic Task Achievement with BRS Implementation; and (g) Total Instru-
mentality with all three Achievement Criterion measures and BRS Solver.
The correlations ranged between .14 and .25. The highest was between
Total Instrumentality and Reading Achievement.

In Stage I, out of seventy-two correlations examined for Persis-
tence, twenty-four were significant in the predicted direction. Of

these, twenty were at age ten and four at age fourteen. The most con-
sistent correlations with all Criterion measures were for the Mother
Authority Story and for Academic Task Achievement, for t4e ten-year-old
sample only. These data represented fairly good support for the hypo-

thesis at the ten-year-old level. However, the proportion of Stage III
correlations which were significant was not sufficient for verification
of the hypothesis even at age ten though all significant Stage III cor-
relations were in the ten-year-old sample. Obviously there was a
greater relationship at age ten but it still was not sufficient for

verification of the hypothesis.
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Hypothesis 89: There will be a positive relationship between

the Criterion measures and the Story Completion

Positive Affect dimensions.

Of the one hundred and ninety-two correlations examined, thirty-

three were significant in the predicted direction. All thirty-three

of these were in the ten-year-old simple. These were: (a) Authority

Positive Affect with all Criterion measures except BRS Self-Assertion;

(b) Story Four Anxiety with Reading Achievement and BRS Interpersonal

Relations; (c) Interpersonal Relations with BRS Interpersonal Relations,

(d) Academic Task Achievement with BRS Authority, Implementation, and

Solver; (e) Nonacademic Task Achievement with BRS Authority, Interper-

sonal Relations, Solver, and Anx.i.ety; and (f) Total Positive Affect

Hero with Reading Achievement, BRS Task Achievement, Authority, Inter-

personal Relations, Implementation, Initiation, Solver, Aggr?ssion,

and Anxiety.

The correlations ranged between .14 and .30. The highest (.30) was

between the Total Positive Affect score and BRS Anxiety at age ten.

Affect was scaled in a different manner in Stage I so that comparisons

cannot be made.

In summary, there was no support whatsoever for the hypothesis at

age fourteen. However, there was some fair support at age ten. In

fact, this hypothesis was better supported than any previous hypothesis

involving relationships between Story Completion scales and the Criter-

ion measures. The best and most consistent support was from the rela-

tionship between the Criterion measures and Positive Affect Authority,

Total Positive Affect, and to a lesser extent, Interpersonal Relations

and Nonacademic Task Achievement.

Hypothesis 90: There will be a negative relationship between
the Criterion measures and the Story Completion

Negative Affect dimensions.

Of the one hundred ninety-two correlations examined, only five were

significant in the predicted direction. Of these, all five were at

age ten. These were: (a) Aggression with Reading Achievement; (b)
Authority with Mathematics Achievement; (c) Nonacademic Task Achieve-

ment with Mathematics and Reading Achievement; and (d) Total Negative

Affect Hero with Mathematics Achievement. The correlations ranged

between -.17 and -.26. The highest was between Nonacademic Task

Achievement and Mathematics Achievement. Negative Affect was not

measured in the same manner in Stage I, so comparisons could not be

made. Based on Stage III findings the hypothesis must be rejected at

both age levels.

Hypothesis 109: There will be a positive relationship between
the Parent/Child Interaction items of the Sen-
tence Completion ana the Aptitude and Achieve-

ment measures.

-973-



Of the thirty-two correlations examined, nine were significant in

the predicted direction. Of these, .even were at age ten and two at

age fourteen. There were two correlations (one pair) which were sig-

nificant at both age levels. Thesewere between Self-Concept and CPA.
Significant at age ten only were the following relationships: (a)

Self-Concept with the Raven and GPA; (b) Mother Interaction with the
Raven; and (c) Father Interaction with the Raven, Reading Achievement,

and GPA. Significant at age fourteen only was the relationship between

Mother Interaction and GPA. The correlations ranged between .14 and

.22. The highest was between Self-Concept and the Raven at age ten.

In Stage I, only one of the thirty-two correlations was significant
and that was at age ten between Mother Interaction and Reading Achieve-

ment.

In summary, considering the results of both studies together, there
was very minimal support of the hypothesis at age ten; and the hypotne-
sis must be totally rejected at age fourteen.

Hypothesis 110: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Authority score

of the BRS.

Of the eight correlations examined, three were significant, all at
age fourteen. These were between BRS Authority and Self-Concept,
Mother Interaction, and Father Interaction. The correlations ranged
between .17 and .22 with the highest being for the relationship with

Self-Concept.

In Stage I, none of the correlitions were significant.

Based on the results of both studies combined, the hypothesis must
be totally rejected at age ten and there was rather weak support at
age fourteen, found only in Stage III results.

Hypothesis 111: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Coping Style dimen-
sion scores from the BRS.

Of the twenty-four correlations examined, only one was significant
and that was between Self-Concept and Initiation at age fourteen (.17).
This hypothesis was not tested in Stage I and, based upon Stage III
findings, must be rejected for both age groups.
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HYPOT11EI1S I: 11ore will be positive tlati.nothips among Aptitude

aid the Athi(vement irittrion tdd6UVAI.

1 7 3 4

A11'00F
)0 1.

MAIN PEA011.G

10 :4 10 14

1 APTITUDE .36 23 41 29

2 MATH .36 .23 58 .14

3 READING 41 29 53 .34

GRADE
4 POINT AVERAGE .33 .27 .65 .41 .57 .52

10 14

33 .2/

.65 41

.5257 I

INSTRI,ONTS: Aptitude end Achievement

VARtAluS: Aptitude and Achievement

HYPOTHESIS 2: There will be positive relationships among the achievement
and the Peer RRS criterion measures.

5 6 7 8 9

BPS 2 US 3 MRS 4

A - TA AUTHORITY IPR

BPS 5
IMPLEMENT. SELF -ASTER

10 11

ENSTRVMENTS:

VARIABLES:

12

Math-Reading-Grade
Point Aveeage Peer MRS
tchievement, BPS

13

P.7S 7 FS 8 RRS 9 RIIS 10

'NI:CATION SOLVER ACCPESSIOR. ANN ETY

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

2 MATH .39 .23 .39 17 .35 .39 26
I

.33 1 .19

3 READING .46 .28 .47 .26 .39 .16 .47 .37 .43 .32

1

51 .41

GRADE
4 POINT AVERAGE .57 .66 .59 63 .51 .48 .60 .22. - 17 .57 .66 .58 .55 .43 .38

HYPOTHESIS 3: There will be positive relationships among the Intrinsic Occupational Values. INSTRUMENTS: Occupational V41:1411

VARIABLES: intrinsic Valuaa

14 15 15

OCC. VAL. OCC. VAL. OCC, VAL.

ALTRUISM ESTHETICS INDEP.

10 14 10 1. 10 14

14 ALTRUISM -.23

15 ESTHETICS - 23

16 INDEPENDENCE

17 MANAGEMENT - 19 .16

SELF-

19 SATISFACTION .14 -.21 -.14

ENTELLECTTAL
20 STIMULATION

21 CREATIVITY -.15

27 VARIETY -.19

TOTAL
29 INTRINSIC .34 .29 .35

17

OCC. VAL.
MANAC1TMENT

10 14

19

OCC. VAL.
SELF-SATIS

10 14

.14

20 21 27

OCC. VAL. OCC. VAL. OCC. VAL.

INTI'..STIM CREATIVITY VARIETY

10

-.21 -.14

4.2L

-.17 -.23 - 31

.3R

.22

.17 .20 .35

14 10 14 10 14

-.19

-.15

-.26 -.27 -.27 -.14

-.14

.39 .54 .22 .24

.54

.24

.52 .36 .44 .31 .40

irmaltesis 4: There will be positive relationship* among the

Extrinsic Occupational Values.

18 22

MC. VAC. Oil% VAT.

SUCCESS SC.TRICV
10 1. 10 1.

18 SUCCESS

22 SECURITY

23 PRESTIGE .33

rcosomIc
:4 RETURNS

-.23

.39 -.33

,16

:5 SCNROINO/ACS ..22

20 ASSOVIAMS :,18 -.32
1,01 I OU

:s VA rNI R

101,M

23 24 75

OCC. VAL. OCC. V1I. OCC. "Al.%

NFSTI.-E ECON.EFT. S111S1rN'.

li 1. 11 1. 10 1.

-.Z3

L. .7

-.25 -.17 -.23

.22 .27 -.22

,:7 -.21

!...12 z,21 !...15

1-

4% '.:1 .11 -.It
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HYPOWESIS 5 Dure will be negative rtIationsh1pm among the Intrinsic
Oko,pnlionol

and Extrinsic Occupations) Values.

VANIANLt5^ Intririmft, Ertrinmic

Variables

14

OCC. VAL
aLTICISM
10 14

18 SUCCESS

22 SECUI177

23 PRESTIGE -.23 -.22

ECONOMIC
24 RETURNS -.43 .25

25 SURROUNDINGS

26 ASSOCIATES .22 .25

FOLLOW
28 FATHER .14

TOTAL
30 EXTRINSIC -.34 M.29

15

00-.. VAL.

ESTHRTICS
10 14

16

,(CC. VAL.
INSET.

10 14

-.19 -.21 -.28

17

OCC. VAL.

NANACIML'a
10 14

19

Orc VAT.
SELF.SATIS
10 14

20

(ICC. VAL.

I:JTM1 %JIM

10 14

21 27 29

VA!. Ixr, VALt MAL_
CELATIVITY VANUA"( MIR !.SIC

10 14 10 14 10 14

-.31 -.20

.15

-.17

-.29

-.14

-.29

-.26 -.18 -.20

- 17

-.20 -.20

16 8 -.15

-.24 -.27

-.17 -.29

-.23 .14 20

2 -.36 -.44
-.3 -.34 r -.25

HYPOTHESIS 6: There will be positive relationships among
the status level measures of

the Occupational Aspiration, Occupational
Expectation, and Educational

Aspiration measures.

OCCUPATIONAL

31 ASPIRATION
OCCIPATIONAL

32 EXPECTATION
EDUCATIONAL

36 ASPIRATION

31* 32* 36*

OCC. INT. OCC. INT. OCC. INT.

OCC. ASP. OCC. /XP, ED. ASP,

10 14 10 14 10 14

INSTRUMENTS: Occupational Interests

VARIABLES: Occupational Aspiration
Occupational Expectation 6

Educational Aspiration

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, if

positive are actually negative correlations and, if

negative, are actually positive correlations. That

is, the lower the number the higher the aspiration,

or expectation level and vice versa.

HYPOTHESIS 7: There will be a positive relationship between the two

Occupational Interests discrepancy measures.

INSTRUMENTS: Occupational Interest

VARIABLES: Occupational Interests
Discrepancy Measures

34 35

OCC. A.T. OCC.

EXP./ASP. OCC. /ASP.

10 14 10 14

EXPECTATION

34 ASPIRATION .28 .40

OCCUPATION
35 ASPIRATION .28 .40

HYPOTHESIS 8: There will be positive relationship among the SAI
INSTRUMENTS! Social Attitudes Inventory

VARIABLES: SAI Good .roping Measures
good coping measures across the five behavior areas.

SAI
TASK

37 ACHIEVEMENT

3i AUTHORITY

39 AGGRESSION
INTERPERSONAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SCORE

37 38 39 40 41

SAI SAI SAI SAL SAI

TASK AN. AMIORITY AGGRESSION IPR ANXIETY

10 14 10 14 10 14 10 14 10 14

25 .21

.aa .75

.14 .24
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LOCUS OF

43 CONTROL
M.ADdM1C

44 LOCUS OF GCCT.
ACTION -

45 INACTION
IMMEDIATE -

46 DELAYED
RATE OF

47 At ION
INTRINSIC -

48 EXTRINSIC
TASK ACH.

49 IPR
COMPETITION

50 CO-OPERATION
INDEPENDENT

51 INTER DEPENDFNT
EARED STATUS -

52 BESTOWED STATUS
CONFRONT -

53 AVOID
SELF-INITI.

54 OTHER INITI.
SELF SOLVER

55 OTHER SOLVER
SELF-JOINT

56 IMPLEMaTATION
INSTRUMENT -

58 FANTASY
CONT./EXPRESS-

59 IVITY 6 ACCEPT.
ACT./PASS.

60 UNDER STRESS

POS./NEG.
61 SELF-CONCEPT

VIEW OF
62 LIFE

TOTAL
61 SCORE

Pori w111 r. I 0

.1W air. In Ott...

.41 44

UM JAI
14 14

th.lTr 1

litre' VIA_1/1 'I', 0.1 III," .1 1,,t 1 1 I - IA( 1 1 I

1 oo Ir. 11., VI 11 I, "A, 1.1v4 '

t rely otlo r.yndrn ..t plus II., I' Lai t.core

41 41 48 44

201 /A1 1-i/AI vi,

14 14_ 1-;: 14

18

-.15

14

.14

.17

.18 - 15 .14

.15 -.17.

.22

.15

15

-.17

.15

VA)

.15

-.17

.21

:1

ITAI

14

.15

.23 .26 31 36 .21 .37 .34 15 .29 18

0.".181/4P.11. VI4v8 of Lift.

VAP1A811.% V1.wit of 7.110

51

VI I VI 1 _VI, ..VAI VA! v71- T/AL VA1 VAi

63.
VA1

14 14 14 14 14 )4 14 14 14

.23

26

.14 .17 31

.36

.22 .15
.21

.37

.15 .34

15

- 17 21 .29

.1
.17 19

14 -.17 .25

.16 20 .40

16
.76

.14 .26

.14 .31

14
.28

.31

-.17

.2.CL

.14

.19 25 .40 .26 26 .31 .28 .31 .14

HYPOTHESIS 10: Ttssre will be positive relationships among the measures of the

same Sentence Completion coping style variables across different

behavior areas.

STANCE
100 AGGRESSION

93 AUTHORITY

100

NTA:.CE

AGGRESSION
10 14

92 ANXIETY
INTERPERSONAL

74 RELATIONS .14
TASK

65 ACHIEVEMENT
TOTAL

109 STANCE

83

STANCE

AUTHORITY
10 14

27 26

.65.65

92 74 65

STANCE STANCE STANCE

ANXIETY TPR TASK ACH.

10 14 10 14 10 14

.14

.21 .16

17

27 .25

.14

.17

.14

,.5I 61 .44

INSTRUMENTS: Sentence Completion

VARIABLES: Stance across different
behavior areas

HYPOTHESIS It: There will be positive relationships arng the reasute4 of the sore

Sentence Gampletin coning style variables acr* difternt behavior areas.

101

I1C/8 NI

A1 111 'N1-11.

0, 75

Nr
Avs.11 lik"

10 14 In i.

P. 5)

1.'1

ENCAC":-Nr

Amur,,low
1.

4,n NI

ACIL
I .1.1 14

ENGAGEMENT
101 AGGRESSION .1'. 14

84 Atninutri .14 .21 In 21 .17

91 ANXIETY .14 17

IN1FRPEKSONAL
75 MATINS 14

01.4

1.0 M 111E Vt NNW r

Ill iN,At 1,4141 17 10 ''.' 1 .01
.1
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AILWMICL
Al' 1,01 !TY

1,, _Jet 1112

AID/1'00 F. Alb,: will r AID/AV1(1,

AWIPAY !eit If 1( AIM.

Ill' 151 1 !. 1'.:
VAN lAlti

al. me Omplition
Aid/A1/111 atross
dllfirent Nhavior areas

10 14 10 14 II 14 10 14 10 14

AID/ADVICE
TII&67 AGGRESSION .18

76 AUTHORITY .20 .17 .26 16 1 19

85 ANXIETY .16_ .20 .17

INTEt.PERSONAL

94 RELATIONS 26

TASK

102 ACHIEVEMENT .16 _12_
TOTAL

Ill AID/ADVICE .61 ,.70_ .56 .50 .54 .55 33 .33

HYPOTHESIS 13 T'ere will be positive relationships among the measures of the same Sentence

C:mpletIon coping style variables 'cross different behavior areas.

COPING EFF,

101

COP EFF.

AGCREiSIO.
10 14

103 AGGRESSION

86 AUTHORITY

95 ANXIETY
INTERPERSONAL

77 RELATIONS .19 .21

TASK
68 ACHIEVEMENT .21 .24

TOTAL

112 COPING EFF. .42 .50

86

COP. EFF.
AUTfORITY
10 14

95 77

COP. EFF. COP. EFF.

ANXIETY IPR

10 14 10 14

68
COP. EFF.
TASK ACH.
10 14

.23 .20

.30 .29 18

.62 .66 .61 I ,_58 .64

INSTWENTS Sentence Completion

VARIABLES: Coping Effectiveness across

different behavior 66666

HYPOTHESIS 14: Ttere will be a positive relationship among the Coping Style
Dimension Total Scores and Coping Effectiveness Total Score.

TOTAL

109 STANCE
TOTAL

110 DIGAGEMENT
TOTAL

111 AID /ADVICE

TOTAL

112 COPING EFF.

110 III 112

TOTAL TOTAL TOTAL

ENGAGEMENT Al6TATIVICE COP EFT
10 14 10 14 10 14

INSTRUMENTS: Sentence Completion

VARIABLES: Cop:ng Style Dimension
Total Scores and Coping
Effectiveness

HYPOTHESIS 15: Ttere will be positive relationships among the Sentence Completion
attitude -easures and Attitude Total Score a,ross behavior areas.

A: 91 73 6:

ATTI7ME ATTITITE ArrITITE ArErvrE
-aI111 ANA FTY 1Th TAF< ACH.

14 14 10 14 10 14 10 14

ATTITUDE
82 AUTHORITY .20

91 ANXIETY
INTER7ERSONAL

73 ATLATIONS i 72

TISK
64 Aill'FVEHENT

TOTAL
108 Arrum 77 .74 .71,
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affect lithe /arm., the diff,rcnt
henavior arena and with the

Total All. ct acores.

HOST. AFFECT
104 AG4RESSI47.

87 AUTWORITY .24 .23

96 ANXIETY
INTERPERUNAL

78 RELATIONS .32 .14

TASK
69 ACHIEVEME,T

TOOL HOSTILE
113 AFFECT 770-116;

A7

00.f.AFr.

Ari.1.1
10

96
nu.-r ,A1 I .

INA 111Y

10 14

78 69
Hirjt

TVE M31N.
10 14

a
14

WAI.MF.
ITN

10 1 4

.23 .32 .14

24

.19 .18

.1 .21

.24 18 I
.21

.58 .60 .45 I .45 .66 . .36 .25

IN'.7110M1114';:

VANIARUX:

c,011lito t np),q1,41

0.4ttle Att..t dissnelon

*cruse tht different be-

havfr

HYPOTHESIS 17: Theft will be s positive relationship snare
the nessures of the rime /INSTRUMENTS: Sentence Completion

Sentence Completion affect dimension across
the different behavior areas. VARIABLES: Depressive Affect

105 R8 97

DEPPE.AFF. DEPRE.AFF. DEPRE.AFF.

AGGRESSION ALTHORITY ANXIETY

10 14 10 14 10 14

DEPRESS. ATV.

105 AGGRESSIM .24 .18

88 AUTH^RITY .24 .23

9i ANXIETY .18 .23

INTERPERSONAL
79 RELATIONS .31 .24 .16

TASK
70 ACHIEVEMENT AL .15

TOTAL

114 DEPRESSIVE .34 .44 .75 .66 .70 I. .53

79

DEPRE.AFF.
IPA

10 14

70

DEPRE.AFF.
TASK Apt.

10 14

HYPOTHESIS 18: There will be r positive relationship
among the measures of the ewe ERSTRUPEMTS: Sentence Completion

Sentence Completion affect dimension scrcss the different behavior areas. VARIABLES: Neutral Affect

106 89 98 80 71

NEVI. AFT. NFt7. AFF. NEUT. AFT.
ANXIETY

111.:T. AFF. NEUT. AFT.

AGGRESSION AUTHORITY IPA TASK ACH.

10 14 10 14 10 14 10 14 10 14

NEITRAL AFFECT

106 AGGRESSIG .24 .25 .31 .15

89 ALTHORITY ,24 20 9 25

98 ANXIETY -15 .25 .14 .28 1.110 .24

INTERPERSONAL
80 RELATIONS .31 .15 .

.24

TASK
71 ACHIEVEMENT

.24

TOTAL
115 NEUTRAL AFF. .53 .64

.69 .52 .49 I .42

HYPOTHESIS 19: There will be a positive relationship among
the measures of the same msrmumms: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIASLES: Positive Affect

POSITIVE AFF.

107 ACCRESSICV

90 Aromm

99 ANXIETY
1NYFRFEAFONAL

$1 INIATIONS

TVIR
72 A.I.IEVFYZNT

rorAt

Ilo res. Arrrcr

107 90 49 $1 72

P06. ATT. P.K. AFT. P06. Arr. TOS. AFT. pos. AFF.

ACAUSSICN A. 01 IR( .N ANXILIY ITN 715K 60:

10 14 10 I- 10 1. 10 1.. 10 14-

_ _
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PlI ler I

Ylvei fAVIA TAM Id 1!?41 Ir.T r111011 AT)MS a 111

HYPIT11lh1S 20 Th.,. will hi n pulitivi r. I Itiormhip be 1w. n I. Total Allitud. mtnnurt

4,4 , I41 pukiiiyt Afhtt rnia4urf There will ht ntenIlve reInti..nmhipn

hetuovn tl. 1.tn1 Attitude minuur, and the Total Hostile and thpressive

Affect minsures.

117 114 116

111, Al JTAI, liffAL

tU)S I Ili bEl4O 'SIVE 145%1f iVE

10 14 10 14 10 14

TOTAL

108 ATTITUDE -.161 - .15 I -.16

1%;,11i MINI'.
VAR lAitl I S

..,ntente
t,ael Attitude end

Alf,ct measures

HYPOTHESIS 21: Ther. will be positiie
relationships between the total Positive

Affect Measure and the Total
Attitude measure and the Coping

Scot,. Tnt.11e.
ThErc will he negative relation.' ;s between the

total amount of Hostile and Depressive Affect 'pressed and the

Coping Style and Effectiveness Total Scores.

116 113 114 108

TO7AL TOTAL TOTAL TOTAL

POSITIVE HOSTILE DEPRESSIVE ATTITUDE

14 10 14 10 14
10 14 10

TOTAL

109 STANCE
-.21

TOTAL

110 ENCACEKENT -.16 -.19 -.34

TOTAL

111 AID/ADVICE -.17 -.20 - 37

TOTAL

112 COPING EFF. -.56

-.30 -.40

-.39 -.22

-.40 -.2S

-.62 -.43

-.35 .14

-.22 .18

-.26 .16

-.36 .17

.20

.24

.19

.24

INS1RDREBTS: Sntence Completion

VARIABLES: Total Scores

HYPOTHESIS 22: There will be a positive
relationship among the measures of the same

Story Completion coping style
dimensions Awl Coping Effectiveness scores

acress the different
behavior areas and with the Total scores for

Coping Style and Coping Effectiveness.

149

177

163

191

135

121

205

21*

STORY 3

AGGRESSION
STORY 5
AUTHORITY
STORY 4

ANXIETY
STORY 6

ANXIETY
STORY 2

11%

STORY
ACAD.TASK ACH.
STORY 7
RA - TASK ACH.

TOTAL
STANCE

10
Story 3

AGGRESSIC:
10 14

.35

.22

.53 .35

177

Story S

AUTHORITY
10 14

.36

.16

.47

INSTRUMENTS: Story Completion

VARIABLES: Stan:-

163 191 135 121 205

Story 4 Story 6_ Story 2 Story 1_ Story 7

ANXIETY ANXIETY IPR A - TA RA - TA

10 14 10 14 10 14 10 14 10 14

.16 .21 .15

5

.26

.59

HYPOTHESIS 23: There will be a positive
relationship among tie measures of the same

Story Cerpletion coping
style dimensions and Coping Effectiveness

scores across the different behavior areas an1 with the Total scores

for Coping Style and Coping Effectivene s.

STORY 3

150 M'CRESSION .21

STORY S

178 MINORITY 21

STORY 4

164 ANXIETY .18

STORY 6

192 ANXIETY
STORY 2

136 IPR
STORY 1

122 ACAD.TASK Acts.
as

sloaY 7
10* hN - TA'iI Aril. .1a

TOrAt
::o I %CACI MI %1

INSTRUMENTS: Story Completion

VARIABLES: Engagement

ISO 178 164 192 136 127 216

Story3 Ron 5 Start 4 Store b Story 2 Story 1 Story 7.

AGMESSION: AUTHORITY ANXIETY ANXIETY IPR A - TA '5% TA

10 1- 10 14 10 14 10 14 10 14 10 14 1) 14

-980-
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Yty.tAl AVIA TA1111; t I I' AN( I (1.111'1.1 A flOt:. - V 111

ItY1'07119'.1.S 24II. re 011 he a ?"Il' lye r la( tot vhf p amen, tin meunorem of t he ;taw.
ry ,,opt. I f (.00 Int yI, di m111101.1 and I "ploy If f t.t tvt re as acort

INSTROWNIS:
VANIAHLtl:

r.vplet1(m

Int tIntIon
fur heal tni, Si yle and Corbin% Frivol Iveness.

151 179 165 193 117 173 707

,.: 0/2 7 St,ry 5 Story

1 I (IN All I WI lIr Al.X1FTY

4 Story 6 Story 2 Story 1 _Zit_ory_l_

TA t.A - TAAG( k I.:.

11.

ANX1FTY !Pk A -

14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
151 AGLRESSION .41 .25

STORY 5

179 AUTHORITY .41 .20
STORY 4

165 ArrIETY .25 .16

STORY 6
193

STOnt
137 IPR .16

STORY 1
123 ACAD.TASK ACH. .20

STORY 7
207 NA - TASK ACH.

TOTAL
221 INITIATION .44 .27 .55 .27 .25 .29 .58 63 34 .28 .56 1 49 .44 .35

HYPOTHESIS 25: There viii be a positive relationship among the manures of the same INSTRUMENTS: Story Completion

Story Completion coping style dimensions and Coping Effectiveness score VARIABLES: Aid/Advice
across the different behavior areas and with the Total scores for

Coping Style and Coping Effectiveness.

STORY 3
152 AGGRESSION

STORY S
180 AUTHORITY

STORY 4
166 ANXIETY

STORY 6

194 ANXIETY
STORY 2

138 IPR
STORY 1

124 ACAD.TASK ACH.
STORY 7

208 NA - TASK ACH.

TOTAL
222 AID /ADVICE

152 180 166 194 138

Stor 3 Story 5 Story 4 Story 6 Srory 2

AGGRESSION ACTHCRITY ANXIETY ANXIETY IPR

10 14 10 14 10 14 10 14

-.14

li

.46 .33

10 14

124 208

Story 1 Story 7
A - TA NA -TA
10 14 16----1 r

HYPOTHESIS 25: There will be a positive relationship among the measures of the same
Story Completion coping style dimensions and Coping rffectivenese
scores across the different behavior areas and with the Total scores
for Coping Style and Coping Effectiveness.

STORY 3
153 AGGRESSION

STORY 5
181 JTHORITY

STORY 4
167 ANXIETY

STORY 6
195 ANXIETY

STORY 2
139 IPR

STORY 1

125 AOAP.TASK ACH.
STORY 7

209 NA - TASK ACH.
TOTAL

223 SOL1ER

153 181 167 195 139 125

Stm. 3 SCOTv Story 4 Story 6 Story 2 Stare 1
AU:RI:Ss:TN AiTHOSITY ANXIETY ANXIETY IPR A - TA

10 14 10 14

20

10 14 10 14 10 13

INSTRJMENTS: Story Completion

VARIABLES: Solver

209

St,,ry 7

Ks -TA
10 14 10 14

-.15

-981-



f I( OUR 3
to 0 11(R' f (01,1,11AF 1,,V, '.1A( I 11)

verami.J,: 27 P..), will to a pt.ItIve relAti.n6hIp n.'41, tht noA..nr. A .1 the ham,

%tory r.eilli/16A t6n1ng ttyl. dlmnAl.m. And 1.1,1h... Lff.ttivInett

*tort, ieroA d1ifcrt.1 le hAvl.f art as And with LW Total 'curve

in:. Loping Style and 6441-0.1 Elf.ttivenees

INSI I', "l'.
VARIM

154 142 144 146 144 126 714
_2torf 7..

NA - TA
St,na,, t.te!ry_i.

770011117

.tort' 6

A.,xliri-

%Jou
14V

7 ..,,ELL
rA

A66141S1411

....1.tnjuL2L

AuYIrTY A -

STORY 3

14 14-- 1., 14 10 14 14 14 14 14 14 14 14 14

154 AGGRESSION 11 .14 .18 .15

STORY S
182 AUTHORITY .22 - .15 .70 - 14

STORY 4

168 ANXIETY .14 -.15

STORY 6

196 ANXIETY .18 -.18
STORY 2

140 IPR -.18

STORY 1

126 ACAD.TASK ACH. .20
STORY 7

210 NA - TASK ACH. .15 -.14

TOTAL

224 IMPLEMENTATION .39 .39 .49 .26 .24 .40 .54 .58 13 .56 .52 .42 .35

e"mplttinn
lmploncntation

HYPOTHESIS 28: There will be a positive relationship among the measures of the same

Story Completion coping style dimensions and Coping Effectiveness

scores across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

155

183

169

197

141

127

211

225

STORY 3
AGCRESSION
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPR
STORY 1
ACAD.TASA ACR.
STORY 7
NA - TASK ACH.
TOTAL
OUTCOME

155 183 169 197 141

Storyl Stnry_l Story 4 Story L Story 2

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR

10 14 10 14 10 14 10 14 10 14

.17 _14 .14

.17 .14 21

-.14

.14 .21

.18 .14 .14 .15

.15

.40 .1 . 5 .47 .56 .58 .37 .36 .41 .52

INSTRNENTS : Story Completion
VARIABLES: Outcome

127 211

Story 1 ELmt_l__

A - TA NA - TA
10 14 10 14

.14

.15

.52 .55 .41 .4

HYPOTHESIS 29: There will be a positive relationship among the nes res of the same

Story Completion coping style dimensions and Copin Effectiveness scores

across the different behavior sssss and with the Total scores for Coping

Style and Coping Effectiveness.

INSTRV'!ENTS: Story Completion

VARIABLES: Evaluation of Outcome

156 184 170 198 142 128 212

Story 3 Story 5_ Story 4 Story Story 2 Story 1 Story 7

AGGRESSION MINORITY ANXIETY ANXIETY IPR A - TA NA- TA

STORY 3

10 14 10 14 10 14 10

156 AGGRESSION .24

STORY 5

184 AUTHORITY .15 .21

TORY 4
170 ANXIETY .15 .21

STORY 6
198 ANXIETY oy

STORY 2
142 IPR .14 .15 .17 .17

STORY 1

18 ACAD.TASK ACH. .20

STORY 7
21? NA TASK ACH. .19 :3

EVAL.

226 OF OVTCONE .55 .44 .50 .58 .45 .53 .51

14 10 14 10 14 10 14
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St n% I al' I pit, 111.11,t1. .01
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l'oftO

%tot

3

III. .11

and t
r '.I, no 'or illoitoo aolvi 1411,

..piny Efft-Lt IV. fol

ry S st.114 ,rj 1.
1141 rf AnYll IY Afdli

th. 1nt.,l

t
'.t..r

fPft

I t"r,

'o,,ory I

-A --' o 2_ry .t

10 14 10 14 10 14 10 1'. 10 io 14

STORY 3

157 AGGPE:S1ON 20 .22 .:4

STORY

185 At7DOR1TY 20 .15 .16 25

STORY 4

111 ANXIETY .22 .15 16
.16

STORY 6

199 ANXIFTY .16

STORY 2

143 IPR
.16

STORY 1

125 ACAD. TASK W'. .25

STORY 7

213 NA - TASK STN.
.15

TOTAL
227 COPING EPP. 37 .26 .57 .36 .28 .39 .54 .60 .32 .26 .62 56

.1vi 111

1%. 1 Pe'll I 'tot v 1,,n

'AU l1,11 offili cl I Vo. total

213

:.t..ry 7_
-

10 14

.15

.46 .32

HYPOTHESIS 31- There will be a positive relationship among the measures of the same

Stcry Completion coping style dimensions and Coping Effectiveness

scares acrsss the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

INSTRUME'.TS Story Convietion

VARIABLES: Instrumentality

162

Story

190 176 294 148 134 218

3 Story 5 Story 4 Itert6 2 Story 1

A - TA

Story 7.....112ry

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR NA TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3

162 AGGRESSION
.19

STORY S

190 AUTHORITY .24 -.15 .24

STORY 4
176 ANXIETY .24 -.15

STORY 6

204 AnIETY
STORY 2

148 IPR .19

STORY 1

134 ACAD.TASK ACM. .24

STORY 7

218 NA - TASK ACH.

TOTAL
232 INSTRUMENTALITY .37 .40 .52 .26 .57 .42 .49 .51 .28 .30 .49 .36 .29 .40

HYPOTHESIS 32a: There will be a positive relationship among the Coping Style INSITCW:TS: Story Completion

Dimension Total Scores and Total Coping Effectiveness. VARIABLES: Coping Style Dimension
Total Scores and Coping

Effectiveness

2i4

Itr4L

STANCE

210 271 222 271 224

TerAt TOTAL TWAT 10741 TOTAL.

ENCACt:',".T IN111ACION AID/ADVICE SOIVIt IMPLEMERT.

10 14 10 l-. 10 14 10

TOTAL
219 STANCE

66 34 .61 I .20 .46

220
TOTAL
ISIGAMINT .66 .34 .89 1 .77 .74

TOTAL
221 INITIATION .61 .20 .89 .77 .82

TOTAL
222 AID/ADVICE .46 .15 .74 .el .92 .76

TCTAL
223 SOLVER .52 18 .78 .68 .88 .64 .42

22.
70741.

1771,17,tn$TArinp '52
.15 .71 .0 8. .78 .89

TOTAL
225 orrrov .30 .53 1 .1'41 .45 .45 .35

TOIAI FVAL.
221' 0" OV7ttDIF

37 .20 .17 .24 .3o

TOM
227 (wow. p811XT. .01

.27 .88 i $0 .91 .89 .84

Tot.51 w9romSt

1:8
- lb

7e r41

23: iNsic"Nnt.1:9
.1.5 .117 ,S, SO

4 10 1-

1 .15 .52 25

I

.76 .88 .15.

.92 .40

.61 .78 .r$

.90

.83 .87

.27 .411

.78 .FA

-983-
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5.

10 14

.52 .15

.17 .67

.84 .78

.89 .83

.87 .81

.35.38

.10 .17

86 83
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HYPOTHESIS 32b 14ert. will I.. a ponitiw. reIntinnahlp noonn the Coping

Style Illientlion Total Stores and lot.' Efftetivtneett

IN'. Xt,Mr:TS:
VARIA13.11.

raury
%tyl Dimenalon

I I a and Coping
EffoctIvoness

275 226 727 228 212

C,,P. COP. 1.1 r. C()P. rrr, (OP. fFF. cop. Eff.

BCNT.0ITCOVE EVAL.011fC. tOP. C7F. RLS.UNGT11 INtiik

10 14 10 14 10 14 11-1-4-- 10 14

TOTAL
225 OUTCWIE .55 .58 I .71 I 31 .25

TOTAL EVAL.
_.70

226 OF OUTCOME .55 .58 .56 .47 29 17

TOTAL
227 COP.EFFECT. .70 .71 .56 .47 .66 I .59

TOTAL RESPONSE
228 LENGTH

TOTAL
232 INSTRUNENTALITY .31 .25 .29 .17 .66 .59 .21 .26

HYPOTHESIS 33: There will be a positive relationship among length of
responses across all behavior areas.

STORY 3
158 AGGRESSION

STORY S
186 AUTHORITY .66 .62

STORY 4
172 ANXIETY .72 I .64

STORY 6
200 ANXIETY .62 .62

STORY 2
144 IP! .69 .69

STORY 1
130 ACAD.TASK ACR. .59 .63

STORY 7
214 NA - TASK ACH. .60 .60

TOTAL LENGTH
228 OF RESPONSE .86 ,82

INSTF171CTS: Story Completion
VARIABLES: Length of Responses

across all behavior areas

158 186 172 200 144 130 214
Story 3 SL:Ly5 7117174 Story 12 Story2 Story 1 Story 7

AGGRESSION AUTHORITY ANXIETY ANXIETY III A - TA VA - TA
10 14 10 14 10 14 10 14 10 14 10 14 10 14

----I- .66 .62 .72 .64 .62 .62 .69 .69 .59 .63 .60 .60

70 .57 .65 .67 S6 .67 .46 .61 7s 71

.70 .57 .63 .62 .54 .69 .58 .56 .66 .62

.65 .67 .63 .62 .55 .59 .48 .49 .64 .70

.56 .67 54 .69 .55 .59 .63 .66 52 .66

.46 .61 .58 S6 .48 .49 .63 .66 .40 .59

.75 .71 .66 .62 .64 .70 .52 .66 .40 .59

.84 .84 -211_ .80 2 .74 .70

HYPOTHESIS 34: There will be a positive relationship among the measures of the
same Story Completion affect dimension across the different
behavior areas.

STORY 3
ISS AGGRESSION

STORY S
187 AUTHORITY

STORY 4
173 ANXIETY

STORY 6
201 ANXIETY

STORY 2
14S IPR

STORY 1
131 ACAD.TASK ACM.

STORY 7
215 NA - TASK ACM.

TOTAL
229 POSITIVE AFF.

TASTRLIENTS: Story Completion
VARIABLES: Positive Affect Hero

159 187 173 201 145 131 125
Store 3 SteTv 5 Story 4 Story 6

ANXIETY
Story 2 Story 1 Story 7

AGGRESSION AUTHORITY ANXIETY IPR A - TA - TA
10 14 10 14 10 14 10 14 10 14 10 14 10 14
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STORY 3
160 AGcbESSION

SIoRi 5

1b8 ACTHOICITY

STORY 4
174 ANXIETY

STORY 6
202 ANXIETY

STORY 2
146 IPR

STORY 1

132 ACAD.TASK ACH.
STORY 7

216 NA - TASK ACH.

TOTAL NEGATIVE
230 AFFECT HERO

.14

.14

.14

.41 45

P. II ':" I' 'ry t mpl.tl''n

VA/1 /711'. /0. 1, All../ 11, r

17'. P,' IW, i l,
.-

214

/ Ili 1 ' i tqyj
-..

- --- -. - -/C.} I ' IY - AIIt 1 e I IT _._...- A - I/ i.A:.TA

In 14 10 14 II 14 10 14 14

HYPOTHESIS 36: There will be a positive relattonxhip among the measures of the taste

Story Completion affect dimsmsion across the different behavior areas.

STORY 3

161 AGGRESSION
STORY 5

189 AUTHORITY
STORY 4

175 ANXIETY
STOAT 6

203 ANXIETY
STORY 2

147 IPR
STORY 1

133 ACAD.TASK ACH.

STORY 7
217 NA - TASK ACH.

TOTAL AFFECT
231 HERO 6 OTHERS .43

161 189 175 203 147 133

E.-_ory 3 Story S Story 4 Story 6 Story1. Story 1_

ACC'ES'1ON AUTHORITY ANXIETY ANYIETY 1PE A - TA

10 14 10 14 10 14 10 14 10 14 1214
I

--1----

2i

.24

.16 .21 .10

.17

.14

-30

.54 .49

.17

.23

.14

.32 .19 .16 .15 .22

INSTRUMENTS Story Cempletion

VARIABLES: Total Affect Hero

sod Others

217

Story 7

NA - TA
10 14

32 .19

16

.22

.45 .60 .56 .48 [ .61 .45 .42 .30 .34 .66 .48

HYPOTHESIS 37: There viii be positive relatfonships among the Story Completion
total positive affect measures and the total coning style measures.
There will be a negative relationship among the Story Completion
negative affect measures and the total coping style measures.

219 220

:OTAL TO-A!

S7ANCE ENGACEM7-.T

10 14 10 14

221 222 223

TOT ;'_ TP:M TOTAL

:VITIATION AID/ADVILE SOLVLA

10 14 10 1/. 10 14

TOTAL POSITIVE
229 AFFECT HERO .111 .15 .14 .14

TOTAL NFCATIVE
230 AFFECT HERO -.24 -.24 -.19 -.20

224

TOTAL_
IMPLE1ICIT.

10 13

INSTRUMETTS: Story Completion

VARIABLES: Total Affect x Total
Coping Style Measures

225

TOTAL
011TCCRE

10

214

TOTA'.
EVAI_OUTC.
10 I.

227

TOM
COP. EFF.
10 14

.22

-.15 -.17

232

TOTAL
ERSTRUEENT.
10 14

HYPOTHESIS 38: There will be positive relat.onships between Length of Response and Coping

EffectiAcness scores for eats story.

STORY 1
1'1 RFS.LENGTH

STORY

144 RF:I.I.PNGTH

STORY 3

1514 RES.IENGTH
STORY 4

17: RIN.LFNGIM
ST.,RY S

186 RF1.1ENGTH
WRY 6

100 I0.:AIM:1U
:WHY

714 111,..M011
TO Si RE!roNNE

':$

143 15; 171 ISS

Sten. : Nt.. 3 rt..ts 1 !;t '

COP. IF.. 1:0F. 1-F. TOP. rrE. Colt. Err.

10 -1. In 14 10 1. Ill 1-.

-985
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INSTR1TILNIS: Story Completion

VARIABLES: Length of Response s
various Coping Effective-

ness VariaLles

213 2:7

.fart WTAL
cOp. EFE. COP. EFF.

10 1. 10 14
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SE8771NCE

100 AGGRESSION

83 AUTHORITY

92 ANXIETY

74 IPR

65 TASK ACH.
TOTAL

109 STANCE

NI:. opd ',menet.
1..10/11..n

VAP 1A111 I %t on( SI out!

1_/7 U. f VP)
' o ' r I_ 7_ uri Al.

7:141 .11141 7Al./1117 I IN_ 11.14 - IA 'IA 4.1Ald

10 i4 14 -if ) 14 II') 14 if, 14 IN 14 Ito 14 lo 14

15

A4

HYPOTHESIS 40: There will be positive relationships among measures of the same
coping style donstruct in the same behavior areas across the

two projective instruments.

SENTENCE
101 AGGRESSION

64 AUTHORITY

93 ANXIETY
INTERPERSONAL

75 RELATIONS
TASK

66 ACHIEVEMENT
TOTAL

110 ENGAGEMENT

INSTRUMENTS: Sentence and Story
Completion

VARIABLES: Engagement x
Engagement

150 178 164 192 136 122 206 220

Story 3 Story 5 Story 4 Story 6 Story 2 Iloryl Scout_ TOTAL

AGGRE3SIO: AUTHORITY ANFIETY ArXIETY IPR A - TA NA - TA ENGAGEMENT

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

14

-.17

HYPOTHESIS 41: There will be positive relationships among measures of the same INSTRUMENTS: Sentence and Story

coping style construct in the same behavior areas across the Completion

twa projective instruments. VARIABLES: Aid/Advice x Aid/Advice

SENTENCE
102 AGGRESSION

85 AUTHORITY

94 ANXIETY
ACADEMIC

67 TASK ACH.
TOTAL

111 AID/ADVICE

151 179 165 193 137 123 207 22'

Sooty 3 Story S Story 4 Story 6 Story 2 Story 1 Story 7 TOTAL

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA NA - TA AID/ADVICE

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

-.18
----T----

.15 .15

HYPOTHESIS 42: There will be positive relationships among measures of the same
Coping style construct in the same behavior areas across the

two projective instruments.

SENTENCE
103 AGGRESSION

86 AUTHORITY

95 ANXIETY
INTERPERSONAL

77 RELATIONS
TASK

6$ MCHIEVEMENT
TOTAL

112 COPING EFF.

INSTRUMENTS: Sentence and Story

Completion
VARIABLES: Coping Effectiveness x

Coping Effectiveness

157 185 171 199 143 129 213 227

Store 4 Stery 6 S:et1 7 Story 1 Story 7 TOTAL

ANXIETY ANXIETY !PR A - TA NA - TA COP. EFT.

14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

Story 3 Stery S

At:C.11E4510N AlITIR1IY
10

-.17
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SENTENCE

POSITIVE AFFECT
107 ACGRESS'01I

POSITIVE AFFECT
90 AMHORITY

POSITIVE AFFECT
99 ANXIETY

POSITIVE AFFECT
81 IPA

POSITIVE AFFECT
72 TASK ACY.

TOTAL

1,6 POSITIVE AFFECT

!iwpt!Alvr:, - III

VAMIABW.:

173 209 145 171 715 279

5t nu 4 'An,/ A_ ..,t !ry 2 __:t.rry I ..1..sy 7 TOTAL POS.

I NXIAIV 'Nii. 17 I Ill A - TA LA - I A AFF. NERO

10 14 10 14 10 14 10 14 10 14 10 14

-.15

%t"r, r,.pliti,.
'ort nee n0p1,11tal

Story P0t.ttve Afi,cts
Sentence Positive Affects

HYPOTHESIS 43,: The Story Completion Position affect measures will be negatively
related to the Sentence Completion Hostile and Depressive Affect
measures of the same behavior area.

AGGRESSION
104 YOSTILE

AGGRESSION
105 DEPRESSIVE

AUTHORITT
87 HOSTILE

AUHORITT
88 DEPRESSIVE

ANXIETY
96 HOSTILE

ANXIETY
97 DEPRESSIVE

IPR

78 HOSTILE
IPR

79 DEPRESSIVE
TASK ACH.

69 HOSTILE
TASK ACH.

70 DEPRESSIVE

TOTAL
1:3 HOSTILE

TOTAL
114 DEPRESSIVE

159

Story 3
AGGRESEION
10 14

187 173 201 145

Story 5 Story 4 Story 6 Story 2

AUTHORITY ANXIETY ANXIETY IPR
10 14 10 14 10 14 10 14

-.21

.16

14 .14

15

INSTRUMENTS: Story and Sentence
Completion

VARIABLES: Story Positive Affect x
Sentence Hostile and
Depressive Affect measures

131 215 229
Stout_ Story 7 TOTAL POS.

A - TA NA TA AFF. 4E10
10 14 10 14 10 14

.2.5

HYPOTHESIS 43c: The Story Completion Negative Effect meanorrs will be negatively related
to the Sentence Positive Affect measures of the same behavior area.

NEGATIVE ATP.

"07 ACCRESSICAN

POSITIVE ATP.
90 AVZ100R1TY

POSITIVE AFP.

99 ANAINTY
E919ITIVE ATP.

81 IFS
POSITIVE All.

72 TAlK ACH.
TO. A1.

116 romivE AFF.

INSTRUMENTS$ Story and Sentence
Conviction

VARTABLES: Stott Negative Affect x
Sentence Positive Affect

160 18S 174 202 146 132 216 230
Story 3 Store 5 Story 4 Store Store 2 glory 1 Sten 7 TPTAL

AC.,14ESSION AUTIWillY ANX BUY ANXI'iN IPR A - lA NA - rA NEC.AFFECT
10 14 10 14 10 14 10 I. 10 14 10 14 10 14 10 14

.17

29
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I .ov14 t 1 en

VARIAMU, ,,re N, "I i Y. A f fect a

5.41 en, e t and
IN, ;Inlet A f fect

4.'
Ar 1.1,/.101
In

14'4

AliaGeIrf

In 14

174 707
ry '

AT1%1117

'IIn 14 n 14

144 I'17 714 210

AtF.
ry

14

1PP

10

y L MI nry 1 '4ry.2
A - TA NA

191/1

- TA NFL.

14 In 14 10 14 10 14

AidPCCSIO4

104 110%1ILE 17

Add&R5SIOU
105 DE19.1;5SIVE .15 .17

AUTHORITY
b7 HOSTILE .18

AUTIORM
88 DEPRESSIVE

ANXIETY
96 HOSTILE

ANXIETY
97 DEPPF.SSIVE -.14 .20 .22 .17 .15

IPR

78 HOSTILE -.14

1P11

79 DEPRESSIVE -.18

TASK ACH.
69 HOSTILE

TASK ACH.
70 DEPRESSIVE -.15

TOTAL
113 HOSTILE .14

TOTAL
114 DEPRESSIVE 14

HYPOTHESIS 44a The Sentence Completion measures of Coping Style dimensions will be
posi:ively related to the SAI Good Coping measures of the five
different behavior areas.

SAI

37 TASK ACH.
TOTAL

42 SAI SCORE

65 66 67 109 110 111

.ASK ACH. TASK ACH. TASK ACII. TOTAL TOW. TOTAL
STANCE ENGAGEMENT ID/ADVICE STANCE ESGAGIMMT 75770Fai

.0 14 10 14 .0 14 10 14 10 14 10

17

201 .25 .16 .26

14

INSTRUMENTS: Sentence and SAI
VARIABLES: Sentence Completion Teak

Achievement Coping Styles

x SAI Coed Coping Measures

HYPOTHESIS 44b: The Sentence Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

SAI
40 IPR

TOTAL
42 SAI SCORE

74 75 76

IPR IPR IPR

109 110

TOTAL TOTAL. TOTAL
STANCE ENGAcEENT AID/ADVICE STANCE ENCAGE:TNT AID ADV

14 .20 .151 .17 .

16 14 .14 .14 .14 .20 25 .16 .26

INSTRUMENTS: Sentence Completion
and SAI

VARIABLES: Sentence Completion IPR
Coping Styles x SAI Good
Coping measures

HYPOTHESIS 44c: the Sentence Completion measures .f Coping Style dimensions will be
onsit:vely related to the SAI Good Coping measures in the five
different behavior areas.

SAI

38 AlITHORITY

TOTAL
+2 SAI SCORE

83 8+ 85
AvreORITY miloontrY
mAtettrxr Atoomicn

1* 14 to t. 10 13

.:9 .17

19

109 110

TOTAL ram
ST \1('I' ENCAWINT AID /ADVICE
10 14 10 14

111
TOTAL

10 14

INSTRUMENTS: Sentence Completion
and SAI

VARIABLES: Sentence Completion
Authority Coping Styles x
SA1 Good Coping measures

tnrontEsts 44d: The Sentence Completion mes%nrea of Coping Style dimensions will be
pogIt:yelv related to the SA1 Coed Coping meesures In the five
different behavior areas.

.1 AN\1719
1471/31

.:AI St .41.1'

9.1 a i "4 100 110 III
\ X Ir.\ \\VII TY \C\ II IN It 1Al._ 'A I I .51 Tarp
a i A\* It. \_t n1 ad Al'. I'th r SIA\t1 I Kt 1, I'' 9T A1.11 .AIIVICIP

1. I I ..10 I. ',1 I I III 1 . 10 I . 10 1 I_ .. . - . .... -. . . . - - .- .-

_,..),. "., ,., I.. ...

INSTKUMPSTS:

VARIABLES:
Sentence and SA1
Seracti0 Completion
An4iety Coping Styles x
SA1 C aaaa J Coping measures



FIGURE
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pnnitively riluttd to LL. SAI Cnpl int ahorem In five
difftrent to havf or areas.

111119 f:f S. S. of rue and SAT
VAH1A1.1 f s s, Al' nce loop). tion

Ay, r. .pr. 1.,,p1 n% Styles
x SA! (""d C ping measure*

10(1 101

/NIA( 11'1 f

107
All Iff ,..1(11.

AID/Ali/1(T

1',9 110 11

_101 AI.
AID /A Nit T

41",,SI riff
%1ANCI.'

WM'
SI?' f 4

_7( /1 /I

P.( 1,:, 1.T
14 10 14 10 14 10 14 ,(1 14 1, 14

SAI
39 AGGRESSION 17 .24 .25 .16 20 19 24 18 .7?

TOTAL
42 SAI SCOPE 14 24 74 .20 .25 16 26 .16 j .26

HYPOTHESIS 4Sa: The St,ry Comp!, Lion measures of Coping Styli disunstuns will 1st INSTRUMENTS: Story Completion
rnsitiiely related to the SAI Good Coping measures in the five anti SA1
different behavior areas. VARIARLES: Story Completion Academic

Task Achievement Coping
42 Styles X SAI Coo

SAI Coping measures
Tat. SCORE

10 14

37
'AI

Tt"-K ACH.
ACADEMIC 10 14
TASK ACHIEVE.

121 STANCE

122 ENGAGEME1T

123 INITIATION

124 AID/ADVICE

125 SOLVER

126 IMPLEMENTATION

127 OITICON
EVALUATION

128 OF OUTCOME

134 DiSTRUMESTALITY
TOTALS

219 STANCE

220 E4GAGEMENT

221 LNITIATICN

222 AID/ADVICE

223 SOLVER

224 DIPLEMITATICII

225 OUTCOME

EVALUATION
226 OF OUTCOIZ

232 INSTRUMENTALITY
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Tb. pl 441,n the, or, of (.'pins ',1,11 'Jinx nninw, vi I I be l'.,TRUMI :41 S St .ry orspl t 1441

ootholy r.Int..l to t SAI topinx inrnoirt In Os five 1.11.1

-,t bet.vvi or arena VARIAN r: ory c.,xplt t 1 on Inter-

ror..onal ktIntions Coping
62 Styles x SAI Good Coping

I SAT
measures

Tiff. SCORE
INTERPERSONAL 10 14 10 14

RELArIMS
135 STId.GE .16

136 ENGAGEMENT .15

137 INITIATION .16

138 AID/ADVICE .16

139 SOLVER 16

140 IMPLEMTATION .14

141 OUTCOME

EVALUATION
142 0! OUTCOME

148 INSTRUMENTALITY

TOTALS
219 STANCE

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOM
EVALUATION

226 OF OUTCOME .16

232 INSTRUMENTALITY

HYPOTHESIS 45c: The Story Cocpletion measures of Coping Style dimensions will be INSTRUMFMTS: Story Completion

positively related to the SAI Good Coping measures in the Five and SAI

different behavior areas. VARIABLES: Story Completion
Aggression Coping

39 42
Styles x SAI Good

SAI SAI
Coping measures

AGGILISSION TOT. SCORE
10 14 10 14

AGGRESSION

149 STANCE 19

150 ENGAGEMENT

151 INITIATION

152 AID /ADVICE

153 SOLVER

154 IMPLEMEWATION

155 OUTCOME
EVALUATION

156 OF OUTCOME .14 17

162 INSTRUMEVTALITY
TOTALS

219 STANCE .16

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER

274 IMPLEMNTATIM

27s ODIrt99"

OVAI'MON
...

::S OF 011/'OW: sIS

INS'IliliftrNTAI I IT

4.90-
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INX11 re
STORY

163 S MU'

164 iliGIV.P.MFT

165 IN ITIATIO'l

166 AID/ADVICE

167 SOLVER

168 IMPLENENTAT/Or

169 OUTCOMF

EVALLAT
170 OF OVIC01.2

41 42
4A1

TT i. !;--Fr;7
17,

176 INSTRUMENTALNY
TOTALS

219 STANCE

220 EXIGAGEMMT

221 INITIAT/011

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOYE

EVLLUATION
276 OF OUTCOME

232 E.1STRUMENTALITY

21

.11%N "rY r, mr14 ti on
..J SA1
,1 ory ( . lion Anxiety

Copi sip Styles r '.AI Colo.!

C no4 n' 01.1r4.

HYPOTHESIS 45e: The Story Completion measures of Coping Style dissensions viii be INSTRUMENTS: Story Completion
positively related to the SAI Good Coping measures in the five and SAT

different behavio. VARIABLES: Story Completion
Authority Coping Styles

38 42 SAX Good Coping immures

SAT SAT

A 'THOR ITT TOT. SCORE
I. 14 10 14

AUTHORITY
177 STANCE

178 ERGAGEMENT

179 LNITTATION

180 AID/ADVICE

181 SOLVER

182 LMPLEMFY CATION

183 OiTC0311.

EVALFATION
184 OF OUTCOME

190 riSTRUMENTALITI
TOTALS

:19 STANCE

:20 ENCACDIEBT

:71 INITIATION

:22 AID/ADVier

723 SOLVER

:24 IMPLFHFRTATION

:25 oirriswr
1 CAI I 3I1im or
11'143,11'

1: INSIR1,11 vu
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ymu)91.AV1A TAMP. f* f.111.1F1fAVT rorPrfArTONS STALE 111

HEIN/111E51S Thu. Story ro.OLtfon m.nsur,s of Cupirw, Styl, dim. menus will be
punitively rOnt.d to the SAI Good Coping measures in the five
different hihavior emus.

STORY 6
191 STANCE

192 ENGAGEMENT

193 INITIATION

194 AID/ADVICE

195 SOLVER

196 IMPLEMENTATION

197 OUTCOME
EVALUATION

198 OF OUTCOME

204 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOME
EVALUATION

226 OF OUTCOME

232 INSTRUMENTALITY

41 42
CAI

Poutrt 76T. 5cria

14 14 14 14-M
1NSTRU'4.HTS Story Completion

and NA1

VARIARIES: it.ry bspl,tion Anxiety
Copin, Styles x SAI Good
copiA4 AAs.roll

dYPOTNESIS 45g: The Story Completion meaaures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five

different behavior areas.

NONACADEMIC
TASK ACHIEVE.

205 STANCE

206 ENGAGEMENT

207 INITIATION

208 AID/ADVICE

209 SOLVER

210 IMPLEMENTATION

211 OUTCOME
EVALUATION

212 OP OUTCOME'

37 42
SAI SAI

TASK ACH. TOT. SCORE

10 14 10 14

218 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION

222 AID ADVICE

223 SOLVER

:24 ImriemiNTATIow

:11 OWOME
vVALvA11014

:16 op 00(11m1, _

:17 NEN I Al 1IY

a992-

INSTRUEENTS: Story Completion
and SAI

VARIABLES: Story Completion Non-
academic Task Achievement
Coping Styles x SAI Good

Coping measures



HYPOPICiIS 49 dm ceot.ot.

yuoCjAdit h

.pin. II:. .1o.o. v111 to

1'1

fltnit1v.1y rtintt0 LO tit, 'AI 1.10 tplo e.nhof. In Os, name

L.havior cram. VAII1A1VIS:

95 17 11/

1 OP, FE. t or. CC1 COP. rrl . riff I ('II'. 11y . 1111AI
_ -

1(t: kl'11111<117 A' X11, IY irk 171 A' II. COP. FE F.

8A1 10 14 10 14 10 14 I() 14 III 14 10 14

TASK
37 ACHIEVEMENT .15 12 .15

38 AUTHORITY 15 .31 .17 16 .17 .27

39 AGG6ESSION 27 .15 20 .16 .20 18 .22 14 26 .29
INTERPEkSONAL

40 RELATItrS .18 .14 .14 .18 15 .20 .24 .22

41 ANXIETY 19 17 .23 .13

TOTAL
42 SAI SCORE .24 .22 .28 15 .19 15 16 18 26 .33

Confliction

loping Fffactive-
0,.n x Cod Coping
u. 11.11.1.-a

HYPOTHESIS 47: The Story Completion measures of coping effectiveness will be
positively related to the SAT good coping measures in the same

behavior areas.

INSTRUMNIS: Story Completion
and SAI

VARIABLES: Story ...epics Effectiveness
x SA1 Good Coping measures

157 185 171 199 143 129 213 227

Store 3 Story S Story 4 Story 6 Story 2 Story j Store 7 TOTAL

AGGRESSION AUTHORITY ANXIETY Al.XIETT 1PE A - TA NA - TA COP. EFF.

SAI 10 14 10 14 10 14 10 14 10

TASK
37 ACHIEVEMFMT .14

38 AUTHORITY .15

39 AGGRESSION .23

INTERPERSONAL
40 RELATIONS .15

41 ANXIETY

TOTAL
42 SAT SCORE .21

14 10 .' 10 14 10 14

- 11

.17

.15 .20

AS

HYPOTHESIS 48a: The SAT Good Coping scores will be positively related with
the Story Completion Positive Affect measures.

131 145 159 173

Story 1 Story 2 Story 3 Story -

AFF. P05. AT?. POS. AFF. POS. AFF.

SAI 10 14 10 14 10 14 10 1-

TASK
37 ACHIEVE:PENT .14

38 AUTHORITY -.14

39 AGGRESSION
INTERPERSONAL

40 RELATIONS

41 ANXIETY .15 .15

42
TOTAL
SAT SCORE .1..

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Positive
Affect Measures x SAI
Good Coping Scores

187 291 215

Story...5 Story 6 Story 7

POS. AFT. POS. AFF. POS. AFF.
10 14 10 14 10 14

729
TAL

POS. AFF.
10 14

.20

IS

AS

HYPOTHESIS 48b: The SA1 food Coping scores ..111 be negatively related with
the Story Completion Negative Affect measures.

11" l'.6 160 1".

$..ry 1
1011.01

SAI 10 1.

Store 2 St's 3 _St .r.z."

Ali-. M.
..1...

WV.
I

Ne.G.AFF. NEC.

10 14 10 14 In
TASK

37 AOdIEVEMENT .22

38 Ar11101:1TV

39 AeCHFSS ION

1NIIK1'CS,ONAL
40 10.I.A IlINS

.1 MAUI"(
101AI

.1u Ai/

IXCTRFMENFS. SA1 and
Story Completion

VARIABLES; SA1 Cod Coping x
SLm, O.aelLian

FAIILVe Affect

I SS 202 71t , In

1,1,r, c, St ..ry e t_ / 101A1

i.1.or.: -;.74%ii ,:. 7,7F7:71,-_ iiii.yr
1.1 n ,., I III 1'. 10 14

I
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irrPantrt,is 49a The SAI Gd Coping sc.ros will he positively rtlet4d
1HSrPlMENTS: SAI and

with the ',entente Completion positive effect messures.
Sentence Completion

VARIABLES: SAT Good Coping le

Sentence Completion
Positive Affect

72 81 9n

P0..Fir.
TA%g

Pir.Ai1. 1'0%. AFT

:U. 1194 mnivomy
SAI l'i 14 10 ,'. 10 14

EAST

37 ACHIEVEMENT -.20

38 AUTHORITY

39 AGGRESSIOh
INTERPERSONAL

40 RELATIONS -.15

41 A2.XIETY

TOTAL
42 SAI SCORE -.14

99 107 116

POS.A1F. POS./-F. P0'.AFT.

t1.X1L1Y ALGKE:-.10N TOTAL

10 14 10 14 10 14

-.24 -.18

HYPOTHESIS 496! The SAI Good Coping scores will be negatively related with
the Sentence Completion Hostile and Depressive -Assures.

37 38 39 40

SAI SAI SAI SAI

Ti-SK ACH. AUTHORI:Y AGGRESSION In
SENTENCE COMP. 10 14 10 1.. 10 14 10 14

TASK ACHIEVE.
69 HOSTILE -.22 -.23 -.25 -.14

TASK ACHIEVE.
70 DEPRESSIVE

IPA
78 HOSTILE -.14 -.15

IPR
79 DEPRESSIVE

ALTHONITY
87 HOSTILE -.21 -.21

ALTHORITY
88 DEPRESSIVE

AIMETY
96 HOSTILE -.18 -.15

ANXIETY
97 DEPRESSIVE

AGGRESSION
104 HOSTILE -.19 -.22 -.11 -.14 -.18

AGGRESSION
105 DEPRESSIVE -.14 -.16

TOTAL
113 HOSTILE -.20 - 18 -.21 -.16 -.26 22 - '6

TOTAL
114 DEPRESSIVE

4 42

SAI SAI

ANX ITT TOT. SCORE
10 14 10 14

.12

.10

-.20

-.20

-.23 -.29

INSTRUMENTS: SAI and
Sentence Completion

VARIABLES; SAI Good Coping x
Sentence Completion

Hostile and Depressive

measures
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HYPOTHESIS 50. Tbt Occupntl,nal Velma meahurt. will be INS11-111WNTI: Occopptionel Values,

potiti r,lat.1 with the ',tn:enct and "tory Total Sentence, and Story

Coping dimn4lun meanures. Completion
VARIABLES: Occupational Values,

Intrinsic Measures
Scnunce and Story Total
Coping dimension',

14 15 16 17 19

0,O. VAL. Ocl. VA,. OrC. 7AL. OH. VA'.
1: Lr:417f

orr. Al.

A1/111I%, Fc1.11-.T,'s irotr. r,Ir-w.cif,

1') 14 10 14 10 14 10 14 10 14

TOTAL
108 ATTITUDE .21

TOTAL
109 STANCE

TOTAL
110 EM.AGETENT 1

TOTAL
111 AID/ADVICE

TOTAL
112 COPING EFF. - 16

TOTAL
219 STANCE .14

TOTAL
220 EhGAGETILTIT -.17 15

TOTAL
221 INITIATION -.14

TOTAL
222 AID/ADVICE -.15 -.14

TOTAL
223 SOLVER IS

TOTAL
224 IMPLEMENTA:ION -.16

TOTAL
225 OUTCOME .16

TOTAL EVAL.
226 OF OUTCOME -.20

TOTAL
227 COPING EFF.

TOTAL
232 INSTRUMENTALITY

20 21 27 29

tY/. VAL. OCC VAL. orc. VAL. OCC. VAL.

11T1L.STIM CIPEArIVIT1 VARIETY TOTAL
19 14 10 14 10 14 10 14

.14

15

.14

.17

HYPOTHESIS 51: The Occupational Values Intrinsic measures will be
positively related with tne SAI Good Coping measures.

INSTRUMENTS: Occupational Values
and SAI

VARIABLES: Occupational Values
Intrinsic measures a SAI
Good Coping Measures

14 15 16 17 19 70 2 27 29

OCC. VAL OCC.

MIMICS
VAI. OCC. "AL. 0C1. VAL. OCC. VAI. OCC.

MEI
VAL. OCC. VAL.

cud VITY
OCC. VAL. TOTAL

ALTR1/5" 1\DEP. MA:IGE'PCT SE1E-SATIS .ST1M VARIETY INTR NSIC

SAI 10 14 14 14 10 14 10 11 10 14 10 14 10 14 10 14 10 14

TASK
37 ACHIEVEMENT .2i -.31 20

38 AUTHORITY .17 -.25 14

39 AGGRESSION -.23 .14

INTERPERSONAL
40 RELATIONS .20 -.26 -.18 .16 .14 .17 .14

41 ANN. ETY

TOTAL.

32 SAI SCORE 23 .3; -.15 .18 .19
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WYPOTVPSIS 52 n. fr,T.tpnni Irirmft measuris will he

neentively relaud wit Vl.ws of Life Active INsponse mmaurcs.

INSTRi9177.1t, o,,,,,,Atinnal Values and

V1. vs of Life

VARIAlittS ta,vp.ttoonl Valves
InitAnslc measure. a
Views of Life Active

vol

LOCUS OF
43 CONTROL

ACADEMIC
44 LOCUS OF CONT.

'MCI, -
65 TACTIC'S

IKNEDIATE

46 DELAYED
PATE OF

47 ACTICN
P:TRP.;SIC -

48 EXTRINSIC
TASK AM. -

49 IPA
COMPETITION -

50 CO- OPERATION

INDEPENDENT -

51 INTERDEPENDENT
EARNED STATUS -

52 IESTOIED STATUS
CONFRONT -

53 AVOID
SELF-ERITI.

54 OTHER MITI.
SELF SOLVER

55 OTHER SOWER
SELF-1011T

56 IstPLEYENIATICW

Ls:STRUM:I -

58 FANTASY
CONT /EXPRESS-

59 IVITY & ACCEPT.

ACT./PASS.
60 min MESS

POS./NEG.
61 SELF-CONTROL

VIEW OF
62 LIFE

TOTAL
63 SCORE

14 15 16 17

11,...,..9AL.

mplA(.1.1R/
14

19 20 21

for, VAI,

L6rAilviry

77 29

OCC,_VAL.

aLJP21%4
14

oft._.7A6

F.%7Rutcs

'ICC. VAL.

minp.
14

clr..yAILt

'111- '.Arts
14

Tel.. VA I_

ilini.%ilm
14

Olf.,VAl.
pAkiFry

OrC,_VAIL
_prniNsic

14
14

14 14

.16

.15

...14

.24 -.14 .17 .15

.17 .27 .14

.14

.20

.19

-.16 .21 .20

.15

-.14 .14

-.25

_XL_
I-LS -IL_

HYPOTHESIS 53: The Occupational Values Intrinsic measures will be positively
related with the Story Total Positive Affect measure and the

Sentence Total Positive measures.

INSTRUMENTS: Occupational Values and

Story Completion
VARIABLES: Occupational Values

Intrinsic Measures s Total
Story and Total Sentence
positive Affect

14 15 16 17 19 20 21 27 29

OCC. VAL. OCT. 'AL. OCC. VAL. OCC. %AL. OCC. VAL. OCC. tAL. OCC. VAL. OCC. VAL. OCC. VAL,

ALTR.ISM ESTHETICS TNDEP. MANAGE7TNT SELF-SATIS INIEL.sTIM CREATIVITY VARIETY INTRINSIC

10 14 10 14 10 14 10 14 10 14 ...I 14 1C 1: 10 14 10 14

TOTAL WRY
229 POS. AFFECT .14

.11

TOTAL SENT.
116 POS. AFFECT

HYPOTHESIS 54: The Occupational Values Intrinsic measures will he negatively
related with Sentence Total Hostile and Depressive Aifect and

with the Story Completion total Negative Affect.

STXTFXCE
TOTAL

113 HOSTILE
TOTAL

114 DTPRT4SIlv

TOTAL STORY
2)0 swaTlvE APP.

14

OCC. VA1

ALTRVISM
II) I.

INSTRUMENTS: Occupational values and
Sentence Completion and
Story Completion

VARIABLES: Occupational Values
Intrinsic measures x
S.ntenco Total Montle and
Total Depressive Affect
and Total Story Negative
Affect

lc 16 17 I° :0 27 2,1

A% . 1 I O t . VA1. 04 O. 1 1 . VC. VAI . OCC. VM (Ve. VAI,
rimm,i,:11.4; .0'11" 4/WI:. IN i i I..I1 IM C61 A T1V I1N VARIETY IRWIN:4W

L.

10 l 1.1 _ lo_ 1 III I JO 14 ID_ 14

20 -1;:r .I . - 22 .14

(Mgt'. 111 .
VS101,:11
III 1.

Ay. :AL.
16Itr.

10 14

...
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0!.12LLAV IA I'M:I P.S ANI 1(4 ArlfitiS._ NIA' r

HypuTusic %S
lk,opottlinnt Vgalotft P.trinnic con.W. will he

tgfillvely reInt.4 ti, ;.nttnc, and ctury I4tal

Coping dine m1.1,41 measurLa

(i.,.1,01.al V0)11.1,

St nt. nca w4d 'Aury

VARIAHLES fkctirati"ral Mute
Letrioule mcaauras
Sentence and Story Total
Capin mtilitqreil

18 22 23 24 25 26 78 30

OCC. VAL OCC. VAL. OrC. VAL. OCC. VAiy orC. VAL. n(c. VAL. °cr. VAL. OCr. VAI,

SUCCESS SECURITY PEES1IGE ECM.. NET. SI RRO ASAC1ATES FOLJATRER EnRINSIC

STORY 10 14 10 14 14 14 10 :4 10 14 10 14

TOTAL
219 STANCE -.14 - .20

TOTAL
220 0:C.ALF!2NT

-.16

TOTAL
221 INITIATION -.14 -.15

TOTAL
222 AlD/ADVICE

TOTAL
223 SOLVER

TOTAL
224 IMPLEMENTATION -.19

TOTAL
225 OUTCOME .14 - 15

TOTAL EVAL.

226 OF OCTCOle -.17 -.15

TOTAL
227 COPING EFT. -.15 -.21

TOTAL
232 INSTRUP=TALITV 16 .14

SENT. TOTAL

108 ATTITUDE
TOTAL

109 STAACE
TOTAL

110 ENGAGEMENT -.14

TOTAL
111 AID/ADVICE -.14 -.14

TOTAL
112 COPINT EFF. -.22

10 14 10 14

HYPOTHESIS 56: The Occupational Values Extrinsic measure will be
negatively related with the SAI good coping measure.

37

38

39

40

41

42

SAI GOOD COF.

MEASURES
TASK ACHIEVE.

AUTHORITY

AGGRESSION
INTERPERSOrl.
RELATICWS

ANXIETY
TOTAL

SAI

18 22 23 24 25 26

OCC. VAL. OCC. VAL, OCC. VAL. OCC. VAL. OCC. VAL. _OCC. VAL.

SUCCESS SECURITY PRESTIGE ECON. REF. SURROUND. ASSOCIATES

10 14 10 14 10 14 10 14 10 14 10 14

-.20 .13

.21 -.21 -.17

.18 -.17

-.22 -.15

.20 -.22

INSTRUMENTS: Occupational Values
and SAI

VARIAKLFS: Occupational Values
Extrinsic measure
SAI Good Coping

28

OCC: VAL.

FOLJATHER
'0 14

-14

30

OCC. VAL.
EXTRINSIC
10 14
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HYPOTHESIS 57: The ixupational Values Extrinsic mellow's will ht negatively

reletca with actide measures of Views of Life.

LOCUS OP
43 CONTROL

ACADEMIC
44 LOCUS OP CONT.

ACTION -
45 INACTION

IMMEDIATE
46 DELAYED

RATE OF
47 ACTION

INTRINSIC
48 EXTRINSIC

TASK ACH.

49 IPR
COMPETITION -

50 CO- OPERATION
INDEPENDENT -

SI INTERDEPENDENT
EARNED STATUS -

52 BESTOWED STATUS
CONFRONT -

53 AVOID
SELF-INITI.

54 OTHER INITI.
SELF SOLVER -

55 OTHER SOLVER
SELF-JOINT

56 IMPLEMENTATION
INSTRUMENT -

58 FANTASY
CONT./ESPRESS-

59 'VITT 6 ACCEPT.

ACT /PASS.

60 UNDER STRESS
POS./NEG.

61 SELF- CONCEPT

VIEW OP
62 LIFE

TOTAL

63 SCORE

18 22

(YC. NFL. OrC. VAL.

SUCCEV SECUPIIV

14 . 14

-.16

.14

.17

INSTRUMENTS: 1ccopstIon41 Mime and
Views of Life

VARIABLES: betopationo1 Values
FrtrInsfc menftures x Views

of Life Active Mt

23 24 25 26 78 10

(% :(. VAL. OCC. VAL. MC. VAL. OCC. VAT_ Of,.. VAL., OCC,VAU

PREnTIGE ECM RET. SURROCHL ASSOCIATES FOL.FATMER EXTRINSIC

14 14 14 14 14

-.16

-.14

-.20 -

-.14

HYPOTHESIS 58: The Occupational Values Extrinsic ilwasures viii be negatively

related with the Story Total Positive Affect and the

Sentence Total Positive Affect measure.

STORY TOTAL
229 POS. AFFECT

SENTENCE TOTAL

116 POS. AFFECT

18 22 23 24

OCC. VAL. OCC. VAL. OCC. VAL OCC. VAL.

SUCCESS SECURITY PRESTIGE MOON. RET.

10 14 10 14 7117---14 10 14

25

OCC. VAL.

SURROUND.
10 14

INSTRUMENTS: Occupational Values, Story
and Sentence Completion

VARIABLES: Occupational Values Extrinsic
measures x Story and Sentence
Total Positive Affect

26 28 30

OCC. VAL. OCC. VAL. OCC. VAL.

ASSOCIATES FOL.FATHER EXTRINSIC

10 14 10 14 10 14

.14

-.17

HYPOTHESIS 59: The Occupational Values Extrinsic measures will be

positively related with Sentence Completion Total

Hostile and Total Depressive Affect measures and the

Story Completion Total Negative Affect.

10
TOTAL

113 HOSTILE
TOTAL

114 oxrussivE
TOTAL srenv

30 )WA ATIVE AFFECT

OCC. VAL. OCC,1141.,

SECVR1TV PRESTIOE

10 14 10 14

INSTRUMENTS: Occupational Values and

Sentence Completion

VARIABLES: Occupational Values Extrinsic

x Sentence Total Hostile
and Total Depressive

24 25 26 78

OCC. VAI. VM.. tYC. VAL OCt . VAL.

ECM. RET. SIAR TSP. ASSOCIATVS VIM .FAVIER

10 14 10 14 10 1: 10 14
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tr.1 AV lA 17,11'. 91_' If .111, )tgi HAI In t 111

111P0111k`.1; 6f1, Th. at nt a 11 m. "loon 4.1 tip,11(aull Ap1rol
,pail na1 I ni 1.1, find Y,114 nt 1,mal A pl rat 1,41

ht ly tt Int ,1 lb tin ',t0ry T. tul
Coping 111-nent, 1 on naytir,

1W,IIMMt:11% 110.t. t 1u.,11)010
Ana

VARIABLES: (6c,u,,clunal A.utratIon,

fh,.pot1nnr1 r,p...tatIon and

tduction.1 AniratIon x Story
1,4(0 .(pInv nim.nsion measures

220 211 272 771 724 77) 776 777 232

TOTAL_ nflf: 1'004 1(061 rffi:L 10161 van T(1TA..

SCE KWALLMONT 1NIrlArpx. AID/AD I C E ..(IVIR 1VAI ( -: : , . 1 ( 1 1 0 0 1 I' /AI (A H . ((X 11.1.. 1NS IlttPCNT

orc.1NT.
1CCuPA:1(MAL

10 14 10 14 10 14 10 14 14 14 10 14 1', 14 10 14 to 14 10 14

31* ASPIRATION __.

OCCUPATIONAL
32* EXPECTATION

EDCCATIU,AL
36* ASPIRATION

HYPOTHESIS 61 The staus level measures ,f Occupational Aspiration,
Occ,paticial Erpectation, and Educational Aspiration
viii be tigatlyely related with the Sentence Total
Coping Dimensions measures.

1(18 109 Ito

TC-AL TOTAL TOTAL
AffrAIDE STANCE ENGAGEWNT
10 :4 10 14 10 14

OCCUPATIONAL
31* ASPIRATION 16 .11 .16

OCCUPATIONAL
32* EXPECTATION .21

EDUCATIONAL
36* ASPIRATION .16

111 112

TOTAL TOTAL
AID /ADVICE COP,EfF.
10 14 10 14

- 21

INSTRIBrTS: Occupational Interest Inventory

and Story Co,Pletion

VARIABLES: Occupational Aspiration Ex-

p ctation, and Educational
Aspiration x Sentence Total
Coping Dimension

*Remember that these Variables are reversed Thus

aLy correlations involving these Variables, if
positive are actually negative correlations and, if
negative. are actually positive correlations. That

is, the lover the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 62: The status level measures of Occupational Aspiration,
Occupaticnal Expectation, and Educational Aspiration
be negatively related with the SAI Good Coping measures.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATION

37

SAI

TASK ACH,

10 14

J .17

I

38 39 40 41 42

SAI SAT SAI SAI SAI

AUTHORITY AGGRESSION IPR ANXIETY 101. SCORE
10 14 1G 14 10 14 10 14 10 14

-.15

INSTRUMENTS: Occupational Interest- Inventory

and SAI
VARIABLES: Occupational Aspiration,

Occupational Erpectation, and
Educational Aspiration x SAI
Good Coping SeeeUrse

*Remtaber that these Variables Are reverse
Thus, any correlations involving these
Variables, if positive, are lictuilly
negative correlations and, if negative,

are actually positive correlations. That

ts, the lower the number the higher the

aspiration or expectation level and vice
versa.
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HYP01111,,IS 63 Tiu. ..atu lev,1 measures of Occupational Aspiration,

Occupatiot Al Lyetation, and Educational Apirstion

will ho ntintiv.ly related with the active response

mes.ores of the Views of Life.

11,S1RIMMIS: 0,,nontionnt luttrest Inventory
mod MYR of Life

VARIAtLES: nt,upation.il Aspiration,
OfturnitiGnal Expectation, and
Educational Aspiration x

3is 32* 36*
Victor of Life

OCC.I'T MC INT OCC /NT.

oCC.A:P 01st.. !XP.

14

ED. ASP

141 14 14

LOCUS OF
43 COGTROL

ACADEMIC
44 LOCUS OF CONT.

*Remember that three Variables are reversed.

ACTION -

Thus, any correlations involving these

45 ENACTION .14 .17
Variable., if positive, are actually negative
correlations end, if negative, are actually

IMMEDIATE
46 DELAYED

positive correlations. That is, the lower

the number the higher the aspiration or

RATE OF
47 ACTION .17

expectation level and vice versa.

INTRINSIC
48 EXTRINSIC

TASK ACH.
49 ipg

COMPETITION -
50 CO-OPERATION

INDEPENDENT -
51 INTERDEPENDENT -.31 -.34 -.25

EARNETITATUS.=
52 BORROWED surs -.15

CONFRONT -
53 AVOID

SELF-INITI. -
54 OTHER INIT/.

SELF SOLVER -
55 OTHER SOLVER -.14 -.16

SELF-JOINT
55 IMPLEMENTATION

INSTRUMENT -

58 FANTASY
COST /EXPRZS-

59 SIVITY 6 ACCEPT

60
ACT./PASS,
UNDER STRESS
FOS./NtC.

61 mr-concen
VIEW OF

62 LIFE
TOTAL

63 SCORE

HYPOTHESIS 64: The status level measures of Occupational Aspiration,

Occupational Expectation, and Educational Aspiration

will be negatively rely -.d with the Story Completion

Total Positive Affect measure and the Sentence Completion

Total Positive Affect measures.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION

VOCATIONAL
36* ASPIRATION

239 116

STORY TOT. SENT. TOT.

POS AFF. POS.AFF.

10 14 10 14

.14

TNSTRUMEPTS: Occupational Interests Inventory,

Story and Sentence Completion

VARIABLES: Occupational Aspiration,
Occupational Expectation,
Educational Aspiration x Total

Story and Sentence Positive
Affect measures

*Rene -ber that these Variables are reversed. Thus,

any correlations involving these Variables, if

positive are actually negative correlations and, if

neg.:nye, are actually positive correlations. That

is, the lower the number the hil,h-r the aspiration

or expectation level and vice versa.

HYPOTHESIS 65: The status level measures of Occupational Aopiration,

Occupational Expectation, and Educational Aspiration will

be pasitixely related witn the Sentence Completion Total

Hostile and Depressive Affect measures, and the Story

Completion Total Negative Affect measure.

ocarArtom
1,* ASF1RAthti

IE.1110%.11,

12* mwratow
tialemionn

3l, AsPlUAIION

113 114 230

TO:AL TOTAL Tam
1105.11E umessivr STORY N.A.

10 14 10 14 10 1

.14 .19

41,

INSTRUMENTS:
VARIAIlLES:

Occupational interest inventory

OCupatienol Aspiration,
Occup.ittenol Epectation, and
F.Inentienal Aspiration
senten%e fetal Hostile and Total
Pepresive Affect measures and
Total Story Negative Affect

tRqemher that these Variable* are reversed. Thus,

.nor correlations Inceivinq vArjdblee, it

positive, arc alcall. oe,nlisc correlations
end, if

riV.14(iVe. arc ti.tualic po4ii tee coctelatiena. That

IN* Ilk 10h" the *M01' the hivher the Aspiration

er .pcciatisn, 1~1 and vice vetss.



UdIel4VILIAP6,14 kg Dc,,«Im.mujansfamea.:_laki_ul
eyranans 46: Thera vilI be positive reIstionehipe between VW Intrinsic tniTSUSTIOTS: 40c.petienal Wass.

Ossoastional Values spa the lee UWIS.24111 Aehlevosene gas

VA1.1418.111: Oceopational Is.riseic
11a.uso n Critatiso

14 15 14 17

SinhALE,VNT

OCC. VAL. °crib, OCC 401.

ESTRETILS VP.
2LSPA
it l ATISAusuism

10 14

_C'
10 i. 10 14 14 .

ACCUIVCIff
2 1M11 .19 - 20 -.16

SC11114104016

3 MX= .16 -.25
Nauman
C.P.A. .20

3 IAI WIWI. -.25 -.16

11118

AV11011317 -.22 14 - le
IBS

I gra -.23 -161
DIMAPOITATIMI -.21

1117-15310LIII

10 INITIATION - .70 -11

11 SOLYSII -.24 -21

12 AC08118811311 -.14

US
13 MUTT -.26

2G

SLY/4-
IN2tL.1TIN

:4

.13

21

CAEATIVIIY

La

.20

27 27

0-C "11A- tiff YAL;
warry_ nintrwc
iq 1. i. i4

11101110116 67: noes will he negative aaaaa lonahips loatregs the Extvinele
Oonapatiee41 "also. aed the C rrrrrr so mammas

searmserr
2 MTh

ACC111113110tT

3 WADI=
scamper"
G.R.A.

us; 11211112.

4811101UTT

7 Le

tanasmarnar
lassay-asses
au

to 11ITIATIC8

11 SOLVER

sti

12 ACC1tSS1011

13 M ULTI

1 27

OCC.v41..

SIKCFSS SKI:ZITS
10 14 10 14

-.14

-.17

23 24 2

OcC.tAL. OCC.VAL. Of'" "Al.
tA.L%tza LOO(. P
10 14 10 14 :0 I.

.1

.14

1811714141111611: Ocoapattnea Values.
Achieve:wet. US

1411414841 Ocespollsoal tatriesie
felons t Criterion osmoses

26 7 70

OCC.vAL,. neC.VAL. LC VAL.
ASIMAr4 OMEN:IC
10 /0 1. 10 14

.1S

116601101/11 41: There sill be negative voletioeshios betimes the levels of
Otenpotiosa" Ave Otanpationel ispectstios. gad tasestional
hoptatims sr the trite:time peoeuves.

32*

OCC.VAL.
OCC.ft?..

11 14 10 14

Amman:
2 ISM -.21 -.2$

ACIMMILMOIT

3 UMW
ACIUMMENT

4 C.P.A.

s tut ACIT1141.
-s
441101IIIT

7 In
IRS

DIft0C8CA:

11118.11SSCIITI01

10 TOITIATIOli

11 &MU

12 ACCUSSICSI
IRS

13
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HylqrnIESIS 49: fhere w111 o.yatIve r,Iatt.m.hIps bttwein the INSTP1901115: OcrunntI.nn1 Interext

te cop .t I ,nuo1 In: r. et dist r. pane y score and the
Inv. nt "ry, AchIrvole nt KKK

Celt, rIon n. (Mat S.
VAKIAh1 I'S 0.. , 1.4.4 hair( .t

34

fit;. 1 1

_1!p It O.

19 14

Din. rt poncy a Criterion

)5
'nett/M.8

(Er.
(.,.LASK.

INT.

14

ACHIEVEMENT
2 NAM

ACHIEVEMENT
3 REA6INO

ACHIEVEMENT
4 G.P.A.

BRS
5 TACK ACHIEVE. - 14

PAS

6 AUTHORITY -.18

BRS
7 IPR -.15

BRS
B IMPLEMENTATION

BRS

9 SELF-ASSERTION
BRS

10 INITIATION -.14

DRS
11 SOLVER

BRS

12 AGGRESSION -.17

BRS

13 ANXIETY 14

HYPOTHESIS 70: There will be a positive relationship between the SAI

good coping measures and the criterion measures.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

BRS
5 TASK ACHIEVE. .16

BRS
6 AUTHORITY

BRS
7 IPR

BIS
8 IMPLEMENTATION

BRS
9 SELF-ASSERTION

"IS
10 INITIATION

BRS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 ANXIETY

37 38 39 40 41 42

SAI SAT SAS SAX SAS SAI

TASK Arl. AtMHORITY ACORESSION IPR ANXIETY TOTAL

7

10 14 10 14

18

10 14 10 14

.15

.20 .18

24

.22

2

.23

.14

10 14

INSTRUMENTS: SAI and Achievement 8115

VARIABLES: SAS Good Coping measures

a Criterion

-1002-
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HYPOTHESIS 71. lb. re will be a poaiti/e .-rlotlosshIp

Life active reapt.nae ,4alwr,o and

2 3 4

YO(.0..11.AvIA TAIII PC OF SH':11,1( AN, rONRII.Armt.1 - sTtr, III
INSTHI7 91.1"1:

VARIARLES: View

9 M Is

Life -

of tile -

12

Aehlevemtt RRS
Achievement BPS

13

/01S

betwctn the ViW1 of

the criterion measures.

S 6 7 8

/4.111,V11.

PM
ACHIEVE._

REiDIK
ACHIEVE.

G.P.A.

IRS BRS Rh5 ARS 1.:P: ii...
SELF-AST. MITI

BR:

SOLVER

EK:.

rA%K ACK AUTA. Irk I4PLE
ArA.ItES. ANXIETY

VSI 14 14 14 14 14 14 14 14 14 14 14 14

LOCUS OF
43 CONTROL ,12

IS .23 .18

ACADEMIC

_It

44 LOCUS OF CONT.
ACTION -

45 INACTION

I.LS--

IMMEDIATE -

46 DELAYED .21 .20
.15

-_zdt

RATE OF
47 ACTION

INTRINSIC -
48 EXTRINSIC

TASK ACM. -
49 /pR

COMPETITION -
50 CO-OPERATION

-.14

INDEPENDENT-
51 INTERDEPENDENT .24 .21 .27 .15 .22 .18 .28 .20

EARNED STATUS -

52 BESTOWED STATES .16 .16 .15
.14 .16

CONFRONT -
53 AVOID

SELF-INITI. -

S4 OTHER MITI.

55 glliFERSTOZ:11
.10 .15 .14

SELF - JOINT

-
56 IMPLEMENTATION

-.15

TNSfRUNENT -
SS FANTASY

CONT./EXPRES-

---

59 SIVITY 6 ACCEPT.

.15

ACT./PASS.

60 UNDER STRESS

.14

POS./NEG.

61 SELF- CONCEPT 17
VIEW OF

62 LIFE
TOTAL

63 SCORE .21 .27 .14 .18 .15 .20 .21 .16

HYPOTHESIS 72: There will be a positive
relationship between the criterion measures

and the Sentence Completion coping
Style variables in the different

areas of behavior.

ENSTRUM:NTS: Sentence Completion Addeo,-
gent IRS

VARIABLES: Stance x Criterion measures.

100 83 92 74 65 109

STANCE STANCE STANCE STANCE STANCE STANCE

AGGRESSION AUTI,ORITY AKXIVIY 1PR TASK ACM. TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH .20 .27

.21

ACHIEVEMENT
3 READING .24 .17

.2

ACHIEVEMENT
4 G.P.A. .28 .26

11

IRE
5 TASK ACHIEVE.

.15

IRS
6 AUTHORITY .14

IRS
7 IPA

INS

8 IMMEMFMTATION
SRS

9 SELF-ASSERTION
PBS

10 INITIATION
BIB

11 SOLVER
IIRS

12 AGGRESSION
INS

13 ANXIETY
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InfrOTHICIS 73: Tin rn eel II L. a p nit ref at Innnlitp in tin n el. rrlt.cIan m.n urea

and the Sentence Completion coping Mlle variablen in the different
f hnvior.

ACHIEVEMENT
2 MOTH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

BRS

S TASK ACHIEVE.
BPS

6 AUTHORITY

BRS

7 IPE
EIS

8 IMPLEMENTATION
BRS

9 SELF-ASSERTION
IRS

10 INITIATION
IRS

11 SOLVER
IRS

12 AGGRESSION
EIS

13 ANXIETY

141 84 93 66 110

ENGNEMUNT E:AGPMENT ENGArEMYNT ENCALlmMhT F4LAGI:nNT pagriGEMP:T

AGGREigf4F1 AOTROPITY ANXIETY !Mt, TX.P I.H.A TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

HYPOTHESIS 74: There will be a positive relationship between the criterion measures

and the Sentence Completion coping style variables in the different

f behavior.

102 85 94

AID/ADVICE AID/ADVICE AID/ADVICE

AGGRESSION AUTHORITY ANXIETY

10 14 10 14 10 14

ACHIEVEMENT
2 MATH .14

ACHIEVEMENT
3 READING _14

ACHIEVEMENT
4 G.P.A,

ERS
5 TASK ACHIEVE.

IRS
6 AMMONITE

BRS
7 IPN

DRS
8 IMPLEMENTATION

BRS

9 SELF-ASSERTION
INS

10 INITIATION
IRS

11 SOLVER
IRS

12 AGGRESSION
BES

13 ANXIETY

76

AID / ADVICE

IPR
10 14

67

AID/ADVICE AID /ADVICE

TASK ACH. TOTAL

10 14 10 14

-1004-
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umnritEsis 75 There will be a pnnitive rfIntionnhip betvmn the criurinn mcnnures and the

Sentence C.mmletinn coping at/le vnrinb1es in th. different arcns of bensvior

103 86

cop.Frp. for.rre,_

AU.RE.-'40h Atill011Y

10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A. 15

HAS

5 TASK ACH.

BRS
6 AUTHORITY .14

BRS

7 IPR

BRS
8 IMPLEMENTATION

BRS

9 SELF-ASSERTION
BRS

IC INITIATION
BRS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 ANXIETY

. I 6

- 10

17 .19

16

16

95 77 68 112

Cor.11.F. COP I-1F. (OP.11F. Con "Fr.

ANXIETY 1 PK 1/VK A111. ToTAL

10 14 10 14 10 14 10 14

23 22 .25

17

.14 17

14

.20

-.17

INSTPUMENIS. Sentence Completion,
AchIev,mAnt

VARIABLES. Opium Effectiveness.

Achievement

HYPOTHESIS 76: There will be positive relationship between the Sentence

Completion attitude measures and the criterion measures.

82 91 73 64

ATTITUDE ATTITUDE ATTITUDE ATTITUDE

10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MAT%

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 G.P.A. -.15

INS

S TASK ACH. -.18

IRS
6 AUTHORITY -.15

IRS
7 IPR 14

IRS

8 IMPLEMENTATION -,17

IRS

9 SELF-ASSERTION
IRS

10 INITIATION -.17

IRS

11 SOLVER -.17 16

IRS

12 AGGRESSION -.17

IRS
13 ANXIETY -.15

108

ATTITUDE
10 14

.14

-.20

-.15

INSTRUMENTS: Sentence Completion.
Achievement MRS

VARIABLES: Attitude x Criterion
measure*
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197 99 99 SI

1,0%. AYF. PM. AFF. PO5 AIY
AWLSSION AUTHORITY A'.XIETY

10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH -.14 -.19

ACHIEVEMENT
3 READING -.14

ACHIEVEMENT
4 C.P.A.

DRS
5 TASK ACH.

DRS

6 AUTHC*ITY
DRS

7 IPR

DRS

8 IMPLEMENTATION
MS

9 SELF-ASSERTION
DRS

10 INITIATION
DRS

11 SOLVER
MS

12 AGGRESSION
DRS

la ANXIETY

77 116

P0'.. /IF. KS. APP.
7A 5K Alit. TOTAL
10 14 10 14

.11

.15

ILAIKVHMTS:

VARIARLIn:

StntInce C.opletIon.
khl,vgnoent MRS
S.htente P.ultIve Affect

Cr on Sellsofell

HYPOTHESIS 78a: There will be a negative relationship between the Sentence Completion
Hostile and Depressive Affect variable* end the criterion measure*.

INSTRUMENTS: Sentence Completion,
Achievement

VARIABLES: Sentence Hostile and
Depressive Affects s
Achievement

2 3 4

ACHIEVE. ACHIEVE. ACHIEVE.

MATH C.P.A.
10 14

_READING
10 14 10 14

HOSTILE
104 AGGRESSION

DEPRESSIVE
105 AGGRESSION

HOSTILE
87 AUTHORITY -.14

DEPRESSIVE
88 AUTHORITY -.15

HOSTILE
96 ANXIETY

DEPRESSIVE
97 ANXIETY -.18 -.17 -.16

HOSTILE
78 IPR

DEPRESSIVE
79 IPR -.15

HOSTILE
69 TASK ACHIEVE.

DEPRESSIVE
70 TASK ACHIEVE.

TOTAL
113 HOSTILE -.16

TOTAL
114 DEPRESSIVE -.20
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IPOOMESIS 784 There will tu a ndoatIvo relAtIonshlp bt4e.11 the

wattile and DeprteAvt Affect variables and the trittrivo

5 6 7 8

Seottoce Cc 'w.letiai
measures

SELL -ASST,

In

iff

INSTRVHFUrS:
VAR1ALLES-

ti 17

'..ntence - SRS

Sentence 11.etij. and

Dear...olive Affect s IRS

13

'IRS /IRS ARS tHS hvn

INITIATION %WM
PAS

Arl.RESSION

AKS

TASK Aril, tlinoRITY IIR____ H4PN7.T. ANXIETY

10 14 10 14 10 I'. 10 14 If) 14 10 14 10 14 10 14 10 14

HOSTILE
tot. ACCRESSION -14 14

DEPRESSIVE
105 AGGRESSION

HOSTILE
87 AUTHORITY

.16

DEPRESSIVE
88 AUTHORITY

HOSTILE

96 ANXIETY
14

DEPRESSIVE
97 ANXIETY

-.14

HOSTILE
70 IPR -.IS -.14 -.14

DEPRESSIVE
79 IPR

HOSTILE
69 TASK ACM.

.16

DEPRESSIVE
70 TASK ACE.

TOTAL
113 HOSTELS -.15 -.19 .10 -.18 -.12 .19

TOTAL
114 DEPRESSIVE -.15 -.15 -.14 1-.14 -.14

HYPOTHESIS 79: There will be a positive relationship between the criterion

measure* and the Story Completion copias style dimension*.

INSTRUMENTS: Story Completion,
Achievement BAS

VARIABLES: Stance x Criterion

149 177 163 191 135 121 205 219

measures

Story 3 Story 5_ Story_4 Story 6 Scory 2 Story I Story 7. STANCE

AGGRESSION ACTHORITY ANXIETY ANXIETY TPR A - TA NA TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 14 14

ACHIEVEMENT
2 MATH

-.14

ACHIGVEMEOT
3 READING

.14

ACHIEVEMENT
4 C.P.A.

.15 .23

ARS
5 TASK ACM.

BRS

6 AUTHORITY
-.14

MS
7 IPR

8115

8 IMPLEMENTATION
DES

9 SELF - ASSERTION

14

IRS

10 INITIATION
IRS

II SOLVER
DRS

12 ACCRESSAM
-.18

IRS

13 ANXIETY -.15
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RYPOTHM1S NO lhr. will he a p4millic rtl h.tw..n the criterion mehnnren

and the Story Completion coping f.tyle

INS1RIMTS. Story CenrIftion.
Aghfevfmtol PAS

VARIABLES: Ent sgoncr,t

154 178 144 192 134 122 206

%tory 7

Criterior measures

220

Store 3 Stf,ri S Stori
ANVEN

4 Story 6 ',tom 2

IPA

,:tnry l_._

A - T
ENGAGEMENT

AGGRE'.:10N All1V1VITY ANAIKTY VA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 4

ACHIEVEMENT
2 MATH .19

ACHIEVEMENT
3 READING .15

ACHIEVEMENT
4 C.P.A. .1S -.14 .14 -.14

BRS

S TASK ACM. -.14 -.18

ENS
6 AUTHORITY -.15

BRS

7 IPR

BRS

8 IPPLEMEMTATION -.17 -.14 -.16

BRS

9 SELF-ASSERTION
BRS

10 INITIATION -.21 -.16

ARS
11 SOLVER -.14

BRS
12 AGGRESSION -.29 -.14 -.14

BRS

13 ANXIETY -.17 -.12 -.14

HYPOTHESIS 81: There will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READ/NC

ACHIEVEMENT
4 C.P.A.

1111S

5 TASK ACM.
BRS

6 AUTHORITY
IRS

7 IPR
BRS

8 IMPLrMENTATION
MRS

9 SELF-ASSERTION
IRS

10 INITIATION

BRS

11 SOWER
BRS

12 AGGRESSION
BRS

13 ANXIET.

151 179

Story 3 Story 5

AGGRESSION AUTHORITY
10 14 10 14

.18

INSTRUMENTS: Story Completion,
Achievement MRS

VARIABLES: Initiation x
Criterion measures

165 193
Story 6

137 123 207 221

Story 4 Story 2 Story 1 Story 7 INITIATION

ANXIETY ANXIETY IPR # - TA WA- TA TOTAL
10 14 10 14 10 14 10 14 10 14 10 14

.20 16

.11 .18

19 .15

-.17 .15 -.14

.14 -.21

-.19

-.16 14

.17

.14
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V01.0'1491/ 111.)1"_ II If
PRI 1 l
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measure.. and the Story (-mph t lon Coping et yle to axiom)

152 186 166 l'A I 1 124

St r; 3 S,OT 5 `..to_ry 4 St .ry 6 ',tor/ 2

AGGR?:-.%10N AII111,v1 IN ANX1F re at. "II TY 1PH A - IA

10
10 14 10 14 II) 14 10 14 10 14 it:

ACHIEVEMENT
2 MA1H -.19 .20

ACHIEVEMMT
3 READING -.18 .15

ACHIEVEMENT
4 C.P.A.

IRS

TASK ACHIEVE.
ERS

6 AUTHORITY
15

IRS

7 IPR
DRS

8 IMPLEMENTATION
ERS

9 SELF-ASSERTION
DRS

10 INITIATION - 14

DRS

11 SOLVER -.18

DRS

12 AGGRESSION
IRS

13 ANXIETY

HYPOTHESIS 83: There will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

IRS
S TASK ACH.

IRS
6 AUTHORITY

IRS

7 IPR

IRS
8 IMPLEMENTATION

IRS

9 SELF-ASSERTION
IRS

10 INITIATION

IRS
11 SOLVER

DRS
12 AGGRESSION

IRS
13 ANXIETY

153 181

Story 3 Story 5

AGGRESSION AUTHORITY
10 14 10 14

-.19

-.17

_.TALK )11

1:1S111114r, I'S Cooti)1. t
vemcnt 555

VAR 'ARLES Afd/Adv ce a
Cr! ter1On ciwileuree

208

l'n7Y 7
TA

10 14

272

TOTAL
AID/ADVICE
10 14

INSTRUMENTS: Story Completion.
Achievement HAS

VARIABLES: Solver a Criterion
measure*

167 195 139 175 209 223

Story. 4 Sto5 y2 Story 1

A - TA

Stati7
SA - TA

SOLVER

ANXIETY
.....<1I
ANXI=TY . IPR TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

.20

.16

-.14

.15 -.19

-.17

-.14
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IryI'f/IIIESIS N4, third will

tnt newt, ,t

I Yt

t..rY
AU,A1..'t,(14

PI

Le u p01tiv, r.1,Iti,m,11111

and tht 6Lory L.mgtl.tIon

I H1 161i
diary

A1./1rrY
10

between
c,,rfny

4

14

the trttrlun
style dl,mnsions

196 140 176

INSTBDRYNTS: Stry C.mpletlon.
Achltvemtnt BRS

VARIABLES: 1mplInuntation A
Erltrlon measures

210 224

1_
AM II

I4 10

Story 6 Ntix_y_l_

ANXIIrT IPP

Story /_ Story 7_ IMPLEMENT.

1Y 1 I Y

16

A - TA NA TA TOTAL
14

10 14 10 14 10 14 10 14 10

ACHIEVEMC.T
2 MATH .20

ACHIEVEMENT
3 READING -.15 .16

ACHIEVEMENT
4 C.P.A.

BRS

5 TASK ACHIEVE. -.15
IRS

6 AUTHORITY
.15

BRS

7 IPR

IRS

8 IMPLEMENTATION -.17
IRS

9 SELF-ASSERTION
.15

BRS

10 INITIATION -.17
IRS

11 SOLVER -.14
BRS

12 AGGRESSION -.32
IRS

13 ANXIETY -.15 -.15

HYPOTHESIS 85: There will be positive relationship between the criterion

measures and the Story Completion coping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

BRS
S TASK ACHIEVE.

BRS
6 AUTHOR: .

BRS
7 IPR

IRS

8 IMPLEMENTATION
IRS

9 SELF-ASSERTION
IRS

10 INITIATION
IRS

11 SOLVER
IRS

12 ACRESSION
IRS

13 ANXIETY

INSIEINCEIS: Story Completion.

Achievement IRS
VARIABLES: Outcome x Criterion

Ressuree

155 183 169 197 141 127 211 225

Story 3 Story 5 Story 4 Story 6 ory 2 Story 1 Story 7 OUTCOME

AGGRESSION AUTHORITY ANXIETY ANXIETY ZPR A - TA KA TA TOTAL

10 16 10 14 10 14 10 14 10 14

.15

-.14

10 14 10 14 10 14

.15 .19

-.17

-.22

-AS

-.19 -.15 -.15

-.18
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VYPOTUESIS 66. Mr will b. n potdtlye relntl, hIp h.ft.re.n tto crIttrIon
mearurem and for Story CoTIttlun styli tflonhlne

156 186 170
Stt.ry 3 Story

AIMIOPITv
3 StoLy 4

ANX ElYACCRT%510:1

10 14 10 14 10 14

ACHIEVEMENT
2 !BATH .14

ACHIEVEMENT
3 READING

ACHIEVEMENI
4 C.P.A.

BRS

5 TASK ACH.
BRS

6 AUTHORITY
BRS

7 IPR
DRS

8 IMPLEMENTATION
DRS

9 S:LP-ASSERTION -.16
685

10 INITIATtCW
BRS

11 SOLVER
BRS

12 AGGRESSION -.16
BPS

13 ANXIETY

198 142

S11:1/12_
ANXIETY 1PR

10 14 1h 14

.17

.13

1W:IRPMFNI", Story C....p).tion,

VAJAHLIS- EvnIontIon of outdone
x Criterion

128 217 726
Story 1 %tor, 7 EVAL.OUTC.
A - TA --NA TA TOTAL
10 14 10 14 13 14

.16

-.14

.17

.16

-.17

.20

.16

.15

.14

.15

.14

HYPOTHESIS 87: There will be a positive *elationship between a. criterion
neefuret and the Story Completion coping style dimension*.

INSTRUHMITS: Story Completion,
Achievement BRS

VARIABLES: Coping Effectiveness x
Criterion measures

157 185 171 199 143 129 213 227
as}.3 Story 5 Story 4 Story 6 Stcry 2 Story 1 Story 7 GOP. EFF.

AGGRESSION AUTHORITY ANXIETY ANXILLT 1PR A - TA 1.A - TA TOTAL
10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH -.17 21

ACHIEVEMENT
3 READING .19 .14

ACHIEVEMENT
4 C.P.A. .17

BRS
5 TASK ACHIEVE. -.14 .14

AS
6 AUTHORITY - 17

DRS

7 IPR
AS

8 IMPLEMENTATION -.15 -.15
BRS

9 SELF-ASSERTION -.17
BRS

10 'INITIATION -.19 .14
BRS

11 SOLVER -.18 -.16 - . S
BRS

12 AGGRESSION -.26
BRS

13 AwxirlY
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HYPOTHESIS 48: There will be a pmati,e relmtionshIp betwetn the criterion
meal r es and the Story Completion toping style dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

las
5 TASK ACH.
US

6 AUTHORITY
IBIS

7 /PR
US

8 IMPLEMENTATION

IRS
9 SELF-ASSERTION

US
10 INITIATION

IRS
11 SOLVER

US
12 AGGRESS/CN

US
13 ANXIETY

162 190 176 204 148 134

Story 3 /.-L Story 4 Story 6 Stt_LL'...2_ Story I

AGGRESSION APTHOITY ANXIETY ANXIETY IPA A - TA

10 14 10 14 10 14 10 14 1. 14

.19 .16

.20

.211 .15 .18 .18

-.14 .18

-.26

14

IHSTHIMMIS: Story Completion
Achievement sits

VARIABLES: instrenentality x
Criterion measures

218 232

Story .1 INSTRUMMT.
NA - TA TOTAL

10 14 10 14 10 14

-.15

.14

-.14

21

.25

.23

.15

HYPOTHESIS 89: There will be a oositive relationship between the criterion
measures and the Story Completion positive affect dimensions.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

US
5 TASK ACHIEVE.

IRS
6 AUTHORITY

DRS

7 IPR
DRS

8 ITTLEMEhTATION
US

9 SELF-ASSERTION
DRS

10 INITIATION
DRS

II SOLVER
US

12 AGGRESSION
DRS

13 ANXIETY

/NSTRUMENTS: Story Completion.
Achievement US

VARIABLES: Positive Affect Rare
Criterion

159 187 173 201 145 131 215 229

AGGRESSION AITHO ?ITY
Storyl Store 5 Sto 4 Story 6 --177;i:/: Igktger

7773% NA TA

10 14 10 14 10 14 10 14 10 14

-.17

.16

.29

1Q 14 10 14 14

.15 1 .16

.18

.17

1-.15 -.14 -.11

.19

.17 .15 .22

.16

.25 .30 -.14

-1012-



11,114V I

WAN. LoiHrt.A1 - 11AlY 111

OYOTHIMS 90 Ti.re
nwoeurca

v111 be a reIniicen4hip

and the ';iory sspleti.n

160 IRS

hetveen

negative

174

St.ry 4

the criterion
aff.ct dImereione.

7f12 141 137

St ,ry 1

A - lA

216

Ste.

IN4TPIRCeTS Story OsepIiiime
Aehievenwnt ERS

VARIASLYS: .tative Affect Hero,
Criterion measures

230

St'11_1- __hPay:d
AP1008ITY

Lj.jiy_6...
A1411.TY

-_:1.4042_
1PR

jr_ 7 1.1.L.AF.0880

Al.r.PhY,108 ANXIEN -TA lA 'MAL

10 14 IU 14 10 14 10 14 14 14 10 14 !q 14 10 14

ACHIEENT
2 MATH 17

- 26 -.22

ACHIE/LHENT

3 READP4 -.22
16 -.17

ACE1E7EMENT
4 C.P.A.

DRS

S TASK ACH.
BPS

6 AUTHORITY
.14

DRS

7 IPR

.16

DRS

8 IMPLEYENTATION .L4
DRS

9 SELF-ASSERTION
IRS

10 INITIATION .16

IRS
11 SOLVER

.14

DRS
12 AGGRESSION

IRS

13 ANXIETY
.15

HYPOTHESIS 92: There will be a positive relationship OMOOg the Parent/Child

Interaction items of the Sentence Completion Instrument.

SELF-

117 CONCEIT
PARENT/CHILD

118 INTERACTION

norm
119 ISTERACTION

FATHER
120 INTERACTION

117 118 119

SEtr- REERF NETHER

CONCEPT CHILD TNT. INTERACT.

10 14 LA_

.80 .71 .31 I as

.82

120
FATHER
TNTERAGT.

131STRUPEITS: Sentence Completion

VARIABLES: Parent/Child Interaction

Variables'

HYPOTHESIS 93: There will be a positive relationship between the Parent/Child

Interaction items of the Sentence Completion and the Authority
Attitude, Coping Style, Coping Effectiveness, and Positive

Affect renewers of the Sentence Completion instrument.

117 118 119 120

SELF- PARENT/ MOTHER FATHER

CONCEPT CHILD TNT. _INTERACT. INTERACT.

10 14 10 14 10 14 10 V.

AUTHORITY
82 ATTITUDE .16 .22 .20 .27

AUTHORITY
83 STANCE .25 .19 .25

ArTHDRITY

8. EN4ACEMENT .20 .14 .15 .17

AUTHORITY
85 A1D/ADVICE .18 .17 15 .15 17 .15

ArTHORITY
86 COPING UP. .18 .27 .14 .13 .22 .:6

ArniotITY
90 pm AFFECT

DISTRVMENTS: Sentence Completion

VARIABLES: Salience Completion
Parent/Child Interaction
variables end remainder of

t%e Sentence Completion
items

InTormsts 94: There will be * negative relationship between the Parent/ChilJ
Interaction items of the Sentence CmpIrtion ..nd both the

Authority Hontile and Deprseive Affect meenvere.

117 I1A 114

- Silt% _ PAR,Nr ro;urii

.11.1..... 1:,1V.11 L. ...111.e;.1v11.1..
10 14 10 I., 10 I.,

$7

An

Arrii01:111

h.rill At.
011911 Ivy AFT.

.111

I

" 11 .14
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urmillesis 95. 11.,r1 011 la. a p.41tiv, 1,1m10flhhIp hitwe,n U,. Part,a/CtIld

Intrr.ttlnu I 1 etrif of f f, f f$nupl.il..rt and the Tot al

Att1Vid, toping f,tylL, (,.plot ElItctIveneon, en4 Peoiiive
Affect MCAMUfki of the Cntenct Completion inutroment.

117 118 119 120

SELF- PARENT WITHER FATHER
CONCEPT CHILD ILT. l'TERACT INTERACT

16Nigomvwl% ',Inteme Completion

VARIABLES' Pot,ot/1,h17,1 lot Traction

nil 441 Attitude,
Coping Stv1 , Coping

Lf lett ivenems, end

Positive Affect

10 14 10 14 16 14 10 14

TOTAL
108 ATTITUDE -26 .16 1

TOTAL
109 STANCE .24 .19 .18

TOTAL
110 ENGAGEMENT

TOTAL
111 AID/ADVICE

TOTAL
112 COPING ET?. .15 .19 .16 IS

TOTAL
116 POS. AFFECT .14

HYPOTHESIS 96: There will be a negative relationship between the Parent/Child
Interaction items of the Sentence Completion and both the Total
Hostile and Total Depressive Affect measures of the Sentence
Completion.

117 118 119 120
SELF- PARENT/ /'OTHER FATHER
CONCEPT CHILD Oft MTERACT. INTERACT
10 14 10 14 10 14 10

TOTAL
113 HOSTILE AFF. -.18 -.15

TOTAL
114 DEPRESSIVE AFT.

-.19 -.15

-.14

14

-.15

INSTRUMENTS:

VARIABLES:

Sentence Completion
Parent/Child Interaction
items end Total Hostile
and Total Depressive
Affect measures

HYPOTHESIS 97: There will be positive relationship between the Parent/Child INSTRUMENTS: Story Completion and

Interaction scores of the Sentence Completion and Coping Style, Sentence Completion
Coping Effectiveness, and Positive Affect Scale Score* from Story VARIABLES: Parent/Child Interaction
Five concerning ALthority relations of Sentence Completion and

Coping Style, Coping Effec -

117 116 119 120 tiveness, and Positive

SELF- PARENT/ MOTHER FATHER Affect Scale Score* from

CONCEPT CHILI/ INT. IN=ERACT. INTERACT. Story Five concerning
la 14 10 14 10 14 10 14 Authority relations

STORY FIVE
177 STANCE -.14 -.17

178 ENGAGEMENT -.15

179 INITIATION -.18 -.15 -.16

180 AID/ADVICE -.21 -.19 -.18

181 SOLVER -.22 -.21 -.20

182 IMPLEMENTATION -.18 -.15 -.16

183 OUTCOME -.18 .14 -.18 .20

EVALUATION
184 OF OUTCOME -.19 .14 .20

COPING
185 EFFECTIVENESS -.24 -.19 -.23 .17

RESPONSE
186 LENGTH

POSITIVE
187 AFFECT HERO

190 INSTRVMENTALITf-.15

HYPOTHESIS 98: There will be a neZative relationship between the PnrentiChild INSTRITIFRTS: Sentence and Story

Interaction scores of the Sentence Completion and the Negative Completion

Affect from Story Five concerning Authority relation*. VARIABLES' Parent/Child Interaction
score* of Sentence and

Negative Affect en
(rpm Story The concerning

117 11$ 119 120 Authority relations

SHY- PAKryr ,10:10R FATHER

coNcirr cum, iii7: IN,FR,ILEL :'1,INItAtI"

STORY FIVE 10 14 10 1 10 14 10 14

BECATIVE
IPA AFFECf HERO 11_

-1414-
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ri, I,. i/ Vii is,'H IN II I, 111

111'.11,1 411i1

VAIIIAI I",

Thur. will Loa PitiV. Istfoo hip h.t.oin (IN Por.of/(h114

Int. rn'tfOlt Ni,raN of t) nf,to, (.'.'pi t:.o nod Cpfno.

Conflo, M 1 ONittill Ali,t1 J,nIo xtnnx frnm

Story four, (Lhoo,, ,len.111.d an o,..1,ty cory), It

concerns parental relst1,ne.

117

Sf 1.F-

CEPT

11A
PAIIPI r'

CHILD

119 120

WOW, 'AMIER

PdINL.Kr. ILItarcr.

end

tr .',pint Inn
l' ft 1.114 Inr, ti I Ion

r. ,1 ti. u. ,,,1 ( oping
Effectiveness.

and PNiffvc Affect scale
scores from Ftory Pour

STORY FOUR 10 14 10 I. 10 14 10 14

ANXIETY
163 STANCE .15

.19 .16

164 ENCAGEMENT
-.15 .14 ,16

165 INITIATION

166 AID/ADVICE

167 SOLVER

168 IMPLEMENTATION
.14

169 OUTCOME
EVALUATION

170 OF OUTCOME
.16 .16

COPING

171 EFFECTIVENESS

RESPONSE
172 LENGTH

-.14

POSITIVE
173 AFFECT HERO

.17

176 INSTRUMGVTALITY.

HYPOTHESIS 99b: There vilI be a positive relationship
between the Parent/Child

Interaction scores of the Sentence Completion and Coping Style,

Coping Effectiveness, and Positivt Affect scale scores from

Story Six, since (though classified as anxiety story), it con-

cerns parental relations.

117

SELF-
CONCEPT

118
PARENT'

CHILD I.

119
MOTHER
INTERACT.

120
FATHER
INTERACT.

INSTRINENTS Sentence Completion and

Story Completion

VARIABLES: Parent/Child Interaction
scores of Sentence and
Coping Style, Coping Effec-
tiveness, and Positive
Affect scale scores from

Story Six

STORY SIX 10 14 10 14 10 14 10 14

ANXIETY
191 STANCE

-.15

192 ENGAGEMENT

193 INITIATION

194 AID/ADVICE

195 SOLVER

196 IMPLEMENTATION

197 OUTCOMR

EVALUATION
198 OF OUTCOME

COPING

199 EFFECTIVE NE'

RESPONSE
200 LENGTH .15

.15

POSITIVE
201 AFFECT HERO

204 INSTRUMENTALITY

HYPOTHESIS 100: There will be a relationship hetueen the Parent011.1

Interaction 5:01.a of 00 Sentence Cemylction nnl coo Nest3ti.e

Affect measures from both Stories four and Sas.

non FOUR
174 AFt.ATIVE Al?.

nosy stx
20: NICAIIVE AFF.

117 1111 119 1,0

SELF.. TARVNT trtrm it 1 %nil F

CONCEPT CHILI 11%:. INT/ 1L1t 1,, l\ II N T.

10 I. 10 1. III I. 10 14
-----r

.11
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wwn.is 101

I 11., at; 1

tie 10.1141/1A !AMP. oi ..jr Ir Air f Al

It. sv 41/1 Iti11,41,61p In.41., 110 P,r,ot/(1.114
tf n oi II. %.,114set I pit Lion nod tin T,tal %Vire.

fr C4p1n. CpIng TlfectIvene4n, and oeftive Attract from
tie Stry Cmplftion

ihTIRMINfc: '.ntinte Comphlion and
'Tioty C,,I,1, 411,n

VARIABLES: Pnniffhild lotrociinn
Item.. of 4f M. nce and total
Stre, (or Style,
CbpiPy Effectiveness, and

STORY TOTALS

117 11P 119 120 Positive Affect from
Sri!. pw,r/

1141.

MORLR IA10114 Story Completion
CO.CLPT CHilD INITRACT. INIERACT.
1U 14 10 14 10 14 10 14

219 STANCE

220 MAGEMENT

221 INITIATION -.14

222 AID/ADVICE

223 SOLVER -_16 --14

224 IMPLEMENTATION

225 OUTCOME 17

EVALUATION
226 OF OUTCOME .16 .18

COPING
227 ZFTECTIVENESS -.16

RESPONSE
228 LErGTH .17

POSITIVE
229 AFFECT HERO

NEGATIVE
232 INSTRUMENTALITY -.14

HYPOTHESIS 102: There will be a negative relationship between the Parent /Child INSTRUMENTS: Sentence Completion
Interaction items of the Sentence Completion and the Total Score and Story Completion
for Negative Affect from the Story Completion. VARIABLES: Parent/Child Interaction

items of Sentence and Total
117 118 119 120 Negative Affect from Story

SELF- PARE'll MOTHER FATHER
CGCCRPT CHILD INT. INTERACT. INTERACT

STORY TOTAL 10 14 10 14 10 14 10 14

NEGATIVE
230 AFFECT HERO .17 I

HYPOTHESIS 103: There will be a positive relationship between the Parent /Child INSTRUMENTS: Sentence Completion and
Interaction items of the Sentence Completicn and the "Good Coping" Social Attitudes Inventory
*core for the Authority area an well as the total "Good Coping" score. VARIABLES: Parent/Child Interaction

item, of Sentence and SA'
117 118 119 1'0 Good Coping - Authority

SELF- PARENT! MOTHER FATHER area - as well as Total SAI
CONCEPT CHILD NET. INTERACT. INTERACT. Good Coping
10 14 10 14 10 14 10 14

SAT
38 AUTHORITY

SAT TOTAL
42 SCORE

.15 21

HYPOTHESIS 104: There will be a positive relationshir between the Father Child
Interaction item free the Sentence Completion one the Occupational
Value: "Fellow Father".

170

FATHER
INTERACT

OCC. VALUE 10
FOLLOW

28 FATHER I

li

INSTRUMENTS: Sentence Completion and
Occupational Values
Inventory

VARIABLES: Father/Child Interaction
from Sentence and Occupa-
tional Value - Follow Father
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HYPOTHESIS 105: The,e will be peltIv. ceIstIoneap Intween thy Porent/(hild

Intractior items a' the Ser.unce C nplettun ar.d the Intrinsic

Octipatinnal Values.

117

SIAS-

CU 1 EY!

118

1,41tr,r/

CB1-.0 l' T.

119 170

M0IHEP FATHER

MIMI, INTERACT.

1NETRUNFNIS Sentence CompIttion and

Ok,upnti.nal VeUWA

Inient"ry

VARIABLES- Pertnt/LhIld Interaction
Ittmg of Sentence and In-
trinsic (letups:Anne

Values

OCCUPATIONAL 10 14 10 14 :0 14 10 14

VALUES INVENTOPI

14 ALTRUISM

15 ESTHETICS
-.18

16 !IIDEPC.DENCE

17 NAIAGFMENT
SELF-

19 SATISFACTION
INTELLECTUAL

20 STIMULATION -.16

21 CREATIVITY

27 VARIETY
TOTAL

29 INTRINSIC
-.14

HYPOTHESIS 106: There will be negative relationship between the Farent/Child

Interaction items of the Sentence
Completion and the Extrinsic

Occupational 'elute.

117 118

SELF- 2111gE.1L

CONCEPT CHILD TNT.

119 120
FATHER

INTERACT. INTERACT.

INSTRUMENTS: Sentence Completion and
Occupational Values Inv.

VARIABLES. Parent /Child Interaction
items of Sentence and

Extrinsic Occupational

Values

OCC. VALUES 10 14 Ii 14 10 14 10 14

INV. EXTRINSIC
18 SUCCESS

22 SECURITY
.15 .15

23 PRESTIGE
.14

ECONOMIC
24 RETURNS

25 SORROVRDENCS
-.15

26 ASSOCIATES
FOLLOW

28 FATHER
TOTAL

30 EXTRINSIC
.14

HYPO'T'HESIS 107: There will be a negative rolationaip
between the Father/Child

Interaction item from the Sentence Completion and the discrepancy

score between the Father's
Occupational and tne Child's Aspiration.

OCC.INT. LEV.
FATHER'S OCC.

35 CHILD'S ASP.

120
FATHER
INTERACT
10 14

1

INSTREMENTS: Sentence Completion env
OccupaeLonal Interest Inv.

VARIABLES: F::her/Child Interaction
of Sentence and Father's
Occupation-Child Aspiration
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V/1'01111 SI5 viii I t Iv. corr. laths. In (wren 041 l'ar. to /I Id Id ItrTRI'111.Ig

Int.ra. t 1 on It .m I rola S. Lt enc napl t Ion tool al 1 View. of
It fe uthacalphut the Total %cot, a VAN/AMC'.

et... e valet Ion and
VI". 1' III,
I' .r. .111.1 I .1 Int I rnct Ion
11, I rom ot n.1 and

117 119 120
VII uh of LI It cothar 1. plus

' I I/11 I / f: k 1A:I III It tl,e I tal Sture
1.1.1 (11)1b HT?: Mil I'M E. 1811 RAC T.

VIEWS Of LIFT 14 14 14 14

LOCHS OP

43 CONTROL
ACADEMIC

44 LULUS OF CONT.
ACTIC -

45 INACTION

IMMEDIATE
46 DELAYED

RATE OF
47 ACTION

ii.rRE;Sic
48 E/TRIESIC

TASK ACH.
49 IPR

COMPETITION -

50 CO-OPERATION
11.DEPENEENT

51 INTERDEPENDENT
EIRNED STATUS

52 BESTMED STATUS
CCNFRONT -

53 AVOID
SELF-INITI.

54 OTHER INTI.

SELF SOLVER
55 OTHER SOLVER

SELF - JOINT

56 IMPLEMENTATION
INSTRUMENT -

58 FANTASY
/EXPRESS -

59 tk ACCEPT

ACT. /PASS.

60 UNDER STRESS

POS./NEC.
61 erre-rw-oe .15 .18

VIEW OP

62 LIFE
TOTAL

63 SCORE

HYPOTHESIS 109: There will be a positive relationship between the Parent/Child INSTRUMENTS: Sentence Completion and

Interactioi items of the Sentence Completion Instrument and the Aptitude and Achieveneet

Aptitude and Achievement me .
VARIABLES: Parent/Child Interaction

items of Sentence and

Aptitude and Achievement

117 110 119 120 measure

SELF- PARENT/ MOTHER FATHER
CONCEPT CHILD INT. INTERACT. INTERACT.

13 14 1J 14 10 14 10 14

1 RAVEN .22 -.15 .19 .15 -.15

2 MATH

3 READING .14 .17

GRADE
4 POINT AVERAGE .16 .16 .14 .17

HYPOTHESIS 110: There will be a positive relationship between the Parent/Child
Interaction items of the Sentence Completion and the Authority
score of the Peer DRS.

117 118 119 120
SELF- rARENT/ !INVER FATHER

COiCEPT CHILD INT. INTERACT. INTERACT.

PEER IRS Mat li le. le 14 10 14 10 14
r

6. ArTHORITY b. 1 .17 .17
rm. NONTICA.

INSTRUMENTS: Sentence Completion
and FRS

VARIABLES: Parent /Child Interaction
items of Sentence and
Authority of Peer US

HYPOTHESIS III: There will be a positive elationmhip between the Parent/Child
Interaction items of the Sentence Completion end the Coping
Style Dimension scores from the Peer SRC

8

II

PEER
'IttfAl
MN.
10181,
1109.
.tt181
NtN1.
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, tr.
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FRS _le_
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ANOVA OF MEANS:

SUBGROUP DESCRIPTIONS

CHICAGO TEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

The Aptitude and Achievement measures collected in Stage ill ware

not the same as those collected in Stage I. Therefore the hetwcn

stage comparisons will not be complete. However on the intelligence

measures the Stage III upper -lower group of ten-year-old boys was

lowest just as the Stage I upper-lower group of ten-year-old boys

was. lowest. Their Grade Point Average was in the middle range in

Stage III, whereas they were next to the lowest in Stage I.

Behavior Rating Scales

As was true in Stage I, these boys were not ranked by their class-

mates as significantly high or significantly low on any BRS scales.

The only score of significance in Stage I was on Self-Assertion, where

they ranked third highest among all other groups.

Occupational Values Inventory

The Stage III upper-lower ten-year-old boys ranked highest on val-

uing Creativity and Prestige and second highest on Follow Father, as

had the Stage I boys. The Stage III boys also valued Economic Returns

highest of all groups. Although the exact order was different, the

Stage I group held the same values in low esteem as the Stage III group:

Altruism, Self-Satisfaction and Associates lowest of all groups, and

Independence second lowest of all groups. The Stage III group was more

extreme in their standing on the Intrinsic and Extrinsic scores than

the Stage I group. The Stage III group was highest on Extrinsic and

lowest on Intrinsic rankings on the Occupational Values.

The intra-gr .up rankings of values for these boys is quite dissimiiar

from that of their Stage I counterparts. Creativity, Prestige and

Intellectual Stimulation were their highest values. Their least

favorite values, Management, Esthetics and Independence are more

similar to the Stage I boys who also ranked Independence and Esthetics

low. The Stage I upper-lower boys valued highest Self-Satisfaction,

Security and Altruism.

Occupational Interest Inventory

These working-class ten-year-old boys showed the lowest Aspirations
and lowest Expectations of any group in Stage III, and they also, as a

group, had the lowest objective status level of Father's Occupation.

The Stage I boys for this group were not as extreme on these previous

three variables. The Stage III ten-year-old upper-lower boys had the
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largest discrepancy between their personal aspiration and their
father's occupation, and the Stage I boys in this group had a large

discrepancy of this sort also.

Of all the lower-class groups, these boys had the highest Edu-
cational Aspiration, although this still ranked them below the median
for all groups and significantly lower than the fourth highest group

immediately above them. This was in keeping with the Stage I boys'

below average Educational Aspirations.

Social Attitudes Inventory

On the Stage III Social Attitudes Inventory, this group of boys
scored highest on good coping in Interpersonal Relations, second
highest on Task Achievement, Aggression, and on Total Score.

Sentence Completion

In the area of Task Achievement these boys did not differentiate
themselves whereas the Stage I group of boys ranked last on the Coping
variable in this area.

They ranked eighth on Depressive Affect and first on Positive Affect
in the Interpersonal Relations area, although this did not reproduce
the Stage I rankings in which they were eighth on Neutral Affect and
seventh on Coping.

In the Authority area they ranked second on Attitude, which was not
seen in Stage I where they ranked first on Engagement.

In the Anxiety area they did not rank significantly different from
other groups in Stage III, whereas in the earlier stage they ranked
first on Engagement.

In the Aggression area they did not stand out significantly in con-
trast to Stage I where they ranked next to lowest on Stance and Engag.-
ment with Aggression on the Sentence Completion stems.

The Stage III group of upper-lower ten-year-old boys did not stand
out significantly on any Total Score variable, unlike their Stage I
counterparts who ranked lowest on the Total Score Coping variable.

On the combined variables which describe perceptions and relation-
ships of self and with parents this group did not stand out, although
the Stage I boys in this group were highest of all groups in Inter-
action with Father.
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Story Completion

Whereas in Stage I these boys were highest of all groups on Coping
Effectiveness in the Authority and Interpersonal Relations areas they

did not excel in Coping Effectiveness in any area in Stage III.

In both stages they were highest on mean score for Stance and

showed a mixed affective picture in Stage I, second hicogtst on Affect

in relation to the problem but lowest on Sociability, cadd a more con-

ststent negative affective picture in Stage III, lowest on Positive

Affect of Hero and lowest Total Affect of Hero and Others.

Interprecive Comments

The Stage I and Stage III group of upper-lower ten-year-old boys

differed considerably in many aspects of the data. However they were

consistent in showing low ability and unrealistic expectations and very

mixed ways and levels of dealing with situations. The general conclu-

sion for the Stage I boys would seem repeatable: young, immature,

unsure of themselves, compensating for this by high personal expecta-

tions.

CHICAGO TEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

The ten-year-old upper-lower class girls were not so extreme in
Stage III as in Stage I on Aptitude and Achievement scores. In Stage

III they did not stand out, and although at the lower ends were not
significantly different from the high groups whereas the Stage I girls

were next to lowest with their same age-class boys in this area.

Behavior Rating Scales

These girls were within the middle range on all BRS items and did

not stand out as the St ge I girls did, ranking higher than average on

dealing with Authority and lower on Self-Assertion.

Occupational Values

These girls were like the earlier stage girls on Independence on
which they were lowest of all groups, and on Follow Father on which

they were second lowest. They were highest on Surroundings and second
highest on Prestige, whereas the Stage I upper-lower ten-year-old girls

were highest on Intellectual Stimilation, Variety, Intrinsic score, and

second highest on Esthetics. The Stage I girls were lowest on Success
and Extrinsic, which was not replicated in Stage III.
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Their three highest values were the same as the Stage I girls of

this group: Altruism, Intellectual Stimulation and Self-Satisfaction;
and two of their last three choices were the same: Independence and

Follow Father. Their higher ranked values were not as similar to the
other groups as was the case in Stage I.

Occupational Interest Inventory

This group of girls almost duplicated their age-class boys' rankings,
although somewhat less extreme. They are next to lowest on Aspiration
and Expectation and Father's Occupation, and next to the highest in
discrepancy between their Father's Occupation and their Aspiration.
This is the same general pattern as for the Stage I upper-lower ten-
year-old girls.

Their Educational Aspirations although 114gh, as were every group's,

were next to the lowest of all groups.

Social Attitudes Inventory

These girls represent themselves on the Social Attitudes Inventory
as highest on coping with Aggression, and their Total Score, over all
stems, was highest of all groups.

Sentence Completion

In Stage I these girls distinguished themselves on only one Total
Score, Attitude, on which they were highest of all groups. In Stage III
they also ranked highest on Total Score Attitude. The high Attitude
score was based on highest Attitud: scores on the stems for Interper-
sonal Relations, Authority, and Anxiety.

In Stage III these girls ranked significantly higher or lower than
other groups on 4 Aber of Total Scores: Engagement (highest). Coping
Effectivenes3 (highest), Hostile Affect (lowest), Depressive Affect
(third highest), and Neutral Affect (highest).

The elements of the 'lighest Coping Effectiveness score P:e particu-
larl, interesting in ...at this group of girls had the highest Copig
Effectiveness score on Task Achievement (nonsignificant), highest in
the Interperson...!. Relations area (significant) and the Authority area
(significant), next to highest on the Aggression stems (nonsignificant)
and the lowest of all groups on the Anxiety stems (significant).

As rn Stage I, these girls see themselves as highest of all groups
in the positiveness of their interactions with their parents, but these
Stage III girls also saw their interaction with their mother as highest,
best, of all the groups.
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Story Completion

The Coping Effectiveness pattern for this group of girls is not the

same in Stage I and Stage III. In Stage I they ranked highest on
Coping Effectiveness in Academic Task Achievement, whereas in Stage III

the, ranked highest significantly only in one story also, the Aggres-

sicA Story, but they ranked highest overall in Coping Effectiveness.

In Stage I these girls ranked second highest on Stance on total
summed scores, whereas in Stags III their style pattern is outstanding.
They are highest on Outcome and Evaluation of Outcome, and highest on
Positive Affect of the Hero while lowest on Negative Affect of the Hero.

interpretiAe Comments

In part, the inconsistencies in the descriptions of this group of
girls in the two stages is a result of the differences in the data

collected. In Stage I the interpretation was dependent, to a degree,

on the highly unrealistic self BRS measures which were not collected

in Stage III. Therefore, only the later portion of the summary inter

pretatiol for this group remains appropriate in both stages: highly

sex appropriate behavior giving them high coping ratings, positive

attitudes, and a general positive affect component.

CHICAGO TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

Contrary to the generally higher Aptitude and Achievement scores of
the Stage I upper-middle class ten-year-old boys, these boys in Stage
III were midrange and undistinguished on the Aptitude and Grade Point

Average rankings.

Behavior Rating Scales

In both stages under study these boys were rated by their peers as

highest or best in Self - Assertion. Aside from this score they were in
the midrange of all scales in Stage III,unlike Stage I, with the sur-
prising difference of ranking highest on dealing with Anxiety in Stage

III and lowest in dealing with Anxiety in Stage I.

Occupational Values

As in Stage I, these boys were highest relative to the other groups

on Follow Father (first) and Creativity (second). They were lowest in
valuing Esthetics and they had been low in this in Stage I but they
were also low in valuing Altruism (second lowest),unlike Stage I where
they were -mong the lowest groups on Independence, Associates and

Varied. They did not stand out on the Extrinsic or Intrinsic scales
in this stage although they had been low on the Intrinsic scale in

Stage I.
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In the intra-group rankings, some of their highest and lowest held
values were the same as in Stage I: highest - Intellectual Stimulation
(same), Self-Satisfaction (same), and Creativity, and lowest - Indepen-

dence (same), Management, and Esthetics (same). As in Stage 1, the

lowest held values for this grout. f boys were the same as the lowest

esteemed values of ten-year-old working-class boys.

Occupational Interest Inventory

The pattern of scores for this group on the Occupational Interest
was the same in Stage III as in Stage I. The boys' aspirations were
highest of their age group, second only to the same class fourteen-year-
old boys, as were their expectations. Their Father's Occupation was,
of course, above average. The discrepancy between their Aspiration and
their Father's Occupational level was less than average.

The Educational Aspirations of this group of boys was second high-
est of all groups under the ten-year-old upper-middle class girls and
showed, as in Stage I, that almost all of these boys aspired to graduate
from university.

Social Attitudes Inventory

ThiF ;coup of boys did not stand out significantly on any SAI
variable.

Sentence Completion

Whereas on the Total Scores the ten-year-old upper-middle boys had
been lowest on the Engagement variable in State I, in Stage III they
did not stand out significantly on any variable of importance, showing
only a third from the bottom ranking on Depressive Affect with a mean
score of .08.

Their other significant scores on the Sentence Completion showed no
particular pattern and did not reinforce the various significant scores
from Stage I. They include. lowest on Aid/Advice in Task Achievement,
second highest on Attitude in Interpersonal Relations, lowest on Atti-
tude in Anxiety, and lowest Depressive and highest Neutral Affect on
the Anxiety stems.

The relationship with parents in Stage I was average; in Stage III
it was low (eighth rank among the groups). On Self-Concept they ranked
highest in both Stage I and Stage III of all groups. They ranked some-
what above average in Interaction with Father in Stage I and held about
the same rank in Stage III, although it did not difffrentiate them sig-
nificantly in the latter case.
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Story Completion

The Story Completion data for this grol.? in Stage I and Stage Iii

are somewhat different. In Stage I they excelled in Affect in con-

junction with the problem. and also in the negative direction on

Coping Effectiveness in interpersonal Relations. In Stage III the

ranked highest in Coping Effectiveness on the Authority Story, and

otherwise distinguished themselves only by having the lowest mean

Response Length.

Interpretive Comments

The Stage III ten-year-old upper-middle class boys were quite dif-

ferent from the Stage I boys of this same age and class. They did

not excel on the Aptitude and Achievement measures as had the earlier

group, nor on the Occupational Value scales. The Occupational Intergst

data was consistent across stages. They did not show any significant

pattern on the Social Attitudes Inventory or on the Sentence Completion

and did not replicate their high relationship with parents expressed

in Stage I. Although their Coping Effectiveness in Stage III stories

was somewhat better than in Stage I, the overall impression gained in

Stage I is not borne out in Stage III.

The maturity and potential expressed directly and subtly in the

Stage I data is not repeated in Stage II1. The boys have high aspira-

tions and expectations. However they do not, from their peers' ratings

or analysis of their projective data, prove to be effective copers or

particularly outstanding.

Thee data are somewhat puzzling. It is difficult to say whether

the i -pretations made in light of the Stag- I findings where ex-

cessive and that, therefore, the Stage III findings invalidate them.

Or is it that the sampling was in some way nonuniform. The Stage III

boys are not equivalent to the Stage I boys on Achievement and Aptitude.

If the sampling is at fault, then it would be presumed that both

because of size and because of the face validity of the Stage I group

of ten-year-old upper-middle class boys' data the findings fot Stage I

better describe boys of this group.

CHICAGO TEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

The ten-year-old upper-middle class girls had the highest Aptitude

scores within their age group, significantly higher than the ten-year-

old upper-lower class boys. Their Grade Point Average was in the mid-

range. These ranKings are different than in Stage I where this group

was above average across all thi! Aptitude and Achievement items.
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Behavior Rating Scales

These girls were rated by their peers as significantly higher than
the lowest group and highest of all groups on Positive dealing with
Authority. This was true, also, in Stage I. In Stage I they were
significantly higher on Interpersonal Relations also, but this was not
significant in Stage III although the order held. They were not
ranked as low on any variable whereas they had been ranked lowest on
Nonacademic Task Achievement and Self-Assertion in Stage I. This group
of girls ranked significantly high and highest of all groups on Posi-
tive Initiation and Positive Aggression.

Occupational Values

This group of girls racked highest of all groups on the .alue
Esthetics as had the Stage I girls, but did not repeat the Stage I
girls' high ranking of Altruism. They ranked Success lowest of all
groups and did not repeat any other low rankings from Stage I except
the Success ranking. They did not stand out significantly on either
the Intrinsic or the Extrinsic scales, whereas the Stage I girls had
been next to lowest on the Extrinsic scale.

These girls held the same three values highest as had their Stage I
predecessors: Self-Satisfaction, Altruism, and Intellectual Stimula-
tion. Their lowest three values were different with Follow Father the
only one the same, and Management and Creativity instead of Indepen-
dence and Esthetics.

Occupational Interests Inventory

In Stage I this group of ten-year-old upper-middle class girls had
Occupational Aspirations lower than the mean, third lowest of all groups,
which was repeated in Stage III but not significantly. The occupation-
al level of their fathers was highest of all groups, which in part can
account for their having the lowest discrepancy between their Aspira-
tions and their Father's Occupation.

This group of girls stood highest of all groups on Educational Aspi-
rations, which was higher than their third standing in Stage I.

Social Attitudes Inventory

On this instrument these girls ranked first in good coping with
Task Achievement and Authority situations.

Sentence Completion

Overall the results from the Sentence Completion in Stage III for
this group of girls bear little resemblance to the results for the
same group of girls in Stage I. In Stage III, the only significant
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total scores are for Stance, lowest of all groups, and for Depressive

Affect, second highest. This contradicts the Stage I total scores of

second highest on Attitude, highest on Engagement, and lowest on Fre-

quency of Positive Affect.

The scores for individual areas did not reinforce the Stage 1

findings and were of no significance.

Ir Stage III, these girls had next to the lowest Parent/Child Inter-

action score. This was contrary to the Stage I girls' ranking of

second highest in their perception of their Parents' Image of them,

and second highest on the Interaction with Father variable.

Story Completion

Tais group of girls were outstanding in Stage I showing highest

overall Coping Effectiveness and Style pattern of highest on Engage-

meat, highest on Initiation, highest on Affect Tone Second and highest

on Persistence. This is not replicated in Stage III where the only
significantly outstanding score is highest on overall Engagement.

Interpretive Comments

In Stag* III, although this group of girls showed high Aptitude
scores relative to their age group they did not excel n the other

Achievement measures as did the Stage I girls, which may be related to
other differences found between the group in the two stages. The Stage

III ten-year-old upper-middle class girls received overall positive
rankings from their peers in the same general manner as the Stage I

girls of the same age and class had. They were not as extreme on the

Occupational Values Total Extrinsic score but held the same three

values highest in both stages. Self-Satisfaction, Altruism and Intel-

lectual Stimulation. Their Occupational Aspirations were of the same
order in both states, and this group of girls had the highest Educa-

tional Aspirations of all groups. On the Social Attitudes Inventory

they were highest on good coping in Task Achievement and Authority

situations. To this point in the comparison there is relatively little
difference in the Occupational and one Coping instrument between the

two stages.

However the Sentence Completion and Story Completion data for the
two stages on these girls are very dissimilar. The Stage III group of

girls do not appear to be at all as socially desirable in their re-
sponses as the Stage I girls had been. And looked at somewhat dif-
ferently, these girls do not seem to be as good copers, mature,
socially adjusted, accepting or well socialized as the Stage I girls

appeared.
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CHICAGO FOURTEEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

The overall Aptitude and Achievement picture for these boys is quite
similar to that for the Stage I boys of the same age and class. They
ranked low on the Aptitude measure, significantly lower than the upper-
middle fourteen-year-old boys. On the GPA variable these boys were
lowest of all groups of their age and significantly lower than the high-
est group, the fourteen-year-old upper-middle class girls.

Behavior Rating Scales

In both Stage I and Stage III this group of boys had more low rank-
ings from their peers than any other group, although the variables on
which they were ranked low.were not identical in the two stages.

In Stage III these boys ranked lowest on coping with Authority (as
in Stage I where they were second lowest), and coping with Aggression
(as in Stage I), and Positive Initiation (not used in Stage I). In
Stage I they were also rated low in Academic Task Achievement, Inter-
personal Relations, Nonacademic Task Achievement and on the Summary
Score.

Occupational Values

Although the Stage I fourteen-year-old upper-lower boys stood out on
a number of values: second lowest on Int insic score, lowest on Altru-
ism, Self-Satisfaction ano second lowest un Intellectual Stimulation,
second highest on Zxtrinsic Score with highest on Security and Economic
Returns, second highest on Success, and third highest on Independence
and Creativity, the Stage III boys stood out only as second lowest on
Self-Satisfaction and Associates.

The compar-tive order of values between the Stage I and Stage III
fourteen-year-old upper-lower boys showed large discrepancy also. In

stage III they ranked highest three values: Altruism, Intellectual
Stimulation and Economic Returns, whereas in Stage I they ranked high
Security, Self-Satisfaction and Success. The lowest three values for
the Stage III fourteen-year-old upper-lower class boys wet Surround-
ings, Follow Father and Fsthetics, while the same Stage I boys had
Variety, Esthetics and Follow Father.

Occupational Interest Inventory

In Stage III this group of boys had a below average Father's Occu-
pational level, which is given through sampling, and an above average,
third greatest, discrepancy between Father's Occupation and Child's
Occupational Aspiration. Unlike the Stage I boys who had a higher
Occupational Aspiration and a large relative discrepancy between
father's job and their aspirations.
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As is true for all the working-class groups, their Educational

Aspirations were below the median being third lowest of all groups.

Social Attitudes Inventory

Although the Stage I and Stage III Social Attitudes Inventory
instruments were in no seise comparable they were overall intended for

the same use. Therefore the resu..ts may be interesting to compare as

in this case where in Stage III these boys have Lhe lowest overall

Total Coping score on the SAI and Lhe lowest Coping scores for Task

Achievement, Authority, Aggression, and Interpersonal Relations. This

is not unlike the Stage I results for this group which showed them

lowest on Passive Coping and highest on Active Defensive

The conclusion from Stage I is that this group is less effective,

or had less propensity to coping than the other groups but that in

the main everyone copes. That does not come out as clearly from the

Stage III data but is a result of the instrument itself. For it is

common sense that overall people cope more than not or they could not

get on, and the soci?ty could not exist.

Views L.: Life

These boys are significantly different from others of their age

group on a number of the Views of Life subscales. They are low or

lowest on Locus of Control, Indepei.dent /Interdependent, Earned Status/

Bestowed Status, while they are highest of all groups on Task Achieve-

ment Interpersonal Relations, Competition/Cooperation, Instrument/

Fantasy, Control/ Expressivity and Acceptance, Positive/Negative Self-

Concept, and Total Score.

Sentence Compl:tion

In Stage I these boys stood out only on Attitude where they were
lowest on Total Scores and on three ind'ArLdual areas. Tney also were

lowest on Attitude in Stage III on Total Score, Authority and Inter-

personal Relations. However in Stage III on Total Scores they were

lowest also on Engagement, Aid/Advice, Coping Effectiveness, Depres-

sive Affect. The Total Scores were particularly supported by the same
extreme scores on the Interpersonal Relations and Aggression stems.

Again, the results from Stages I and III ate highly inconsistent on

the Parent/Child Interaction items. In Stage I this group did nc

excel on any item. In Stage III they were lowest of all groups on

Self-Concept, Mother Interaction and Father Interaction.
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Story Completion

The pattern of responses on both Coping Effectiveness and Style
variables in the Story Completion for this group of boys is consistent
across the two stages although the ratings are not exactly the same.
In Stage I they were lowest or low on Coping Effectiveness on stories
in the areas of Authority, Interpersonal Relations and Academic Task
achievement, and also were lowest on Total Coping Effectiveness. In

Stage III they were lowest on Coping Effectiveness on the Aggression
and Authority stories and lowest overall in Coping Effectiveness.

In Stage I on the Style variables they were lowest or low signifi-
cantly on Stance, Engagement, Initiation, Affect Tone and Persistence.
In Stage III on Style variables, they were lowest or low on Stance,
Engagement, Initiation, Solver, Implementation, Outcome, and Evaluation

of Outcome.

Interpretive Comments

The main picture of these boys emanating from Stage I is repeated
in Stage III and in a sense made more consistent. The almost negative
and defeatist attitude referred to in interpreting their Stage I data
is still applicable as is the noncoping and defensiveness seen through-
out their projectives. However the major difference between these boys
and the previous group is that now they do not aspire to occupations as
high or have values as clearly extrinsic.

An important issue must be raised here. These data were collected
approximately two to three years apart. The times, the attitudes of
the times are said to be changing rapidly. It may be that we have her
a.change from a personal view of being unable to cope with the world
in a maraer capable of gaining the established goals, to a personal
view that maintains the same overall self-image but that rejects the
established, traditional upward mobility or the working class with the
values usually related thereto.

CHICAGO FOUPTEEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

This group of girls was the lowest on Aptitude mean score in their
age group in Stage III as in Stage I. Their GPA score was also con-
sistent with Stage I being lower than average.

Behavior Rating Scales

Although these girls had not distinguished themselves significantly
on any BRS scale in Stage I, in Stage III they ranked last on Total
Positive Self-Assertion and next to last on Total Anxiety.

-1030-



Occupational Values

The relative ratings of the values by the Stage III and Stage I

fourteen-year-old upper-lower girls were highly similar. In both stages

Altruism, Self-Satisfaction, Associates were significantly high.
Although not significant in Srage III, they also ranked Surroundings

high (second) of all groups in both stages. They were lowest on

Follow Father in both stages aid second lowest on Prestige in Stage III
They also were lowest on Creativity in Stage III, but second lowest in

Stage I. Although these rankings cumulated in third highest Intrinsic

scale values in Stage I this group did not rank significantly high or

low in Stage III on the Intrinsic and Extrinsic scales.

This group's rankings were almost identical to Stage I with Altru-

ism their highest held value, then Self-Satisfaction, and Associates in

fourth place in Stage III, in third place in Stage I, and Intellectual

Stimulation in third place in Stage III. The lowest three values for

this group were the same in both stages: Prestige, Esthetics and

Follow Father.

Occupational Interest Inventory

These girls did not have the relatively low Aspirations and Expec-

tations_which characterized the Stage I girls of the same age and class.
Their Aspirations and Expectations fell in the midrange and their dis-
crapancy-beLween Aspiration and F; her's Occupation was fourth highest,
-lowest of working-class groups, as in Stage I.

This group repeated its lowest ranking on Educational Aspirations in

Stage III with a mean of 1.30 on the scale uhere Z means some university.

Social Attitudes Inventory

Although they stood out by having the next fewest Positive Coping
responses in the Task Achievement area they stood out on no otter scale.

They had in Stage I been Second highest on Passive Defensive responses.

Views of Life

These girls were significantly different from other groups on a few

items: lowest on Locus of Control, lowest on Competition/Cooperation,
lowest on Instrument/Fantasy, and third lowest on Total Score.

Sentence Completion

In both stages the Sentence Completion findings, on Total Scores and

in individual areas, were negligible for this group. Again, there were

no significant Total. Score findings; the Stage I results were not

repeated and the only Sage III results of significance were lowest
Attitude in Task Achievement and second lowest Attitude in Authority.
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In Stage I they were consistently low on the Parent/Child Inter-

action items. In Stage III they were in midrange and not significant

on any of these .tems.

Story Completion

The fourteen-year-old urper-lcwer class girls had a mixed picture
in Stage I, highest in Coping Effectiveness on an Authority story and
on an Interpersonal Relations story while next to lowest on an Academic

Task Achievement story. In Stage III they did not stand out on any
Coping Effectiveness rating.

On Total Style variables, in Stage I, they were second lowest on
Persistence, while in Stage III they were second highest on Evaluation
of Outcome.

Interpretive Comments

The bland quality that described these girls in Stage I applies
equally well in Stage III. In fact they do not stand out significantly
as much in Stage III as they did in Stage I. It would seem that these
girls are limited in ability and by status and are aware of that.
Moreover, they are not as poor copers as the Stage I girls but are not
very good copers. The Views of Life points a good summary of their
position: low on Locus of Control, Competition, and Activity.

CHICAGO FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

This group of boys were above average on Aptitude, validating Stage
I findings, but were, contrary to Stage I, not significantly higher
than the working-class groups on CPA.

Behavior Rating Scales

Whereas in Stage I this group was high on Self-Assertion and fairly
low on dealing with Authority, in Stage II' they did not stand out on
any scale.

Occupational Values

Th. extreme 'cores for this group, highest on Independence and on
Success and lowest on Surroundings, were also evident in Stage I but
the other extreme scores from Stage I and the lowest Intrinsic rating
and highest Extrinsic rating were not duplicated in Stage III.

Their group ranking of values was similar to, but not identical
with, the Stage : rankings for this group. Similarly, they held Self-
Satisfaction and Success among the top three values but substituted
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intellectual Stimulation in Stage III for Security. They held Esthetics

and a job like that of Father among tit, three lowest values,as in Stage

I,but substituted Prestige for the third instead of Variety.

Occupational Interests Inventory

In Stage III, this group of boys repe the high Aspiration and

Expectation ratings, high Father's Occupation and small discrepancy

between Father's Occupation and Child's Aspiration that were found for

the same group of boys in Stage I.

Although almost every boy in this group aspired to finish university,

as their mean Aspiration of 1.06 shows, this mean score was lower than

in Stage I (1.00), and fourth highest of all groups, fourth of the

upper-middle class groups.

Social Attitudes Inventory

Whereas in Stage I this group appeared to be, as all groups did,

more coeers than noncopers, they seemed to be highely active. In Stage

ITI the Social Attitudes Inventory suggests that they were overall, on

the Total Score, less good topers (next to lowest).

Views of Life

This group of boys was second highest, below the other fourteen-year-

old female group, on Total Score and was highest on the individual sub-

scales, Locus of Control and Independent/Interdependent.

Sentence Completion

On Total Scores on Sentence Completion, the fourteen-year-old upper-

middle boys were highest of all groups on Stance and next to lowest on

Depressive Affect. They had not stood out significantly on any Total

Score variables in Stage I, except on Attitude where they ranked next

to lowest.

In Stage III their scores on individual areas were qtite dissimilar

to the Stage I results. In Task Achievement they were highest on Atti-

tde while they had not stood out at all in Stage I; in Interpersonal

Relation:: they repeated the low Attitude rank but not the high Nega-

tive Affect rank; they repeated the general rankings in the Authority

area although they were not all significant: high on Stance, high on

Hostile Affect and low on Depressive (Negative) Affect; highest on

Coping Effectiveness in the Anxiety area, which was not found in Stage

1, no significant results in the Aggression area although they had

previously been found to be high on Negative Affect. They were lowest

on Neutral Affect in Stage I which was not replicated in Stage III.

Although their Parental Interaction scores in Stage I had been low

overall there was no significant nifference between them and the other

groups in Stage III.
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Story Completion

In Stage I the fourteen-year-old upper-middle class boys were lowest
on Coping Effectiveness on an Authority story wh.reas in Stage III they
did not excel on any Coping Effectiveness variable. In the Style area,
Stage I, this group of boys was lowest on Stance, second lowest on
Affect Tone in conjunction with the problem and highest on Sociability,
while in Stage III these boys were second lowest on Evaluation of Out-
come and second highest on Response Length.

Interpretive Comments

This group of boys, in Stage III, is a less imposing group than in
Stage I, and a more consistent one. They seem overall to be only fair
topers, not very emotional, less active than one might expect for this
group and undistinguished overall from and by their classmates. Again,
the Views of Life scores seem to show a capsule comment on the group:
not as active as one might think, below their female counterparts, in
control and independent.

This group may be showing clearly a change over time between the
Stage I and Stage III groups, rather than the possible difference be-
tween the samples. What seemed like a lessening in the attractive-
ness of the traditional American values of hard work and success and
security for young Americans may be seen as seeping down to the four-
teen-year-old age group in these data. On both the Views of Life and
the Occupational Values these boys were highest on Independence. They
were different from the Stage I boys in ranking Intellectual Stimula-
tion instead of Security as a highly held value along with Self-Satis-
faction and Success, and they ranked Prestige as one of their lowest
choices instead of Variety. Interestingly, their academic achieve-
ment may be an indication of the consistency between their values and
actions, as they are not, very suprisingly, above the working-class
groups to a significant degree.

CHICAGO FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

The upper-middle class fourteen-year-old females repeated the
findings in this area from Stage I: high on Aptitude and highest of
all groups on GPA.

Behavior Rating Scales

Thereas in Stage I this group was consistently rated highest of all
groups across all scales except Self-Assertion, in Stage III they did
not stand out on any scale except Total Anxiety on which they were
lowest.
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Occupational Values

With slight variations, tilt overall pattern of rankings of Occupa-

tional Values for this group was the same in Stage III as in Stage 1.

They were highest on the Intrinsic scale makeup of Altruism (ranker

first), Independence (second), Self-Satisfaction (first), Intellectual

Stimulation (first, not significant), Associates (first), and inter-

estingly, Creativity (seventh). They were lowest of all groups on the

Extrinsic scale composed of primarily midrange scores and the lowest

rank on Prestige and Economic Returns.

Their three highest held values were the same in both stages:

Altruism, Self-Satisfaction and Intellectual Stimulation. Their three

lowest held values were the same on Follow Father, Prestige, and

Esthetics.

Occupational Interests Inventory

As in Stage I, the means for Aspiration and Expectation were in the

midrange and the discrepancy between Father's Occupation and Child's

Aspiration was small but significant (lowest in Stage I, second lowest

in Stage III).

Their Educational Aspiration was third highest of all groups with a

mean of 1.06.

Social Attitudes Inventory

All means for this group were in the midrange on the Social Atti-

tudes inventory (SAI).

Views of Life

This group was high on Locus of Control (second highest), and Earned

Status/Bestowed Status (first), and lowest of all groups on Task

Achievement Interpersonal Relations, Contrcl/Expressivity and Acceptan.e,

Positive/Negative Self-Concept, and on Total Score.

Sentence Completion

In Task Achievement they did not repeat their Stage I profile,rank-

ing highest on Aid/Advice but not on Coping Effectiveness and Positive

Affect. In Interpersonal Relations they repeated their high ranking

on Stance but not on Coping Effectiveness, although they reinforcee

their overall position in the area Pith highest rankings on Engagement,

Aid/Advice but highest rankings also in Depressive Affect and lowest

in Neutral and Positive Affect.

Having shown no outstanding position in Stage I in the Authority

area, this group was lowest on Stance, Engagement, and Coping Effec-

tiveness in this area in Stage III.
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Their low .:corec on Stance, Engagement and Coping Effectiveness in
Stage I Anxiety area we-:e riot repeated in Stage III, where their only
significant scores were highest on Depressive Affect and lowest on
Neutral Affect. Their Aggression scores were not confirmed and they
were highest of all groups on Coping Effectiveness in this area in
Stage III.

As was the case, in general, in the above areas their Total Scores
were not the same in the two stages. They had ranked first on Coping
Effectiveness and Frequency of Positive Affect in Stage I while in
Stage III they were highest on Aid/Advice and Depressive Affect and
lowest on Neutral Affect.

Their unlikely Parent Interaction scores from Stage I, lowest on
Parent/Child Interaction and third lowest on Interaction with Fath
were at repeated in Stage III where they were second highest on Par :/

Child Interaction.

Story Completion

These girls, who might be expected to excel in Coping Effectiveness,
do not show th's on the Story Completion. In Stage I they were second
highest on Coping Effectiveness on an Interpersonal Relations story and
they did not stand out at all on Coping Effectiveness in Stage III.

On the summed Style variables in Stage I they were second highest
on Persistence; in Stage III they were highest on Initiation, Solver,
and Implementation. In the Affect area, total or mean scores, in Stage
I they were lowest on Affect in conjunction with the problem, while in
Stage III they were highest on Negative Affect of the Hero and Total
Affect of Hero and Others.

Interpretive Comments

These girls who in Stage I had been cutstanding copers on all
instruments were not so in Stage III. They did not show themselves to
be outstanding copers but rather to be more neutral or midrange and
their agemates saw them this way also. Although they had the same
general high Intrinsic value pattern and midrange aspirations, these
can be seen as more consistent with the new feminism that may have
filtered to fourteen-year-old middle-class girls.
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ANOVA OF MEANS:

SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS, AND SEX

APTITUDE AND ACHIEVEMENT

As stated before, the data in this area are not available in both

stages for the Chicago station. Since the intelligence scores were

standardized within age there is no justification for differences

found by age. In Stage I there were no Age x SES interactions on the

intelligence scores and GPA. However in Stage III, on the intelligence

scores, an Age x Sex interaction shows ten-year-old females higher than

males and fourteen-year-old males nigher than females. On GPA there

is an Age x SES interaction in Stage III in which ten-year-old lower-

class students have higher GPAs than the middle-class students and this

is reversed in the expected direction of middle over lower class on GPA

in the fourteen-year-old age group.

Socioeconomic Status

On the intelligence test scores the middle class was higher than the

lower class in both stages.

Sex

In Stage I, on the intelligence test scores the males were higher

than the females but this was not repeated in Stage III. On the GPA

the females were higher than males in both stages.

PEER BEHAVIOR RATINGS

Age

Because the ten-year-old children were not only in different classes,

but in different schools from the fourteen-year-olds, the reference

populations for the behavior ratings of the two age groups were com-

pletely different. Consequently, it is not valid or meaningful to

compare scores across the two age groups as a whole. However, it is

meaningful to compare differences within the two age groups.

Age x SES interactions were numerous in Stage I, while the couple

in Stage III do not reinforce,or reverse, the earlier ones. Self-

Assertion in Stage I can be related to Self-Assertion in Stage III,

but there was no Age x SES interaction in Stage I,and in Stage III the

ten-year-old lower-class children were less assertive than the middle-

class children while the fourteen-year-old lower-class children were

rated as more assertive than the middle-class children by their peers.

Relating the Not Upset scale from Stage I to the Anxiety item in Stage

III the interaction is reversed. Lower class ten-year-olds were rated
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as getting upset more easily than middle-class tens in Stage I with
the reverse true for the fourteen-year-olds. However in Stage III the
issue in question for the students is who worries most about things
whereas in Stage I the item asked who got most upset, so the dif-
ferences noted may easily be attributable to item differences.

Socioeconomic Status

Although the instruments were different in the two stages some
comparisons can be made. In fact, although the Stage I middle class
excelled on almost all BRS scales, this did not hold for Stage III in
which the middle class was significantly greater than the lower class
on only one scale, Total Posit.ve Aggression.-

There were three SES x Sex interact -ms in Stage I but these were
not replicated in Stage III. In fact, there were no significant SES x
Sex interactions in Stage III.

Sex

Females are seen by their peers as more outstanding in one area in
both the Stage I and Stage III data,dealing with Authority, and none of
the other areas. Females are higher on Initiation in Stage III but
this was not tested in Stage I. Females were highest on everything
else in Stage I, except Self-Assertion where males where higher and
Upset where there was no difference. In Stage III males were higher on
Total Anxiety.

OCCUPATIONAL VALUES

In both Stage I and Stage III the fourteen-year-olds were higher
than the ten-year-olds on Independence, Success, and Associates, and
the Wm-year-olds were higher than the fourteen-year-olds on Creativity,
Prestige, and Follow Father.

In Stage III the fourteens were higher than the tens on Altruism,
Management, Self-Satisfaction and the Intrinsic score although these
were not significant in Stage I. The tens were higher than the four-
teens on the Extrinsic score in Stage III but the reverse was true in
Stage I.

The actual ranking of values for the ten- and fourteen-year-olds in
Stages I and III were fairly similar. The top three values were
Altruism, Self-Satisfaction and Intellectual St'mulation with Security
fourth or fifth for the two age groups in Stage III, replicating in
general Stage I. The least favored values were the same for each age
group over the two stages, although the age groups themselves differed.
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The ten-year-olds' three least favorite values Esthetics, Independence,

and Follow Father were the same as in Stage 1, although a fourth low

value, Prestige, was fifth highest value for ten-year-olds in Stage III.

The fourteen-year-olds' last four values were the same as Stage I:

Creativity, Prestige, Esthetics, and Follow Father.

Socioeconomic Status

The pattern of values in Stage I held highly by one socioeconomic
group relative to the other socioeconomic group- was duplicated in

Stage III. Middle-class children held Independence, Self-Satisfaction,
and Follow Father higher than did the working-class children, whereas
working-class children valued Surroundings more than did the middle-

class children. In Stage III, not duplicated in Stage I, the working-
class children excelled the middle-class children on Prestige and
Economic Returns. In Stage I the working-class children excelled on
Creativity and Variety. Also in Stage III, the middle-class group held
Intrinsic values more highly than did the working class and this was
reversed for the Extrinsic values.

The most highly held value, Altruism, was the same for bath groups
and the same as Stage I with Intellectual Stimulation and Self-Satis-
faction the following two in both socioeconomic groups. Prestige was

held in lower esteem by the middle-class group and Independence by the
working-class group, with Management, Esthetics, and Follow Father the

other three lowest held values.

Sex

Significant differences between the sexes on ten of the eleven such

differences found in Stage I were replicated in Stage III for the
fifteen values under study, and the total Intrinsic and Extrinsic dif-
ferences were also replicated. In both stages males were higher on
Success, Creativity, Prestige, Follow Father, and the Extrinsic score,
while females were higher on Altruism, Esthetics, Self-Satisfaction,
Intellectual Stimulation, Surroundings, Associates, Variety (in Stage

I only), and Intrinsic score.

The top three values for both sexes were the same: Intellectual

Stimulation, Altruism and Self-Satisfaction. The lowest three were not

identical with Independence third lowest for males and Creativity third
lowest for females and then Follow Father and Esthetics for both.
Although not exactly the same orders, these were the same gener...1 pat-

tern as in Stage I.

OCCUPATIONAL INTEREST INVENIORY

There was only one significant Age main effect in Stage I, ten-year-
olds higher than fourteen-year-olds on the Father's Occupation/Child's
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Aspiration discrepancy. This was not replicated in Stage III, possibly
because there was a significant difference on Child's Aspiration, with
fourteen-year-olds higher, and also on Father's Occupation with four-
teen-year-olds higher.

A significant Age x SES interaction in Stage III shows that the
status of Father's Occupation of ten-year-old middle-class children was
considerably higher than that of the ten-year-old working-class chil-
dren and that this difference was greater than the SES difference at
the fourteen-year-olds' level. Inasmuch as the fourteen-year-olds
overall have higher status Father's Occupation, the interaction shows
that the tea-year-old working-class childrens' fathers have much lower

status jobs.

Socioeconomic Status

In both stages the middle-class children have higher Expectations
and Aspirations, and as it Is built into the instrument by the upper
limits of the scales, the lower-middle class children have a greater
discrepancy between their Aspirations and their Fathers' Occupational
level. Saying that this is built into the instrument does not deny
the fact that to the degree that the instrument reflects the true
status situation in society the lower-class children will really have
this discrepancy, i.e., will aspire to higher status than their
parents.

SES x Sex interactions on Child's Expectation and the Father's
Occupation/Child's Aspiration discrepancy are the same in both stages4
males are higher on each with middle-class males/middle-class females
difference greater than the sex difference for the working class.

There was no difference for Stage I on Child's Aspiration but in
Stage III the middle-class males have higher aspirations than the
middle-class females but there is no difference in aspiration between
sexes in the working class.

Sex

The main effects showing males Aspiration, Expectation, and Father's
Occupation/Child's Aspiration discrepancy greater than females came
out in both stages. The discrepancy showing males having a greater
difference be..9een their expectations and aspirations,which was found
in Stage I,was aot found in Stage III.

EDUCATIONAL ASPIRATION

The findings for both Stages on this item showed a narrow range aspi-
ration means across groups, i.e., all groups aspired to an average of
at least some college, and the same main effect findings: males' aspi-
rations were higher than females', and the middle-class children had
higher cspirations than the working-class children.
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A significant interaction effect which was not produced in. Stage I

appeared in Stage III, and is quite interesting. On Educational Aspi-

rations the working-class .:ales' aspirations were higher than the

aspirations for the working-class females, but there was no difference

between sexes for the middle class.

SOCIAL ATTITUDES INVENTORY

Because the instruments for Stages I and III were very different

it is difficult to compare the data from the two stages. The Stage I

data showed no differences on Active Coping and variable patterns on

the other styles. That is, ten-year-olds were higher than fourteen-

year-olds on Passive Coping, while fourteen-year-olds were higher than

ten-year-olds on Active Defensive. The working-class children were

higher than the middle-class children on all three less favored styles,

Passive Coping, Active Defensive, and Passive Defensive. Females

excelled on Passive Coping and Passive Defensive but males excelled on

Active Defensive. These style preferences or self-descriptions follow

the common sense or role requirements generally accepted in the

American culture.

In Stage III all of the scales are in terms "good coping." However

the pattern does not seem to hold well for sex, class or age role

interpretations and seems rather to open only the social desirability

explanation. The-year-olds are higher than fourteen-year-olds on all

scales with differences (all but Anxiety where there is no difference).

Middle class is higher than working class on Task Achievement but there

are no other differences. Females are higher than males on all scales

where there are differences, i.e., all except Anxiety.

The interactions also run consistently across all scales on which

there are differences. The Age x SES interactions show ten-year-old

working-class children higher than ten-year-old middle-class children,

with fourteen-year-old middle-class children higher than fourteen-year-

old working-class children.

The interactions for Age x Sex for the Aggression, Interpersonal

Relations, and Total Score scales show fourteen-year-old females higher

than fourteen-year-old males to a greater degree than the difference

between the ten-year-old females and males.

VIEWS OF LIFE

The Views of Life instrument was administered only to the fou.teen-

year-old sample.
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Soc ieconomic Status

The middle class had more active choices on Locus of Control,
Earned Status/Bestowed Status and the working class had more active
choices on the items called Control/Expressivity and Acceptance and
Positive/Negative Self-Concept.

Sex

All significant main effect differences for sex showed males higher

than females. These were on the scales: Rate of Action, Task Achieve-
ment Interpersonal Relations, Competition/Cooperation, Control/Expres-
sivity and Acceptance, Positive/Negative Self-Concept, and Total Score.

SENTENCE COMPLETION

Task Achievement

Age: The ten-year-olds' more positive Attitude towerd Task Achieve-
ment and the fourteen- year -olds' more Positive Affect were not repeated
in Stage III where fourteen-year-olds were higher in giving Aid/Advice
than ten-year-olds on this dimension, which had not previously been

tested.

On Attitude, Aid/Advice, and Coping Effectiveness the ten-year-old
working-class children had higher scores than the ten-year-old middle-
class children, but the fourteen-year-old middle-class children had
higher scores than the fourteen-year-old working-class children. There

were two pairs of interactions in Stage I not replicated in Stage III.
On Frequency of Neutral Affect the ten-year-old females excelled while
at age fourteen the males excelled. On Frequency of Positive Affect

this trend was reversed: at age ten the males excelled while at age
fourteen the females excelled.

Socioeconomic status: In Stage I the middle class had excelled on
Stance, Coping Effectiveness, and Positive Affect in the Task Achieve-

ment area. There were no significant SES main effect differences for
Stage III.

Sex: In Stage I females excelled on Attitude, Coping Effectiveness,
and Positive Affect whereas there were no Sex differences in the Task

Achievement area in Stage III.

Interpersonal Relations

Age: The fourteen-year-olds had higher scores on Stance in this
area in both stages of the study, and the ten-year-olds had higher

Attitude scores in both stages. The fourteen-year-olds' high standing
on Engagement and Coping Effectiveness was not repeated in Stage III.
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The Age x SES, and Age x Sex, interactions which did not occur in

Stage I, do occur in a number of instances in Stage III Interpersonal
Relations stems, and all fall in what may be considered a socially

desirable direction. The Age x SES interactions for Stance, Engage-
ment, Aid/Advice, and Coping Effectiveness all show the ten-year-old
working class higher than the ten-year-old middle class, while the
fourteen-year-old middle class is higher than the fcurteen-year-old

working class.

The Age N Sex interactions on Engagement and Aid/Advice show the
females for both age groups higher than the males but the fourteen-
year-old females are much higher than the fourteen-year-old males,
more so than the ten-year-old females are higher than the ten-year-old

males.

Socioeconomic Status: In Stage I, middle-class children were higher
than working-class children on Stance but this did not occur in Stage

III. In Stage III middle-class children showed more, though alt showed

ver little, Depressive Affect.

There were three SES x Sex interactions in Stage III which did not
appear in Stage I. On Coping Effectiveness and Neutral Affect the
females excelled among the working class, whereas the males excelled
among the middle class,On Depressive Affect the females excelled at
both class levels, this trend being greater at the middle-class levels.

Sex: There were three Sex main effects identical in Stage I and
Stage III where the females excelled the males on Attitude, Engage-
ment, and Coping Effectiveness in dealing with Interpersonal Relations.
The females also excelled on Aid/Advice in Stage III.

Authority

Age: On the Authority stems the ten-year-olds in both stages had
higher scores on the Attitude and Engagement dimensions than din the
fourteen-year-olds. In Stage III the fourteen-year-olds showed more
Hostility and less Depressive Affect than the ten-year-olds, and the
ten-year-olds showed greater Coping Effectiveness.

A significant Age x SES interaction appeared in both stages. The

ten-year-old working-class children had higher scores on Attitude than
the ten-year-old middle-class children and this was reversed for the
fourteen-year-olds where the middle-class children had higher scores

than the working-class children.

An Agex Sex interaction appeared in Stage III which was not found in

Stage I. On Attitude ten-year-old males had higher scores while at the
fourteen-year-old level the females had higher scores.
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Socioeconomic Status: There were no significant SES main effects in
either Stage I or Stage III.

There were two pairs of significant interactions in Stage III on
Attitude and Aid/Advice where the working-class females excelled over
the working-class males in both instances, however, the middle-class
males excelled over the middle-class females on Attitude whereas on
Aid/Advice there was no difference between class and sex.

Sex: Females had higher ...cores on Attitude in both stages. The

females' excellen.e in Coping Effectiveness from Stage I was not
repeated. In Stage III males showed more Hostility and females more
Depressive Affect.

Anxiety

Age: There were no Age differences in Stage I, and in Stage III
the ten-year-olds showed more Neutral Affect and the fourteen-year-olds
more Positive Affect.

In Stage III, on Attitude toward Anxiety the ten-year-old working-
class children had more Positive Attitude than the ten-year-old middle-
class children, and the reverse was true for the fourteen-year-olds
with the middle class higher. On Stance, the ten-year-old middle-class
was higher than their agemates and the fourteen-year-old working-class
children were higher than their agemates.

Socioeconomic Status: In Stage III the middle-class children were
higher in Coping Effectiveness than the working-class children. For
working-class children either the females were higher or the same on
Attitude, Stance, Coping Effectiveness and Neutral Affect, whereas at
the middle-class level the males were higher in these instances.

Sex: Males were higher than females on Stance and Coping Effective-
ness in both stages, and females were higher than males on Frequency of
Negative Affect in Stage I and on Depressive Affect in Stage III, but
males were higher on Hostile Affect in Stage III. Males were also
higher than females on Frequency of Neutral Affect in Stage I, not re-
plicated in Stage III.

Aggress ion

Age: There were no age differences on the Aggression stems in Stage
I but in Stage III the ten-year-olds excelled on Engagement, Aid/Advice,
and Neutral Affect, and the fourteen-year-olds were higher on Hostile
Affect.

The Age x SES interactions in Stage III, working-class ten-year-olds
higher than ten-year-old middle-class children on Aid/Advice and Coping
Effectiveness with the middle-class higher at the fourteen-year-old
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level, were not evident in Stage I, whereas the Stage I interactions

of Age x Sex were not evident in Stage III.

On Hostile Affect and Neutral Affect, in Stage III, there was no

difference between working-class and middle-class at the ten-year-old

level but the working-class excelled on Hostile Affect and the middle-

class excelled on Neutral Affect at the fourteen-year-old level.

Socioeconomic Status: There were no significant SES main effects

in Stage I and only one in Stage III. The working class showed more

Hostile than the middle class.

Sax: In Stage I females had higher scores on Stance, Engagement,

Coping Effectiveness and Neutral Affect on the Aggression stems. In

Stage III males had higher scores on Stance, Coping Effectiveness and

Hostile Affect, while females had nigher scores on Depressive and

Neutral Affect.

Total Scores

Age: In Stage I the ten-year-olds were higher on Attitude and

lower on Positive Affect for Total Scores. In Stage III these same

significant differences existed and also the fourteen-year-olds were

higher on Stance and Hostile Affect, and lower on Engagement and

Neutral Affect. Important to note is that the fourteen-year-olds

are higher on both Hostile and Positive Affect.

In Stage III the Age x SES interactions for Attitude, Coping Ef-

fectiveness and Depressive Affect all show the ten-year-old working

class as higher or the same as the ten-year-old middle class while

the middle class was higher in all cases at the fourteen-year-old

level. There was only one Age x Sex interaction in Stage I and it

was not replicated in Stage III. The males excelled at age ten and

the females excelled at age fourteen. There were no Age x Sex inter-

actions in Stage III.

Socioeconomic Status: In Stage I the middle class was higher on

the Stance variable, while in Stage III the middle class was higher on

the Depressive Affect variable.

The SES x Sex interactions are entirely inconsistent for the two

stages. In Stage III on Attitude, Stance, Coping Effectiveness,

Depressive Affect and Neutral Affect the working-class females are

higher or the same as the working-class males; while the middle-class

males are higher or the same as the middle-class females on all

variables except Depressive Affect where the middle-class females ex-

celled, and they excelled even more than the working-class females over

the working-class males on the same variable.
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Sex: Females were higher than males on Attitude in both stages and
on Coping Effectiveness in Stage I and on Engagement and Aid/Advice in

Stage III. In Stage I females were higher on Positive Affect while in
Stage III they were higher on Depressive Affect and males were higher
on Hostile Affect.

Parental Relationship Combined Variables

Age: In Stage I ten-year-olds were higher on the Self-Image,
Parent/Child Interaction, Mother Interaction and Father Interaction
variables, but in Stage III the ten-year-olds were higher on all these
except the Parent/Child Interaction variable.

In Stage III the ten-year-old working class was higher than the
middle class on the Parent/Child, Mother and Father Interaction variables
while the middle class was higher for the fourteen-year-olds.

Socioeconomic Status: In Stage III the middle-class children had
significantly higher Self-Images than the working-class children.

Sex: There were no significant Sex interactions.

STORY COMPLETION

AS,E

On the Style variables, which it has been pointed out,do not com-
pletely coincide from stage to stage, ten-year-olds were higher than
fourteen-year-olds on Stance and Engagement total scores or mean scores.
However in Stage III ten-year-olds were also higher than fourteen-year-
olds on variables not included in Stage I -- Outcome, Evaluation of
Outcome, and Instrumentality. On the Affect dimensions, Negative Affect
of Hero and Total Affect of Hero and Others, the fourteen-year-olds
were higher in Stage III whereas in Stage I on both Affect Tones, First
and Second, the ten-year-olds were higher.

In Stage I the ten-year-olds were higher on Initiation and Per-
sistence, and the fourteen-year-olds were higher on the Sociability
scale.

The total or mean score Coping Effectiveness for both stages show
ten-year-olds higher than fourteen-year-olds and females higher than
males. There is also an interaction replicated in Stage III in which
females are higher than males for ten-year-olds and even higher than
the ten-year-old case for the fourteen-year-olds. An Age x SES inter-
action was not duplicated in Stage III in which the ten-year-old lower-
class students were higher on Coping Effectiveness while the fourteen-
year-old middle-class students were higher than the fourteen-year-old
lower-class students.
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Socioeconomic Status

There are few significant differences by SES in either stage. In

Stage III, the middle-class children were higher on Initiation, and
mean Response Length for Total scores. In Stage I the middle-class

children were higher in Persistence.

On the Coping Effectiveness Total scores there were no SES dif-
ferences in either stage

Sex

On the Style variables the females were higher than the males on
Engagement, Initiation, Implementation in both stages and also on
Outcome, Evaluation of Outcome, Positive Affect of Hero and Instru-
mentatlity in Stage III, and Persistence, Affect Tone Second and
Attitude toward Authority in Stage I.

On Coping Effectiveness, females were higher in both stages with
an interaction (in both stages) in which the females are higher at
both ages but the fourteen-year-old females are even more superior to

their male agemates than at the ten-year-old level.
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ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

CHICAGO

DEMDGRAPHIC MEASURES

Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

This hypothesis was verified in both studies as the upper-middle
classy mean was significantly higher in both studies than was the

upper-lower class' mean.

ACHIEVEMENT MEASURES

Upper-middle class children will have higher Achievement
scores than will upper-lower class children.

In Stage III, only for the Raven did ne upper-middle class children

score significantly higher than the upper-lower class children. On the

three Achievement measures there were no significant social class

differences. In Stage I the hypothesis was supported by data from all

Aptitude and Achievement measures. Due to the lack of Stage III find-

ings, however, the verification of this hypothesis must be considered

to be tentative at best.

Females will have higher Achievement scores than will males.

There was only one Sex difference in Stage III and that was for Grade

Point Average, where the females excelled the males. In Stage I, also,

only for Grade Point Average did the females excel the males. The males

excelled the females in Aptitude, and there was no significant Sex dif-

ference on the other two Achievement measures. Therefore the hypothesis

must be rejected except for Grade Point Average.

OCCUPATIONAL MEASURES

Upper - middle class children will have higher objective
status level Occupational Expectation than will upper-

lower class children.

This hypothesis was verified in both Stages I and III, where the

upper-middle class children r.cored higher in both studies.

Upper-middle class children will have a higher level of
objective Occupational Aspiration than will the upper-

lower class children.

This hypothesis was also verified in both Stages III and I, where

upper-middle class children had higher Occupational Aspirations than

did upper-lower class children.
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Upper-middle class children will have different discrepancy
scores between Occupational Aspiration and Expectation than

will the upper-lower class children.

This hypothesis was not supported by Stage I or Stage III data
since there were no significant social class differences in either

case. Therefore the hypothesis was rejected.

Upper-middle class children will prefer different
Occupational Values than will upper-lower class children.

Of the fifteen Occupational Values, six showed significant social
class differences in Stage III. In Stage I, eleven of the fifteen

values showed significant social class differences. In both studies

upper-middle class children preferred Independence, Self-Satisfaction
and Follow Father while upper-lower class children preferred Sur-

roundings. Thus, except for these values, there was very questionable
support for the hypothesis, primarily due to the rather poor Stage III

findings.

Upper-lower class children will show a greater preference
for "Extrinsic" Occupational Values than will upper-middle

class children.

This hypothesis was verified in Stage III as the mean score for the

upper-lower class subjects was significantly greater than that for the

upper-middle class. However, there were no significant social class

differences in Stage I for the Extrinsic score. Therefore verification

of the hypothesis is only very tentative.

Males will have a higher objective Occupational
Expectation level than will females.

This hypothesis was verified in both Stages I and III, where the

Expectation level of the males was significantly higher than that of

the females.

Males will have a higher objective Occupational
Aspiration level than will females.

This hypothesis was also verified in both Stages I and III, where

the males had significantly higher Aspiration levels than did the

females.

Males will prefer different Occupational Values than

will females.

Of the fifteen Stage III Occupational Values, ten of them showed

significant Sex differences. In Stage I there were Sex dif_erences on

twelve of the Occupational Values. Therefore, considering the results

of both studies together, the hypothesis may be said to have received

fairly good verification.
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Females will more frequently choose "Intrinsic"
Occupational Values than will males.

This hypothesis was verified in both Stages I and III, where females
chose significantly more often the Intrinsic Occupational Values than

did males.

Males will more frequently choose "Extrinsic"
Occupational Values than will females.

This hypothesis was also verified in both Stages I and III, where
males had a significantly higher mean score in both cases on the Extrin-

sic Total.

COPING STYLE MEASURES

Upper-middle class children will demonstrate a different
style of coping than will upper-lower class children.

In Stage III, there was only one significant social class difference
on the Social Attitudes Inventory (in favor of the upper-middle class).

However, in Stage I, three of the four Social Attitudes Inventory scales
showed significant social class differences. Therefore only very

questionable support can be given to the hypothesis of social class dif-
ferences on the Social Attitudes Inventory.

Turning next to the Sentence Completion, of the forty-eight possible
social class differences in Stage III only four were significant. In

Stage I, of the thirty-two Coping Style scales, again, only four showed
significant social class differences. Therefore the hypothesis must be

rejected when one considers Sentence Completion data.

On the Stage III Story Completion, out of the one hundred four possi-
ble social class differences, twenty-four showed significant social class

differences. On Stage I Story Completion, only one of the nine Coping

Style dimensions showed significant Sex differences. Therefore, one may

consider that then was, overall, poor support for the hypothesis when
one considers Story Completion data. However, when one considers data
from all three instruments, there was little support, overall, for the
hypothesis of social class differences in Coping Style.

Males will demonstrate a different style of coping
than will females.

On the Stage III Social Attitudes Inventory, five of the six scales
showed significant Sex differences. In Stage I, three of the four
Coping Style measures showed significant Sex differences. Thus, Social

Attitudes Inventory data lent good support to the hypothesis for Sex
differences in Coping Style.
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Turning next to the Sentence Completion, out of forty-eight possible

Sex differences, twenty showed significant Sex differences. In Stage I,

seventeen of the thirty-two Sentence Completion variables showed signifi-

cant Sex differences. Thus, Sentence Completion data also lent fairly

good support to the hypothesis.

Turning finally to the Story Completion, out of one hundred four

variables, thirty-nine showed significant Sex differences. In Stage I,

six of the nine Coping Style dimensions showed significant Sex dif-

ferences. Thus, Story Completion data also lent fairly good support to

the hypothesis of Sex differences. When one considers all three instru-

ments and both studies, the overall support for the hypothesis of Sex

differences was rather good.

The difference in the style of coping between the males

and the females will be consistent across all five behavior

areas studied.

Turning first to the Sentence Complexion, on two of the five scales

males excelled the females or. Stance, while females excelled males on

Attitude. On four of the five scales the males scored higher on Hostile

Affect, while females scored higher on Depressive Affect. Thus, ther-

were four scales that showed some degree of consistency in Stage III

Sentence Completion. Consistency was not observed in Stage I, except

for Attitude where the females excelled in all Sentence Completion

measures.

Turning finally to the Story Completion, the females scored higher

than the males on Response Length on all seven stories. Females scored

higher than males on Evaluation of Outcome on four out of seven stories.

Females also scored higher on most Affective measures than did the males.

With these exceptions, the findings were not consistent across behavior

areas for Stage III Story Completion, and could not be measured in Stage

I since only summary scores across areas were obtained.

COPING EFFECTIVENESS MEASURES

The upper-middle class children will exhibit more effective

overall coping behavior than will upper-lower class children.

On the Sentence Completion, of the six Coping Effectiveness measures,

only one showed a significant difference in favor of the upper-middle

class. The remainder showed no significant social class differences.

On Story Completion, of the eight Coping Effectiveness scores, again,

only one showed a significant social class difference in favor of the

uppe--middle class, while the remainder showed no social class dif-

ferences. In Stage I, also, there was only one Sentence and one Etory

Completion score where the upper-middle class children excelled. There-

fore the hypothesis was rejected for both instruments in both studies.
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CHICAGO INTRA-COUNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships among
Aptitude and the Achievement Criterion measures.

Of the twelve correlations between the Aptitude and Achieve-

ment measures, two were significant. These were the correlations

between the Aptitude measure and Grade Point Average at .45 for

ten-year-olds and .51 for fourteen-year-olds. In Stage I there

were no such correlations for the Chicago Station but there were

significant relationships between the other achievement measures,

Math and Reading and GPA.

Hypothesis 2: There will be positive relationships among
the achievement and the Peer BRS criterion
measures.

None of the correlations between the BRS measures and the

achievement measures for Math and Reading were significant in
Stage III whereas, with the exception of the BRS Aggression measure,

they were all significant in Stage I. Of eighteen correlations
between BRE, measures and GPA in Stage III, fifteen were significant.

In Stage I all were significant except those for the Aggression item.

In Stage III, all of the GPA by BRS correlations for ten-year-olds

were significant except the one for the Anxiety item. For fourteen-

year-olds the correlations between GPA and Interpersonal Relations and

Self-Assertion were not significant whereas the others were. All of

the correlations were significant in Stage I except one, Aggression
item, and therefore the Stage III findings replicated these signifi-
cances where the items were the same and the Stage III correlations

significant.

The strongest correlations for Stage III with GPA were for Task
Achievement Academic and Implementation, while in Stage I the highest

correlations were with Task Achievement Academic, Authority and Inter-

personal Relations. Whereas the hypothesis was supported at both age
levels for all achievement criterion in Stage I, the hypothesis was
supported overall in Stage III only for the GPA criterion measure. It

was noted that the GPA correlations in Stage I were higher than those

for the other criterion measures.



Summary and Interpretation

The most major difference between the Stage I and Stage III

Criterion data is the absence of significant differences with the

Achievement scores for Math and Reading. It may be that the

merging of different standardized achievement tests into a single

standard score base erased or eliminated possible relationships.

Nonetheless, throughout this chapter the lack of significant cor-

relations with the standardized achievement measures will be noted.

Because of this difference heavy reliance will be given to the

GPA and BRS measures which relate well to each other at both age

levels and confirm the value placed on them in the Stage I

analysis.



PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among the
Intrinsic Occupational Values

Of the fifty-six correlations among the Intrinsic Occupational
Values, nineteen were significant in Stage III whereas thirty-seven
were significant in Stage I. Nine of the significant Stage III cor-
relations were for ten-year-olds and ten were for fourteen-year-olds.

The correlations that were significant in Stage III for both age

levels were: Altruism by Management, Management by Esthetics, and by
Intellectual Stimulation, Creativity by Self-Satisfaction and by
Intellectual Stimulation and Intellectual Stimulation by Variety.

All of the correlations that were significant in Stage III were
also significant in Stage I, except for the ten-year-old correlations
between Management and Intellectual Stimulation and Variety, and for
the fourteen-year-old correlations between Creativity and Intellectual
Stimulation, and between Variety and Creativity.

The correlations that were significant only for ten-year-olds were
between Independence and Creativity and Intellectual Stimulation, and
between Management and Variety. The correlations that were signifi-
cant only for fourteen-year-olds were Management by Independence, Self-
Satisfaction by Altruism, and Variety by Esthetics and by Creativity.

The correlations in both stages were almost exclusively in the

.20s and below. Thft exceptions are among Self-Satisfaction, Intellect
tual Stimulation, Creativity, and Variety where the correlations range

from .19 to .53.

All of the values, except Independence, correlated significantly
with the Total Score in both stages, and Independence correlated .33
with the Total Score for fourteen-year-olds in Stage III. The values
that correlated highest at both age levels with the Total Score in
both stages were: Altruism, Intellectual Stimulation, an Variety

with a range of correlations from .40 to .59.

Although fewer values intercorrelated in Stage III than in Stage I,
the correlations with the Total Score remained in both stages. Al-

though less strongly than in Stage I, tne hypothesis was confirmed.

Hypothesis 4: There will be positive relationships among
the Extrinsic Occupational Values.

Of the forty-two correlations among thc- trinsic Values, nineteen

were significant. This compares to twenty-eight significant correla-
tions in Stage I. Nine of the correlations were significant for ten-
year-olds and ten for fourteen-year-olds. The correlations Success by
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Economic Returns, Security by Prestige (negatively), Security by
Surroundings, Prestige by Economic Returns, by Surroundings
(negatively), by Associates (negatively), Economic Returns by Associ-

ates (negatively) and Surrcundings by Associates, were significant
at both age levels.

All Stage III significant correlations, except the ten-year-old
correlations Associates by Economic Returns and Security by Follow
Father, were significant in both stages.

A -.15 correlation between Follow Father and Security was the only
significant correlation for ten-year-olds alone. Correlations between

Prestige and Success and between Success and Associates (negative) were
the only correlations significant for fourteen-year-olds only in Stage
III.

The Associates by Total Score correlation for fourteen-year-olds
in Stage III was rot significant and was the only Total Score corre-

lation which was not so. All of the Tot-1 Score correlations in Stage

I were significant.

As with the Intrinsic Values, the number of correlations among the
Extrinsic Values in Stage III were not as numerous as in Stage I but
there were many. However a number of these correlations were negative.

The Total Score correlations were extensive. It must be concluded that

the relationships among the Extrinsic Values are not consistently
positive but that the Total Score did represent the major Extrinsic
Values: Success, Prestige, Economic Returns, and Follow Father.

Hypothesis 5: There will be negative relationships among
the Intrinsic and Extrinsic Occupational Values.

Of one hundred and twelve correlations among the Intrinsic and
Extrinsic Values, fifty-seven were significant in Stage III and sixty-
six were significant in Stage I. In Stage III fifty-three of the sig-
rificant correlations were negative and fifty-eight were negative in

Stage I.

At both age levels the following correlations were significant:
Altruism by Success, Prestige, Economic Returns, and Follow Father;
Esthetics by Success, Security, Associates, and Follow Father; Self-

Satisfaction by Prestige, Economic Returns; Intellectual Stimulation
by Success, Prestige, Economic Returns, and Surroundings; Creativity

by Security, Surroundings, and Associates; Variety by Success and

Ecomomic Returns. All of the correlations at both age levels were
negative.
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Twenty-six of the correlations for ten-year-olds were significant,
all but two negatively. Thirty-two of the correlations were signifi-

cant for fourteen-year-olds, three positively.

The following correlations were significant in both the first and

third stages: Altruism by Success for fourteen-year-olds; Altruism
by Prestige at both ages; Altruism by Economic Returns at both ages;
Altruism by Follow Father at both ages; Esthetics by Success, by
Security, and by Follow Father at both ages; Management by Prestige
and Economic Returns for fourteen-year-olds; Self-Satisfaction by
Success and by Security for ten-year-olds, by Prestige, and by
Economic Returns for both ages, by Surroundings for ten-year-olds and
by Follow Father for fourteen-year-olds; Intellectual Stimulation by
Success and Security for fourteen-year-olds, by Prestige and Economic
Returns for both ages, by Surroundings for fourteen-year-olds and by
Follow Father for ten-year-olds; Creativity by Security for both
ages and by Surroundings and Associates for both ages; Variety by
Success and by Economic Returns for both ages, and by Security and

Prestige for fourteen-year-olds.

The range of significant correlations in Stage III was from -.37

to -.10 with the positive correlations from .14 to .27. In Stage I

the range was from -.10 to -.51.

All of the correlations between component scores and Total Scores
were negative and significant with the exception of Independence by
Total Extrinsic for ten-year-olds and Associates by Total Intrinsic

for fourteen-year-olds. This very closely parallels the Stage I

Total Score findings. The Intrinsic component scores which corre-
lated most negatively with the Total Extrinsic score were Altruism
-.49 and -.58, Intellectual Stimulation -.52 and -.46, and Variety
-.40 and -.47 for ten- and fourteen-year-olds respectively. The
Extrinsic component scores which correlated most negatively with the
Total Intrinsic score were Success -.45 and -.46, Prestige -.40 and
-.46, and Economic Returns -.56 and -.62 for ten- and fourteen-year-
olds respectively. The total scores for the two scales correlated
absolutely negatively, -1.0, for both age groups.

The hypothesis is strongly supported for both the component scores

and the total scores. In sum the Occupational Values hypotheses are
confirmed at both age levels and for both stages.

Hypothesis 6: There will be positive relationships among
the status level measures of the Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration measures.

All of the correlations among Occupational Aspiration, Expectation
and Educational Aspiration were significant, as they were in Stage I.

-1070-



They were higher correlations in Stage III with the Occupational
Aspiration/Expectation correlation, .76 for ten-year-olds and .74 for

fourteen-year-olds, highest. The lowest of these correlations was
between Occupational Expectation and Educational Aspiration, .23 for

ten-year-olds and .41 for fourteen-year-olds.

Hypothesis 7: There will be a positive relationship between
the two Occupational Interests discrepancy scores.

The straightforward discrepancy score utilized in Stage III
correlating Expectation minus Aspiration with Father's Occupation
minus Aspiration gave .16 and .24 correlations, which, although
significant, were less than the .29 and .38 for the two age groups in

Stage I. The hypothesis was still confirmed.

Summary of Motivation Variable Hypotheses

The hypotheses for the motivational variables were all confirmed
although not as strongly as in Stage I. It should be concluded that

the Stage III motivational findings replicated the Stage I findings.

Hypothesis 8: There will be positive relationships among the
SAI Good Coping measures across the five behavior

areas.

All of the correlations among the SAI Good Coping measures across
the five behavior areas were significant and positive. In every case

but one the correlations for the fourteen-year-olds were higher than

those for the ten-year-olds. The lowest set of correlations were those

between the various measures and the Anxiety area, where the range was

from .21 to .52. For the intercorrelations among the other areas the

range was from .40 to .62. The hypothesis was strongly supported.

Hypothesis 9: There will be positive relationships among the Views
of Life "Active" response measures across the twenty
subsyndromes plus the Total Score.

There are one hundred correlations among the subsyndromes of the
Views of Life scored in the active direction of which fourteen were
significant in the positive direction and six in the negative direc-

tion. One subsyndrome, Positive Self-Concept, correlated positively

with four other subsyndromes: Action, Rate of Action, Self-Initiation,

and Instrumentality/Fantasy. The other significant correlations are
largely concentrated on six suosyndromes which have three or more
significant correlations with other scales: Self-Implementation,

Activity Under Stress, Rate of Action, Task Achievement Interpersonal

Relations, Earned Status/Bestowed Status, Competition/Cooperation. All

of the subsyndromes correlated with the Total Score with the exception
of Earned Status/Bestowed Status, Control/Expressivity and Acceptance,
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Active/Passive Under Stress, and Views of Life subsyndrome. It

would appear that a Total Views of Life Active score was related

to most of the subsyndromes but that the individual subsyndromes

did not interrelate consistently.

Hypotheses 10-13: There will be positive relationships among
the measures of the same Sentence Completion
Coping Style variables across different
behavior areas.

Stance

Of twenty comparisons, five were significant in the positive
direction and two in the negative direction. In Stage I, thirteen

comparisons were significant in the positive direction. Two of the

correlations that were significant in the positive direction were
for ten-year-olds and the other five were for fourteen-year-olds.
The relationship between Stance in Interpersonal Relations and Stance
in Authority was significant at both age levels in both stages, while
Interpersonal Relations by Task Achievement Stance was significant at
both age levels in Stage III but was not significant in Stage I.
The Stance in Aggression situation by Stance in Anxiety correlation
was significant, .22, in Stage III and in Stage I, .11, for fourteen-

year-olds, while the Stance in the Aggression area by Stance in
Interpersonal Relations correlations for fourteen-year-olds in Stage
III was negative, -.22, and positive, .12, in Stage I. The only

significant correlation unaccounted for in Stage III was that between

Task Achievement and Aggression, -.18. In Stage I there were also

significant correlations at both age levels between Aggression and
Authority, between Authority and Task Achievement, and between IPR

and Anxiety. The strength of correlations was from .16 to .23, and
-.18 to -.22 in Stage III, and in Stage I it ranged from .10 to .27.

The Stance score for each of the behavior areas correlated sig-
nificantly with the Total Stance score, ranging from .24 to .62.
Although the strength of the relationships differed somewhat between
areas in the two stages, the Total Score relationships were approx-

imately equal in strength in the two stages.

Engagement

Three of twenty comparisons were significant for Engagement in
Stage III whereas four were significant in Stage I. In Stage III,

Engagement in the Interpersonal Relations area by the Authority area
was significant at both age levels and was for the ten-year-olds in

Stage I. Otherwise there was no consistency across stages. The

other Stage III significant correlation was between Task Achievement
and Interpersonal Relations for fourteen-year-olds. These significant
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correlations ranged from .15 to .23. All of the correlations between
the areas and the Total Score were significant in Stage III, as they
were in Stage I, at equal or slightly higher levels ranging in Stage

III from .37 to .65.

Aid /Advice

Four of the twenty correlations were significant on this variable,

which was not used in Stage I. Aid/Advice in the Authority area cor-

related with Aid/Advice in the Aggression area, .16, for fourteen-year-
olds, in the Anxiety area, .21 and .18 for ten-year-olds and fourteen-
year-olds respectively, and with Task Achievement, .16, for the ten-

year-olds. The area scores correlated with the Total Engagement score

ranging from .34 to .65.

Coping Effectiveness

Thirteen of the twenty correlations among the Coping Effectiveness
measures for the behavior areas were significant in Stage III whereas

all twenty were significant in Stage I. The range of correlations in

Stage III was from .14 to .34 and in Stage I it was from .10 to .44.
The correlations that were not significant in Stage III were those
between Anxiety and Aggression for fourteen-year-olds, Authority for
ten-year-olds, Interpersonal Relations for fourteen-year-olds, and Task

Achievement at both age levels, and between Task Achievement and Aggres-

sion and Authority for ten-year-olds. The Total Coping Effectiveness

score correlated with all of the behavior areas in Stage III, as it had

in Stage I. The strength of the correlations ranged,in Stage III, from

.39 to .72.

Hypothesis 14: There will be a positive relationship among the
Coping Style Dimension Total Scores and Coping

Effectiveness Total Score.

All of the Total Scores, for the Coping Style dimensions and Coping
Effectiveness, correlated highly, .53 to .93, at both age levels. The

hypothesis was strongly supported.

Hypothesis 15: There will be positive relat4.onships among the Sentence
Completion Attitude measures and Attitude Total

Score across behavior areas.

Whereas in Stage I the Attitude measures in the Authority, IPR and
Task Achievement areas intercorrelated .22 to .39, in Stage III, with

the addition of the Anxiety area, only the Authority area Attitude
score correlated with the other areas: Anxiety (for fourteen-year-olds),

IPR (at both age levels) and Task Achievement (at both age levels).
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The Total Attitude score by area score correlations were all
significant at the same high levels, .52 to .86, in Stage III as
in Stage I, and with the Anxiety area score, not included in Stage I,
at a lower level, correlations of .27 and .29 at ten and fourteen

years of age.

Hypotheses 16-19: There will be a positive relationship among
the measures of the same Sentence Completion
Affect dimension across the different behavior
areas and with the Total Affect scores.

Hostile Affect

Of the twenty correlations between Hostile Affect in the behavior
areas, fourteen were significant ranging from .14 to .33. Using
Negative Affect as the comparison with Stage I, and without the Anxiety
area, all Stage I intercorrelations were significant, at both age
levels. The only correlations with the Task Achievement area for
Hostile Affect that were significant were Authority and IPR for the

ten-year-olds. The correlations with Total Hostile Affect score and
the Hostile Affect score for each behavior area were all significant,
ranging from .46 and .23 for the ten-year-olds and the fourteen-year-
olds,respectively,on Task Achievement to .72 and .67 for the ten- and

fourteen-year-olds on IPA.

Depressive Affect

Ten of the twenty correlations among the behavior areas on Depres-
sive Affect were significant, ranging from correlations of .19 to .31.
They were significant at both age levels between Aggression and
Authority, Authority and Anxiety, and IPR, and IPR and Anxiety. For

ten-year-olds there was a significant correlation between IPR and
Aggression, and for fourteen-year-olds there was a significant correla-
tion between IPR and Task Achievement. The correlations between Task
Achievement Depressive Affect and the Total Depressive Affect score
was not significant at age ten, although it was at age fourteen. All

other correlations between the area scores and the Total Score were

significant. The highest of these correlations were between Total Score
and the Authority, Anxiety, and IPR areas.

Neutral Affect

Twelve of the twenty correlations among the behavior areas for
Neutral Affect were significant. Eight of these were for ten-year-olds

and four for fourteen-year-olds. The fourteen-year-olds did not have
significant correlations on the Neutral Affect dimension between Ag-
gression and the other areas, excepting Authority.15, and between Task
Achievement and the other areas. The ten-year-old correlations were

between all the areas except Task Achievement and Authority, and Task
Achievement and Anxiety. The Total Neutral Affect score was
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significantly related to all of the area scores with the Task Achieve-

ment lowest, .37 and .19 for ten- and fourteen-year-olds, and IPR

highest, .74 and .65 for ten- and fourteen-year-olds.

Positive Affect

As in Stage I, the intercorrelations among the behavior areas on

Positive Affect were not significant. The correlations with the Total

Positive Affect score for Authority, Anxiety, and Task Achievement

were significant in Stage III at both age levels, as they were in

Stage I except for Anxiety which was not in the Stage I analysis.

The IPR by Total Positive Affect correlation was significant for ten-

year-olds but not for fourteen-year-olds. Total Positive Affect was

not significant for the Aggression area.

Overall the hypothesis was confirmed within the behavior areas
although this confirmation was more tentative than for the Total Scores

which were strongly confirmed. This reinforces the pattern of con-

firmation evidenced in Stage I.

Hypothesis 20: There will be a positive relationship between the
Total Attitude measure and the Total Positive

Affect measure. There will be negative relation-
ships between the Total Attitude measure and the
Total Hostile and Depressive Affect measures.

Although this hypothesis was confirmed for Stage I, it was not con-

firmed in Stage III. The Hostile Affect by Total Attitude correlation

was significant and negative, -.18 and -.27 for ten- and fourteen-year-

olds, but the Total Depressive by Total Attitude correlation was not

significant for ten-year-olds and was positive, .17, for the fourteen-

year-olds. The relationship between Total Positive and Total Attitude

was not significant.

Hypothesis 21a: There will be positive relationships between
the Total Positive Affect meas,re and the Total
Attitude measure and the Coping score totals.

The pattern of significant relationships between the two stages was

the same for this hypothesis. The correlations between Total Attitude

and the Total Coping scores were all positive and significant, ranging

from .15 to .41. The relationships between the Total Positive Affect

and the Total Coping Scores were not consistently significant, only
between Total Positive Affect and Total Stance and Total Coping Effec-
tiveness for fourteen-year-olds in Stage III. In addition, in Stage I

there was a significant correlation between Total Positive Affect and
Total Coping Effectiveness for ten-year-olds and a negative relation-

ship with Total Engagement. The hypothesis was confirmed for Attitude

but not for Positive Affect.
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Fypothesis 21b: There will be negative relationships between
the total amount of Hostile and Depressive Affect
expressed and the Coping Style and Effectiveness
Total Scores.

In Stage I t_he Negative Affect total subsummed both the Hostile

and Depressive totals of Stage III. The Negative Total correlated

significantly negatively with , .e Coping and Effectiveness totals at

a high level, -.76 for both ten- and fourteen - year -:ids. In Stage

III, the Hostile Affect Total correlated significantly and negatively
with the Coping and Effectiveness totals, from -.16 to -.49 for

Coping and from -.64 to -.73 for Effectiveness. The hypothesis was

confirmed and the value of the two-faccor Negative Affect dimensions
shown in differentiating the strength of the two types of affect in

relation to coping and to effectiveness.

Hypotheses 22-31: There will be a positive relationship among
the measures of the same Story Completion Coping
Style dimensions and Coping Effectiveness scort
across the different behavior areas and with the

Total scores for Coping Style and Coping

Effectiveness.
Stance

Of forty-two correlations eleven were significant, six for ten- and

five for fourteen-year-olds. The only correlation significant for both

age levels was between Stance Anxiety and Stance Academic Task Achieve-

ment. All of the other ten-year-olds' significant correlations were
between Stance for one or the other of the Anxiety stories and Aggres-
sion, twice, Authority, twice, and Interpersonal Relations. The four-

teen-year-olds' correlations were between Anxiety and IPR, Academic
Task Achievement and Nonacademic Task Achievement, and between Aggres-

sion and Nonacademic Task Achievement. The correlations ranged from

.14 to .24. The correlations with the Total Stance score were all
significant with the highest for ten-year-olds between Total and Anxiety
in one story, .69, and the highest for fourteen-year-olds between Total
and Anxiety in the other story, .49. The hypothesis was weakly con-

firmed for Stance.

Engagement

Of the forty-two correlations among the behavior areas on Engagement,
eleven were significant, four for ten- and seven for fourteen-year-olds.
In Stage I there were different stories and number of stories in some
areas, however of fifty-six correlations thirty-five were significant.
So, although the data were not absolutely comparable, it is clear that
the hypothesis was more heavily supported in Stage T.
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There was only one correlation significant for both ages and that

was between Anxiety and Academic Task Achievement. The other fourteen-

year-olds' correlations that were significant were between an Anxiety

story and another area such as Aggression, Authority, Academic Task

Achievement and Nonacademic Task Achievement, between Authority and

Nonacademic Task Achievement, and between Authority and Aggression.

The other significant ten-year-olds' correlations were between Author-

ity and Anxiety, and Academic Task Achievement, and between IPR and

Aggression.

As in Stage I, all of the correlations between the area, or story,
scores and the Total Engagement score were significant, ranging from

.22 to .59. The strongest correlations with Total Score were with the

Aggression story, .56 and .59 tnd with the Academic Task Achievement

story, .59 and .52, for ten- and fourteen-year-olds. The hypothesis

was tentatively confirmed.

Initiation

Of the forty-two correlations among the behavior areas on Initia-

tion, seven were significant, three for ten- and four for fourteen-year-

olds. In Stage I, with different stories and number of stories in some

areas, of fifty-six correlations .wenty -nine were significant. As for

Engagement, the significant intL:correlations for Initiation in Stage

III were less frequent than in Stage I.

The ten-year-olds' correlations that were significant were between

Anxiety and IPR, and Academic Task Achievement, and between IPR and

Aggression. The fourteen-year-olds' significant correlations were be-

tween Aggression and Authority, Anxiety and Authority, and between

Academic and Nonacademic Task Achievement. These correlations run from

.16 to .31.

As in Stage I, all correlations between area scores and Total

Initiation score were significant ranging from .29 and .57 on Nonaca-

demic Task Achievement to .58 and .57 on Aggression for ten- and four-

teen-year-olds,respectively. The hypothesis was only moderately

supported.

Aid/Advice

There was no comparable classification to Aid/Advice in Stage I.

Of forty-two correlations among the behavior areas for Aid/Advice in

Stage III there were three positive and one negative correlation for

ten-year-olds and one positive significant correlation for fourteen-

year-olds. All of the area, or story, scores correlated with the Total
Aid/Advice score, ranging from .27 and .41 between Authority and Total

Score to .50 and .53 between Aggression and Total Score for ten- and

fourteen-year-olds. The hypothesis was not supported.

-1077-



Solver

With no comparable variable in Stage I, the Stage III correla-
tions among the behavior areas for Solver produced two significant
correlations for ten-year-olds and we for fourteen-year-olds out of

forty-two correlations. All of the area scores correlated with the

Total Score. The hypothesis was not confirmed for Solver.

Implementation

Of forty-two intercorrelations among the area scores for Implemen-
tation, nine were significant, three for ten- and six for fourteen-

year-olds. In Stage I, of fifty-six correlations twenty-two here sig-

nificant. In Stage III, none of the correlations were significant at
both age levels, and seven of those that were significant were between
Anxiety and another area. The correlations ranged from .14 to .21.

All of the area, or story, scores correlated with the Total Implemen-
tation score from .35 and .29 for ten- and fourteen-year-olds on Non-
academic Task Achievement to .58 and .50 for ten- and fourteen-year-olds
on one of the Anxiety stories. The hypothesis was tentatively con-

firmed.

Outcome

Of forty-two correlations, thirteen were significant, six for ten-
and seven for fourteen-year-olds. The ten-year-olds' significant cor-
relations included one between IPR and Anxiety, and all of the others
were between Task Achievement and another area: Academic and Aggres-
sion, and IPR; Nonacademic and Anxiety, and IPR, and Academic. The

fourteen-year-olds' significant correlations for Outcome were between
IPR and Aggression, Anxiety, and Academic Task Achievement; Anxiety
and Academic Task Achievement; Nonacademic Task Achievement and Aggres-
sion, and Authority; and Aggression and Anxiety. All of the correla-
tions between Total Outcome score and behavior area scores were signifi-
cant with IPR .56 and 54, Academic Task Achievement .57 and .51, and an
Anxiety story .54 for both ages, highest,and the other Anxiety story .37
and .27, lowest. The hypothesis was only tentatively confirmed.

Evaluation of Outcome

Thirteen of forty-two correlations among the behavior areas were sig-
nificant for Evaluation of Outcome, only three of which were for ten-
year-olds. The significant correlations for ten-year-olds were between
Aggression and Authority, aad IPR and between Authority and Nonacademic
Task Achievement. For fourteen-year-olds the significant correlations
included Aggression by Anxiety, IPR, Academic Task Achievement and
Nonacademic Task Achievement, Nonacademic Task Achievement by Authority,
and both Anxiety stories, Anxiety by Authority and by the other Anxiety
story, and Academic Task Achievement by IPR. The correlations ranged
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from .14 to .27. All of the area scores correlated significantly with
the Total Evaluation of Outcome score ranging from .61 and .50 for
Authority by Total to .33 and .48 for ten- and fourteen-year-olds for

one Anxiety story by Total Score. The hypothesis was tentatively

confirmed.

Coping Effectiveness

Of forty-two correlations among the behavior areas for the Coping
Effectiveness variable, fourteen were significant, five for ten- and

nine for fourteen-year-olds. In Stage I, of fifty-six correlations

thirty-three were significant. As the stories were not the same, nor
the number of stories per behavior area in all instances the same,
this hypothesis will be treated as the previous hypotheses have been

treated, i.e., no direct comparisons between stages.

The correlation between Authority and Nonacademic Task Achievement,
.15 and .23 for ten- and fourteen-year-olds, was the only one signifi-

cant for both ages. Otherwise for the ten-year-olds Anxiety by
Authority, by IPR and by Academic Task Achievement and IPR by Aggres-

sion were the significant correlations. For the fourteen-year-olds
the significant correlations were between an Anxiety story and Aggres-
sion (for both Anxiety stories), and Authority, IPR, and Academic and

Nonacademic Task Achievement, between IPR and Academic Task Achieve-

ment, and between Aggression and Authority.

The Total Coping Effectiveness by behavior area score correlations
were all significant, as they were in Stage I. They ranged from .42

and .41 for ten- and fourteen-year-olds between Total Score and Non-
academic Task Achievement to .60 and .54 for ten- and fourteen-year-
olds between Total Score and Academic Task Achievement. The hypothesis

was confirmed but not very strongly.

Instrumentality

Of forty-two correlations among the behavior areas for Instrumen-

tality, eight were significan! four for each age group. Only one

comparison, between an Anxiety story and Authority, was significant at

both age levels, There was no pattern to the other significant correla-

tions. All of the Total Score correlations were significant with an
overall range of .29 to .67. The hypothesis for Instrumentality was

not confirmed.

Hypothesis 32: There will be a positive relationship among
the Coping Style Dimension Total Scores and

Total Coping Effectiveness.

Of one hundred and twenty correlations among the Total Coping Style

dimension scores and Total Coping Effectiveness scores all but seven,
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all relationships with Total Response Length, were significant and

positive. The size of the correlations was much larger than we have

been witnessing in the within dimension analyses. Only Response

Length showed correlations in the tens and twenties. The next lowest

correlations were with Evaluation of Outcome which showed correla-
tions ranging from .19 to .61, with most in the twenties and thirties.
The highest consistent set of correlations were those with Coping
Effectiveness which, excepting the Response Length correlation, ranged
from .52 to .90 with numerous correlations in the eighties. The

hypothesis was very strongly supported.

Hypothesis 33: There will be a positive relationship among
length of responses across all behavior areas.

All of the correlations among the Length of Responses for the
various stories were significant and high, ranging from .41 to .68,
and the individual story lengths related to the Total Length of

Response in the range .72 to .88. Length of Response was interrelated

among the areas and with the Total. The hypothesis was very strongly

supported.

Hypotheses 34-36: There will be a positive relationship among
the measures of the same Story Completion Affect
dimension across the different behavior areas.

Positive Affect Hero

Of forty-two correlations among the different behavior areas for
Positive Affect -f the Hero, fifteen were significant, eight for ten-

and seven for fourteen-year-olds. Correlations with Authority

accounted for five of the significant ten-year-old correlations, with
Anxiety (twice), with IPR, with Aggressicn, and with Academic Task

Achievement. The three other significant correlations for ten-year-
olds were between Aggression and Anxiety, IPR and Nonacademic Task

Achievement. The fourteen-year-olds' significant correlations were
between Authority and Anxiety, IPR and Nonacademic Task Achievement,
Anxiety and IPR, and both Academic and Nonacademic Task Achievement,

and between IPR and Academic Task Achievement. The area scores all

correlated in the range .39 to .64 with the Total Score, except Aggres-
sion for fourteen-year-olds, which was not significantly correlated
with the Total Positive Affect Hero measure.

Negative Affect Hero

Thirteen of forty-two correlations were significant among the
behavior areas for Negative Affect Hero, four for ten-year-olds and

nine for fourteen-year-olds. With the exception of significant cor-
relations between IPR and Academic Task Achievement for both ages and
between Authority and Nonacademic Task Achievement for fourteen-year-
olds, all of the correlations were with Anxiety: Aggression for
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fourteen-year-olds (-.18), with Authority for both ages, with IPR for
both ages on different stories, for both ages on one Anxiety story and
fourteen-year-olds on the other Anxiety story with Academic Task
Achievement, and for fourteen-year-olds on both Anxiety stories with
Nonacademic Task Achievement. The Total Negative Affect Hero correla-

tions ranged from .38 to .55, except with Nonacademic Task Achievement,

.28, for ten-year-olds. The hypothesis was weakly confirmed.

Total Affect Hero and Others

The Total Affect Hero and Others variable is similar to the
combination of Total Problem and Total Outcome Affect in Stage I but

not sufficiently the same to make comparisons. Of forty-two compari-

sons among this variable in the behavior areas, eighteen were signifi-

cant, six for ten- and twelve for fourteen-year-olds. Excepting sig-

nificant correlations between Authority and Nonacademic Task Achieve-
ment and IPR and Academic Task Achievement, all ten-year-olds' correla-

tions were between Anxiety and another variable: Authority (twice),

between the two Anxiety stories, Academic Task Achievement. The sig-

nificant fourteen-year-olds' correlations included Anxiety by
Authority, IPR, Academic Task Achievement (twice), Authority by OR
and IPR by Nonacademic Task Achievement, and most interestingly, Non-
academic Task Achievement by each of the other behavior areas Total
Affect Hero and Others score. All of the correlations with Total Score

were significant with the lowest correlations for ten-year-olds with

Nonacademic Task Achievement, .30, ranging up to .64 for fourteen-year-

olds between IPR ane Total Affect score. It is interesting to note

that the lowest correlation with Total Affect was for ten-year-olds on
Noracademic Task Achievement while the most consistent relationships
were for Nonacademic Task Achievement for fourteen-year-olds. This may

certainly show the movement from the home and school to other orienta-
tions so often spoken of for the young adolescent. The hypothesis was

confirmed.

Hypothesis 37: There will be positive relationships among the
Story Completion Total. Positive Affect measures
and the Total Coping Style measures. There will
be negative relationships among the Story Com-

pletion Negative Affect measures and the Total
Coping Style measures.

For the ten Total Coping Style measures by Total Positive Affect
Hero correlations, nine were significant for ten-year-olds and three
were significant for fourteen-year-olds, all in the positive direction.

The Total Stance variable was not related to Positive Affect. The

Total Outcome, Evaluation of Outcome and Coping Effectiveness variables
were significant for both ages. The hypothesis was confirmed for the

Positive Affect measure.
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For the NegativelAffect by Total Coping Style correlations, five
of the ten were negative and significant for ten-year-olds and two
were negative and significant for fourteen-year-olds. The fourteen-

year-old significant correlations were with Stance and Solver, and
the ten-year-old significant correlations were with Engagement,
Initiation, Solver, Implementation, and Coping Effectiveness. The

hypothesis was confirmed for ten-year-olds but not for fourteen-year-

olds.

Hypothesis 38: There will be positive relationships between
Length of Response and Coping Effectiveness
scores for each story.

Of ninety-eight correlations twenty-four were significant, one in
the negative direction, with seven significant for ten-year-olds and
seventeen significant for fourteen-year-olds. Only four of the four-
teen correlations between Total Response Length and individual story
Coping Effectiveness scores were significant, while eight of four-
teen correlations between Coping Effectiveness Total Score and the

individual Response Length per story were significant. The Total
Coping Effectiveness by Total Response Length correlation was signifi-

cant, .17 for ten- and .25 for fourteen-year-olds. Clearly there was

not an absolute relationship between Response Length and Coping Ef-

fectiveness but there was a general relationship.

Hypotheses 39-42: There will be positive relationships among
measures of the same Coping Style dimensions
and Coping Effectiveness measures in the same
behavior areas across the two projective
instruments, as well as positive relationships
with the Total Scores.

Stance by Stance

The only significant correlations were between the Anxiety scores
and between Sentence Task Achievement and Story Academic Task Achieve-
ment for fourteen-year-olds, out of seventy comparisons, and for ten-
year-olds a .14 correlation between Sentence Total Stance and Story

Authority Stance. The hypothesis was rejected for Stance.

Engagement by Engagement

Of seventy comparisons seven were significant and positive and one

was significant and negative. The negative correlation and one other
were for ten-year-olds and the remainder for fourteen-year-olds. Of

the Total Score correlations only one was significant for ten-year-olds
and the others, Sentence Total Engagement by Story Aggression,
Authority,and Anxiety, and Story Total Engagement by Sentence Authority,
IPR,and Task Achievement, were significant for fourteen-year-olds. The
Total Sentence Engagement by Total Story Engagement correlation was
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significant, .28, for fourteen-year-olds only. The hypothesis

was not confirmed for ten-year-olds and only partially so, for the

Total Scores, for fourteen-year-olds.

Aid/Advice by Aid/Advice

Of fifty-six correlations seven were positive and significant and

two were negative and significant. Both negative correlations were

for ten-year-olds between an Anxiety Story and Sentence Aggression and

Sentence Anxiety. The other significant correlations were spread

across the areas. The Total Sentence Aid/Advice measure correlated
significantly with Story Aggression Aid/Advice for both ages, with

Story Authority at both ages, and with Story Anxiety Aid/Advice for

fourteen-year-olds. The Total Story Aid/Advice measure correlated
significantly with Sentence Aid/Advice for the Authority and Academic

Task Achievement areas. The correlation between the Total Aid/Advice

measures for Sentence and Story Completion was a significant .32 for

fourteen-year-olds but was not significant for ten-year-olds. The

hypothesis was confirmed cnly at the level of Total Scores for four-

teen-year-olds and not at all for ten-year-olds.

Coping Effectiveness by Coping Effectiveness

The same general pattern of interrelations holds for Stage III as

for Stage I between the projectives on Coping Effectiveness. In Stage

I there were eighty comparisons of which twenty-three were significant,

while in Stage III there were seventy relationships of which sixteen

were significant. The greatest number of significant correlations for

a Stage III Story were for the Aggression story. This correlated with

Sentence Aggression, IPR and Task Achievement, at both age levels.

Among the ten-year-olds, there were almost no significant relationships

between Sentence and Story Coping Effectiveness scores in the other

areas of behavior. At fourteen, however, four of the five Sentence

scores, by behavior area, correlated significantly with the Coping

Effectiveness score on Story Five, Authority; Sentence scores in three

areas correlated with Story Two, IPR; and Sentence Coping Effectiveness

scores in four of the five behavior areas correlated significantly with

the Total Coping Effectiveness score for all stories, combined. The

Sentence by Story Total Coping Effectiveness score correlations were
significanc at both age levels, .17 for tenyear-olds and .36 for four-

teen-year-olds.

Hypothesis 43a: The Story Completion Positive Affect measures
will be positively related to the Sentence Completion
Positive Affect measures of the same behavior area.

Of seventy possible correlations among the Story Positive Affect and

Sentence Completion Positive Affect measures, seven were significant

and positive and two were significant and negative. Of twenty-four
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correlations between the area scores and the Total Score for the
other instrument three were positively significant and one

negatively significant. The Total by Total correlation was not

significant. The hypothesis was rejected.

Hypothesis 41b: .le Story Completion Positive Affect measures will
be negatively related to the Sentence Completion
Hostile and Depressive Affect measures of the

same behavior area.

Of one hundred fifty-four correlations there were two negative and

nine positive significant correlations between the Story Positive
Affect score and the Sentence Hostile and Depressive Affect scores,
Of thirty-six correlations with the Total scores there were three

positive significant and one negative significant correlations, all,

except one (Sentence Hostile Authority by Story Nonacademic Task Achieve-

ment), for fourteen-year-olds. The Total by Total correlation was not
significant for ten-year-olds and was positive and significant for

fourteen-year-olds. The hypothesis was clearly rejected.

Hypothesis 43c: The Story Completion Negative Affect measures
will be negatively related to Sentence Positive
Affe :t measures of the same behavior area.

Of seventy correlations, one was significant and positive. There

were two negative significant correlations with the Total Score

measures, and the Total by Total correlation was not significant. The

hypothesis was clearly rejected.

Hypothesis 43d: The Story Completion Negative Affect measures
will be positively related to Sentence Hostile
and Depressive Affect measures of the same
behavior area.

Of seventy correlations, eleven were positive and significant and

three were negative and significant. For fourteen-year-olds with the

Aggression story the three negative correlations were with Depressive

Affect measures from the Sentence Completion instrument, and the Total

Depressive by Story Aggression area Negative Affect score was the only

significant, if negative, correlation for the Depressive Total. The

Aggression area story correlated positively with the Total Hostile

score. The only significant Total by Total correlation was between
the Story Negative Affect and Sentence Hostile Affect correlation for

fourteen-year-olds, .22. Although the hypothesis was not confirmed the
data did seem to describe the Negative Affect of the Story Completion
as a Hostile Affect for fourteen - year -olds with no real relations for

ten-year-olds.
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Hypotheses 44a-44e: The Sentence Completion measures of Coping
Style dimensions will he positively related
to the SAI Good Coping measures in the five

different behavior areas.

Sentence Completion Task Achievement Coping Styles by SAI

The Stage I and Stage III SAI measures are not comparable but it

should be noted that the Good Coping SAI Stage I measures correlated

positively and significantly with the Sentence Completion Total Stance,

Engagement and Coping scores, and negative correlations for all four-

teen-year-old comparisons, and three of six ten-year-old comparisons,

were produced between the SAI Defense measures and the Sentence Com-

pletion measures.

In Stage III, the SAI Task Achievement and Total Good Coping score

correlated positively with the Sentence Task Achievement Coping Style

dimensions at both age levels and with the Sentence Total measures for

fourteen-year-olds, except for Total Stance by Task Achievement and

for ten-year-olds for Total Stance and Engagement by the SAI Task

Achievement score. Overall the hypothesis was confirmed.

Sentence Completion IPR Coping Styles and SAI Good Coping

All correlations, except SAI IPR by Total Stance correlation for

fourteen-year-olds, were significant for both age groups ranging from

.15 to .45. The hypothesis was confirmed.

Sentence Completion Authority Coping Styles by SAI Good Coping

The SAI Good Coping measure for the Authority area correlated with

the Sentence Completion Authority Stance and Engagement variables for

ten-year-olds, with Total Sentence Completion Stance for ten-year-olds,

and with the Totals for Engagement and Aid/Advice at both age levels.

The range of correlations was from .14 to .36. The Total SAI score

correlated significantly with Sentence Authority Stance for ten-year-

olds, Engagement for both age groups, and Aid/Advice for fourteen-year-

olds. The hypothesis was moderately confirmed.

Sentence Completion anxiety Coping Styles by SAI Good Coping

The SA' Anxiety Good Coping score did not correlate significantly

with the Sentence Anxiety Style dimensions, nor did the Total SAI score

correlate significantly with the Sentence dimensions. The SAI Anxiety

score correlated with the Total Sentence Completion scores for Stance

and Engagement for fourteen-year-olds and for Aid/Advice at both age

levels. The SAI Anxiety measure related to the general total dimen-

sions for fourteen-year-olds but the Anxiety measures on the two instru-

ments did not correlate, therefore the hypothesis was not confirmed.
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Sentence Completion Aggression Coping Styles by SAI Good Coping

The hypothesis has no validity for ten-year-olds as no correlations

for them were significant. The Sentence Completion Aggression Stance
variable correlated negatively for fourteen-year-olds with SAI Aggres-
sion and with Total SAI score. The SAI Aggression score correlated
with the Total Engagement and Total Aid/Advice Sentence scores for four-
teen-year-olds only. There would appear to be a relationship between
SAI Aggression Good Coping and the Sentence Completion dimensions for
fourteen - year -olds although the Stance variable did not relate

positively. It may be that a good coping Stance in Aggression situ-
ations is not really possible although good coping may result there-

from.

Hypotheses 45a-45g: The Story Completion measures of Coping
Style dimensions will be positively
related to the SAI Good Coping measures
in the five different behavior areas.

Story Completion Academic Task Achievement by SAI Good Coping

The SAI Task Achievement Good Coping measure correlated with the
Story Completion Academic Task Achievement Style dimensions Aid/Advice,
Solver, Implementation and with all of the Total Style dimensions
except Evaluation of Outcome for fourteen-year-olds, but not so for

ten-year-olds. The range of correlations with Total scores was .28

to .41. The Sentence Completion dimensions correlated with the Total
SAI score for fourteen-year-olds in five of ten dimensions and
negatively with Instrumentality for ten-year-olds. The SAI Total by
Story Totals were all significant for fourteen-year-olds and one,
Outcome, was significant for ten-year-olds. The hypothesis was not
confirmed for the Academic Task Achievement Story variables but was
for the SAI Task Achievement variable and Total and the Story dimen-
sions and SAI Total.

Story Completion IPR Coping Styles by SAI Good Coping

Only SAI IPR by Story IPR Instrumentality for fourteen-year-olds
was significant, and all SAI IPR by Story Totals, excepting Evaluation
of Outcome, for fourteen-year-olds were significant. None of these

comparisons were significant for ten-year-olds. Two of nine correla-
tions for fourteen-year-olds and one of the nine correlations for ten-
year-olds was significant between the IPR Story dimensions and the SAI
Total score correlations. The SA? IPR measure was significantly
correlated with the Total scores for the Story Coping Style dimensions
across all stories, at age fourteen, although this relationship was for

the IPR stories, alone.

-1086-



Aggression Coping_Styles by SAI Good Coping

The SAI Aggression Good Coping measure was correlated signifi-

cantly with all of the Story Aggression dimensions, except Stance,

and with all of the Total dimensions for fourteen-year-olds while

there were no significant correlations for ten-year-olds. The SAI

Total Good Coping measure was correlated significantly with all of

the Aggression dimensions, except Stance and Evaluation of Outcome,

for fourteen-year-olds but not for ten-year-olds. The hypothesis was

confirmed for fourteen-year-olds and rejected for ten-year-olds.

Anxiety Coping Styles by SAI Good Coping

The SAI Anxiety Good Coping measure correlated significantly with

Anxiety Story Four dimensions Initiation, Solver, Implementation, and

Instrumentality for ten-year-olds. The SAL Total Score correlated with

Anxiety dimensions Implementation and Outcome for ten-year-olds and

Stance, Engagement, Initiation, Evaluation of Outcome, and Instru-

mentality for fourteen-year-olds. The SAI Anxiety measure correlated

with the Story Totals for all dimensions except Evaluation of Outcome

for fourteen-year-olds and with Outcome and Instrumentality for ten-

year-olds. Although the hypothesis was not confirmed for fourteen-year-

olds within the area there was more substance to the relationship for

ten-year-olds than in the other areas, and certainly there was support

for the relationship between the SAI Anxiety and Total dimensions for

fourteen-year-olds.

Authority Coping Styles by SAI Good Coping

The SAI Authority Good Coping measure correlated significantly with

Story Authority dimensions Stance (at both ages), Engagement for four-

teen-year-olds, Initiate for both ages, Implementation for fourteen-

year-olds, and Outcome for fourteen-year-olds, as well as with all of

the Total Story dimensions for fourteen-year-olds and the Total Outcome

dimension for ten-year-olds.

The SAI Total Score correlated significantly with the Authority

dimensions Stance, Engagement, Initiate, Outcome, and Instrumentality

at both ages plus Solver and Implementation for fourteen-year-olds.

The hypothesis in the Authority area was more strongly supported both

within the area and with SAI Total score for fourteen-year-olds and for

ten-year-olds than any other of these hypotheses.

Story Completion Anxiety Coping Styles by SAI Good Coping

All of the correlations between SAI Anxiety and the Story Six Anxiety

scores, excepting Evaluation of Outcome, were significant for fourteen-

year-olds while none of them were significant for ten-year-olds. The

Story Six Anxiety dimensions correlated with Total SAI measures for
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fourteen-year-olds on Engagement, Initiation, Solver, Implementation,
and Instrumentality, while for ten-year-olds there was only a negative
correlation on Aid/Advice. The hypothesis was confirmed for fourteen-
year-olds and rejected for ten-year-olds.

Story Completion Nonacademic Task Achievement Coping Styles by SAI

The SAI Task Achievement Good Coping measure correlated significantly
with all of the Nonacademic Task Achievement stories and Total Story
scores,except Total Evaluation of Outcome for fourteen-year-olds, and
only with Outcome and Evaluation of Outcome for the Nonacademic Task
Achievement area for ten-year-olds. The SAI Total score correlated
with the area dimensions Outcome and Evaluation of Outcome at both age
levels and also for fourteen-year-olds with Stance, Initiation, and
Instrumentality. The hypothesis was confirmed for fo"-een- year -olds
and showed some relationship with Outcome for ten-yea--cAs.

Hypothesis 46: The Sentence Completion measures of CcNi,:v,
Effectiveness will be positively rela.1' the

SAI Good Coping measures in the same b,1 /ior, areas.

The Sentence Completion Coping Effectiveness score for Anxiety
area correlated only with the SAI IPR score for fourteen-y.L--olds and
with no other scores. There was, however, a good deal of ht. ec-_,..fe-
lation among the scores across behavior areas. The Coping Eit._:-ive-
ness scores by SAI Good Coping scores within behavior areas we2e all
positive and significant, excepting the Anxiety area. The Sentence area
scores correlated with the SAI Total score for all areas except Anxiety
at both age levels, and the Total Coping Effectiveness score correlated
significantly with the SAI area scores for fourteen-year-olds and with
the SAI Authority, IPR, and Anxiety scores for ten-year-olds. With the
exception of the Sentence Coping Effectiveness Anxiety area, the hypoth-
esis was strongly confirmed for both ages.

Hypothesis 47: The Story Completion measures of Coping Effectiveness
will be positively related to the SAI Good Coping
measures in the same behavior areas.

The correlations between the SAI area good coping scores were sig-
nificant for fourteen-year-olds with the Story scores for Task Achieve-
ment, Authority, Aggression; not significant for IPR; and significant
with one Anxiety story for ten-year-olds and with the other Anxiety
story for fourteen-year-olds. The relations between the SAI Coping
Effectiveness scores and the Total Coping Effectiveness score were
significant for fourteen-year-olds, while only the Authority SAI by
Total Coping score was significant for ten-year-olds. The SAI Total
Good Coping score was significantly related to all of the stories for
fourteen-year-olds and to the Authority and one Anxiety story for ten-
year-olds. The Total by Total correlation was significant, .45, for
fourteen-year-olds and not significant for ten-year-olds. The

hypothesis was confirmed for fourteen-year-olds and not for ten-year-
olds. -1088-



Hypothesis 48a: The SAI Good Coping scores will be positively
related with the Story Completion Positive
Affect measures.

None of the correlations between the SAI Good Coping scores and

the Story Positive Affect measures were positively significant, while

three were negatively significant. The hypothesis was rejected.

Hypothesis 48b: The SA1 Good Coping scores will be negatively
related with the Story Completion Negative Affect

measures.

Of seventy correlations, four were significant and negative and one

significant and positive. Of twenty-four correlations with the Total

Scores two were negative and significant. The hypothesis was rejected.

Hypothesis 49a: The SAT Good Coping scores will be positively

related with the Sentence Completion Positive
Affect measures.

Of fifty correlations, two were significant and positive and one

was significant and negative. One of twenty correlations with the

Total Score was significant. The hypothesis was rejected.

Hypothesis 49b: The SAI Good Coping scores will be negatively

related with the Sentence Completion Hostile and

Depressive Affect measures.

There were fifty-five correlations for each age group of which

eight were negative and significant and one positive and significant

for ten-year-olds, while nine were significant and negative and five

were significant and positive for fourteen-year-olds.

The Total Sentence Completion Hostile score correlated negatively

and significantly with the SAT area Good Coping scores for all areas

for fourteen-year-olds, and with Authority and IPR for ten-year-olds.

The Hostile score and Total SAI Good Coping score correlated -.15 for

ten-year-olds and -.46 for fourteen-year-olds. The SAI Total Score

correlated significantly with Hostile scores in four Sentence Comple-

tion areas. The Total Depressive score did not relate to the SAI

except .22 for Aggression for fourteen-year-olds. The hypothesis was

confirmed for Hostile by SAI Good Coping but was not confirmed for

Depressive which subsumes all of the positive correlations that were

significant.
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Summary and Interpretation

The SAI instrument developed for Stage III proved to have good
internal consistency among the areas with the Anxiety area least re-

lated to the other areas and the fourteen-year-olds' correlations
higher overall than the ten-year-olds'. The Views of Life instrument,

developed for Stage III tnd administered only to the fourteen-year-olds,

established some overall reliability for the Total Active score but
revealed that the subsyndromes which were assumed to be independent

components of a complete Views of Life were in fact relatively inde-

pendent of one another.

The Sentence Completion instrument in Stage III included a number

of variables or dimensions not included in Stage I. The comparisons

between stages, and evaluation of dimensions in Stage III only, differ-

entiate between the behavior area dimensions intercorrelated and cor-

related with other variables and the Total scores for the dimensions

summed across the areas. Overall it is clear that the dimensions have

a meaning that is reflected in the relations with Total scores for each

dimension and that the Stage III dimensions supported and expanded the

Stage I findings for the Sentence Completion. However, there was a

good bit of variability among the dimensions and within the areas for

each dimension. The relations between Total Scores, particularly in

the important comparison between Coping Style Total scores and Coping

Effectiveness Total score, were high and consistent.

The Sentence Completion correlations with the Affect dimensions

showed interesting interrelationships among the Hostile, Depressive,

and Neutral Affect dimensions which can be compared with the Negative

Affect in Stage I. It woulc: seem that the Negat,ve types of Affect

more closely related to Attitude, although the most potent Affect

variable was the Hostile variable. The Positive Attitude variable was

more predictive of the Coping scare than was Positive Affect, and the

Hostile Affect dimension related stronfl: to Coping Effectiveness and

Style whereas the Depressive Affect- dii nut.

The Story Completion correlations among the behavior areas showed

fewer significances consistently than in Stage I. Although all of the

Total scores were cor,:elated with the area scores there were no cases
where the intercorrelations among the areas on a variable were

numerous or exceeded the number of significant correlations found for

the same variable in Stage I. There is strong support for the relation-

ship between Total Coping Style dimension scores and Total Coping Ef-

fectiveness scores. The correlations among the Affect dimensions were

not often significant although there was strength in the relationship

of amount of Affect expressed. The Positive Affect by Coping Style
correlations were positive and numerous and the Negative Affect by
Coping Style correlations were negative and numerous for ten-year-olds,
giving some weight to the hypothesized relationship.
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Relating the SAI, Sentence Completion and Story Completion dimensions
showed relatively little correlation by behavior area and much greater
relation for Total scores, one with the other, for fourteen-year-olds.
It would seem that th_ projectives were much more reliable and con-
sistent for fourteen-year-olds with Total scores than they were for
ten-year-olds.

The relationships between projective measures on the Affect di-
mensions are clearly meaningless ... there were no hypotheses which

were confirmed. The relationships between the Coping Styles on the

Sentence Completion and the SAI Good Coping scores showed strong
positive relations, except for the Anxiety and Aggression areas which
would appear to necessitate differing styles of coping. The Story

Completion by SAI Cood Coping correlations showed a strong overall
positive relation with the Total scores and less, though still of some
significance, relationship within the areas themselves. Coping Ef-

fectiveness relationships among the projective instruments were
generally strong for fourteen-year-olds and for Total Scores. The

relationships between the SAI Good Coping scores and the Affect scores
from the two projective instruments were virtually nil.



Hypothesis 50: The Occupational Values Intrinsic measures will be

positively related with the Sentence and Story Total

Coping dimension measures.

Of one hundred twenty correlations between the Intrinsic measures

and the Total Coping dimensions for Story and Sentence Completion,

twenty-six were significant for fourteen-year-olds and nine positively

and one negatively for ten-year-olds. This compares with Stage I

in which there were eighty-eight correlations significant per age group

with twenty-two positive and three negative for fourteen-year-olds and

twelve positive and one negative for ten-year-olds. There were more

significant correlations percentagewise in Stage I than in Stage III

although there were also a few more negative significant correlations.

Twelve of the significant fourteen-year-old correlations were

with the Intrinsic value Altruism and nine were between Management and

Story Completion Coping measures. The ten-year-olds' correlations were

scattered with four between Creativity and Story dimensions. The Total

Intrinsic score correlated significantly with Sentence Completion

Coping measures for Engagement, Aid/Advice, and Coping Effectiveness

and with Story Completion Coping measures for Engagement, Initiation,

Solver, Implementation, Outcome, Coping Effectiveness, and Instru-

mentality for fourteen-year-olds, with no significant correlations for

ten-year-olds. In Stage I, both age groups had shown significant cor-

relations between the Intrinsic Total and Sentence Completion Stance,

and Total Coping Effectiveness, and with Story Completion Stance, Engage-

ment, and Coping Effectiveness.

In Stage III the hypothesis was confirmed for the Total Intrinsic

score and for Altruism and Management for fourteen-year-olds.

Hypothesis 51: The Occupational Values Intrinsic measures will
be positively related with the SAI Good Coping

measures.

In Stage I, with the different SAI variables, the hypothesis com-

parable to this one was not confirmed except for Active Defensive.

In Stage III the value Altruism correlated significantly with all of

the SAI Good Coping measures for fourteen-year-olds and with all except

IPR for ten-year-olds. Self-Satisfaction correlated with Aggression

and IPR for fourteen-year-olds in the positive direction, whereas Inde-

pendence correlated with these two SAI measures negatively for ten-

year-,ilds, and Creativity correlated with them negatively for fourteen-

year-olds. The Total Intrinsic score correlated significantly with SAI

Aggression, IPR and Anxiety, and the Total SAI Good Coping score for

fourteen-year-olds but did not correlate significantly with any SAI

measures for ten-year-olds. The hypothesis was barely confirmed for

fourteen-year-olds and not confirmed for ten-year-olds.
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Hypothesis 52: The Occupational Values Intrinsic measures will
be negatively related with the Views of Life Active
Response measures.

Of one hundred sixty correlations for fourteen-year-olds betw,..:en
the Views of Life and the Occupational Values Intrinsic measures, ten
negative significant and eight positive significant c' relations were

produced. The Total Intrinsic score correlated negacively with three

of the twenty Views of Life scales and the Total Score correlated
positively with one and negatively with one Intrinsic scale. The

hypothesis was not confirmed.

Hypothesis 53: The Occupational Values Intrinsic measures will
be positively related with the Story Total
Positive Affect measure and the Sentence Total
Positive Affect measures.

In Stage I, with differing Affect dimensions, the relationships
among the Affect measures and the Intrinsic measures were significant
at both age levels in seventeen out of sixty-four correlations. In

Stage III none of the correlations with the Sentence Completion Posi-
tive Affect measure were significant and two Story Completion by
Intrinsic measure correlations for fourteen-year-olds were significant
and positive and one for ten-year-olds was significant and negative.
The hypothesis was not confirmed.

Hypothesis 54: The Occupational Values Intrinsic measures will
be negatively related with Sentence Total Hostile
and Depressive Affect and with the Story Completion
Total Negative Affect.

Of forty-eight correlations two were negative and significant and

one was positive and significant. The Total Intrinsic score did not

correlate with the Sentence or Story Completion scores. The hypothesis

was rejected.

Hypothesis 55: The Occupational Values Extrinsic measures will
be negatively related with the Sentence and Story
Total Coping dimension measures.

In Stage I, for the individual values only Follow Father was con-
sistently significant for ten-year-olds while Success, Prestige, and
Economic Returns were significant for courteen-year-olds. The Total

Extrinsic score correlated with Sentence Stance and Total Coping Ef-
fectiveness and Story Stance, Engagement, and Coping Effectiveness at
both ages.

In Stage III a similar pattern emerged. Twenty-seven negative cor-
relations were significant for fourteen-year-olds out of one hundred
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five. For ten-year-olds four of the five negative significant cor-
relations were with Follow Father. The Total Extrinsic correlations
did not show the relationships for ten-year-olds as in Stage I but
the fourteen-year-olds' correlations were significant with Story
Engagement, Initiation, Solver, Implementation, Outcome, Coping Ef-
fectiveness, Instrumentality, and Story Engagement, Aid/Advice, and

Coping Effectiveness. The hypothesis was ccnfirmed for fourteen-year-

olds and rejected for ten-year-olds.

Hypothesis 56: The Occupational Values Extrinsic measure will
be negatively related with the SAI Good Coping

measures.

The only strong set of correlations for fourteen-year-olds between
Extrinsic scores and SAI Good Coping measures was for Economic Returns

in which all of the correlations were significant, ranging from -.14

to -.25. For len-year-olds, Follow Father and Prestige showed some
negative correlations with area SAI measures and the Total SAI measure

correlation was significant. The Total Extrinsic measure correlated
negatively and significantly with SAI Aggression, IPR, Anxiety, and
Total for fourteen-year-olds but not for ten-year-olds. The hypothesis

was weakly confirmed for fourteen-year-olds and not for ten-year-olds.

Hypothesis 57: The Occupational Values Extrinsic measure will
be negatively related with Active measures of

Views of Life.

Of one hundred thirty-three correlations for fourteen-year-olds,
fourteen were negative and significant and nine were positive. and

significant. The hypothesis was rejected.

Hypothesis 58: The Occupational Values Extrinsic measure will
be negatively related with the Story Total
Positive AfLect meesurf and the Sentence Total
Positive Affect measure.

None of the correlations for the Story Completion were significant
and only two, one positive and one negative, were t,ignificant for ten-

year-olds on the Sentence Completion measure. The hypothesis was

rejected.

Hypothesis 59: The Occupational Values Extrinsic measure will
be positively related with Sentence Completion
Total Hostile and Total Depressive Affect measures
and the Story Completion Total Negative Affect
measure.

Of forty-two correlations, three were positive and one negative for
ten-year-olds and one positive and one negative for fourteen-year-olds.



The correlations with the Total Extrinsic score were not significant.
The hypothesis was rejected.

Hypothesis 60: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Total Coping

dimension measures.

As in Stage I, there were not enough significant correlations with
the Occupational measures to support the hypothesis. However, the

Educational Aspiration by Engagement, Initiation, Aid/Advice, Outcome
and Coping Effectiveness correlations for ten-year-olds, and Initiation,
Aid/Advice and Instrumentality correlations for fourteen-year-olds were

significant. The hypothesis was supported for the Educational Aspira-
tion measure but not for the Occupational measures.

Hypothesis 61: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Sentence Total
Coping dimension measures.

None of the significant correlations were for ten-year-olds. For

fourteen-year-olds, Aid/Advice correlated significantly with Occupa-
tional Aspiration and Stance with Occupational Expectation, while Edu-
cational Aspiration correlated significantly with Attitude, Engagement,
Aid/Advice and Coping Effectiveness. The hypothesis was supported only
for fourteen-year-olds for Educational Aspiration.

Hypothesis 62: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with th.. SAI Good Coping

measures.

Although in Stage I the comparable hypothesis was supported for some
of the dimensions of the SAI, which were different in that stage, in
Stage III the hypothesis was totally rejected with one significant cor-

relation out of thirty-six.

Hypothesis 63: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the active response
measures of the Views of Life.

For fourteen-year-olds the number of significant correlations between
the Occupational Aspiration measure and the twenty Views of Life measures
were one positive and two negative, with the Occupational Expectation
measure two negative, one positive and the Total Score correlation
negative, and with the Educational Aspiration measure two negative and

three positive. The hypothesis was generally rejected although there
was some support in the Occupational Expectation area.
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Hypothesis 64: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be negatively related with the Story Completion
Total Positive Affect measure and the Sentence Com-

pletion Total Positive Affect measures.

In Stage I the hypotheses comparable to this one were not confirmed

and in Stage III the only significant correlations were between the

Occupational Aspiration and Expectation and Sentence Completion posi-

tive Affect for ten-year-olds, .14 in each case. The hypothesis was

not confirmed in Stage III either.

Hypothesis 65: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
will be positively related with the Sentence Completion
Total Hostile and Depressive Affect measures, and
the Story Completion Total Negative Affect measures.

Occupational Aspiration correlated positively, .15, with Depressive

Affect and negatively, -.17, with Story Negative Affect for ten-year-
olds, while Expectation correlated positively, .16, with Depressive

Affect for fourteen-year-olds. There was a slight indication that the
Sentence Depressive measure may relate to the Occupational area but

not sufficiently to justify calling the hypothesis confirmed.

Hypothesis 92: There will be a positive relationship among the
Parent/Child Interaction items of the Sentence

Completion Instrument.

In Stage III all of the intercorrelations among the Parent/Child

Interaction items were significant except for ten-year-olds between

Self-Concept and Parent/Child Interaction. This was better than in

Stage I where the Father/Mother and the Parent-Child/Self-Concept inter-

actions were not significant. The hypothesis was strongly confirmed

with the correlations ranging from .26 to .70.

apothesis 93: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Authority Attitude Coping Style,
Coping Effectiveness, and Positive Affect measures

of the Sentence Completion instrument.

In Stage I, of forty-eight correlations ten were significant where-

as in Stage III setenteen were significant. The Authority Attitude was

consistently related to the Interaction items,except for ten-year-olds
with Parent/Child Interaction, and the ten-year-olds showed significant
correlations in three of four Interaction items with Stance and with

Coping Effectiveness. The hypothesis was tentatively confirmed.
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Hypothesis 94: There will be a negative relationship between
the Parent/Child Interaction items of the Sentence

Completion and both the Authority Hostile and
Depressive Affect measures.

Although Authority Negative Affect produced no significant cor-
relations with the Parent/Child Interaction items in Stage I, in
Stage III the ten-year-olds showed one negative correlatio with Self-

Concept and Authority Depressive Affect, while the fourteen-year-olds
showed only positive correlations between Depressive Affect and all

of the Interaction items. With the Hostile Affect measure the four-
teen-year-olds produced negative correlations with all Interaction

measures except Parent/Child. The hypothesis was supported for four-
teen-year-olds and the Hostile Affect measure only so the hypothesis

must be rejected.

Hypothesis 95: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Total Attitude, Coping Style,
Coping Effectiveness, and Positive Affect measures

of the Sentence Completion instrument.

In Stage I, Total Attitude produced six of the eight significant
correlations with the Interaction items and ten-year-old correla-
tions with Coping Effectiveness the other two. In Stage III, fourteen-

year-oldE had significant correlations with all Interaction items and

Total Attitude and Total Coping Effectiveness and ten-year-olds had

significant correlations with all except Parent/Child Interaction. For

fourteen-year-olds, Mother Interaction correlated significantly with

Total Engagement and Total Aid/Advice, while ten-year-olds' Father

Interaction correlated significantly with Total Stance, Engagement, and

Aid/Advice. The hypothesis was generally confirmed, particularly for

Attitude and Coping Effectiveness.

Hypothesis 96: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence

Completion and both the Total Hostile and Total
Depresiive measures of the Sentence Completion.

As with the Authority correlations, the correlations with Hostile
Affect were negative and those with the_ Depressive Affect were positive.

For Hostile the fourteen-year-olds had significant negative correla-

tions with Self-Concept and Mother Interaction and the ten-year-olds
with both Mother and Father Interactions. For Depressive Affect there

were no significant ten-year-old correlations while the fourteen-year-

olds had significant correlations with all Interaction items. The

hypothesis was confirmed for fourteen-year-olds.

-1037-



Hypothesis 97: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect Scale scores
for Story Five concerning Authority relations.

In Stage I there were no significant correlations among the Inter-
action items and the Story variables presented. In Stage III on Story
Five, concerning Authority relations, there were no significant cor-
relations for ten-year-olds but seventeen of forty-eight correlations
were significant for fourteen-year-olds. For Self-Concept, Parent/
Child and Father Interactions the fourteen-year-olds were significant
with Stance, Engagement and Initiation. The hypothesis was generally
supported for fourteen-year-olds.

Hypothesis 98: There will be a negative relationship between the
Parent/Child Interaction scores of the Sentence
Completion and the Negative Affect measure from
Story Five concerning Authority relations.

There were no significant correlations and the hypothesis was
rejected.

Hypothesis 99a: There will be a positive relationship between the
Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness,
and Positive Affect scale scores from Story Four,
since (though classified as an Anxiety Story), it
concerns parental relations.

Of the forty-eight correlations one was significant for ten-year-olds
while ten were significant for fourteen-year-olds. Five of the sig-
nificant fourteen-year-olds' correlations were with Parent/Child Inter-
action and five were with Father Interaction, with Engagement and
Initiation correlations significant twice. The hypothesis was re-
jected for ten-year-olds and there was little confirmation for four-

teen-year-olds.

Hypothesis 99b: There will be a positive relationship between
the Parent/Child Interaction scores of the Sentence
Completion and Coping Style, Coping Effectiveness,
and Positive Affect scale scores from Story Six,
since (though classified as an Anxiety Story), it
concerns parental relations.

There was one negative significant correlation for ten-year-olds
and thirteen significant positive correlations for fourteen-year-olds,
out of forty-eight for each age group. Seven of the fourteen-year-olds'
correlations were with Father Interaction. The hypothesis was rejected
for ten-year-olds and barely confirmed for fourteen-year-olds.
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Hypothesis 100: There will be a negative relationship between
Parent/Child Interaction scores of the Sentence
Completion and the Negative Affect measures from

both Stories Four and Six.

There was one significant correlation between Parent/Child Inter-
action and Story Six Negative Affect for fourteen-year-olds. The

hypothesis therefore was rejected.

Hypothesis 101: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Total scores for
Coping Style, Coping Effectiveness, and Positive
Affect from the Story Completion.

Although there was only one of forty-eight correlations significant
for ten-year-olds, thirty-two of forty-eight correlations were signifi-

cant for fourteen-year-olds. Engagement, Initiation, Solver, Outcome,
and Coping Effectiveness were significantly related to all of the

Interaction items for fourteen year-olds. The hypothesis was strongly
supported for fourteen-year-olds and totally rejected for ten-year-olds.
This was not the case in Stage I in which the hypothesis was rejected

at both age levels.
Hypothesis 102: There will be a negative relationship between

the Parent/Child Interaction items of the Sentence
Completion and the Total score for Negative Affect

from the Story Completion.

There were no significant correlations and the hypothesis was

rejected.

Hypothesis 103: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the "Good Coping" score for the
Authority area as well as the Total "Good Coping"

score.

None of the correlations for ten-year-olds were significant while

all of the correlations for fourteen-year-olds were significant, from

.19 to .27. The hypothesis was confirmed for fourteen-year-olds and

rejected for ten-year-olds.

Hypothesis 104: There will be a positive relationship between the
Father/Child Interaction item from the Sentence
Completion and the Occupational Value: "Follow Father".

As in Stage I, this correlation was not significant and the hypoth-

esis was rejected.
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Hypothesis 105: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the Intrinsic Occupational Values.

Whereas in Stage I five of seventy-two correlations were significant
with no apparent pattern to them,in Stage III only six of the correla-
tions were significant but five of them, one for each of the Inter-
actions for fourteen-year-olds and Parent/Child Interaction for ten-

year-olds, were significant for Altruism. The hypothesis was rejected

but there was some justification for it for fourteen-year-olds on

Altruism.

Hypothesis 106: There will be a negative relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Extrinsic Occupational Values.

Of sixty-four correlations, four were significant and negative and
one significant and positive, whereas in Stage I only one was signifi-

cant and negative. In any event the hypothesis must still be rejected.

Hypothesis 107: There will be a negative relationship between the
Father/Child Interaction item from the Sentence
Completion and the discrepancy score between the
Father's Occupation and the Child's Aspiration.

As in Stage I, the hypothesis was rejected because the correlation
was not significant.

Hypothesis 108: There will be a positive correlation between the
Parent/Child Interaction items from the Sentence
Completion and all Views of Life subscales plus
the Total scores.

There were two positive significant and seven negative significant
correlations out of eighty. The Rate of Action subscale correlated
negatively, -.15 to -.20, with all four Interaction items. The hypoth-

esis was rejected.

Summary of Motivation by Coping Hypotheses

The Occupational Values Intrinsic Total score related well for four-
teen-year-olds with Sentence and Story Completion Total Coping dimen-
sions and with SAI Good Coping measures, but not as well for ten-year-

olds. The Views of Life and the Affect measures were not related to
the Intrinsic score.

The Occupational Values Extrinsic scores, both individual values
and total, related with the Sentence and Story Coping dimension
measures for fourteen-year-olds but not for ten-year-olds. The four-
teen-year-olds also showed some negative relationship between the
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Extrinsic score, Total score, and the SAI Good Coping measure, whereas
the ten-year-olds did not. There were no relationships worth noting
between the Extrinsic scores and the Affect and Views of Life measures.

The Occupational Aspiration, Expectation, and Educational Aspira-
tion measures did not consistently relate to the Coping measures.
Educational Aspiration showed the greatest such relationships with
Story and Sentence Coping dimensions, primarily for fourteen-year-olds.
The hypotheses relating these measures to SAI, Views of Life and the
Affect dimensions were all rejected.

The Parent/Child Interaction items were strongly related to each
other, and less strongly related to the Coping and Positive Affect
measures of the Sentence Completion. The relations between Parent/
Child Interaction items and Negative Affect were strong for the
Hostile type of Affect and for fourteen-year-olds, but this was not
the case for ten-year-olds. The correlations between Parent/Child
Interaction items and the Coping and Positive Affect dimensions of
the Story Completion showed, both for individual stories and Total
scores, fair to strong positive relationships for fourteen-year-olds
and little or no relationship among the variables for ten year -olds.
There were no relationships among the Negative Affect dimensions of
the Story Completion and the Parent/Child items. Again, with the SA1,

the fourteen-year-old relationships with Parent/Child Interaction
items were strong and consistent while there were no such relation-
ships for ten-year-olds. The.hypotheses relating the Parent/Child
Interaction items with the Occupational Values, Occupational Interests
and Views of Life instruments were al; rejected in Stage III as in

Stage I.



PREDICTOR-CRITERION RELATIONSHIPS

Hypothesis 66: There will be positive relationships between
the Intrinsic Occupational Values and the

criterion measures.

Whereas in Stage I the Total Intrinsic soon reflected the indi-

vidual values, with fourteen-year-olds significant on the Achievement

variables and with ten-year-olds also significant on Total BRS, the

correlations with Achievement measures were not significant in Stage

III. However the GPA correlations with Total Intrinsic were signifi-

cant for fourteen-year-olds. The correlations with the BRS measures

showed both ages significantly related to Total Intrinsic with the

bulk of the ten-year-old relationships from Management and the fourteen-

year-old power coming from Esthetics, Management, and Intellectual

Stimulation. The hypothesis was confirmed for ten-year-olds for BRS

and for fourteen-year-olds for BRS and CPA.

Hypothesis 67: There will be negative relationships between
the Extrinsic Occupational Values and the

criterion measures.

The same pattern evident in the Intrinsic values analysis was evident

in the Extrinsic analysis. The fourteen-year-olds showed consistent

negative correlations between Extrinsic values and the Total Extrinsic

score and GPA and most BRS scores while the ten-year-olds showed these

only for BRS. The relationships with standardized achievement scores

were not evident in Stage III as they were in Stage I. The hypothesis

was confirmed for these groups in the pattern mentioned noting that the

BRS was not related to Total Extrinsic score for both age groups on

Self-Assertion and Anxiety.

Hypothesis 68: There will be negative relationships between the
status levels of Occupational Aspiration, Occupa-

tional Expectation, and Educational Aspiration

and the criterion measures.

The negative relationships refer to the inverted scores so that the

meaning of these correlations is that high Occupational and Educational

stores and high criterion scores together give negative correlations.

There were no significant relations for the standardized measures where-

as there were in the expected direction in Stage I. There were signifi-

cant relations with CPA for fourteen-year-olds in Stage III, whereas

there were significant relations for both age groups in Stage I. The

.
relationships with the BRS items, which were significant with the Total

BRS for fourteen-year-olds and ten-year-olds in Stage III with Educa-

tional Aspiration and with the Occupational measures for fourteen-year-

olds only, showed an inconsistent pattern. For ten-year-olds five of

nine correlations were significant with Occupational Aspiration while
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one was significant for fourteen-year-olds, and for ten-year-olds six
of nine were significant with Educational Aspiration while none were
significant for fourteen-year-olds. However, on the Occupational
Expectation by BRS correlations two were significant for ten-year-olds
and six of nine were significant for fourteen-year-olds. Overall the
hypothesis was confirmed.

Hypothesis 69: There will be negative relationships between
the Occupational Interest Discrepancy score and
the criterion measures.

In Stage I, for the two discrepancy scores used in both stages the
fourteen-year-olds showed significant relationships with Expectation
minus Aspiration and all four criterion measures as well as GPA on
the Occupation/Aspiration discrepancy while the ten-year-olds showed
significant relationships with the Occupation/Aspiration discrepancy
and the achievement criterion. In Stage III there were no significant
correlations with the standardized achievement measures, a ten-year-old,
.14, (Jrrelation with GPA and Occupation/Aspiration and only one
negative for fourteen-year-olds,and one positive for fourteen -yea! -olds
among the thirty-six correlations with the BRS items. The hypothesis
was rejected in Stage III.

Summary of Motivation VariableHypotheses

The Predictor-Criterion correlations for the motivation variables
showed the fourteen-year-olds stronger,in confirming a positive rela-
tionship for Intrinsic and a negative relationship for Extrinsic
Occupational Values with the criterion measures. With a somewhat
mixed group of correlations the Occupational Interest measures, but
not the discrepancy scores, correlated in the expected manner with the
criterion measures.

Hypothesis 70: There will be a positive relationship between the
SAI Good Coping measures and the criterion measures.

In Stage I, with different SAI instrument and variables, the Defen-
sive variables related to the Achievement and BRS variables in a con-
sistently negative way. In Stage III there were no relationships with
the standardized Achievement measures. There were consistent correla-
tions between GPA and all SAL measures, except Anxiety, and Total SAI.
Besides these, and the negative relationships between BRS Anxiety and
all of the SAI scores, there were only five other positive, and two
negative, significant correlations. The Total SAI by BRS correlations
showed significant positive correlations for ten-year-olds with

Authority, Implementation, and Initiation, and a stronger negative
correlation (-.33) for fourteen-year-olds with Anxiety. The hypothesis
was confirmed for the relationship of SAI sores to GPA. Otherwise,
there was an unexpectedly negative relationship of SAI with BRS
Anxiety; and no other systematic, positive relationship.
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Hypothesis 71: There will be a positive relationship between
the Views of Life Active Response measures
and the criterion measures.

There .ere no significant correlations with standardized achieve-
ment measures, two negative and three positive with the GPA measure,

and eight negative and twelve positive correlations out of one
hundred eighty with the BRS scores. The hypothesis was rejected.

apothes s 72-75: There will be a positive relationship between
the criterion measures and the Sentence Completion
Coping Style variables in the different areas of

behavior.

Stance by Criterion Measures

In Stage I there were significant relationships with Total Stance
for fourteen-year-olds on all Achievement measures. In Stage III

there were only five, out of nine, significant correlations with 13'.';

and Total Stance for fourteen-year-olds and no other significant
relation' 'tps with Total Stance. The hypothesis was rejected in

Stage III.

Engagement by Criterion Measures

Stage I hypothesis was rejected and in Stage III there was no

consistent pattern in the area scores. The Total Engagement score

related significantly *o GPA, BRS scores for Task Achievement, Imple-
mentation, Initiation, Aggression and negatively with Anxiety, for

fourteen-year-olds. There was some support for the hypothesis for

fourteen-year-olds.

Aid/Advice by Criterion Measures

There was no pattern tc the area scores while the fourteen-year-olds
showed significant correlations between the Total Aid/Advice score and

GPA, and six of the nine BRS variables: Task Achievement, Authority,

IPR, Initiation, Aggression, and Anxiety. The hypothesis was con-

firmed for fourteen-year-olds.

Coping Effectiveness by Criterion Measures

Although in Stage I these relationships were consistently signifi-
cant for fourteen-year-olds with Total Coping and for ten-year-olds
with Total Coping and Reading Achievement and Total BRS, in Stage III
only fourteen-year-olds' correlations with Total Coping Effectiveness
and GPA, and six of nine BRS items were significant: Task Achievement,

Authority, Implementation, Initiation, Aggression, and Anxiety. The

hypotheses was confirmed for fourteen-year-olds with the and BRF

measures.

-1104-



Hypothesis 76: There will be a positive relationship between
the Sentence Completion Attitude measures and

the criterion measures.

The BRS Total by Total Attitude correlation was significant for

both age groups in Stage I, and the Total Attitude by GPA and by

Mathematics correlations were significant for fourteen-year-olds

only. In Stage III, the fourteen-year-olds showed a significant

correlation with GPA and Total Attitude but there was no other

consistent pattern for either age group. The hypothesis was re-

jected.

Hypothesis 77: There will be a positive relationship between

the Sentence pletion Positive Affect variables

and the criterion measures.

In Stage I there were sufficient positive correlations between the

Positive Affect measures and the criterion measures to confirm the

hypothesis. In Stage III there were two positive and one negative

significant correlations out of one hundred twenty. These were for

the fourteen-year-old between BRS Anxiety and Sentence Positive Affect

Authority and between GPA and Sentence Positive Affect Authority.

The hypothesis was rejected.

Hypothesis 78: There will be a negative relationship between

the Sentence Completion Hostile and Depressive

Affect variables and the criterion measures.

The Stage I relationships among the Negative Affect and criterion

variables were all for the fourteen-year-old sample across the achieve-

ment areas. In Stage ID. there was some relationship shown among the

area scores for both ten- and fourteen-year-olds with Hostile and

Depressive Affect and GPA, and a .19 correlation for ten-year-olds with

Total Depressive and GPA. The fourteen-year-old correlations with GPA

were primarily negative while the ten-year-old correlations were

primarily positive. Among the BRS items, out of ninety correlations

for each age group, there were three positive correlations for ten-year-

olds and twelve negative and six positive correlations for fourteen-

year-olds. The significant correlations with Total Hostile score were

all for fourteen-year-olds with BRS Authority, Implementation, Initia-

tion, Aggression (all negative) and with Anxiety (positive). The

significant correlations for Total Depressive were for ten-year-olds

and positive with Task Achievement, Authority, Implementation, Initia-

tion, and for fourteen-year-olds, -.25, with Anxiety. The hypothesis

was not confirmed because the two age groups seemed to be operating in

differing relationships among these variables.



Hypotheses 79-88: There will be a positive relationship between
the criterion measures and the Story Completion
Coping Style dimensions.

Stance by Criterion Measures

Of one hundred sixty-eight correlations, one was positive and signifi-
cant and seven were negative and significant. All of the significant
correlations were for fourteen-year-olds and the only significant
correlation for Total Stance was a -.21 for fourteen-year-olds with BRS
Anxiety. The hypothesis was rejected.

Engagement by Criterion Measures

Although the internal pattern among the area scores differed some-
what the overall findings for Stage I and Stage III were similar. The
hypothesis holds for the fourteen-year-olds but not for ten-year-olds
(remembering that the standardized achievement measures did not cor-
relate significantly in Stage III).

Initiation by Criterion Measures

Although there were a greater percentage of significant correlations
among the area measures in Stage I, the overall pattern and Totals
show the same relationships: GPA related to Initiation for fourteen-
year-olds and more, five to two, relationships with BRS for fourteen-
year-olds although the Anxiety and Self-Assertion correlations were
negative. The hypothesis was weakly confirmed.

Aid/Advice by Criterion Measures

The Aid/Advice variable showed the ten-year-olds correlating with
GPA and two BRS items, Authority and Aggression, while the fourteen-
wear-olds showed significant correlations in a negative direction with
Self-Assertion and Anxiety and a positive correlation with Aggression.
The hypothesis was weakly confirmed for ten-year-olds and not confiried
for fourteen-year-olds.

Solver by Criterion Measures

Although there were a smattering of significant correlations among
the Story by criterion correlations: three positive for ten-year-olds
and eleven positive and three negative for fourteen-year-olds, there
were only three significant correlations with the Total Solver score,
two positive and one negative with BRS items (Implementation, Initiation,
and Anxiety respectively). The hypothesis was rejected.

Implementation ly Criterion Measures

Whereas in Stage I the fourteen-year-olds had significant correla-
tions with all achievement measures and the ten-year-olds with GPA and
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BRS on the Tctal Implementation score, in Stage III there were no
significant correlations with Total Implementation score for ten-
year-olds and the fourteen-year-olds had them with CPA and five of
eight BRS scores. These were positive correlations with BRS Task
Achievement, Implementation, Initiation, Aggression and one
negative correlation with Anxiety. The hypothesis was confirmed
for the fourteen-year-olds but rejected for ten-year-olds.

Outcome by Criterion Measures

The Total Outcome score reflected the scores from individual
stories. Both age groups showed significant correlations on Total
Outcome with GPA, BRS Task Achievement and Authority, and fourteen-
year-olds also showed them for BRS Implementation, Initiation, Aggres-
sion and -.15 for Anxiety. The hypothesis was weakly confirmed, more
strongly for fourteen-year-olds.

Evaluation of Outcome by Criterion Measures

The ten-year-olds showed a significant Total GPA correlation and
the fourteen-year-olds had fr'ur of nine BRS correlations significant:
three positive, Task Achievement, Implementation, Initiation, and one,
Anxiety, negative. The hypothesis was not confirmed.

Coping Effectiveness by Criterion Measures

In Stage I the fourteen-year-olds had a significant Total Coping by
GPA correlation and both age groups had Total by BRS significant cor-
relations. In Stage III, both age groups' Total Coping by GPA correla-
tions were significant and the ten-year-olds had two of nine while the
fourteen-year-olds had six of nine BRS correlations significant. These

were with Task Achievement, Authority, Implementation, Initiation,
Aggression (all positiv , and Anxiety (negative) for fourteen-year-olds
and with Task Achievement, and Authority (both positive) for ten-year-
olds. The hypothesis was confirmed in light of both stages.

Instrumentality by Criterion Measures

The ten-year-olds had a significant Total Instrumentality by GPA
correlation, .23, and he fourteen-year-olds had three negative signifi-
cant(Total Instrowntality by BRS Interpersonal Relations, Self-Asser-
tion and Anxiety)correlations. The hypcthesis was not confirmed.

Hypothesis 89: Tnert will be a positive relationship between
the criterion measures and the Story Completion
Positive Affect dimensions.

There was only one signif.zant Total Positive Affect Hero correla-
tion, with GPA for ten-year-olds. The hypothesis was rejected.
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Hypothesis 90: There will be a negative relationship between the
criterion measures and the Story Completion

Negative Affect dimensions.

Although the ten-year-olds showed a good number of significant cor-

relations with GPA and the BRS items on the Interpersonal Relations and

Academic Task Achievement stories the Total Negative Affect Hero cor-

relations showed only three with BRS that were significant, while there

were no fourteen-year-old significant Total correlations. The hypoth-

esis was rejected.

Hypothesis 109: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion Instrument and the Aptitude and

Achievement measures.

In Stage I there were significant positive correlations between

Self-Image, or Self-Concept, and Math and Reading Achievement, and

significant negative correlations between Parent/Child Interaction and

Aptitude and Math, for ten-year-olds. In Stage III there were no sig-

nificant correlations. The hypothesis was rejected.

Hypothesis 110: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Authority score of the Peer BRS.

In Stage T. none of these correlations were significant and in Stage

III one, Literaction by Authority BRS, was significant. The hypothesis

Was rejected.

Fypothesis ill: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Coping Style dimension scores

from the Peer BRS.

Parent/Child Interaction by Total Positive Nominations for Imple-

mentation and Initiation were the only significant correlations for

fourteen-year-olds and there were none for ten-year-olds. The hypoth-

esis was rejected.

Summary

The Predictor-Criterion correlations for the Coping variables showed

strong positive relationships at both age levels for Cie SAI measures

and GPA, and no confirmed relationship between the Views of Life

instrument and the criterion measures. The Sentence Completion Coping

Style dimensions did not relate positively to the criterion measures

for ten-year-olds and did for fourteen-year-olds for Engagement, Aid/

Advice, and Coping Effectiveness. The relationships between the

-1108-



Hostile and Depressive Affect variables and the criterion measures

were different for the two age groups with the result of negating

the hypotheses.

Thr correlations with the Story Completion Coping Style dimen-

s4;..s and the criterion variables did not strongly support the

Stage I findings but there was more support for the relationships

for fourteen- year -olds than for ten-year-olds. The strongest cor-

relations for fourteen-year-olds were for Engagement, Initiation,

Implementation, Outcome, and Coping Effectiveness. The hypotheses

with Affect measures on the Story Completion and criterion measures

were rejected. All of the hypothesized relationships between the

Parent/Child Interaction items and the criterion measures were

unconfirmed by the correlation data.
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HYPOTHESIS 3: There will be positive relationships among the Intrinsic Occupational Values.
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HYPOTHESIS 6 There :ill be positive relation5hipsamong the status level measures of

the Occupational Aspiration, Occupational Expectation, and Educational

Aspiration measures.

31* 32* 36*

OCC. TNT, OCC. TNT. OCC. TNT.

CCC. ASP. OCC. EYE. ED. ASP.

:0 14 10 14 10 14

OCCUPATIONAL
31 ASPIRATION 76 .74 .31 .39

OCCUPATIONAL
32 EXPECTATION .76 .74

1

.23 .41

36

EDUCATIONAL
ASPIRATION .21 .39 .23 .41

INSTRUMENTS: Occupational Interests

VARIABLES: Occupational Aspiration
Occupational Expectation 6.
Educational Aspiration

*Remember that these Variables are reversed. Thus,

any correlations involving these Varisoles, if
positive are actually negative correlations end, if

negative, are actually positive correlations. That

is, the lower the number the higher the aspiration
cr expectation level and vice versa.

HYPOTHESIS 7: There :ill be a positive relationship between the two
Occupy -tonal Interests discrepancy mamma.

34 35

CCC. INT. OCC. INT.

XP./ASP. T.711-SP.0

:0 14 10 14

EXPECTATION
34 ASPIRATION

OCCUPATION
35 ASPIRATION 16 .24

.16 .?4

INSTRUHENTS: Occupational Interest

VARIABLES: Occupational Interest
Discrepancy Measures

HYPOTHESIS 8: There be positive relationships among the SAI INSTRUMENTS: Social Attitudes Inventory

goof czping measures across the five behavior areas. VARIABLES: SAI Good Coping Measures

37 38 39 40 41

SAI EAT SAI SAI SAI

-3SX ACP. 4CTHORITY ACCRESCION TrA ANXIETY

SAS .0 14 10 14 10 14 10 14 10 14

TASK
37 ACHIEVEMENT .40 .62 .45 .48 .45 .48 .21 .48

38 AUTHORITY .40 .62 .46 .67 .46 I .55 .24 .52

39 ACCRES819 .45 .48 .46 .6? .59 .57 .28 .40

INTIRPYRSONAL
40 RELATIONS .45 .48 .56 59 57 .36 .44

41 ANXIETY .71 .48 .24 .52 .28 .40 .36 .44

TOTAL
42 SCORE .6: .76 .70 .65 .83 .82 .84 .60 .53 .66
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HYPOTHESIS 10: There will be positive relationships among the measures of the

same Sentence Completion coping style variables across lifferent

behavior areas.

STANCE

100 *comma

83 MINORITY

92 ANXIETY
INTERPERSONAL

74 RELATIONS
TASK

65 ACHIEVEMENT
TOTAL

109 STANCE

:01;

10 14

cl 92 74

S'7!1.CE STAhr:: STANCE STANCE

Ai-74CSITy A7,11-7 IPR TASK ACH.

10 14 :0 14 10 14 10 14

-1- -1-'1--

55

-,22 .23 .16

.321 .24 .611 .61

----T----
.22

.11

.16 .19

.441 .46 .61 .52 4

INSTRU7ENTS: Sentence Completion

VARIABLES: Stance across different
behavior areas

HYPOTHESIS 11: There will be positive relationships aeons the measures of the same

Sentence Completion coping style variables across different behavior areas.

101 84 93 75 66

110,01F'5" T

Aeclirgs10m

ENcAirMETT r.0.A0EMihT ENCA0EMM
1PR

ENCAcrMENT
TASK APOAprliN111 A\\11,11(

10 14 10 14 10 14 10 14 10 14

ENGACETILNT

101 AC411E88108

8. AUTHORITY
.21 15

911 ARX1ETY
laTinftwSONAL

7s .71 .1% ..-- .2.2

6 1i lr r'Vt. tt. h

0.A.

11' L. .1,,

INSTRI)SINTS: Sentence Completion

VARIABLES: tn.:ass-ent across different
behavior area
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int ecrnlel is 12: T. r re 11 IA positive r. 1.11_111,111,11,. /11110np '11* asures of tto same : ';en t To. e Cmp! et ion
S.ntence Cor pleti tont ne sill( earl nhlt at to.... dtirennt l..hnvtor area... VASIA6IIS: AId/Advic across

different behavior areas

67 76 RS 94 102
A1D/ADViCE AWAIN1cr ATP/ADVICE

PAIFIY
AID/A6:1rE

1PY

A1D/A0V10E

14V.VAMPFSsidi trUMMITY
1(1 14 16 14 10 14 10 14 10 14

AID/ADVICE 1

67 AGGRESSION .16

76 AUTHORITY .16 .21 .18 .16

85 ANXIETY .21 .18

INTERPERSONAL
94 RELATIONS

TASK
102 ACHIEVE/ T .16

TOTAL
III AID/ADVICE .56 .54 .64 .65 .49 .51 .38 .41 .34 .36

HYPOTHESIS 13: There will be positive relationsnips among the ..measures of the same Sentence
Completion coping style variables across different behavior areas.

COPING EFF.
103 AGGRESSION

103 86 95 77 68
COP. EFF. COP. ErF. COP. EFF. COP. EFF. COP. EFF. ,

AGGRESSION AUTHORITY ANXIETY IPR TASK 4CH.
10 14 10 14 10 14 10 14 10 14

86 AUTHORITY .22 .16

95 ANXIETY .21

INTERPERSONAL
72 RELATIONS .27

TASK
68 ACHIEVEIENT

TOTAL

112 COPING EFF.

.22 I
.16 .21 .27

.14

.23 .34

.14 .34

.26 .15

J.25 .25

.53 .54 .59 .62 .48

.73

.26

.15

.21 .26

.39 .72

.25

.25

.21 .26

.64 .47 .67

INSTRUMENTS: Sentence Completion
VARIABLES: Coping Effectiveness across

different behavior areas

HYPOTHESIS 14: There will be a positive relationship among the Coping Style
Dimension Total Scores and Coping Effectiveness Tots' Score.

INSTRUMENTS:
VARIABLES:

Sentence Completion
Coping Style Dimension
Total Scores and Coping
Effectiveness

109 110 111 112
TOTAL TOTAL TOTAL TOTAL
STAi.GE ENGAGEMENT AID/AM:ICE COP. EFL'.

10 14 10 14 10 14 10 14
TOTAL

109 STANCE .63 .53 .62 .53 .74 .58

TOTAL
110 ENGAGEMENT .63 .53 .93 .93 .75 .72

TOTAL
III AID / ADVICE .62 .53 .93 .93 .77 .70

TOTAL
112 COPING EFF. .74 .58 .75 .72 .77 .70

HYPOTHESIS 15: There will be positive rtlaticnships among the Sentence Cc.-pletien
attitude measures and Attitude Total Score across behavior areas

ATTITUDE
8' AUTHORITY

91 ANXIETY
INTERPERSONAL

73 RELATIONS
TASK

64 ACHIEVEMOCT
TOTAL

108 Arrmos

87 el 71 64
ATTITUDE ATITIPPE A1111 :DE ArrIrvn,_
AUTHORITY ANMEIN 1PR TASK AC!'.
10

.32

.26

.75

14 10 1. 10 14 1(1 1

.15 .40 .26

.15

.40

.39

.86 .27 .:9 .74 .h9 .S: .h:

-1113-
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Hymnal; 16: There will be n pusitfv, relationship *mune, the measures of the same h.ntente
Co,oletion effect dfm.o.in across the different behmvior are., and with the
Total Affect scores.

11.ST10"1111'.. S.nt/nce Completion
VAhlAI.1 0.441.11e Affect dimension

across the different be-
bovine ernes

144 87 96 78 69

110e,!.AFF. .A, F. mra . Arr. 110'. I .AFF. HOST.AFF

ACG8L,S10:: Aurnop I 11, ANXIETY 1PR TASK ACH
10 14 10 14 10 14 10 14 10 14

HOST. AFFECT
104 AGGRESSION .30 .16 .26 .22 .19 .20

67 AUTHORITY .30 .16 .27 .21 .29 .14 .28

96 ANXIETY .26 .22 .27 .21 .33 .34
INTERPERSONAL

76 RELATIONS .19 .20 .29 .14 .33 .34 .37

TASX
69 ACHIEVEMENT .28 .37

TOTAL HOSTILE
113 AFFECT .63 .59 .71 .65 .59 .61 .72 .67 .46 .23

HYPOTHESIS 17: There will be a positive relationship among the measures of the ease
Sentence Completion affect dimension across the different behavior areas.

INSTRCMENTK: Sentence Complatiom
VARIABLES: Depressive Affect

105 88 97 79 70

DEPRE.AFF. DEPRE.AFF. DEPRE.AFF. DEPRE.AFF. DEPRE.AFF.
AGGRESSION AUTHORITY ANXIETY IPR TASK ACH.

10 14 10 14 10 14 10 14 10 14

DEPRESS.AFF.
1105 AGGRESSION .20 .21 .23

SS AUTHORITY .20 .21 .27 .24 .31 .27

97 ANXIETY .27 .24 .19 .30

INTERPERSONAL
79 RELATIONS .23 .31 .27 .19 .30 .24

TASK
70 ACHIEVEMENT .24

TOTAL
114 DEPRESSIVE .42 .37 .77 .69 .66 .11 .64 .72 .22

arrorarsis 18: There will be a positive relationship among the measures of the same INSTRUMEMS: Sentence Completion
Sentence Completion affect dimension across the different behavior areas. VARIABLES: Neutral Affect

106

NEUT. AFF.
AGGRESSION
10 14

NEUTRAL or= I
106 AGGRESSION

89 AUTHORITY

98 ANXIETY
INTERPERSONAL

60 RELATIONS
TASK

71 ACHIEVEMENT
TOTAL

115 NEUTRAL Arr.

.20 .15

.25

.14

.52 .49 .721 .65 .67

89
.EL-T. AFF.

AUTHORITY
13 1.

.20

98 80 71

NEUT. AFT NEUT. AFT. NEUT. APP.
ANXIETY IPR TASK ACM
10 14 10 14 10 14

.15 .25 .15- .14

.28 .14

.39

.28 .14 .39 .19

.36 .25

.19 .36 .25

.16

.59 .74

.26

.65 .37 I .19

HYPOTHESIS 19: There will be a positive relationship among .e measures of the same INSTRI1C7ITS: Sentence ComelOtiom

Sentence Completion affect dimension across the different behavior areas. VARIABLES: Positive Affect

POSITIVE AFF.
107 AGGRESSION

9cl AMIORITY

99 ANXIETY
ISTELTERSONAL

SI RELATIONS
TASK

72 ACHIEVEMENT
TOTAL

116 rag. AFFECT

10 90 99 SI 72

POS AFF. PO8.AFF. ros.Arr. rog.Arr. rog.Arr.

AGGRE'cION AUTHORITY ANXIEll 1FK ----:-.--;TASK ACM

10 14 10 14 10 14 10 14 10 14

.1s .$1 .40

-1114-
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and the lotn1 Po A t lye Aft.. t I or, 1114 re *A I Ili ni . at is relationships

bet wet it the I ut al At t1 tud, m. inlay and the Toth! Hoot lIt and Otpreno lye

Affect m0asur.*.

113 114 116

TOTAL. TOTAL 'MAT.

HOCIIL EE DEVRLS1V1 -1411,411v2

10 14 10 14 10 ---14
TOTAL

-r-

/OS ATTITUDE -.18 I- 27 I .17
I

11.S I itVir NT" :

VANIABLIS
%,ntenc L"p1etiOn
1,4.1 Attitude and
'abet Ma46res

IffPOTRESIS 21 There will be positive relationships between th, total Positive

Affect Measure and the Total Attitude measure and the Coping
Score Totals. There will be negative relationships between the
total amount of Hostile and Depressive Affect eapresstd and the

Coping Style and Effectiveness Total Scores.

116 113 114 108

TOTA1 IOTL TOTAL TOTAL

POSITIVE HOSIDE DEPRESSUE ATTITUDE

10 14 10 14 10 14 10 14

TOTAL
109 STANCE .28 -.30 -.16 -.41 -.40 .17 .17

TOTAL
110 ENGAGEMENT -.44 -.49 .19 .31

TOTAL
111 AID/ADVICE -.42 -.48 .16 .29

TOTAL
112 COPING EFT. .14 -.64 -.73 -.35 .22 .41

INSTRUMENTS: Sentence Completion
VARIABLES' Total Scores

HYPOTHESIS 22: There will be a positive relationship among the measures of the same
Story Completion coping style dimensions and Coping Effectiveness scores
across the different behavior areas and with the Total scores for
Coping Style and Coping Effectiveness,

149

177

163

191

135

121

205

219

STORY 3
AGGRESSION
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPR

STORY 1
ACAD.TASK ACH.
STORY 7
NA - TASK ACE.

TOTAL
STANCE

149 177

Story 5_S_Cory_L
AGGRESSIO. AUTHORITY
10 14 10 14

.17 18

.24 .16

.14

.56 .30 .39 .46

163

Story 4
ANXIETY
10 14

.17

.18

.30

191

Story 6

__ANXIETY
10 14

INSTRUMENTS: Story Completion

VARIABLES: Stance

135 121 205

Story Story I Story 7
IPR A - TA MA - TA

10 14 10 14 10 14

HYPOTHESIS 23: There wit' be a positive relationship among the measures of the lame
Story Completion coping style dimensions and Coping Effectiveness
scores across the different behavior areas and with the Total scores
for Coping Style and Coping Etfectivcness.

INSTRUMENTS: Story Completion

VARIABLES: Engagement

150 178 164 192 136 122 206

Stern..
SI

7Story 3 Story S Store 4 <Laat ctor, 2 Story 1

AGCRE9SION /1171111RITY kNICIvTY MAIM ;PE A - rt - TA

10 14 10 1. 1.1 14 10 1- 10 14 10 13 11 13

STORY 3
150 4OGNESSION .23 .17

STORY 5
178 AUTHORITY .23 .2: .15 lb

STORY 4
164 ANXIETY .1Z 2Z

STORY 6

192 ANXIETY .15

STONY 2
136 188

STORY 1

122 ACAD.TASK ACM. ,IS

STOKE 7

__.1.

206 NA TASK AM,
TOTAL

.lt __,14

:20 114.:1431111.47 Sh ,SO .,1 j , 94

-1115-
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HYPONESIS 24: There will be a positiv r Intionnhip ~nig the mnmures of the game
Story Completion coping 4tyl, dimnsione and Coping Effectiveness scores

for Coping Style and Coping Effectivences.

151
Scnryl_
ACCPI" SION

10 14

STORY 3
151 AGGRESSION

STORY 5
179 AUTHORITY

STORY 4

165 ARUM
STORY 6

193 ANXIETY
STORY 2

137 IPR .23

STORY 1
123 ACAD.TASK ACM.

STORY 7
207 NA - TASK AGR.

TOTAL
221 INITIATION .58

.18

179
S:'ry 5

I rfOR1 ry
10 14

.18

.19

.57 .30

INSTBUNEJS: Story Completion
VARIABLES: Initiation

165 193 137 123 207

Story 4 Story 6 aarmz surij, _St.cLaL
ANXIETY ANXIETY IPR A - TA NA - TA
10 14 10 14 10 14 10 14 10 14

.19

.16

.25 .26

.31

.55 .33 .45 .55

.23

.16

.44 .53

.25

.26

.31 .55

31

.52 .29 .37

HYPOTHESIS 25: There will be a positive relationship among the measures of the swam

Story Completion coping style dimensions and Coping Effectiveness store
across the different behavior areas and with the Total scores for
Coping Style and Ciping Effectiveness.

STORY 3
152 AGGRESSION

STORY 5
180 avnicany

STOGY 4
166 ANXIETY

STORY 6

194 ANXIETY
STORY 2

138 IPR

STORY 1
124 ACAD.TASK ACM.

STORY 7

208 NA TASK ACM.

TOTAL
222 AID /ADVICE

INSTRUMEYTS: Story Completion

VARIABLES: Aid/Ad/yes

152 180 156 194 138 124 208

St" 3 Story 5 Story 4 Story 6 Et2'ffil Storms Story

AGGRESSION ALT^ORITY ANXIETY ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

.50

.14

-.15

.14

.14 .16

.53 .27k .41 .33 .34 .42

.30

-.15

.33 .44 .39 .48

.14

.16

.48 .42 .40

HYPOTHESIS 26: There will be a positive relationship among the measures of the same
Story Completion coping style dimensions and Coping Effectiveness
-,cores across trig different behavior areas and with the Total scores

for Coping Style and Coping Etfectiveness.

STORY 3
153 AGGRESSION

STORY 5
181 AUTHORITY

STORY 4
167 ANXIETY

STORY 6
195 ANXIETY

STORY 2
139 IPR

STORY 1
125 ACAD.TASK ACM.

STORY 7
209 RNA TASK ACE.

TOTAL
223 SOLVER

153 181 167 195

Story 3 Story 5 :coo: 4 Story 6
AC-GRtSS:ON AM -Sin X.XIETY ANkIETY
10 14 11 14 10 14 10 14

.41 .41

417

.46 .53

INSTIMENTS; Story Completion
VAR/AISLES: Solver

139 125 209
Story 2 Story 1 Stor17_
IPR A . TA NA - TA

10 14 10 14 10 14

.41 .40

.17

.31 4$ 41

-1116-
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.cores ncroan the ..!1 I I. r. nt L. tvior e1,111- .h.11 the Total score

for Coping Style nrJ LApini flfestiviness.

STORY 3
154 ACIIRESSION

STORY 5
182 AUTHORITY

STORY 4
16 ANXIETY

STORY 6

196 ANXIETY
STORY 2

140 IPR

STORY 1
126 ACAD.TASK ACH.

STORY 7
210 'A - TASK ACH.

TOTAL
224 imTLEME.TATION

IS?
story 5 tc ry 4

ri A1./11-11'

I') 14 14

.41

196

A

ANX1. if

10 14

140 12c 210

stry 1_ 7

1P7 A - TA IA - TA

10 14 10 14 10 14

.14

.17

.35 .22

HYPOTHESIS 28. There will be a positive relationship aeons the measurer of the same

Story Completion cooing style dimensions and Coping Effectiveness

scores across the different behavior areas and with the Total SCOT*.

for Coping Style and Coping Effectiveness.

155

183

169

197

141

127

211

225

STORY 3
AGGRESSION
STORY 5
AUTHORITY
ST(.RY 4

ANXIETY
STORY 6
ANXIETY
STOAT 2
IPR

STORY 1

ACAD.TASK ACH.
STORY 7
NA - TASK ACH.
TOTAL
OUTCOME

155 183 169
Story 4

AGGRESSION AulHORITY ANXIETY

10 14 10 14

.20

.20

.14 .25 .18

.18 .14

.20 .15 .17

.37 .42 .40 47 .54 I 54

INSTRUMEETS: Story Completion

VARIABLES: Outcome

191 141 127 211

Scots 6 Stniv ' Story 1 StoLL'L
A1:X1:7Y IPA A - T4 NA - TA

1014.10410 14 10 14 10 14

----7- .14 .18
-----1--

.20

.18

.20 .17

.18

.37 .27 .56

.15

.14 .17

.20 .17 .18

.15

.15

.54 .57 .51 .48 .43

HYPOTHESIS 29: There wi:1 be a postriqe relationship among the measures of the ease

Story Completion coping style dimensions and Cooing Effectiveness scores

across the different behavior areas and with the Total scores for Coping

Style and Coping Effectiveness.

ENSTRUNEXiS: Story Completion

VARIABLES: Evaluation of Outcome

156 184 170 19R 14? 128 212

Story 3 5:ore 5 Story .

ANXIETY

Stor' 6 St:ryM 2, Story 1
A - TA

Stoll 7
NI - TA

ACCK:sSIO. A1,HOKITY Mt . i:ry

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
156 AGGRESSION .24 1 .14 .14 .16 .17 .14

STORY 5
164 AUTHORITY .24 .22 .21 .27

STORY 4
170 ANXIETY .14 .25 .16

STORY 6
193 ANXIETY .2? .25 .21

STORY 2
1.2 IPR .14 .1n .25

STORY 1

1:8 ACAD.TASK ACH,
MR? 7

.17 .25

212 NA - TASK AC11. .1. .21 .'T ,t6 .21

TOTAL EVAL.

2:6 OFOUTCOA, .50 'C° .el ,50 .4? .47 .11 .56 .48 ,%1 .3%
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HYPOTHESIS 30: Then will he a punitive relationship *mum, the measuirts of the sone

Story Conviction coping gtyle dimension* o..d Coping EffeLtiveness
scoria strong the dilfurtnt h.hevior area, and with the Tote scores

for Coping Style and Coping Effectivenoes.

INSTD"*".TS:
VARIA%LES:

Story Completion
Coping Effectiveness

157 145 171 199 143 129 213

Story 3 Stry 5 Stry Story 6 Story 2 Story 1 Story _l_

Ar4RE'SI0C glITWIRITY *MET( ANXIVY IPM. A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3

157 AGGRESSION .21 .25 .19 .25

STORY 5
185 AUTHORITY .21 .14 .15 .15 .23

STORY 4

171 ANXIETY .25 .14 .21 .23 .15

STORY 6

199 ANXIETY .19 .15 .14 .31

STORY 2
143 IPA 25 .21 .14 14

STORY 1
129 ACAD.TASK ACT. .23 .31 .14

STORY 7
213 RA - TASK ACH. .15 .'3 .15

TOTAL
227 COPING Er. .52 .55 .37 .58 .39 .52 .55 .45 .48 .42 .60 .54 .42 .41

HYPOTHESIS 31: There will be a positive relationship among the erasures of the same
Story Completion coping s yle dieentivns and Coping Effectiveness

INSTRUMENTS:
VARIABLES:

Story Completion
Instrumentality

scores Across the differ,t behavior ***** and with the Total scores
for Coping Style and Coping Effectiveness.

162 190 176 204 148 134 216

Story 3 Story 5 Story 4 Scory 6 Story 2 Story 1

AGGRESSION AUTHORITY ANXIETY ANXIETY IFS - TA NA -TA

10 14 10 1' 10r 14 10 14 10 14 10 14 10 14

STYMY 3
162 AGGRESSION .16 21 .20

190

STORY 5
AUTHORITY .16 .19 .17 .1t
STORY 4

lit ANXIETY .25
STORY 6

204 ANXIETY .21 .19 17 .23

STORY 2
148 IP, .20

STORY 1

134 ACAD. TASK ACH. :13 .23

STORY 7
218 lif - TASK ACH. .17

232

TOTAL
INSTRUMF.NTi.LITY -45 .54 .37 ) .45 .29 .40 .66 .67 1: .31 .47 .47 .41 .44

HYPOTHESIS 32a: There will be a positive rola, .ship among the Coping Style INSTRCJENTS: Story Completioe

It-ension Total Scores and Total Coping Effectiveness. VARIASLES: Coping Style Dimension
Total Scores and Coping
Effectiveness

TOTAL
219 STANCE

TOTAL
220 ENGALINENT

TOTAL
221 INITIATION

TOTAL
222 AID/ADVICR

TOTAL
223 SOLVER

TOTAL
724 IMPLEMENTATION

TOTAL
225 OUTCOME

TOTA1 FVAL.
226 or mow

TOTAL
2:7 COP1NC VVVECT.

TWA. 10-SPONSE
218 1.11410

TOTAL
2 1: 1NSMMENTALITV,41_

220 221 222 223

TOM TOTAL TOTAL TOTAL
CNCAGP2NT INITIATION AID /ADVICE SOLVER

10 14 10 14 10 14 10 14

.45 .41 '5 4 5 4

60 .69

.40

.61

.61

.76

_di_

0_ ,..47

IL
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:1v1, b/men41"n Toln1 '.."(1111 mn4 1,avl Gopini 111.,11Jenrss.

Ttr.lut"41 N11: S t.ry r mP1' 1149

('.pin, '(y14 Dimeneion

1.4.1 rs and Coping

L Ifictiv.nese

225 276 177
GOP. 111.

LOP. hr.

77s

1FF

'a.rii

232

GOP. H.F. (OP PIE.

LvAtorrc

_(OP
h0.1I

f0P. f.rr.

it. ;i wai,, i0111L0:1

10 14 10 14 1. 14 10 14 1014
TOTAL l

I

225 OUICOME .50 .61 .72 .82 14 .43

TOTAL EVAL.
226 of OUTCOME .50 .61 52 .52 .22 .17

TOTAL
227 for EFFECT. 72 82 .52 .52 .17 .25 .68 .74

TOTAL PESPOUSE
229 UNGER 14 .17 .25 .35 .39

TOTAL
2.52 INSTRINENTALITv .32 .43 22 .17 .68 .74 .35 .39

HYPOTHESIS 33: There will be a positive relationship among length
of responses across all behavior area..

STORY 3
158 AGGRESSION

sTORY 5

186 AUTHORITY
STORY 4

1/2 ANXIETY
STORY 6

2 1 ANXIETY
'TORY 2

144
STORY 1

130 ACAD.TASX ACH.
STORY 7

214 KA - TASK ACH.
TOTAL 1.t.NoTH

228 Of RESPONSE

158

Story 3
AGGRESSION
10 14

186 172 200 1(4

Stnry 5 Story 4 StTv 6 Story 2_

AUTHORITY PAISTY ANXIETY IPR

10 14 10 14 10 14 10 14

53 .75 S7 .56 .59 .58 77761

59 .74 .65 .59

.68 .59 .63

.64 .49 .62

4 .63 .66 .65 .57

78 .79 .80 .88 .84 .82

.56 .74 762-1-768

.65 .59 .59

.55 .73

.55

.49 .66 .55

.65 .65 .55

.81 .87 .50

.61

.72

.74

.64

.87

HYPOTHESIS 34: There will be a positive relationship among the measures of the
same Story Completior. affect dimension across the different

behavior areas.

STORY 3
159 ..,CRESSION

STORY 5
187 4171110RITY

STORY 4
173 ANXIETY

STORY 6
201 ANXIETY

STORY 2
145 IPR

STORY 1

131 ACAD. TASM ACM.
STORY 7

215 NA - TASK ACH. .21

TOTAL
229 POSITIVE AFr.

159 187 173

Story 3 Story 5 Story 4

AGERESStON AUTHORITY 4NXIETY

10 14 10 14 10 14

.19

4 62 I ..60 .51

ILSTRUMENTS: Story Completion

VARIABLES: Length of Responses
across all behavior areas

130 214

Story 1 Story 7
A - TA - TA

10 14 10 14

.41 59 .61 .54

44 3 6

.49 .62 .65 .J.'

.49 .66 .63

55 74 .b4

.43 .55

.43 55

84 .82 .79

INSTRLNENTS: Story Completion

VARIABLES: Positive Affect Hero

20 145 111 215

Store 6 Story 2 Story 1_ Simi_
ANC STY
10 14

IPR

10 14

A - TA
10 14

NA TA
10 14

.19 .18 .21

.22 .17 .25 .20 .23

.31

.16 .22

26

.22

.17

.17

.51 .46 I .64.39 S7 .So .51 .3'
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1iYiKrTlIfS IS 1' TI, re will In a p,,kft Ivo r. lat ..nship ~my II. In awn w of II. Mime.

St'.ry ("mellatlim 41firct d1.4n.lon across the clifivrtnt behavior art..

MKT
160 60c6e6610N

STORY 5

188 AUTHORITY
STONY 4

174 MAIM
STORY 6

202 ANXIETY

STORY 2
146 TPR

STORY 1

132 ACAD.TASK ACM.
STORY 7

216 NA - TASK ACV.
TOTAL NEGATIVE

230 AFFECT HERO

160 INS 174

Aq&J.SI'M PlunFlyr m.x1FTy

lo 14 1.6 14 10 14

-.18 .33

47

,26

.47

.21

.18

.47

.12

.16

.26

.50 .56

7(0 146

ory h rdpry 2
...LxXIVTY "K --
10 14 14

132 216

' t..y_y_ 1 Story 7._

A - lA NA - TA
16

.22 .21

.22

HYMNISTS 36. There will be a positive relationship mons the measures of the same
Story Completion affect dimension across the different behavior areas.

co.ort.1,41

1,mntivt Affect Nero

1-4 10 14

.18

.16 .24

.23 .25

.16

.44 .28 .43

INSTRUMENTS: Story Completion
VARIABLES: Total Affect Hero

and Others

161

189

175

203

147

133

217

231

STORY 3
AGGRESSION
STORY 5
aurnicam
STORY 4
ANXIETY

STORY 6
ANXIETY
STORY 2
IPS
STORY 1
ACAD.TASK ACE.

STORY 7
NA - TASK ACE.
TOTAL AFFECT
IMO 6 Mind

161 189 175 203 147 133

Story 2- Story 5 Story 4 Story 6 Story 2 story 1
A - TA=REMO': AMORITY ANXIETY ANXIETY Ila

10 14 10 14 10 14 10 14 10 14 10 14

.20 .29 .19 .14

.20 .24 .18 .16

.29 .19 .24 .19 .2:

.14 .18 .30 .22

.16 .19 .23 .22

.14 .14 .18 .31 .25 .20 ..6

.57 .46 41 .41 .46 .45 .49 .42 .45 .64 .40 .41

HYPOTHESIS 37: There will be positive relationships goons the Story Completion
total positive affect measures end the total coping style
There will Nt a negative relationship among the Story Completion
negative affect measure. and the total coping style measures.

219 220 221 223

TOTAL TOTAL TOTAL TOTAL TOTAL

STANCE E'ACEMENT INITIATION ALD/ADV/OE SOLVER

10 14 IC 14 10 14

TOTAL POSITIVE
229 AFFECT REXO i .:0 7----

TOTAL NEGATIVE -I-
230 AFFECT HERO -.19 -.23 -.18 I,

217

Story 7
NA - TA
10 14

.14

.14 .18

.31

.25

.20

.16

.30 .59

INSTRUMENTS: Story Completion

VARIABLES: Total Affect x Total
Coping Styli Mesaursa

224 225 226 227 232

TOTAL TOTAL TOTAL TO TOTAL

IMPLEMENT. OUTCOME EVAL.01TC. COP. EFF. Z1.2.11E87.

10 14 10 14 10 14

.19 .19 .20

-.22 -.15 -.20

10 14 10 14 10 14 10 14

.26 .22 .40 .44 19 .17

-,,.-

_.17

-.21

fI

HYPOTHESIS 38: There will be positive relationships between Length of Response
and Coping Effectiveness score. for each story.

129 143 157 171

Story ctor
tO".

' Story l_ Stor% 4

FFF.COP.

I

....1

C.FF rF. CoP. EPP. COP.

14 0 14 10 1 10 14

STORY 1
130 RtS.LENCTH

STORY 2
144 RES.LERCTR

STORY 3

158 RES.LENGTH .2Q

STORY 4

177 RMLENCTII
STONY S

136 RES.LENGTH .17
STONY 6

:JO ff.:MUM; rst

:.TONY 1

:11 1.104.1 -.lc _ _
'A,. Al. NI. litt.r

`.11 11'..T11 It.
. _

INSTRUMENTS: Story Completion
VARIARLES: lerrth of Response x

various Coping Effective-

ness Variables

185 149 213 2:7

4t...rr. 5 Fte,r. 6 Sroir 7 10;A1_-_-- ------- ..r
COP. CIF. COP. FFF. COP. FEE. COP. FFF.

10 14 10 4 --10 14 10 14

.14

.2.1

---1-14
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1,11 aryl' di u 1 sa end I,ple: ,.r.s In be-

hayi r nr D, I.$.1 1 I a1. Cleve In,' me .' IAN as %.4 11 as

anaftl,e 1,1,016neitins wltb tilt feast

SENTENCE

100 AGGRESSION

83 AUTHORITY

92 ANXIETY

74 IPR

65 TASK ACH.
TOTAL

109 STANCE

149 177 163 191 135

1: t ctri 3_ s 1 ,-.y__!, -2 cry 4 t.,_ r , 6 Et ery 7

,.RI, I 0/ AUT.'',R1 TY 10./111-. A /111? 1141

16 14 10 14 10 14 10 14 10 14

-14

.16

r

121

Story I

A - TA

10 14

10\11041,NT'

VAPIA1IFS

205 214

titer 7 rout
RA - IA STAME
10 14 10 14

So.ry .4 Sentence

(4mpletien
Stmt.. Stance

HYPOTHESIS 40 There will be r,sitive relationships among measures of the same
coping style construct In the same behavior arsss across the
two projective instruments.

_ 150

Story
AGGRESSION

176 164 192

__Story 5

AUTHWITY
Story 4 Stoty 6

ANXIETY Al 'IETY

10 14 10 14 10 14 10 14

SENTENCE
101 AGGRESSION

84 AUTHORITY

93 ANXIETY -.19

INTERPERSONAL
75 RELATIONS .23 .22

TASK
66 ACHIEVEMENT .18 .1 .16

TOTAL
110 ENGAGEMENT 24 .22 I .22

HYPOTHESIS 41

SENTENCE
102 AGGRESSION

85 AUTHORITY

INSTRLTENTS Sentent and Story
Completion

VARIABLES Engagement x

Engagement

136 122 206 220

Story 2 Story 1 Story 7 TOTAL

IPR A - TA NA - TA ENGAGEMENT

10 14 10 14 10 14 10 14

.15

.14

.17

.24

.28

be positive relationships among measures of the same

cooing style construct in the some behavior areas across the

tvo projective instruments.

151 170

Story 3 Step- S

AGGRESSION AUTPOEITY

10 1. 10 t4

94 ANXIETY
ACADEMIC

67 TASK ACH. .18

TOTAL
111 AID/ADVICE .15

29

165 193

Story 4 Sttry 6

ANXIETY ANXIETY

10 14 10 14

-.15

..17

.14 .19 .17

.28 .14 .27 .24

137 123

Story 2 Story. _.1

1PR A - TA
10 14 10 14

.19

.14

INSTRUMENTS: Sentence and Story

Completion
VARIABLES- Aid/Advice x Aid / Advice

207

Story 7

NA - TA
10 14

221

TOTAL
AID'ADAIGE
10 14

.17

.26

.12

HYPOTHESIS 47. There 1.111 he pe,itive relationships among measures of the save
cenIng style construct 'n the ..1.9C behavior arias across the

project he instrumcirs.

157 1A5 171 14

Arolv 1 4 ,1,., -
V.\ Irk

-lit 14

ot% Sts1110N At Tlt `- As \ TY
it) ,4 10 ' 10 14

AENTENCE
103 A.X.RFSSION .15

46 A1700141TY

21

05 ANXIETY
milTrisoNAI

77 101A110Aa -
TA ,K

ha 44,11rvi1t'Nr

Tot Al

toits 111, . '1

:o

.2l

IS

'4 .1.

.1*

-1121-

.15

INSTEMNTS: Sentence and Story

Completion
VARIATLFs Geeing Iffectiyenese it

Coping fifccrivenes.

170 211

Slot, I 'tor, 7_ 7,1TAI

A - \A - TA. 114

it) 11 it' 10 14

. 1 7

. 10

,Is

.711

A

. ih
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HYPOTHESIS 43s The Story GoeTletion P.,Nttive Affect .ensures will Ix positively
related to the b,otenct Completion Positive Affect measures of
the amc behavior area.

INSTRUMENT''' St, r, C.mpletion 4

S...once Completion
VARIABLES- Story p..aitiyraffrete

Sentence Positive Affects

159 1117 171 209 145 111 215

Stay 7
229

TOTAL POS.
AGGIMSSION

ST2'rY 3 Story S Story 4 Story 4
ANXIETY

Stpryd
11*

'tnry 1

AUTHONITY ANXIETY A - TA 1:11 - TA AFF.

SENTENCE 10 14 10 1'. 10 14 10 14 10 14 10 14 10 14 10 14

POSITIVE AFFECT
107 AGGRESSION

POSITIVE AFFECT

90 AUTHORITY .19 .37 .21 .18 .33 .31

POSITIVE AFFECT
99 ANXIETY -.14 .14 -.16

POSITIVE AFFECT
81 IPR

POSITIVE AFFECT
72 TASK ACH. .15

TOTAL
116 POSITIVE AFFECT .20 .14 : 164

HYPOTHESIS 43b: The Story Completion Positive Affect measure* will be negatively
related to the Sentence Completion Hostile and De LLLLLLLL Affect
measures of the same behavior area.

INSTRUMENTS: Story and Sentence
Completion

VARIABLES: Story Positive Affect it
Sentence Hostile and
Depressive Affect measures

159 1/17 173 201 145 131 215 229
Story 3 Story 5 Story 4 Story 6 Story 2 Story I Story 7 TOTAL POS.

AGGRESSION ALTiIORITY ANXIETY ANXIETY IPR A - TA NA - TA AFF. HERO
10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

AGGRESSION
104 HOSTIT.E -.15 -.15 -.20

AC4RESSION
105 DEPRESSIVE .16

AUTHORITY
87 HOSTILE 14

AUTHORITY
88 DEPRESSIVE .20 14 14

ANXIETY
96 HOSTILE

ANXIETY
97 DEPRESSIVE

IPR
78 HOSTILE

IPR
79 DEPRESSIVE .18 .13 .17

TASK ACH.
69 hOSTILE

TASX ACH.
70 DEPRESSIVE .57 .23

TOTAL
113 HOSTILE

TOTAL
114 DEPRESSIVE .22 .17

HYPOTHESIS 43c The Story Completion Negative Affect measures will be negatively related
to Sentence Positive Affect remsuree of the same behavior area.

NEC.ATIVE AFF.

10' AGGRESSION
POSITIVE AFF.

90 AUTHORITY
POSITIVE AFF.

94 ANXIETY
POSITIVE AFF.

Al IPR
POSITIVE AFF.

77 TASK ACH.
TOTAL

tit POSITIVE AFF.

INSTRUMENTS: Story and Sentence
Completion

VARIABLES: ttory Negative Affect
Sentence Positive Affect

160 153 174 202 146 132 216 210
Store 3 m_ory S Store 4 Store 6 Story 1 story I Story 7, TOTAL

AOGRES:.10N ArmmtiTy ANXIETY wpm_ int A - TA NA - TA ALC.AFFECT
10 14 10 14 10 14 10 1!. 10 14 IG 14 10 . 10 14

.15

.16

-.14

-1122-
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iiyFL,2 . OI ..11 0/fAtiT frirurt A 1 (Ret- !Tart! 111

HYP01(0".1S 411 11. (../0,lion

c. I e d nc

earn 601mvlor

140 'IPA

i;,4)
3 ..f!,r)

,11' 15/. A1i111,,P11

10 14 10

A11,/1

I ..ml Hope. eel v, Alt./

174 202

w111 1.

I'.

l,

fy_ 1T
14 10

of the

/, 137

ly 2
A TAi

.-4 f

A; /11.1"i.

14 ID

rl 4 %tor,

tNYii

14 10 14 to Le

ACC'ESSTCW
1(14 HOSTILE 25 .14

AGCRF.SSION

105 DEPRESSIVE -.16 .18
AUTHORITY

87 HOSTILE .15 .20

AUTHORITY
88 DEPRESSIVE -.14 .25

ANXIETY
96 HOSTILE .16

ANXIETY

97 DEPRESSIVE -.14

IPR

78 HOSTILE

IF9
79 DEPRESSIVE

TASK ACH.
69 HOSTILE

.14

TASK ACH.

70 DEPRESSIVE
.14

TOTAL
113 HOSTILE .24 .14

TOTAL
114 DEPRESSIVE -.19

Ite.INVNYAP.: and ....truce

mplet1o
VAIllARLES: ',1tv N.W1vt Meet it

Sentance :'oaths and
DeptIn4ive Affect

216 230

--'.I. 72 L_7 TOTA

NA - TA NEC. AFF.

10 14 10 14

.14 1 .le

-.16

.22

-22

HYPOTHESIS 44a The Sentence Cocplettor. measures of Coping Style dimensions mill be

positive') related to the SAT Good Coping measures of the five

different beha.4-ff area..

37

42

SAI
TASK ACH.

TOTAL
SAI

65 66 67 109 110 III

TASK ACH. TASK ACN. TASK ACH. TOTAL TOTAL TOTAL

STANCE P:CACEMENT AID/ADVICE STANCE ENGAGEMNT AID/ADVICE
10 14

10 14 10 14 10 14 10 14 10 14

.34 .23 .33 .21 .32 .30

1

.33

.29 .31 .16 .34

i.30

.16 .29 .16 .14 .21
i

.45 .19 .44

--__ -i.__---

121STRUPEIGES: Sentence and SAI

VARIABLES: Sentence Completion Task
Achievement Coping Styles

x SAI Good Coping Measures

HYPOTHESIS 446- The Semience Co.v1ftion measures of Coping Style dimensions will be

positively related to the SAI Good Coping measures in the five

different behavio r a

INSTRUMENTS: Sentence Completion

and SAI

MIAOW: Sentence Completion IPR
Coping Styles a SAI Good

Coping measures

40

42

SAI

IPA

TOTAL
SAI SCORE

74 75 76 109 110 111

IPR IPR IPR TOTAL TOTAL TOTAL

STANCE T%GAGEMENT AID/ADVICE STANCE ENCAGE3ENT AID /ADVICE

13 14

---1-----
.22 .22

10 14 10 14 10

.20

14 10 14 10 14

.23 .29 251 .30 .24 .33 .231 .13

.15 .21
I

.15 .36 .15 .37
----4-----

18 .14 .21

1

.45 .191 .44

HYPOTHESIS 44c: The Senterce Co-Ipletion measures of Coping Style dimmnsions viii be

positive:a related to the SAI Good Coping measures in the five

different behavior areas.

F3 84 PS 109 110 111

UkCITY
STANCE

AVTINMIIT

tWACIMINT
A1THORITY '0141

STANCE

TOtAl TOTAL

AID/AMICE ENCAC,FYI AID'ADVICS

:0 14 10 14 10 14 10 14 10 14 10 14

SAI

38 AUTHORITY 161 .14 .17 .20 .3C .17 .34

OTTAL

1

42 SA1 SCONE .14 .11 .17 .19 .16 .14 .21 .45 .19 .44

HYPOTHESIS 44J. Th Fotence Co-piction meesures,of Coping Style dimensions mill be

p 11vele reln.d to the SA/ Ceo4 Coping measures in the five

.11frrnt behavior area..

TPSTRUHEPTS: Sentence Completion

and SAI

VARIABLES: Sentence Completion
Authority Coping Styles s

SAI Good Coping measures

II, of mac.: 1110 . -... ......1 141. - Ili
---ky,..:1 II 7 Al51:1Tti 1-pAl. e (rir

%I", r... r so %, 1.`11N 1:. f ' 11 '11 /V 1.1"1: 5 ilV11- ett1 : ti_ '11.0
U11 Al.

-.1,1 111 I I 0 14 le J. 111 ....14_,.. A 71to 1 41 C.!

41 si141.1FTY

14

--- --
SA1

1
.' H.01 41"0/11"

11111,
4

_21?

.t1 . '

.1 11

.1
1

_,..10 4,,

nammemrst Sentence and SAI
VARIAR1E2: Sentence Complet:so

Anxiety Coping Style. x
6-41 ' roping neest.tee
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HYPOTHESIS 44e Ti. Sentence I.ompletinn noenures of peeing .Sty1e dimensions will be C4ntence and SAI
.positively Wailed to tin SAI Good Coping measures in the five VARIA1111': intence Ompletion

different behavior ores. .
Aggression Coping Styles

x SAl Good Coping meesuree

Ino 1(1 102 109 110 111

AGLPEScION ACGSiSSIm ACGPEtising TOTAL TOTAL TOTAL

STAKrE ENCArLMDNT Alb/ADVME STAE MAU:in.! A1D/ADVICE

10 14 10

42 SAI SCORE -.28
1

39 AGGRESSION -.23
SAI

TOTAL

14 10 14 10 14 10 14 10 14

.14

1

.17 I .44 .40

.15 .18 .14 .211 .45 .19 .44

HYPOTHESIS 450: The Story Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Academia--
Task &ham:grant Coping
Styles x SAI Good
Coping measures

37 42

SAI SA

TASK ACE. TOT. SCORE

ACADEMIC 14 10 14_10
TASK ACHIEVE.

121 STANCE

122 ENGAMENT

123 VITIATION

124 AID /ADVICE .17 .16

125 SOLVER .14 .14

126 IMPLEMENTATION .16 .16

127 OUTCOME .14

EVALUATION
128 OF OUTCOME

134 IKSTI4DENTALITY -.14

TOTALS
219 STANCE .28 .29

220 ENGAGEMENT .39 .47

221 INITIATION .41 48

222 AID/ADVICE .29 .38

223 SOLVER .33 7;
224 DIELEPENTATION .37 .34

225 OUTCOME .29 .19 .30

EVALUATION

226 OF OUTCOME .16

232 11ISTROMENTALITYLE1 .45

-1124-
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HYPOTHESIS 4Sh Story Cmpltion masons of Co, Style dinensions will be

psltivtly rtlare4 to the SA! Good Coping measures 1t the five
dIfferepc behavior areas.

40 42

SAI ::11/

INSTRUMENTS. Story Completion and
SAI

VAN/AWN: Story Completion Inter-
permonsl Relations Coping
Styles x SAI Good Coping

measures

TOT. SCORE

INITRPEPSCCAL 10 14 10 14

MAVENS
135 Sma
136 ENGAGEMENT

137 INITIATION

138 AID/ADVICE .19

139 SOLVER

140 imPLENENTATION

141 OUTCOME
EVALUATION

142 OF OUTCOME .18

148 INSTRUMENTALITY .15 .14

TOTALS
219 STANCE .23 .29

220 ENGAGEMENT .36 .47

221 ENITTATION .35 .48

222 A1D/ADVICE .30 .38

223 SOLVER .20 .31

224 IMPLEMENTATION .21 .34

225 OUTCOME .17 .19 .30

EVALUATION
226 OF OUTCOME .16

232 INSTRUNENTUITY .35 t .45

HYPOTHESIS 45c: The Story Completion measures of Coping Style dimensions will be

positively related to the SAI Good Coping measures in the five

different behavior arras.

39 42

---.SAI SAI

AOCREsSIc TOT. SCORE

10 14 10 14

AGGRESSION

149 STANCE

150 mock-maw: .38 .36

151 INITIATION .40 .37

152 AD/kr/ICE .40 37

153 SOLVER .35 .211

154 IMPLEMENTATION .34 27

155 OUTCOME .18 .14

EVALUATION
156 OF OUTCOME .18

162 INS111V9ENTALITT

TOTALS

219 STA.cE

220 ENCACEMOT

721 INIllATION

222 A1D/ADVICE

223 ROM*

224 1,111F4FMTATION

mItTett*

IVAII 11101

to ttIttie

it: 114*. Livu vlAt 1 is

1C .31

_

.23 .29

.42 .47

.41 .48

.14 .111

.32

.11

.11

:
.10

-1125-

INSTRUMENTS: Story Completive
and SA!

VARIABLES: Story Completion
Aggression Coping
Styles x SAI Good
Coping measures
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HYPOTHESIS 45d Th Story Completion uvavores of Coping Style diueneioss viii be

posidwiy relined to the SA1 Good Coping measures in the five

different behavior areas.

AN-UEIY
STORY 4

163 STANCE

164 ENGAGEMENT

165 INITIATION

166 AID/ADVICE

167 SOLVER

166 131111:iitlinTI0II .21

169 ancomE
EVALUATION

170 OF OUTCOME

176 INSTRUMENTALITY .24
TOTALS

219 STANCE

220 mcmatmorr

221 ammo.
222 AISALOWIC8

223 SOLID. .19

224 DIPLISMISTM011 .17

225 =cow .14 .18 .19

EVALUATION
226 OF OUTCOME

232 INSTRUMENTALITY

41

SAT

ANXIETY
10 14

42
SAI

TOT. SCORE
10 14

.16

.21

.22

.15

.15

.14

.24

.29

.47

.4$

.38

.32

.34

.30

.16

.45

1NSTMOMVNIS: Story Co.pletion
and CAI

VARIABLES: Story C ,mpletion Anxiety
Coping Styles x SAI Good

Coping uessuree

IMPOTRESIS 45e: The Story Car lotion measures of Coping Style dimensions will be
positively related to the SAI Good Copies asseures is the five
different behavior areas.

38

841

AUTHORITY
10 14

AUTHORITY
177 STANCE .17 .22

178 ENGAGEMENT .22

179 INITIATION .15 .23

180 AID/ADVICE

181 SOLVER

182 IMPLEMENTATION .15

1$3 OUTCOME .14

EVALUATION
184 OF OUTCOME

190 ISSINUMMITALITf
TOTALS

219 STAMM .22

220 ENGAGEMENT -36

221 INITIATION .37

222 AlliADV:CI .27

223 SCUM .20

224 INPIEW/TATION .20

:25 OUTOPtilt .22

INAIJIAT,011 or
Oitle04I .11

:32 1147d I f II %TALI TY

42

SAT
TOT. SCORE
10 14

.23 .34

.16 .33

.21 .34

.14

.24

.16 .22

.1 .23

.29

.47

.48

.38

.32

.34

.19 .30

.45 -1126-

INSTRUMENTS: Story Completion
and SAI

VARIAILES: Story Completion
Authority Copts' Styles
SAS Good Coping usamires
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HYPOTHESIS 45f The tort/ romp'. t 00Are' .I topinv 't i1. Jinx motor," w1 I 1 he

pont iv. I v r. 1 att d to I: t SA1 (.mud Cpine ex./myna in th, fire

diflyrent behavior steer

41

SA1
AWIFir

ANXIETY 10 14

STORY 6
151 STANCE .19

192 ENGAGEMENT .24

193 INITIATION .23

194 AID/ADVICE .21

195 SOLVER .20

196 IMPLEIMTATION .19

197 OUTGO! .18

EVALUATION
198 OF OUTCOME

204 INSTRUMENTALITY .22

TOTALS
219 STANCE .18

220 ENGAGEMENT .27

221 INITIATION .25

221 AID/ADVICE .24

223 SOLVER .19

224 IMPLEMEPTATIOA .18

22, OUTCOME
EVALUATION

.14 .18

226 OF MIME

232 INSTRUMENTALIIY 14

42

SAI

TOT. SCORE
10 14

.21

.18

.19

.20

.28

.29

.47

.48

.3E

.32

.34

.30

.16

.45

IACTWINENTS:

VAPIAtLE5.

Story c./bletton
and SAI
St"ry C.,pittion Anxiety
Lopiuy style* x SA1 Good
Coping ineASurnil

HYPOTHESIS 45g: The Story Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior

TNSTRINEETS: Story Completion
and SAI

VARIASLES: Story Completion Ron-
sesdeni Task Achievement

37 42 Coping Style* a SAI Good

S11 SAI Coping Mossures

TASK ACH. TOT. _CORE9FirNONACADEMIC 10 14

TASK ACHIEVE.
205 STALCE .30 .16

206 ENGAGEMENT .16

207 INITIATION .27 .16

208 AID/ADVICE .16

209 SOLVER .20

210 IMPLEMENTATION .24

211 CRITCOM .25 .25 .21 .17
EVALUATION

212 OF OUTCOME .24 .14 .21 .15

218 INSTITNENTALITT .23 .12
TOTALS

219 STANCE .28 .29

220 MUMMIFY .19 .47

221 INITIATION .41 .4
222 AID/APV1Cd 29 .38

223 sown .33 .32

274 ipanrwmtetom .17

225 WT/0111 26 .16.

EVA! ) %nom
1*. .In

13.' ...p -1127-
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0rPormesis 46 Tht Sent, pro C,,mplttion m4anurrit of E.ping E11...tivenese will be

pols!tively related to tar SAI good coping mrasurex in the 4~

behavior areas.

107 86 95 77

cOP. FM COP. EPP.

AUTHORITY

COP. Dr. COP. 'FF.

AGCO3SICt. ANXIETY Ii
SA/ 10 14 10 14 10 14 10 14

TASK
37 ACW/EVEMENT

2.1

38 AUTHORITY 2 .17 .21 .20 .29

39 AGGRESSION .17 .39 .21 .36

INTERPERSONAL

40 RELATIONS .21 .35 .19 .15 .16 .26 .35

41 MINIM .23 .18 .25

TOTAL
42 IIAI SCORE .18 41 .17 .22 .19 .38

68

COP. FM
TA".K ACH.

10 14

30 _A9

11?

TOTAL
car EFT
10 14

.37 .2 1 .41

.19 .27

.28 .24 .40

.19

.26 .19 .26 .31

INSTKUMOMS: 'anttnce C..plettOn
and tA;

VARIANCES C `Ting Effective-
tur x SAI Cuod Coping

measured

Nipt.TmISIS 47: The Story Completion assures of coping effectiveness will ha

positively related to the SAI good coping sesames in the sea

behavior arses.

INSTALMENTS: Story Completive
and SA1

VARIABLES: Story Coping Effectiveness
x id' Good Copia OINIOUree

37

38

39

40

41

42

SAI
TASK
ACNIEVENENT

Al TOORITY

AGGRESSION
COT ERPERSONAL
RELAT/ONS

AMITY
TOTAL
SA/ SCORN

157 185 171 199 143 129 213

Story 3 tams Story 4 Story 6 Story 2 Story 1 Story 7

AGGRESSION ACTOMITY ANXIETY ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 10 14

.15

._14

.14 .30

.20

.18

.28 .16

.16 .16 .17

227
TOTAL

COP. EFT.
10

.14

14

.41

.32

.44

.31

.2:

.45

1171,0411E1IS 411a: The SAI Gad Coping stores will H positively related with

the Story C....pletion Positive Affect VISSOUTOS.

nernmearrs: Story Conele,len
and SA1

VAnIAOLES: Story Conpletioe Positive
Affect liessaa Lr SAI

Cad Coping Stem

37

38

39

40

41

42

441
TASK
AGNIEVENENT

unworn

AGGRESS/181
Ii TKRPPRSONAL

RELATINS

MECIETT
TOTAL
Sal SOOSS

131 143 139 173 187 201 215

Story 1 Story Story 3 Story 4 Story Story 6
POS. Arr.

Store 7

.POS. APT POS. AlT. 8011. AFT. POS. AFT. POS. AFF. AFT,

10 14 10 14 10 14 10 14 10 14 10 14

_FM.
10 14

-4--

-.15(

-.16L

229
TOTAL

AFT.
20 14

.13

00147116SIS 484: The SA1 Coed Coping stores will be agtivelv related with

the Story Completive Nessdlue Affect mestures.

DISTISTOSTS: 541 and
Story Complotioe

VARIASUS: SA1 Good Caine 1,
Story Completioe
Negative Affect

1aft.

132 146 160 174 188 282 216

Stir) 1 story 2 Store ) Store 4

AMEAUZ
24.t,_..t2 EUZYJL

MAW.
S!.1-2. 7

114.APP.
NEC.W.

to 1: to
.1144Atr-
to 1. 10

SAT _1111 14 10 14
10 1.

TASK

$7 AfilIRVI1IEW9

-.14

38 ATTNORM .26

.7
30 ACCIP.85108

-.17 - 14

182yarE8:41NAL
.0 Il6h611.44

41 48>(t

TOrAl
-

- 4- -- 1.1128-
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CII IfAr,t JAI t I I CANT ((err! morel - 111

gypowsis os Th. SAI food CJtins sem... will bt pohiiiv.ly r, laird 16SYROMPNTS: SAI and

with the bent4nce Completion positive affect 'wafture.
N.ntence CNpletion

VARlAhLES: si cood Coping x
Sentence Completion
Positive AffeIC

72 el 90 99

pog. Arr.

ANYIErf
pos./FF. POS.AFF. POS AFF.

TASY ACH IPR AUTHORITY

SAI 10 14 10 14 10 14 10 14

TASK

37 ACHIEVEMENT

38 AUTHORITY

19 AGGRESSION
ILTERPERSONAL

40 RELATIONS .14 .16 -.15

41 ANXIE"'
TOTAL

42 SAI SCORE

107

POS. AFF.

ACRESSION
10 14

Ile

Png API.

Tarn.
10 14

.18

HYPOTHESIS 496 The SAI ComiCopIngscores will be negatively relit -d with
the Sentence Completion Hostile and Depressive measures.

37 36 39 40

SAI SAI SAI SAI

TASK ACH. AUTHORITY AGGRESSION IP%

SENTENC: COMP. 10 14

-1-";11
TASK ACHIEVE.

69 HOSTILE -

TASK ACHIEVE.
70 DEPRESSIVE

!PS
78 HOSTILE -.15 -.1 -.21

IPS
79 DEPRESSIVE

AMMONITE
47 HOSTILE

AUTHORITY

68 DEPRESSIVE
ANXIETY

96 HOSTILE -.23
ANXIETY

97 DEPRESSWE .15

AGGRESSION
104 HOSTILE -.24

AGGRESSION
105 DEPRESSIVE

TOTAL
113 HOSTILE -.25 -.16 -.36

TOTAL
114 _DEPRESSIVE

10 14

22

8

-.28

10 14 10 14

-.16 =Air_

-.32 -.19 -.24

.14 .17

-.27

.15

.14

.33

.21

-.14 -.33

.15

4 42

SA1 SAI

ASK ETY TOT. SCORE
10 14 10 14

-.22

-.37

-.21 --15 -.15 -.46

INSTRUYENTS: SAI and
Sentence Completion

VARIABLES: SAI Good Coping x
Sentence Completion
Hostile and Depressive
measures

-1129-
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The Occupational VabseS lntrinaie mcallUrell will be
positively related with the Sentence and Story Total

Coping dimension measures.

14 15 '16 17 19 A,

OCC. VAL. OCC. VAL. OCC.VAL. OCC. VAL, Oa. VA)

ALIT .ISM ESTHETICS 1%11FP ORNAGEMENT SELF-SAM
10 14

TOTAL
108 ATTITUDE .15

TOTAL
109 VENOM

TOTAL

110 MaNCEMENT .22

TOTAL
111 AID/ADVICE .2Z

TOTAL
112 COIFING EFT. .21

TOM
219 STANCE

TOTAL
220 nommen.

TOTAL
221 torsion=

TOTAL
222 AID/ADVICE

TOBAL
223 SOURER

TOTAL
224 IMILLMENTATION

TOM
225 unlearns

TOTAL !VAL.
226 or moms

TOTAL
227 omrsuctrr.

TOTAL
232 DISTRIDENTALITI .24 .26

.21

.26

23

.26

20

VAL.

INTEL.TiN

10 14 10 14 10 14_ 10 14 10 14

.14

-.25

.22

.21

.23

24

.20

.14

.17

.24 .16

.14

.25

.17

.14

.17 .15

.15

INSTR11111AS: Occupational Valyvg.
Sentence, and Story

Completion
VARIABLES: Occupational Values,

Intrinsic measures X

Sentence and Story Total

Coping dincnalana

21

fist, VAL,

eltrt I TV -111

10 14

18

.15

2

14

27

OCC. VAL. OCC, VAL,

VARIETY TOTAL
10 14 10

RYPOTHINIS 51: The Occupational Values Intrinsic neeenres will be
positively related with the SAI good coping measures.

HISTRUININTS: Occupational Values

and SAI
VARIABLES: Occupational Values

Intrinsic measures x SAI
good Coping manures

14 15 16 17 19 20 21 27 29

OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. TOTAL

ALTRUISM ESTHETICS INDEF. MANAGEMENT SELF-SAILS 242E1-521M CREATIVITY VARIETY INTRINSIC

SAT 10 14 10 14 10 14 10 14 10 14 10 14 10 14 to 14 10 14

TASK
37 ACHIEVEMENT .16 1 .26

38 AUTHORITY .17 1 .22

39 AGGRESSION
nrrEirasolut

.20 1 .29

-TT;
-.15 . 1 5 l6 -.16 .16

40 RELATIONS -.16 .18 -.14 . 1 5

41 ANXIETY .17 1 .16
.14

TOTAL
42 SAI SCORE .23! .32 -.17 I .15 .18

-1130-
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I p Ida - e' /It

mantEbr. ;2 Il.. ot.upalPmal Vulu.$ Intrinsic will h.

mgstiJely relst,4 with Views of lily AlliVe RtnpOnNe OONUTCP.

14 IS 16 17 19

fx'

70

ofr.

ALIRVI

orC. Vf0.

M V.1011ICS

142 _MAT
U.OLP.

orx
MAI.A011:,

vAi

Vs1 14 14 14 14 14 14

LOCUS OF

43 CONTROL
ACADEMIC

44 LOCLS OF CONT. .16

ACTION -
45 INACTION

IMMEDIATE -

46 DELAYED
RATE OF

47 ACTION -.14 -.20

INTRINSIC -

48 EXTRINSIC -.15

TASK ACH.

49 IPR -.20

COMPETITION -

50 CO-OPERATION -.24

INOEPENDSNT -

51 INTERDEPENEW:
TAXIED STA14g -

52 BESTOWED STATUS 14

CONFRONT -

53 AVOID
SELF-INITI.

54 OTHER Ism.
SELF SOLVER -

55 OTHER SOLVER
SELF -JOINT

56 IMPLEMENTATION
INSTRINENT -

58 FANTASY
CONT./EXPRESS-

59 IVITY & ACCEPT._ -.16

ACT./PASS.

60 UNDER STRESS
14

POS./MEG.

61 SELF-CONCEPT
-.14

VIEW OF

62 LIFE .14
.19

TOTAL

63 SCORE -.14 ---j5----

rktopall..111 WM'S and
Vt.va "f Life

VAR1AtLES: Ocupstiunel Values
Intrinsic measure" X

My* of Life Active

71 77 79

mt. VAL. C. VAL.

CPIAI'Vfl/ 1N1N1N11C

14 14 24

.16

FYPOTHESIS 53: The Occupational Values Intrinsic measures will be positively

related with the Story Total Positive Affect measure and the

Sentence Total positive measures.

TOTAL ST0R1

:29 POS. AFFECT
TOTAL SENT.

:16 POS. AFFECT

14 25 16 17 19

OCO. V,1,. OCC V.51.. Ole. VAL. OCC. %Ai. OCC. VA;

ALTROlcM ENTMTICS INDEF. MANACE,O.T Si1F-SA7TS

10 1. 10 14 10 14 10 1- 10 14

1----
.18 -.23 .15

20

OCC. VAT .

MEI .S7IM
10 1.

INSTRUMENTS: Occupational Values and

Story Completion

VARIABLES: Occupational value.
Intrinsic Measures x Total
Story and Total Sentence
Positive Affect measures

21 27 29

OCC. VAL. OCC. VAL. TOTAL

CREAFIWY VAR/£;Y INTRINSIC

ir 14 10 14 10 14

[-- I-----

NYPOTHES1S 54: The Oczupational Values Intrinsic measures will he ne.atively

related wit' Sentence Total nvtile and Oeptesvite Al-ect and

with the Stry Corpletson coral Negative Affect.

14 1t.
tve, VAT._

2t11 S.

Ili 1.. 10

Iv

jy151,

A IN 'P:4 ,1!!
SErTFNCE 10 1 1.1 J.

v IYt , t

I "I'' ' 19 I nt At

I I 1 to

itnI!

HO, ;It -

10111

_1'1

Pieto%tvp

III 14.1-1-14 iv,- tot.
---

INSTRINENTS: Occupational Values and
Sentence Cvietion and
Stott Cpletien

VARIABLES: Occupational values
10triic measures x
Senttnte Total Oostile end

Total Dpre,she A((.ct
Pod lots! St.-r-' Negative

Mira

A'

A.
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Hyporusrn 55: Th. Orc.patfonal Stalin.* ;>trinsic
wt11 be

neintiv,ly rciatcd with the Senteh.e and Story Total

Coping dimen61,,n measure..

1P1',6 rs

VARIABLES:

(ktlipatiOftal VAIU00.

S.nttnce end Story

Oki,Ipational Value*

Excrinic mea4ure
Stracnce and Story Total

Coping measures

18 22 23 24 75 26 28 30

OCC. VAL. OCC. VAL. OCC. VAL, OCC. VAL. OC ". VAL. OCC. VAL

ASSOCIATES

Off. VAT.. OCC. VAL.

SUCCESS SECURITY PPESTICE ECON. REI. SUPIMNO F01-1.41111.R EXIP NSIC

STORY 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

TOTAL
219 STANCE -.17 .15

-.17

TOTAL
220 ENGAGEMENT

-.14 -.18
-.14

TOTAL
221 INITIATION

-.16 -.24
-.20

TOTAL
222 AID/ADVICE .23 -.14

TOTAL
223 SOLVER

-.14 -.15 -.14
-.14

TOTAL
224 UOLEMENTATICN -.18

-.14
...16

TOTAL
225 OUTCOME -.17 -.15 -.14 -.14 -.15 -.22

TOTAL EVAL.
226 OP OUTCOME

-.15
-.15

TOTAL
227 COPING EPP. -.17 -.16 -.18 -.15 -.11 -.21

TOTAL
232 INSTRUMENTALITY -.19 -.14 -.21

-.11 -.25

SENT. TOTAL

108 ATTITUDE
-.28

TOTAL
109 STANCE

-.17

TOTAL
110 ENGAGEMENT -.15

-.15
-.15

TOTAL

111 AID/ADVICE
-.14

-.17

TOTAL
112 COPING EFT.

-.1E -.17

HYPOTHESIS 56: The Occupational Values Extrinsic measure will be INSTRUMENTS: Occupational Value.

negatively related with the SAI good coping measures.
and SAI

VARIABLES: Occupational Values
Extrinsic etagere x
SAI Good Capin

18 22 23 24 25 26 28 30

OCC. VAT. OCC. VAL. OCC. VAL. OCC. VAL. OCC VAL. OCC. VAL. OCC. VAL. OCC. VAL

SUCCESS SECTR:7, PRESTIGE ECOH. RET. St1iROUR2 ASSOCIATES FOL.FATHER EXTRINSIC

SAI GOOD COP. 10 14 10 14 10 14

MEASURES
37 TASK ACHIEVE.

38 AUTHORITY

39 AGGRESSICN
IoTERPERSONAL

40 RELATIONS
-,14

41 ANXIETY
TOTAL

42 SAI
-.15

10 14 10 14 10 14 10 14 10 14

-.17

- 11

-.15

-.14

-.18

-1132-
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HYPOTHESIS, 57 11. Occtipitti4nal Woes Fx1rirtaft nt owyLs will h. negstiv./y

related with active miautirea cf Views f Life

11,4:ru1l18wm
1h,"001.,-,0 Value. sod

VI. woe 1 111e
VAP11,1111.C.S: lb.npattonal V.1... Extrinsic

ex source x View. of life

18 22 23 24 75 26 26

occ. VAT.

Active Measures

30

OCC VAL.

svcrEss

OCC. VAL oC. VA1.

PRESTTCE

OCC. VAL.

ECM. RET.

01r. VA/.

Stv110'0.0.

rl.0 VAL.

A';OCIAilS

OCC. VAL.

SECIMilY
YOL.YAn1ER EXTRINSIC

V61 14 14 14 14 14 14 14 14

LOCUS OF
43 CONTROL

-.18 -.17

ACADEMIC
44 LOCUS OP CONT.

ACTION -

45 INACTION
MEDIATE

46 DELAYED
-.16

RATE OF
47 ACTION

.21
.15

INTRINSIC
4$ EXTRINSIC

-.18

TASK ACT.

49 IP! .16 .27 .17 -.16 .47 .15

COKPETITION
50 CO-OPERATILN

14

ILDEPENDENT -

51 INTERDEPENDENT -.19
-.15 -.16

EARNED STATUS -

52 BESTOWED STATUS .13
-.23 -.17

CONFRONT -

53 AVOID
SELF-INITI.

54 OTHER
SELF SOLVER -

55 OTHER SOLVER
SELF-JOINT

56 IMPLENENTATICV
-.24

INSTRUMENT -

58 FANTASY
.23

CONT./EXPRESS-
59 IVITY & ACCEPT.

ACT.IPASS.
60 UNDER STRESS

.25 -.17

POS./NEG.

61 SELF - CONCEPT

VIEW O8
62 LIFE

-.16

TOTAL
63 SCORE

-.14

HYPOTHESIS 58: The Occupational Vibes Extrinsic measures will be negatively

related with the Story Total Positive Affect measure and the

Sentence Tots!. Positive Affect measure.

IRSTRUMENTS: Occupational Values. Story and

Sentence Completion

VARIABLES: Occupational Value* Extrinsic
measures , Story and Sentence
Total Positive Affect

18 27 23 7L 25 26 78 30

OCC. VAL. OfC. VAL. OCC. VA1. OCC. VAL. Ca. VAL. MC. VA?.
Li-soCIATrs

OCC. VAL
10L.rInIER
10 14

OCC. VAL.

SUCCESS SECrR/TY ruEsTicr. ECON. RLT. ROV..0. EXTRINSIC

10 14 10 14 to 14 10 14 1' 14 10 14 10 14

STCRY TOTAL

116 POS. AFFECT
SENTENCE I--

.15 I -.19 I

229 POS.
NCE T
AFfECT

-------

HYPOTHESIS 59: The Occupational Values FNirinsic me:i.ures will he

positively related with Sintenee Completion Total

Hostile and Total Depresale Affect Measures and the

Story Completion Total Nei:atty.. Affect.

TOTAL
113 HOSTILE

TOTAL
114 DEERESstvt

ivnAt c.retY

230 WELArl1b AYF1CT

is 2:

Off . . VA:. ACC. VA1 .

SVCC18S SE(.rkITY PRI It l

10 14 10 14 10

S

INSTRUNENTR: Occopnti.mal Values and

Sinteeee Cmppletion

VARIABLES: ec.opeti,nnl Values Extrinsic x
Seotenee Total Hostile and

T.tal Depgessive

10

i C. VA, t tit i . VAL
%In! E iNCRI'sf IC

10_ 14



&MIMESIS 6O- 71- into4 level meo.uva of 0,,opationd! Aspiration,

Cxpoctott.r, a.4 ,aucatt"nal Aspiration

will to,atively ralstd vitt, the Story Total

Cupin4 Dliension meaeurrs.

OCC. INT.
OCCUPATIONAL

31* ASPIRATION
* OCCUPATIONAL

32 EXPECTATION
mune:AL

36* ASPIRATION

219

CTAM
:0 14

.15

r lfi'NL 3
cflOkFINIJONs - STN.E 111

11C7s174..m.: nrcupat -Loot Int.r,st Inventory

and Story Colapleti.1

VARIABLES: Ocrusillio...] AmpirOtt"n,
Occpati..41 I .p.cttion and
educational A.p1r.,tion n Story

Total Cueing Oimeerlun me&SUIVO

770 221 222 721 224 72i 226 227 232

7 I IT . TO,A1, Ttr'tl 101M. Tui Al TOIAI. TorA1. 107. TOTAL

1;tw.A1.1.r..1c1 In; '10. AID/A NU Fr 1411:Etir.L. AUltlef PVAI-Otilii LOP Ecrj... IYSTR

10 14 10 14 10 14 111 14 10 14 10 14 10 14 10 .4 10

-.17 -.17 -.16 -.14 -.IS

.14

-.14

.16

-.16 -.1S

HYPOTHESIS 61: Tte status level measures of Occupational Aspiration,

Occupational Expectation, and Educational Aspiration

will 30 negatively related with the Sentence Total

Cnpirc Dimensions measures.

OCCUPATIONAL
31* 4SPTRATICI1

OCCUPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATION

ICS

V.A.

-TTITULE
10 14

-.14

INSTRUMENTS: Occupational Interest Inventory

and Story Completion

VARIABLES: Occupational Aspiration, EX -

pectation, and Educational
Aspiration x Sentence Total
Coping Ofimosioa mossouros

I09 110 111 112

707;1 TOTA: TO A1. TOTAL *Rememher that these Variables are reversed. Thus.

ETANC: ErCACEAENT AID/ADVICE COP. ETV.
any correlations involving these Variables. if

10 14 10 14 10 14 10 14 positive are actually negative correlations ape. if

negative, are actually positive correlations. That

L- -.14
Os, the lover the number the higher the smear/aim,

1

or expectation level and vice versa.

.21

-.16 77-.21 -.16

ETP3T1SESIS 62: 260 status level measures of Occupational Aspiration,

Occupational Expectation. and Educational Aspiration will

be negatively related vith the SAI Good Coping neamarts.

OCCUPATIONAL
31* ASPNATION

OCOUPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATION

37 38 3, 40

SAI SAI Si: SAI

TASK AC% ArlOORIT1 Acaussiom IPR

10 14 10 14 10 14

41 42

SAI SAI

ANXIETY TOT. SCORE

10 14 10 14 10 i 14

-.17

DISTIMENTS: Occupational Interest lavestery

and SA1

VARIABLES: Occupational Aspiration,
Occupational Expectation, aid
Educational Aspiration x SAI

Good Coping measures.

*Remember that these Variable, are remateml.

Thus, any correlations involving those
Variables, if positive are actually .
negative correlations and, if negative,

are actually positive correlations. That

is, the lower the number the higher the
aspiration or expectation level and vice

-1134-
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HYPITHIMS 63: Ti," status level measures of v-t,pstiottal Aspiration.

fro.ttott4o, and 1.1ocati.n..1 Aspiration

will he o.,ative1, r.lat.d with the active response

ettioures 0i the views of Life.

31*

OCC.luT.
OCC.CiP

3r
OCC.INT.

OCCANT. ED. ASP.

VO1 14 14 14

LOCUS OF
43 cowntoL

ACADEMIC
44 LOCUS OF CONT.

ACTION -
45 INACTION

IMMEDIATE
46 DELAYED

RATE OF
47 ACTION

INTRINSIC
48 EITkrMSIC

TASK As./f.

49 IPS
COMPETITION -

SO CO-OPERATION
INDEPENDENT -

51 INTESOPPENDENT
EARNED STATUS -

52 BESTOWED STATUS

CONFRONT
53 AVOID

SELF-MITI.
54 OTHER ram.

SELF SOLVER -

55 OTHER SOLVER -
SET.F-JOLMT

56 IMPLEMENTATION
to.snurerr -

58 FANTASY
CONT./EXPRESS-

59 wiry b ACCEPT. .16

ACT.,PASS.

60 iliDER STRESS -.15

POS./NEG.

61 SELF-CONCEPT
VIEW Of

62 LIVE -.16

TOTAL

63 SCORE

-.16

-.26

.14

.:3 .18

-.17

./6

1.11.

INLINoM11.19: inttremt inventory

and Vie., "( tiro

VAItIgnIrS! EV, Arlit1,4 ol Avairatin,
F.p,ttstioa, and

Iducatismal Sepirstl.n
Virus of :.ifs

*Remember that those Variables are reversed. /bop,

any correlations involving these Variables, if

positive are actually negative
correlations and, if

negative, are actually positive correlations. TWA

is, the lower the number the higher the aspiration

or expectation level and vice versa.

IffPOITTSIS 64: The status level measures of Occupational Aspiration,

Occupational Expectation, and Educational *spiracles

will be negatively related with the Story Completion

Total ?gnaw Affect measure and the Sentenet Completion

Total Positive Affect measures.

OCCUPATIONAL

31* ASHAATION
OCCUPATIONAL

32* EXPECTATION
EDUCATIONAL

36* ASPIRATION

229

STORY TOT.
P09 AFF
ID 14

116

SE:T.TOT
POS.AFP.
10 14

.14

.14

DMITIMMENTSi Occupational Interests Investory,

Story and Sentence Completion

VARIABLES: Occupational Aspirations
Occupational Expecratios.
Educational *spiracles s Total

Story and Sentence Positive

Affect mesaoree

*Remember tu.i, thee* Variables are reversed. Thus,

any correlations involving these Variab. a, if

positive arc actually negative correlations and. if

negative. are actually positive correlations. That

is, the lower tie number the higher the aspiration

o: expectation level and vice versa.

HYPOTHESIS 65: The status level measures of Occupational Aspiration,

Occupational Expectation, and Educational Aspiration will

be pcxitite1y tel.ite4 th,-Sentence Completion Total

Hostile and Depressive Affect measures, and the Story

Cimpleticn Total Negative Affect maims*.

113 114 230

TOTAL,. TIVAL

ikh. ILK illyh:SSIn.. STOW CA,

10 14 10 14 to 14

OCCUPATIONAL
31* ASPIRAT1OX

-.17

rACIttAL
1: i'lorrrraoTIIIK

,144'Aflo8 t1

teu SNOINATIM

INS7111NENTS:

VARIABLES:

Occupational Interest 'mastery

Occupetienal Aspiration,
Occupational 'Spectacles. and

Llucational Asgiretion
rentemce Total Hostile and Total

depressive Affect measure* and
Total Story Negative Affect

flitueohyrt that throe Variables are re-v.-reed. Thos,

env correlation* lin:thing three Tariahlea, if

povinve ate actually negative. correlation* sad, if

net.ttive, Ate a, lo II roitiVe 40114'1,04". nit
is, tho lever it» nueat.or the hir.i.r the "ritOtiett

Of ropevtatiit level and lice



UYINAWS1S 1.6 Mt,. -111 L. r, ,A..

irmlucio And crl*11.1. nrs.rm.

14 15 14 17

orr.

AL111111S4

VAL VAt.. tor.

t' fit

VAj to--VP7,
P. 11V-.AI./..r.,itt.T11 ".

10 14 11 14

ACII1EMEN7
2 MATH

ACHIEVEMOST
3 MGM

ACHIEVEMENT
4 .19 .ro -.17 .23 .13

MRS
5 TAU AGNIEM. .111

EIS
6 AUTRORITT .22 .14

7 AIR
INS
IMPLEMENT.
tas

.14 .20

SELP-ASSERTION
IRS

10 INITIATION .14 .21 .14

INS
11 SOLVER .24 .23

INS
12 AGGRESSION

.14

IRS
13 ANXIETY -.17

2"

iv,. VA IQ. :t
/- -7A 1-1; 1*.1EL. 11M

19 14 10 ;4

-t--- t---
.13

14' 7A1,.
A V. TY

10 14

77

fvf 1/0
VA/ PIXY
10 14

_ .0 rire!..7

.21

.n IV

.21 .74

.16

.22 .24

22 .20

.18

.17 .15

RIPOINISIS 67: Thera will be gomatimu relationships betweam the Extrimalc
Occupational Values and the criterion nomogram.

INSTRCPSMS: Occupations! Values,
Achievement. 9/S

VARIA9LES: Occupati.nsl Extrinsic
Vsluos s Criterion woottavas

18 22 23 24 25 26 211 30

OCC. VAL. OCC. VAL. OCC. VAL. g,.11..00 OCC VAL. OCC. VAL. OCC. VAL. OCC. VAL.

SUCCESS sccrnrf PRESTIGE ECOM. PET. stwommo. ASSOCIATES FOL.FATMER EXTRINSIC

10 14 10 14 10 14 11 14 10 14 10 14 10 14 10 14

ACNIEVENENT
1 PIM

AGNIEVEMENT
3 MEADIPG

ACRIEVERIMIT

4 C.P.A. -.13 -.20 -.15 .14 -.27

ERs
s USE ACRID!. -.15 -.20 -.23 -.21 -.111

INS
4117111011121 -.19 -.26 -.20 -.n

IRS

7 APR -.17
-.16

IRS
IMUDENTATION
-s

-.111 4 -.14 20 -.20 -.22 -.24

9 SELF-ASSERTION -.20

10 DIITU41130 -.14 -.14 -.10 -.22 -.21

IRS
11 SOLVER -.15 -.19 -.15 -as

Nis
12 AGGRESSION -.14 -.l6 -16 -.17 -.15

IRS
13 AT:1E1M -.19

MTPOINESIS 66: Therm viii be enmities relattc*ships batman the states levels of
Occupational Aspiration. Otcupattonal Expectation. and Educatlaaal
Aspiration and the criterion oloopuros.

Ammon.
2 MAIN

ACNIEVEMENT
2 MOM

ACOINIMMENT
4 C.P.A.

MRS
S TASK AGSMS.
IU

6 AMTNORTIT
IRS

7 ITS
ORS

0 IMPIrRFETATIOM :4.14

IRA
my-Ammo's -.to
IRS

10 IMITIATIoa
IRA

11 SoLVTA -,I7

II* 32", 36.

_OCC. VAL. OCC. VAL. OCC, VAL.

OCC. ASV. OCC. EXP. ED. ASP

10 1. 10 14 10 14

3

-.15

..14

ft

-.14

-.2*

INSTRUMENTS: Occupational lenient
Inveatory and Ackievenrot

ORS

lARIASLES: Occupational Aopirotiao,
Occupational Expactatiom
end Education.' Aspiration
x Criterion neeentini

Ibleurohrt that the Variables are reversed. Thos.

on. correlatina inv:Itttait these Variables. Si

positive are actually 0.cAtlyr CVVe1stirell rids if

negative, are octurall poisitive correlations. That

is. the 1awor the mintier the MOW, the espiratioa
or exprctinioa level and vie* erred.
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t Ft 0 1.r.111 tor ritipp, I P21 L:1 %If 111

11TPU.IE5IS 49 1,re 011 to 11.,,,r1ve r.1ati.00ihtpo

tkt.v.t1.,n0 Poersat disti.pAhcy 1.,r. and the
ct1t.rlon mumdrol.

34 15

,0' 11.1 21(!.INT.
'P IA.? 01LJASP.

INC a :y.

vAsiPoLEs.

i4 a q...t f.x.41 Int. resit

uhlr vt-arat RAS

lk.ftpytii.nei late-rear

DI%tr.nattry Criterion

tarinorett

1. 14 10 IS

AGNIEVEMEvi

2 MATH
ACHIEVEMENT

3 READING
ACHIEVEPENT

4 G.P.A. .14

IRS

S TASK ACHIEVE.

LIS

6 AUTHORITY
!RS

7 IPM
ASS

A IMPLEMEITATION
IRS

9 SELF-ASSERTION
IRS

10 INITIATIO1
IRS

11 SOLVES -.20

DRS

12 AGGRESSION
MRS

13 MUM

RIMINI:SU 70: There will be a positive relatiouship hewed, the SAI
good coping gestures and the criterion measures.

37 311 39 40

SAI SA! SA/ SAI

TASK ACM. AITIKHIII AGGRESSION IPS

10 14 10 14 10 14 10 14

ACHTEMENT
2 PATH

ACHIEVEMENT
3 READ=

AGIIEVEPIERT
4 G.P.A. .22 .17 .16 .16 .19 1 .16 .16 .24

MRS

5 TASK A0111:96.

DRS
AUTIIIRITY .16 1 .14

IRS
7 NPR -.15 -.14

MRS

IMPLEMERTATICII
ass

.15

9 SELF- ASSERTION

IHS

10 INITIATION .14 1 .14

US
11 scgsrra

IRS

12 AGGRESSION
MRS

[____

13 ANXIETY

41

SAI SAI
Ar.XIETT TOTAL
10 14 10 14

INSTRUHEITS: SAI and Achievement - gms

VARIABLES! SAI Good Coping measures
x Criterion

-1137
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tItitar.0 TAM Cr ICI. if if.Ata riatwArryieJs - STACE

rywrnasis 71: There will be a positive relationship
'wive,* the Virus of

Life /Active ..-tsennse missurts and the criterion MLIOldree.

1
S 4 7 a

ACPUVE. ACf1E7,. WhiEW nm5 11/0 Isk;

M/N /IAD] XAS4 ACM M i. Irr IMPtX

111 '4 14 14 14 14 14 14

LOUIS Of
43 CONTROL

.16

ACAMMNIC
44 LOCUM Of COM

AC2100 -
IS ICAC11011

-.111

MAMMA -
4d MAUD

SAM Of
47 AMON

.22

r1111161C -

IA =LOW
.15

1424 ACM. -
411 IPA

-.22

catehricw-
50 C0-00ZMATION

ZOZPOMMINT -
s1 INTEMIMPENDENT

MAKES STATUS -
32 SESISMIED STATUS

.17 .14 .15 .14 .14 -.26

comma -
33 *0014

SELT-LiITI.

54 014101 DI1TI.

-.14

SELF SOLVER

55 OTZEI SOLVER
-.14 -.17

SELF -JOINT

Si IMIRADS4 -AIWA
- 17

---x-q_-

/ESTINIMENT -
JO moan

.14

CORTJEZPRESS-
S, WITT 4 water.

-AS -.15 -.If -.10

ACT. /PASS.

40 mu STRESS
POS./MAG.

61 als-comarr

.14

VISO OF
62 LIE!

.14 .17
.14 .20

TOTAL
43 SCONE

InCTROe'll: Views a 111, - A,larv,eirmt *IS

VARIAMMS: Virus. .1 1.1 f. . Acht,v...wat MS

(f 10 11 12 1)

n% Por. l:3

fT1F-M1 1'IT1. AMIE?'

14 I. 14 14 14

imams 72: There vill he a paddy. relmtlasohip berms the criteria. oteurre. INSTRUMENTS: Scatter. Campletion-Achieveuat

and the Sesteece Completioe copies
style variables in the different

SAS

mow of behaior.
VASIAILES: Stowe x Criteriee nommen

ACHIEVEMENT
2 MTH

ACHIEVEMENT
3 AEADDIG

manninairr
4 C.P.A.

SSS
5 TAJO AC K.

SAS

6 /4:THOKITI

7 IPA .17

uSI 11122021TATI-011
IRS
SCI!-ASSEITION

100 S3

STANCE STANCE

ACCRESSIOM ATTKOAITT

10 14 10 14

an
10 VITIATION

SAS

11 SOLVER
SS

12 ACGMASSION
RVs

13 ANNINTY

.21

.17

92 74 45

STCE STANCE STNICE

ANXIETY In TASK ACM. ZVTAL

10 14 14 10 14_ 10 14

.17

.14

.14

.15

.16

.22 .10

.13 .14 -.15

-1138-
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and 'I.. e.e I r 1.4.0.esi 1Pn copinr .1 vn, .1 ae In Al /f. -rent

f.gV P.(

11

%LP' *- TT
ell.012iffi
10 V.

/r i ISE7
A54117Y

16 10 14

'S

1Yr,_
10 14

AblIrerr,
10

ACHIEVEMLNT
2 MATH

ACHIEVE..* .T

3 READING
ACHIEVEMENT

4 C.P.A. .16 .17
DRS

5 TASK ACHIEVE.
MS
AUTHORITY
DRS

7 Ifit .15
IRS

6 IMPLEMNTA71011 .16
US

S SELF-ASSERTION .lti
US

10 INITIATION
US

11 SOLVER
US

12 AGGRESSION 1$ I .16
DRS

13 ANXIETY

M. 11(1

tI I -1..1 1.141(f
At _:1111Al.

10 14 10 14

---r----

-.21

.17

.14

U

.16

I .24

- 11

4-

A. 4h-vtunt -RkS
VAelAbles: rovar.-ot a criterion

measures

HYPOTRESIS 74: There will be a positive relationship between the criterion weaver** INSTRUMENTS: Senrem.e Completion,
and the Sentence Completion coping style variables in the different areas Achievement-ORS
of behavior. VARIABLES: Aid/Advice a

Criterion measures

lT
AID/ADVICE
AGGRESSION
10 1

ACHIEVEMENT
2 MATH

ACHIEVEVENT
3 READING
mammon

4 C.P.A.
RES

5 TAM ACHIEVE.
ANS

6 AUTIORITY
MS

7 11111

IRS
I IMPLEMENTATION

IRS
9 SELF-ASSISTICII

IBS
10 INITIATION

IRS
11 SOLVER

DRS
12 AGGRESSION

IRS
13 ANXIETY

85
AID/ADVICE
L:THORIVT
10 16

.14

.15

.16

94

AID /ADVICE
ANXIETY
10

76 67

71170777ff An/ ADVICE
IPS TASK ACA.

14 10 14 10 14

.17

-.15

Ill

AltinCOVICE
TOTAL

10 14

.22

-1139-
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MTPC0IW.S1S 75: There will he S p..rftive relatioaship
helmven the triterl.n m,nsurrs sod the

Sentence Completion coping styf verisbIes 10 tin raffreent 01,84 of hehnvir.

1hsistti4wc5: Senr.nce Completing.
At la ev. meat -sac

VAXIAMEC: C-Orm tifretfreners.
Achtriftweent

103 A& 95 77 Gli 117

MP. P.t fy F.1-r. Lir, iYfP, rrP. riff'.

Ar4S0h:4K A luill1TY Alxlf :r IPR 11;:x Au 1074L

14 14 14 14 14 14 0 14 14 14 10 _14.

ACNIMMIST
2 114171

AC111EPUIL0T
3 UAW=

ACKIEVENIST
4 C.P.A.

IBS
5 7. AC .11.

Iias
6 4011101IIT

9103

7 IPA
9113

DR 1110922471C11
-s

9 SCULASSERTICI

10 INITIAT1011
us

11 KIM
sas

13 An1111

117011111131 76: Aare 6/111 be a positive relationship between the Sentence

Completion attitude measures and the criterion neasurse.

INSTRUMENTS: Sentence Coopletloa.

*ebbe/meet-SAS
VARIAOLAS: Attitude x Criteria.

naseures

82 91 73 64 108

AIM= 4771117119 MITI= ATTITUDE ATTIT1156

.AX/MORITI ATAIRTY Ip1 :11!!f!!!! TOTAL

10 14 10 14 10 14 14 7r--74-
AlauRCAIRVIENT

=mem=
3 ADDING

ACRID'S:NEAT
4 G.P.5. .19 42 .17

SAS
5 TASK ACR. .14

IRS
6 A7211101UTT

.16 15

7 TPA
.22

ARS
8 721P1A MEITATIOI

9 Sttlf-ASSERTICA

as
10 or-nuncio

IRS
11 SOLVER

DRS

12 ACCAESSION .14 .16 18

13 mazy -.17 -.13 -.17

-1140-
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it"

mileCt V.014041 e,..1 Ow cri..r14m non...SeS

iv. I M11-11 -.r.
t I no.

V. (h. 11. tIRS

YAP sAr.t TS. .-11IV, Affect

x t. Puree

147 1,, 19 Al 72 116

1.4": Al'. pct. ArF. MT.. APT. MW, Air. Me. /IF. :-.A. Ail.

At/Aar:SIM ALlineellY A641ET7 let 170-,Y M .H. TOTA1

10 14 10 14 10 14 10 14 14 14 in 14

ACHIM/UM
MATH
AMMON=

3 READING
Aantirarr -4--

4 C.P.A.
EPS

S TASK ACIL

INS
6 AJTMORITY

HRH

7 IFR

tats -

I IPMENEXIATIEN
DRS

9 SELF-ASSERTION
IRS

10 INITIATICH
IRS

11 sown
las

12 AGGRESSION
IRS

1) AMITY

HYPOTHESIS 76e: There will be a nev. we .slationsbip between the Sentence Completion

Hostile and Depressive Affect variables
and the criterion mesevres.

INSTRUMENTS: Sentence Completing.

Achieveseet

VARIABLES: Sentence hostile sod
Depressive Affects x

Achievement

2 3 4

ACHIEVE. ACHIEVE. ACHIEVE

..ATH READING G., A.

10 14 10 14 10 14

HOSTILE

104 AGGRESSION
-.14

DEPRESSIVE

105 AGGRESSION
.14

HOSTILE
87 MINORITY

DE/US$:VI
IS AUTHORITY

16

HOSTILE
96 ANXIETY

-.15 -.16

DEPRESSIVE
97 ANXIETY

.17

HOSTILE
76 IPS

-.16

DEPRESSIVE
79 112

HOSTILE
69 TASK ACHIEVE.

DEPRESSIVE
70 TASK ACHIEVE.

TOTAL
113 HOSTILE

TOTAL

114 DEPRESSIVE
.19
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IrtionIZSIS 781.: there will A. negatIv letwver. LI.. S..ot. ace Cmpletion
11101til and Depressive Affect variable and toe criterion measures.

110STILE
104 ACCOMA ION

DEPRESSIVE
105 AOCWISS I ON

Nana
117 AIONORIIT

DEPRESSIVE
SS MINOR ITV

norms
96 ANXIETY

DEPRESSIVE
97 many

NM=
711 In

DEPRESSIVE
79 IPA

morns
9 TASK ACM.

VICHIESSIVE
70 TAM *as.

Iowa.
113 morrILE

TOTAL
114 DEPRESSIVE

S

mr
. A; 11111 1 1

10 14 1U 4

6
us

14

-.14

18911181MTS: Sentrnc Completion - MS
VANIA81.C.: S.nt.nce Hoot Ile ape

II pressive Affect a us

7 8 9 14 11 12
RP% NN', hr:. hib PAS O. WS
it% 111,"rt% E LIT-4;7F 217111411 'ar yrx Au to ..11* Au my7617 to 14 lii 14 10 14 10 14 JO 14 JOEL,

13

.22 15

-.17

NYPOTMESIS 79: There will be a positive relationship between the criterion
sesames and the Story Completion copies style dinenelems.

149 177 163 191 13S 121

INSTRUMENTS: Story Completion,

Achievement-MRS
VARIABLES: Stance x Criterion

noseuree

205 219
story2 Story 5_ Story 4 Story 6 Story 2 Story 1 Story 7 STANCE

AGGRESSION AUNORITI ANXIETY ANXIETY IPR - TA NA - TA TOTAL
10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACIIIMIDENT
2 MAIN

ACRIEVIDENT
3 MOOG

ACEIMVENT
4 G.T.A.

EIRS

5 TAM ACM.
TS

6 ADVIORITT
Ms7 In
Ms

S IMPLENENTATIO1
MS

9 SELF-ASSERTION
SRS

10 INITIATION
MS

11 SOWER
sal

12 AGGRESSION
Ms

13

-.14

-14 -.17 al
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I I I I , A1.ry MK./ ' id :1.111.1'.1 "W141:1 /Mu': - %tat r III

Rh- 0..r. wilf to a p...dtve .11.71n

and the Sion, ,.,-1.1t1"n otvIr 411,11*nosInno.

I'. tin MI Ns'.

VAPIAIAIN.

'Itv 10.11.n,
Atialt - M./6

loyhnt
rton mooures

17% 192 1 "'6 177 7n%
1_ f

- IA 1VI

14 10

1'41T
AL
14

s

f.',S if: A1111

4 Apry ry
AV') r ry P+

1.
- 11, .41

i s 1.7 t. If,
//PITY AL/11.7Y

1U 14 10 14 ICI 14 16 14 1,i

ACHIEVEMENT

2 MATH
Avormewr

3 READING
ACHIEVEMENT

4 G.T.A. .14 .14
.18

BPS

5 TASK ACM.
BRS

6 AUTHORITY .21

DRS

7 IPR .17

BPS

INFLIDIENTATIMR .21
.15

ENS

9 SELF-ASSERTION
IRS

10 INITIATION .27 .14 .16

IRS

11 SOLVER
-.15

IRS

12 AGGRESSION .16 .14 .15

DRS

13 ANXIETY -.19 -.31 -.15
-.27

VIPOTHES/S 81: There will be a positive relatiolship between the criterion
measures and the Story Completion coping style dimensions.

ENSTRONENTS: Story Completion,
Achievement-IRS

VARIABLES: Initiation x
Criterion mmasures

ISI 179 145 193 137 123 207 221

Sto:c 3 Stets S Story 4 Story 6 Story 2 Scary 1 Story 7 INITIATION

AGGRZiSION AUTHORITY ANXIETY AFXIETY NPR A TA NA - IA TOTAL

10 14 10

ACHIEVEMENT
2 MTN

AU/ENURE=
3 READING

ACHIEVEMENT
4 C.P.A. .19

IRS

5 TASK ACC. .17

IRS
6 401110RITY .20

IRS

7 1PR

DNS

8 ITINLJORNTATION

BIS

9 SELF - ASSERTION

MS
10 INITIATION .21

IRS

11 SOLVER
DDS

12 ACURESSICIII .18

IRS

13 MUTT -.21

14 10

.21

14 10 14 10 14 IC 14 10 14 10 14

.73

.16

.14

.15

.14 .15
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WPOTMESIS 82:

MINI'
(111C/10 TARNS or SY Nur ALIT I Null Anima - r.inr,s Ili

Th.ra w111 ho pohItlyy Wortormhto between th trItorIon

memoures and the story vmstvflou corlopt style OlmrotIorl.

ACHIEVEMENT
2 MATH

ACHIEVE/SW
3 READING

ACHIEVEMENT
4 C.P.A.

IRS
S TASK ACM.

BRS
6 MINORITE

IRS

7 IPS

IRS

A IMPLEMENTATION
BRE

9 SELF-ASSERTION
IRS

10 INITIATION
IRS

11 SOLVER
IRS

12 AGGISSSION
IRS

13 Amen

/52 180

Story 3 -tort' i.

A(X:ht.SSI(81 AUTHORITY

10 14 10 14

7

.17

114.111118014111: Story C.,mplettun,

AchtevomontRR8

VARIABLES: Atd/Adytto
Criterion measures

166 194 138 124 208 222

'tEy 4 Story 6 Story 2_ Story 1 Story 7 TOTAL

ANXIliTY !Pt A lA NA . TA AID/ADVICE

10 14 10 14 10 14 10 14 10 14 10 14

.14

-.17 .16

-.15 .14

-.18

.23

.19

14 -18

.14

19

.14 21

7

14

.14

HIMMEESIS 83: There will be a positive relationship between the criterion
measures and the Story Completion coping style dimensions

INSTRUMENTS: Story Coapletion,
Achievement-BIS

VARIABLES: Solver x Criterion

153 181 167 195 139 125 209

measures

223

Story 3 Story 5 Story 4 Story 6 Story 2 Story I Story 7 SOLVER

AGGRESSION ArINORITY ANXIETY ANXIETY IPR A TA NA - TA TOTAL

mamma
10 14 10 14 10 14 10 14 10 14

2 NATE
ACHIEVEMENT

3 READIMC
ACHIEVEMENT

4 C.P.A.

DRS
S TAM ACM. .16 .15 -.16

IRS
6 ADTNORITY .16 .17 .15

118
7 IPR

ARS
8 IMPLEMENTATION .14 .15 .16

IRS
9 SELF-ASSERTION

.19

IRS
10 INITIATION .18 .14 .15

111,8

11 SOLVER
818

12 AGGSRSSION
.15

ER8
13 ANNUM -.18

10 14 10 14 10 14

.14

.18

.17

-.16
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1 1110 A(0 TAM 1)1 'I1 11! .r t 01n.A11.0.% tit

II rc 11 1, n lit r, 1,, 1 .mpldp 6.tvun II cr11.r1,,c,

asurew and the ,t Jry I ,41,11 t 1"n topInp xt yIe
I101140MPNIS qt,,ry (.omplit1 n,

Athivvimeht.0013

VAR/Ah1.r5 Implimentatiox X

Criterion measure,

154 182 16R 196 140 126 710 274

.1torx_i %t21_122...,

nrnokIly
1t,Ei.4

/NX/gTY

'Iout. !!_

AL/I1 1

'rt.ry 2 May 1 St ,y 7 IMPLEMPNT,
TOTAL.

Pf.515%Ift
IN A - IA I4A - 1A

1n I4 10 14 10 14 II) I', IS 14 10 14 III 14 10 14

ACK"' "
2 MAT

ACIII

3 READ:.

ACHIEVEMENT
4 C.P.A.

BRA

5 TASK ACHIEVE.
BRS

6 AUTHORITY .14

BRS

7 IPR
DRS

8 IMPLEMENTATION
BRS

9 SELF-ASSERTION
BRS

10 INITIATION

8R5
11 SOLVER

BRS
Acatesslow
BItS

13 ANXIETY

.16

.17

.19

.17

.17

-.14

-.15

-.14

HYPOTHESIS 85: There will be positive relationship between the criterion

measures and the Story Completion coping style dimensions.

INSTRUMENTS: Story Completion,
Achievement-DRS

VARIABLES: Outcome x Criterion

155 183 169 197 141 127 211

MOSIDUrel

225

Story 3 LoryL Story 4 Story 6 Story 2 Story I Story 7 ourcome

AGGRESSIO% AUTHORITY ANXIETY ANXIEIF IPA A - TA NA - TA TOTAL

10 14 10 14 10 IA 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MITH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 G.P.A. .19 .19

.14 .75 .15

DRS

5 TASK ACHIEVE. .19 .14 .17

BRS
6 AUTHORITY .20

.15 .17

IRS

7 IPR
DRS

8 IMPLEMENTATION .14 .20
.21

IRS
9 SELF-ASSERTION

BRS

10 INITIATION .21 .14 .15 .22

DRS
11 SOLVER

DRS

12 AGGRESSION
.20

BRS

13 ANXIETY -.15
-.16 -.15
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HYPCOMIS 66. There will hr positive relationship between th. criterion
measures and the Story Completion coping style alownalons.

ACHIEVEMENT
2 MAIN

ACHIEVEMENT
3 MIMING

AcmiEvErm
4 C.F.R.

IRO

5 TASE ACN.
IRS

6 AOINORIII
NUI

7 11,1

IRS
8 IM2LPENTATION

9 SELF-ASSERTION
IRS

10 INITIATION
IRS

11 SOLVER
SIB

12 ACOOKSS/CN
INS

13 AMITY

156 184 170 198

Story_ b1!zywl 'tory ".. Story 4

AribliSS/OR Arniontry /NXIETY Ammr:

INSTNIWYNTS' Story Completion,
Achl.vonnt.1415

%%MALLS: Evaluation of Ostemnt
A Criterion

142 128 212 226

Story 2 Story_l St. ry 7 EVAL OUTC

1P8 A - TA NA - TA 101AL

10 14 10 14 10 14 14 10 14 10 14 10 14 10 14

-.16

.1.

.19

tE

17 lA

NTPOTKESES 87: There will be a positive relationship between the criterion
eyesores and the Story Completion coping style dimensions.

Amman
2 MATE

ACNIZVEMENT
3 READING

ACHIEVEMENT

4 C.F.A.
BIS

S TASK ACHIEVE.
18.11

6 417116011ITT

SIS

7 IP&
DRS

8 IMPLSPESITATION

DRS

9 SELF - ASSERTION

BRS

10 MITIATION
sits

11 WIWI

12 AGGRESSION

13 ANXIETY

ENSTRUNENTS: Story Completion,
Achievement-INS

VARIABLES: Coping Effectiveness
Criterion measures

157 185 171 199 142 129 213 227

Story 3 Story 5 Story 4 Story 6 Story 2 Atoul Story 7 COP. Err,
AGGRESSION AUTHORITY ANXIETY 11 IETY IRE A - TA NA - TA TOTAL
10 14 10 14 10 14 10 14 10 14

.22 .16

.17

1-.30

.22

.17

.i6

10 14 10 14 10 14

.14 .19

.15 .17

.17 .14
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10 14 10 le: 10 10 10 10 14

ACHIEVEM21T
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEPENT
4 C.P.A. .17 .17 .17 .15 .14

DRS
5 TASK ACHIEVE. .16 .14

LIS
6 AUTHORITY '5

DRS

7 Ira -.16
DRS

8 IMPLEMENTATION .19

DRS
9 SELF-ASSERTION -.14 -.14 -.14

DRS
10 INITIATION .18

DRS

11 SOLVER -.14

12 AGGRESSION .14 .19 .13

DRS

13 ANXIETY -.19 -.32

D.',1510M14E 1.1 .ry C mplt Una.
At I, 1. V Pa. o t

VAkIAPIP.: In4[TUM4Oinlity
Critrion

7111 7-17

oLy 7 MV111:'MFIIT.

A - TA 1.1! Al.

1,, 14 10 14

.23

-.16

-.17

-.27

HYPOTHESIS 89: There will be positive relationship hengern the criterion

measures and the Story Completion positive affect dimensions.

ACHIEVEMENT
2 MAIN

ACHIEVEMENT
3 READING

ACHIEVEMENT

4 C.P.A.
DRS

5 TASK ACHIEVE.
DRS

6 AUTHORITY
DRS

7 NPR
DRS

8 IMFLEMENTATION
IRS

9 SELF-ASSERTION
DRS

10 INITIATION

DRS

1' SOLVER
DRS

12 AGGRESSION
DRS

13 ANXIETY

159 187 173 201

Story 3 slags Story . Story 5

AGGRESSION AUTHORITY ANXIETY ANXIETY

INSTRUMENTS: Story Completion.

Achievement-3M3

VARIABLES: Positive Affect Hero
a Criterion

145 131 215 229

Story2 Story t Story 7 POS.AF NERO

IPA A - TA HA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 1 10 14

-.15

-1,

.15 -.14

,15
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HYP0111PSIS 90. There
manures

will he nt,etive relfionnhin between the criterion

and the '.tory 4eplition negative affect dieennions.

160 188 174 202 146 132

1NST10121.56: St.ry C.mpletion,
Achf.v,nrnt-ORS

VAR1AHLES: Ntintfee Affect Pero.
Criterion

216 330

Story i Story Story 4 itavt !:tay.7 Story I Story 7 hAO.AF.HERO

ALCSEY.1%4 leT110PIFY ANXIETY ANXIETY Ilit A - TA NA - TA TOTAL

10 14 1,1 14 10 14 JO 14 10 14 10 14 ID 14 10 14

AcnEwmarr
2 MTN

ACNIEVEMT
3 88818111C

ACIIIEVENENT

4 C.P.A.
.22 .14

NY
S TASI ACN.

.20

SOS

6 AUTHORITY
-.16 .16 .16

MS
7 Iii .16 .15 .16

MS
8 INPLMENTATION

.25 .14 .17

MS
9 sus-Assumes .15

.16

MS
10 INITIATION

.23 .14 .14

MS
11 SOLVER

.20 .20

MS
12 AGGRESSION

.21

IRS

13 MULTI 4 .17 .18 -.14 .19 .20

IMPOTNIBIS 92: There will be a positive relationship seems the Parent /Child

Interaction items of the Sentence Completion Instrument.

SELF-
117 CONCEPT

PARENT/CNILD
118 INTSRACTION

MINER
119 INTERACTION

PATTIES

120 torsucTion

117 14 119 120

SELF- PARENT/ P82111E8 FATIMA

CONCEPT CHILD 11.1. INTERACT !--AMIA---M

10 14 10 14 10 14 10 14

INSTRUMENTS: Sentence Completion

VARIABLES: Parent/Child Interaction
Variables

HYPOTHESIS 93: There will be a positive relationship between the Parent /Child

Interaction items of the Sentence Completion and the Authority
Attitude, Coping Style, Coping Effectiveness. and Positive
Affect measures of the Senten:t Completion instrument.

117 118 119 120

SEL F- ?ARM' 9THER FATHER

CONCEPT CHILD 1.T. !XTERAa. INTERACT.

INSTRUMENTS: Sentence Completion

VARIAMES: Sentence Completion
Parent/Child Interectico
variables and remainder of

the Sentence Completion
items

ID 14 10 14 :0 14 10 14

AUTHORITY
82 ATTITUDE 251 .34 .33 .22 .33 .26 .35

AUTHORITY
83 STANCE 1

.19 .15 .19

AUTHORITY

84 ENCACEHMT 1 .14

AUTHORITY
85 AID/ADVICE

.14

AUTHORITY

86 COMM at. .14 .20 .16 .15 .14

AUTHORITY
90 P08. AFFECT

MPUMESIS 94: There will be a negative relationship between the Parent/Child
Interaction items of the Sentence Completion and both the
Authority Hostile and Depressive Affect neoeures.

AUTHORITY
ST HOSTILE AM

AUTHORITY
88 DMPRCSSIVE AFF. In

11?

SELF.

CONTI:TY

10 14

!IS

DAUNT
MILD In,
10 14

110 120

41110'R 'AMR
reTFRACT.

10 14 )0 14

-.25

.16 .17

INSTRUMENTS: Sentence Completion

VARIASLES: Parent /Child Interaction
'wens and Authority Hostile
i Depressive Affect

measures
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St
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16

TOTAL
108 ATTITUDE .24 .37 15

TOTAL
109 STANCE

TOTAL
110 ENGAGEMENT

TOTAL
111 AID/ADVICE .16

TOTAL
112 COPING En'. .16 .22 .22

TOTAL
116 POS. AFFECT.

119 1211_

b.A nw,
''.i ill, I

10 14 10 f.
.23 35 .23 .39

17

.17

.15 .15

.14 .16

.25 .22 .18

INti 11(1 MI fi r.

VAN IANI.P.

L.nttnce Ce444.iion
.t /11.114 interact 1.n
n" 1 Eel Altitude.
.404. Coping

glirctIven.... And
P.Aitive Affect sceituref

dYPOTNESIS 96 There will be a n.,gative relationship between t-e Parent/Child
Interaction items of the Sentence Completive and Loth the Total
Hostile and Ttal Depressive Affect measures of the Sentence

Completion

TOTAL
113 HOSTILE AFF.

TOTAL
114 DEPRESSIVE Alf.

117 118

SETE- PARENT

CONCEPT CSI'D
10 14 10 14

-.22

119 120

MOTHER FAME,
INTERACT, INTERACT.

10 14 10 14

-_16 IL.20 -.16

.17 I .18 .18

INSTRUMENTS:

VARIABLES:

Sertence Completion
Parent/Mild Interaction
Items and Total Hostile
and Total Depressive
Affect measures

HYPOTHESIS 97: There vili be a positive relationshir between the Parent/Child
Interaction stores of the Sentence Completion and Coping Style.
Coping Effectiveness. and Positive Affect Scale Score* from Story

Five concerning Authority relations.

117 118

SELF- PARENT/

CONCEPT C41LD IN1.

10 14 10 14

STORY FIVE
177 STANCE .18 .12

178 ENGAGEMENT .18 .13

179 INITIATION .23 .15

180 AID/ADVICE

181 SOLVER

182 IMPLEMENTATION

183 OUTCOME
EVALUATION

184 OF OUTCOME
COPING

185 EFFECTIVENESS
RESPONSE

186 LENGTH
POSITIVE

187 AFFECT HERO

.20

.17

.16

190 INSTRUMENTALITY .15

119 120

MOTHER FATHER

IMTERACT. OrrElsoCT.

10 14 10 14

-.15

.19

.19

.17

.22

.15

.16

.16

INSTRUNEVIS: Story Completion and
Sentence Completion

VARIABLES: Parent Child Interaction
of Sentence Completion and
Coping Style. Coping Effec-
tiveness, and doeitive
Affect Scale Stores from
Story Five concerning
Authority relatioes

NYPOTHESIS 96: There will he a negative relationship between the Parent/Child
scmvs of the Sentence Cewletion and the Negative

Affect measure from Story Else concerning Authority relations.

117 11A 119 120

SELF- 1.1a-sy mOTHER__ FATHER

cOltlry chilli 1X1. iSrfitAet INTEACT,

STORY FIVE 10 I. I.% 1. 10 14 10 14

186 AFFECT HERO
NEGATIVE

1

UMTRUPENTS: Sentence and Story
Completion

VARIABLES: Far.nt/Child Interaction
*tette of Sentence And
Sep.:nice Affect measure
Iron Story Five concerning
Authority relations
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117 114 119

SELF- PARIDIT MOMS
CONCEPT CHILD Irt ITErmArr

STORY FOUR 10 14 14 14 10 14

ANXIETY
163 STANCE

164 ENCACIOSOIT .19

165 INITIATION .29

166 4/11/401VCE

167 SALVER

14$ INFUDENTATION

169 OUTCOME
EVALUATION

170 OP OD=
COPING

171 tricorn/num .23

RESPONSE
172 LEWIS .16 .19

POSITIVE

173 All= um
176 INSTIURIENTALITT .19

.15

.20

.23

,22

.16

lvdrrmumms: %.ntem t 414pIrt106 and
Stoty tomul,tton

VARIAALS: Parent/Child Interaction
scores ..f 'ont.ude and
Cantintt Style, Copts' Effec

tiseness. and Positive
Affect scale scores from
Story Four

111201KESTS 119b: There will be a positive relationship between the Parent/Child
Interaction scores of the Sentence Completion and Coping Style,
Coping Effectiveness. and Positive Affect scale 'stores from
Story Six, since (though classified as anxiety story), it cos-

earns parental relations.

117

SELF-

STONY SIX 10
ANXIETY

191 STANCE

192 INOUE/ENT

193 METTIATION

194 AID /ADVICE

195 SOLVER

196

197 OUTCOME
MUTATION

11111 OF OUTCOME
COPING

199 EFFECTIVENESS
RESPONSE

200 LEWIN
POSITIVE

201 AFFECT RE110

204 12INTRearfALITy

11S

PARDT/
CHILD INT.
10 14

DIPLEMENTATICIN

.15

.23

119 120

MOTHER FATHER
INTERACT trrencr
10 14 10 14

.22

.14

.14

.15

.15

.15

-.14

.16

.16

.16

131111144IMITS:

VARIABLES:

Sentence Compleciem and
Story Completion
Parent/Child Interaction
scores of Sentence and
Coping Style, Coping Mee-
'Iverson, and Positive
Affect scale scores from
Story Six

REPOTS'S" 100: There will be a negative relationship between the Parent /Child
Interaction scores of the Sentence Completion sad the Negative
Affect measures from both Stories Four mod Six.

STORY POOR
174 NEGATIVE AFT.

STONY "IX

202 NEGATIVE APT.

117

SELF-
CONCEPT_
10 14

11$ 119 120

MEAT' Iitnint VANE%
Mill 1St IXTEERA TATERACT,

10 14 10 14 10 13

INSTRUNEWTS: leattacs Completion and

Story Completion
VARIABLES: Parent/Child Interaction

scores of Sentence and
Negative Affect measures
from both Stories tour
and Six
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10 14 It t') Ii 10 It'

STOPY TOTALS
219 ITANCE

220 MIGACEMEAT .14 .28 .15 .23

221 INITIATION .21 .31 .21 .27

222 AID /ADVICE .15 .25 .28

223 SOLVER .16 .28 .19 .21

224 uguregurice .32 .15 .24

225 OUTCOME .14 .26 .17 .18

EVALUATIOA
226 OF OUTCOME

COPING
227 EFFECTIVENESS .17 I .32 .19 .26

RE:POSSE
223 LgICE0 1 .18 .16

POSITIVE
229 AFFECT HERO

NEGATIVE
232 INSTRUPENTALITY .15 .16 .19 .1$

HYPOTHESIS 102: There will be negative relationship between toe Parent/Child
Interaction items of the Sentence Completion and the Total Score
for Negative Affect from the Story Completion.

STORY TOTAL
NEGATIVE

230 AFFECT HERO

117 118
SELF- PARENT/

CECCEPT Cs4ILD INT.

10 14 10 14

119 120

"OTHER FATHER
I':TERACT nrrERACr.
10 14 10 14

----1---- I

IVSTRUMESTS: Sentence Completion and
Story Completion

VARIABLES: Parent/Child Interaction
itens of Sentence and Total
Negative Affect from Story

HYPOTHESIS 103: Mere will be a positive relationship bet-Mien the Parent/Child
Interaction items of the Sentence Completion and the "Coed Copies"
score for the Authority area as well as the Total "Good Coping" score.

SAI

38 AUTRORITY
SAI TOTAL

42 SCORE

117

SELF--

CONCEPT
10 14

21

.23

118

PARENT/
CVTLO INT.
10 14

.24

.27

119
'OTHER

rTERACT.
13 14

120

FATAH*
_LmvERACT.

10 14

.25 .111

.27 .24

INSTRUMENTS: Sentence Completion and
Social Attitudes Inventory

VARIABLES: ParenZ/Child Interaction
items of Sentence and SAI
Good Coping - Authority
area - as well as Total
SAI Coed Coping

HYPOTHESIS 104: There will be a positive relationship between the Father Child
Interaction item from the Sentenct Comple.ion and the Occupational
Value: "Follow Fathe. ".

OCC.VALVE
FOLLOW

28 FATHER

120
FATHER

ITERACT.
10 14

INSTRUMENTS: Sentence Completion sod

Occupational Values
Inventory

VARIABLES: Father/Child Interaction
from Sentence and Occupa-
tional Value Follow Father
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a p hitive r. 141,044111p 1,.twf4n i,v eer,../U11,1 INNTRItuNrS fi.:,..n. , AvpitiOn 18114
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1 ft, , n1 say

VARIABLES: Parentichfig ye t ego*

lterm of Sentence and
11A 119 110 Intrinsic Occuputiemel

PARII.T/ -antry FAr0P.v = Valuessrtr-
,0WCEPT C11111 Ittl. P,CFRAr7. INTFRAcT.

OCCUPATIONAL 19 14 19 14 10 14 10 14

VALUES INVL/iTrAV
14 ALTRUISM .1* .15 .15 ,15 .22

15 EMETICS

16 CODEPFADENCE -.15

17 PINIACENErt

SILF-
19 SATISFACTION

nnzurtlyn
20 STIMULATION

21 CREATIVITY

27 VARIETY
TOTAL

29 MIMIC

EPPOTNESIS 106: There will be a negative relationship between the Parent/Child
Interaction items of the Sentence Completion and the Extrinsic
Occupational Values.

117 118 119 120

SELF- PARENi7- MOTHER FATHER

CONCEPT CHILD INT. It:-ERACT. INTERACT.

BCC. VALUES 10 14 10 14 10 14 10 14

INV. EXTRINSIC
11 SUCCESS -.15

22 SECURITY

23 PRESTIGE
ECONONGC

24 RETURNS

23 SURROUNDINGS -.14 -.22

26 ASSOCIATES
YOLLS2W

211 FAMES
TOTAL

50 IIIIISIC

INSTIONENTS: Sentence Completion sod
Occupational Values Inv.

VARIABLES: Parent/Child Interaction
items of Sentence and
Extrinsic Occupational

Values

Erpormszs 107: There will be a negative relationship between the Father/Child
Interaction item from the Sentence Completion and the discrepancy
score between the Father's Occupation and the Child's Aspiration.

120

FATHER

INTERACT

OCC.INT. INV. 10 14

PAPUA'S BCC.
35 CHILD'S ASP. 1

INSTRUMENTS: Sentence Completion and
Occupational Interest Inv.

PARTAKES! Father/Child Interaction
of Sentence and Father's

Occupation-Child Aspiration

1152
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VIEWS OF LEI! 14 17. 14

LOCPS Ot
43 CONTROL

ACAOEM/C
44 LOCHS OF CONT.

ACTION -
45 INACTION

IMMEDIATE -
46 DELAYZD

RATE OF
47 ACTION -.15 -.15 -.20 -.15

INTFINSIC
48 EXTRINSIC

TASK ACH,
49 20111

COMPETTTION
50 CO-OPERATION

INDEPEhbENT
INTERDEPESOEKT

EtKNED STATUS
52 BESTOWED STATUS .17

CONFRONT -
53 AVOID

SEIF-INITI.

54 OTHER MITI.
SEEM SOLVER

Si OTHER SOLVER
18

SELF -JO'NT

56 IMPLEMENTATION
INSTRUMENT -

58 FANTASY
CONT./EAPRESS-

59 IVITY 6 ACCEPT.
ACT./PASS.

60 UNDER STRESS
POS./NEC.

61 SELF-CONCEPT -.15 -.17

VIEW OF
111ftaMi

62 LIFE .14

TOTAL
63 SCORE

HYPOTHESIS 109: There will be a positive relationship between the Parent/Child
Interaction items of the Sentence Completion Instrument and the

Aptitude and Achievement measures.

1 RAVEN

2 MATH

3 READING
GRADE

4 POINT AVERAGE

117
SELF-

CONCEPT
10 14

118 119 120

PARZNT! HOTIER FATHER

C1111.0 INT. T :TERACT. INTERACT

10 14 10 14 10 14

INSTRUMENTS: Sentence Completion and
Aptitude and Achievement

VARIABLES: Parent/Child Interaction
items of Sentence and
Aptitude and Achievement
IMASUrell

HYPOTHESIS 110: There will be a positive relationship between the Patent/Child
Interaction items of the Sentence Completion and the Authority
score of the Peer SRS.

117 118 119 120

'Elm- rARnir' `OTHER. FATHER

CONCEIT CHILD INT. IsTERACT. INTERACT.

PEER BRS TOTAL 10 14 lo 14 I: 14 10 14

6 AUTHORITY
I ____LIO ___1___

POS. NOUNS.

INSTRUMENTS: Sentence Completion
and US

VARIABLES: Parent /Child Interaction
items of Sentence and
Authority of Peer IRS

HYPOTHESIS 111: There will be a positive relationship between the Parent /Child

Intetaction items et the '4,ntence Completion and the Ceping
Style Dimension serer from the Peer DRS.

117

0Ao Crr

PEN ANN /1. 1.
10141 ro1110 1

a NMI. 1 WI I MI 111

10iAl 1'w:111V1

NOn
Wit! 111v1

11N itu I'M

PAM NE._ 'OWN A i1,lfl 1i
. -

1:011 11 INI . 1 \:11.1. 1, _17,1'101 ..

10 1. I.' 1. 10 1.
_ _-

:1,

INSTRUFSNTS: Sentence Completion
roll MRS

VARIABLES: Parent /Child Interaction
items of Sentence and Cop-
ing style dimenaion senres
from !serf MRS



ANOVA OF MEANS:

SUBGROUP DESCRIPTIONS

AUSTIN TEN-YEAR-OLD UPPER-LOWER MALES

Aptitude and Achievement

These boys received low Aptitude scores in both Stage I and Stage
III, being ranked sixth and eighth respectively. They also received
quite low Grade Point Averages in both Stage I and Stage III, being
ranked eighth and seventh respectively.

There were no significant differences in Stage III that did not
appear in Stage I. However, two significant Stage I differences were
not quite repeated in Stage III. In Math and Reading Achievement
scores, in Stage I, these boys stood in seventh and in eighth places
respectively. In Stage III, they were below any of the middle-class
groups, but not by a large margin. They were not quite as low as the
other working-class groups, in Stage III.

Behavior Rating Scales

There was no pattern of differences which distinguished this group
in the same way in both Stage I and Stage III. In fact, this group was
not differentiated significantly from any other group on any of the
Stage III BRS variables.

However, in Stage I, these boys were significantly low on Academic
Task Achievement, Authority, Interpersonal Relations, and the Summary
Score. They were somewhat high only on Self-Assertion.

Occupational Values Inventory

In both Stage I and Stage III these boys received significantly high
mean scores on Creativity (first both times) and on Follow Father
(third and second) compared to other groups. They received signifi-
cantly low scores in both stages on Self-Satisfaction (eighth and
seventh) and on Associates (eighth both times).

Findings observed in Stage III, but not in Stage I, were the signif-
icantly high score for this group on Prestige (second) and the signifi-
cantly low score on Security (eighth).

Significant findings in Stage I which were not replicated in Stage
III included the low mean scores for this group on Altruism (seventh),
Independence (eighth), and Total Intrinsic scores (sixth).

Turning now to the intra-group ranking of values, these boys ranked
highest (compared to their ranking of other values) in Stage I and
Stage III the values of Intellectual Stimulation and Creativity. They
ranked relatively low in both Stage I and Stage III the values of
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Esthetics, Independence, Management and Success.

Ranked highly within this group in Stage III, but not in Stage I,
were the values of Prestige and Economic Returns.

The values of Altruism and Security were ranked highly in Stage I,
but this finding was not replicated in Stage III.

Occupational Interest Inventory

These boys had a significantly low Occupational Expectation in both
Stage I and Stage III.

In Stage III these boys received the third highest discrepancy score
between the Father's Occupation and the Child's Aspiration. (They were
also second lowest on the :status level of the Father's Occupation.)

The only Stage I finding not replicated in Stage III concerned the
Child's Occupational Aspiration level. In Stage I these boys had
the lowest aspiration level of all groups, but this did not appear in
Stage

Educational Aspiration

These boys did not differ significantly from ether groups on this
variable in Stage III. However, in Stage I they had the second lowest
Educational Aspiration level of all groups and the lowest of all male
groups.

Social Attitudes Inventory

It is impossible to make comparisons between Stage I and Stage III
findings for this instrument since not only was the instrument com-
pletely revised but also the scoring and scaling systems generated
different variables; thus, only Stage III results will be reported.

The only significant Stage III finding involved the area of Task
Achievement where these boys received the second highest score, indi-
cating that they perceived themselves as good copers in this area.

Sentence Completion

For the Task Achievement scales, this group of boys did not differ
significantly from other groups on any of the scales i either Stage I
or Stage III.

In the Interpersonal Relations area there were no findings which
were similar in both Stage I and Stage III.

In fact, these boys did not differ significantly from other groups
on any of the Stage III variables in this area.
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In Stage I they were significantly low on Stance, Engagement, Coping
Effectiveness, and Frequency of Neutral Affect (eighth in all cases)
and highest on Frequency of Negative Affect.

In a like manner, in the area of Authority there were no similari-
ties in the findings for this group between Stages I and III. Again,

in Stage III this group did not differ significantly from other groups
on any variable in this area. In Stage I this group received the

highest score on Engagement.

Also, in the area of Anxiety there were no similarities in the
findings between Stages I and III. Again, in Stage III there were no
significant differences involving this group for any of the variables.
In Stage I they differed significantly on Engagement, where they re-
ceived the highest score.

The same general pattern was observed in the area of Aggression.
That is, there were no findings similar in Stages I and III. The

group did not differ singificantly from other grout.; on any of the
Stage III variables, whereas in Stage I they received the lowest score
on Stance and Engagement.

A similar pattern was observed for the Sentence Completion Total
scores. This group did not differ significantly from other groups on
any of the Total scores for either Stage I or Stage III.

For the Parent/Child Interaction items there were no findings which
were similar for both Stages I and III. In Stage III this group did
not differ significantly from other groups on any of the four variables.
In Stage I they had received the highest score on Interaction with
Father.

Story Completion -.-

Comparisons between Stage I and Stage III findings are complicated
by the extensive revisions of the stimulus stories, along with the
changes in the scoring and scaling systems.

First, the Coping Effectiveness ratings for stories which are
identical or similar between Stages I and III will be described. There
were no similar findings between Stages I and III for this group on any
of the individual Story Coping Effectiveness ratings or in the overall
Coping Effectiveness rating. In fact, this group did not differ signi-
ficantly from any other group on any of the Coping Effectiveness
ratings for Stage III. (It should be pointed out here, to save repe-
tition in the future, that no group differed significantly from any
other group on any of the Coping Effectiveness ratings,in Stage III,
except for one small difference in Interpersonal Relations. Therefore,
Stage III Coping Effectiveness ratings will not be discussed any
further.)

-1156-



In Stage I these boys were significantly low (lowest of all groups)
on five of the Coping Effectiveness ratings, as well as the Total
Coping score. These were Aggression, Authority Relations (Mother),
Anxiety, and both Interpersonal Relations stories.

Turning now to the coping style dimensions, a few introductory
remarks are in order. In Stage I only total coping style dimensions
were obtained, .hereas in Stage III both individual story and total
scores were obtained; therefore, the comparison of total scores to
total scores will be the most legitimate, though others will be dis-
cussed. In addition, there were new coping style variables added in
Stage III. Naturally, comparisons involving these new variables can-
not be made.

There were no common findings between Stages I and III for these
boys on any of the coping style variables which were scored alike is
the two versions of the instrument. The only outstanding findings for
Stage III involving this group were in the Affective area and in
i.--,ponse Length. They were significantly low on all stories and on
the overall mean for Response Length; their stories were the shortest
of all groups'. In addition, on the Total Affect score (whether Hero
or Others) they were lowest on Stories Two (IPR) and Five (Authority)
and they were lowest on the Mean Affect score. On Negative Affect
expressed by Hero, they were lowest, again, on Stories Two and Five.
Another significant finding was their highest rating on Engagement and
Initiation for Story Two (IPR) and their highest standing on Aid/Advice
in Story Five (Authority) indicating that they tended not to seek
advice in a problem situation where the seeking of advice would be
considered desirable behavior. Finally, they were lowest of all groups
on Instrumentality for Story Four (Anxiety).

In Stage I these boys were lowest of all groups on Mean Engagement
and Initiation and were also lowest on "Sociability."

Interpretive Comments

The findings concerning Aptitude and Grade Point Average seem to
indicate both a lack of potential and a lack of adequate performance
in the classroom, though in Stage III their Math and Reading Test
scores were not as markedly below par as had been the case in the
Stage I sample. The standings for this group were quite similar in
both analyses. Their average standing (in Stage III) on Mathematics
and Reading Achievement would seem to indicate that these boys have
acquired more skills than are demonstrated in their actual school per-
formance, as their teachers judge it (GPA). It should also be noted
here that there were fewer significant differences among the eight sub-
samples in Stage III than in Stage I, on the two achievement test
measures. Considering the ten-year-old sample, only, these boys were
lowest of the four groups in Stage I and second lowest in Stage III.
Thus, the relative standings are changed very little, but the score of
the differences in Stage III is considerable smaller.
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There may have been slight changes in the makeup of the samples
between Stage I and Stage III. That is, since there is a numerical
range which defines the upper-lower class, and another defining the
upper-middle class, any subject with a score "within-range" will be
assigned to the social class defined by that range. What might have
happened is the following: the mean SES score for the upper-lower
class sample could have been slightly higher in Stage III than in
Stage I; while the mean SES score for the upper-middle class sample
could have been slightly lower in Stage III. This would result in a
more homogenous group of subjects overall and could, thus, diminish
the number of significant differences, especially those involving
social class. (Distribution statistics remain to be generated for the
data making up the SES score, so the answer to this question must await
the availability of comparative data.) In Austin, too, it was neces-
dary to draw the Stage III samples from different schools, in part,
than in Stage I, because of demographic shifts in the school population,
over just the three-year period.

There have been some slight changes, at least in some schools, in
teaching procedures or in curricular resources which might lead to
slight differences in these achievement test results. That is, some
teachers may have taught subject matter in such a manner that children
in the Stage III classes were better prepared for handling the material
in the two achievement tests than the children in Stage I.

Whatever the true explanation may be, the distinct reduction in the
social-class difference in Achievement Test scores, from 1965 to 1968,
is a notable and important fact. Clearly, in the 1968 sample, the
working-class children were leading more effectively than were their
counterparts in 1965.

The fact that this group was not differentiated on any of the BRS
items on Stage III, but was the lowest overall group in Stage I may be
related in part to the different scoring procedure followed in Stage
III. For indeed, if these boys are perceived as being so ineffective
in areas measured by the BRS, then they would be expected to receive a
large number of "negative" nominations, rather than simply fail to be
nominated positively. The fact that the Stage III scores were
determined by positive nominations, only, may account for this failure
to differentiate the group on any of the items. Certainly, their low
peer ratings in Stage I were consistent with other data concerning the
earlier group of boys.

The strongest results from the Occupational Values Inventory
(standings replicated in both analyses) were those placing this group
high on Creativity and Follow Father, and low on Self-Satisfaction and
Associates (compared to rankings of these values by the other groups).
The high score on Creativity is not readily explicable, but the pref-
erence for Follow Father (shared by the ten-year-old upper-middle class
boys) may be explained in terms of the ten -year -old males' rather close
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identification with the father, regardless of the status of the

father's job. It is not illogical that these boys should score low on
Self-Satisfaction since this is one of the more abstract "Intrinsic"
values and, as such, probably rather poorly understood by these young
boys. The relatively low ranking of Associates is probably related to
the lack of any strong differentiated interpersonal concerns in these
young boys. Looking at the intra -group rankings, there is a con-
sistent pattern for these boys to rank highest Intellectual Stimula-
tion and Creativity, both intrinsic values. Again, no explanation is
readily available and one wonders whether the wording of the state-
ments representing these values is misconstrued by younger children.
Three of the four consistently low ranked values are Intrinsic ones,
where one would not expect a group of young lower-class boys to value
such statements. "One would not expect such values to be highly
esteemed because of a lack of knowledge of the nature of inner satis-
factions which come to be valued with more maturity and ego-develop-
ment. At this age children would be more concerned with the external
rewards deriving from work rather than the satisfactions gained from
the work process itself."

The reported good coping on Task Achievement problems present in
the Social Attitudes Inventory is not consistent with their Aptitude
and Grade Point Average standings or with any other evidence concern-
ing Task Achievemenc for this group. Of course, almost half cf the
Task Achievement items in this instrument concern "Nonacademic" work
or chores at hon.?. Since there is not necessarily a correlation
between performance of chores at home and classroom performance, this
may account for the discrepancy with their actual school achievement.
It is also possible that the obviousness of the "socially desirable"
items in this instrument led to inflated scores.

The Sentence Completion totally failed to differentiate these boys
from other groups in Stage III. The standing of this group was rather
low in Stage I. Explanations for this failure to discriminate in Stage
III are not readily apparent, since a majority of the items remained
the same, and the scoring and scaling systems were changed very little.
The only major changes were in the scaling of Stance, the separation
of Negative Affect into its two component parts, and the addition of
the Aid/Advice scale, which should have had no effect on other scales.

Likewise, there was a complete lack of agreement between the Stage
I and Stage III findings concerning these boys for the Story Completion
instrument. However, the stories were modified and the scoring and
scaling systems extensively changed. The Coping Effectiveness ratings
give contradictory evidence since, though these boys were consistently
low in Stage I, they did not cliff, from other groups on any Story in
Stage III. The same lack of consistency was observed for the Coping
Style dimensions. The consistently-low standing in Stage III on
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Response Length is probably related to this group's poor academic
competence, which included a lack of writing skills. The only story
where these boys stood out was on the Interpersonal Relations Story
involving the boys playing at the end of the street. Here, they were
highest on Engagement and Initiation. This may simply indicate that
these young boys could more readily identify with the situation
presented in this story.

In general, there were fewer significant differences between this
group and the other groups in Stage III than in Stage I.

AUSTIN TEN-YEAR-OLD UPPER-LOWER FEMALES

Aptitude and Achievement

These girls received significantly low scores on the Reading Achieve-
ment Test in both Stage I (fifth place) and Stage III (seventh place).

There were no significant differences observed for this group in
Stage III that were not present in Stage I. However, there was one
significant Stage I difference which was not replicated in Stage III.
In the Stage I Mathematics Achievement Test, these girls received the
third lowest score; though still low in Stage III, they did not differ
significantly from the other groups.

Behavior Rating Scales

In comparing Stage I with Stage Ill BRS, it should be recalled that
in Stage I both positive and negative nominations were utilized; while
in Stage III only the positive nominations were used.

There was no pattern of differences which distinguished this group
in both Stage I and Stage III. In fact, this group did not differ
significantly from other groups on any of the Stage III BRS items,
though their scores were generally quite low.

In Stage I, they received the highest score of all groups on Author-
ity and Interpersonal Relations; the second highest score on Academic
Task Achievement, Coping with Aggression, and the Summary score; the
second lowest score o.. Resistance to Becoming Upset; and the lowest
score on Self-Assertion.

Occupational Values Inventory

In both Stage I and Stage III, these girls received significantly
high scores on Intellectual Stimulation (first in both cases). They
also received significantly low scores on Success and Accomplishment
(seventh, eighth), Follow Father (seventh in both cases), and on Total
Extrinsic Values (seventh, eighth) in both analyses.
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Stage III findings which were not true in Stage I included these
girls' high ratings (compared to other groups) of Self-Satisfaction,
Variety, and Total Intrinsic values. It also included low ratings of

the values of Independence and Friendly Associates.

Stage I findings not replicated in Stage III include the relatively
high mean scores of these girls for the values of Esthetics, Prestige.
and Surroundings, and the low mean score for Self-Satisfaction. For

this latter value, it may be noted that the Stage I and Stage III
findings were just the opposite. That is, in Stage I they were signi-
ficantly low in valuing Self-Satisfaction; while in Stage III they
were significantly high on this value.

Turuing now to the intra-group ranking of values, these girls ranked
Intellectual Stimulation, Self-Satisfaction, and Altruism highly in
both Stage I and Stage III, compared to their ranking of other values.
Four other values received low rankings by this group in both Stage I
and Stage III: Management, Success, Independence, and Follow Father.

In Stage III these girls rated the value of Friendly Associates as
one of the top four values. In Stage I they rated Variety as one of
their top four values, a finding which was not replicated in Stage III.

Occupational Interest Inventory

In both Stage I and Stage III these girls showed significantly high
discrepancy scores between the Father's Occupational level and their
own Occupational Aspirations. Additional findings in Stage III include
their significantly low Occupational Aspiration and Expectation (lowest
of all groups). Also, the status level of the Father's Occupation was
the lowest of all groups.

Significant findings in Stage I which were not analyzed in Stage III
were that these girls received the highest discrepancy scores when both
their Father and their Mother's Aspirations for them were compared to
their own Occupational Aspiration.

Educational Aspiration

These girls did not differ significantly from other groups in Stage
III as to their Educational Aspiration level. However, in Stage I,
they had the lowest Aspiration of all groups tested.

Social Attitudes Inventory

As mentioned earlier, Stage I - Stage III comparisons cannot be
made for this instrument. In Stage III, these girls received the
highest Coping score of all groups on Task Achievement and Authority
relations. They also received the highest Total Coping score across
all tivc behavioral areas. In short, their self-described effective-



ness markedly exceeded their actual effectiveness as gaged by both
objective achievement evidence and pee: BRS ratings.

Sentence Completion

In the Task Achievement area, there were no scales on which these
girls received significantly high or low scores in both Stage I and
Stage III.

In Stage III, these girls were the lowest of all groups on Aid/
Advice, that is, they more frequently sought aid or advice than did
other groups. In Stage I, this group was lowest of all groups on
Coping Effectiveness and Frequency of Positive Affect.

In the Interpersonal Relations area there were no findings which
were similar in both Stage I and Stage III. In fact, these girls did
not differ significantly from other groups on any of the scales in
this area in Stage III. In Stage I, their only significant score was
that for Stance, where they were second lowest of all groups.

In the area of Authority, in both Stage I and Stage III these girls
received the lowst scores of all groups on Stance.

In Stage III these girls also expressed more Depressive Affect than
any other group.

The only Stage I finding not replicated in Stage III was for the
Attitude Scale, where this group had earlier expressed the most
positive attitude of all groups.

In the area of Anxiety, since there were no significant subgroup
differences in Stage III, there naturally were no similarities between
Stage I and Stage III. In Stage I these girls received the lowest
score on Coping Effectiveness, the second lowest score on Stance and
Frequency of Neutral Affect, and the highest score on Frequency of
Negative Affect.

In the area of Aggression there were no significant differences
observed for this group of girls in either Stage I or Stage III.

In the Sentence Completion Total Scores, there were no similar
findings for this group involving both Stage I and Stage III.

In Stage III, these girls expressed more Depressive Affect than did
any other group. Stage I findings not replicted in Stage III included
this group's receiving the lowest score of all groups on Stance and
Coping Effectiveness tut the highest score on Attitude.

On the Parent/Child Interaction items, these girls did not differ
significantly from other groups on any scale in either Stage I or
Stage III.
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The Reality/Fantasy Achievement Discrepancy score did not quite
differentiate these girls significantly from other groups in either
analysis, although they were almost as unrealisii(ally optimistic as
the two lowest groups (the fourteen-year-old epper-lower class
children) in Stage III.

Story Completion

As indicated earlier, no Stage III differences in Coping Effective-
ness were found. In Stage I, this group differed only on Story Seven
(IPR), where they were second lowest.

Turning to coping style dimensions, again there were no similar-
ities between Stages I and III. The only Stage III differences
observed involved their highest rating on Story Six (Anxiety) Outcome
and on Story Four (Anxiety) Evaluation of Outcome. In Stage I they
die not differ on any of the coping style variables.

Interpretive Comments

These girls were somewhat below average on all Aptitude and Achielde-
ment measures in both Stages I and III, but, as a rule, not quite so
low as their upper-lower class male counterparts. These girls usually
ranked highest or second highest of all upper-lower class groups,
indicating perhaps a greater academic motivation at this age level on
the part of these girls.

The uniformly low, though non-significant, scores on the Stage III
BRS do not coincide with the Stage I findings. For in Stage I, with
the exception of Self-Assertion, these girls were ranked highly on all
items where their scores wer'significant. One can only surmise that
the differences may be due in part to the lack of use of the negative
ratings in Stage III. That is, these girls may have received the
nigher scores in Stage I due partly to a sparsity of negative ratings,
rather than due to a high frequency of positive ratings. In that case,
the scores would drop in Stage III. Another possible interpretation
lies in a potential difference in the socioeconomic makeup of the
schools where these children were tested in Stages I and III. That is,
if these children came from predominantly upper-lower class schools,

one might expect them to stand out as being more competent than they
would if rated in schools with a large proportion of upper-middle class
children. The latter would be apt to receive the higher competence
ratings by classmates, in general. Thus, if in Stage III there were
more upper-middle class children rating (and being rated), it could
partially explain this drop in score for the upper-lower females in
Stage III. One cannot draw any definitive conclusions concerning this
group, based on the combined data from the two stages.

In the Occupational Values Inventory one should draw the strongest
conclusions from those values which were ranked similarly in both
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studies. The most consistent pattern was the intra-group rankings of
the least desired values in both Stages I and III. For in each case
they chose less frequently, compared to their choice of other values,
Management, Success, Independence, and Follow Father. These rather
practical and unglamorous attribates would not be expected to be held
in high esteem by young girls from a working-class background. That
they chose not to follow in the father's career is expected because
(a) they are females, and (b) the status level of their father's occu-
pation is not very high. Also quite consistent were the intra-group
rankings of the most desired values, where they chose in both studies
Intellectual Stimulation, Self-Satisfaction, and Altruism. These are
intrinsic and idealistic values which perhaps reflect a desire for
more environmental and intellectual enrichment and satisfaction. The
Stage III choice of Variety also reflects this same need perhaps to
escape a rather humdrum existence. The desire to help others may
reflect a projection of their own awareness of unsatisfied needs.

The consistent high frequency of choice (compared to other groups)
of Intellectual Stimulation tends to confirm the earlier remarks con-
cerning the intra-group popularity of this variable. Compared to
other groups, they consistently ranked low the values Success, Follow
Father, and Total Extrinsic values. Again, this is consistent with
their within-group ranking of these values, thus reinforcing the view
of this group as desiring internal enrichment and mental satisfaction
and rating rather low those extrinsic values often accompanied by
material and social success in this culture.

While on the subject of Occupational Concerns, in neither study did
these girls aspire to (or expect to achieve) a high level occupation
in the future (though only Stage III findings were significant, placing
them lowest of all groups). However, in both studies they aspired to
jobs of higher level than that held by their fathers. Their Educa-
tional Aspirations were not high either, though they were significantly
low only in Stage III. These low aspiration and expectation levels
are consistent with their lack of concern with materialistic middle-
class values. It was interesting to note that, compared to their own
aspirations, they viewed both of their parents as having relatively
low aspirations for them; thus, any goals they may have, it may be
assumed, are not being encouraged by their parents.

That these girls saw themselves (in the Social Attitudes Inventory
of Stage III) as being the best copers in areas Task Achievement,
Authority, and in Total scores coincides with their 5ItS ratings in
Stage I and lends some support to these earlier findings. The Stage
Social Attitudes Inventory results indicate that their method of
coping is that of "Passive" coping as they were highest on Passive
Coping and Defensive behavior. This passive "obedience" may account
for their apparently good relations with Authority.
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Turning now to Sentence Completion, we will first consider Task
Achievement. Though there were no common findings in Stages I and
III, all significant differences placed this group lowest of alt
groups (contrary to the BRS and SAI findings Stage III).

In the interpersonal Relations area this group was not outstanding
in either Stages I or III (except for a low Stance score in Stage I).
This agrees with SAI for Interpersonal Relations, but disagrees with
Stage I BRS ratings.

In the Authority area, though they showed positive attitudes in
Stage I, the other (and few) findings in both studies were negative.
On a majority of scales they did not differ from other groups. These
findings disagree with Stage I BRS findings and Stage III Social
Attitudes findings. Thus, any concrete interpretation i3 questionable.
One can, of course, always surmise that the difference in item
wording and format is essentially asking about different areas of
Authority relations.

In the Anxiety area they demonstrated unusually poor behavior in
Stage I but did not differ from other groups in Stage III. Stage I
findings agree with Stages I and III BRS findings where, though non-
significant, these girls were rated poor The Anxiety items from the
Stage III Social Altitudes Inventory did not differentiate this group.
It would probably be safe to assume that these girls do not handle
their anxiety well, though totally consistent, significant evidence is
lacking.

In both Stages I and III these girls did not differ from other
groups on any Aggression scales. Stages I and III BRS items also fail
to differentiate this group, as well as the Stage III Social Attitudes
Scale concerning Aggression. Apparently, then, they are not outstand-
ing in any manner in their dealings with aggressive behavior from
others; and when one recalls their high score on Passive Coping from
Stage I, it may be surmised that they simply react by acceptance and,
thus, are not outstanding.

The Total scores, though inconsistent between Stages I and III are,
(with the exception of Stage I Attitude) when significant, unfavorable
for these girls, as they manage to achieve quite low scores in Stance
and Coping Effectiveness along with a high degree of Depressive Affect.

Nothing can be said from the data concerning Parent/Child Inter-
action since in neither study did these girls differ from other groups
on any items. This is consistent with most other data concerning
Authority relations, i.e., they are not outstanding.

The Reality/Fantasy Achievement Discrepancy score also did not
strongly differentiate these girls in either study. Their discrepancy
scores were quite small in both cases, indicating perhaps a rather
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accurate assessment of their own academic skills, which are not too
outstanding.

Turning now to Story Completion, let us again first examine Task
Achievement. In neither Stage I nor Stage III did these girls differ
from other groups on either the Academic Task Achievement item or the
Nonacademic item. This lack of significant differences is more in
line with Sentence Completion data than with Task Achievement data
gathered from other sources.

In the Interpersonal Relations area there is-also. very-little

significant evidence concerning these girls (only a low Coping Ef-
fectiveness rating on one of the two Stage I IPR stories). This find-
ing is in agreement with most other findings except for Stage I BRS.
That is, they are just not outstanding.

In the area of Aggression these girls also did not show significant
differences in either Stages I or III. This is in agreement with data
from other instruments in both studies.

In the Anxiety area few differences appear. Outstanding only is
the fact that in both Stage III Anxiety stories they were ranked high
as perceiving successful outcomes to anxiety-producing problem
situations. This could be partly a result of naivety expected from
young girls, or could be due to a reaction-formation against their own
fears of being unable to cope with Anxiety as indicated by data gather-
ed from other sources.

None of the Authority items in either Stages I or III differentiate
these girls from other groups. This is more consistent with Sentence
Completion data than with data obtained from the BRS and SAI. In Stage

the Authority items dealt with the mother and the father; in Stage
III with the teacher, thus one cannot attribute lack of significant
results to the fact that only one type of Authority relation was
tested.

The Total scores on the Story Completion did not differentiate this
group in either Stage I or Stage III. This applies to Coping Style
and to Coping Effectiveness ratings.

One cannot, overall, draw any firm conclusions regarding this group
as to whether they are effective or ineffective copers due to (a) con-
tradictory evidence, and (b) lack of significant findings. These girls
generally stand somewhere in the lower part of the middle range and
perhaps cope by "passive" methods, being generally cheerful and
acquiescent in classroom settings. There does seem to be evidence that
they have problems in the Affective area and that they handle anxiety
somewhat poorly. They are not yet of the age to demonstrate the overt
rebellion and resentment which lowers coping scores and shows up in the
older children of their socioeconomic class. As young females in the
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lower class, they have probably been taught to behave in a somewhat
passive manner and have been given little incentive for the overt

demonstration of autonomous skills.

Occupationally and educationally these girls do not expect much.
Their Occupational Values pattern seems to reflect a need for a richer
and more satisfying environment (both internally and externally)
rather than any needs associated with success as viewed by our society.

Their values are basically intrinsic. They desire better things for

themselves, but not through middle-class channels which include higher
education and concerns with extrinsic rewards which accompany future
middle-class oriented careers.

AUSTIN TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

There were no findings in common between Stage I and Stage III for
this group of boys on any of the Aptitude and Achievement measures.

In Stage III, these boys scored second highest on the Raven but did
not differ significantly from other groups on any Achievement measure.
In Stage I, these boys were significantly high on both Math and Reading
Achievement, being second highest of the ten-year-old sample in both
cases.

Behavior Rating Scales

There were no similarities between the ratings these boys received
by their peers in Stage I and those in Stage III. (It should, again,

be recalled the wording of some of the items was changed, as was the
scoring system used in the two stages.)

In Stage III, these boys were significantly low (lowest group) on
both Initiation and Implementation, indicating that they were perceived
by peers as least likely to begin a task on their own initiative and
carry it through to completion unassisted.

Stage I findings not replicated in Stage III included a low peer
rating on Authority relations and a high rating on Self-Assertion.

Occupational Values Inventory

When looking at the inter-group ratings, it may be seen that these
boys rated high (compared to the ratings given by other groups) on
Creativity and Follow rather in both Stage I and Stage III.

New findings in Stage III were the low ratings given by these boys
to the values of Independence and of Success and Accomplishment. Find-

ings in Stage I not replicated in Stage III were the low ratings given
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by these boys to the values of Esthetics and Associates, as wll as
the overall Intrinsic score.

Timing now to the intra-group ratings, it may be seen that in both
Stage I and Stage III, these boys rated highly the values of Altruism
and Self-Satisfaction, compared to the ratings they gave to other
values. Also, in both Stage I and Stage III, they gave low ratings to
the values Success and Accomplishment, Independence, and Esthetics.

Stage III findings not observed in Stage I included the high rating
by these boys of the values of Intellectual Stimulation and Creativity,
and the low rating of Management, compared to this group's rating of
other values.

Stage I findings not replicated in Stage III included the high
rating of the values of Security and Follow Father and the low rating
of Variety.

Occupational Interest Inventory

In both Stage I and Stage III these boys indicated that they had
significantly high Occupational Aspirations and Expectations. These
were the only findings similar in the two studies.

In Stage III one new finding was that these boys had a signifi-
cantly low (fourth lowest) discrepancy score between the status level
of their Father's Occupation and that of their own Occupational Aspi-
ration. (The status level of their father's occupation was fourth
highest of all groups.) There were no significant findings in Stage I
which were not replicated in Stage III.

Educational Aspiration

The Educational Aspiration level of these boys did not differ signi-
ficantly from other groups in Stage III. In Stage I they had the
fourth highest Educational Aspiration, though, interestingly enough,
their Aspiration level was higher in Stage III.

Social Attitudes Inventory

It must be recalled that there can be no similar findings in the two
stages for this instrument, due to the completely revised nature of
the instrument in Stage III.

These boys did not differ significantly from other groups on any of
the Stage III scales derived from this instrument. In Stage I, they
received the lowest score of all groups on Passive Defensive behavior.
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Sentence Completion

In the area of Task Achievement, these boys did not differ signi-
ficantly from other groups in either Stage J or Stage III on any of
the scales relevant to this area.

In the area of Interpersonal Relations in both Stage I and Stage III,
these boys had the highest Attitude score of all groups. They also had
a significantly low Stance score in both Stages I and III. There were
no other scales in this area which were significant in Stage III.
Found in Stage I but not replicated in Stage III was the significantly
low score for Coping Effectiveness for this area. (Though these boys
were also low in Stage III, the difference was not significant.)

These boys demonstrated very positive Attitude Toward Authority in
both Stage I and Stage III. They did not differ significantly from
other groups on any other Authority scales in either Stage I or Stage
III.

In both Stage I and Stage III, these boys showed significantly low
scores on Negative (or Depressive) Affect and significantly high scores
on Neutral Affect in the Anxiety area. They did not differ signifi-
cantly on any other scales in this area in either Stage I or Stage III.

In the area of Aggression, these boys did not differ significantly
from other groups on any scales in Stages I or III.

On the Sentence Completion Total scores, these boys showed no
similar results in both Stages I and III.

In Stage III, they obtained the highest Attitude score and the
second lowest Depressive Affect score. There were no significant dif-
ferences in Stage I involving this group.

On the Parent/Child Interaction items, there were also no similar
findings between Stages I and III. In Stage III they received the
highest score on "Self-Concept" of all groups. A finding in Stage I
not replicated in Stage III was the high standing of this group on
Parent/Child Interaction and Interaction with Father.

These boys had the second highest Reality/Fantasy Achievement Dis-
crepancy score in Stage I but did not differ significantly from the
other groups on this variable in Stage III.

Story Completion

Since no Stage III Coping Effectiveness differences appeared, only
Stage I differences need be summarized. In Stage I, this group dif-
fered only on Story Ten (Mother's Authority) where they were second
lowest.
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When considering Stage III Coping Style dimensions for this group,
they were outstanding only on Response Length where they very much
resembled their upper-lower class male agemates. They were lowest or
second lowest on five of the seven stories and were second lowest on
Mean Response Length. These boys were highest on Stance for Story
Seven (Nonacademic Task Achievement), highest on Engagement for Story
One (Academic Task Achievement) and highest on Evaluation of Outcome
for Story One. For Story Six (Anxiety) they were lowest on Hero's
Negative Affect and on Total Affect (Plro or Others).

In Stage I they did not differ from other groups on any of the
Coping Style dimensions.

Interpretive Comments

With respect to Aptitude and Achievement measures, these boys'

performance was quite consistent between Stages I and III as they were
in all cases second highest of the ten-year-old sample, being surpas-
sed in each case only by the females of the same class and age. When
compared to the other upper-middle class samples, on the other hand,
these boys generally rated last or next to last. Their rating below
the ten-year-old females of their social class probably suggests a
comparative lack of motivation, coupled with the girls' greater
acquiescence to authority in a school setting, which probably explains
the girls' better performance on achievement tests and school work.
Comparisons of this group's performance against the total upper-middle
class sample are limited, since all test results were age-standardized.
However, their relatively poor standing may be due partly to a lack of
awareness (at their age) of the necessity of applying oneself academi-
cally, compared to the fourteen-year-old sample who are not so far
away from career and college decisions.

BRS results from both Stages I and III somewhat substantiate this
analysis of the boys' interaction in school, for they were given low
ratings on getting along with Authority, Implementation, Initiation,
and a high rating on Self-Assertion, indicating some lack of incentive,
plus some degree of "acting out" behavior.

Turning now to their value structure with respect to future careers,
it is interesting to note that, compared to rankings given to values by
other groups, their ratings showed very few significant differences.
Their consistent high rating of Creativity probably reflects a some-
what unrealistic, glamorous desire to do something famous and unusual,
as is not uncommon with young boys, especially from the upper-middle
class where "all things are possible." The consistent high rating for
Follow Father is natural due to (a) the young boys' identification with
the father, and (b) the high level careers actually held by the fathers.
There was no consistency in those values which they ranked low (com-
pared to the rankings given by other groups), thus no firm conclusions
can be drawn here.
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Looking at the intra-group rankings (comparable choice by this group

alone), it may be seen that they consistently ranked as one of :Ile top

four only Altruism and Self-Satisfaction. The high ranking of these

values probably reflects moral values strongly enjoined, verbally at
least, by their parents; and this group is not yet at the age of rebel-

lion. They ranked the values of Independence, Success, and Esthetics

quite low. Since Esthetics is rated rather low by nearly all groups,

little meaningful can be said there. Independence is ranked low by all
ten-year-old groups and probably reflects little more than the fact
that the struggle for independence from authority has not yet arisen
with children of this age, and thus does not appear as a potential

future issue concerned with careers. It is interesting that "Success

and Accomplishment" is also ranked low by all ten-year-old groups,
but by no fourteen-year-old group, suggesting a developmental change,
independent of sex and social class. It could be, however, that the

phrase "work where you can get ahead" is more poorly understood by

young children. It was not chosen as ole of the top four values by

any group, and received its highest rating from fourteen-year-old
upper-middle class males whose future goals should certainly include

"getting ahead" in some manner.

Regardless of their failure to crystallize specific values con-
cerned with future careers, these boys do have high Occupational Aspi-
rations and Expectations, as well as a high level of Educational Aspi-

ration. These were the only consistent findings in both studies from
the Occupational Interest Inventory.

Thus, one may say that these immature boys expect to do well in
life, but have no organized personal hierarchy of values which dis-
tinguishes them from other groups.

The Social Attitudes Inventory did not distinguish this group from
other groups in either study except for their very low ;._age I rating
on "Passive Defensive" behavior, a finding which coincides with their
high BRS Self-Assertion rating, to some extent. Thus, by the results
of this instrument at least, these boys are not outstanding.

Turning now to the Sentence Completion, let us first examine the
Task Achievement area (which includes both Academic and Nonacademic
areas combined). In neither Stage I nor Stage III did these boys
differ from any other group on any Task Achievement scale. This
agrees with the other evidence that they are just about average in
their achievement behavior. Though they didn't differ in Stage III on
Reality/Fantasy Achievement Discrepancy scores, they were second
highest in Stage I, indicating that their actual achievement was

higher than their fantasized achievement.

Turning now to Interpersonal Relations,the consistency of results
between Stages I and III may be observed as these boys were both times
highest on Attitude but low on Stance and Coping Effectiveness.



This difference between their expres3ed attitudes and their self-
reported skill suggests that they are honest in reporting important
skills, yet feel optimistic that things will turn out happily on most
interpersonal relationships. Their average scorns on the BRS data
ark, the Social Attitudes data coincide with these findings.

In their relations with Authority, these boys had very positive
attitudes in both Stages I and III. They did not stand out distinc-
tively on any other Authority scales in either stage. This positive
attitude is apparently not accompanied by competent authority relation-
ships if one is to take into account the consistently low ratings
given this group by their peers -- the Authority item of the BRS. As
may be recalled, the Stage III Social Attitudes Inven*,ry data did not
distinguish these boys in this area, either.

In the Anxiety area, only the Affective scales showed significant
differences in both Stages I and III where in Stage I they were low on
general Negative Affect and in Stage III lowest on Depressive Affect.
Correspondingly, in both stages they were high on Neutral Affect. This
lack of significant results on the actual Coping Style and Coping Ef-
fectiveness variables (excluding Affect) is in agreement with similar
lack of findings concerning this group from BRS and Social Attitudes
data.

In the Aggression area these boys were not outstanding on any
variable in either Stage I or Stage ].II. Other instruments did not
reveal significant differences for this group in this area either.

Turning now to Total Scores, though these boys were not signifi-
cantly outstanding in Stage I, in both studies they were high on
Attitude and low on Negative Affect (or Depressive Affect in Stage III).
This, plus data from other instruments so far discussed, seems to sub-
stantiate that these boys are about .average on their coping skills, but
have a pleasantly positive feeling aaout life.

On the Parent/Child Interaction item, these boys were highest on
"Self-Concept" in Stage III and high on "Parent/Child Interaction" and
"Interaction with Father" (the latter was high in both studies). Their
low scores on the BRS Authority itens suggest that this group's coping
with Authority depends on what type of authority is being considered.
The BRS item refers to school authorities, but the Sentence Completion
data indicate that these boys get along fairly well with their parents.

On the Story Completion this group stood about average in coping
with Task Mhievement problems. Stage I did not differentiate these
boys in either Academic or Nonacademic Task Achievement. In Stage III
they were high on Engagement and Evaluation of Outcome (Academic Task
Pchievement), and high on Stance (Nonacademic Task Achievement). Per-
haps, considering the sparsity of differentiating Stage III results on
the Story Completion data, it should be considered significant that
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these boys were high on three different scales on the two Task Achieve-
ment-related stories. The 1968 sample were rather positive about
themselves, in some respects.

Considering Interpersonal Relations, in neither Stages I nor III
did these boys differ on any of the Coping Style or Coping Effective-
ness scales.These data are in agreement with data from the BRS and
Social Attitudes Inventory, though not entirely in agreement with
Sentence Completion data.

In the Authority area measured by Story Completion data, these boys
were low on Coping Effectiveness on the Stage I Story concerning
.lother's Authority; but they did not differ on any of the Stage III
Authority scales (where the story concerned school authority). This
low rating on the Stage I Story contradicts the Sentence Completion
Parent/Child Interaction item data, but perhaps the fact that the
heroine of this Stage I Story was female may have influenced this
rating, through a lack of identi ication with the story situation.
This low Stage I rating does agree with the Peer BRS data, but again,
different types of authority were at issue.

In the Anxiety area, nothing of distinctive significance ermerged
except for the very low Stage III scores achieved by these boys on
amount of Negative Affect Expressed by Hero and Total Affect Expressed
by Hero plus Others. (This was true in only one of the Stage III
Anxiety stories). This finding is in agreement with Stage I and Stage
III Sentence Completion findings concerning Affect in Anxiety situa-
tions.

In the Aggression area these boys were not outstanding in either
Stage I or Stage III, on any scale. This is in agreement with Aggres-
sion data from all other instruments.

Looking at the Total scores, these boys were not outstanding in any
Coping Style or Coping Effectiveness scale for either Stage I or Stage
III, except for their low Stage III Mean Response Length score. This
one finding is not unexpected, since both males and younger children
write the shorter stories.

All and all, there is little about this group that is distinctive.
Though they are intelligent, they are not applying themselves in
school to an outstanding degree. They expect to do well both occupa-
tionally and educationally in the future, but have not yet given much
thought to any organized value system which will guide them in their
later occupational choices. They tend to identify positively with
their fathers and get along fairly well with their parents; but they
do not get along quite as well with the authorities in school, where
they are not model students and where they may tend to "act out" to
some degree.
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Their development of coping skills is apparently about average. In

no area are they consistently high or low. The fact that they belong
to the middle class (where one would expect. coping skills to be devel-
oped to a greater extent) is probably counterbalanced by their young
age plus the fact that they are males and are not so passively acquies-
cent in academic or social settings. The consistent low degree of
Affect shown by these boys is due in part to the short stories written.
In part, this may also reflect an American tradition that boys do not
emote, they act.

AUSTIN TEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

Both in Stage I and Stage III, this group of girls received ex-
tremely high scores on the Raven and on Reading Achievement and Grade
Point Average. A Stage I finding not replicated in Stage III was their
top rating on Math Achievement, also.

Behavior Rating Scales

There were no findings similar between Stage I and Stage III on any
of the areas rated by this instrument. In Stage III, these girls
received the highest scores of all groups on Initiation and Implementa-
tion, indicating that they began tasks without being told and saw them
through to completion without requiring aid more often than did other
groups. Stage I findings not replicated in Stage III include their
significantly high rating on Authority Relations and their low rating
on Self-Assertion.

Occupational Values Inventory

In both Stage I and Stage III, these girls rated significantly high
the value of Esthetics only. Findings in Stage III not found in Stage
I included the low ranking given to Economic Returns compared to the
ratings given this value by other groups.

Inter-group findings in Stage I which were not replicated in Stage
III included the high ranking of Altruism and Total Intrinsic values
and the low ranking of Sbccess and Accomplishment.

Turning now to the intra-group rankings, it may be observed that in
both Stages I and III these girls ranked Altruism, Intellectual Stimu-
lation, and Self-Satisfaction quite high compared to the rankings
they gave to other values. In both Stages they ranked quite low the
values of Independence, Creativity, and Success.

Findings in Stage III which were not found in Stage I included the
high-rahking,)6fmAsspciabescan0-the low_rankillg-WManagemeptnfompared
to..these girls' rankings of other values.
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Findings in Stage I not replicated in Stage III included the high
ranking of Security and the low ranking of Prestige by these girls.

Occupational Interest Inventory

The only common finding in both Stage I and Stage III was that the
discrepancy score for these girls between their Father's Occupation and
thei- own Occupational Aspiration was significantly small.

No other findings were observed in Stage III except that these girls'
fathers had the third highest Occupational Level of all groups. There

were no significant Stage I findings not replicated in Stage III.

Educational Aspiration

These girls did not differ significantly from other groups in their
Educational Aspiration level in Stage III. However, in Stage I they
wen: the third highest of all groups, though, as with their male age-
mates of the same social class, in Stage III their aspiration was some-
what higher.

Social Attitudes Inventory

No direct comparisons can be made between Stage I and Stage III. In

Stage III these girls did not differ significantly from other groups on
any of the scales composing this instrument. However, in Stage I

they were lowest on both Active Coping and Active Defensive behavior
and second lowest on Passive Defensive behavior.

Sentence Completion

In the area of Task Achievement, these girls did not differ signi-
ficantly from other groups on any of the scales in Stage I or Stage III.

There were no common findings in the area of Interpersonal Relations,
either,involving these girls. In fact, in Stage III these girls did
not differ significantly on any of the Interpersonal Relations vari-
ables. In Stage I the only significant difference was their high score
on Attitude toward Interpersonal Relations.

In Authority, once again, the: were no common findings between
Stage I and Stage III. In Stage III, they demonstrated the lowest
degree of Hostile Affect but the second highest degree of Depressive
Affect toward Authority. There were no significant findings whatsoever
in Stage I.

In the area of Anxiety there *.:ire no common findings between Stages
I and III involving these girls. In Stage III, they received the low-
est Positive Affect score of all groups (a variable not measured in
Stage I for this area). In Stage I they received the second highest
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score on Frequency of Negative Affect and the lowest score or. Frequency
of Neutral Affect, which is consistent with the Stage III finding con-
cerning Positive Affect.

There were no common findings between Stages I and III in the Aggres-
sion area. In Stage III these girls received tie highest score of
all groups in the Engagement Scale; while in Stage I they did not
differ on any of the scales.

For the Sentence Completion Total scores there were no common
findings between Stages I and III. In Stage III these girls were

'significantly low on both Hostile and Positive Affect (lowest of all
groups) and second highest on Depressive Affect.

The only Total Score finding in Stage I not replicated in Stage III
was the significantly high standing on Total Attitude held by these
girls.

On the Parent/Child Interaction items there were also no common
findings between Stages I and III. In Stage III these girls were
second highest on Self-Concept, while in Stage III they did not differ
significantly from other groups on any of the items.

On the Reality/Fantasy Achievement Discrepancy score these girls
received significantly high scores in both Stages I and III, indicat-
ing that their actual achievement was higher than their fantasized
achievement.

Story Completion

These girls. did not differ significantly from other groups on any
Coping Effectiveness rating in either Stage I or Stage III.

For Stage III Coping Style dimensions these girls were significantly
low on Response Length for Stories One (Academic Task Achievement) and
Six (Anxiety). They were also lowest on Aid /Advice for Story Five
(Authority) indicating that they most frequently sought aid or advice.
They were highest of all groups on Evaluation of Outcome for Story Five.

In Stage I they did not differ from other groups on any of the
Coping Style dimensions.

Interpretive Comments

Considering first the Aptitude and Achievement measures, these girls
were consistently the highest of all ten-year-old samples and among the
highest of all samples. Aside from native intelligence, this finding
is probably partly due to their obedient nature in the classroom,
their upper-middle class upbringing, and the fact that they have not
yet begun to rebel against school authorities.
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BRS findings appear to support this description. In both stages,

these girls were high in Authority relations, low in Stage I Self-

Assertion, and high in Sage Iii Initiation and Implementation. Though

not quite significantly in Stage III, they were high on all BRS scales.

Thus, these girls are seen by their peers as possessing those positive

qualities which correspond to excellent performance in school.

In Occupational Values, when considering the rankings given to

values by this group (compared to the rankings given by other groups),

only on Esthetics were they consistently high in both studies. That

these young girls from the middle class would be more interested in

artistically oriented pursuits is not unexpected when one considers

that it is from this group that the population comes who take art,

music, and dancing lessons. They were not consistently low (compar'

to other groups) on any values, being low on Success in Stage I, al

on Economic Returns in Stage III. Neither of these middle-class

career-oriented values would be expect-ed to appeal to young girls

from the middle class who probably do not consider serious (and un-

glamorous) careers as a livelihood for them.

Looking at the intra-group ratings (comparative rating of values

by this group only), there are few instances where their ratings dif-

fer from any of the other ten-year-old groups. (Those ratings shared

in common by all ten-year-old groups will not be discussed.)

As far as high rankings are concerned, the only different finding

was in Stage III where they, alone of all ten-year-old groups, ranked

Associates among the top four values. The fact that they are middle-

class females probably accounts for this early interest in the inter-

personal aspects of future careers. With respect to low intra-group

ratings, this was the only ten-year-old group to rate low in both

Stages I and III the value Creativity. Considering the wording of the

item, these girls probably felt that "inventors" are men and did not

see themselves as fitting into such a role. In Stage I they were the

only ten-year-old group to rank "Prestige" low though fourteen-year-
old groups generally rated this value as one of the bottom four values,

and no group gave it a high rating. The fact that these girls followed

the fourteen-year-old trend in ranking this value low may indicate a

greater maturity on the part of these girls (compared to other ten-

year-old groups) if one assumes that ranking Extrinsic and material
istic values low indicates maturity.

Considering the social class that these girls represent,their
Occupational Aspirations and Expectations (compared to other groups)

were not particularly high (nor significant) in either Stages I ox III,

though they did have the highest Educational Aspiration of the ten-
year-old groups in Stage I (and high, though insignificant, in Stage

III). From this, one might deduce that these girls do not really
expect to have to work for a living when they are grown, but expect
to attend college, as is expected of most children in the middle class,
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and then to marry. In both Stages I and III they had one of the lowest
(negative) discrepancies between their own Aspiration level and the
status level of their fathers' jobs, indicating that they did not
aspire to as high status jobs as those held by their fathers. This was
probably due to their lack of expectation of really pursuing a serious
career.

Turning next to the Social Attitudes Inventory, it should first be
noted that these girls did not differ in any area in the Stage III
version of the instrument, but were lowest in both Active Coping and
Active Defensive behavior in the Stage I version. This very low score
on both types of Active behavior suggests, again, a passive, acquies-
cent, obedient group of children, though one would expect that they
would receive high scores on Passive Coping which they did not.

Turning now to the Sentence Completion instrument, let us first
consider Task Achievement. These girls differed from average on no
Task Achievement scales in either Stage I or Stage III. (This is in
agreement with BRS and Stage III Social Attitudes data which also
showed no differences in this area.)

Let us next examine Interpersonal Relations. Again, these girls
did not differ from other groups on any scales except in Stage I where
they showed a positive attitude toward Interpersonal Relations. This
Positive Attitude may be considered in light of their high ranking of
Associates on the Occupational Values Inventory, but the lack of other
significant differences in Coping Style or Effectiveness is in line
with BRS and Social Attitudes Inventory findings.

Turning next to Authority, the only differences which were signifi-
cant were the low Stage III score on Hostile Affect and the high score
on Depressive Affect. The fact that these two types of Negative Affect
were combined in Stage I might have resulted in their effects cancel-
ing each other. Considering that the BRS indicates that these girls
have good relations with Authority, one would expect Depressive Affect
over such problems, but not Hostile Affect.

Considering next Anxiety, again it is only in the Affective dimen-
sions where these girls differed. In Stage I they were high on Nega-
tive and low on Neutral Affect; in Stage III they were low on Positive
Affect. thus, while their actual coping behavior does not differen-
tiate them, they tend to react with Negative Affect to anxiety situ-
ations. Their lack of overtly anxious behavior is consistent with
findings from earlier instruments.

In the area of Aggression, the only difference was in Stage III,
where these girls were high in Engagement. (Though not significant,
they were high in Coping Effectiveness in both studies.) Previously
discussed instruments do not lend support to these sparse findings as
neither the BRS nor the Social Attitudes show these girls to be out-
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standing in either direction in handling Aggression. On the Total

scores it may be observed that these girls express generally Positive
Attitudes; and In Stage III they were low in Hostile and Positive
Affect and high in Depressive Affect. This pattern of Depressive

Affective responses, with less than average Hcstile or Positive
Affect, suggests an internalized, repressive control 01 negative im-
pulses. They share the high depressive score with their female age-
mates of the lower class. This looks like a sex-typed pattern, in

keeping with a very old tradition.

On the Parent/Child Interaction items, these girls generally
scored quite high; but only in Stage III Self-Concept scale was their
score significantly different from other groups. Thus, one would
conclude that these girls have good relations with their parents, but
not so outstanding that their scores reached significance in most
cases. It is generally the middle-class ten-year-olds of both sexes
who receive these higher scores.

The Reality/Fantasy achievement Discrepancy score was high in both
Stages I and III fJr these girls. Thus, their Achievement is general-

ly of a higher level than that which they fantasize. Their Sentence
Completion self-report scores were not significantly high, while their
actual Achievement scores were high.

In the Story Completion Task Achievement data, neither Stages I or
III showed significant differences for these girls in either Academic
or Nonacademic Task Achievement. They were, it appears, modest or
understated in portraying their own achievements. In the Interpersonal
Relations and Aggression areas there were no significant differences in
either Stages I or III involving this group. This is in agreement with
data from other instruments.

In the Anxiety area, these girls did not differ from other groups,
except for the low Stage III score on Response Length.

Finally, in the Authority area, though there were no significant
Stage I findings, in Stage III they were lowest cn Aid/Advice (indicat-
ing that they less frequently requested it), and highest on Evaluation
of Outcome. These were the only significant findings. In general,

Authority findings were not completely consistent across instruments
for these girls.

Turning now to Total scores, there were no Stage I differences in
Coping Style dimensions, but in Stage III these girls were highest on
Outcome (completion) and Evaluation of Outcome, indicating a somewhat
optimistic attitude that things will work out in the end, but without
the corresponding high scores on the Coping Style or Effectiveness
dimensions which should accompany these positive results.
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These girls are intelligent and apparently apply themselves and
comply with Authority in the classroom setting. They are viewed
positively by their peers for this behavior. However, in all self-
report data, they do not appear outstanding in any area with respect to
good coping or specific coping styles of effectiveness. Their passive
and accepting natures probably are reflected in these average scores.

From the organization of findings in the Occupational area, it
appears that they really do not give serious thought to future careers
at this time, but expect to attend college as a matter of course.

AUSTIN FOUtTEEN- YEAR -OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

There were consistent findings in Stages I and III for three,of the
four Aptitude and Achievement measures for this group of boys. They
were significantly low in both studies on the Raven, Reading Achieve-
ment and Grade Point Average. In Stage I they were also significantly
low on Math Achievement.

Behavior Rating Scales

There were no similarities between Stages I and III due to the fact
that these boys die not differ significantly from other groups on any
of the Stage III Behavior Rating Scale items. (They were around
average to slightly above average on all of the Stage III items.)

In Stage I, with one exception, these boys were rated quite poorly
by their peers on BRS items. They were lowest of all groups on both
Academic and Nonacademic Task Achievement, Authority, and Peer Rela-
tions, Coping with Aggression, and the BRS Summary score. Only on Self-
Assertion was this group significantly high, and the desirability of
that item was doubtful.

Occupational Values Inventory

There was fairly high consistency between the Stage I and Stage III
findings for this group when one considers their rankings of values as
compared to the rankings given by other groups.

In both Stages I and III they ranked significantly highly Success
and Accomplishment and overall Extrinsic values. They ranked toward
the bottom in both studies the values of Altruism and Esthetics.

Significant in Stage III but not in Stage I was their low ranking
for overall Intrinsic values, though this is not really inconsistent
with Stage I findings since they were high on Extrinsic values in Stage
I.
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One significant finding in Stage I not replicated in Stage III was

their high ranking of the value of Security.

Turning now to intra-group rankings (values rated highest and

lowest by this group only), it may be noted again that there was a high

degree of consistency between Stages I and III, especially for those

values rated highly. For in both Stage I and Scage III the same four

values received the highest ratings. These were Self-Satisfaction,

Intellectual Stimulation, Security, and Associates. Three of the four

low ranked values were identical between Stages I and III. These were

Management, desire to Follow Father, and Esthetics.

Significant in Stage III but not in Stage I was the low ranking

given to the value of Altruism. Significant in Stage I but not repli-

cated in Stage III was the low ranking given to the value Prestige.

Occupational Interest Inventory

Only on one variable was there agreement between Stages I and III

in the findings concerning these boys In both studies they had the

highest discrepancy score between the status of their F2ther's

Occupation and their own Occupational Aspirations. (Stage III data

indicated that the status level of their father's occupation was the

third lowest of all groups.)

In Stage I they were significantly low on Occupational Expectation

level and had the highest discrepancy between Aspiration and Expecta-

tion of all groups. Neither of these findings was replicated in

Stage III, however.

Educational Aspiration

These boys did not differ significantly from other groups in Edu-

cational Aspiration level in Stage III; however, they were significant-

ly low (but not extremely so) in Stage I. There was a very slight

rise in the overall Educational Aspiration in Stage III as compared to

Stage I.

Social Attitudes Inventory

As mentioned earlier, direct comparisons between Stages I and III

cannot be made due to the changed nature of the instrument. In Stage

III, these boys were significantly low on good Coping in the area of

Task Achievement and Interpersonal Relations as well as in their Total

score across areas.

In Stage I they were significantly low on Passive Coping and highest

of all groups on Active Defensive behavior. Thus there is some evi-

dence indicating consistency between the two studies; their low Total

scores on "Good Coping" (Stage III) are consistent with the finding of

high Total Active Defensive behavior (Stage I).
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Views of Life

As Views of Life was not administered in Stage I, only Stage II1

findings will be discussed.

These boys were highest of the four groups on their preference for

action over inaction. They were also highest on their preference for

self-solving and had the highest Positive Self-Concept. They were

second highest in their belief in Emotional Control rather than

Emotional Expressivity or Acceptance.

They also had the highest score on Total Number of Active Choices

regardless cr area. Their only significantly low score was in the

Earned versus Bestowed status scale where they received the lowest

score of the four groups indicating a belief in bestowed rather than

earned status.

Sentence Completion

In the area of Task Achievement there were no similar findings

between Stages I and III for this group. In fact, they did not differ

significantly on any Task Achievement scales for Stage III.

In Stage I they received the highest scores of all groups on the

Engagement, Coping Effectiveness, and Frequency of Neutral Affect

scales.

In the area of Interpersonal Relations there also were no similar

findings between Stages I and III, and again there were no significant

findings involving this group for Stage III. In Stage I these boys

received the lowest Attitude score of all groups and did not differ

on any of the other Interpersonal Relations scales.

In the Authority area, once again, there were no similar findings

between Stages I and III. In Stage III these boys received the

second lowest score on Depressive Affect. In Stage I they did not

differ significantly on any scales (though it is interesting to note

that they did have the lowest score on Frequency of Negative Affect,

a finding similar to the Stage III finding).

Again, in the area of Anxiety, there were no similar findings
between Stages I and III, and in Stage III these boys did not differ

significantly from other groups on any scales.

In Stage I they were significantly high on Stance, Coping Effective-

ness, and Frequency of Neutral Affect and significantly low on Fre-

quency of Negative Affect.

In the area of Aggression, again, there were no similar findings

between Stages I and III. In Stage III they received the highest score
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of all groups on Stance but did not differ on any other scales. In

Stage I there were no significant differences involving this group for
the Aggression area.

In considering the Total scores, once again it may be noticed that

there were no similar findings between Stages I and III. In Stage III

the only significant finding was their lowest standing on Frequency of
Depressive Affect. A stage I finding not replicated in Stage III was

this group's low standing on Total Attitude.

There were no similar findings between Stages I and III on the
Parent/Child Interaction items except for the fact that in neither
study did these boys differ significantly from other groups on any of
the fur scales composing this area.

On the Reality/Fantasy Achievement Discrepancy score there was
perfect correspondence between Stages I and III as these boys had the
lowest (negative) discrepancy score in both studies indicating that
their fantasized achievement was higher than their actual achievement.

Story Completion

This group of boys did not differ from other groups on any of their
Coping Effectivness ratings in either Stage I or Stage III.

Considering the Stage III Coping Style dimensions, only in Story
Five (Authority) did these boys differ significantly from other groups.
Here they received the lowest score on Evaluation of Outcome and the
highest score on both Negative Affect expressed by the Hero and Total

Affect (by Hero and Others). In Stage I they did not differ on any of

the Coping Style dimensions.

Interpretive Comments

On all Aptitude and Achievement measures, in both Stages I and III,
these boys were consistently low. They were, in general, the lowest of
the fourteen-year-old groups though their upper-lower female agemates
were lower on one or two measures. Their pattern also resembled that
of the upper-lower ten-year-old males. Regardless of native ability,
one would have to conclude that these boys lack motivation to perform
well in the classroom. Data from other instruments shed some light on
rossible reasons for this.

On the BRS in their Peer ratings from Stage I they were consistently
among the lowest of all groups and lowest on the Summary score (except
for a high score on Self-Assertion). It may be recalled, however, that
Stage III data did not differentiate this group on any item. One might
surmise that these boys received low Stage I scores because of a large
number of negative nominations; and when the negative nominations were
eliminated from Stage III calculations, these boys' scores faded into
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the undifferentiated "no nominations category." Stage I data indicated
that they had extremely poor Authority and Peer Relations, and were
seen as performing very poorly in both Academic and Nonacademic Task
Achievement.

On the ratings comparing this group on Occupational Values with
other groups, in both Stages I and III they were high on Success and
Accomplishment, and on overall Extrinsic values. Considering that
these are males from the upper-lower class, it is not surprising that
they are high on Extrinsic values as symbols of success, but it should
be noted that in both studies they share this high rating with the
fourteen-year-old males of the upper-middle class. Thus one cannot
attribute this finding to deprivations suffered by the upper-lower
class children. Rather, it appears to be a developmental factor in
boys who are approaching the age of serious career thoughts and
decisions. For many of these extrinsic values are realistic accompa-
niments of successful careers.

The idealism of the younger children and the females is Absent or
subordinated in this group. In both studies, they gave low ranks to
Altruism and Esthetics (and Intrinsic values in Stage II. they are
similar to the upper-middle class fourteen-year-old male.

. ranking
these values low; so the increasing male career orientaticl fy

adolescence, apparently overrides social class effects in oi cat on
here.

Turning now to the intra-group rating of values (rating of x,
compared to the rating of other values by this group only), ther. iAs

no value which was ranked in the top four by this group alone of the
fourteen-year-old groups. They chose Intellectual Stimulation in both
studies, and this choice was shared only by the upper-middle class
females among the fourteen-year-old groups in both studies. However,
with one exception, it was chosen by all ten-year-old groups in both
studies. Thus, little can be said specifically about this group since
Intellectual Stimulation is a popular value with nearly all groups.
In Stage III these boys (and their female agemates of the same social
class) chose Security as one of the top four values. This is probably
a realistic concern at this age for children of the upper-lower class,
as they have probably an awareness of or experience with job insecurity
and unemployment in their families.

Both fourteen-year-old male groups ranked low the value of Manage-
ment, though one would expect these older males to hold in higher esti=
this value. No group rated this value hig" and the wording of the
item might be open to alternative interpretations. For "leadership" is
s slightly different quality from "being the boss," and "to lead other
people" may be a misleading statement. It had a uniformly low mean for
all groups, and no group differed significantly from any other group
in this value in either study.
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Perhaps the most outstanding fi ,ing is the low rating of Altruism

for both fourteen-year-old male groups in Stage III, since this value

generally received quite high ratings by most other groups. Altruism

is simply not consistent with serious job choices where one must first

consider earning a living. It is an idealistic choice, popular with

females and with younger children in general. The groups whose

careers and/or jobs are most imninent and necessary apparently do not

view this value as being relevant.

Let us now examine findings from the Occupational Interest Inventory.

These boys were not outstanding in either direction on Occupational
Aspirations in either study and were significantly low on Expectation

only in Stage I. They were also significantly low in Stage I on Edu-
cational Aspiration, but were still highest of all upper -lower groups.

They had the highest discrepancy between Aspiration and Expectation
in Stage I (and were also higo, although not significantly so, in

Stage III). This, perhaps, indicates some realistic awareness of the

limitations of their social-class status and their consequent prospects.
However, their very high discrepancy score between their Aspirations
and their Fathers' Occupation indicates a dc-:,re to excel the level

achieved by their fathers. Nonetheless, they do not really expect to

advance that much further.

Turning now to Self-Report data on Coping behavior, let us first

examine the Social Attitudes Inventory. In Stage I these boys were low

on Passive Coping and high on Active Defensive behavior. This is in

agreement with the Peer BRS data which see boys as very Self-Assertive,

but poor in those behaviors necessary to classroom and interpersonal

success. Supporting this view, in Stage III they were very low on

"Good Coping" with Task Achievement and Interpersonal Relations, and
were lowest on the "Good Coping" Total score. Thus, this Self-Report

verifies to a high degree the description given them by their peers.

In the Sentence Completion Task Achievement data, thes1 boys were
highest (in Stage I) on Engagement and Coping Effectiveness, and on
Frequency of Neutral Affect: a marked disparity with their actual

achievement record.

In the Interpersonal Relations area, these boys were not outstand-

ing in either Stages I or III, except for a very low Stage I score on

Attitude Toward Interpersonal Relations. This low Attitude score is in

agreement with other findings in this area.

In the Authority area these boys were not outstanding in either
Stages I or III, except for low scores on Stage III Depressive Affect
(and low on Negative Affect in Stage I, though nonsignificant).

In the Anxiety area, again, these boys differed only in the Af-
fective dimensions in Stage I where they were second lowest on
Negative Affect and second highest on Neutral Affect.

-1185-



In the Aggression area there were no Differences except for a high
score in Stage III on Stance, indicating a willingness to race such
problems whether by fighting or by coping.

Looking now to the Total scores, there were no consistent findings.
In Stage I they had a low score on Total Attitude; while in Stage III

they had a low score on Depressive Affect.

Since this group did not differ in either Stage I or Stage III on
the Parent/Child Interactiol item, little can be said. This agrees

with lack of significant Authority findings in other instruments
mentioned earlier, except for the low Stage I Peer BRS rating on
Authority (though this referred to school authority).

These boys werelemest of all groups on the Reality/Fantasy Achieve-
ment Discrepancy score in both stud.,es. This indicates that they tend,

more than any other groups, to overestimate their actual achievement
level in their Self-Report data. Considering their very low Aptitude
and Achievement scores, but their average Sentence Completion Task
Achievement scores, this is not surprising.

Looking at Story Completion, no firm conclusions can be drawn due
to the total lack of significant differences involving this group in
Sage I. The Stage III findings in Story Five only (Authority) also
give no conclusive eivdence regarding this group. In both Stages I
and III they simply are not outstanding in any area or coping style.

AUSTIN FOURTEEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

4titude and Achievement

The only similar fiding between Stages I and III for these girls
was their significantly low stmding on Math AchitA.ment in both
studies. In Stage III they did not differ on any or the other achieve-

ment measures. However, in Stage I they were also significantly low
on their Raven scores and on Reading Achievement.

Behavior Rating Scales

There were no similar findings between Stages I and III for these
girls on any BRS items. In frct, in Stage III they did not differ

significantly on any of the Items, receiving generally average to
slightly above average scores.

In Stage I, they were significantly high on Academic Task Achieve-
ment, Authority Relations, Peer Relations, and on the BRS Summary score.
They received the lowest score on Self-Assertion.
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Occupational Values Inventory

Considering this group's ranking of values compared to the rankings
given by other groups, there was good agreement between Stages I and

III. In both Stages I and III these girls ranked comparatively high

the values of Altruism, Self-Sat:.sfaction, Surroundings, Associates,
and received a high Total Intrinsic score. In both studies these girls

ranked significantly low the values of Creativity, Prestige, and Follow

Father.

Two Stage III findings not found in Stage I were the high ranking

given to the value Security and tne low overall Extrinsic Score. The

only Stage I finding not replicated in Stage III was the high ranking

given to Variety.

Turning now to the intra-group rankings (comparative ranking of

values for this group of girls only) it may be seen that there was
perfect agreement between Stages I and III. For in both studies the

most highly regarded values were Altruism, Associates, Self-Satis-

faction, and Security. The least highly regarded values in both cases

were Creativity, Esthetics, Prestige, and Follow Father.

It may also be noted that there is a high degree of correspondence
between the inter-group and the intra-gioup rankings for these girls.

Occupational Interest Inventory

The only similar finding between Stages I and III involved Occupa-
tional Aspiration where these girls were significantly low in both

studies.

In Stage III they had a significantly high (but not extremely so)

discrepancy between the status level of their father's occupation and

their own occupational aspirations. (They also received significantly

low scores on the status level of their father's occupation, as would

be expected.)

A Stage I finding not replicated in Stage III was these girls'

significantly low score on Occupational Expectation (as well as

Aspiration).

Educational Aspiration

In both Stage I and Stage III these girls expressed significantly
low Educational Aspiration levels. As with the fourteen-year-old
males of the same social class, the aspiration level was slightly
higher in Stage III than it was in Stage I.
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Social Attitudes Inventory

In Stage III these girls received the highest score of all groups
on Good Coping in the area of Interpersonal Relations and the second
highest Total score across areas. In Stage I they received the
highest score on Passive Defensive behavior but did not differ on other
scales. It is not possible to draw any conclusions based on comple-
mentary evidence obtained from both versions of the instrument.

Views of Life

In only one scale did these girls receive a high "Active" score.
They received the highest score of the four groups on Emotional Control
(as contrasted with Emotional Expressivity and/or Acceptance). All

other significant differences involving this group were in the "Pas-
sive" direction where they scored lowest (most passive) of the four
groups. First was Locus of Control, whicn they saw as exterior rather
than located within the self. Also indicative of passivity was their
choice of Other-Solver rather than Self-Solver. They also tended to
react passively under stress (rather than actively) and received the
lowest score of all groups on Total Number of Active choices.

Sentence Completion

In the area of Task Achievement there were no similarities between
Stages I and III and no significant differences in Stage III in-
volving this group.

In Stage I they received the lowest scores on Engagement and Fre-
quency of Neutral Affect.

In the area of Interpersonal Relations also there were no similar-
ities between Stage I and Stage III findings. In Stage III these girls
received the highest score of all groups on Coping Effectiveness and

the lowest score on Hostile Affect. A significant finding in Stage I
not replicated in Stage III was their significantly high score on
Stance, also.

In the area of Authority, the findings in Stages I and III were
identical. That is, in both studies these girls received the lowest
score of all groups on Engagement but did not differ significantly on
any other scales in the area.

In the Anxiety area, while there were no identical findings between
Stages I and III, there were similar findings in that in Stage III they
were highest on Depressive Affect and were high on general Negative
Affect in Stage I. (It should be recalled that Hostile and Depressive
Affect were condensed into one scale in Stage I). There were no other
significant findings it. Stage III. In Stage I, these girls were quite
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low on most Anxiety scales. They were sign ficantly low on Stance,
Engagement, Coping Effectiveness, and Frequency of rlutral Affect.
(Their scores were low in Stage III also, but did not reach signi-

ficance level.)

In the area of Aggression there were no similar findings between
Stages I and III as in neither Stage I nor Stage III did this grol,p

differ significantly on any of the Aggression items.

In the Sentence Completion Total scores, no similar findings .ere
observed as this group did not differ on any of the Total Scale

scores in Stage III. In Stage I they were the lowest of all groups

on Engagement and Frequency of Neutral Affect, and highest or Fre-

quency of Negative Affect.

On the Parent/Child Interaction items there also were no similar

significant differences between Stages I and III. In Stage III they

received the lowest score on Self-Concept (as they did in Stage I, but

it did not reach significance).

In Stage I a finding not replicated in Stage III was their low

score on Interaction with Father.

On the Reality/Fantasy Achievement Discrepancy score, this group
had the second lowest (Negative) score in Stage III, indicating that
their fantasized achievement was higher than their actual achievement.

They did not differ from other groups in Stage I.

Story Completion

For Coping Effectiveness, in contrast to the lack of significant
findings in Stage III, these girls were outstanding in their Stage I

Coping Effectiveness ratings. They were highest of all groups on Story

Eight (Aggression), Story Ten (Mother's Authority), Story Five
(Anxiety), Stories Four and Seven (Interpersonal Relations) and on the

Mean Coping Effectiveness score.

For Stage III Coping Style dimensions, only on Response Length
were these girls outstanding. On six of the seven stories they were
significantly high, as well as being second highest on Mean Response

Length. In Story Six (Anxiety) they expressed more Affect than did

any other group as they received the highest scores on Negative Affect

expressed by Hero and on Total Affect.

In Stage I these girls received the highest score of all groups on

Mean Engagement and Initation.

Inte:pretive Comments

Though the relative standing of this group of girls was not always
significantly different from other groups (especially in Stage III),
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it was uniformly low in both Stages, with especially consistent low
scores in Math Achievement. Thus, their school achievement is rather
poor, with good evidence that their actual aptitude is below average
also. Though there was apparently more homogeneity in Aptitude and
Achievement scores in Stage III (resulting in fewer significant group
differences), the relative standing of this group also improved quite
noticeably on the Raven; but it was identical on the other three in-
struments in both studies.

No firm statements can be made from the Peer BRS since the Stage
III data did not significantly differentiate these girls on any item.
However, consistent in both Stages was the fact that these girls scored
generally higher than average (but not one of the highest groups) on
most items except Self-Assertion. Again, the different system of
scoring in Stage III appears to have reduced the number of significant
differences so that consistent "significant" statements cannot be made.
It is safe to assume, however, that these girls are seen by their peers
as behaving and performing somewhat better than average, in general.
These fairly high scores appear to be a part of a general feminine
pattern, since the female groups are chose most frequently rated in the
top four, perhaps reflecting their classroom obedience and, at least
on the surface, their more socialized behavior.

Remarkable on these girls' Occupational Values results was the very
high degree of consistency between Stages and III (both in the inter-
group differences and the intra-group choices). Ranked high in each
stage (compared to the rankings given by other groups) were Altruism,
Self-Satisfaction, Surroundings, Associates, and Total Intrinsic
values. The fact that their total intrinsic scores are high in each
case despite the choice (out of four) of two obviously Extrinsic

values (Surroundings, Associates) indicates that, though not signifi-
cant, their scores on most other Intrinsic values were generally high.
Their choice of Surroundings and Associates may probably be attributed
to their age, sex, and social class. As fourteen-year-olds they have
achieved greater social interest and awareness, and as females,
generally possess greater social interests. Their social class prob-
ably contributes to their choice of Associates in that they do not
expect to achieve high level " professional" jobs, but would like to
work under pleasant conditions (i.e., Associates, Surroundings). The
desire for pleasant surroundings would be expected to be more im-
portant to children from lower classes where surroundings are not so
pleasant, and to females, in general. Their consistent low (inter-
group) ranking of Creativity and Prestige is probably also a reflec-
tion of their lack of expectation of professional status in their
future jobs, where such values are often natural accompaniments. The
low ranking of Follow Father is typical of all upper-lower class
samples, females, and fourteen-year-olds.
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Their consistent high ranking of Altruism, Self-Satisfaction,
Associates, and Security in the intra-group rankings deserves comment.
Looking at all eight groups, it may be observed that all female groups
chose Altruism as one of their top four choices; thus, this reflects
an "idealistic" feminine value system. Next, they chose Self-Satis-
faction, a value which was chosen by six of the eight groups and by
all female groups as one of the top four. Again, this is an ideal-

istic desire, for "inner-satisfaction" is being chosen. Though
generally popular, this appears to be something which girls, in
particular, value. It does not necessarily relate to "high level"
jobs of a "professional" nature. The choice of Associates appears to
be a developmental phenomenon as all fourteen-year-old groups ranked
this value in the top four. Their consistent choice of Security is of
greater interest since this choice is shared only by their upper-

lower class male agemates, reflecting a social class and age factor.

That is, at age fourteen, in the upper-lower class there is an aware-
ness of the practical problem of job security that does not concern
the upper-middle class, who have less worry about the problems of un-
employment and "job lay-offs." The ten-year-old children apparently
do noc have the experience or the maturity to face this practical

problem.

The values rated low by this group, in both studies, were Esthetics,
Creativity, Prestige, and Follow Father. Little can be said of

Esthetics since it was almost uniformly chosen less frequently by all
groups, and represents a low-priority value. There is evidence in
both stages that Creativity is of low concern to girls, since "inven-
ting and making new things" does not appear to be an attribute of a
job or career that is expected or desired by females. The phrasing

may have made the item appear to be related to scientific or mechan-
ical pursuits. These girls are more unique in their low ranking of

Prestige. While they shared this low concern with Prestige with the
upper-middle fourteen-year-old females in Stage I, they were alone in
ranking it low in Stage III. Apparently, this indicates a realistic
awareness of the older girls from the upper-lower class that they are
most unlikely-to achieve any professional level where social prestige

is a major benefit. This appears to indicate some realistic maturity
in their thinking. Their desire not to follow father is probably a
reflection of their sex, and also their social class, for nearly all
upper-lower class children ranked Follow Father poorly, and females,
naturally, have less of this inclination than do males. It also

appears to be partly a developmental factor since its popularity is
greater among ten-year-olds than among fourteen-year-olds. Thus, most

of these girls' choices reflect a combination of class trends, age
trends, and social class trends which are not unique of this particular
group.

Their Occupational Aspirations are quite low and their Expectations
follow this low level. Their discrepancy scores between their own
(low) Aspirations and the status of their Fathers' Occupations
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indicate that, while they hope to excel their father, it is not by a
great degree compared to other upper-lower class groups. This is
probably based on greater realism in the fourteen-year-olds and the
fact that, as females, they do not expect to actually excel the
father to any great extent. Their low Educational Aspiration also
indicates a comparative lack of expectation (or desire) to excel pro-
fessionally in life. (It should be pointed out here, however, that
the average Educational Aspiration level of this group still indicates
a desire for some college or, at least, high school graduation.)

Though Stage I Social Attitudes Inventory data showed these girls
to be highest on "Passive Defensive" behavior ("doing nothing" or
giving only emotional reactions), in Stage III they are second highest
on the SAI Total Coping score and highest on Interpersonal Relations.
This is in line with their generally high rating by their peers in the
BRS and their expressed interest in Associates, from the Occupational
Values.

In the Views of Life data, they were low on General Locus of
Cort:ol, Self-Other Solver, Activity/Passivity under Stress, and Totai
Number of Active Choices. This evidence supports the description of
these girls as passive in nature, with a feeling that the environment
Is beyond their ability to change. They choose to remain passive when
problems arise, to let others resolve problems, and see the world as
controlled by others, not by their own efforts. In keeping with thin
is their high score on Emotional Control vs. Emotional Acceptance and
Expressivity. Both upper-lower class groups were high on this pattern
of Emotional Control. (Perhaps a progressive attitude and greater
leniency in the training of the upper-middle class children partially
explains this-msalt. That is, the old-fashioned value of Self-Control
in emotional reactions is still instilled into children of the upper-
lower class; while the greater "psychological" awareness of the upper-
middle class parents may foster a greater acceptance of affect as a
natural human reaction ia certain situations.)

On the Sentence Completion, an examination of the Task Achievement
area reveals no consistent differences across the two stages, thus
conclusions cannot be safely drawn regarding this group. They were
rather uniformly low in Stage I, but fairly high in Stage III, though
there were few significant differences in either case. The fact that
they are not outstanding is in agreement with Stage III SAI findings
and BRS findings for this group.

In the Interpersonal Relations area there were also no similar,
consistent findings between the two stages, though in each study these
girls were significantly high in at least one area (Coping Effective-
ness once, Stance once) which lends some support to Stage III SAI
findings, their concern with Associates, and their Stage I BRS findings.
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In Authority they were totally consistent between Stages I and Ill
in that they were lowest on Engagement in both studies. This would

indicate a tendency for lack of action in the face of authority-
related problems, which is not inconsistent with other evidence of
passivity in these girls.

In the Anxiety area the only consistent significant finding was
the high score on Negative (or Depressive) Affect observed in both
studies. This lends support to the high Stage I SAI score on Pas-
sive/Defensive behavior, which usually reflects emotional reactions
rather than instrumental action; however, it is inconsistent with their
Views of Life Attitude (not necessarily active behavior) concerning
Emotional Control. Though not significantly so in Stage III, in both
studies these girls scored quite low oa most Coping Style (and Effec-
tiveness) dimensions. This is further indication that these girls are
rather poor at handling negative emotional situations, to which they
mainly react emotionally rather than operationally.

In the Aggression area these girls were not differentiated from
other groups in either Stages I or III, thus cannot be considered
outstanding in either direction. This is in good agreement with the
general passive trend, the Stage III (and I)SAI results, the Views of
Life nonactive choices, and the Stages I and III BRS lack of findings.

There were no consistent findings for this group in tne Sentence
Completion Total scores, though data from the two studies together
indicate rather poor Engagement scores in general, as well as a high
degree of Negative (primarily Depressive) Affect.

The Parent/Child Interaction items also do not show consistent
results for these girls, though the.one significant difference in each
stage showed these girls to be lowly ranked and there was indication
of a rather poor self-concept and rather poor relationships with the
father.

On Reality/Fantasy Achievement Discrepancy, though not signifi-
cantly in one stage, these girls in both cases received low scores,
indicative of a higher self-described achievement level than that
achieved in reality. Their Academic Achievement performance was poor,
but their self-descriptions in the Task Achievement items of the
Sentence Completion were average.

On the Story Completion Coping Style dimensions, there were no
common findings between Stages I and III; thus, no generalizations can
be made. The only outstanding Stage III finding was their consistent
high score on Response Length (which is typical for older females). In

Stage I they had the highest scores on Mean Engagement and Initiation,
a finding which does not agree with other data (from either study) con-
cerning these girls.
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in summary, these girls do not display great academic skills or
performance in school but are ranked higher than average by their peers

in most areas. This is apparently due to their generally passive,
agreeably compliant behavior. They are not outstanding in either
direction in their problem-solving behavior, and they Vi2W themselves
in relation to the world in a rather passive, nonparticipati"e manner.
Their value structure, insofar as future occupations are concerned,
is consistent with their age, sex, and social class standing and is
not unrealistic; it is in line with their apparent lack of desire to
achieve professional status in any future job. Their interests
appear more social, practical, and idealistic. They do not aspire co,
ncr expect to achieve, high level careers or a high level of education
(compared to other groups). It would seem, then, that these girls are
somewhat passive, realistic, and unambitious about their future, and
currently behave in a manner consonant with that viewpoint.)

AUSTIN FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

One similar finding in bcth Stage I and Stage III was the high
standing by this group on Math Achievement. In Stage III there were
no other significant differences. In Stage I, this group was also
high on the Raven and on Reading Achievement.

Behavior Rating Scales

There were no similar findings between Stages I and III on any of
the BRS scales. In Stage III they differed only on the Anxiety scale,
where they received the highest score, indicating effective management
of anxiet . In Stage I they were rated significantly low on Academic
Task Achievement, Authority, and Peer Relations. They received the
highest score on Self-Assertion.

Occupational Values Inventory

Looking at the rankings given to the various values by this group
of boys as compared to the rankings given by other groups, there was
great similarity begween Stage I and Stage III findings.

In both Stages I and III they ranked comparatively high the values
of Independence, Success and Accomplishment, Economic Returns, and were
high on general Extrinsic values. In both Stages I and III they ranked
low, compared to other groups, the values of Altruism, Intellectual

Rainwater, L, Coleman, R.P., and Handel, G.W., Workingman's Wife: Her
Personality, World and Life Style, New York: Oceana Publications, 1959
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Stimulation, Surroundings, Variety, and received low general Intrinsic

scores.

Additional findings in Stage III included their high ranking of

Prestige and their low ranking of Self-Satisfaction. Stage I findings

not replicated in Stage III were their high ranking for Follow Father

and their low ranking for Esthetics.

Turning now to the intra-group rankings (considering upper-mkddle
class fourteen-year-old males only), it may be noted that there was
less agreement for this group of boys between Stages I and III than

for most ocher groups. These boys ranked high in Stages I and III

only the value of Associates. They ranked low in both Stage I and

Stage III the values of Variety and Esthetics. Ranked high in Stage

III, only, were the values of Economic Returns, Prestige, and

Creativity. In Stage III the values of Follow Father and Altruism

were low ranked.

Findings in Stage I not replicated in Stage III were the high rank-

ings for Security, Self-Satisfaction, and Altruism. (Altruism was high

in Stage I but low in Stage III.) Other Stage I findings not replica-

ted in Stage III were the low rankings for Management and Creativity.
Creativity, which was high ranked in Stage III, was given low rank in

Stage I.

Occupational Interest Inventory

In both Stage I and Stage III these boys received the highest scores
of all groups on both Occupational Aspiration and Expectationn. Signi-

ficant in Stage III only was the low discrepancy score between the
status level of the Father's Occupation and the Child's own Occupation-

al Aspiration. Also to be noted is the fact that these boys had the
highest score for the status level of their Father's Occupation.

There were three significant discrepancy scores in Stage I not re-
plicated in Stage III (the latter two because they were not analyzed in
Stage III). These boys had the lowest discrepancy score between their
Aspiration and Expectation levels. They also had the :rawest discrepan-

cies between both parents' aspirations for them and their own aspira-

tion level.

Educational Aspiration

In both Stage I and Stage III these boys had significantly high Edu-
cational Aspiration levels. The Aspiration level was slightly higher
in Stage III than in Stage I, a finding observed with the two lower-
class fourteen-year-old samples, also.
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Social Attitudes Inventory

In Stage III these boys had the lowest "Good Coping" scores of all
groups on Task Achievement, Authority, and on the Total score.

In Stage I they received significantly low scores on both "Passive
Coping" and "Passive Defensive" behavior. Thus, there were not even
any indirect similarities between the findings from the two different
versions of the instrument for this group.

Views of Life

Only four scales from the Views of Life showed significant dif-
ference for this group, three of them in the "Active" direction. They
were highest of the four groups on "Academic Locus of Control," indi-
cating that they considered the student's own performance and efforts
to be of primary importance. They also were highest on the "Compe-
tition-Cooperation" scale, indicating a preference for completion.
They were second highest of the four groups on Total Active Choices.
On "Emotional Control" they were second lowest, indicating somwhat of
a preference for Emotional Expressivity and Acceptance as compared to
the two upper-lower class groups.

Sentence Completion

In the Task Achievement area there were no similarities between

Stage I and findings. In Stage III the only significant finding
was that for Aid/Advice, where these boys received the highest score,
indicating that they did not tend to seek aid or advice as often as
did other groups. In Stage I there were no significant findings in
the Task Achievement area.

In the Interpersonal Relations area the only similar finding for
both Stages I and III was fOr the Attitude scale where, in both cases,
these boys received significantly low scores. Other findings were

rather contradictory between Stages I and III.

In Stage III, these boys received the lowest scores of all groups
on Engagement, Aid/Advice, and Coping Effectiveness, and the highest
score on Hostile Affect.

In Stage I, by contrast, they received the highest scores on Stance,
Coping Effectiveness, and Frequency of Neutral Affect, and the lowest
score on Frequency of Negative Affect.

In the area of Authority, on only one scale were the results
similar between Stages I and III. In both cases, these boys received
significantly low scores on Attitude Toward Authority. In Stage III
they received the highest score on Hostile Affect of all groups.'
There were no other significant differences observed in Stage I in
this area.
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In the area of Anxiety there were no similar differences in both

Stages I and III as in Stage III these boys did not differ signifi-
cantly from other groups on any of the Anxiety scales. In Stage I

these boys received the highest scores on Stance, Coping Effective-
ness, and Frequency of Neutral Affect, and the lowest score on Fre-

quency of Negative Affect.

In the area of Aggression these boys did not differ significantly
from other groups on any of the scales in either Stage I or Stage III.

On the Sentence Completion Total scores the only similarity between
Stages I and III was for Totai Attitude where, in both cases, they
received the lowest scores of all groups. In Stage III they received
the highest score on Hostile Affect, but did not differ on any of the

other Total scale::.

In Stage I, on the contrary, these boys received the highest Total
scores on Stance, Engagement, Coping Effectiveness, and Frequency of

Neutral Affect, and the lowest score on Frequency of Negative Affect.
_

On the Parent/Child Interaction items, there were no similarities

between Stages I and III. In Stage III they were significantly low

on Self-Concept. Stage I findings not replicated in Stage III were the
low standings of this group on Parent/Child Interaction and on Inter-

action with Father.

On the Reality/Fantasy Achievement Discrepancy scores, this group
did not differ significantly from other groups in either Stage I or

Stage III.

Story Completion

These boys did not differ significantly from other groups on any of
the Coping Effectiveness ratings in either Stage I or Stage III.

In Stage III Coping Style dimensions, the only fairly consistent
finding involved Outcome and Evaluation of Outcome. For Outcome they
were lowest on Story Six (Anxiety) and on the Mean Outcome score.
For Evaluation of Outcome they were lowest on Story One (Academic Task
Achievement), Story Four (Anxiety), and on the Mean Evaluation of Out-

,!ome score.

They also received the lowest Stance score on Story Sever. (Non-
academic Task Achievement) and the highest Response Length on Story
Three (Aggression). In Stage I these boys differed only on Sociability

where they received the highest score.

Interpretive Comments

In Aptitude and Achievement, with the exception of Mathematics
Achievement, these boys are usually lowest of all upper-middle class
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groups on their scores. In Mathematics Achievement, however, they
were highest in one study and second highest (to the ten-year-old
upper-middle males) in the other. Thus, these boys are performing
somewhat below expectation for their social class. A motivational
problem may be responsible.

On the Peer BRS, these boys were low on all areas where significant
differences occurred in Stage I (except for Self-Assertion) and were
below average (with the exception of Self-Assertion on Anxiety Control)
on all Stage III ratings; though these latter were not significant.
Thus, their peers do not view them as performing well academically or
as getting along well with others. This peer evaluation of classroom
behavior may reflect a general lack of motivation and/or interest
which also lowers their Aptitude ana Achievement test scores (except
for Mathematics).

In the inter-group Occupational Value rankings there were four
values where this group was significantly high in both Stages I and III
(Independence, Success, Economic Returns, and overall Extrinsic values).
These are all values which are associated with success in the business
or professional world. These boys are likely to end up there and, at
age fourteen, they are aware of this. It is interesting to note that
the Extrinsic values chosen by these boys are those associated with
successful careers, not those unrelated to careers, such as the ones
chosen by upper-lower class fourteen-year-old females. Thus, there is
a class of Extrinsic values which are related to successful career
choices while another sub-set is actually unrelated to career choice
but, rather, reflects a lack of interest in careers, and an interest in
other aspects of life.

Of the five values rated relatively low by this group in both .
studies, two of them (Altruism and Esthetics) are Intrinsic, but ideal-
istic and not consonant with the type of careers expected by these
boys. The other two (Surroundings and Variety) are Extrinsic and
rather irrelevant to the professional or business careers which will
more likely be pursued by these boys (and their ten-year-old counter-
parts) than by other groups. Thus, their choice of values seems to
reflect a realistic evaluation of the types of careers in which they
will probably find themselves. They were also consistently low on
Intrinsic values, indicating that success, itself, rather than parti-
cular interests, is the greater motivating quality at this time.

In the intra-group rankings there is only one value which receives
one of the top four ranks in each stage and that is Associates, which
is surprising after observing their inter-group differences. However,
it is not so surprising when one notices that Associates is chosen by
all iourteeo-year-old samples, reflecting the social needs of this
teen-nge group. Ranked low by this group in both Stages I and III
were Variety and Esthetics. While Esthetics is generally ranked in
the bottom four by each group, Variety is not. Thus, this group
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stands out in their low intra-group ranking of Variety. Variety is

not a necessary accompaniment to successful careers and might almost

appear frivolous or indicative of lack of stability in career choice

to these boys, who probably plan to pursue a single career.

As for Occupational Interests, in both Stages I and ?II these boys

were first in Occupational Aspiration and Expectation, and first or

second in Educational Aspiration. The discrepancy between their own

Aspiration and their Father's Occupational level was low. Thus, these

boys' occupational and educational plans are consistent with the values
they choose,and they fit wit1i business and professional career expec-

tations.

On the Social Attitudes they were significantly low on Passive
Coping and Defensive behavior in Stage I (which is in agreement with
their high Self-Assertion rating by their peers in both stages). In

Stage III they were lowest on Task Achievement and Authority Relations
(as well as on the SAI Total score). This is in agreement with their

peers' 1,44 yvaluatiOn of them in the Task Achievement area, and in

getting along with others.

On t1'e Views of Life, these boys were significantly high on Academic
Locus of Control, Competition (rather than Cooperation), and on Total

Active Choices. Their choice of Competition is consistent with infor-
mation gained from the Occupational instruments, and their view of the
(Academic) Locus of Control as within themselves is also consistent
with an expectation and desire to accomplish and achieve. Fourteen-

year-old males (of either social class) are those who make the most

active choices. They are also more self-assertive and less compliant.
Active choices are consistent with high level career choices, which,
as we have already seen, these boys anticipate. On "Emotional Control
vs. Emotional Acceptance and Expressivity," these boys (along with the

females of the same age and social class) chose Acceptance and Expres-
sivity (a self-assertive choice, it might be said). As mentioned

earlier, this is probably a social class trait, where "Enlightened"
upper-middle class parents show greater permissiveness and deliberately
foster acceptance of emotional expression on the part of their child-

ren.

On the Sentence Completion, there were no Task Achievement findings
for this group consistent in Stages I and III, and only one significant

finding overall. Thus, these boys did not perform in an outstanding

manner in this area. In the Interpersonal Relations area there were
significant findings in both Stages I and III, but these findings were
quite inconsistent with one another. The Stage I profile indicated

that these ooys coped well with Interpersonal Relations problems
(though expressing a poor Attitude); while Stage III data indicated
that they coped quite poorly and expressed a Negative Attitude. It

is not possible at this time to make a statement as to which of the
contradictory sets of findings more likely represents this group
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(though Stage I Peer ratings of their Interpersonal Relatio:s tend to
agree more with Stage III findings).

In the Authority area there were no significant Coping Style dif-
ferences, but in both studies, a eery low Attitude Toward Authority
was expressed, which agrees with Stage I Peer BRS and Stage III Social
Attitudes Inventory findings.

In the Anxiety area there were no Stage III differences, thus con-
sistency cannot be established. However, their Stage I profile indi-
cated that t',ey coped quite well with Anxiety which agrees only with
their Stage III Peer rating, plus their general lack of high scores in
Depressive or Negative Affect.

In the Aggression area there were no significant findings in either
Stages I or III, thus no conclusions can be drawn from this instrument.
This lack of significant data agrees with Stages I and III Peer BRS
findings and the Stage III Social Attitudes finding.

On the Total scores there was almost complete lack of agreement
between Stages I and III findings with the exception of Total Attitude,
where they scored lowest in both studies. They were not outstanding
otherwise in Stage III but showed the most positive overall profile
in Stage I.

On the earent/Child Interaction items, there were no consistent
findings between Stages I and III, but the significant findings in
both studies were always negative, indicating some problems with paren-
tal authority. This is in agreement with data concerning Authority
Relations from other instruments for this group.

On the Story Completion, the Coping Style dimensions showed no con-
sistent findings between Stages I and III, thus no generalizations can
be drawn. (They were high on Sociability in Stage I; low on Outcome
and Evaluation of Outcome in Stage III.) The high Stage I score on
Sociability tends to lend some support to their Stage I Interpersonal
Relations findings, as compared to the Stage III findings.

In conclusion, although These boys are intelligent, they are not
performing as well as other middle-class groups in school. They expect
to succeed and their value system is consistent with success. Their
antagonistic attitude toward school authority, and their high level of
activity and self-assertiveness, are probably primarily responsible for
their somewhat poor school performance, compared to their capabilities.
(It would be worth investigating whether their boredom with school may
not have some degree of validity in terms of the relevance and chal-
lenge of the curriculdm.)



They apparently are not a very anxious group, and they handle

anxiety problems well. They express hostile affect somewhat freely.

In the Stage III testing, indeed, an almost arrogant, hostile
attitude was very evident in this group. However, their value system

probably is consonant with such exrressivity. Challenge and hard work

will come later for these boys. Fourteen is a time of learning to cope

with a new set of interpersonal problems increasing conflict with
authority and the challenge of expanded peer relationships, including

heterosexual concerns.

AUSTIN FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

Similar findings were observed in both Stages I and III for Reading
Achievement and for Grade Point Average where, in both cases, these
girls received significantly high scores. There were no other signi-

ficant differences in Stage III. in Stage I these girls were also
significantly high on their Raven scores and on Math Achievement

scores.

Behavior Rating Scales

There were no items on which this group was significantly distinc-
tive i both Stages I and III. Nonetheless, there was a strong simi-

larity. While they were significantly different from other groups in
Stage III on only one item, on all the other items where they had been
high in Stage I, they recorded high ratings in Stage III. In Stage I

these girls were rated by their peers as highest of all groups on both
Academic and Nonacademic Task Achievement, Authority, and Peer Rela-
tioas, Coping with Aggression, and on the BRS Summary. They were sig-

nificantly lower than average on Self-Assertion. In Stage III, al-

though they did not reach statistical significance, they were given
highest on both aspects of Task Achievement and on Peer Relations.
They were high, but not highest, on Authority and Coping with Aggres-
sion; next to highest on Implementation and Initiation; and lowest on

Self-Assertion.

The only statittiaailstitignificant.diffagebba'Anvoiping this OUT
aa,Staga TII,ohowave4 WatyoittheAnx/et0e*temcwhard theyloweetvadothe
lowestr.togregatndicatlagrthat6theyaapresardiabtietlytkattethaxttbyr
gbaupthe other groups.

Occupational Values Inventory

Looking first at the inter-group ranking of values (as compared to
the rankings given by other groups), there was less similarity between
Stages I and III than for most other groups.
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Ranked high in both Stages I and III were the values of Altruism
and Associates. Ranked low in both Stages I and III was the value of

Creativity.

In Stage III, one additional value received a high rating; that

was Independence. Ranked low in Stage III, only, was Prestige.

There was a much larger number of significant differences observed
in Stage I which were not replicated in Stage III. These girls ranked

significantly high in Stage I the values of Esthetics, Self-Satisfac-
tion and were high on the Total Intrinsic values. These girls ranked

quite low in Stage I the values of Security, Economic Returns, Sur-
roundings, Follow Father, and were low on the Total Extrinsic score.

On the intra-group rankings (comparative ranking of values given
by this group, only), there was much greater agreement between Stages

I and III. In both Stages I and III the same four values were chosen

the most frequently: Associates, Altruism, Intellectual Stimulation,

and Self-Satisfaction.

Of the low ranked values, three of the four were identical in both
Stages I and III. These were Esthetics, Creativity, and Follow Father.
Ranked low in Stage III, only, was Management, while Prestige received
a low ranking in Stage I only.

Occupational Interest Inventory

The only similar finding for this group of girls between Stages I
and III involved the discrepancy between the status level of the
Father's Occupation and the Child's own Occupational Aspiration where,
in both studies, this group was significantly low. This indicates a
close correspondence between the status level of their own aspirations

and that of their father's occupation.

In Stage III, the status level of the father's job was significantly
high, as would be expected. A significant finding in Stage I not
replicated in Stage III was a high Occupational Expectation. In Stage

they still scored high on this, but not as high as the upper-
middle boys of both ages.

Educational Aspiration

In Stage III, the Educational Aspiration level for this group did
not differ significantly from other groups, while in Stage I their
Aspiration was the highest of all groups. There was a decrease in the
mean Educational Aspiration level for this group between Stages I and
III, while for all other groups there was an increase in Aspiration
level.
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Social Attitudes InventoLL

In the Stage III instrument these girls did not differ significantly

from other groups on any of the areas measured by this new question-

naire. In Stage I, however, they were highest of all groups on Active

Coping, and second lowest on Active Defensive behavior.

Views of Life

There were more significant differences involving this group than

found in the other three groups of fourteen-year-olds. The majority

of the differences showed a tendency toward "Passive" choices. One

interesting, and rather contradictory, finding is their significantly
high score ( "totive") on general "Locus of Control," contrasted with
their lowest score ("Passive") on "Academic Locus of Control." They

see something in their school situation that is contradictory to their

general view that they possess the power to control the circumstances

in their lives.

They received the lowest score of the four groups on the "Action-

Inaction" scale, indicating a preference for lack of action in the face

of certain problems. They also received the lowest score on the
"Competition-Cooperation" scale, indicating a preference for coopera-

tion.

They were highest of the four groups, however, on the "Earned versus
Bestowed Status" scale, indicating a viewpoint that status should be

earned, an "active" viewpoint. This appears consistent with their

viewpoint on general "Locus of Control."

They received the lowest score of all groups on the "Emotional Con-
trol" scale, indicating a preference for emotional expressivity and

acceptance of emotional states. They were also lowest of all groups

on "Positive versus Negative Self-Concept", indicating a lack of self-

confidence, and dissatisfaction with themselves. Their high score on

"Activity versus Passivity under Stress" was contrary to their low

score on the "Action-In--tion" scale. Although they prefer to "wait

and see" what happens when extreme/problems are at issue, when they
feel anxious or frightened they prefer to do something active --

perhaps literally move around. These girls were significantly low

(second lowest) on the Total Active Choices made.

Sentence Completion

In the Task Achievement area there were no similarities between

Stages I and III on any scales. In fact, in Stage III there were no

significant differences involving this group. In Stage I the only

difference involved Frequency of Positive Affect, where this group was

highest of all groups.
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In the area of Interpersonal Relations in both Stages I and III this
group achieved significantly high scores on both Stance and Engagement.

In Stage III they were also highest on Aid/Advice, indicating that they
tended to solve problems without invoking the aid of others. Signifi-

cant in Stage I, and almost significantly replicated in Stage III, was
the highest score achieved by this group on Coping Effectiveness.

In the area of Authority these girls received the highest scores of
all groups on Stance in both Stages I and III. In Stage III this
group also received the highest score on Engagement and the lowest
score on Depressive Affect. Significant in Stage I but not replicated
in Stage III was the low standing of this group on Attitude Toward
Authority.

In the area of Anxiety there were no similarities in the findings
between Stages I and III for this group. In Stage III they received
the lowest score on Neutral Affect and the highest score on Positive
Affect. In Stage I there were no significant differences involving
this group.

In the area of Aggression not only were there no similar findings
between Stages I and III; the findings between the two times were
diametrically opposed to cne another. In Stage III, this group uas
lowest of all groups on Stance and Engagement, while in Stage I they
were highest of all groups on these two variables. There were no
other differences in Stage I or Stage III for this area.

For the Total scores the only common finding between Stages I and
III was that this group had the highest score on Frequency of Positive
Affect.

There were no other significant findings in Stage III. In Stage I
this group also had received high scores on Total Stance and Coping
Effectiveness.

On the Parent/Child Interaction items there were no significant
differences involving this group in either Stage I or Stage III.

On the Reality/Fantasy Achievement Discrepancy score, this group
was highest of all groups in Stage III, indicating that their actual
achievement level was higher than their fantasized achievement level.
In Stage I this group did not differ on this variable.

Story Completion

With no Coping Effectiveness differences in Stage III, these girls
received significantly high scores on two Stage I stories. They were
second highest on Story Ten (Mother's Authority) and Stor; Seven (In-
terpersonal Relations.)
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When considering Coping Style dimensions, the most outstanding Stage
III finding for this group was for the variable Response Length. They

were significantly high (first or second) on all seven stories and on

the Mean Response Length. Some indications of emotional expressivity

was indicated by their high standing on Negative Affect Expressed by
Hero in Story Two (IPR), their high standing on Total Affect in Story
Two, plus their highest standing on Mean Total Affect expressed across
all stories. They were lowest on Engagement in Story One (Academic
Task Achievement) and lowest on Engagement and Initiation in Story Two
(Interpersonal Relations). They were highest of all groups on Instru-

mentality in Story Four (Anxiety).

These girls did not differ on any of the Coping Style dimensions in

Stage I.

Interpretive Comments

On the Aptitude and Achievement measures, these girls were quite
high in both stages on Reading Achievement and Grade Point Average.
They were also high in both studies on the Raven and on Math Achieve-
ment, though not significantly in Stage III, Thus, there can be no

question that these girls achieve well in school.

On the Peer BRS they were consistently the highest (except for Self-
Assertion and Anxiety) in Stage I and were high on these same items in
Stage III (though nonsignificantly). Again, in Stage II1 they deviated

on Anxiety and Self-Assertion. Thus, they are seen by their peers as
possessing those desirable academic and social traits which are con-
sonant with their high level performance in school. These are the

same traits which would contribute to good coping behavior in most
areas (except, perhaps, for dealing with anxiety).

On the Occupational Values, there were far fewer significant dif-
ferences involvi..g this group in Stage III than in Stage I (when con-
sidering inter group comparisons of the ranking of values). Consis-

tently high in both studies was their mean score on Altruism and As-,
seciates. The idealistic value of Altruism would be expected to be
chosen by upper-middle class, teen-age girls who, if seriously viewing
a career at all, probably visualize a career concerned with helping
others, such as social work or teaching; or they may simply find
altruistic values to be of greater appeal than other values which are
more closely associated with full-time careers. Their choice of As-
sociates is to be expected in teen-age girls, who have social and
interpersonal needs foremost in their minds. (The upper-lower class
females of the same age group also consistently chose this value; and

this value was also popular with fourteen-year-old males.)

On only one value were these girls significantly low in both Stages
I and III, and that was Creativity. The wording of the item perhaps
gives a clue as to its unpopularity with fourteen-year-old females:
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"work where you could make or invent new things." There is almost a
sense of physical labor implied in the wording of this item. Being an
"inventor" is often a desire held by younger children (who rate it
highly). There is apparently something unfeminine about this choice,
the way it is worded in the eyes of fourteen-year-old girls.

On the intra-group ratings (the rating given to each value, com-
pared to the ratings given other values, by this same group), the same
four values receive the top ranking by this group in both Stages I and
III. Their choice of Altruism and Associates has already been dis-
cussed. These are popular values for all fourteen-year-old groups.
Their other top-ranked values are Self-Satisfaction and Intellectual
Stimulation. These two values are also very popular with nearly all
groups in both studies, as these girls are not distinctive in this
regard.

The following three values were ranked among the bottom four in
both Stages I and III by these girls: Esthetics, Creativity, and
Follow Father. Esthetics is ranked low in nearly all groups, so it
does not distinctively characterize the value structure of this group.
Follow Father is also a generally low-ranked value, especially for
fourteen-year-olds. In the case of females this is especially under-
standable, since they are acquiring a more feminine role. Finally,
Creativity ("making or inventing new things") is another value general-
ly ranked low by females, for reasons just discussed. Thus, the intra-
group ranking of values by these girls does not distinguish this group
specifically from other groups.

On the Occupational Interest measures, these girls had significantly
high Occupational Expectations in Stage I, but they did not differ on
Aspiration in either study, or on Lxpectation in Stage III. Their Edu-
cational Aspiration was highest of all groups in Stage I, but not
significantly so in Stage III. Their average aspiration level actual-
ly dropped between Stages I and III, while that of their upper-middle
class, male agemates was higher in Stage III. In both cases, however,
both groups expect to attend college. These girls' discrepancy scores
between their own aspirations and the status level of their father's
occupation are interesting.

In both studies, they aspire to a lower level job than that held by
their father, and this discrepancy is highly significant in both
studies. Although these girls are performing well in school, it is
doubtful whether they are seriously considering a full-time career as
a long-term likelihood. They expect to attend college,almost as a
social requirement, perhaps. Thereafter, if they do work for a while,
they expect it to be in jobs of lower status than the jobs their
fathers held. Probably they are realistic in anticipating this tempo-
rary status, while anticipating marriage to boys who will ultimately
achieve the same job status as their fathers'.
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Turning to the Social Attitudes Inventory, it may be observed that

(in Stage I) these girls were first in Active Coping and significantly
low in Active Defensive behavior (which is consistent with BRS find-

ings). In Stage III, however, they did not differ on any of the five

areas covered by the new Social Attitudes Inventory; thus, they re-

ported about average Coping Effectiveness, in all areas.

On the Views of Life instrument, the majority of significant dif-
ferences involving these girls were "Passive" in nature. That is, they

saw the Academic Locus of Control as being external tc themselves

(perhaps in the teacher's awarding of good grades), they preferred
Inaction to Action, Cooperation to Competition, Emotional Expressivity/

Acceptance to Emotional Control, tended to have a Negative Self-Con-
cept, and were significantly low on the total number of Active Choices

made. Their three "Active" choices were General Locus of Control,
belief in Earned vs. Bestowed Status, and a belief in increased

Activity under Stress. One would expect these middle-class girls to

believe in earned status as one of the classical middle-class values.
This is consistent with their belief that their general locus of con-
trol is within themselves, rather than imposed by others. Their

belief in increased activity when anxious or frightened is not incon-

sistent with good coping behavior.

Their choice of inaction over action suggests a "Passive Coping"
syndrome which dictates that it is often mos- effective to do nothing
when problems arise rather than react, and perhaps, intensify them.
Cooperation is more highly valued by females, in general. This may be

related to their more mature social skills, as well as to their more

passive coping style.

The more negative self-concept these girls express, contrasting
with their effective behavior, suggests that their standards for
their own behavior are higher than those of other fourteen-year-old
groups, possibly to the point of an unrealistic and somewhat stressful

perfectionist.

In the Sentence Completion data, there were no Task Achievement
differences distinguishing this group in either Stages I or III. They

portrayednthemiaevesLafrptett7 average pirformershich is Less:zhan

they actually achieved.

In Interpersonal Relations, they were generally high in both Stage
I and stage III, with no significant difference in the affective realm.
This is in good agreement with BRS and Occupational Values data and
is not inconsistent with some of their Views of Life findings. They

operate effectively in social relationships, and they know it..

In the Authority area, they were somewhat high in Stages I and III,
though they expressed a negative attitude in Stage I. The overall

findings however, would indicate that their Authority relations were

better than average. This agrees with their Peer BRS data.
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In the Anxiety area, these girls do not differ from other groups in
Stages I or III on actual Coping behavior or Effectiveness. However,
they are lowest on Neutral Affect and highest on Positive Affect in
Stage III (an unexpected finding). This appears contrary to the BRS
finding that indicated they easily become anxious. In their own eyes,
at least, they do not have a problem, here.

Findings in the area of Aggression are completely contradictory
between Stages I (where they are high) and III (where they score poor-
ly). Stages I and III BRS data would tend to confirm the Stage I
findings. The apparent contradiction may arise out of the fact that
some of the Sentence Completion items request information concerning
the handling of their own aggressive behavior, while the peers rate
them only on the handling of aggression from others. Still, their
Sentence Completion self-portrayals do differ in the two stages, on
this issue.

On the Total scores these girls were consistent in both Stages I
and III only in their high standing on Positive Affect. There were no
other distinctive findings in Stage III, though these girls ranked
high on Stance and Coping Effectiveness in Stage I.

These girls did not differ from the other groups on any of the
Parent/Child Interaction items in either Stage I or Stage III.

On the Story Completion instrument there were no distinctive
findings on the Coping Style dimensions. In Stage I there were no
differences distinguishing this group. Ia Stage III, the only mean
score showing significant difference from other groups was Response
Length, where they ranked first. In Stories One (Academic Task
Achievement) and Two (Interpersonal Relations) these girls scored
low on Engagement and were high on the Affect dimensions (Negative
and Total )on Story Two. As for Coping Effectiveness, these girls
were high only on the stories involving Mother's Authority and one
of the Interpersonal Relations stc ies. These two Stage I findings
are in agreement with the other data concerning these girls' good
relationships with both Authority and Peers.

In conclusion, it may be said that these girls do quite well in
school and are highly regarded by their peers. "heir occupational
and educational goals do not appear to be crystallized at this time.
They cope quite well with most of their current problems, especially
those involving other people. The self-descriptive data from the
Views of Life would tend to indicate a rather passive, though ef-
fective approach to life; but data from elsewhere would indicate that
their coping is more of the active variety, when necessary. Overall,
compared with the other groups, they show a combination of social
maturity, superior natural endowment, and a purposefully maintained
value structure which results in outstanding school performance and
positive evaluations by their peers.
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ANOVA OF MEANS
AUSTIN SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS, AND SEX

APTITUDE AND ACHIEVEMENT

Age

There were no systematic age differences in Stage I or Ill since
the scores were standardized separately within each age group for each
country. There were no significant interactions involving age which
appeared in both Stage I and Stage III. Though there were no inter-
actions involving age in Stage III, there were two observed in Stage I.
There, on the Raven, the middle class excelled at both age levels, but
this difference was accentuated in the fourteen-year-old sample. For

Mathematics, at age ten the females excelled, but at age fourteen the
males excelled.

Socioeconomic Status

The middle-class children excelled the lower-class children on the
Raven, the Mathematics and the Reading Achievement Tests and on Grade
Point Average, in both Stage I and Stage III.

Significant in Stage III, but not in Stage I, was an SES x Sex
interaction for Reading Achievement. In the lower class there was no
dex difference, whereas in the middle class the females excelled the
males.

There were no significant differences involving SES which were
observed in Stage I but not in Stage III.

Sex

Females received higher scores than did males on the Reading Achieve-
ment Test and on Grade Point Average in both Stages I and III. There
were no other differences which were true for one analysis but not the
other.

BEhAVIOR_RATING SCALE

Age

There were no similar findings in both Stage I and Stage III which
involved the age main effect or any interactions involving age.

There were two significant Age x Sex interactions observed in Stage
III which were not found in stage I. (It should be noted here that
there were over twice as many significant interactions observed in
Stage I data as compared with Stage III data). For both Self-Assertion
and Anxiety, at age ten there was virtually no sex difference; while at
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age fourteen the males excelled the females.

There was one significant age main effect in Stage I not replicated
in Stage III. In Self-Assertion, the fourteen-year-olds excelled the
ten-year-olds. Four significant Age x SES interactions in Stage I.
were not replicated in Stage III. For Academic Task Achievement, Inter-
personal Relations, and the Summary score, at age ten the lower class
excelled while at age fourteen the middle class excelled. For Non-
academic Task Achievement, the middle class excelled at both age levels,
but this difference was accentuated in the fourteen-year-old sample.
There were seven significant Age x Sex interactions in Stage I not re-

plicated in Stage III. For Academic Task Achievement, Authority, In-
terpersonal Relations, Aggression, and the Summary score the females
excelled the males at both age levels but this difference in favor of
the females was accentuated in the fourteen-year-old sample. In Non-
academic Task Achievement, at age ten the males excelled while at age
fourteen the females excelled. For Anxiety, at age ten there was no
sex difference observed, while at age fourteen the females tended to
become more easily upset.

Socioeconomic Status

There were no social class main effects which were similar in Stages
I and III. Also, there were no SES x Sex interactions in common in the
two analyses. In fact, in Stage III there were no significant social
class main effects. There were, however, three significant SES x Sex
interactions. For Academic Task Achievement, in the lower class the
males excelled while in the middle class the females excelled. For
Implementation and Initiation, the females excellel the males in both
social class groups, but this difference in favor of the females was
accentuated in the middle class.

There were two significant social class differences observed in
Stage I which were not replicated in Stage III. The middle class ex-
celled the lower class in both Nonacademic Task Achievement and Aggres-
sion.

Sex

There were three sex main effects which were similar to those ob-
served in Stage I. Females received higher scores than males on
Authority and Aggression and lower scores on handling Anxiety.

Stage III findings with new v,..iables also indicated that females
excel males in Initiation and Implementation.

Stage I findings which were not replicated in Stage III include the
superiority of females over males in Academic Task Achievement, Inter-
personal Relations, and the Summary score, and the superiority of the
males in Self - Assertion.
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OCCUPATIONAL VALUES

Age

There were a number of Age main effects which were identical in

Stage I and Stage III. In both analyses, the ten-year-olds gave higher

scores to Esthetics, Creativity, and Follow Father. The fourteen-year-

olds, in both cases, gave higher scores to Independence, Success,

Security, and Associates. Thus, on seven of the fifteen values the

same Age main effects were observed. There was one Age x SES inter-

action which was identical for both analyses. That is, for Prestige,

at age ten the lower-class children excelled; while at age fourteen
the middle-class children excelled. One identical Age x Sex inter-

action indicated that, for Altruism, the femaies excelled the males
at both age levels; however, this difference in favor of the females
was significantly greater in the fourteen-year-old sample than in the

cen-year-old sample.

Age main effects observed for the first time in Stage III included

a reversal on Altruism. That is, in Stage III the ten-year-olds ex-

celled, but in Stage I the fourteen-year-olds excelled. Also, tha

ten-year-olds received higher scores on Intellectual Stimulation and

on the Totai Intrinsic Score; while the fourteen-year-olds scored

higher on Economic Returns ana the Total Extrinsic score. There were

three Age x SES interactions observed for the first time in Stage III

data. For Self-Satisfaction and Surroundings, at age ten the middle-

class children scored higher; while at age fourteen the lower-class
children received higher scores. For Economic Returns, at age ten
the lower-class children excelled; while by age fourteen the middle-

class children received higher scores. There was also one new Age x

Sex interaction. For Prestige, the males excelled the females at both

age levels; but this difference in favor of the males was significantly
greater in the fourteen-year-old sample than in the ten-year-old sam-

ple.

There were three Age main effects observed in Stage I data which
were not replicated in Stage III. The ten-year-olds received higher

scores on Prestige, while the fourteen-year-olds scored higher on Self-

Satisfaction and Altruism. (This last finding was reversed in Stage

III.) There was only one Age x SES interaction in Stage I not repli-

cated in the later analysis. For Security, at age ten the middle-

class children scored higher; while at age fourteen the lower-class
children received the higher scores. There were three significant Age

x Sex interactions observed in Stage I but not replicated in Stage III

data. For Security, the males excelled at both age levels, but the

difference in favor of the males was accentuated in the fourteen-year-

old sample. For Variety, the females excelled at both age levels, but
this difference in favor of the females was greater in the fourteen-

year-old sample. For the Total Extrinsic Scores, the males excelled
at both age levels, but this difference in favor of the males was
greater in the ten-year-old sample.



Socioeconomic Status

There were three social class main effects which were identical in

both Stage I and Stage III. For Security and Variety, the lower-class
children scored higher; while the middle-class children more often

chose the value of Follow Father. There were no significant SES x Sex

interactions present in both Stages I and III.

There were two social class differences observed in Stage III,
but not in Stage I. The middle class chose more frequently than the
lower class the values of Independence and Associates. There were

three SES x Sex interactions observed in Stage III only. For both
Success and Follow Father, the males scored higher than the females
in both social class groups; however, this difference in favor of the
males was significantly greater in the lower class sample than in the
middle-class sample. For Surroundings, in the lower class the
females excelled the males, but in the middle class there was virtually
no sex difference.

There were three social class main effects observed in Stage I,
but not replicated in Stage III. The lower class scored higher than
the middle class on Creativity and Surroundings; while the middle class
more often chose the value of Altruism. There were two Stage I
SES x Sex interactions not replicated in Stage III. For Self-Satii-
faction, the females scored higher than the males in both social
classes, but this difference in favor of the females was significantly
greater in the middle class than in the lower class. For Economic
Returns, the males scored higher in both social classes, but this
difference was greater in the iniddtr.:class than in the lower class.

Sex

A large number of sex main effects were identical in both Stage I
and Stage III. In fact, eleven of the seventeen scales gave the same
results in both analyses. The females scored higher than the males in
Altruism, Esthetics, Self-Satisfaction, Associates, Variety, and the
Total Intrinsic score. The males scored higher than the females in
Success, Creativity, Economic Returns, Follow Father, and the Total

J Extrinsic score.

Significant in Stage III, but not in Stage I was the greater fre-
quency of choice by the males of the value Prestige and the more
frequent choice by females of the value of Surroundings.

Significant in Stage I, but not replicated in Stage III, was the
greater frequency of choice by females of the value of Intellectual
Stimulation, and the more frequent choice by males of the value
Security.
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OCCUPATIONAL INTEREST INVENTORY

In both Stage I and Stage III the fourteen-year-olds had signifi-
cantly higher Occupational Aspirations and Expectations than did the

ten-year-olds. There were no interactions involving age which were

similar in both Stages I and III.

In Stage III the status level of the Father's Occupation of the
fourteen-year-old sample was significantly higher than was that of the
ten-year-olds.

There were three significant Age x SES interactions in Stage I which
were not replicated in Stage III. For Occupational Expectation, at
both age levels the middle-class children had the higher expectation;
however, this difference in favor of the-middle class was significantly
greater at the fourteen-year-old level than at the ten-year-old level.
(Looking at this interaction in another manner, it may be said that in
the lower class there was virtually no age difference, while in the
middle class the fourteen-year-olds excelled the ten-year-olds.) For
the discrepancy between the Child's Expectation and Aspiration levels,
at age ten the middle class had the greater discrepancy; while at age
fourteen the discrepancy was greater in the lower class. Finally, a
significant Age x SES interaction involved the discrepancy between the
Father's Occupational level and the Child's own Occupational Aspira-

tion. At both age 'evels the discrepancy was greater in the lower
class; however, this discrepancy was greater at the fourteen-,ear-old
level than at the ten-year-old level.

One significant Age x Sex interaction observed in Stage I was not
replicated in Stage III. For Occupational Aspiration, the males ex-
celled the females at both age levels; however, this difference in
favor of the males was greater in the fourteen-year-old sample than in
the ten-year-old sample.

Socioeconomic Status

In both Stage I and Stage III the upper-middle class children ex-
ceeded the upper-lower class children in both Occupational Aspiration
and Expectation. In both studies, also, the discrepancy between the
Father's Occupation and the Child's Aspiration was greater in the lower
class than in the middle class. There were two identical SES x Sex
interactions in Stages I and III. For Occupational-Aspiration in both
studies, the males exceeded the females in both social classes; how-
ever, the difference in favor of the males was greater in the middle
class than in the lower class. (In Stage I this interaction may be
observed in another manner. That is, the middle class exceeds the
lower class in both sexes; however, this difference in favor of the
middle class is "greater among the males than among the females.)

-1213-



The other identical SES x Sex interaction involves the discrepancy
between status level of Father's Occupation and Child's own Aspi-
ration. In both Stages I and III the discrepancy was greater for the
males than for the females in both social classes; however, this dis-
crepancy in favor of the males was greater in the middle class than in
the lower class.

In Stage III, as would be expected, the status level of the Father's
Occupation was significantly higher for middle -class subjects than for
lower-class subjects. In Stage III there was also a significant SES x
Sex interaction that was different from that observed in Stage I for
Occupational Expectation. In both social classes the males had the
higher expectation; 11,,.:ever, this difference was greater in the
middle than in the lower class.

In Stage I the interaction for this variable 'Expectation) was some-
what different in nature. In the lower class the females exceeded the
males; while in the middle class, the males had the highest expecta-
tions.

Sex

There were three common, sex findings between Stages I and III. The
males exceeded the females in botn Occupational Aspiration and Expecta-
tion. Also, the males had the greater discrepancy scores between the
status level of their Father's Occupation and their own Occupational
Aspirations.

There were no additional Stage III sex differences.

In Stage I, the females had the veatet discrepancy scores between
both Parents' Aspirations for them ana their own Occupational Aspira-
tions.

EDUCATIONAL ASPIRATION

Age

There was no age dif _fence in Stage III; however, in Stage I the
fourteen-year-olds had higher Educational Aspirations than did the ten-
year-olds. Thert were no significant interactions for this variable
in either Stage I or Stage III.

Socioeconomic Status

In bosh Stage I and Stage III the upper-middle class children had
higher Educational Aspirations than did the upper-lower class children.

Sex

There were no sex diti,rences in either Stage I r Stage III.
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SOCIAL ATTITUDES INVENTORY

The two versions of this instrument must. be discussed separately
because of the completely different nature of the two versions of

the instrument.

In Stage III the ten-year-olds excelled the fourteen-year-olds in
"Good Coping" in the following are-q: Task Achievement, Authority
Relations, Aggression, and in the total score. There were two similar
and significant Age x Sex interactions. For Interpersonal Relations
and for the Total score the females excelled the males at both age
levels; however, this difference in favor of the females was greater
at the fourteen-year-old level than at the ten-year-old level.

Contrarily in Stage I, the fourteen-year-olds excelled the ten-year-
olds on both Active Coping and Active Defensive behavior, while the

ten-year-olds excelled in Passive Coping. There were no significant

interaction effects in the Stage I version of the instrument.

Socioeconomic Status

In Stage III the upper-lower class excelled the upper-middle class
in "Good Coping" scores in Authority Relations, handling Aggression,
and in the Total scores. In Stage I the lower class received higher
scores on Passive Coping and on Active and Passive Defensive behavior.

Sex

In the Stage III version of the instrument the females excelled the
males on all measures of "Good Coping;" that is, the Task Achievement,
Authority, Aggression, Interpersonal Relations, Anxiety, and the Total

scores.

In Stage I the only difference was for the Active Defensive scale
where the males excelled tLe females.

VIEWS OF LIFE (Stage III, only)

Socioeconomic Status

The upper-middle class more frequently gave the "Active" choice on
the following subscales: general "Locus of Control," "Independence
(versus Inter-dependence)," and "Activity (rather than Passivity) under

Stress." The upper-lower class more frequently made the "Active"
choice on Self- (rather than Joint) Implementation, Emotional Control
(rather tan Expressivity or Acceptance), and "Positive" (rather than
"Negat-ve") Self-Concept.

-1215-



There was only one significant SES x Sex interaction, and that was
for the subscale "Self versus Other Initiation." Here, in the lower

class, the males more frequently mad( he "Active" choice (Self-Initi-

ation): while in the middle class, the females more frequently chose

Self-Initiation or the "Active" choice.

Sex

The males made the "Active" choices more frequently than did the

females on "Academic Locus of Control" (Self-Control versus Control by
Others), on "Action" (as contrasted to Inaction) in the face of prob-
lems, on Competition (as compared to Cooperation), on Solutions by
the Self (rather than by others), and on Total Number of Active

Choices. The females more frequently chose the "Active" cnoice only

on Earned (versus Bestowed) Status.

SENTENCE COMPLETION

Task Achievement

Age: There were no similar age differences between Stages I and

III. In S' ge III fourteen-year-olds received higher scores than did
ten-year-olds on Aid/Advice, indicating that they less frequently
sought such aid or advice.

There was one significant Age x Sex interaction in Stage III invol-
ving Attitude toward Task Achieve-lent. At age ten the females had the
better attitude; while at age fourteen the males nad the more positive

attitudes. Looking at this interaction in another manner, among the
males, the fourteen-year-olds had more positive attitudes, whereas
among the ten-year-olds the females had the more positive attitudes.

In Stage I, the fourteen-year-olds received higher scores on Coping
Effectiveness and on Frequency of Positive Affect. There were no
interactions involving age.

Socioeconomic Status: There were no social class main effects in
Stage III and only one in Stage I. That was for Frequency of Positive
Affect when thr, upper-middle class received the higher scores. How-
fiver, in Stage I there were two interactions involving SES x Sex. Both

for Stance and For Coping Effectiveness, in the lower class the males
received the higher scores; while in the middle class the females
received higher scores.

Sex: Again, there were no common findings between Stages I and III.
In Sti.ge III the only significant difference was for Depressive

Affect where the females received the higher scores.

In Stage I males received higher scores on Engagement and Frequency
of Neutral Affect; while the females were higher on Frequency of Posi-

tive Affect.
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Interpersonal Relations

Age: There were two similar age main eclects in both Stages I and

III. That is, ten-year-olds expressed more positive Attitudes toward
Interpersonal Relations; while the fourteen-year-olds had the higher
Stance scores.

There were no identical interactions involving age in both Stages
I and III, though there was one which was a direct reversal (for
Coping Effectiveness).

Stage III findings not found in Stage I were three Age x Sex
interactions. For Attitude, at age ten the males' attitude was more
positive; while at age fourteen, the females had the more positive
attitude. For both Aid/Adivce and Coping Effectiveness at both age
levels the females scored higher; however, this difference in favor of
the females was greater in the fourteen-year-old sample than in the
ten-year-old sample. The Coping Effectiveness interaction may be
interpreted in another manner. That is, among the males the ten-year-
olds scored higher; while among the females the fourteen-year-olds
scored higher.

Significant main effects in Stage I which were not replicated in
Stage III included the higher scores for fourteen-year-olds on
Engagement, Coping Effectiveness, and Frequency of Neutral Affect;
and the higher scores of the ten-year-olds on Frequency of Negative
Affect. Three significant Age x Sex interactions occurred.

For Coping Effectiveness, at both age levels the females excelled;
however, thi fen.ale superiority was greater in the ten-year-old
sample an in the fourteen-year-old sample (c-'e the difference be-
tween s finding :nd that for Stage III). For Frequency of Negative
Affect, L. age ten the males scored higher; while at age fourteen the
females received higher scores. For Frequency of Neutral Affect the
opposite effect was observed. That is, at age ten the females scored
higher while the reverse was '_rue at age_ fourteen.

Socioeconomic Status: There were no similarities between Stages
I and III, since there were no significant social class main effects
in Stage III.

In Stage I the upper-middle class scored higher on Attitude, Stance,
Coping Effectiveness, and Frequency of Neutral Affect, while the upper-
lower class scored higher on Frequency of Negative Affect.

Sex: The only similar sex main effect was that for Coping Effective-
ness where in both Stages I and III the females received the higher
scores.
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In Stage III the females also scored higher on Stance, Engagement,
Aid/Advice, and Depressive Affect; while males scored higher on Hostile

Affect.

The only Stage I finding not replicated in Stage III involved
Attitude where the females received the higher score.

Authority

Age: There were two similar age main effects in both Stages I and

III. The ten-year-olds haJ more positive Attitudes Toward Authority,
while the fourteen-year-olds had a higher Stance score. There were

no similar interactions involving age in both studies.

Significant in Stage III, only, were the higher scores of the four-
teen-year-old sample on both Hostile and Positive Affect, and the
higher scores of ten-year-olds on Depressive Affect.

In Stage I there were two significant interactions involving age.
For Engagement a significant Age x SES interaction involving Engage-
ment indicated that at age ten the lower class received higher scores;
while at age fourteen the upper-middle class received the higher scores.
A significant Age x Sex interaction for Frequency of Negative Affect
indicated that at age ten the male: expressed more negative affect.,
while at age fourteen the females expressed more of this affect.

Socioeconomic Status: The only social class main effect common
between Stage I and Stage III was for Stance, where die uppek-middle

class scored higher. Significant, also, in Stage III was the higher

score of the upper-middle class on the variable Engagement.

There were also three significant SES x Sex interactions in Stage
III. For Engagement, in the upper-lower class the males excelled,
while in the upper-middle class the females excelled. (Looking at
this interaction in another way, it may he observed that there was
virtually no social class difference in the male sample; whereas among
the females, the middle class excelled.) For Coping Effectiveness,
in the lower class the males excelled; while in the middle class the
females excelled. (Looking at this interaction in another way, among
the males the lower class excelled, while among the females, the
middle class excelled.) Finally, for Neutral Affect, in the lower
class the males exce112d while in the middle class L.he females a : -

celled. One may also say of the latter inter.etion that, in the male
sample the lower class excelled, hile among the middle class the
females excelled.

The only significant difference in Stage I not replicated in Stage
III involved Coping Effectiveness, where the upper-middle class
received higher scores.

Sex: The only sex difference which occurred was in Stage III, where
females reckived higher 4cp.res on Deprer:Ijyt Affect thin (lid males.
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Anxiety

Age: There were no similar age main effects between Stages I and

III. There were also no similar interactions involving age as Stage 1
had no significant interactions in this area.

Stage III findings were that ten-year-olds were higher on Neutral
Affect while fourteen-year-olds were higher on Positive Affect. There
was on; significant Age x SES interaction for Positive Affect. A, age

ten the lower class had the higher scores; while at age fourteen the
middle class scored higher.

There were fotr: significant Age x Sex interactions for Stage III.
For Stance, there were virtually no sex differences at the ten-year-old
level; however, at age fourteen the males excelled the females. Look-

ing at this interaction in another manner, among the males the fourteen-
year-olds excelled; however, among the females the ten-year-olds ex-
celled.

For Engagement, at age ten the females excelled; while at age four-
teen the males excelled. Lookirg at the interaction in another manner,
among the males the fourteen-year-olds excelled; while among the
females the ten-year-olds excelled.

For the 'variable Aid/Advice, at age ten the female excelled; while
at age fourteen the males excelled. Looking at this in another manner,
among the males the fourteen-year-olds excelled, while among the
females the ten-year-olds excelled.

For Hostile Affect, at both age levels the males received higher
scores; however, this difference in favor of the males was greater at
age fourteen than at age ten. Looking at this interaction in another
manner, it may be determined that among the males the fourteen -year-
olds expressed more Hostile Affect, while among the females the ten-
year-olds expressed more Hostile Affect.

Socioeconomic Status: There were no similar socioeconomic class
differences observed in both Stage I and Stage III.

In Stage III there were no significant social class main effects,
but there was one significant SES x Sex interaction involving Engage-
ment. In the upper-lower class the males received the higher scores;
while in the upper-middle class the females received higher scores.
Looking at this interaction in another manner, it may be seen that
among the males the lower class scored higher, while among the females
the middle class received the higher scores.

There was only one social class difference in Stage I not replicated
in Stage III. For Stance, the upper-middle class children received
higher scores.
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Sex: For Sex there were two similar findings for bcth Stages I

and III. In both studies the males scaled higher than the females on

Stance. Also similar was the higher score of the females in Stage III

on Depressive Affect, and Stage 1 on Negative Affect (which included

Hostile Affect in Stage I).

The only new finding in Stage III was the higher score of the males

on Hostile Affect.

Stage I findings not replicated in Stage III were that the males
received higher scores on Engagement, Coping Effectiveness, and

Frequency of Neutral Affect.

Aggression

Age: There were no common agefindings between Stage I and Stage
III for any of the Aggression variables.

In Stage III the ten-year-olds received higher scores on both Stance

and Engagement.

There were also three significant Age x SES interactions in Stage

III. For Stance, at age ten the middle class children excelled, while
at age fourteen the lower-class children excelled. Looking at this

interaction in another manner, it may be said that in the lower class
the fourteen-year-olds excelled, while in the upper-middle class the
ten-year-olds excelled.

For Engagement, at age tec. the upner-midd,e class excelled, while
at age fourteen the 1.ver-class children excelled. This interaction
also may be interpreted differently: that is, in the lower class there
was virtually no age difference, while in the middle class the ten-

yeav-olds excelled.

For Aid/Advic , at age ten the middle-class children excelled,
while at age fourteen the lover-class children excelled. It may be

sa :i also of this interaction that among the lower class the fourteen-
year-olds excelled; while in the middle class the ten-year-olds ex-

celled.

In addition, there were four significant Age x Sex differences in

Stage III. For Stance, at both age levels the males excelled, but
this difference in favor of the males was significantly greater in the
fourteen-year-old sample than among the ten-year-olds. Theta same data
also indicate that in the male sample there was virtually no age dif-
ference, but in the female sample the ten-year-olds excelled the four-
teen-year-olds.

For Engagement, at age ten the females received higher scores, but
at age fourteen, the males received the higher scores.
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For Aid/Advice, again at age ten the females scored higher; while
at age fourteen the males scored higher. These same data also indicate

that in the male sample the -lurteen-year-olds re-eived higher scores,
btt in the female sample the ten-year-olds excelled.

For Positive Affect, at age ten the males excelled; while at agt,
fourteen the females excelled.

There was only one significant age difference in Stage I not repli-
cated (in fact reversed) in Stage III. That is, for Stance the four-
teen-year-olds excelled the ten-year-olds.

Socioeconomic Status: There were no common social class differences
for both Stages I and III.

In Stage III there were no significant social class main effects or
SES x Sex interactions.

In Stage I the middle class excelled the lower class in both Stance
and Engagement. There were also two significant SES x Sex interactio s.
For Frequency of Negative Affect, in the lower class the females scored
higher; while in the middle class the males scored higher. For Fre-

quency of Neutral Affect, just the opposite interaction was observed;
that is, lower-class males excelled while middle-class females.excel-
led.

Sex: There were no common sex findings between Stages I and III.

In Stage III the males scored higher on Stance and Hostile Affect;
while the females scored higher on Coping Effectiveness and Depres-
sive Affect.

In Stage I the females received higher scores on Stance (a reversal
from Stage III) and Engagement.

Total Scores

Age: There were three age main effects which were significant in
both Stages I and III. For Total Attitude the ten-year-olds excelled,
while for Stance and Positive Affect the fourteen-year-olds excelled.
(There were no similar interactions involving age in both studies.)

Significant in Stage III, only, was the higher score of the four-
teen-year-olds on Aid/Advice.

There was one significant Age r SES interaction for Positive Affect.
Among the ten-year-olds, the lower class eY essed more Positive Affect;
while among the ..ourteen-year-olds the mid class expressed more.
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There were two Stage I main effect differences not replicated in
Stage III. For Coping Effectiveness, the fourteen-year-olds excelled;
while for Frequency of Negative Affect the ten-year-olds scored higher.

Also not replicated were two Age x Sex interactions. For Frequency
of Negative Affect at both age levels the females scored higher; but
this difference in favor of females was larger in the fourteen-year-
old sample than in the ten-year-old sample.

Just the opposite interaction occurred for Frequency of Neutral
Affect. That is, males across age groups excelled, but the difference
was greater for fourteen- than for ten-year-olds.

There was one significant Age x SES interaction for Engagement. At

age ten the lower-class children excelled; while at age fourteen the
middle-class children excelled.

Socioeconomic Status: There were no similar social class findings
between Stages I and III as there were no significant social class
main effects in Stage

There was one significant SES x Sex interaction for Stage III. For
Aid/Advice in the lower class the males excelled; while in the middle
class the females excelled (i.e., requested more aid or advice). Look-
ing at this in another way, it may be said that in the male sample the
lower class excelled (requested more aid); while in the female sample
the middle class excelled.

There were four significant social class main effects in Stage I
not replicated in Stage III. The middle class received higher scores
on Total Stance, Coping Effectiveness and Positive Affect, while the
lower class received higher scores on Frequency of Negative Affect.

Sex: The only similar finding between Stages I and III involved
Negative Affect. In Stage III females were higher on Depressive Affect,
and in Stage I they were higher on Negative Affect.

Significant in Stage III only was the higher score of males on
Hostile Affect.

There were four significant Stage I main effects not replicated in
Stage III. The females scored higher on Total Attitude and Fre-
quency of Positive Affect; while the males were higher on Engagement
and Frequency of Neutral Affect.

Parent/Child Interaction

Age: There was one similar age finding in both Stages I and III.
For Interaction with Father, the ten-year-olds scored higher than did
the fourteen-year-olds.
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There were two significant age main effects in Stage III, only. For

"Self-Concept" and for "Interaction with Wither," the ten-year -olds

received higher scores. There was also one Age x SES interaction for

Self-Concept. At age ten the middle-class children had the better Seif-
Concept; while at fourteen the lower-class had the better Self-Concept.

A Stage I finding not replicated in Stage III involved the Parent/

Child Interaction item. Here, the ten-year-olds scored higher than

did the fourteen-year-olds. Also, there was a significant Age x Sex
interaction for Interaction with Father. At age ten the males received

the higher scores; while at age fourteen the females scored higher.

Socioeconomic Status: There were no similar findings between Stages

I and III. In fact, there were no significant social class differences

in Stage III.

Significant in Stage I, but not replicated in Stage III, was the
higher scores of the middle-class children on Self-Concept and on Inter-

action with Mother. Also, there was a significant SES x Sex inter-

action for Self-Concept. In the lower class the males had the better
Self-Concept; while in the middle class the females had the better Self-

Concept.

Sex: There were no similar findings between Stages I and III and no
findings whatsoever in Stage III involving sex.

In Stage I, only, the Interaction with Mother item was significant
where the females scored higher than did the males.

Reality /Fantasy Achievement Discrepancy Scale

Age: Only in Stage I was there an age difference; tut ten-year-olds
received the higher scores.

Socioeconomic Status: In both Stages I and III the middle-class
children scored higher on this variable, indicating that their actual
achievement tended to be greater than their self-portrayed achievement.

In Stage I, there was a significant SES x Sex interaction. In both

social classes the females scored higher, but this difference was great-,
er in the lowerZIass than in'tne middle class.

Sex: In Stage I, only, the females received significantly higher
scores than did the males.

STORY COMPLETION

A. Coping Effectiveness

Age: There were no common findings between Stages I and III for any
of the Coping Effective-ess ratings, by area. For the Academic Task
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Achievement area, no significant age differences or interactions in-
volving age appeared in Stages I or III.

For the area of Interpersonal Relations there were no significant
differences involving age in Stage III. In Stage 1, the fourteen-
year-olds received higher scores on one story (Story Seven). For this

story, as veil as Story Four there was also a significant Age x SES

interaction. At age ten the middle-class children scored higher;
while at age fourteen the lower-clas3 children scored higher.

For the area of Aggression there were no significant age differences
(or interactions involving age) in either Stages I or III.

For the Anxiety area the findings were reversed between Stages I and
III. For both Stage III stories (Four and Six), the ten-year lds
received higher scores; while in Stage I the fourteen-yeer-olds scored
higher on Coping with Anxiety (Story Five). The story stems were not
identical in Stages I and III.

In Stage I Anxiety, there was also a significant Age x SES inter-
action. At age ten the middle-class children scored higher; while-at
age fourteen the lower-class children were receiveing the higher scores.

For the Authority area there were no significant age differences in
Coping Effectiveness in Stage III (Story Five), though in Stage I, one
of the Authority Stories (Story Ten) yielded significant age differ-
ences. Here the fourteen-mr-olds scored higher than the ten-yee
olds.

For Nonacademic Task Achievement (Story Seven) there were no signi-
ficant age differences in Stage III. In Stage I the ten-year-olds ex-
celled the fourteen-year-olds in Coping Effectiveness in this area.

For Total Coping Effectiveness, there were no common main effect
results which occurred ;I.. Stages I and III.

In Stage III the ten-year-olds received higher scores. Here there
was also a significant Age x SES interaction. At age ten the middle-
class children received higher scores; chile age fourteen the lower-
class children scored higher.

In Stage I the same significant Age x SES interaction occurred which
was des.-.ribed just. above.

Socioeconomic Status: There were no common findings for Coping
Effectiveness involving social class between Stages I and III. In

Stage III there was one significant social class main effect for Story
Four (Anxiety). Here the middle-class children scored higher than did
the lower-class children. There were no significant Stage I findings
involving social class or interactions other than those discussed under
the age classification.

-1224-



Sex: There was one similar Coping Effectiveness finding involving
sex it both Stages I and III. For the Authority area in Stage III

(Story Five) and in Stage I (Story Ten) the females scored higher than
did the males. Remember that these were different story stems in the

two studies.

There were no other significant sex fines _cgs in Stage III involving

Coping Effectiveness.

In Stage I there were five significant sex findings not
in Stage III. The females scored higher than the males on
fectiveness for Story Eight (Aggression), Stories Four and
Story Six (Nonacademic Task Achievement), and were highest
Coping Effectiveness.

B. Coping Style Dimensions

replicated
Coping Ef-
Seven (1PR),
on Total

Prior to a discussion of coping style results, it should be re-
called that only Total scores were used in Stage I; while both Total
and individual Story scores were analyzed in Stage II1. Furthermore,

in Stage III additional coping style dimensions were added; and in
Stage I there were two dimensions (Sociability and Attitude toward
Authority) not scored in Stage III. Total scores will first be com-

pared between Stages I and III, for those dimensions measured in both.

Age: The only common finding was for the Mean Stance score. In

both studies, the ten-year-olds excelled the fourteen-year-olds. In

Stage III this was also true for Story Two concerning Interpersonal
Relations. There were two significant Stage III interactions for
Stance on individual stories. In Story One (Academic Task Achievement)
an Age x SES interaction ineicated that at age ten there was virtually
no class difference; while at age fourteen the lower-class children
excelled.

An Age x Sex interaction for Story Seven Stance (Nonacademic Task
Achievement) indicated that in the ten-year-old sample the males ex-
celled; while in the fourteen- year -old sample the females excelled.
Looking at this in another manner, it may be said that among males the
ten-year-olds excelled; while among females the fourteen-year-olds
excelled.

There were two Stage III age differences not found in Stage I. Here

the ten-year-olds were also higher on Total Engagement and on Implemen-
tation. On Stage III individual stories, the ten - year -old;, excelled

on Story One (Academic Task Achievement) and Story Two (IPR) Engagement,
and on Story Four (Anxiety) Implementation. Also significant in Stage

III only was the fact that the fourteen-year-olds excelled the ten-year-
olds in both Mean Negative Affect by Hero and Mean Total Affect ex-
pressed.

=1225=



In Stage I the fourteen-year-olds were higher on both Initiation and
Implementation. There was also a significant Age x SES interaction for
Initiation. In the ten-year-old sample, the males excelled; while in
the fourteen-year-old sample the females excelled.

The mean Stage I results on Initiation contrasted with individual
Story Stage III findings -- in the latter stage, on Story One (Academic
Task Achievement), the ten-year-olds excelled the fourteen year olds.
This was also true in Story Two (IPR). In Story Seven (Nonacademic
Task Achievement) there was a significant Age x Sex interaction indi-
cating that among ten-year-olds the males scored higher; while among
fourteen-year-olds the females scored higher. Looking at this data in
another way, it may be said that among the males, the ten-year-olds
received higher scores; while among females, the fourteen-year-olds
scored higher.

There were three additional Age x SES interactions in Stage I not
replicated in Stage III. For Engagement at age ten the middle-class
children excelled; while at age fourteen the lower-class children ex-
celled. This same interaction was observed for Affect expressed in
conjunction with the Problem and in conjunction with the Outcome.

There were some additional age differences observed for variables
new in Stage III. For Mean Aid/Advice the ten-year-olds excelled the
fourteen-year-olds. They also excelled in Story Six (Anxiety) on this
sane variable.

In Stage III, there were also several significant interactions in-
volving Aid/Advice. For Story Two (IPR) an Age x Sex interaction in-
dicand that among the ten-year-olds the males more often sought Aid/
Advice while among the fourteen- year -olds the females more frequently
sought this Aid/Advice.

In Story Three (Aggression) an Age x SES interaction indicated that
among the ten-year-olds the middle class sought Aid/Advice more fre-
quently while among fourteen-year-olds the lower class scored higher.

In Story Five (Authority) at age ten the males-had higher Aid/
Advice scores; while at age fourteen the females scored higher. Look-
ing at this interaction in another manner, it may tie said that in the
male sample the ten-year-olds scored higher;while in the fourteen-
year-old sample the females received higher scores.

On both Mean Outcome and Mean Evaluation of Outcome, the ten-year-
olds also received higher scores. Ten-year-olds also had higher Out-
come scores on Stories One (Academic Task Achievement), Three (Aggres-
sion), Four (Anxiety) and Six (Anxiety). They were higher on Evalua-
tion of Outcome for Stories One and Three.

For both variables there were also significant (and identical) Age
x SES interactiora for the Total score. That is, at age ten the
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middle-class children scored higher on both variables, while at age

fourteen the lower-class children excelled. Looking at the interaction

foL Evaluation of Outcome in another manner, it may be said that in

both age groups the ten-year-olds excelled; however, this difference
in favor of ten-year-olds was significantly greater in the middle class

than in the lower class.

There was a significant Age x Sex interaction for Evaluation of

Outcome in Story Two (IPR). At age ten the males excelled; while at

age fourteen the females excelled.

Also significant in Stage III was Mean Response Length, where
fourteen-year-olds excelled ten-year-olds. For this variable, the
fourteen-year-olds also excelled the ten-year-olds on each individual

story as well as the Total score. There was a significant Age x Sex
interaction for Mean Response Length also. At both age levels the
females excelled, but at the fourteen-year-old level, the difference
in favor of females was larger than at age ten. This same :nteraction
was also observed for individual Stories One, Two, Three, Four, Six,

and Seven.

For the new Stage III variable "Positive Affect of Hero," the meat
score showed no significant differences involving age, but two indivi-
dual stories had significant interactions involving age.

For Story Three (Aggression), an Age x SES interaction indicated
that among the ten-year-olds the middle-class children showed more
Positive Affect; while among the fourteen-year-olds the lower-class
expressed more Positive Affect.

For Story Seven (Nonacademic Task Achievement), an Age x Sex inter-
action indicated that among ten-year-olds the males showed morr! Posi-
tive Affect; while among fourteen-year-olds females expressed more of
this Positive Affect.

For the new Stage III variable_"Negative Affect Expressed by the
Hero," there was a significant Age x SES interaction found for Story
Two (IFR). At both age levels, the middle-class children expressed
more Negative Affect; while among fourteen-year-olds, the lower class
expressed more. Looking at this interaction in another manner, it may
be said that in the lower class the fourteen-year-olds expressed more
Negative Affect; while in the middle class there was virtually no
age difference. In Story Five (Authority) an Age x SES interaction
indicated that in the ten-year-old sample, middle-class children ex-
pressed more Negative Affect; while in the fourteen year -old sample
the lower class expressed more.

For Story Six (Anxiety) and.Story Four (Anxiety), the fourteen -year-
oi.s more Negat:I.ve Affect than did the ten-year-olds.
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Considering "Total Affect of Hero Plus Others," on Story Two (IPR),

the fourteen-year-olds excelled the ten-year-olds. The same was the

case for Story Four (Anxiety). for Story Five there was a significant

Age x Sex interaction indicating that at age ten the females excelled;

while at age fourteen the males excelled. In Story Six (Anxiety)

fourteen-year-olds scored higher than ten-year-olds.

For the new Stage III variable "Instrumentality," (which is similar

in conceptualization, but not identical to the Stage I ariable

"Persistence") there were no mean results involving age. Neither were

there significant age differences for any of the individual stories.

The individual Story findings are worth examining for age, on Im-

plementation, since the Stage III mean score showed no significant dif-

ferences (as contrasted to Stage I where fourteen-year-olds exc "ed

on this mean score).

In Story Two (IPR) a significant Age x SES difference indicated

that among ten-year-olds, middle-class children excel; while among
fourteen-year-olds, the lower-class children excel. This was the orly

significant finding involving this variable.

For the new Stage III variable "Solver," the mean scores revealed

no age differences. In Story Four (Anxiety), the ten-year-olds had

higher scores. This was the only significant difference involving

"Solver."

Socioeconomic Status: For Total Stance (which was based only on

Story One, Academic Task Achievement)in Stage I, there were no similar

findings.

In Stage III, the lower class scored higher than the middle class

in Total Stance. They also scored higher on Story One (Academic Task

Achievement). These were the only social class differences involving

Stance. In Stage I a significant SES x Sex interaction indicated that
in the lower class the females excelled, but in the middle class the

males excelled.

For Engagement, there was no social class main effect for Total
scores in either Stage I or Stage III. None of the individual story

scores were significant for Stage III, and there were no significant

SES x Sex interactions for Engagement.

There were no social class differences in the mean Initiation score

for either Stages I or III. Again, there were no individual story
differences in Stage III for either the main effect or for SES x Sex

interactions.

Aid/Advice was analyzed only in Stage III and the Total score

revealed no social class differences. Individual story scores also
revealed no class differences either in main effects or in SES x Sex

interactions.
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Solver was analyzed only in Stage III. The mean score for Solver

revealed no social class differences. In Story Four (Anxiety), the
middle class achieved higher scores for Self-Solving than did the lower
class. There were no other significant differences involving the
dimension of Solver.

Implementation was scored in both Stages I and III, but there were
no mean social class differences in either study.

For Stage III Story Two (IPR) there was a significant SES x Sex
interaction which indicated that in the lower class the males excelled
in Self-Implementation; but in the middle class the females excelled.
There were no other differences involving Implementation.

Outcome (Completion) was analyzed only in Stage III. The mean score
for Outcome revealed no social class differences. In Story Three
(Aggression), the lower class received higher scores than did the
middle class. This was the only social class difference involving
Outcome.

Evaluation of Outcome was also only analyzed in Stage III. The

mean Evaluation of Outcome scores revealed no social class differences.
Individual story scores also revealed no significant differences.

Response Length was also only analyzed in Stage RI, and the mean
Response Length scores revealed no social class differences. For
Story Three (Aggression), the lower class scored higher than did the
middle class. This was the only social class difference in Length of
Response.

Instrumentality (which is conceptually similar to Persistence in
Stage I) revealed no mean social class differences in Stages I or III.
In Stor, Four (Anxiety) the middle-class children engaged in more
separate instrumental acts than did the lower-class children. This was
the only social class difference involving Instrumentality.

The Affect dimensions were measured quite differently in Stages I
and III; and thus they are hardly comparable. In Stage I there was no
mean social class difference in Affect Associated with thy. Problem or
the Outcome. In Stage III, also, there were no social class dif-
ferences for any of the three mean Affect measures.

In Story One (Academic Task Achievement), the middle class scored
higher than the lower class on Negative Affect Expressed by Hero. In

Story Two (IPR) again the middle class scored higher on Negative Affect
Expressed by Hero. In Story Six (Anxiety), a significant SES x Sex
interaction indicated that in the lower classes the females expressed
more Positive Affect, but in the middle classes the males expressed
more. Looking at this interaction in another manner, it may be ob-
served that among the males the middle class expressed more Positive
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Affect; but among the females the lower class expressed more of this
Positive Affect.

Sociability, a variable measured only in Stage I (from Story One),
indicated that middle-class children expressed more social concerns in
a conflict situation than did lower-class children. A significant SES
x Sex interaction also indicated that in the lower class the iemales
had higher scores on Sociability, but in the middle class the males
scored higher.

Sex: For Total Stance, there were no significant sex differences
in Stages I or III. For Stage III Story Five (Authority), the females
scored higher than did the males. This was the only significant sex
difference involving Stance.

There was no sex difference for Total Engagement in Stage III, but
in Stage I the females received higher scores than did the males on
Total Engagement. In Stage III Story Six (Anxiety) the males scored
higher than females on Engagement. This was the only individual story
difference for Stage III Engagement.

For Initiation, the mean scores produced no significant differences
in Stage III, but in Stage I the females scored higher than the males
on this mean score. In Stage III Story Two (IPR) the males scored
higher than the females on Initiation. This was the only significant
difference in Stage III.

Aid/Advice was analyzed only in Stage III, and the mean score showed
no sex differences. In Stage III Story Six (Anxiety), the males scored
higher than did the females. This was the only significant difference
in Stage III.

Solver was also analyzed only in Stage III. The mean scores did not
reveal any sex differences. Also, no individual story revealed any
significant sex differences involving this variable.

Implementation in Stages I and III revealed no significant dif-
ferences. Also there were no significant differences for any of the
individual Stage III stories involving this variable.

Outcome (Completion) was analyzed only in Stage III. The mean score
showed the females as being higher than the males, indicating that the
Hero more frequently completed the task presented by the problem. Also
in Story Five (Authority) the females received higher scores. This was
the only individual story where significant sex differences occurred.

Evaluation of Outcome was also analyzed only in Stage III where the
mean scores showed the superiority of the females over the males. For
Stage III Story Four (Anxiety), the females also scored higher than
did the males. For Story Five (Authority), again, the females excelled.
There were no other sex differences in Stage III.
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Response Length was scored only for Stage III, and tilt averagt score
indicated that females wrote longer stories than did males. Story One

(Academic Task Achievement), Story Two (IPR), Story Three (Aggression),
Story Four (Anxiety), Story Five (Authority), Story Six (Anxiety), and
Story Seven (Nonacademic Task Achievement) all indicated that females
wrote longer stories than did males.

Now let us examine Instrumentality (railed Persistence in Stage I).
There were no mean sex differences for either study. In Stage III
Story Four (Anxiety), the females scored higher than did the males
meaning that the heroine in their stories engaged in more separate
instrumental acts directed toward problem - solving than the heroine in

stories written by males. Also in Stage III Story Five (Authority),
the females received higher scores. Instrumentality is probably
closely related to Response Length as those stories presenting more
separate instrumental acts are more likely to be the longer stories.

Let us now look at the Affect dimensions, which were measured
differently in Stages I and III. On the mean scores, regardless of
the method of measurement, the females appeared to excel. In Stage

III the females received higher mean scores on Positive Affect Ex-
pressed by Hero and on Total Affect Expressed by Hero Plus Others.
In Stage I they were higher on Affect Expressed in Conjunction with
the Outcome. In Stage III Story Two (IPR) the females were again
higher on Positive Affect and Total Affect. In Story Three (Aggres-
sion), females were higher on Positive Affect and on Total Affect.
In Story Five (Authority) they re higher on Positive Affect; and in
Story Six (Anxiety), they sere higher on Positive Affect; and in Story
Six (Anxiety), they were higher on Total Affect.

INTERPRETIVE COMMENTS AND IMPLICATIONS

A. Age Differences

Age differences which were not at least partially replicated in
both studies will not be discussed except where instrument revisions
require it.

As all Aptitude and Achievement measures were standardized within
each age group, there were no age differences.

Since, on the BRS, the children were rated only by peers of their
own age groups, analysis of age differences would be meaningless.

In the Occupational Values, the ten-year-olds consistently chose
Esthetics, Creativity, and Follow Fathsr. The wording of the items
for Creativity and Esthetics may be partially responsible for their
greater frequency of choice by the ten-year-olds. "Work like that
of an artist or musician," "work where you can make or invent new
things," are somewhat romantic and idealistic goals which appeal

-1231-



neither to the more practical nature of the older children nor are they
related to the more conventional professions and careers more frequent-
ly chosen by older children.

The fact that "Creativity" and "Esthetics" are more general con-
cepts than the specific wording of the items imply probably contrib-
utes to their greater frequency of choice by ten-year-olds. Had the
wording been more abstract, fourteen-year-olds might have given them a
higher value. The choice of Follow Father by the ten-year-olds is
probably due to (a) the greater identification of the younger children
with the father; (b) the decreased attachment of the older children,
due to adolescent reaction against authority as vested in parents; (c)
the emergence of genuine differences in vocational interest between
father and children, as the latter enter adolescence; or (d) increased
desire for jobs better than the father's, by fourteen-year-olds,
especially in the working class.

In both studies, fourteen-year-olds chose more frequently Indepen-
dence, Success, Security, and Associates. The greater frequency of
choice of the two extrinsic values of Security and Associates by the
fourteen-year-olds is not difficult tc explain. Security is a real-
istic concern, which fourteen-year-olds have the maturity to recognize
as an important prerequisite. The choice of Associates is simply one
more indication of the heightened social awareness and friendship con-
cerns of the older children. The choice of Success is also probably
due to a greater insight into the non-static nature of "jobs" or work,
and recognition that room for advancement is one of the benefits of
certain jobs. The fourteen-year-olds' choice of Independence is also
completely predictable, since this is she age where the struggle with
adult authority (both parental and school) has begun in earnest. They
want to be free of the restrictions which now bind them and they see
this as a continuing need in the future. Thus, the fourteen-year-old
choices reflect practicality, expression of current conflicts and in-
terests, plus an awareness of the non-static nature of future careers;
while the ten-year-olds are still identifying with parental authority
and choosing idealistic, romantic (yet concrete) goals more frequently.

The status structure of jobs and careers is apparently not so clear-
ly defined for the younger children, and they tend to choose by other
value systems than society's placement of careers on a status level.
The fourteen-year-olds consistently showed greater Occupational Aspira-
tion and Expectation levels with respect to the status level of jobs
preferred. They are aware of the status which accompanies various
careers and, being aware, tend more often to choose the higher level
ones. Perhaps all children would aspire to the higher level jobs were
they aware of the hierarchy defining them. Thus it may be said that
the fourteen-year-olds aspire to, and eNpect to achieve higher level
jobs and are more practical and insightful as to the nature of actual
job satisfactions than are the younger children.
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Among the Self-Report instAments, the Social Attitudes will be

examined first. Both versions must be discussed, since the scales ate

not similar in the two studies. In Stage I the fourteen-year-olds were

higher on both Active Coping and Active Defensive behavior; while ten-

year-olds chose more frequently Passive Coping. This greater frequency

of Active choices by the fourteen-year-olds is probably indicative of

more effective And direct coping methods, plus an unwillingness to

accept passively situations which are not to their liking. They arc

more willing to change a situation, whether by behaving effectively or

by simply reacting. The younger children are more willing to accept

and/or obey, just as they accept authority. They have not developed

sufficient independent coping skills to take an active role, yet they
are willing to passively behave in a socialized manner. In the Stage

III Social Attitudes Inventory the ten-year-olds excelled the older
children in Task Achievement, Authority, Aggression, and on the Total

score. Since, theoretically, fourteen-year-olds should be more effec-

tive topers (especially in Active Coping), one could hypothesize that
these findings may be due to one or another of the following conditions:
(a) the younger children (as in Stage I) chose the "passive" coping
alternatives more frequently, while older children chose enough of the
"poor coping" alternatives to counterbalance any active "good coping"
choices made; (b) the younger children took the task more seriously;

or (c) the younger children accurately report more conforming behavior

on precisely those scales most strongly enjoined by adults.

The Sentence Completion will be examined area by area In the Task

Achievement area there were no consistent age differences in the two
studies, though the very few age differences which did occur were all

in favor of the fourteen-year-old sample. No generalizations can be

made. In Interpersonal Relations, the ten-year-oil sample consistently
had the more positive Attitude; though the fourteen-year-olds excelled

in Stance in both studies. (The fourteen-year-olds also were higher on

the remainder of Coping Style dimensions in Stage I.) It has been the

general finding in the past that the younger children tend to express
the more positive attitudes toward most are's under study; though older
children usually detail more effective coping behavior. That the

attitude of younger children is more positive is probably based upon a

number of factors. First, in their greater naivety, they have not
organized all of their negative experiences so that negative generaliza-
tions are made; rather, they react negatively to specific individual

experiences. Second, they are still under the influence of their child-
hood training which tends to emphasize saying "nice" things about

situations and people (regardless of their actual feelings), and they

are not yet in rebellion against authority. The fourteen-year-old
scores are often lowered, what is more, not so much because they ex-
press negative attitudes, as because they state more neutre, noncom-
mital, or conditional evaluations. The latter type of response re-

flects their developing ctitical facility and their conditional accep-
tance or rejection of generalized statements.
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In the Authority area, again, the ten-year-olds consistently express
more positive Attitudes, while the fourteen-year-olds were higher in
both cases on Stance, indicating a greater willingness to react, or act,
upon a problem involving Authority. Stage III findings in the Affec-
tive dimensions bring more evidence to bear upon the age difference in
Attitudes Toward Authority since fourteen-year-olds express more
Hostile Affect; but ten-year-olds express more Depressive Affect. This
Hostile Affect is in line with the more Negative Attitude and hypoth-
esized rebellion against authority by older children; while the younger
children's depressive reactions are indicative of the fact that they
still wish to please authority figures and aie unhappy when problems
arise with them.

There were no consistent findings in the area of Anxiety or Aggres-
sion, thus no comments can be made, other than suggesting the possibi-
lity that in an emotionally charged problem situation, age makes less
difference than it does in other types of problem situations.

On the Total scores, again, the ten-year-olds expressed more gener-
ally positive attitudes than did the fourteen-year-olds, regardless of
problem area. The fourteen-year-olds were consistently higher on
Stance and Positive Affect. That they were higher on Stance was to be
expected since they supposedly possess greater Coping skills and are
more ready to act rather than to accept. Their higher score on Posi-
tive Affect is not easy to explain in light of their more Negative
Attitude. One possibility (for this instrument) is that the positive
affective reaction to a problem is a form of synicism or overt indica-
tion of indifference to the problem where to say that one is "happy"
about the problem is similar to an "I don't care" attitude. Most other
Total Coping score findings which were not replicated in both studies
were in favor of the fourteen-year-olds, indicating, again, more effec-
tive coping skills.

The age differences , the Parent/Child Interaction items again
throw light on the authority problem since all significant age find-
ings (two in Stage I, three in Stage III) are in favor of the ten-year-
olds. This simply reinforces the view that ten-year-olds get along
better with and react more favorably to (parental) authority.

The Story Completion data presents the greatest dilemma of all data
with respect to age differences. For, though one would expect, again,
indices of more effective coping from the older children, this simply
was not the case.

Furthermore, although the stories did not change that drastically
between Stages I and III, there are total reversals on Coping Effective-
ness scores. In Stage I only Coping Style mean scores were given and,
while ten - year -olds excelled on Stance, the fourteen-year-olds excelled
on Initiation and Implementation. In Stage III, the ten-year-olds ex-
celled on all Coping Style dimensions except Response Length and the
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Affective measures, where fourteen-year-olds consistently excelled.
More peculiar was the high Stage I Coping Effectiveness scores obtained
by the fourteen-year-olds (with one exception); while in Stage III the
ten-year-olds consistently excelled. Other evidence indicates that tne
older children cope more effectively; the small amount of Stage I

evidence also indicates this. Why, then,the reversal in Stage III
findings? The areas where fourteen-year-olds do score higher present
some clues. They write longer stories, consistently, and their heroes
express more negative and more total Affect than do the tea-year-olds'.
Very frequently the longer the stories, the grearer the likelihood of
the details including affective statements. Short stories are more
often to the point and do not dwell on the inner feelings of the hero.
Thus, the hypothesized correlation between Response Length and Affect
emerges. It is natural to expect the older children to write longer
stories with their greater writing skills and, often, more active
imaginations. However, a perusal of these fourteen-year-old stories
gives a clue as to why their Coping Style and Effectiveness scores are
lowered. They create fantastic problems for their hero to overcome,
introduce subplots, fill the stories with negative interactions and
affective states, and seem, often, to take great glee in unhappy end-
ings where the hero rebelliously refuses to comply simply and straight-
forwardly with the problem: thus, the lowered scores on Coping Style
dimensions and Coping Effectiveness scores. Why? It is probable that
many consider the task trivial and the solution to the problem
presented obvious. Here they see an excuse for their emerging wit-
ticisms and a chance to express their already existent problems with
authorities (as represented, on this occasion, by the adult test admin-
istrator). The task is obvious, why take it seriously. Ten-year-olds,
on the other hand, take the problems seriously as they are often on
the level that they are likely to encounter and feel great concern over.
Also, they more frequently wish to please the authorities by resolving
the problems presented (in writing) in a realistic manner. Their some-
times poor writing skills do not contribute to their desire to write
long and complex stories introducing obstacles which lower coping
scores. This leaves us with the problem of why the change between
Stages I and III.

First, different schools were sampled, especially in obtaining the
fourteen-year-old sample. The Stage III school where the majority of
the sample was obtained was seething with resentment against most auth-
ority and the students were apparently less cooperative than were the
Stage I older subjects. Second, there have apparently been some real
(though subtle) changes in the years which intervened between the two
studies. These changes are most apparent in the older child's more
overt rebellion against authority. He feels freer to defy them,
whether on paper, verbally, or mentally. This is a part of a social
change which has been occurring rapidly in the United States at this
time. The Story Completion instrument was, perhaps, simply the "last
straw" for these children, and the form of the instrument allowed them
to give full vent to their often amorphous but hostile feelings toward
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school and authority. Thus, the Stage III Story Completion findings.
If these hypotheses are, in fact, true, then this finding simply
lends further evidence to an original hypothesis that the older child-
ren will have more problems with authority than will the younger chad-
ren. Thus, all is not lost from the results of this instrument. This
would, of course, suggest that one prerequisite for improving the
quality of secondary education is that of improving relations with
teachers and other school authorities. A second suggestion might deal
with the possibility that these children are bored because of a lack of
intellectual stimulation in the subject taught, the way it is presented,
or the level on which it is presented.

B. Social Class Differences

Consistent and significant social class differ -Rtes appeared on all
Aptitude and Achievement measures in favor of upper-middle class chil-
dren. This finding corresponds with the results of many earlier
studies. Environmental and motivational causes may certainly be re-
sponsible for the poorer achievement performance, and motivation can
certainly lower the scores, even on so-called pure Aptitude measures.
Therefore, prior to commenting at great length on the old heredity vs.
environmental controversy, let us look at the motivational and atti-
tudinal structure of both social classes as evidenced by data from
this battery of instruments.

On the Peer US, there were no consistent social class findings for
any item, due to the total lack of social class differences in Stage
III. (The higher middle-class ratings on the two Stage I items are
nct difficult to explain. The higher Nonacademic Task Achievement
score is probably related to the greater variety of extra-curricular
activities engaged in by children from the middle class. The higher
score on Coping with Aggression from others is probably attributable
to the stricter training in the middle class in dealing in a socially
acceptable manner with aggression from others.)

In the Occupational Values, the only consistent differences in
social class were for Security and Variety, where the upper-lower
class scored higher; and for Follow Father, where the upper-middle
class scored higher.

Security would naturally seem to be of greater concern to children
who have lived in environments where job security is a real and con-
tinuing problem and where the financial effects of being without a job
may have been personally experienced. The consistent preference for
Variety may reflect a certain degree of environmental deprivation or a
feeling on the part of these children that they have not experienced
tie wide variety of activities often participated in by children of
higher social classes. It is to be expected that upper-middle class
children would more often desire to follow their fathers' careers as
there fathers' careers are more desirable in status.
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Same intra-group rankings were consistent between Stage I and III,
for bLth social classes. The upper-lower class placed among the top
four, In both studies, Self-Satisfaction, Security, and Intellectual
Stimulation. Self-Satisfaction and Intellectual Stimulation were also
chosen by the upper-middle class, indicating the general popularity of
these two variables. Thus, looking at the intra-group rankings of the
upper-lower class, only Security was a uniquely high value, prnbably
for reasons cited earlier. The upper-lowtr class ranked lowest (intra-
group) the values of Management, independence, Esthetics, and Follow
Father in ooth Stages I and III. But, again, the low ranking of all
but Follow Father was shared by the upper-middle class in both studies
so this does not represent any strong class difference. The low rank-
ing of Follow Father has already been commented upon. Although the
upper-mini:11e class consistently chose both Altruism and Associates
(intra-group) as one of their top four values, this finding was not
totally unique to them, since in Stage I the upper-lower class also
chose Altruism; while in Stage III the upper -lower class also chose
Associates. Thus, while generally popular, these two choices were
more consistent in the upper-middle class. Altruism may be considered
a luxury to be afforded by those whose basic need.; have been met. The
desire for Associates is an expression of social awareness, a recog-
nition that interpersonal relations, even within a career setting, are
of great importance. Actually an examination of the intra-group
similarities and differences in choice of values revealed very little
that has not already been commented upon when discussing consistent,
significant social-class differences.

In the Occupational Interest measures, significant social class
differences were observed (in favor of the upper-middle class) in
Occupational Aspiration and Expectation as well as La Educational
Aspiration. This is not unexpected, but does point out a certain
degree of lesser motivation (see Aspiration) on the part of the upper-
lower class. To expect to achieve a lower level is perhaps nothing
more than realistic thinking. To aspire to a lower level, however,
may partially reflect motivation which may be evidence which can be
brought to bear on any Aptitude and Achievement difference explana-
tion. As one would also expect, the upper-lower class consistently
had greater discrepancy scores between their own Aspiration level
and the job level held by their father. Part of this may be an
artifact of the fact that upper-middle class children's father have
(in many cases) already achieved the highest level; thus, an upper-
middle class child cannot aspire to a higher level than his father.
On the other hand, in America it is natural for children from the
lower ciasse$ to aspire to job levels above their fathers', while
still not aspirirg to as high a level as the upper-middle class
children.

The two versions of the Social Attitudes Inventory must be dis-
cussed separately since the scales are totally different.
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In Stage I, the upper-lower class scored higher on Passive Coping,

and on Active and Passive Defensive behavior. While one would expect

the upper-middle class to excel in Active Coping, this was not the

case. This evidence suggests that, when upper-lower class children do

cope, they choose the passive rather than the active style of coping,

but that they engagein defensive behavior of both varieties more

often than do upper-middle class children. The means indicate that

these children tend to choose the passive approach most frequently,

whether in coping or defensive behavior. They do not attempt as

often to cope actively with problems by attempting to change the situ-

ation. In the Stage III Social Attitudes the upper-lower class child-

ren were higher on "good coping" responses to Authority and Aggression,

as well as on the total score. This evidence does not, in and of

itself, indicate what forms of "good coping" responses resulted in this

finding; but Stage I findings would suggest that these children earn

their higher "good coping" scores by engaging in "passive" coping

endeavors.

On the Views of Life, in the fourteen-year-old sample, the upper-

middle class children gave more "active" responses on Locus of Control,

Independence vs. Interdependence, and Activity vs. Passivity under

stress. Upper-lower class children made the active choice more fre-

quently on Self- vs. Joint Implementation, Emotional Control vs. Emo-

tional Acceptance and Expressivity, and Positive vs. Negative Self-

Concept. The upper-middle class children's choice of Internal (or

Self) Control, Independence, and desirability of Activity under stress,

is what would be expected fiom middle-class training methods and from

-the social concepts instilled into these children. The choice of

personal or internal Locus of Control probably reflects the upper-

middle class children's observation that aims may be accomplished

through an individual's effort; while the upper-lower class children

probably have had observed that they (or their parents) have relatively

less power to bring about change in society. That the upper-lower

class chose Self- (rather than Joint) Implementation is slightly con-

tradictory to the upper-middle class'choice of Independence rather than

Interdependence, since the concepts are certainly related. Perhaps

in the upper-lower class there is more of a feeling that if one does

not do something himself, it will not get done; or, it may reflect

poorer interpersonal relations, where working together with someone

is not a productive endeavor. That the upper-lower class has a more

positive self-concept is not readily explicable, unless this finding

is due to the greater expectations and demands placed upon upper-
middle class children who, when they do not live up to these expecta-

tions, feel self-critical.

On the Sentence Completion
social class differences were

In Interpersonal Relations
differences, since there were

instrument, in the Task Achievement area,

virtually nonexistent.

there were no consistent social class
no social class differences in Stage III.
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(In Stage I the upper-middle class children excelled on all Inter-
personal Relations scales, and there is data from other instruments
which indicate that superiority of the upper-middle class in dealing
with others may be a reality.)

In the Authority area, there is consistent evidence that th.. upper-
middle class children cope better with authority-related problems.
(This is inconsistent with Stage III SAI findings; but as mentioned
earlier, the SAI results for the upper-lower class may be r_flecting a
passive "good coping" behavior style, while Sentence Completion data
indicate that the upper-middle class children are excelling in Active
Coping.)

Social class differences in the Anxiety area were virtually non-
existent. Evidently; the handling of anxiety is a human problem that
is not affected by social class so much as by individual character-
istics unrelated to class.

There were no consistent social class differences in the Aggression
area, again, because there were no significant Stage III differences.
(In Stage I the upper-middle class children excelled, which is con-
sistent with Stage I BRS findings, but not with Stage III SAI findings.)
The SAI findings may have occurred because of the upper-lower class
choice of "Passive Good Coping" choices, while the Sentence Completion
data that favor the upper status children indicate that they are active
copers.

On the Sentence Completion Total scores, again, no consistent social
class results occurred, since there were no significant social class
differences in Stage III. In Stage I there was 1 general pattern of
superiority for the upper-middle class which agreed with their general
Stage I BRS findings.

On the Parent/Child Interaction items there were, again, no Stage
III significant social class differences so that generalizations from
the significant Stage I findings are not teuable. (Upper-middle class
children were higher on Self-Image and Interaction with Mother.) This
superiority of the upper-middle class on Self-Image is in conflict with
the Views of Life finding on the more Positive Self-Concept of the
upper-lower class. The Sentence Completion items, however, were based
upon the child's estimate of their parent's evaluation of them; while
this was not true for Views of Life. Thus, the difference may have
something to do with the parental evaluation aspect of the Sentence
Completion items.

The upper-middle class was consistently (and significantly) higher
on the Reality/Fantasy Achiei men:- Discrepancy score, indicating that
they tend consistently to und r-evaluate their academic achievements,
while the upper-lower class tends to over-value it. The high status
children seem to expect more of themselves and to be more self-critical.
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The working-class children appear to judge themselves by easier stan-
dards, and be content with less than strenuous performance.

The Story Completion instrument gives very little significant or
consistent findings regarding social-class differences. There was on-

ly one (minor) significant finding in Stage I, and only three findings
in Stage III which could be termed even slightly consistent. First,

the upper-lower class had a tendency to score generally higher on
Stance, indicating a aillingness to face the problem. However, the
lack of differences on the "action" scales indicates that this higher
Stance score was not accompanied by more efficient performance or
coping on the part of the heroes of the u class. There was

also a tendency on Story Four (Anxiety r, L mother's Authority)
for the middle-class children to excel on tue few scales where signi-
ficant differences occurred (higher scores on Instrumentality, on

Solver, and on Coping Effectiveness). Considering the nature of the

story itself, this perhaps reflects an awareness in the upper-middle
class children of the greater avenues open to them in contacting the
appropriate individuals for retrieving the lost object. This situa-

tion may also have been seen as more anxiety ridden by the upper-lower
class children, to whom the loss of personal items is a more serious

financial loss. Thus, if the story was more anxiety-provoking to
upper-lower class children, they may have reacted more effectively;
while middle-class children did not see the lost coat as such a trag-
edy and they were able to deal with the problem more rationally.

C. Sex Differences

On Aptitude and Achievement the females consistently excelled the
males on both Reading Achievement and Grade Point Average; while the
other two measures revealed no sex differences. Much of this super-

iority of the females is probably due to (a) greater motivation to
do well and please the teacher, (b) better relations with Authority,
and (c) more obedient (or passive) classroom behavior, which could
contribute to their highe.. grades.

Peer BRS data lend support to such interpretations. In both Stages

I and III the females were rated higher on getting along with Author-
ity (as vested in the teacher), and for more effectively handling Ag-

gression from others. Males were higher rated on Self-Assertion, a
finding which probably reflects more active disrupting and non-coop-

erative tendencies. Males in both studies were seen as handling
Anxiety more effectively than did females, but this does not neces-

sarily bear directly upon classroom performance. (Females excelled

in Stage I on Interpersonal Relations and in Stage III on both Initi-

ation and Implementation.) Thus, females are seen by their peers as
getting along better with others and as having better work habits,

both of which probably contribute to their higher achievement scores.

Turning next to Occupational. Values, only consistent, significant

sex findings will be discussed. In both Stages I and III females
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scored significantly higher on Altruism, Esthetics, Self-Satisfac-
tion, Associates, Variety, and Total Intrinsic. The males consistent-

ly scored higher on Success; Creativity, Economic Returns, Follow
Father, and Total Extrinsic. These findings seem to reflect the
awareness of males that jobs or careers earning money are a real
future eventuality for them; while the females tend to choose values
that do not necessarily reflect any organized career considerations
that include the necessity for actually earning a living. Rather,

they are values which can be generalized to life in general rather
than being job or career specific. They are more humane and ideal-

istic. They reflect a less career-oriented value system; while the
male value choices are centered about job success.

In the intra-group rating of values in both Stages I and III, the
only value consistently rated in the top four by the males was Asso-
ciates. This was also consistently high in the female sample. Three

values were consistettly ranked in the lowest four positions by males:

Management, Independence, and Esthetics. The low value given to Es-
thetics by males has already been commented upon. Why Management and
Independence are low rated by males is not readily explicable, although
they do not appear to be specifically sex related since females also
hold these values in rather low esteem.

The females are completely consistent in their choice of the top
four values, those being Altruism, Self-Satisfaction, Intellectual
Stimulation, and Associates. Associates are chosen consistently by
both sexes, thus this finding is not of any value in sex difference
discussions. Intellectual Stimulation is also a consistently popular
value with males and, thus, little can be said regarding its contribu-
tion to any explanation of sex differences. The same may be said for
Self-Satisfaction. In Stage I the males also showed a high preferencce
for Altruism, but this value dropped considerably in male popularity
for Stage III. There is no ready explanation for this drop. However,

the females' consistent choice of this value is consistent with the
significant sex difference in favor of females for Altruism and
probably reflects their greater social awareness, interest in Inter-
personal Relations, and general interest in sets of values not neces-
sarily related to serious career choices.

Their consistently low ranking of the value of Follow Father has
been commented upon earlier. Their consistently low ranking of Success
is, again, in line with the significant sex difference found for this
value. "Getting ahead" is related to serious career choices. This

is simply of greater interest to males; though even the males ranked
this value as one of the middle ones, rather than as either high or
low.

Looking next at Occupational Interest, it may be noticed that in
both Stages I and III the males had higher Occupational Aspirations
and Expectations, as one would expect, since the males are fully aware
that they will have tc earn a serious living when grown, while many
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females see work as only a temporary state of affairs, not as a life-

long preoccupation. The type o jobs most often chosen by females are

of a slightly lower status (such as school teacher) than those fre-
quently chosen by males. That there was no sex difference in Educa-
tional Aspiration is interesting and seems to suggest that the amount
of schooling desired is not directly related to future career aspira-
tions. Girls, as often as boys, wish to attend college for social
reasons, if for none other. Their desire to attend college does not
necessarily reflect a desire for career braining. The males also con-
sistently had greater discrepancy scores between their own aspirations
and the status level of their fathers' jobs. This one would naturally
expect, due to the higher aspiration of the males.

Turning next to the Social Attitudes Inventory, Stage I differences
will be discussed first. The males were significantly higher on Active
Defensive behavior than were the females. This is in agreement with
their higher peer ratings on Self-Assertion. Both findings indicate
that males react in an overtly aggressive manner more frequently than
do females. In Stage III the females scored significantly higher on
all Social Attitudes Inventory Scales, which suggests that they are
better topers in general than are males. This, of course, agrees
with the Peer BRS data, but does not reveal any information as to the
method of coping employed ("active" or "passive").

On the Views of Life (fourteen-year-old data only), the males more
frequently made "Active" choices on Academic Locus of Control, Action
(vs. Inaction), Competition (vs. Cooperation), Self- (rather than Other-)
Solver. The only scale where the females more frequently chose the
"Active" alternative was for Earned (vs. Bestowed) Status. Males were
also higher on Total Active Choices made, Thus the males seem to place
greater importance on actively confronting problems, on resolving them,
themselves, and on competitive success rather than cooperation. They
believe that their own behavior in school is responsible for their
academic results, not external causes. That males less frequently chose
Earned Status may indicate a tendency for males to be aware that status
is often achieved through position or family, rather than one's on
personal efforts; alternativ'ly, it may be that girls are less likely
to want rewards they have n't earned, or are more realistic in expect-
ing no more than they earn.

On the Sentence Completion, there were no similar findings involv-
ing sex differences in both Stages I and III regarding Task Achieve-
ment.

In Interpersonal Relations, it seems safe to draw the conclusion
that females handle problems in this area more effectively than do
males. They were higher on Coping Effectiveness in both studies; and
higher on all other scales (except Depressive Affect) in Stage III.
These data agree with the findings from other instruments.

-1242-



In the Authority area there were no consistent sex differences
in the Anxiety area, what consistent data there were indicat. that
males are more effective in handling this type of affective problem.
In both studies they scored higher on Stance, and in Stage I they
were higher on all other scales. This is in agreement with Peer
BRS data, but not with Stage III SAI data.

The high score of the females on the Stage III SAI Anxiety items,
however, may reflect a passive manner of coping with anxiety-related
problems. In the area of Aggression, although both studies rtvealed
significant sex differences, there were no consistent findings in
both studies; thus, generalizations cannot be made from this instru-
ment for this behavioral area.

On the Total scores, the only consistent sex difference was in
the Affective realm, where females gave more Negative Affective
responses in Stage I and more Depressive Affect in Stage III. The
high Negative Affect score in Stage I might have reflected more fre-
quent depressive and anxious responses by the females, rather than
an expression of Hostile Affect responses by females. In Stage III,
at least, the males expressed more Hostile Affect. Peer BRS data
tended to support this interpretation.

On the Parent/Child Interaction items and on the Reality/Fantasy
Achievement Discrepancy score there were no consistent, significant
sex differences.

All eight significant Story Completion findings indicated that
females cope more effectively than males, though tde majority of this
evidence comes from Stage I data. Females consistently write longer
stories than do males. They also consistently express more affect,
whether positive or negative. This greater amount of affective expres-
sion is probably due partly to the greater expression of emotionality
by females and is partly an artifact of Response Length. The longer
stories written by females (who tend to be more verbally fluent) are
filled with more details, including affective statements, than are
shorter stories. The females' high scores on Instrumentality are probably
also an artifact of Response Length. Another consistent sex trend is
in Outcome and Evaluation of Outcome (which were not scored in Stage
I). Here, again, the females have significantly higher scores, indi-
cating that they more often resolve the problem and resolve it to
their (or zhe hero's) satisfaction than do the males. It is inter-
esting to note that, while females more frequently indicate that the
problem is satisfactorily resolved, the lack of consistent sex dif-
ferences in the Coping Style dimensions do not reflect the fact that
their successful outcomes are accompanied by more efficient or effec-
tive behavior leading to these outcomes. The few significant sex
differences which do appear on the basic Coping Style measures are
inconsistent. Thus, for females, one might conclude that happy and/or
successful endings do not necessarily imply hard work. Do they expect

-1243-



that things will work out because others will handle the problem? Are

they simply more naive in not associating the appropriate and neces-
sary actions with success? Or, is this finding, again, partly an arti-

fact of Response Length? Shorter stories frequently do not elaborate

upon the outcome. However, if all scales are partly artifacts of Res-
ponse Length, then one would expect females to consistently excel on
Stance, Rngagement, Initiation, Implementation, Solver, etc. This is

not the case; thus, Response Length cannot be held completely respon-
sible for those findings where females excel.

There was one story where the females somewhat consistently ap-
peared to write better stories than did males, as all significant
differences were in favor of the females. This was Story Five, which
dealt with an Authority problem in an academic setting. This finding

is in agreement with other data concerning the girls'better adjust-
ment to authority-related problms in a school setting. Story Six,
concerning Anxiety, seemed to indicate more competent performance by
the miles, though the differences were not great.
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VARIABLeS 53 
AUSTIN 

10 UL 

UN 

FIUME 1 

AUSTIN - STAGE III 
GROUP COWARIS9NS BASED ON ANALYSIS OF VARIANCE OF MAN SCORES 

yaws Of 

54 33 54 

Self-Initia. Self-Solver Self- Joint 
Confront- Other Other Implements- 

Avoid Inittatios Solver Lion 

14 DL N .71 .49 10).62 .31 
.49 .35 4( -).43 .26 

UM It .70 .35 amp .111 

ars .40 .54 .21 

.10 

USE 
50 19 60 61 42 63 

Control/ Activity/ Positive/ Views of Tote 
Instrument- Sxpressivity Passivity Negative 

Fantasy 
Life Score 

6 &centime Under Stress Self-Concept 

.43 2(4) .73 .66 1(0) .39 .66 1(9) .54 

.47 1(4) .73 4(-).62 .53 .66 4(-) .51 

.41 30 .56 .73 .47 .90 2(n) .54 

.51 4( -) .51 10).76 4( -) .311 .93 3(-) .52 

AGE 

SES 

SEX 

ADE-SES 

AGE-Sex 

SES-SEX ut>ts 

L) 

to) r 
5>11 5(es 5)/s 

N>r 

154(1, 

VARIA0LES 64 66 67 60 69 70 71 72 
AUSTIN UNTIENCX COMPIRTION 

ItSE A C H I E V E MRS? Depressive Neutral Positive 
Wide a oen Adl. Si et etc 

10 UL N 1.911 4.39 3.30 1. 1 6.00 .01 .03 .96 .01 
r 2.12 4.50 3.45 111(..) 1.19 4.00 .03 .02 .95 0.00 
UM M 2.01 4.45 3.36 1.23 4.09 .03 .01 .95 .01 

F 2.14 4.39 3.31 1.34 4.15 .03 .04 .93 0.00 
14 DL M 2.14 4.39 3.37 1.43 4.15 .03 0.00 .$6 .01 

r 2.0$ 4.52 3.53 1.45 4.24 0.00 ,03 .97 0.00 
UM M 2.21 4.37 3.40 1(4) 1.50 4.09 .01 .01 .90 0.00 

r 2.09 4.27 3.36 1.4$ 4.02 .01 .01 .97 .01 

MB HI< a 

SEX 

ACE -SES 

AGE-SEX mg< las 
1411 >14P 

SUS -SEX 
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ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

AUSTIN

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

This hypothesis was verified in both Stages I and III, where the
upper-middle class scored significantly higher on Educational Aspira-
tion than did the upper-lower class children.

ACHIEVEMENT MEASLRES

Upper-middle class children will have higher Achievement
scores than will upper-lower class children.

In Stage III, this hypothesis was completely verified for all
Aptitude and Achievement measures. It was also supported for all
Aptitude and Achievement measures in Stage I. Therefore, the hypo-
thesis was completely verified.

Females will have higher Achievement measures than will males.

Two out of four Achievement measures in Stage III were significant
in favor of the females. In Stage I, also, Ole females scored higher
on only two of the measures (Reading Achievement and GPA in both
cases). Thus, the hypothesis was partially verified.

OCCUPATIONAL MEASURES

Upper-middle class children will have higher objective
status level Occupational Expectations than will upper-
lower class children.

This hypothesis was completely verified in both Stages I and III.

Upper-middle class children will have a higher level of
objective Occupational Aspirations than will upper-lower
class children.

This hypothesis was verified in both Stages I and III, as the upper-
middle class had significantly higher Aspirations in both studies.
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Upper-middle class children will have different discrepancy
scores between Occupational Aspiration and Expectation then

will the upper-lower class children.

This hypothesis was not verified in Stages I or III as there were no
significant social class differences in either study.

Upper-middle class children will prefer different Occupa-
tional Values than will upper-lower class children.

Of the fifteen Occupational Values in Stage III, five showed signifi-

cant social class differences. In Stage I, six of the fifteen values
showed significant social class differences. The only findings con-

sistent in both studies were the preference of middle-class children for

Follow Father and that of lower-class children for Security and Variety.
With the exception of these three values, the hypothesis must be
rejected.

Upper-lower class children will show a greater preference
for "Extrinsic" Occupational Values than will upper-middle
class children.

This hypothesis received no support in Stages I or III since in
neither case were there any significant social class differences for the
Extrinsic Total score.

Males will have a higher objective Occupational
Expectation level than will females.

This hypothesis was verified in both Stages I and III as the males
received significantly higher Expectation scores than did the females.

Males will have a higher objective Occupational Aspiration level
than will females.

This hypothesis was verified in both Stages I and III as the males
scored significantly higher on Occupational Aspiration than did the

females.

Males will prefer different Occupational Values than

will females.

Of the fifteen Stage III Occupational Values, eleven showed signifi-
cant Sex differences in Stage III. There were also eleven out of
fifteen significant Sex differences in Stage I. Therefore, it may be
considered that the hypothesis received mood support in both studies.



Females will more frequently choose "Intrinsic" Occupa-
tional Values than will males.

This hypothesis was verified in both Stages I and III, where the
females had a significantly higher score on the Total Intrinsic scale

than did the males.

Males will more frequently choose "Extrinsic" Occupa-
tional Values than will females.

This hypothesis also was verified in both Stages I and III as the
males scored significantly higher on the Total Extrinsic scale than
did the females.

COPING STYLE MEASURES

Upper-middle class children will demonstrate a different
style of coping than will upper-lower class children.

Three of the six Social Attitude. Inventory scales in Stage III
showed significant social class differences. In Stage I, three of the

four scales showed significant social class differences. Thus, the

Social Attitudes Inventory data verified the hypothesis to a moderately

good degree.

Turning next to the Sentence Completion, out of forty-eight Coping
Style variables, only two showed significant social class differences

in Stage III. In Stage I, twelve of the thirty-two Coping Style
variables showed significant social class differences. This would have

been considered fair support except for the very poor Stage III findings
which cast doubt on the validity of the hypothesis for Sentence Comple-

tion data.

Turning finally to the Story Completion instrument, of the one hun-
dred four Coping Style variables for Stage III, only nine showed signifi-
canc social class differences. In Stage I, only two of the nine Coping

Style dimensions showed significant social class differences. Thus,

Story Completion_ data did not remi support to the hypothesis.

Overall, considering all three coping instruments, this hypothesis
received very poor support.

Males will demonstrate a different coping style than
will females.

On the Stage III Social Attitudes Inventory, all six Sex differences
were significant. However, in Stage I only one of the four Sex dif-
ferences was significant. Therefore it is questionable whether or not
Social Attitudes Inventory data verified the hypothesis.
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Turning next to the Sentence Completion instrument, out of forty-
eight Coping Style variables, fifteen showed significant Sex dif-
ferences. In Stage I Sentence Completion, fifteen of the thirty-two
variables showed Sex differences. Thus the Sentence Completion data
lent moderate support to the hypothesis.

Turning finally to the Story Completion instrument, out of one
hundred four Stage III Coping Style variables, twenty-eight showed sig-
nificant Sex differences. In Stage I, of the nine Coping Style dimen-
sions, four showed significant Sex differences. In summary, it may be
said that very moderate support was given to the hypothesis, but one
must especially question the Social Attitudes Inventory since the in-
struments were so different in the two studies.

The difference in the style of coping between the males
and the females will be consistent across all five behavior
areas studied.

Looking first at the results from the Sentence Completion instrument,
the most consistent finding was that of the females' higher score on
Depressive Affect (all six times). Next was the males scoring signifi-
cantly higher on Hostile Affect four of the six times. Males scored
higher on Stance, twice, but females scored higher once.

Turning next to Story Completion, the most consistent finding was
the female superiority on Response Length (all seven stories plus the
Total score). Next was the higher scoring of the females on Positive
and Total Affect on nearly all stories. Finally, there was the female
superiority on three occasions of Evaluation of Outcome. Sine) Response
Length was not scored in Sentence Completion, the hypothesis for
Response Length must be accepted from Story Completion data. The Affect
findings between Story and Sentence Completion ware the most consistent
across instruments and should also be accepted. The findings for Evalu-
ation of Outcome are somewhat more questionable. For the remainder of
the Coping Style variables, the hypothesis must be rejected.

COPING EFFECTIVENESS MEASURES

The upper-middle class children will exhibit more effective
coping than will the upper-lower class children.

In Sentence Completion data, out of six Coping Effectiveness
measures, none were significant in either direction.

In Story Completion data, of eight Coping Effectiveness measures,
only one was significant in favor of the upper-middle class (Story Four
Anxiety). In Stage I, two out of the five Coping Effectiveness scores
showed upper-middle class superiority, while no Story Completion Coping
Effectiveness score showed middle-class superiority. Therefore the
hypothesis must be rejected.
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AUSTIN INTRA-COUNTRY REPOT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships
among Aptitude and the Achievement
Criterion measures.

Of the twelve correlations examined, all twelve were highly signi-
ficant in the predicted direction, six at each age level.

The correlations ranged between .42 and .63. ThL highest correla-

tions (.61, .63) were between Reading Achievement and Grade Point
Average. There was very little age difference in the strength of the

correlations.

These findings were quite similar to the Stage I findings where all
correlations were significant in the predicted direction. The highest
correlations in Stage I were (a) between Reading Achievement and GPA
(.63) at age ten and (b) between Mathematics Achievement and Reeding
Achievement (.61) at age fourteen.

In conclusion, the hypothesis was verified at both age levels in
both Stages I and III.

Hypothesis 2: There will be positive relationships among the
Achievement and the Peer BRS Criterion measures.

Of the fifty-four correlations examined relevant to this hypothesis,
forty-nine were significant. Of these, twenty-six were significant at
age ten and twenty-four significant at age fourteen.

Four of the five nonsignificant correlations were those with the

BRS Anxiety item. Nine of the correlations with Anxiety were signifi-
cant at age fourteen, and only two of the three were significant at

age ten. The other nonsignificant correlation was that between Reading
Achievement and Self-Assertion in the fourteen-year-old sample.

The correlations ranged between .15 and .52. The highest were:
(a) between Implementation and GPA (.52); and (b) between Academic
Task Achievement and GPA (.50) in the fourteen-year-old sample. Grade

Point Average correlated more highly with all BRS items than did the
other two Achievement measures.

In Stage I, forty-three of the forty-eight correlations were signi-
ficant. As in Stage III, it was the Self-Assertion and Anxiety items
only where there were nonsignificant correlations; and again there
were more nonsignificant correlations at age fourteen than at age ten.
In both studies, CPA was related most highly with the BRS items, fol-
lowed by Reading Achievement and then Mathematics Achievement.
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In summary, with the exception of the Self-Assertion and Anxiety
items, the hypothesis was verified at both age levels in Stages I and

III.

PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among
the Intrinsic Occupational Values.

Of the fifty-six correlations examined pertaining to this hypothesis
(excluding correlations with the Total Intrinsic score), only six were
significant in the predicted direction. (Twelve were significant in

the opposite direction from that predicted.) Of the six correlations
significant in the predicted direction, three were in the ten-year-old
sample and three in the fourteen-year-old sample.

There were four correlations (two pairs) which were significant to
both age groups. These were between Intellectual Stimulation and both
Creativity and Variety. Significant at age ten only was the relation-
ship between Intellectual Stimulation and Altruism; while at age four-
teen, the relationship between Altruism and Self-Satisfaction was sig-

nificant. Independence and Creativity had the largest number of nega-
tive correlations with other Intrinsic values (five apiece). The

(positive) correlations ranged between .21 and .54. The highest were
between Intellectual Stimulation and Variety (.31, .54).

Of the sixteen correlations with the Total Score, thirteen were
significant in the predicted direction. Those values which correlated
most highly with the Total Score were Altruism, Intellectual Stimula-
tion, and Variety (the same values which correlated most frequently
with one another). Independence was not significantly correlated at
all with the Total Score; and Self-Satisfaction correlated with the
Total Score only at age fourteen.

In Stage I, eleven of the fifty-six correlations were significant,
and, again, many of the correlations were significant in the opposite
direction from that predicted. The values which correlated most fre-
quently with other Intrinsic values were Intellectual Stimulation
(seven) and Altruism (five). In Stage I all but one of the correla-
tions with the Total Score were significant and that was Independence
at age ten. Correlated again most highly with the Total Score were
Altruism, Intellectual Stimulation, and Variety.

In conclusion, neither Stage I nor Stage III findings lent much
support to the hypothesis, with support being even weaker in 6:_age III

than in Stage I. The four variables which seemed to best define the
"Intrinsic" construct were Altruism, Intellectual Stimulation, Crea-
tivity, and Variety.
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Hypothesis 4: There will be positive relationships among
the Extrinsic Occupational Values.

Of the forty-two correlations involving Extrinsic values (excluding
correlations with the Extrinsic Total score), eight were significant

in the predicted direction.

Of these, three were significant in the ten-year-old sample, and
five in the fourteen-year-old sample. There were six correlations
(three pairs) which were significant at both age levels. These were:

(a) between Success and Economic Returns, (b) between Security and
Surroundings; and (c) between Prestige and Economic Returns. Signifi-

cant at age fourteen only were the relationships between (a) Success
and Prestige, and (b) Surroundings and Associates. Economic Returns

correlated more frequently with the other Extrinsic values than did

any other value.

There were thirteen correlations which were significant in the oppo-
site direction from that predicted. The two values with the largest
frequency of negative correlations were Prestige (seven) and Associ-

ates.

The positive correlations ranged between .17 and .50. The highest

(.39, .50) were between Prestige and Economic Returns.

All but one of the correlations with the Extrinsic Total score were
significant in the predicted direction. Associates, at age ten, did
not correlate with the Total Score. Prestige and Economic Returns

correlated most highly with the Total Score, followed by Success.

In Stage 1, ten of the forty-two correlations were significant, but
all Extrinsic values correlated positively with the Extrinsic Total

score. Again, Economic Returns, Prestige, and Success appeared to
best define the Extrinsic concept.

In conclusion, neither Stage I nor Stage III findings lent much
support to the hypothesis. The "Extrinsic" values appeared to be com-
posed of more than one type of value, with these other types of values
correlating negatively (or not at all) with the main cluster of values.

Hypothesis 5: There will be negative relationships among the
Intrinsic and Extrinsic Occupational Values.

Of the one hundred and twelve correlations examined, fifty-two were
significant in the predicted direction. (Eight were significant in

the direction opposite of that predicted.) Of those significant in
the predicted direction, twenty-three were in the ten-year-old sample
and twenty-nine in the fourteen-year-old sample.
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Forty correlations (or twenty pairs) were significant at both age

levels. These were: (a) between Altruism and Success, Prestige, and
Economic Returns; (b) between Esthetics and Success, Security, Economic
Returns, and Follow Father; (c) between Management and Associates; (d)
between Self-Satisfaction and Success, Prestige, and Economic Returns;
(e) between Intellectual Stimulation and Prestige and Economic Returns;
(f) between Creativity and Security, Surroundings, and Associates; and
(g) between Variety and Success, Prestige, Economic Returns, and Follow

Father. Significant at age ten o.iy were the following relationships:
(a) between Independence and Surroundings: (b) between Management and
Prestige; and (c) between Intellectual Stimulation and Success. Sig-

nificant at age fourteen only were the following relationships: (a)

between Altruism and Follow Father; (b) between Independence and
Security; (c) Management with Security and Surroundings; (d) Self-
Satisfaction with Follow Father; (e) Intellectual Stimulation with
Associates; (f) Creativity with Economic Returns; and (g) Variety with

Assoc iates.

The correlations ranged between -.14 and -.51. The highest were

between Altruism and Prestige (-.51) and between Altruism and Economic
Returns (-.45) in the fourteen-year-old sample.

Of the Extrinsic values, those which were correlated most frequently
(negatively) with the Intrinsic values were Economic Returns (eleven),
followed by Success (nine), and Prestige (nine). Of the Intrinsic
values, Variety was correlated most frequently with the Extrinsic
values (nine), followed by Esthetics (eight).

Of the sixteen correlations of Intrinsic values with the Extrinsic
Total, thirteen were significant in the 'predicted (negative) direct ion.
Independence was not correlated at either age level with the Extrinsic
Total, and Self-Satisfaction was significantly correlated only at age
fourteen.

Of the foutteen correlations of the Extrinsic values with the
Intrinsic Total score, thirteen were significant in the predicted
(negative) direction. Only Associates at age ten was not correlated
with the Intrinsic Total score.

The strongest correlations of the Intrinsic values with the Extrin-
sic Total were for Altruism, Intellectual Stimulation, and Variety.
The strongest correlations of the Extrinsic values with the Intrinsic
Total were for Prestige, Economic Returns, and Success.

In Stage I, sixty-five of the one hundred and twelve correlations
were significant in the predicted direction. In Stage I, also, Altru-
ism, Intellectual Stimulation, and Variety appeared to be the best
measures of the "Intrinsic" concept; while Economic Returns, Prestige,
and Success were the best measures of the "Extrinsic" concept.
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Upon examining the findings of both studies, it seems safe to

assume that the hypothesis was verified to a fairly good degree. The

evidence indicated that there is a definite difference between the
Extrinsic and the Intrinsic values; though data from the two earlier
hypotheses indicated that neither Extrinsic nor Intrinsic are unitary

dimensions. Stage I data gave somewhat stronger support to the hypo-
thesis than did Stage III data in (a) number of significant correla-
tions, (b) fewer number of correlations in the oppos.ce direction from
that predicted, and (c) in strength of correlations of Intrinsic with
Extrinsic values, and of both with the Total Scores.

Hypothesis 6: There will be positive relationships among
the status level measures of the Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration measures.

Of the six correlations examined, all were significant in the pre-
dicted direction at both age levels. The correlations ranged between

.17 and .74. The highest correlations (.69, .74) were between Occupa-
tional Aspiration and Occupational Expectation; while the lowest were
between the two Occupational measures and Educational Aspiration in

the ten-year-old sample. The correlations were higher, in each case,

at age fourteen than at age ten.

In Stage I also, all correlations were significant in the predicted
direction in both age groups, though the range of correlations (.22 to
.56) was not quite as great as in Stage III. The order of magnitude
of the various relationships was the same in both studies.

In summary, it may be concluded that the hypothesis was verified in
both age groups for both studies with the greatest relationship being
that between Occupational Aspiration and Expectation. It is possible
that one reason for this high correlation was a lack Jf discrimination
between Aspiration and Expectation on the part of some subjects. It is
also possible that the lower correlations at age ten between the Occu-
pational measures and Educational Aspiration is due partly to a lack
of knowledge of the educational requirements of certain occupations,
and also partly due to the desire (primarily on the part of many
females) for a college education that is not accompanied by a desire
for a high status level job.

Hypothesis 7: There will be a positive relationship between the
two Occupational Interest Discrepancy measures.

This hypothesis was verified at both age levels, as both correla-
tions were significant in the predicted direction. The correlations
ranged between .28 and .29; thus, there was no age difference in the
strength of correlations.

Both correlations between these two discrepancy measures were also
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significant in Stage 1, where they were of a slightly higher magnitude

(.S0, .43). All Stage I correlations involving other discrepancy

scores not measured in Stage III were also significant.

Thus, in summary, it may be concluded that the hypothesis was veri-
fied at both age levels in both studies.

Hypothesis 8: There will be positive relationships among the SAI
"Good Coping" measures across the five behavior
areas.

Of the twenty correlation. .xamined which pertained to this hypothe-
sis, all twenty were significant in the predicted direction, ten in
each age group. (This excludes correlations with one Total. Score.)

The correlations ranged between .20 and .56. The highest (.56) was
between Task Achievement and Authority at age fourteen. This was fol-
lowed by that between Authority and Aggression (.54) at age fourteen,
and between Aggression and Interpersonal Relations (.54, .53). Also
high were the correlations between Interpersonal Relations and Task
Achievement (.53) at age fourteen, and between Interpersonal Relations
and Authority (.53) at age ten.

All individual scales were highly correlated with the SAI Total
score. The greatest contribution was from Aggression (.82, .81),

followed by Interpersonal Relations and Authority. The Total Scores,
thus, appeared to be good representations of the individual measures.

Comparisons with Stage I findings cannot be made since the instru-
ment and scales were completely different in Stage I from that used in
Stage III. However, the number of predicted relationships which were
significant in Stage I were quite few compared to the excellent Stage
III findings.

In summary, the hypothesis was completely verified at both age
levels in Stage III. "Good Coping" in one area is apparently accom-
panied by "Good Coping" across other areas.

Hypothesis 9: There will be positive relationships among the
Views of Life "Active" response measures across
the twenty subsyndromes plus the Total Score.

Of the one hundred and neventy-six correlations examined (excluding
correlations with the Total Active Score), only fourteen were signifi-
cant in the predicted direction (all at age fourteen, the only age
group where the instrument was administered). There were nine corre-
lations significant in the opposite direction from that predicted.
The following correlations were significant: (a) between Immediate
versus Delayed Action and Action versus Inaction; (b) between Intrinsic
versus Extrinsic and Locus of Control; (c) between Rate of Action and
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Competition versus cooperation; (d) between Earned versus Bestowed

status and Locus of Control, Action versus inaction, and immediate

versus Delayed Action; (e) between Self versus Joint Implementation

and Task Achievement versus Interpersonal Relations; (f) between Emo-
tional Control versus Emotional Expressivity and Acceptance and Self
versus Joint Implementation; (g) between Activity versus Passivity

under Stress and Independence versus Interdependence and Self-Solver
versus Other Solver; (h) between Positive versus Negative Self-Concept

and Self-Initiation versus Other Initiation; and (i) between Views of

Life and Independence versus Interdependence, Confrontation Avoidance,
and Activity versus Passivity under Stress.

The correlations ranged between .14 and .26. The highest (.26) was

between Immediate versus Delayed Action and Action versus Inaction.

Of the twenty correlations with the Total Active Score, all but two
were significant in the predicted direction. Those not significant

were: Competition versus C 1peration, and Emotional Control versus

Emotional Expressivity and Acceptance. The highest correlations with

the Total Score were for Locus of Control (.34), Action versus Inaction
(.34), and Self-Solver versus Other Solver (.33). The Total Active
Score was a fair representation of the individual measures, but none

of the correlations were exceptionally high.

In summary, with only fourteen of one hundred and seventy-six corre-
lations significant in the predicted direction, very little support
was offered for this hypothesis and it must be tentatively rejected.

Hypotheses 10 - 13: There will be positive relationships among
the measures of the same Sentence Completion
Coping Style variables across different
behavior areas.

Stance

Of the twenty correlations examined, only six were significant in

the predicted direction. Two were significant in the ten-year-old
sample and four were significant in the fourteen-year-old sample.

There were four correlations (two pairs) which were significant at

each age level. These were between (a) Authority and Anxiety Stance,

and (b) Authority and Interpersonal Relations Stance. Significant at

age fourteen only were the relationships between (a) Aggression and

Anxiety Stance, and (b) Interpersonal Relations and Task Achievement

Stance.

The correlations ranged between .14 and .28. The highest (.28) was

between Authority and Interpersonal Relations Stance in the fourteen-

year-old sample.
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All Stance scores were significantly correlated with the Total
Stance score. The highest contributions to the Total Score were from
Authority (.58, .66) and Interpersonal Relations (.57, .64), followed
by Anxiety. The Total Score appeared to be a fairly good representa-
tion of the Stance measure.

In Stage I, eleven of the twenty correlations examined were signifi-
cant, approximately equally distributed between the two age samples.
Again, all individual Stance scores correlated positively with the
Stance Total score.

Looking at both studies together, only tentative support can be
given to the hypothesis concerning Stance. Overall, Authority Stance
was correlated more frequently with Stance in other areas, as well as
with the Total Score. There was no noticeable trend for the correla-
tions to be higher at one age level than at the other.

Engagement

Of the twenty correlations examined, only four were significant,
two at age ten and two at age fourteen. None were significant at both
age levels. Significant at age ten only were the relationships between
(a) Aggression and Interpersonal Relations Engagement, and (b) Authori-
ty and Anxiety Engagement. Sigaificant at age fourteen only were the
relationships between: (a) Authority and Interpersonal Relations
Engagement, and (b) Interpersonal Relations and Task Achievement
Engagement.

The correlations ranged between .16 and .24. The highest (.24) was
between Interpersonal Relations and Task Achievement in the fourteen-
year-old sample. With these few correlations, there was no special
tendency for one age group or one area to be outstanding.

All Engagement scores correlated significantly and positively with
the Total Engagement score. The greatest contribution was from Inter-
personal Relations, followed by Tas1t Achievement and Anxiety.

In Stage I, only two of the correlations were significant, one at
each age level, but all individual scores were correlated significantly
with the Total Score.

Summarizing across both studies, the hypothesis for Engagement must
be rejected due to the very small number of significant relationships
discovered.

Aid Advice

Of the twenty correlations examined, six were significant in the
predicted direction, four at age ten and two at age fourteen. There
were no correlations significant at both age levels.
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Significant at age ten only were the following relationships: (a)

between Aggression and Interpersonal Relations; (b) between Authority
and Task Achievement; and (c) between Anxiety and both Interpersonal

Relations and Task Achievement. Significant at age fourteen only were

the relationships between: (a) Aggression and Authority, and (b)

Authority and Anxiety.

The correlations ranged between .15 and .20. The highest (.20) was

between Anxiety and Interpersonal Relations at age ten.

All individual Aid/Advice scores were significantly correlated with

the Total Aid/Advice score. The greatest contribution to the Total

Score was from the Authority area (.63, .70), followed by Aggression

(.59, .56).

In summary, with only six correlations significant, this hypothesis
must be rejected, especially in the fourteen-year-old sample where

only two of ten correlations were significant. Aid/Advice was not

measured in Stage I, thus no comparisons can be made.

Coping Effectiveness

Of the twenty correlations examined, seven were significant in the
predicted direction, three in the ten-year-old sample and four in the

fourteen-year-old sample.

There were no correlations which were significant at both age

levels. The following correlations were significant at age ten only:
(a) between Aggression and both kithority and Interpersonal Relations

Coping; and (b) between Anxiety and Task Achievement Coping. Signifi-

cant at age fourteen only wee the following relationships: (a)

between Authority and both Interpersonal Relations and Task Achieve-
ment Coping; (b) between Anxiety and Interpersonal Relations Coping;

and (c) between Interpersonal Relations and Task Achievement Coping.

The correlations ranged between .14 and .34. The highest (.34) was

between Interpersonal Relations and Task Achievement Coping in the

fourteen-year-old sample. Interpersonal Relations was correlated most

frequently with Coping scores in other areas (four times).

Ail individual Coping Effectiveness scores were significantly and
positively correlated with the total Score. The greatest contribution

to the Total Score was from Interpersonal Relations (.59, .73), follow-

ed by Task Achievement (.54, .66). All correlations with the Total

Score were at least .47 or above. Thus, the Coping Total Score can be

said to be a fairly good representation of the measure.

Stage I results presented a much more favorable picture of the
Hypothesis with nineteen out of twenty correlations being significant.
While Stage I results would tend to totally confirm the hypothesis,
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these results taken in conjunction with Stage III results, cast
serious doubt on a generalized confirmation of the hypothesis. Certain
Coping items were changed between Stages I and III. It is possible
that these changes in items and deletions or additions of items affec-
ted the degree of relationship in Stage III. However, this cannot be
the complete explanation, as items within some areas (i.e., Aggression,
Interpersonal Relations, Authority) were virtually unchanged. The
Coping Effectiveness rating system was virtually identical in the two
studies, so this cannot be used as an explanation.

Hypothesis 14: There will be a positive retationship among the
Coping Style Dimension Total Scores and the
Coping Effectiveness Total Score.

Of the twelve correlations examined, all twelve were highly signifi-
cant in the predicted direction.

The correlations ranged between .69 and .93, making the coefficients
for this hypothesis among the highest of all hypotheses tested. The

highest correlations (.92, .93) were between Total Engagement and Totai
Aid/Advice. Obviously, high scores on each Coping Style dimension
were related to one another to s great degree, and since Coping Effec-
tiveaess ratings are based to a great extent on Coping Styles utilized,
one would expect this relationship also to be quite high.

In summary, it may be unambiguously stated that the hypothesis was
confirmed at both age levels. (This particular hypothesis was not
tested in Stage I.)

Hypothesis. 15: There will be positive relationships among the
Sentence Completion Attitude measures and the
Attitude Total Score across behavior areas.

Of the twelve correlations examined, seven were significant in the
predicted direction. (One, Anxiety with Interpersonal Relations at
age fourteen, was significant in the opposite direction from that pre-
dicted.)

Six of the correlations (or three pairs) were significant at both
age levels. These were: (a) between Authority Attitude and both
Interpersonal Relations and Task Achievement Attitude; and (b) between
Anxiety Attitude and Task Achievement Attitude. Significant at age
ten only was the relationship between Anxiety and Interpersonal Rela-
tions Attitude.

The correlations ranged between .14 and .40. The highest (.40,
.33) was between Authority and Interpersonal Relations Attitude which
is not surprising, considering that both concern attitudes toward
people.
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All Attitude measures were significantly and positively correlated

with the Total Attitude score. By far, the highest contribution to

the Total Score was from Authority Attitude (.80, .82), followed by

Interpersonal Relations (.69, .65). Anxiety contributed the least to

the Total Score.

In Stage I, all correlations among Attitude items were significant

(though Attitude toward Anxiety was not measured in Stage I). Leaving

out Anxiety in Stage III, four out of six correlations were signifi-

cant. It was Task Achievement with Interpersonal Relations that failed

to be significant in Stage III, but which was significant in Stage I.

Task Achievement Attitude items were somewhat changed in Stage III,

which may partially account for the lack of significant findings in

the latter study.

In summary, looking at both studies together, tentative support
must be given to the hypothesis, though Stage III support was not as

strong as Stage I se port. In both studies, it was Authority which

contributed the greatest amount to the Total Score.

Hypotheses 16 - 19: There will be a positive relationship
among the measures of the same Sentence
Completion Affect dimension across the
different behavior areas and with the

Total Affect scores.

Hostile Affect

Of the twenty correlations examined, ten were significant in the

predicted direction. Of these, eight were in the ten-year-old sample

and two in the fourteen-year-cld sample.

There were four correlations (two pairs) which were significant in

both age groups. These were between Interpersonal Relations and both

Authority and Anxiety Hostile Affect. Significant at age ten only

were the following relationships: (a) Aggression with Authority,
Anxiety, Interpersonal Relations, and Task Achievement Hostile Affect;
(b) Authority with Task Achievement Hostile Affect; and (c) Interper-
sonal Relations with Task Achievement Hostile Affect.

The correlations ranged between .15 and .27. The highest (.27) was

between Authority and Interpersonal Relations in the fourteen-year-old
sample, followed by Interpersonal Relations with Aggression (.26) in

the ten-year-old sample.

All but one of the Hostile Affect scores were significantly and
positively correlated with the Hostile Affect Total score. (The four-

teen-year-old Task Achievement score did not correlate with the Total

Score.) The greatest contribution to the Total Score was from Inter-
personal Relations (.70, .69), followed by Authority (.65, .71). Thus,
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the Total Hostile Affect score appears to have been a fair representa-
tion of the Hostile Affect measure.

In Stage I, Hostile and Depressive Affect were not separately
measured, but were combined under one heading: "Negative Affect." In

the Stage I hypothesis involving "Negative Affect," all correlations
were significant in the predicted direction in both age groups. Con-
sidering this finding, plus the Stage III Hostile Affect findings, it
must be concluded that the hypotnesis was verified in the ten-year-old
sample but, for Hostile Affect alone, was not verified in the fourteen-
year-old sample. Younger children may generalize this type of affect
response as a reaction to many or all types of problems; whereas the
older children may be more specific as to those types of problem situ-
ations which cause them to react with Hostile Affect.

Depressive Affect

Of the twenty correlations exe.mined, fourteen were significant in
the predicted direction. Of these, seven were significant in each age
group. There were twelve correlations (six pairs) which were signifi-
cant in both age groups. These were: (a) between Aggression and both
Anxiety and Interpersonal Relations Depressive Affect; (b) between
Authority and both Anxiety and Interpersonal Relations Depressive
Affect; and (c) between Anxiety and both Interpersonal Relations and
Task Achievement Depressive Affect. Significant at age ten only was
the relation between Authority and Task Achievement Depressive Affect.
At age fourteen onl,, there was a significant relationship between
Aggression and Authority Depressive Affect.

The correlations ranged between .14 and .29. The highest (.29) was
between Authority and Interpersonal Relations in the fourteen-year-old
sample.

All individual Depressive Affect scores were significantly corre-
lated with the Total Score. The greatest contribution to the Total
Score was from the Authority area (.73, .69), followed by Anxiety (.68,
.68). The poorest was from Task Achievement (.38, .22). In general,
however, the Total Score appeared to be a fairly good representation
of the Depressive Affect measure.

In Stage I, all "Negative Affect" correlations were significant in
both age groups. This, combined with the Stage III findings, lent
fairly good support to the hypothesis at both age levels (seven out of
ten correlations significant in each case). Anxiety (a variable not
measured in Stage I Negative Affect scaling) appeared to be the best
definer of the dimension which is not surprising, considering the
high degree of probable relationship between an Anxiety-provoking
problem and the expression of Depressive Affect.
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Neutral Affect

Of the twenty correlations examined, fifteen were significant in
the predicted direction. Nine of these were significant in the ten-

year-old sample and six in the fourteen-year-old sample.

There were twelve correlations (six pairs) which were significant in

both age groups. These were: (a) Aggression with Authority, Anxiety,
and Interpersonal Relations; (b) Authority with Anxiety and Interper-
sonal Relations; and (c) Anxiety with Interpersonal Relations. Sig-

nificant at age ten only were the following relations: (a) between

Authority and Task Achievement; and (b) between Task Achievement and
both Anxiety and Interpersonal Relations.

The correlations ranged between .14 and .37. The highest (.37) was
between Authority and Interpersonal Relations at age fourteen.

All individual Neutral Affect scores were positively correlated

with the Total Score. Those areas which contributed the most to the

Total Score were Authority (.70, .73), and Interpersonal Relations
(.64, .74). The poorest contribution (.12) was from Task Achievement

in the fourteen-year-old sample. With that exception, the Total Score
appeared to be a fairly good representation of the Neutral Affect

measure.

Though the data were available, the hypothesis for Neutral Affect

was not tested in Stage I. Stage III findings would indicate that the
hypothesis was completely verified in the ten-year-old sample, with
moderate support in the fourteen-year-old sample.

Positive Affect

Of the twenty correlations examined, only one was significant, and
that was in the fourteen-year-old sample (.16). This relationship was

between Authority and Anxiety Positive Affect.

Eight of the ten individual scales were significantly correlated
with the Positive Affect Total score. However, the overwhelming con-

tribution to the Total Score was from Anxiety Positive Affect (.88,

.85). The remainder of the correlations with the Total Score were
considerably smaller. Thus, the Total Score is not really a good
representation of the Positive Affect measure.

In Stage I, no Positive Affect correlations were significant. Thus,

the hypothesis must be rejected based upon lack of significant findings
in both Stages I and III.
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Hypothesis 20: There will be a positive relationship between
the Total Attitude measure and the Total
Positive Affect measure. There will be negative
relationships between the Total Attitude measure
and the Total Hostile and Depressive Affect
measures.

Of the four correlations of Total Attitude with the two Negative
Affect measures, two were significant in the predicted (negative)
direction; while one (for Depressive Affect) was significant in the
direction opposite of that predicted. (There were no significant
correlations between the Total Attitude and Total Positive Affect
measures.)

Both correlations significant in the predicted direction were
between Attitude and Hostile Affect (-.23, -.24).

In Stage I, the predicted relationship between Negative Affect and
Attitude was present in both age groups, but the relationship between
Attitude and Positive Affect was significant only in the fourteen-year-
old sample.

Considering the results of both studies simultaneously, one must
reject the hypothesis for the relationship between Total Attitude and
Total Positive Affect. One also must reject the hypothesis for the
relationship between Attitude and Depressive Affect, since the only
finding where this specific type of negative affect was differentiated
was in the opposite direction from that predicted. The data verified
the hypothesis for the relationship between Total Attitude and Hostile
Affect in both age groups.

Hypothesis 21: There will be positive relationships between the
Total Positive Affect measure, the Total Attitude
measure and the Coping Score Totals. There will
be negative relationships between the total amount
of Hostile and Depressive Affect expressed and the
Coping Style and Effectiveness Total Scores.

Of the thirty-two correlations examined, twenty-one were significant
in the predicted direction, ten at age ten and eleven at age fourteen.
All significant correlations with both Negative Affect measures were
in the predicted negative direction. Of these negative correlations,
twelve (or six pairs) were significant in both age groups. These were:
(a) Total Hostile Affect with Total Stance, Engagement, Aid/Advice,
and Coping Effectiveness; and (b) Total Depressive Affect with Total
Stance and Coping Effectiveness Significant at age ten only was the
relationship between Total Depressive Affect and Total Aid/Advice.

These negative correlations ranged between -.15 and -.63. The
highest (-.63, -.63) were between Total Hostile Affect and Coping
Effectiveness.
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There were six positive correlatiors (three pairs) which were sig-

nificant in both age groups. These were: (a) Total Positive Affect

with Total Stance; and (b) Total Attitude with both Total Aid/Advice

and Total Coping Effectiveness. Significant at age fourteen only were
the correlations between Total Attitude and both Total Stance and

Engagement.

The correlations ranged between .14 and .40. The highest (.40) was

between Attitude and Engagement at age fourteen, followed by that
between Attitude and Coping Effectiveness (.39) also at age fourteen.

Stage I findings were quite similar to those found in Stage III.
That is, the Negative Affect totals correlated significantly (negative-
ly) with all Coping Style variables; all Attitude Total score correla-
tions with the Coping measures were significant in the positive
direction; but only three of six correlations of Coping Style dimen-
sions with Positive Affect were significant.

Thus, considering the results of both studies together, it may be
concluded that the hypothesized relationship between Negative Affect
and Attitude with the Coping Style dimensions was verified. However,

there was very tenuous support for the hypothesized relationship
between Positive Affect and the Coping score totals.

The primary reason for the poorer relations of the Coping score
totals with Positive Affect is an artifact of the Sentence Completion

scoring system. Both Positive Affect and Coping scores are obtained

from the same stems. If a subject gives a response classified as
Coping, it cannot be scored for Positive Affect, and vice versa. This

same scoring system is responsible to a large degree for the high
negative correlations between the Coping score totals and the two Nega-
tive Affect measures since, again, both arc obtained from the same
stems and a score on one dimension (e.g., Coping) precludes receiving
a score on the other (e.g., Negative Affect). More faith may be
placed upon the relationship between the Coping score totals and the
Total Attitude score since the two are obtained from a different set
of stems. Thus, the relationship is not artifactual.

Hypotheses 22 - 31: There will be a positive relationship among
the measures of the same Story Completion
Coping Style dimensions and Coping Effective-
ness scores across the different behavior areas
and with the Total scores for Coping Style and
Coping Effectiveness.

Stance

Of the forty-two 'orrelations examined, only three were significant,
two at age ten and one at age fourteen. At age ten there were signifi-
cant relationships between (a) Anxiety Stance (Story Six) and

-1277-



Nonacademic Task Achievement, and (b) Academic and Nonacademic Task
Achievement. At age fourteen there was a significant relationship
between Anxiety Stance (Story Six) and Academic Task Achievement.

The correlations ranged between .13 and .18. The highest was
between Anxiety Stance and Academic Task Achievement Stance in the
fourteen-year-old sample.

All but two of the individual Stance scores were significantly
correlated with the Stance Total score. (These were Story Four Aniety
and Interpersonal Relations in the ten-year-old sample.) The greatest
contribution to the Total Stance score was from Story Six Anxiety (.59,
.63), followed by the Authority and the Academic Task Achievement
stories. As Stance was scaled for one story only in Stage I, this
hypothesis was not tested in Stage I.

On the basis of the Stage III findings, the hypothesis must be
rejected at both age levels.

Engagement

Of the forty-two correlations examined, nine were significant,
three at the ten-year-old level, and six at the fourteen-year-old
level.

There were two correlations (one pair) which were significant at
both age levels. This was between AnNiety (Story Six) and Nonacademic
Task Achievement. Significant at age ten only was the relationship
between Authority and Anxiety (Scory Six), and that between Anxiety
(Story Four) and Nonacademic Task Achievement. The following correla-
tions were significant at age fourteen only: (a) between Aggression
and both Story Six Anxiety and Interpersonal Relations; (b) between
Authority and both Story Six Anxiety and Nonacademic Task Achievement;
(c) between Story Four Anxiety and Interpersonal Relations; and (d)'
between Story Six Anxiety and Nonacademic Task Achievement.

The correlations ranged between .14 and .26. The highest (.26) was
between Story Four Anxiety and Nonacademic Task Achievement in the
ten-year-old sample.

All individual Engagement scores were significantly correlated with
the Engagement Total score. The greatest contribution to the Total
Score was from the Aggression Story (.54, .58), followed by Story Six
Anxiety (.48, .60) and Academic Task Achievement (.53, .48). In

general, the Engagement Total score was a fairly good representation
of the Engagement measure.

In Stage I, of the fifty-six correlations examined, thirty-three
were significant. Thus. there was far greater support for the hypo-
thesis in Stage I than in Stage III. It is not clear at this time
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whether the difference in scoring systems, the difference in stems, or
both could have been responsible for this disappointing Stage III

finding compared to that found in Stage 1. Certainly for the Stage

III data, the hypothesis must be rejected. But Stage I findings cer-

tainly indicated a real relationship between Engagement scores across
the different areas.

Initiation

Of the forty-two correlations examined, only seven were significant,

four in the ten-year-old sample and three in the fourteen-year-old

sample. Significant at age ten only were the following relationships!
(a) authority with Story Four Anxiety, (b) Story Four Anxiety with
both Story Six Anxiety and Nonacademic Task Achievement, and (c) Story

Six Anxiety with Academic Task Achievement. Significant at age four-

teen only were the following relationships: (a) Aggression with both

Story Six Anxiety and Interpersonal Relations, and (b) Story Four

Anxiety with Interpersonal Relations.

The correlations ranged between .15 and .26. The highest (.26) was

between Aggression and Story Six Anxiety in the fourteen-year-old

sample.

All individual Initiation scores were significantly correlated with

the Initiation Total score. The greatest contribution to the Total

Score was from the Aggression story (.55, .62), followed by Story Six

Anxiety and Academic Task Achievement. Overall, the Total Score

appeared to be a fairly good representation of the Initiation measure.

In Stage I, of the fifty-six correlations examined, thirty-three
were significant. So, once again, Stage I data gave far better support

to the hypothesis than did Stage III data. On the basis of Stage III

data alone, the hypothesis must be rejected.

Aid /Adv ice

Of the forty-two correlations examined, only five were significant

in the predicted direction. (Two were significant in the direction

opposite from that predicted.) Of those significant, one was in the

ten-year-old sample and the other four in the fourteen-year-old sample.
Significant at age ten only was the relationship between Story Four
Anxiety and Nonacademic Task Achievement. Significant at age fourteen

only were the following relationships: (a) Aggression with both Story
Six Anxiety and Interpersonal Relations; and (b) Story Six Anxiety
with both Interpersonal Relations and Nonacademic Task Achievement.

The correlations ranged between .15 and .21. The highest (.21) was

between Aggression and Interpersonal Relations at age fourteen.
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All individual Aid/Advice scores were significantly correlated with
the Aid/Advice Total score. The greatest contributions to the Total
Score were from Aggression (.52, .63), followed by Academic Task
Achievement (.56, .51) and Story Six Anxiety (.49, .49). In general,
the Aid/Advice Total score was a fair representation of the Aid/Advice
measure.

Aid/Advice was not scaled in Stage I, so all conclusions must be
drawn from Stage III data. The data were insufficient for acceptance
of the hypothesis at either age level.

Solver

Of the forty-two correlations examined for this hypothesis, eighteen
were significant in the predicted direction. Of these, nine were sig-
nificant in the ten-year-old sample, and nine in the fourteen-year-old
sample. Of these, eight (or four pairs) were significant in both age
groups. These were: (a) between Story Four Anxie and Nonacademic
Task Achievement; (b) between Story Six Anxiety and both Interpersonal
Relations and Nonacademic Task Achievement; and (c) aPcween Interper-
sonal Relations and Nonacademic Task Achievement.

Significant at age ten only were the following re.1 ollships: (a)

Authority with Story Four Anxiety; (b) Story Four Anxt.: v with Academic
Task Achievement; (c) Story Six Anxiety with Academic Tck'', Aciievement;
(d) Interpersonal Relations with Academic Task Achieveme.*, a 0 (e)
Academic Task Achievement with Nonacademic Task Achievemel'
cant at age fourteen only were the following relationships: :A)

Aggression with Story Six Anxiety, Interpersonal Relations, and Non-
academic Task Achievement; and (b) Authority with both Story Six
Anxiety and Interpersonal Relations.

The correlations ranged between .14 and .24. The highest (.24)
were between (a) Authority and Story Four Anxiety at age ten; and (b)
Interpersonal Relations and Nonacademic Task Achievement at age four-
teen.

The story which most frequently correlated with other stories was
Nonacademic Task Achievement (eight), followed by Story Six Anxiety
and Interpersonal Relations (seven each).

All individual Solver scores were significantly correlated with the
Total Solver score. The stories which contributed (in both age groups)
the most to the Total Score were aor, Six Anxiety (.53, .56) and Non-
academic Task Achievement (.53, .49). However, there was a great age
discrepancy in the contribution to the Total Score by Academic Task
Achievement with the ten-year-old correlation being .60, while that in
the fourteen-year-old sample was .39. Overall, the Total Solver score
was a fair representation of the other Solver dimensions.
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Solver was not measured in Stage I so conclusions must be based
upon Stage III findings, which gave tentative, but not good support to

the hypothesis. Support for the hypothesis concerning the Solver
dimension was greater than that for any previously discussed Stage III

Story Completion dimension.

Implementation

Of the forty-two correlations examined, eighteen were significant,
twelve at age ten and six at age fourteen.

There were four correlations (two pairs) which were significant at

both age levels. These were Anxiety (Story Six) and both Interpersonal
Relations and Nonacademic Task Achievement. Significant at age ten

only were the following relationships: (a) Aggression with Authority,

Stories Four and Six Anxiety, and Academic Task Achievement; (b)
Authority with both Interpersonal Relations and Academic Task Achieve-
ment; (c) Story Four Anxiety with Academic Task Achievement; (d) Story
Six Anxiety with Academic Task Achievement; (e) Interpersonal Relations
with Academic Task Achievement; and (f) L--.demic with Nonacademic Task

Achievement. Significant at age fourteen only uere the following

relationships: (a) Aggression with both Interpersonal Relations and
Nonacademic Task Achievement; (b) Story Four with Story Six Anxiety;
and (c) Interpersonal Relations with Nonacademic Task Achievement.

The correlations ranged between .14 and .32. The highest (.32) was
between Story Six Anxiety and Interpersonal Relations in the ten-year-
old sample. Story Six Anxiety had the largest number of correlations
with other stories (seven), followed by Aggression, Interpersonal Rela-
tions, and Task Achievement (six apiece).

All Implementation scores were significantly correlated with the
Implementation Total score. The greatest contribution to the Total
Score was from Story Six Anxiety (.58, .58), followed 'y Academic Task
Achievement (.66, .41) and Authority (.50, .49). In general, the

Total Score appeared to be a fairly good representation of the Imple-
mentation measure.

In Stage I, of the forty-two correlations examined, thirty were
significant. This included sixteen (out of twenty-one) which were
significant at age ten and fourteen (out of twenty-one) at age four-
teen. Thus, the hypothesis was verified more strongly in both age
groups in Stage I than in Stage III, a trend which has been noticed

for all dimensions.

Looking at the results of both studies together, it may be concluded
that the hypothesis had good support in the ten-year-old sample, but
only tentative support can be given in the fourteen-year-old sample

when one considers the Stage III results.
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Outcome

Of the forty-two correlations examined, seventeen were significant
in the predicted direction. Of these, eight were significant in the
ten-year-old sample and nine in the fourteen-year-old sample.

There were four correlations (two pairs) which were significant at
both age levels. These were Aggression with both Stories Four and Six
Anxiety. Significant in the ten-year-old sample only were the follow-
ing relationships: (a) between Aggression and Authority; (b) between
Authority and both Story Six Anxiety and Academic Task Achievement;
(c) between Story-Four" Anxiety and both Story Six Anxiety and Nonaca-
demic Task Achievement; and (4between Academic and Nonacademic Task
Achievement. Significant at age fourteen only were the following
relationships: (a) Aggression with both Interpersonal Relations and
Nonacademic Task Achievement; (b) Authority with Story Four Anxiety,
Interpersonal Relations, and Nonacademic Task Achievement; (c) Story
Six Anxiety with Academic Task Achievement; and (d) Interpersonal
Relations with Nonacademic Tank Achievement.

The correlations renged ber_veen .14 and .28. The highest (.28) was
between Authority and Academic Task Achievement at the ten-year-old
level. Next highest were those between Story Six Anxiety and both
Story Four Anxiety (.26) and Aggression (.25) at the ten-year-old
level.

All individual Outcome variables were significantly correlated with
the Total Score and there was very little difference in the amount of
contribution to the Total Score by each individual score. The greatest
contribution to the Total Sccre and the area which correlated most
frequently with other areas was Aggression. The Total Score may be
considered to be a fair representation of the individual Outcome
measures.

There were no hypotheses regarding Outcome in Stage I, so Stage III
data alone must provide the evidence. With seventeen out of forty-two
correlations significant, tentative Pmport only can be given to the
hypothesis with virtually no age dif. ..mIce in number of significant
relationships.

Evaluation of Outcome

Of the forty-two correlations examined, twenty were significant in
the predicted direction. This is the largest number of significant
relationships reported so far. Of these, thirteen were significant in
the ten-year-old sample, and seven in the fourteen-year-old sample.

There were eight correlations (four pairs) which were significant
at both age levels. These were: (a) Aggression with Interpersonal
Relations; (b) Authority with both Story Four Anxiety and Interpersonal
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Relations; and (c) Story Six Anxiety with Nonacademic Task Achievement.
The following relationships were significant at age ten only: (a)

Aggression with Story Four Anxiety and both Academic and Nonacademic
Task Achievement; (b) Authority with Nonacademic Task Achievement;
(c) Story Four Anxiety with Story Six Anxiety and Nonacademic Task
Achievement; (d) Story Six Anxiety with Interpersonal Relations; and
(e) Interpersonal Relations with both Academic and Nonacademic Task

Achievement. Significant at age fourteen only were the following

relationships: (a) Aggression with Authority; and (b) Authority with

both Story Six Anxiety and Academic Task Achievement.

The correlations ranged between .15 and .27. The highest (.27)

were between (a) Authority and Story Four Anxiety at age ten; and (b)

Authority and Interpersonal Relations at age fourteen.

The stories which were correlated most frequently with other
stories were Authority (eight) and Interpersonal Relations (seven).

All individual Evaluation of Outcome scores were significantly

correlated with the Total Score. The story which contributed the

greatest amount to the Total Score was the Authority story (.55, 65).
In general, the Total Score appeared to be a fairly good representa-

tion of the Evaluation of Outcome measure.

This hypothesis was not tested in Stage I. In summary, there was

good support for this hypothesis at the ten-year-old level with thir-
teen out of twenty-one correlations significant. However, support at

the fourteen-year-old level (seven out of twenty-one) was very tenuous.

Coping Effectiveness

Of the forty-two correlations examined, twenty-eight were signifi-
cant, all in the predicted direction. Thus, the Coping Effectiveness

hypothesis appears to have more support than any other Story Completion
dimension up to this point. Of these correlations, sixteen were
significant in the ten-year-old sample, and twelve in the fourteen-

year-old sample.

There were eighteen correlations (nine pairs) which were significant

at both age levels. These were: (a) Aggression with Stories Four and
Six Anxiety and Interpersonal Relations; (b) Authority with Story Six
Anxiety; (c) Story Four Anxiety with Interpersonal Relations; (d) Story
Six Anxiety with Interpersonal Relations and both Academic and Nonaca-
demic Task Achievement; and (e) Interpersonal Relations with Nonaca-

demic Task Achievement. Significant at age ten only were the follow-

ing relationships: (a) Authority with both Story Four Anxiety and
Academic Task Achievement; (b) Story Four Anxiety with Story Six
Anxiety and both Academic and Nonacademic Task Achievement; (c) Inter-
persomil Relations with Acae=.nic Task Achievement; and (d) Academic
with Nonacademic Task Achievement. Significant at age fourteen

only were the following relationships: (a) Aggression with both
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Authority and Nonacademic Task Achievement; and (b) Authority with

Interpersonal Relations.

The correlations ranged between .15 and .29. The highest (.29)

were between: (a) Aggression and Story Six Anxiety at age fourteen,
and (b) Authority and Story Four Anxiety at age ten. The stories

which were correlated most frequently with other stories were Story
Six Anxiety (eleven) and Interpersonal Relations (ten).

All individual Coping Effectiveness scores were significantly
correlated with the Coping Effectiveness Total score. The stories

which contributed the most to the Total Score were Story Six Anxiety

(.61, .65) and Aggression (.53, .62). All in all, the Total Scores
appeared to be good representations of the Coping Effectiveness

measure.

In Stage I, thirty-two of the fifty-si:: correlations were signifi-
cant with very little age difference in number of significant correla-
tions. Stage III data gave a little more support in the ten-year-old
sample. Considering the results of both studies simultaneously, it

may be concluded that the data gave fairly good support to the hypo-
thesis at both age levels in both studies.

Instrumentality

Of the forty-two correlations examined, fourteen were significant,

all in the predicted direction. Of these, eight were significant in
the ten-year-old sample and six in the fourteen-year-old sample.

There were ten correlations (five pairs) which were significant in

both age groups. These were: (a) Authority with Stories Four and Six
Anxiety and Nonacademic Task Achievement; (b) Story Four Anxiety with
Interpersonal Relations; and (c) Story Six Anxiety with Nonacademic

Task Achievement. Significant at age ten only were the following

relati_onships: (a) Authority with Academic Task Achievement; (b)
Story Four Anxiety with Nonacademic Task Achievement; and (c) Story
Six Anxiety with Academic Task Achievement. Significant at age four-

teen only was the relationship between Aggression and Story Six
Anxiety.

The correlations ranged between .14 and .28. The highest (.28) was
between Authority and Story Six Anxiety at the fourteen-year-old level.
Also high (.26) was the relationship between Nonacademic Task Achieve-
ment and both Stories Four and Six Anxiety at the ten-year-old level.
The story with the largest number of correlations was the Authority
story (seven), followed by Story Six Anxiety (six).

All individual Instrumentality scores were significantly correlated
with the Instrumentality Total score. The greatest contribution to
the Total Score was from Authority (.63, .62) and Story Six Anxiety.
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(.63, .62), followed by Nonacademic Task kchievement (.60, .56). The

Total Score appeared to be a fairly good represen*ation of the Instru-

mentality measure.

In Stage I, Instrumentality (which was called Persistence and
measured slightly differently) had twenty-eight significant correla-

tions out of a total of fifty-six. Thus the Stage I measure appeared

to be superior with respect to the inter-relationships of the measure

across areas.

Combining the results of the two studies, only tentative sipport to

the hypothesis can be given. Stage III results alone woule probably

result in a rejection of the hypothesis.

Hypotheses 32a - 32b: There will be a positive relationship
among the Coping Style Dimension Total
Scores and Total Coping Effectiveness.

Of the one hundred and ten correlations examined which pertained to
this hypothesis, ninety-six were significant in the predicted direc-

tion. All nonsignificant correlations involved Response Length, so
that, if Response Length were eliminated, all correlations were sig-

nificant, an outstanding achievement.

The correlations ranged between .15 and .90. A large number of the

correlations were extremely high (.60 and above). The highest (.90,

.86) was between Total Implementation and Total Coping Effectiveness.
Another quite high one (.86, .88) was between Total Engagement and

Total Initiation. The one variable which was consistently correlated
with Response Length was Instrumentality, a finding which should not

be unexpected. Other correlations with Response Length were all in

the fourteen-year-old sample. One hypothesized reason for this lack

of relationship involving RespoLength is that often the very long
stories are noncoping in nature, though they are also often coping

in nature. That is, there is little relationship between the length
of the response and the effectiveness of the coping or styles utilized

in the response.

This particular hypothesis was not tested in Stage I.

In summary (with the exception of Response Length), this hypothesis
was totally verified in both age groups.

Hypothesis 33: There will be a positive relationship among
length of responses across all behavior areas.

Of the forty-two correlations examined for this hypothesis, all
forty-two were highly significant in the predicted direction (for both

age groups).
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The correlations ranged between .41 and .74. The highest (.74) was
between Authority and Story Four Anxiety (adjacent stories in the Story
Completion protocol) at age ten. Nearly all correlations were in the
sixties.

All individual Response Length scores were positively correlated
with the Response Length Total Score. Though all individual scores
contributed a large amount to the Total Score, it was Story Four
Anxiety and the Authority story which contributed the greatest amount.

Response Length was not measured in Stage I.

In summary, the hypothesis was completely verified at both age
levels with all correlations high and significant. Regardless of type
of story written, there was evidently a strong tendency for the Length
of the Response to be highly related across stories.

Hypotheses 34 - 36: There will be a positive relationship
among the measures of the same Story
Completion Affect dimension across the
different behavior areas.

Positive Affect Hero

Of the forty-two correlations examined, seventeen were significant,
all in the predicted direction. Of these, ten were significant in the
ten-year-old sample and seven in the fourteen-year-old sample.

There were ten correlations (five pairs) which were significant in
both age groups. These were: (a) Authority with Stories Four and Six
Anxiety; (b) Nonacademic Task Achievement with Stories Four and Six
Anxiety; and (c) Interpersonal Relations with Academic Task Achieve-
ment. Significant at age ten only were the following relationships:
(a) Aggression with both Interpersonal Relations and Nonacademic Task
Achievement; (b) Story Four Anxiety with both Story Six Anxiety and
Academic Task Achievement; and (c) Story Six Anxiety with Academic Task
Achievement. Significant at age fourteen only was the relationship
between (a) Nonacademic Task AeLie ment and Authority; and (b) Aca-
demic Task Achievement and Aggression.

The correlations ranged between .15 and .34. The highest (.34) was
between Authority and Story Four Anxiety in the ten-year-old sample,
followed by that between Authority and Story Six Anxiety (.33) in the
fourteen-year-old sample. The stories which were correlated most fre-
quently with other stories were Stories Four and Six Anxiety and Non-
academic Task Achievement (six apiece).

All individual Positive Affect Hero scores were correlated signifi-
cantly with the Total Score. The story which contributed tne most to
the Total Score was Nonacademic Task Achievement (.59, .53), followed
by Authority (.53, .57), Interpersonal Relations (.50, .58), and St-ry
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Six Anxiety (.56, .51). The Total Score appeared to be a fairly good
representation of the Positive Affect Hero measure.

Affect was not measured in Cie same manner in Stage 1, thus compari-
sons would be somewhat questionable. On the first Affect measure
("Affect Associated with the Itoblem") of the fifty-six correlations,
nineteen were significant. On the second Affect measure ("Affect
Associated with the Outcome"), twelve out of fifty-six correlations
were significant. On the two Stage I scales, the higher the score,
the more positive for at least the less negative) was the affect.

Looking at the Stage III findings only (but keeping in mind Stage I
findings), only very tentative support can be given to the hypothesis.
Apparently the expression of positive affect is not a generalized
trait found in conjunction with the solution to all types of problems.

Negative Affect Hero

Of the forty-two correlations examined, twenty were significant,
all in the predicted direction. Of these, twelve were significant in
the ten-year-old sample and eight in the fourteen-year-old sample.
Eight of these correlations (or four pairs) were significant in both
age groups. These were: Nonacademic Task Achievement with Aggression,
Authority, and Stories Four and Six Anxiety. Significant at age ten

only were the following relationships: (a) Aggression with Story Four
Anxiety; (b) Authority with Story Six Anxiety, Interpersonal Relations
and Academic Task Achievement; (c) "tories Four and Six Anxiety with
Interpersonal Relations; (d) Interpersonal Relations with Nonacademic
Task Achievement; and (e) Academic with Nonacademic Task Achieliement.
Significant at age fourteen only were the following relationships:
(a) between Aggression and both Story Six Anxiety and Interpersonal
Relations; (b) Story Four Anxiety with Story Six Anxiety; and (c)
Interpersonal Relations with Academic Task Achievement.

The correlations ranged between .14 and .37. Lie highest (.30,
.31) was between Story Four Anxiety and Nonacademic Task Achievement.
The story which was correlated most frequently with other stories was
Nonacademic Task Achievement (ten times).

All of the individual Negative Affect Hero scores were significantly
correlated with the Total Score. The stories which contributed the
most to the Total Score were Nonacademic Task Achievement (.61, .59)
and Story Four Anxiety (.59. .58). The Total Score appeared to be a
fairly good representation of the Negative Affect Hero measure.

Comparisons with Stage I Affect data are even more difficult for
this hypothesis since, in Stage I, higher scores referred to more posi-
tive affect; while, for this dimension, the higher scores refer to the
more negative affect. With twenty out of forty-two correlations sig-
nificant, tentative support can be given to the hypothesis with
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greater support in the ten-year-ole sample (twelve of twenty-one) than
in the fourteen-year-old sample.

Total Affect of Hero Plus Others

Of the forty-two correlations examined, thirty-five were signifi-
cant, all in the predicted direction. Of these, nineteen were signifi-
cant in the ten-year-old sample, and sixteen in the fourteen-year-old
sample. Twenty-eight correlations (or fourteen pairs) were significant
in both age groups. These were: (a) Aggression with both Authority
and Interpersonal Relations; (b) Authority with all stories; (c) Story
Four Anxiety with Story Six Anxiety, Interpersonal Relations, and Non-
academic Task Achievement; (d) Story Six Auxiety with Interpersonal
Relations and Nonacademic Task Achievement; and (e) Interpersonal Rela-
tions with both Academic and Nonacademic Task Achievement. Significant
at age ten only were the following relationships: (a) Aggression with
both Story Six Anxiety and Academic Task Achievement; (b) Academic
Task Achievement with Stories Four and Six Anxiety; and (c) Academic
with Nonacademic Task Achievement. Significant at age fourteen only
were the following relationships: Aggression with both Story Four
Anxiety and Nonacademic Task Achievement.

The correlations ranged between .15 and .55. The highest (.55) was
between Authority and Nonacademic Task Achievement in the ten-year-old
sample.

All individual scores were significantly correlated with the Total
Score for Affect of Hero Plus Others. The greatest contribution to
the Total Score was from Story Six Anxiety (.66, .63) and Nonacademic
Task Achievement (.68, .61), followed by Authority (.72, .56). There
was a general tendency for the correlations to be somewhat higher in
the ten-year-old than in the fourteen-year-old sample. In general,
the Total Score appeared to be a good representation of the Total
Affect of Hero Plus Others measure.

In summary, the hypothesis was verified in both age groups,with
thirty-five of forty-two correlations significant. Apparently, the
tendency to express affect in general (whether through the hero or
others in the story) is a general tendency that does not depend upon
the nature of the problem presented.

Hypothesis 37: There will be positive relationships among the
Story Completion Total Post'ive Affect measure and
the Total Coping Style measures. There will be a
negative relationship among the Story Completion
Total Negative Affect measure and the Total Coping
Style measures.

Of the twenty correlations involving Positive Affect Hero, nine
were significant, five at age ten and four at age fourteen. Of the
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twenty correlations involving Negative Affect Hero, nineteen were sig-

nificant (with one nonsignificant in the ten-year-old sample).

For Positive Affect Hero, there were eight correlations (four pairs)

which were significant at both age levels. These were with implemen-

tation, Outcome, Evaluation of Outcome, and Coping Effectiveness. Sig-

nificant at age ten only was the relationship with Solver. Fcr Nega-

tive Affect Hero, the only correlation which was not significant was
with Evaluation of Outcome at age ten.

The range of correlations for Positive Affect was between .14 and

.43. The highest (.43, .36) was with Evaluation of Outcome. The range

of correlations for Negative Affect was between -.15 and -.38. The

highest (-.38) was with Solver in the fourteen-year-old sample.

In Stage I, all correlations between both Affect measures and the
Coping Style measures were significant (all being positive as the
higher scores referred to the more positive affect).

This, in conjunction with Stage III data, gave excellent support to
the hypothesis regarding Negative Affect and around average support to
the hypothesis involving Positive Affect. Support for the hypothesis

was equally good at both age levels.

Hypothesis 38: There will be positive relationships between
Length of Response and Coping Effectiveness
scores for each story.

Of the sixteen correlations examined (including those of the two
Total Scores), five were significant in the predicted direction. Of

these, two (one pair) were significant in both age groups. This was

the correlation between Coping Effectiveness and Response Length for
the Nonacademic Task Achievement story. Significant at age fourteen

only was the relationship between the two variables for Authority,
Story Six Anxiety, and for the Total Score.

The scores ranged between .15 and .25. The highest (.25) was
between the two variables for Nonacademic Task Achievement at age ten.

In summary, there was no support for the hypothesis in the tei-
year -old sample (one of eight significant) and very tenuous support at
the fourteen-year-old level (four of eight).

Hypotheses 39 - 42: There will be positive relationships among
measures of the same Coping Style dimensions
and Coping Effectiveness measures in the same
behavior areas across the two projective
instruments, as well as positive relation-
ships with the Total Scores.
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Stance

Of the sixteen correlations examined, only one was significant.
That was between Story Completion Academic Task Achievement and
Sentence Completion Task Achievement in the ten-year-old sample. The
correlation was .14.

Thus, the hypothesis must be rejected in both age groups.

Engagement

Of the sixteen correlations examined, only one was significant and
that was in the ten-year-old sample. It was between Sentence and Story
Completion Aggression and was of the magnitude of .14.

Thus, the hypothesis for Engagement must be rejected as it was in
Stage I also.

Aid/Advice

Only two of the correlations examined were significant, one at age
ten and the other at age fourteen. At age ten there was a relation-
ship between Sentence and Story Completion Aggression (.15); while at
age fourteen there was a relationship between the two Total Scores for
Aid/Advice (.14).

This comparison was not made in Stage I and, thus, on the basis of
Stage III findings, the hypothesis must be rejected.

Coping Effectiveness

0; the sixteen correlations examined, oily two were significant,
one at each age level. At age ten there was a positive relationship
for Aggression (.15) between the two instruments; while at age four-
teen, there was a positive relationship (.13) between the two Total
Scores.

Stage I findings gave no support to this hypothesis; so in conjunc-
tion with Stage III findings the hypothesis must be completely rejec-
ted.

Hypothesis 43a: The Story Completion Positive Affect measures
will be positively related to the Sentence
Completion Positive Affect measures of the
same behavior area.

Of the sixteen correlations examined, only one was significant.
This correlation was in the fourteen-year-old sample and was between
Positive Affect in the Task Achievement area of the Sentence Comple-
tion and Academic Task Achievement in the Story Completion instrument.
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The correlation was .30.

In Stage I there were no significant findings for Positive Affect

between the two projective instruments. Based upon these findings,

the hypothesis must be rejected.

Hypothesis 43b: The Story Completion Positive Affect
measures will be negatively related to
the Sentence Completion Hostile and
Depressive Affect measures of the same

behavicr area.

Of the thirty-two correlations examined, none were significant.
Stage I findings also revealed virtually no significant differences.

Thus, the hypothesis must be rejected.

Hypothesis 43c: The Story Completion Negative Affect measures
will be negatively related to Sentence Com-
pletion Positive Affect measures of the same
behavior areas.

Of the sixteen correlations examined, none were significant in the
predicted direction. 'This exact hypothesis was net tested in Stage I.

On the basis of these results, the hypothesis must be rejected.

Hypothesis 43d: The Story Completion Negative Affect measures
will be positively related to Sentence Hostile
and Depressive Affect measures of the same

behavior area.

Of the thirty-two correlations examined, only one was significant.
This was in the Aggression area between Story Completion Negative
Affect and Sentence Completion Depressive Affect (.18) in the fourteen-

year-old sample.

The same hypothesis was not tested in Stage 1. Thus, based on

Stage III data, the hypothesis must be rejected.

Hypotheses 44a - 44e: The Sentence Completion measures of Coping
Style dimensions will be positively related
to the SAI "Good Coping" measures in the
five different behavior areas.

In the Task Achievement area, five of the six correlations were sig-

nificant, two at age ten and all three at age fourteen. The only

correlation which was not significant was that (at age ten) between
Aid/Advice and Ski Task Achievement.

In the Interpersonal Relations area, four of the six correlations

were significant. All three correlations were significant in the
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fourteen-year-old sample. However, at age ten, only the correlation
of the MI score with Stance was significant.

In the Authority area, again four out of six correlations were sig-
nificant, with all correlations being significant in the fourteen-
year-old sample. At age ten, the only significant correlation was,
again, with Stance.

In the Anxiety area, none of the six correlations were significant
in the predicted direction. In this area, three correlations were
significant in the direction opposite of that predicted. All of these
involved the ten-year-old sample.

In the Aggression area, two of the six correlations were signifi-
cant, both in the ten-year-old sample. These were between the SAI
Aggression score and both Engagement and Aid/Advice from the Sentence
Completion Aggression area.

The correlations ranged between .14 and .31. The highest (.27,
.31) were between Sentence Completion Task Achievement Stance and the
aki Task Achievement score.

All six correlations between Sentence Completion Total Scores and
the SAI Total Scores were significant (three at each age level). The
highest (.31) was between the SAI Total and Sentence Completion Engage-
ment and Aid/Advice. In the Task Achievement area, all Task Achieve-
ment Coping Style scores were significantly correlated with the SAI
Total Score. In Interpersonal Relations four of the six correlations
with the MI Total Score were significant (all three at age fourteen,
but only one at age ten). In the other three areas there was not an
appreciable number of correlations with the SAI Total Score.

In summary, the hypothesis received generally good support in the
Task Achievement and Interpersonal Relations areas. The relationship,
in both cases, was stronger in the fourteen-year-old than in the ten-
year-old sample. There was good support in the fourteen-year-old
group only in the Authority area also. The hypothesis could not be
supported for the areas of Anxiety and Aggression.

Hypotheses 45a - 45g: The Story Completion measures of Coping
Style dimensions will be positively
related to the SAI "Good Coping" measures
in the five different behavior areas.

Of the one hundred and twenty-six correlations examined pertaining
to this hypothesis, only fourteen were significant, all in the predic-
ted direction. Of these fourteen, six were significant in the ten-
year-old sample and eight in the fourteen-year-old sample.
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The correlations were significant in the areas of Academic Task

Achievement, Interpersonal Relations, Story Four Anxiety, and only one

apiece was significant in the Authority area, Story Six Anxiety, and

in Nonacademic Task Achievement. Thus, eleven out of eighteen corre-

lated significantly in the Aggression area. There were eight correla-

tions (four pairs) that were significant at both age levels. These

were between the SAI Aggression score and Story Completion Aggressior

Engagement, Solver, Implementation, and Instrumentality. Significant

at age ten only were the relationships between SAI Aggression and

Initiation and between SAI Task Achievement and Nonacademic Task

Achievement Outcome. Significant at age fourteen only were the rela-
tionships (a) between SAI Aggression and both Outcome and Evaluation
of Outcome; (b) between SAI Authority and Story Completion Authority
Evaluation of Outcome; and (c) between SAT Anxiety and Story Six

Anxiety Evaluation of Outcome.

Th? correlations ranged between .14 and .26. The highest (.26) was

between SAI Authority and Story Completion Evaluation of Outcome in

the fourteen-year-old sample.

Of the ninety correlations of SAI individual scores with the Story
Completion Total scores, twenty were significant. Of these, ten were

significant at age ten and ten at age fourteen. Six correlations (or

three pairs) were significant at both age levels. These were (a) SAI

Interpersonal Relations with Total Outcome, (b) SAI Aggression with
Total Stance, and (c) SAI Authority with Total Outcome. Significant

at age ten only were the following relationships: (a) SAI Interper-

sonal Relations with Total Initiation, Solver, and Instrumentality,
(b) SAI Aggression with Total Engagement and Initiation; and (c) SAI
Authority with Total Initiation and Aid/Advice. Significant at age

fourteen only were the following relationships: (a) SAI Task Achieve-

ment with Total Outcome and Evaluation of Outcome; (b) SAI Interper-
sonal Relations with Total Evaluation of Outcome; (c) SAI Aggression
with Total Outcome and Evaluation of Outcome; (d) SAI Anxiety with
Total Outcome; and (e) SAI Authority with Total Evaluation of Outcome.

Of the eighteen correlations of the SAT Total Score with the Story
Completion Total scores, six were significant, four at age ten and two

at age fourteen. There were two correlations (one pair) significant

at both age levels. These were between the SAI Total Score and Total

Outcome. Significant at age ten only were the following relationships:
SAI Total Score with Total Initiation, Aid/Advice, and Implementation.
Significant at age fourteen only was the relationship between the SAI

Total Score and Total Evaluation of Outcome. These correlations ranged

between .14 and .25 with the highest (.25) being between the SAT Total
Score and Total Outcome at the fourteen-year-old level.

In conclusion, this hypothesis must be rejected for all areas
except Aggression where eleven out of the eighteen correlations were

significant. The support in this area was somewhat stronger in the
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fourteen-year-old sample than in the ten-year-old sample. Stage I
findings could not be used as evidence due to the completely different
nature of the SAI in Stage I.

Hypothesis 46: The Sentence Completion measures of Coping
Effectiveness will be positively related to
the SAI "Good Coping" measures in the same
behavior areas.

Of the ten correlations examined (excluding those involving the
Total Scores), eight were significant in the predicted direction. All
eight of these (four pairs) were significant in both age groups. These
were between SAI and Sentence Completion Coping Effectiveness for the
areas of Aggression, Authority, Interpersonal Relations, and Task
Achievement. Only the Anxiety area was significantly correlated
between the two instruments.

The correlations ranged between and .31. The highest (.31) was
between Task Achievement Coping Effectiveness and the SAI Task Achieve-
ment score at age fourteen.

The Total Coping Effectiveness score was significantly correlated
with the Total SAI score (.29, .39) in both age groups.

In summary, the hypothesis was completely verified in both age
groups except for the relationship in the Anxiety area.

Hypothesis 47: The Story Completion measures of Coping
Effectiveness will be positively related
to the SAT "Good Coping" measures in the
same behavior areas.

Of the fourteen correlations examined (excluding the Total Scores),
only two were significant. These were between the Story Completion
Coping Effectiveness score and the SAI score in the Aggression area
(.20, .19) at both age levels.

The Story Completion Total Coping Effectiveness score was signifi-
cantly correlated with the Total Ski score at both age levels (.18,
.16).

Stage I data cannot be used as additional evidence for or against
this hypothesis, as the SAI scales were different in Stage I. On the
basis of Stage III data, the hypothesis must be rejected at both age
levels.

Hypothesis 48a: The SAI "Good Coping" scores will be positively
related with the Story Completion Positive
Affect measures.
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Of the sixteen correlations examined, none were significant in the

predicted direction. Thus, the hypothesis must be rejected.

Hypothesis 48b: The SAI "Good Coping" scores will be negatively
related with the Story Completion Negative
Affect measures.

Of the sixteen correlations examined, none of them were significant

in the predicted direction. Thus, the hypothesis must be rejected.

Hypothesis 49a: The SAI "Good Coping" scores will be positively
related with the Sentence Completion Positive
Affect measures.

Of the twelve correlations examined, none were significant. thus,

the hypothesis must be rejected.

Hypothesis 49b: The SAI "Good Coping" scores will be negatively
related with the Sentence Completion Hostile
and Depressive measures.

Of the twenty correlations examined, five were significant in the
predicted direction. There were no correlations which were significant

for Depressive; rather, all were with Hostile Affect. Thus, of the

ten correlations involving Hostile Affect, one-half were significant.
Of these, three were significant ir the ten-year-old sample and two in

the fourteen-year-old sample. There were two correlations (one pair)
significant at both age levels. These were between SAI Authority and
Authority Hostile Affect. Significant at age ten only were the fol-

lowing relationships: (a) SAI Task Achievement with Task Achievement
Hostile Affect; and (b) SAI Aggression and Aggression Hostile Affect.
Significant at age fourteen only was the relationship between SAI
Interpersonal Relations and Interpersonal Relations Hostile Affect.

The correlations ranged between -.19 and -.28. The highest (-.28)
was between SAI Task Achievement and Task Achievement Hostile Affect
in the ten-year-old sample.

The SAI Total Score was significantly (negatively) correlated with
the Sentence Completion Total Hostile Affect score (-.25, -.35) in
both age groups.

In summary, the data gave no support for the hypothesized relation-
ship between the SAI scores and Depressive Affect. However, there was

moderate support (five out of ten correlations significant) for the
hypothesized relationship with Sentence Completion Hostile Affect.

Hypothesis 50: The Occupational Values Intrinsic measures
will be positively related with the Sentence
and Story Total Coping dimension measures.
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Of the two hundred and forty correlations examined, t' irty-two were
significant in the predicted Citection. (Seven were significant in
the direction opposite from tFat predicted.)

Of these, eighteen were si&nificant in the ten-year-ole sample, and
fourteen in the fourteen-year-old sample. There were four correlations
(two pairs) which were significant in both age groups. These were:
(a) Altruism with Story Completion Total Outcome, and (b) Intellectual
Stimulation with Sentence Completion Total Coping Effectiveness. Sig-
nificant at age ten only were the following reiatiorvhips: (a) Altru-
ism with Story Completion AidWAdvice, Implementattft, Coping Effect-
iveness, and Instrumentality;(b) Esthetics with Story Completion
Instrumentality; (c) Independence with Story Completion Outcome;
(d) Intellectual Stimulation kith Sentence Completion Attitude; (e)
Creativity with Story Completion Stance, Engagement, Initiation, Aid/
Advice, Solver, Impl_ementation, Coping Effectiveness, and Instrumen-
tality; and (f) Variety with Sentence Completion Attitude. Significant
at age fourteen only were the following relationships: (a) Altruism
with Sentence Completion Engagement and Coping Effectiveness, (b) Self-
Satisfaction with Sentence Completion Engagement and Coping Effective-
ness and Story Completion Total Outcome; (c) Intellectual Stimulation
with Story Completion Outcome and Evaluation of Outcome; and (d) Vari-
ety with Story Completion Stance, Outcome, Evaluation of Outcome,
Coping Effectiveness, and Instrumentality.

The _-relations ranged between .14 and .26. The highest (.26) was
between Creativity and Story Completion Initiation.

Of the thirty correlations of Sentence and Story Completion Total
scores with the Total Intrinsic score, six were significant, three at
age ten and three at age fourteen. Altruism and Creativity were the
two values which were most frequently correlated with the projective
instrument Total Scotes. Story Completion Total Outcome correlated
most frequently with the Intrinsic Occupational Values, followed by
Instrumentality and Sentence Completion Coping Effectiveness.

In Stage I, of the one hundred and seventy-six correlations exam-
ined, twenty were significant.

Based on the findings from both studies, there was very poor sup-
port for this hypothesis, and it must be considered to be not accepted.

Hypothesis 51: The Occupational Values Intrinsic measures
will be positively related with the SAI "Good
Coping" measures.

Of the ninety-six correlations examined for this hypothesis, thirty-
five were significant in the predicted direction. (Six correlations
were significant in the dIxection opposite from that predicted. All
of these involved the value Independence.)

-1296-



Of the correlations, fourteen were significant in the ten-year-old

sample, and twenty-one in the fourteen-year-old sample. Of these,

twenty-four correlations (twelve pairs) were significant in both age

samples. These were: (a) Altruism with SAI Task Achievement, Authori-
ty, Aggression, Interpersonal Relations, and the Total Score; (b) Self-

Satisfaction with SAI Authority; (c) Intellectual Stimulation with SAI
Task Achievement, Aggression, Interpersonal Relations, and the Total

SAI score; and (d) Variety with SAI Aggression and the Total Score.
Significant at age ten only were the following relationships: (a)

Intellectual Stimulation with SAI Anxiety; and (b) Variety with SAI

Interpersonal Relations. Significant at age fourteen only were the

following relationships: (a) Altruism with SAI Anxiety; (b) Self-

Satisfaction with SAI Task Achievement, Aggression, Interpersonal
Relations, Anxiety and the Total Score; (c) Intellectual Stimulation
with SAI Authority; and (d) Variety with SAI Anxiety.

The correlations ranged between .14 and .30. The highest (.30) was

between Self-Satisfaction an :he SAI Total Score at age fourteen,

followed by the relationships between Altruism and Interpersonal Rela-
tions (.28) at age ten and between Self-Satisfaction and Authority (28)

at age fourteen.

All but one of the SAI scores were significantly correlated with
the Total Intrinsic score. This one was for Anxiety in the ten-year-

olu sample.

In summary, the hypothesis was partially verified. That is, the

values of Altruism, Self-Satisfaction, Intellectual Stimulation, and
(to a lesser extent) Variety were significantly correlated with the

SAI scores. The hypothesis must be rejected for Esthetics, Indepen-
dence, Management, and Creativity. Stage I findings did not contrib-
ute to any conclusions drawn, due to the completely different nature

of the Stage I SAI scales.

Hypothesis 52: The Occupational Values Intrinsic measures
will be negatively related with Views of Life
Active Response measures.

Of the one hundred and fifty-two correlations examined for this
hypothesis (excluding Total Score correlations), only eight were sig-
nificant in the predicted direction. It should be pointed out that
nineteen correlations were in the opposite direction from chat predic-
ted, which suggests some question as to the efficacy of the hypothesis.

At any rate, all correlations significant in the predicted direction
were in the fourteen-year-old sample since the Views of Life was Admin-
istered only in this sample. These relationships were: (a) Academic
Locus of Control with Esthetics; (b) Action versus Inaction with
Altruism; (c) Rate of Action with Variety; (d) Competition versus Coop-
eration with Altruism; (e) Independence versus Interdependence with
Self-Satisfaction and Variety; (f) Emotional Control versus
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Expressivity and Acceptance with Independence; and (g) Rate of Action
with Intellectual Stimulation.

The correlations ranged between -.13 and -.26. The highest (-.26)
was between Rate of Action and Intellectual Stimulation, followed by
that between Rate of Action and Variety (-.25).

Only one of the Views of Life subsyndromes was correlated negatively
with the Intrinsic Total score (Rate of Action). Also, only one of
the Intrinsic scores was correlated negatively with the Views of Life
Total score (Altruism). Views of Life Variable Number Fifty-Eight was
not analyzed due to some problems in early coding procedures, though
it was calculated into the Total Score. Thus, any remarks concerning
the Total Views of Life score should be made cautiously.

In summary, this hypothesis must be rejected, as only eight of one
hundred and fifty-two correlations were significant in the predicted
direction. The fairly large number of correlations which were signifi-
cant in the opposite direction from that predicted should bring about
a re-evaluation of the theory underlying this hypothesis.

Hypothesis 51',: The Occupational Values Intrinsic measures
will be positively related with the Story
Total Positive Affect measure and the Sentence
Total Positive Affect measure.

Of the thirty-two correlations examined, only two were significant,
one at age ten and the other at age fourteen. At age ten there was a
positive relationship between Management and Sentence Completion Posi-
tive Affect (.15). At age fourteen, the relationship was between
Altruism and Story Completion Positive Affect (.17).

Neither Affect score was significantly correlated with the Total
Intrinsic score. Stage I findings also showed virtually no significant
results (two of forty-eight significant relationships). Thus, on the
basis of the findings from both studies, the hypothesis must be
rejected at both age levels.

Hypothesis 54: The Occupational Values Intrinsic measures
will be negatively related with Sentence
Completion Total Hostile and Depressive Affect
and with the Story Completion Total Negative
Affect.

Of the forty-eight correlations examined, only five were significant
in the predicted direction (three being significant in the opposite
direction from that predicted). There were two significant at age ten
and three significant at age fourteen. Two correlations (one pair)
were significant at both age levels. These were between Intellectual
Stimulation and Sentence Completion Hostile Affect. Significant at
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age ten only was the relationship between Management and Sentence Com-

pletion Depressive Affect. Significant at age fourteen only were the

relationships of: (a) Altruism with Sentence Completion Hostile

Affect; and (b) Self-Satisfaction with Sentence Hostile Affect.

The correlations ranged between -.14 and -.23. The highest was

between Altruism and Sentence Completion Hostile Affect at age fourteen.

Stage I findings also lent very little support to the hypothesis

(three out of eighteen correlations significant). Based on these com-

bined findings, the hypothesis must be rejected.

Hypothesis 55: The Occupational Values Extrinsic measures
will be negatively related with the Sentence

and Story Total Coping Style dimension

measures.

Of the two hundred and ten correlations examined pertaining to this

hypothesis, twenty-three were significant in the predicted direction.

(There were five which were singificant in the direction opposite from

that predicted.) Of these, ten were significant in the ten-year-old

sample and thirteen in the fourteen-year-old sample.

There were six correlations (three pairs) that were significant at

both age levels. These were: between Economic Returns and Story Com-

pletion Solver, Outcome, and Coping Effectiveness. Significant at age

ten only were the following relationships: (a) Security with Story

Completion Engagement, (b) Economic Returns with Story Completion

Engagement, Initiation, Implementation, and Instrumentality; and (c)

Surroundings with Sentence Completion Stance and Coping Effectiveness.

Significant at age fourteen only were the following relationships:

(a) Success with Story Completion Outcome; (b) Prestige with Story

Completion Outcome, Evaluation of Outcome, and Coping Effectiveness

and Sentence Completion Engagement, Aid/Advice, and Coping Effective-

ness; and (c) Economic Returns with Story Completion Aid/Advice and

Evaluation of Outcome, and Sentence Completion Coping Effectiveness.

The correlations ranged between -.14 and -.27. The highest (-.27)

was between Prestige and Sentence Completion Coping Effectiveness at

age fourteen.

Of the thirty correlations with the Extrinsic Total score, seven

were significant.

In Stage I, of the one hundred and twenty-six correlations examined,

twenty-four were significant in the predicted direction, Economic

Returns, in both studies, was correlated most frequently with the pro-

jective Total Scores followed, in both studies, by Prestige.

In summary, the hypothesis as a whole must be rejected, but the

relationships between the projective Total Scores and both Economic
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Returns and Prestige appears to be a consistent one. Thus, for these
two values only, the hypothesis may be accepted.

Hypothesis 56: The Occupational Values Extrinsic measures
will be negatively related with the SA1 "Good
Coping" measures.

Of the seventy correlations examined, fifteen were significant in
the predicted direction. Of these, two were significant in the tea-
year-old sample and thirteen in the fourteen-year-old sample.

Only two correlations (one pair) were significant at both age
levels. These were between Economic Returns and SAT Interpersonal
Relations. Significant at age ten only was the correlation between
Security and SAT Task Achievement. Significant at age fourteen only
were the following relationships: (a) Success with SAT Task Achieve-
ment, Authority, and Aggression; (b) Prestige with SAT Task Achieve-
ment, Authority, Aggression, and Interpersonal Relations; (c) Economic
Returns with SAI Task Achievement, Authority, Aggression, and Anxiety;
and (d) Follow Father with SAT Interpersonal Relations.

The correlations ranged between -.16 and -.30. The highest were:
Economic Returns with SAT Task Achievement (-.30) and with SAT Authori-
ty (-.28) at age fourteen.

Of the ten correlations of the individual SAT scores with the
Extrinsic Total score, eight were significant, all in the predicted
direction. Of the fourteen correlations of the individual Extrinsic
values with the SAI Total Score, five were significant in the predic-
ted direction. The SAT Total Score was significantly (and negatively)
correlated with the Extrinsic Total score at both age levels. Prestige
and Economic Returns had the greatest relationship, in general, with
the SAI "Good Coping" measures.

In Stage I, there was no evidence in support of any negative rela-
tionship between the SAI and the Extrinsic Occupational values.

In summary, tl.e hypothesis must be totally rejected in the ten-year-
old sample. However, there was, a moderate degree of support in the
fourteen-year-old sample especially for the values of Success, Pres-
tige, and Economic Returns. These are the three values which appear
to best define the Extrinsic concept, based upon observations from
other correlational evidence.

Hypothesis 57: The Occupational Values Extrinsic measures
will be negatively related with the Active
measures of the Views of Life.

Of the one hundred and thirty-three correlations examined, fourteen
were significant in the predicted direction. (Five were significant
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in the direction opposite from that predicted.) The following rela-

tionships were significant (all at age fourteen): (a) Security with

Self-Initiation versus Other Initiation; (b) Prestige with Intrinsic

versus Extrinsic, Earned Status versus Bestowed Status, and Confronta-

tion versus Avoidance; (c) Economic Returns with Intrinsic verst:s

Extrinsic, Task Achievement versus Interpersonal Relations, Confronta-

tion versus Avoidance, and Self versus Joint Implementation; (d) Sur-

roundings with Locus of Control, Task Achievement versus Interpersonal

Relations, and Independence versus Interdependence; and (e) Associates

with Task Achievement versus Interpersonal Relations, Self-Solver

versus Other Solver, and Self versus Joint Implementation.

The correlations ranged between -.14 and -.40. The highest (-.40)

was between Associates and Task Achievement versus Interpersonal Rela-

tions. Of the seven correlations of the individual Extrinsic values

with the Views of Life Total score, three were significant in the pre-

dicted direction. Of the nineteen correlations of the individual
Views of Life scales with the Extrinsic Total, score, four were signifi-

cant in the predicted direction. The correlation between both Total

Scores was barely significant (-.15) in the predicted direction.

The Views of Life was not administered in Stage I. Based upon the

findings just discussed, the hypothesis must be rejected..

Hypothesis 58: The Occupational Values Extrinsic measures
will be negatively related with the Story
Total Positive Affect measure and the Sentence

Total Positive Affect measure.

Of the thirty-two correlations examined, only two were significant,

both in the fourteen-year-old sample. These were between Story Total

Positive Affect and both Prestige (-.18) and Follow Father (-.14).

In Stage I the ? was no evidence to support the hypothesis. Based

upon the results of both studies, the hypothesis must be rejected.

Hypothesis 59: The Occupational Values Extrinsic measures will
be positively related with Sentence Completion
Total Hostile and Total Depressive Affect
measures and the Story Completion Total Negative

Affect measure.

Of the forty-eight correlations examined, five were significant in

the predicted direction. (Tnree were significant in the direction

opposite from that predicted.) One of the correlations was in the

ten-year-old sample and the remaining four in the fourteen-year-old

sample. Significant at age ten oaly was the.-relationship between
Sentence Total Depressive Affect and Surroundings. Significant at

age fourteen only were the relationships of: Sentence Completion

Hostile Affect with Success, Prestige, Economic Returns, and the
Total Extrinsic score.
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The correlations ranged between .14 and .19, with the highest
being those between Sentence Hostile Affect and both Prestige and
Economic Returns.

Stage I data did not confirm this hypothesis for either Sentence or
Story Completion Affect. Based on the findings from both studies, this
hypothesis must be rejected.

Hypothesis 60: The status level measures of Occupational

Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively
related with the Story Total Coping
dimension measures.

Of the sixty correlations, examined, none were significant at either
age level. Stage I data also did not support the hypothesis. There-
fore, it must be rejected.

Hypothesis 61: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration dill be negatively
related with the Sentence Total Coping
dimension measures.

Of the thirty correlations examined, only four were significant in
the predicted negative direction. All of these were in the fourteen-
year-old sample and involved Educational AFoiration. That is, signifi-
cant at age fourteen only were the relationships of Educational Aspira-
tion with Sentence Completion Attitude, Stance, Engagement, and Aid/
Advice.

The correlations ranged between -.19 and -.25. The highest was
between Educational Aspiration and Stance.

In Stage I, four of the six Sentence CaMpletion correlations with
Educational Aspiration were significant, but, as in Stage III, signifi-
cant correlations with the two Occupational:measures were virtually
nonexistent.

Therefore, there was reasonable support for the hypothesis concern-
ing the relationship between the Sentence Completion measures and
Educational Aspiration, especially at age fourteen, but the remainder
of the hypothesis must be rejected.

Hypothesis 62: The status level measures of Occupational

Aspiration, Occupational Expectation, and
EduccAonel Aspiration will be negatively
related with the SAT "Good Coping" measures:

Of the thirty-six correlations examined, only one was significant
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in the predicted direction (two in the direction opposite from that

predicted). This was between SAI Anxiety and Educational Aspiration

at age ten (-.14). Since the SAI scales were totally different in

Stage I, that data cannot be brought to bear upon the hypothesis. The

results of the Stage III analysis indicated that the hypothesis must

be rejected.

Hypothesis 63: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively
related with the Active Response measures
of the Views of Life

Of the sixty correlations examined, seven were significant in the

predicted direction, all, of course, in the fourteen-year-old sample.

There were also seven correlations which were significant in the direc-

tion opposite of that predicted.

The following relationships were significant: (a) Locus of Control

with all three Occupational and Educational measures; (b) Task Achieve-

ment versus Interpersonal Relations with Occupational Aspiration; (c)

Independence versus Interdependence with Occupational Expectation; and

(d) Activity versus Passivity under Stress with both Occupational

Aspiration and Expectation.

The correlations ranged between -.14 and -.20. The highest was

between Locus of Control and Educational Aspiration.

On the basis of the findings, with only seven correlations signifi-

cant, the hypothesis must be rejected. It was of interest to note

that all correlations that were in the direction opposite from that

predicted involved three Views of Life variables: Self versus Joint

Implementation, Emotional Control versus Emotional Expressivity and
Acceptance, and Positive versus Negative Self-Concept.

Hypothesis 64: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively

related with the Story Completion Total
Positive Affect measure and the Sentence
Completion Total Positive Affect measure.

Of .he twelve correlations examined, none were significant at either

age level. Stage I data also completely failed to support the hypo-

thesis. Therefore, it must be rejected.

Hypothesis 65: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be positively

related with the Sentence Completion Total
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Hostile and Depressive Affect measures, and
the Story Completion Total Negative Affect
measure.

Of the etghteen correlations examined, none cf them were significant
at either age level. Stage I data (based on Sentence Completion only)
lent very poor support to the hypothesis (two of six correlations
barely reached significance). Therefore, based on both studies, the
nypothesis must be rejected.

Hypothesis 92: There will be a positive relationship among
the Parent/Child Interaction items of the
Sentence Completion instrument.

Though all correlations were highly significant, some will not be
discussed, as they were between scales containing overlapping items.
The legitimate correlations are those between Self-Concept and Parent/
Child Interaction, and between Mother Interaction and Father Inter-
action. All four of these correlations were significant.

The correlations ranged between .15 and .52. The highest (.52) was
between Mother Interaction and Father Interaction at age ten.

In Stage I the correlation between Self-Concept and Parent/Child
Interaction was not significant at either age level; but the correla-
tion between Mother Interaction and Father Interaction was significant
at both age levels.

Thus, in conclusion, there was excellent support for the hypothesis
concerning the relationship between Mother Interaction and Father
Interaction, but only moderate support for the relationship between
Self-Concept and Parent/Child Interaction.

Hypothesis 93: There will be a positive relationship between
the Parent/Child 'nteraction items of the
Sentence Completion and the Authority Attitude,
Coping Style, Coping Effectiveness, and Posi-
tive Affect measures of the Sentence Completion
instrument.

Of the forty-eight correlations examined, ten were significant, all
in the predicted direction. Of these, three were in the ten-year-old
sample, and seven in the fourteen-year-old sample.

There were six correlations (three pairs) that were significant in
both age groups. These were between Authority Attitude and Self-
Concept, Mother Interaction, and Father Interaction.

Significant at age fourteen only were the following relationships:

(a) Self-Concept with Coping Effectiveness; (b) Authority Attitude with
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Parent/Child Interaction; (c) Mother Interaction with Authority Coping

Effectiveness; and (d) Father Interaction with Authority Coping Effec-
tiveness.

The correlations ranged between .18 and .32. The highest was

between Authority Attitude and Interaction with Mother at age fourteen.

In Stage I, fifteen out of forty correlations examined were signifi-
cant.

In summary, there was good evidence in both studies indicating a
high degree of relationship between Attitude toward Authority and the
Parent/Child Interaction items, moderate support for Authority Coping
Effectiveness, but poor support for the remainder of the Authority
variables.

Hypothesis 94: There will be a negative relationship between
the Parent/Child Interaction items of the
Sentence Completion and both the Authority
Hostile and Depressive Affect measures.

Of the sixteen correlations examined, four were significant, all in
the predicted direction. Of these, one was in the ten-year-old sample

and three in the fourteen-year-old sample. There were two correlations

(one pair) significant in both age samples. These were between Self-

Concept and Authority Hostile Affect. Significant at age fourteen only
were the relationships between Authority Hostile Affect and both
Mother Interaction and Father Interaction.

The correlations ranged between -.19 and -.25. The highest (-.25)
was between Self-Concept and Authority Hostile Affect at age fourteen.

In Stage I, two of the eight correlations examined were significant,
both in the ten-year-old sample.

In summary, there was no evidence to support the hypothesis for
Depressive Affect, and fair support for the hypothesis concerning
Hostile Affect.

Hypothesis 95: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Total Attitude,
Coping Style, Coping Effectiveness, and Posi-
tive Affect measures of the Sentence Completion
instrument.

Of the forty-eight correlations examined, twenty-four were signifi-
cant, all in the predicted direction. Of these, seven were in the ten-
year-old sample, and seventeen in the fourteen-year-old sample. There

were fourteen correlations (seven pairs) which were significant in both
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age groups. These were: (a) Self-Concept with Total Attitude and
Total Coping Effectiveness; (b) Mother Interaction with Total Attitude,
Total Aid/Advice, and Total Coping Effectiveness; and (c) Father Inter-
action with Total Attitude and Total Coping Effectiveness. Significant
at age fourteen only were the following relationships: (a) Self-
Concept with Total Engagement and Aid/Advice; (b) Parent/Child Inter-
action with Total Attitude, Engagement, Aid/Advice, and Coping Effec-
tiveness; (c) Mother Interaction with Total Stance Engagement; and (d)
Father Interaction with Total Engagement and Aid/Advice.

The correlations ranged between .14 and .32. The highest (.32) was
between Mother Interaction and Total Attitude, followed by Mother
Interaction with Total Coping Effectiveness (.31) at age fourteen.
The Parent/Child Interaction items were correlated more frequently
with Total Attitude and Total Coping Effectiveness. The poorest rela-
tionships were those with Total Stance and Positive Affect.

In Stage I, thirteen out of forty correlations were significant
with the majority (ten) again being in the fourteen-year-old sample.

In conclusion, there was very weak evidence in support of the hypo-
thesis in the ten-year-old sample, but very good evidence to support
the hypothesis in the fourteen-year-old sample. Total Attitude, in
both studies, was correlated most frequently with the Parent/Child
Interaction items, while Positive Affect was the poorest in both
studies.

Hypothesis 96: There will be a negative relationship between
the Parent/Child Interaction items of the
Sentence Completion and both the Total Hostile
and the Total Depressive Affect measures of
the Sentence Completion.

Of the sixteen correlations examined, five were significant, all in
the predicted negative direction. Two of these were in the ten-year-
old sample and three in the fourteen-year-old sample.

There were four correlations (two pairs) significant at both age
levels. These were between Total Hostile Affect and both Self-Concept
and Interaction with Father. Significant at age fourteen only was the
relationship between Total Hostile Affect and Interaction with Mother.

The correlations ranged betweer -.21 and -.32. The highest (-.32)
was between Hostile Affect a,..1 Self-Concept et age fourteen. In Stage
I, foi general Negative Affect, there was one signifi ;ant correlation
out of eight, at age ten.

In summary, there was moderate support for the hypothesis when con-
sidering Hostile Affect, but no support for the hypothesis concerning
Depressive Afftct.
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Hypothesis 97: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale scores
from Story rive concerning Authority relations.

Of the ninety-six correlations examined, three were significant in
the predicted direction, all three being at age ten. These were

between: (a) Parent/Child Interaction and both Solver and Positive
Affect Hero; and (b) Father Interaction and Solver.

The correlations ranged between .15 and .18 with the highest being
between Interaction with Father and Solver.

This exact hypothesis was not tested in Stage I; and Stage III data

led to its rejection at both age levels.

Hypothesis 98: There will be a negative relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Negative Affect
measure from Story Five concerning Authority

relations.

Of the eight correlations examined, none were significant. This

hypothesis was not tested in Stage I. Therefore, the hypothesis must

be rejected.

Hypothesis 99a: There dill be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale
scores from Story Four, since (though classi-
fied as an Anxiety story) it concerns parental

relations.

Of the ninety -six correlations examined, only four were significant,
all in the predicted direction. Of these, three were in the ten-year-
old sample and one in the fourteen-year-old sample. Significant at

age ten only were the following relationships: (a) Parent/Child Inter-
action with both Solver and Positive Affect Hero; and (b) Interaction
with Father and Solver. Significant at age fourteen only was the rela-
tionship between Self-Concept and Stance.

The correlations ranged between .14 and .17. The highest (.17) was
between Self-Concept and Stance at age fourteen. This hypothesis was

not tested in Stage I. Rased on the above data, the hypothesis was

rejected in both age groups.
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Hypothesis 99b: There will be a positive relationship between

the Parent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale
scores from Story Six, since (though classified
as an Anxiety story) it concerns parental
relations.

Of the ninety-six correlations examined, twelve were significant,
all in the predicted direction. Of these, two were significant at age
ten, and ten at age fourteen. There were no correlations significant
at both age levels. Significant at age ten only were the relationships
between Evaluation of Outcome and both Parent/Child Interaction and
Father Interaction. Significant at age fourteen only were the follow-
ing relationships: (a) Self-Concept with both Solver and Coping Effec-
tiveness; (b) Parent/Child Interaction with Engagement; (c) Interaction
with Mother with both Solver and Coping Effectiveness; and (d) Inter-
action with Father with Stance, Engagement, Initiation, Solver, and
Coping Effectiveness.

The correlations ranged between .14 and .2;. The highest (.23) was
between Self-Concept and Solver at age fourteen.

There was no similar hypothesis tested in Stage I. Based on these .

findings, the hypothesis must be rejected at the ten-year-old level,
and there was only very moderate support at the fourteen-ytar-old
level, with Father Interaction being the strongest variable in relation
to the Story Six scales.

Hypothesis 100: There will be a negative relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Negative Affect
measures from both Story Four and Story Six.

Of the sixteen correlations examined, none were significant in the
predicted direction, though two were significant in the opposite
direction from that predicted.

This hypothesis was not tested in Stage I. Based upon this total
lack of findings, the hypothesis was rejected at both age levels.

Hypothesis 101: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Total Scores for
Coping Style, Coping Effectiveness, and Posi-
tive Affect from the Story Completion.

Of the ninety-six correlations examined, twelve were significant,
all in the predicted direction. Of these, nine were in the ten-year-
old sample and three in the fourteen-year-old sample.
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There were two correlations (one pair) significant in both age
groups. These were between Interaction with Mother and Total Solver.
Significant at age ten only were the following relationships: (a)

Parent/Child Interaction with Total Solver, Evaluation of Outcome, and
Positive Affect Hero; (b) Interaction with Mother with Total Outcome,
Evaluation of Outcome, and Positive Affect Hero; and (c) Father Inter-
action with Total Solver and Positive Affect Hero. Agnificant at age
fourteen only were the following relationships: Parent/Child Inter-
action with both Total Engagement and Initiation.

The correlations ranged between .14 and .20. The highest (.20) were
between (a) Parent/Child Interaction aid Engagement at age fourteen;
and (b) Interaction with Mother and Evaluation of Outcome at age ten.

In Stage I, of sixty-four correlations examined in a similar hypo-
thesis, only one was significant in the predicted directio (at age
ten).

Considering the results of both studies together, there was virtu-
ally no support for the hypothesis in the fourteen-year-old sample and
very poor support in the ten-year-old sample.

Hypothesis 102: There will be a negative relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Total Score for
Negative Affect from the Story Completion.

Of the eight correlations examined, none were significant in the
predicted direction. This hypothesis was not tested in Stage I.
Based upon Stage III findings, this hypothesis must be rejected.

Hypothesis 103: There will be a positive relation§hip between
the Parent/Child Interaction items of the
Sentence Completion and the "Good Coping" score
for the Authority area as well as the Total
"Good Coping" score.

Of the sixteen correlations examined, only one was significant and
that was in the fourteen-year-old sample. This was between Parent/
Child Interaction and SAI Authority and was .15.

Stage I data relating Parent/Child Interaction data to the SAI had
only three out of thirty-two significant relationships in the predicted
direction Thus, the hypothesis was rejected a* both age levels.

Hypothesis 104: There will be a positive relationship between
the Father/Child Interaction item from the
Sentence Completion and the Occupational Value
"Follow Father."
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Neither correlation was significant. In Stage I the- relationship
was just barely significant (.10) in the ten-year-old sample only.
Thus, the hypothesis was rejected both age levels. Apparently
getting elong with one's father does not necessarily result in a
desire to follow in his career footsteps.

Hypothesis 105: There will be a positive relationship between

the Parent/Child Interaction items of the
Sentence Completion and the Intrinsic Occupa-
tional Values.

Of the seventy-two correlations examined, only two were significant
in the predicted Oizection, both in the fourteen-year-old sample.
These were (a) Self-Concept with Intellectual Stimulation (.16); and
(b) Father Interaction with Variety (.15).

In Stage I, there were also only two significant relationships, one
at age ten and one at age fourteen.

On the basis of the data from both studies, the hypothesis was
rejected. There is, apparently, no relationship between preferred
work values and the nature of the interaction of the child with his
parents.

Hypothesis 106: There will be a negative relationship between

the Parent/Child Interaction items of the
Sentence Completion and the Extrinsic Occupa-
tional Values.

Of the sixty-four correlations examined, only two were significant,
one at age ten and the other at ai:e fourteen. Significant at age ten
was the relationship between Mothet Interaction and Security. Signifi-
cant at age fourteen was the relationship between Father Interaction
and Prestige. correlations were -.14.

In Stage I, there wab only one ...orrelation which was significant in
the predicted direct-ion, and this was very small and in the fourteen-
year-old sample.

Thus, this hypothesis was rejected, as was the hypothesis concerning
the Intrinsic -slues.

Hypothesis 107: There will be a negative relationship between

'.-he Father/Child interaction item from the
Sentence Completion and the discrepancy score
between the Father's Occupation and the Child's
Aspiration.

Neither correlation was significant. In Stage I also, this rela-
tionship was not sigrifici..nt at either age level Thus, the hypothesis
was rejected at both age levels.
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Hypothesis 108: There will be a positive correlation between
the Parent/Child Interaction items from the
Sentence Completion and all Views of Life
subscales plus the Total Scores.

)f the one hundred and sixty correlations examined, only five were
significant in the predicted direction (and one in the direction oppo-
site from that predicted). These relationships were: (a) Self-Concept
with Independence versus Interdependence and the Views of Life Total
score; (b) Parent/Child Intezactio- with Self Initiation versus Other
Initiation; and (c) Mother Interaction with Self-Initiation versus
Other Initiation and Positive versus Negative Self-Concept.

The correlations ranged between .14 and .17. The highest (.17) was

between Parent/Child Interaction and Self-Initiation versus Other Ini-
tiation.

The views of Life was not administered in Stage I. Based upon the

Stage III findings, the hypothesis must be rejected.

PREDICTOR-CRITERION RELATIONSHIPS

Hypothesis 66: There will be positive relationsiVT between
the Intrinsic Occupational Values and the
Criterion measures.

Of the one hundred and ninety-two correlations examined (excluding
those with the Intrinsic Total score), there were eighteen significant

in the predicted direction. (There were also nine significant in the

direction opposite of that predicted.;

Of these correlations, nine were significant in the ten-year-old
sample and nine in the fourteen-year-old sample. There were two
correlations (one pair) which were significant in both age samples.
These were between Independence and Reading Achievement. Significant

at age ten only were the following relationships: (a) Altruism with

Reading' Achievement and GPI'.; (b) Esthetics with BRS Self-Assertion and
Anxiety; (c) Self-Satisfaction with GPA, and BRS Task Achievement and
Authority; and (d) Variety with BRS Self-Assertion. Significant at
age fourteen only were the following relationships: (a) Altruism with
BRS Authority and Aggression; (b) Independence with Mathematics
Achievement and BRS Anxiety; and (c) Management with BRS Interpersonal
Relations, Self-Assertion, Solver, and Anxiety. Of the twenty-four
correlations with the Total Intrinsic score, only two were significant.

The correlations ranged between .14 and .22. The highest was
between Management and BRS Solver at age fourteen.

In 'gage I, only fifteen out of seventy-two correlations were sig-
nificant in the predicted direction. The Stage I correlations only
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involved the Achievement measures and the BRS Summary score; thus
there were fewer correlations examined.

Based on the findings of these two studies, there aas insufficient
evidence for the support of the .ypothesis. There was no age trend
apparent in either study. Also, there was no indication that the
Achievement measures or the BRS scores were predicted more accurately
by the Intrinsic Occupational Values, as approximately the same pro-
portion of significant correlations were observed in each type of
criterion measure.

Hypothesis 67: There will be negative relationships between
the Extrinsic Occupational Values and the
Criterion measures.

Of the one hundred and sixty-eight correlations a :-.ermined (excluding
those with the Extrinsic Total score), there were fifteen significant
correlations in the predicted direction. (Five were significant in
the opposite direction from that predicted.) Of these, eight were
significant at age ten and seven at age fourteen. There were eight
correlations (four pairs) which were significant it both age samples.
They were: (a) Security with BRS Interpersonal Relations, Self-Asser-
tion, and Anxiety; and (b) Surroundings with Reading Achievement.
Signi -.cent at age ten only were the following relationships: (a)

Success with BRS Self-Assertion, and (b) Economic Returns with Reading
Achievement, GPA, and BRS Interpersonal Relations. Significant at age
fourteen only were the following relationships: (a) Security with BRS
Solver; (b) Prestige with Reading Achievement; and (c) Surroundings
with Mathematics Achievemen...

Of the twenty-four correlations of the Criterion measures with the
Extrinsic Total score, only two were significant in the predicted
direction, both at age ten.

The correlations ranged between -.14 and -.24. The highest were
between Security and BRS Anxiety (-.24, -.21).

In Stage I, only eleven out of fifty-six correlations were signifi-
cant. Considering the results of both studies, the hypothesis must be
rejected at both age levels.

Hypothesis 68: There will be negative relationships between
the status levels of Occupational Aspiration,
Occupational Expectation, an Educational
Aspiration and the Criterion measures.

Of the seventy-two correlations examined, forty-two were signifi-
can*, all in the predicted direction. Of these, fourteen were signifi-
cant in the ten-year-old sample and twenty-eight in the fourteen-year-
old sample.
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Twenty-six correlations (or thirteen pairs) were significant in

both age samples. These were: (a) Occupational Aspiration wilh

Reading Achievement; (b) Occupational Expectation with Mathematics
Achievement, Reading Achievement, and GPA; and (c) Educational Aspira-
tion with all three Achievement measures, and BRS Task Achievement,
Authority, Implementation, Initiation, Solver, and Aggression. Sig-

nificant at age ten only was the relationship between Educational
Aspiration and BRS Anxiety. Significant at age fourteen only were the

relationships of. (a) Occupational Aspiration with Mathematics
Achievement, CPA, BRS Task Achievement, Authoricy, Implementation,
Initiation, and Solver; (b) Occupational Expectation with BRS Task
Achievement, Authority, Implementation, Self-Assertion, Initiation,
and Solver; and (c) Educational Aspiration with BRS Interpersonal Rela-
tions and Self-Assertion.

The correlations ranged between -.14 and -.39. The highest was

between Educational Aspiration and GPA at age fourteen.

Several further observations should be noted. First there was a
very large age difference in the number of significant correlations,
favoring the fourteen-year-old sample. In fact, out of thirty-six
fourteen-year-old correlations, twenty-eight were significant. SecoAd,

the best predictor of the Criterion measures was Educational Aspira-
tion, where out of twenty-four possible correlations, twenty-one w!re
significant. And, finally, the Educational and Occupational measures
predicted the Achievement criteria more consistently than they pre-
dicted the BRS results.

In Stage I, there was complete support for the hypothesis where the
Achievement criteria were coacerned (in both age groups), but little
suppc where the BRS Summary score was involved.

In s' mary, it may generally be said that the hypothesis was veri-
fied. There was much greater support for the hypothesis at age four-
teen; Educational Aspiration was the be:-..; predictor of the Criterion
measures; and the Occupational Interest Inventory measures predicted
the Achievement measures more accurately than they did the BRS scores.

Hypothesis 69: There will be negative relationships between
the Occupational Interest discrepancy scores
and the Criterion measures.

Of the forty-eight correlations examined, only one was significant
in the predicted direction. (Three were significant in the direction
opposite from that predicted.) The one difference was between the
discrepancy of Father's Occupation/Child's Aspiration and BRS Iniation
(.15) in the fourteen-year-old sample.

None of the Stage I results were significant in the predicted
direction.
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Considering both studies together, the hypothesis must be rejected
at both age levels.

Hypothesis 70: There will be a positive relationship between
the SAI "Good Coping" measures and the Criterion
measures.

Of the one hundred and twenty correlations examined (excluding the
SAI Total Score), thirty-six were significant in the predicted direc-
tion. Of these, nineteen were significant in the ten-year-old sample
and seventeen in the fourteen-year-old sample. There were twenty-two
correlations (eleven pairs) which were significant at both age levels.
These were: (a) SAI Task Achievement with Reading Achievement, GPA,
and ERS Initiation; (b) SAI Aggression with BRS Implementation and
Initiation; and (c) SAI Interpersonal Relations with Mathematics
Achievement, Reading Achievement, GPA, BRS Authority, Implementation.
and Aggression.. Significant at age ten only were the following rela-
tionships: (a) SAI Task Achievement with BRS Implementation; (b) SAI
Aggression with BRS Authority, Interpersonal Relations, Solver, and
Aggression; (c) SAI Interpersonal Relations with BRS Interpersonal
Relations; and (d) SAI Anxiety with Reading Achievement and BRS Task
Achievement. Significant a* age fourteen only were the following rela-
tionships: (a) SAI Authorit) with BRS Authority and Initiation; (b)
SAI Aggression with GPA and BRS Task Achievement; and (c) SAI Inter-
personal Relations with BRS Task Achievement and Initiation.

The correlations ranged between .14 and .28. The highest was
between SAI Interpersonal Relations and BRS Aggression in the fourteen-
year-old sample.

Of the twenty-four correlations of the Criterion measures with the
SAI Summary scores, sixteen were significant in the predicted direc-
tion. (BRS Anxiety was consistently negatively correlation with
various SAI scales.)

The best predictor of the Criterion measures was SAI Interpersonal
Relations where fifteen out of twenty-four correlations were signifi-
cant. This was followed by SAI Aggression (ten significant correla-
tions).

The Criterion measures which were best predicted by the SAI were
BRS Initiation (six significant correlations), followed by Reading
Achievement, GPA, and BRS Implementation (five siguificant correla-
tions).

The Stage I data could not be used as supporting evidence since the
scales were entirely different.

In summary, there was moderate support for the hypothesis in both
age groups. The SAI best predicted the two BRS items of Initiation and
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Implementation plus Reading Achievement and CPA. The best predictors

of tne Criterion measures in general were the SAI Total score, followed
by SAI Interpersonal Relations and Aggression.

Hypothesis 71: There will be a positive relationship between
the Views of Life Active response measures
and the Criterion measures.

Of the two hundred and twenty-eight correlations examined (all in
the fourteen-year-old sample), forty-eight were significant in the pre-

dicted direction. (There were eighteen significant in the opposite

direction from that predicted. The following relationships were sig-

nificant in the predicted direction: (a) Locus of Control with all
Achievement measures, BRS Task Achievement, Implementation, Initiation,
and Solver; (b) Independence versus Interdependence with all Achieve-
ment measures, BRS Task Achievement, Implementation, Initiation, and
Solver; (c) Earned versus Bestowed Status with all Achievement
measures, BRS Task Achievement, Authority, Interpersonal Relations,
Implementation, Initiation, Solver, and Aggression; (d) Confrontation
versus Avoidance with Reading Achievement, BRS Authority, Implementa-
tion, and Aggression; (e) Self-Solver versus Other Solver with Reading
Achievement; (f) Instrumentality versus Fantasy with Mathematics
Achievement, CPA, BRS Task Achievement, Authority, Implementation,
Initiation, Solver, and Aggression; (g) Activity versus Passivity
under Stress with all Achievement measures and BRS ,lver; and (h) Views

of Life with all Achievement measures, BRS Task Achievement, Implemen-
tation, Initiation, and Solver.

The correlations ranged between .14 and .36. The highest (.36) was
between Earned versus Bestowed Status and Reading Achievement, followed
by that between Locus of Control and CPA (.32).

Of the twelve correlations with the Total Score, only two were sig-
nificant, those involving Mathematics and Reading Achievement.

This instrument was not administered in Stage I.

In summary, one must conclude that while the total instrument was
not a particularly good predictor of the Criterion measures, there were
scales within the instrument that were quite good predictors (just as
there were some that were fairly good predictors in the negative direc-
tion). It was undoubtably the presence of the sets of negative corre-
lations that resulted in so few significant correlations with the
Total Score. The best predictors of the Criterion measures in general
were the following Views of Life scales: Locus of Control, indepen-
dence versus Interdependence, Earned versus Bestowed Status, Instru-
mentality versus Fantasy, and Views of Life. To a lesser extent, Con-
frontation versus Avoidance and Activity versus Passivity under Stress
predicted the Criterion measures fairly well. The highest negative
predictor was Academic Locus of Control.
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potheses 72 - 75: There will be a positive relationship
between the Criterion measures and the
Sentence Completion Coping Style variables
in the various areas of behavior.

Stance

Of the one hundred and twenty correlations examined (excluding
Stance Total score), thirty were significant in the predicted direc-
tion. (There were nine significant in the direction opposite from
that predicted.) Of these, fourteen were significant in the ten-year-
old sample and sixteen in the fourteen-year-old sample. Of these,
there were eight correlations (four pairs) which were significant in
both age groups. These were: (a) Authority Stance with BRS Solver;
(b) Interpersonal Relations Stance with GPA; and (c) Task Achievement
Stance with Reading Achievement and GPA. Significant at age ten only
were the following relationships: (a) Aggression Stance with BRS Task
Achievement, Authority, Implementation, and Aggression; (b) Authority
Stance with Reading Achievement; and (c) Task Achievement Stance with
BRS Task Achievement, Interpersonal Relations, Implementation, Initia-
tion, and Solver. Significant at age fourteen only were the following
relationships: (a) Authority Stance with Mathematics Achievement, GPA,
BRS Authority, Interpersonal Relations, and Aggression; and (b) Inter-
personal Relations Stance with Mathematics Achievement, Reading
Achievement, BRS Task Achievement, Authority, Implementation, Initia-
tion, and Aggression.

The correlations ranged between .14 an .27. The highest was
between Interpersonal Relations Stance and GPA at age fourteen.

Of the twenty-four correlations of the Criterion measures with the
Total Stance score, thirteen were significant, all in the predicted
direction.

Noteworthy s the fact that three of the five individual Stance
scales were responsible foi twenty six of the thirty correlations.
'hese were Interpersonal Relations and Task Achievement (nine correla-
tions each) and Authcrity (eight correlations).

The Anxiety scale wasilot significantly correlated with the Criter-
ion measures, and eight of the significant negative correlations were
in the Aggression area.

In Stage I, fourteen out of forty correlations were significant in
the predicted direction, about the same proportion as were significant
in Stage III. Interpersonal Relations and Authority were the best pre-
dictors in Stage I, with Anxiety being the poorest. Also noteworthy
is the fact that, in Stage III, Task Achievement Stance was the best
predictor at age ten, while Interpersonal Relations Stance was the best
predictor by age fourteen.
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In conclusion, while only very tentative support can be given to
the hypothesis as a whole, certain scales were better predictors of
the Criterion measures the other scales. Botl_ studies indicated that

Authority and Interpersonai Relations were good predictors, while
Stage III data indicated that Task Achic-rement Stance was also a good
predictor in the ten-year-old sample. At age ten Aggression Stance
was positively correlateu with the Criterion measures, but negatively
correlated in the fourteen- year -old sample; based upon Stage ICI
findings.

EngagenWiit

Of the one hundred and twenty correlations examined (excluding the
Engagement Total score), twenty were significant in the predicted
direction. Of these, nine were significant in the ten-year-old group
and eleven in the fourteen-year-old group.

There were only two correlations (one pair) which were significant
in both age samples. These were between Interpersonal Relations
Engagement and BRS Task Achievement. Significant at age ten only ,ere
the following relationships: (a) Aggression Engagement with BRS
Authority Implementation and Aggression; and (b) Task Achievement
Engagement with Reading Achievement, BRS Task Achievement, Implementa-
tion, Initiation, and Solver. Significant at age fourteen only were
the following relationships: (a) Authority Engagement with Mathema-
tics Achievement and GPA; (b) interpersonal Relations Engagement with
all Achievement measures. BRS Authority, Implementation, Initiation,
and Aggression; and (c) Task Achievement Engagement with GPA.

The correlations ranged between .14 and .30. The highest (.30) was
between Interpersonal Relations Engagement and GPA at age fourteen.

Of the twenty-four correlations,of the Criterion measures with the
Engagement Total score, twelve were significant in the predicted
direction. (Two were significart in the direction opposite from that
predicted -- those with BRS Self-Assertion and Anxiety.)

In Stage I, only two of forty correlations with the Criterion
measures were significant. The poor Stage I findings combined with
the Stage III findings lead one to conclude that there was insufficient
evidence for support of the total hypothesis. Stage III data, however,
did suggest that there was some support for the hypothesis in the Task
-Achievement area (at age ten) and the Interpersonal Relations area (at
age fourteen).

Aid /Adv ice

Of the one aundred and twenty correl& ns examined (excluding the
Total Aid/Advice score), thirty-two were significant in the predicted
direction. Of these, sixteen were significant at age ten and sixteen
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at age fourteen. There were eight correlations (four pairs) which
were significant at both age levels. There were eight correlations
(four pairs) which were significant at both age levels. These were:
(a) Authority Aid/Advice with BRS Implementation and Aggression; and
(b) Task Achievement Aid/Advice with Reading Achievement and GPA. Sig-
nificant at age ten only were the following relationships: (a) Aggres-
sion Aid/Advice with Mathematics Achievement, BRS Authority, Implemen-
tation, and Aggression; and (b) Task Achievement Aid/Advice with Mathe-
matics Achievement, BRS Task Achievement, Authority, Implementation,
Self-Assertion, Initiation, Solver, and Aggression. Significant at
age fourteen only were the following relationships: (a) Authority
Aid/Advice with Mathematics Achievement, GPA, BRS Task Achievement,
and Initiation; and (b) Interpersonal Relations Aid/Advice with all
Achievement measures, BRS Task Achievement, Authority, Implementation,
Initiation; and Aggression.

The correlations ranged between .14 and .32. The highest correla-
tions were: (a) between Task Achievement Aid/Advice and Reading
Achievement (.32) at age ten, and (b) between Interpersonal Relations
Aid/Advice and CPA (.31) at age fourteen.

Aid/Advice was not measured in the Stage I Sentence Completion
instrument.

Of the twenty-four correlations with the Total Score, eighteen were
significant in the predicted direction.

In conclusion, based upon findings from both studies, total support
for the hypothesis regarding Aid/Advice was not present. Stage I data
would lead one to totally reject the hypothesis. Stage III data indi-
cated that at age fourteen there was good support for the hypothesis
in the Authority and Interpersonal Relations areas; and at age ten,
good support in the Task Achievement area.

Coping Effectiveness

Of the one hundred and twenty correlations examined (excluding the

Total Scores), twenty-nine were significant in the predicted direction.

Fourteen cf these correlations (or seven pairs) were significant in
both age samples. These were: (a)-Interpersonal Relations Coping with
Reading Achievement, GPA, and BRS Aggression; and (b) Task Achievement
Coping with Reading Achievement, GPA, BRS Task Achievemett, and Initia-
tion. Significant at age ten only were the following relationships:
(a) Authority Coping with ReadingAchievement; (b) Interpe:sonal Rela-
tions Coping with BRS Interpersonal Relations; and (c) Task Achieve-
ment Coping with Mathematics Achievement, BRLAuthority, Interpersonal
Relations, Implementation, Self-Assertion, Solver, and Aggression.
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The correlations ranged between .14 and .31. The highest (.31) was

between Task Achievement Coping and Reading Achievement at age ten;
followed by that between Interpersonal Relations Coping and GPA (.28)

at age fourteen.

Of the twenty-four correlations with the Coping Effectiveness Total
score, sixteen were significant in the predicted direction.

In Stage I, twenty-four out of forty-eight correlations were s'g-

nificant in the predicted direction. In that study, Interpersonal
Relations and Authority were the best predictors of the Criterion
measures.

In conclusion, as with other Sentence Completion scales, support
for the complete hypothesis was not sufficient for verification.
However, there was good support in the Interpersonal Relations area in
both studies, in the Authority area for Stage I, and the Task Achieve-
ment area in Stage III. In the Task Achievement area, the support was
especially strong in the ten-year-old sample.

Hypothesis 76: There will be a positive relationship between
the Sentence Completion Attitude measures and
the Criterion measures.

Of the ninety-six correlations examined (excluding those with the
Attitude Total score), twenty were significant in the predicted direc-
tion. Of these, six were in the ten-year-old age group and fourteen
in the fourteen-year-old age group. (There were six correlations sig-
nificant in the direction opposite from that predicted.)

Four of the correlations (or two pairs) were significant in both
age groups. These were between Task Achievement Pttitude and both BRS
Interpersonal Relations and Solver. Significant at age ten only were
the relationships of Task Achievement Attitude with BRS Task Achieve-
ment, Authority, Implementation, and Initiation. Significant at age
fourteen only were the following relationships: (a) Attitude toward
Authority with GPA, BRS Task Achievement, Implementation, Initiation,
and Aggression; (b) Anxiety Attitude with Reading Achievement. GPA,
and Initiation; and (c) Task Achievement Attitude with all three
Achievement measures and BRS Self-Assertion.

The correlations ranged between .14 and .26. The highest were
between Task Achievement Attitude and GPA (.26) at age fourteen, and
between Task Achievement Attitude and Reading Achievement (.24) at age
fourteen.

Of the twenty-four correlations seth the Attitude Total score, only
five were significant in the predicted direction, all of these being
in the fourteen-year-old sample.
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In Stage I, out of thirty-two correlations, fourteen were signifi-
cant. In both studies, Task Achievement Attitude appeared to be the
best predictor of the Criterion measures.

In summary, there was not much support evidence for the general
hypothesis. In both studies, more support was present in the fourteen-
year-old sample than in t*;a ten-year-old sample. Also, in both
studies, the Task Achievement area was the best predictor of the vari-
ous Criterion measures.

Amothes s 77: There will he a positive relationship between
the Sentence Completion Positive Affect vari-
ables and the Criterion measures.

Of the one hundred and twenty correlations examined only three
were significant in the predicted direction, all three at age fourteen
ana in the Anxiety area.

There were four correlations significant to the direction opposite
from that predicted. The three significant correlations were Positive
Affect Anxiety with GPA, Self-Assertion, and BRS Anxiety.

In Stage I, twelve out of thirty-two correlations were significant
in the predicted direction. This was a far greater proportion of sig-
nificant differences then those found in Stage III. In Stage I also,
more significant differences were in the fourteen-year-old sample.

Considering both studies together, one must reject the hypothesis
at both age levels.

Hypotheses 78a - .8b: There will be a negative relationship'
between the Sentence Complet on Hostile
and Depressive Affect variables and the
Cri'erion measures.

Achievement Measures

Of the 4eventy-two correlations examine--; nine were significant in
the predicted direction. Of these, six we.c in tke ten-year-old group
and three in the fourteen-year-old group.

There were two correlations (one pair) significant in both age
group... These were between GPA and Total Hostile Affect. Significant
at age ten only were the following relationships: (a) Mathematics
Achievement with Aggression Depressive Affect; and (b) Reading Achieve-
ment with Authority Hostile Affect, Anxiety Depressive Affect, Inter-
personal Relations Depressive Affect, and Total Depressive Affect.
Significant at age fourteen only were the relationships of CPA with
both Anxiety Hostile Affect and Aggression Hostile Affect.
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The correlations ranged between -.14 and -.20. The highest was

between GPA and Anxiety Hostile Affect in the fourteen-year-old sample.

In Stage I, six out of a possible forty correlations were signifi-

cant in the predicted direction. These were (venly distributed between

the two age samples.

In conclusion, the hypothesis must be rejected based upon both

Stages I and III findings together. Apparently, the expression of

affect of any variety as a response to the projective instruments is

not related to the criterion (behavioral) measures.

Behavior Rating Scales

Of the two hundred and sixteen correlations examined, sixteen were
significant in the predicted direction kbut thirteen were significant

in the direction cpposite from that predicted). Of the sixteen sig-

nificant in the predicted direction, three were significant at age ten
and thirteen at age fourteen, indicating some sort of age difference.

There were two correlations (one pair) which were significant in

both age groups. These were between BRS Implementation and Total Hos-

tile Affect. Significant at age ten only were the following relation-

ships: (a) between BRS Authority and Total Hostile Affect; and (b)

between BRS Solver and Hostile Affect in the Anxiety area. Significant

at age fourteen only were the following relationships: (a) BRS Task

Achievement with Anxiety Hostile Affect and Total Hostile Affect; (b)
BRS Authority with Anxiety Hostile Affect; (c) BRS Implementation wkth
Aggression Hostile Affect and Anxiety Hostile Affect; (d) BRS Initia-
tion with Aggression Hostile Affect, Anxiety Hostile Affect, and Total
Hostile Affect; (e) BRS Aggression with Aggression Hostile Affect and
Total Hostile Affect; and (f) BRS Anxiety with Llterpersonal Relations
Depressive Affect and Total Depressive Affect.

The correlations ranged between -.14 and -.23. The highest ( .23)

was between BRS Aggression and Aggression Hostile Affect at age four-
teen, followed by that of BRS Aggression with Total Hostile Affect
(-.21) also at age fourteen.

In Stage I data, which utilized only the BPS Summary score, two out
of a possible eighteen correlations were significant (with three sig-
nificant in the direction opposite from that predicted).

The findings from the two studies together lead to the rejection of
the above hypothesis for the BRS Criterion as well as the Achievement
Criterion measures. Again, affect expressed in response to projective
instruments is apparently not related, to any great extent, to peer
ratings of children's overt behavior.
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Hypotheses 79 - 88: There will be a positive relationship
between the Criterion measures and the
Story Completions Coping Style dimensions.

Stance

Of the one hundred and ninety-two correlations examined, none of
the correlations examined were significant in the predicted direction
in either age group, though there were seven correlations significant
in the direction opposite from that predicted. The hypothesis for
Story Completion Stance was not tested in Stage I.

This total lack of findings leads to the complete rejection of this
hypothesis for Stance.

Engagement,

Of the one hundred and ninety-two correlations examined, only three
were significant in the predicted direction (with six being significant
in the direction opposite from that predicted).

The three significant correlations were all in the ten-year-old
sample and concerned the Aggression story. They were: Aggression
with GPA (.14), BRS Authority (.14), and BRS Implementation (.15).

The significant negative correlations were random and did not
appear to represent any trend.

In Stage I, of the seventy-two correlations, twenty-one were sig-
nificant in the predicted direction; however, twenty of these were in
the ten-year-old sample (twenty out of thirty-six).

Looking at the results of both studies together, there was no sup-
port whatsoever in the fourteen-year-old sample for the hypothesis con-
cerning Engagement. The fair support found in Stage I for the ten-
year-old sample was not present in Stage III results, 9..) support even
at age ten was quite speculative.

Initiation

Of the one hundred and ninety-two correlations examined, only nine
were significant in the predicted direction (with five significant in
the opposite direction).

Of these Line correlations, one was in the ten-year-old sample and
eight were in the fourteen- year -old sample. There were two correla-
tions (one pair) which were significant at both age levels. These
were Story Four Anxiety with GPA. Significant at age fourteen only
were the following relationships: (a) Story Four Anxiety with Mathe-
matics and Reading Achievement and BRS Aggression; (b) Story Six
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Anxiety with Reading Achievement; (0 Academic Task Achievement with
BRS Authority and Initiation; and (d) Total Initiation with BRS Aggres-

sion.

The correlations ranged between .11 and .15-

In Stage I, there were twenty-two significant correlationc.! of Story
Completion Initiation with the Criterion measures. In Stage I, the

relationship was stronger in the ten-year-old sample than at age four-

teen. Considering the results of both studies simultaneously, one must
reject the hypothesis partly because of the noor Stage III findings
and partly because of the difference between the two studies concerning
age trends.

Aid/Auvice

Of the one hundred and ninety-two correlations examined, twelve
were significant in the predicted direction (with six significant in
the direction opposite of that predicted). Of these, none were sig-

nificant in both age groups. There were five significant at age ten

and seven at age fourteen. Significant at age ten only were the fol-

lowing relationships: (a) Aggression with Reading Achievement, GPA,
and BRS Implementation; and (b) Nonacademic Task Achievement with GPA

and BRS Initiation. Significant at age fourteen only were the follow-

ing relationships: (a) Story Four Anxiety with BRS Anxiety; (c) Inter-
personal Relations with ReadingAchievement; and (d) Total Aid/Advice

with BRS Authority and Aggress'an.

The correlations ranged between .10 and .21. The highest (.21) was
between Story Four Anxiety and BRS Aggression at age fourteen.

Aid/Advice was not measured in Stage I Story Completion. Based on

the restuls of the Stage III study, the hypothesis must be rejected at

both age levels.

Solver

Of the one hundred and ninety-two correlations examined, only six
were significant, all in the predicted direction. Of these, five were
significant in the ten-year-old sample and one in the fourteen-year-

old sample. Significant at age ten only were the following relation-

ships: (a) Authority with Reading Achievement; (b) Story Four Anxiety
with Reading Achievement and BRS Self-Assertion; (c) Nonacademic Task
Achievement with GPA; and (1) Totai Solver with Reading Achievement.
Significant at age fourteen only was the relationship between Academic
Task Achievement and BRS Implementation.

The correlations ranged between .10 and .20. The highest was
between Story Four Armiety and BRS Self-Assertion in the ten-year-uld
sample.
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Solver was not measured in Stage I. Based upon Stage III findings
alone, the hypothesis must be rejected at both age levels.

Implementation

Of the one hundred and ninety-two correlations examined, nine were
significant in the predicted dire,-tion. Of these, eight were signifi-
cant in the ten-year-old sample and one in the fourteen-year-old
sample.

The following relationships were significant at age ten only: (a)

Aggression with all Achievement measures; (b) Story Six Anxiety with
GPA; (c) Nonacademic Task Achievement with GPA and Initiation; and (d)
Total Implementation with Reading Achievement and GPA. Significant at
age fourteen only was the relationship between Story Six Anxiety
Mathematics Achievement.

The correlations ranged between .14 and .20. The highest was
between Aggression and GPA in the ten-year-old sample.

In Stage I, of the sixty-four correlations involving Implementation
and the Criterion measures, twenty-six were significant, all in the
predicted direction. Of these, twenty were in the ten-year-old sample.

Considering the results of both studies together, the hypothesis
must be totally rejected at age fourteen, but there was some slight
support in the ten-year-old sample (good support in Stage I, but poor
support in Stage III).

Outcome

Of the one hundred and ninety-two correlations examined, eleven
were significant in the predicted direction (a^d five significant in
the direction, opposite from that predicted). Of these, two were sig-
nificant in the ten-year-old sample and nine in the fourteen-year-old
sample. There were no correlations significant in both age samples.
Significant at age ten only were the following relationships: (a)

Aggression with GPA; _and (b) Authority with Reeding Achievement. ,Sig-
nificant at age fourteen only were the following relationships: (a)

Authority with GPA, BRS Task Achievement, Implementation, and Initia-
tion; (h) Academic Task Achievement with BRS Task Achievement, Imple-
mentation, acid Initiation; and (c) 'total Outcome with BRS Task Achieve-
ment and Initiation.

The correlations ranged between .14 and .16. The highest was
between Authority and BRS Task Achievement in the fourteen-year-old
sample.

Considering the above evidence, the hypothesis must be rejected,
especially at age ten.
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Evaluation of Outcome

Of the one hundred and ninety-two correlations examined, twenty-
eight were significant in the predicted direction (and seven in the
direction opposite from that predicted). Of these, twenty-one were
in the ten-year-old sample and seven at age fourteen. There were no

correlations significant in both age groups. Significant at age ten

only were the following relationships: (a) Authority with Mathematics

Achievement, GPA, BRS Task Achievement, Interpersonal Relations, Imple-
mentation, Self-Assertion, Initiation, and Solver: (b) Story Four
Anxiety with Mathematics Achievement, BRS Self-Assertion, and Initia-
tion; (c) Story Six Anxiety with BRS Task Achievement, Authority,
Implementation, Initiation, and Solver; (d) Nonacademic Task Achieve-
ment with Reading Achievement; and (e) Total Evaluation of Outcome with

Reading Achievement, GPA, BRS Implementation, and Initiation.

Significant at age fourteen only were the following relationships:
Interpersonal Relations with Reading Achievement, GPA, BRS Task
Achievement, Authority, Implementation, Initiation, and Aggression.

The correlations ranged between .14 and .22. The highest was
between Story Six Anxiety and BRS Initiation in the ten-year-old

sample. It is interesting to note that all significant fourteen-year-
old correlations with the Criterion involved the Interpersonal Rela-
tions story, while the majority of significant ten-year-old correla-
tions involved the Authority story and Stories Four and Six Anxiety.
Also of interest was the fact that all correlations with the Academic
Task Achievement story (seven) were negative.

The above remarks must be considered in any acceptance or rejection
of the hypothesis for Evaluation of Outcome. This dimension was more
highly related to the Criterion measures than any other Story Comple-
tior dimension thus far discussed. At age ten, twenty of ninety-six
correlations were significant so there was meager support for the
hypothesis at this age level, but only in the areas of Authority and
Anxiety. Overall, the hypothesis must be rejected at age fourteen,
though there was evidence in support of the hypothesis in the Inter-
personal Relations area.

Coping Effectiveness

Of the one hundred and ninety -two correlations examined, seven were

1

significant. Of these, five w re in the ten-year-old sample and two
in the fourteen-year-old sampl . There were no correlations signifi-
cant in both age groups. The following relationships were significant
at age ten only: (a) Aggress4n Coping with GPA; (b) Story Four
Anxiety Coping with Reading Achievement; (c) Nonacademic Task Achieve-
ment Coping with GPA; and (d) Total Coping with both Reading Achieve-
ment and GPA. Significant at age fourteen only were the following
relationships: (a) Academic Task Achievement Coping with BRS Initia-
tion; and (b) Total Coping witL BRS Task Achievement.

-1325-



The correlations ranged between .14 and .19. The highest was
between Aggression Coping and GPA at age ten.

In Stage I, eighteen out of seventy-two correlations were signifi-
cant in the predicted direction. Considering the results of both
studies together, however, one must reject the hypothesis at hot" age

levels.

Instrumentality

Of the one hundred and ninety-two correlations examined, twenty-
three were significant in the predicted direction. Of these, thirteen
were in the ten-year-old sample and ten in the fourteen-year-old
sample.

There were eight correlations (four pairs) which were significant
at both age levels. These were: (a) Nonccademic Task Achievement
with Mathematics Achievement; and (b) the Total Instrumentality score
with all Achievement measures. Significant at age ten only were the
following relationships: (a) Aggression with GPA; (b) Story Four
Anxiety with all Achievement measures, BRS Interpersonal Relations,
Self-Assertion, and Solver; and (c) Nonacademic Task Achievement with
GPA and BRS Aggression. Significant at age fourteen only were the fol-
lowing relationships: (a) Story Six Anxiety with Mathematics Achieve-
ment and BRS Authority; (b) Interpersonal Relations with BRS Interper-
sonal Relations and Self-Assertion; and (c) Academic Task Achievement
with BRS Initiation and Anxiety.

The correlations ranged between .14 and .21. The highest (.21) was
between the Total Instrumentality score and GPA at age ten, followed
by the Total Score with Reading Achievement (.20) also at age ten.

In Stage I, for a similar but not identical dimension, Persistence,
thirty-one (vat of seventy-two correlations with the Criterion measures
were significant. The results of these two studies together gave mod-
erate support to the hypothesis. Instrumentality was the best Stage
III predictor of the Criterion measures thus far studied, though the
results still were not impressive.

Hypothesis 89: There will be a positive relationship between
the Criterion measures and the Story Comple-
tion Positive Affect dimensions.

Of the one hundred and ninety-two correlations examined, fifteen
were significant in the predicted direction. Of these, seven were in
the :-en-year-old age group and eight were in the fourteen-year-old age
group. There were two correlations (one pair) significant at both age
levels. These were between Story Six Anxiety and BRS Implementation.
Significant at age ten only were the following relationships: (a)

Authority with Mathematics and Reuling Achievement and BRS
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Implementation, (h) Story Six Anxiety with Reading Achiverient and BRS

Initiation; and (c) Total Positive Affect with Mathematics Acilievement.

Significant at age fourteen only were the following relationships: (a)

Story Six Anxiety with BRS Authority; (u) interpersonal Relations with

Reading Achievement, GPA, ERS Authority and Interpersonal Relations;

and (c) Academic Task Achievement with Reading Achievement and BRS

Authority.

The correlations ranged between .14 and .21. The highest (.21) was

between Total Positive Affect and Mathematics Achievement at age ten.

Affect was measured in a different manner in Stage I. so direct compari-

sons could not be made. Based on Stage III data alone, the hypothesis

should be rejected in both age groups.

Hypothesis 90: There will be a negative relationship between
the Criterion measures and the Story Comple-

tion Negative Affect dimensions.

Of the one hundred and ninety-two correlations examined, twenty-
eight were significant, all in the predicted direction. Of these,

-seven were significant in the ten-year-old sample and twenty-one in

the fourteen-year-old sample. There were six correlations (three

pairs) which were significant in both age groups. These were between

Academic Task Achievement and BRS Authority, Implementation, and

Initiation. Significant at age ten only were the following relation-

ships: (a) Story Four Anxiety with Mathematics Achievement and BRS
Anxiety; (b) Academic Task Achievement with BRS Task Achievement; and

(c) Nonacademic Task Achievement with BRS Anxiety. Significant at age

fourteen only were the following relationships: (a) Aggression with

Reading Achievement, BRS Interpersonal Relations and Solver; (b)

Authority with BRS Interpersonal Relations; (c) Story Six Anxiety with

BRS Interpersonal Relations and Aggression; (d) Interpersonal Relations

with Reading Achievement and GPA; (e) Academic Task Achievement with

Mathematics and Reading Achievement, and BRS Solver; and (f) Total

Negative Affect with Reading Achievement, GM BRS Authority, Inter-

personal Relations, Implementation, Initiation, and Solver.

The correlations ranged between .11 and .21. The highest (.21)

were between (a) Story 6ix Anxiety and BRS Interpersonal Relations and

(b) Total Negative Affect and BRS Solver, both in the fourteen-year-old

sample.

Direct comparisons with Stage I data could not be made. There was

moderate support for the hypothesis in the fourteen -yeLr-old sample

but poor support in the ten-year-old sample. The best predictor of

the Criterion measures was the Negative Affect from the Academic Task

Achievement story, followed by the Total Negative Affect score.

Hypothesis 109: There will be a positive relationship between
the Parent/Child Interaction items of the Sen-
tence Completion instrument and the Aptitude and

Achievement measures.
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Of the thirty-two correlations examined, thirteen were significant,
all in the predicted direction. Of these, eleven were significant in
the ten-year-old sample and two in the fourteen-year-old sample.

There were four correlations (two pairs) which were significant at
both age levels. These were: (a) Self-Concept with CPA; and (b)
Father Interaction with GPA. Significant at age ten only were the
following relationships: (a) Self-Concept with Mathematics and Reading
Achievement; (b) Parent/Child Interaction with Reading Achievement and
GPA; (c) Mother Interaction with Reading Achievement and GPA; and (d)
Father Interaction with Aptitude and with Mathematics and Reading
Achievement.

The correlations ranged between .14 and .27. The highest (.27) was
between Father Interaction and Mathematics Achievement in the ten-year-
old sample. Grade Point Average was most frequently predicted by the
Parent/Child Interaction items (six of eight times). The Father Inter-
action scale was most frequently correlated with the Aptitude and
Achievement measures.

In Stage I, only two of the thirty-two correlations examined were
significant in the predicted direction, while six * -ere significant in
the direction opposite from that predicted. It is difficult to explain
this difference between the result of the two studies since all items
being correlated were unchanged between Stages I and III.

In conclusion, while Stage III data gave strong support to the
hypothesis at age ten, Stage I data gave no support to the hypothesis
at the ten-year-old level, which causes one to be somewhat dubious
regarding the Stage III findings. At the fourteen-year-old level the
hypothesis must be rejected from the evidence of both studies.

Hypothesis 110: There will be a positive relationship

betweer the Parent/Child Interaction items
of the Sentence Completion and the Authori-
ty score of the Peer BRS.

Of the eight correlations examined, thief. were significant in the
predicted direction. Two of these were in the ten-year-old sample and
one in the f:-Irteen-year-old sample. Significant at age ten only was
the relationship of Peer BRS Authority with Self-Concept (.16) and
Interaction with Father (.16). Significant at age fourteen only was
the relationship 3etween Peer BRS Authority and the Parent/Child
Interaction score (.14).

In Stage I, none of the correlations with the Peer BRS Authority
item were significant.

These findings together would lead to the rejection of the hypothe-
sis at both age levels.
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Hypothesis Ill: There will be a positive relationship between

the Parent/Child Interaction items of the

Sentence Completion and the Coping Style

dimension scores from the Peer BRS.

Of the twenty-four correlations examined, nine were significant,

all in the predicted direction. Of these, seven were significant at

age ten, and two at age fourteen. There were four correlations (two

pairs) which were significant at both age levels. These were: BRS

Initiation with both Parent/Child Interaction and Interaction with

Father. Significant at age ten only were the following relationships:

(a) Self-Concept with BRS Initiation, Implementation, and Solver; (b)

Mcther Interaction with Initiation; and (c) Father Interaction with

Implementation.

The correlations ranged between .14 and .19. The highest (.19) was

between Father Interaction and BRS Initiation in the ten-year-old

sample. BRS Initiation was the Coping Style most frequently signifi-

cantly correlated with the Parent/Child Interaction items.

This hypothesis was not tested in Stage I. In summa-j, there was

moderately good support for the hypothesis in the ten-year-old sample,

but poor support in the fourteen-year-old sample where the hypothesis

must be rejected.
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ASTIR TABUS fie arm:I-Ayr tosamisims - grAcr III

PY1) THEs1S 1 Mere will kr pneirivr relatiocuilipe awns Aptitude and
AL%1VV.arrl. Criterion ineskureg.

INITROMPRtS:
VARIARLEI:

Aptitude and Athieve.ent
Aptitude and Achh-vement

1 2 3 4

eF7171111E MATH iAhlV: C A
:0 14 16 14 14 14 10 14

1 APTITUDE .42 .44 .49 .45 .44 .11

2 MAIN .42 .4$ .48 .53 .48 .61

3 READING .49 .45 .48 .53 61 .63

GRADE
4 pow AVERAGE .44 .36 .48 .61 .61 .63

HYPOTHESIS 2: There viii be pcsicive relationships among the schieveuent and the

Peer KS criterion sesames.

2 NATI,

3 READ=
GRADE

4 pour. AVERAGE .

5 6

SRS 2 RRS 1
A - TA Af:THORITT

14 10 14

.25

.29

INSTRUMENTS: Math-RendingGrade
Point Average Peer la

VARIABLES: Achdevenewt, ORS

4 9 10 11 12

RR`. S to5 6 ARS 7 IRS 8 BPS 9

INPLEME4:. SELF-ASSER INITIATIOR SOLVER AGGRESSION
10 1. 10 14 10 14 10 14 10 14

1

.15 ,5+2± .17 .11

.18 .39 1 .34 .21

.30 .47 I .52 .17 .20

HYPOTHESIS 3: Then will be positive relationships analog the Intrinsic Occupetiomel Values.

14 15 16 17

OCC. JAL. OCC VAL. OCC. VA'..

i%TICISN ESTHETICS 7161144:11W :T

13 14 10 14 10 14 10 14

14 ALTRUISM -.11 -.12

15 ESTILPTIM _.17' -.21

i6 ENDIMNDERCZ -.23

17 LANAGEPILTI -.21 -.23

SELF-
19 SATISFACTION

i,47r.L4crIAL

.28 -.25

20 STINULATICN .16

21 CREATIVITY -.14 -.15

27 VARIETY
TOTAL

29 INTRINSIC .42 .47 :34 f .3$ .211':1.19

INSTIUMENTS: Occupational Values
VARIABLES: Intrinele Values

19 20 21 27

OCC. VAL.
if,.iL'

OCC. VAL. VAL,
SELF-SATIS CREATIVITX

10 14
VANITY

10 14 10 14 10 14

.28 .21 .12 -.14

-.25

-.30 -.22 -.15 -.15

-.16

-.25

.23 .26 .31 .54

-.29 -.25 .23 .26

'31 .54

I .27 .44 .53 .32 .36 .42 .48

ITPOTHESIS 4: Tnero 1411 be positive relationships among the
Extrinsic Occupational Values.

19 22 23 24

0:C. 'Al.. OCC. VAL. OC:. VAL. OCC. VAR.
SUCCESS rECURITY Pt. STILE ECON. REI.
10 14 10 14 10 14 10 14

18 SUCCESS 22_ .17 .37

SECURITY -.20 -.25

23 PRESTIGE .39 .50
ECONOMIC

24 RETURNS .36 .50

25 SURROUNDINGS - 16 14

26 ASSOCIATES 4 ' -.16
FOLLOW

28 naafi -.22
TOTAL

30 EXTRINSIC .44 .55 .69

25 26

INSTRUMENTS: Occupational Values
VARIABLES: Extrinsic Values

28
OCC, VAL. OCC. VAL. OCC. VALI
RUMP. ASSOCIATES FOL.FATNER
10 14 10 14 10 14

-.17 -.73 .21

.17 .31 -.1Z .i6

-.16 -.14 -.19 .22 -.22

-.16

.22

.21 .77 19 .34 4 38
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add ErdrIhoIr ocrupot1d.nal Values.

If. 1.. 16

VA!.. do t t

HAnto ; d :
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did I VT

70 , l."4_

Is r . .A..

#1.11di-r.dd

stet.

__O' 11/Pty

VA! . 41 d.-
Id h INItrid.

14 14 14 14 10 r. du I, Pi i. Pi V.

18 SKI:ENS

-- --
-.23 -.37 -,71) - 21 14 - 14 - 23 - 71

22 SECURITY -.73 -.16 -AM ..12 .1'. .76

23 rPtsTicp -.35 -.51 -.17 11-.1. 37 -.36 .781L

ECt10M1C
24 RET1110 -.35 -.4S -.17 -.22 -.14 -.39 -.24 -.40

25 SURROUNDINGS -.14 -.17 .22 -.26

26 ASSOCIATES .24 .19 .10 -.16 -.21 .17 -.1H

FOLLOW
28 FATHER -.21 -.20 -.18 -.15

TOTAL
30 EXTRINSIC -.42 -.47 -.34 -.21 -.19 -.27 -.44 -.53

lh 04.1,1.1% Isiiivitli041 V.10.6
Iddrin+lx. Extrinsic
VorIablro

'I '7 79

Irl'It",i-
--_-_ -_ 1% !_s_1- A7E:-is

'JAI 111TAI.

PO '4 P, f. lo 14

-.7:-

- P.4,23 -,9_-_.41

-,1; -.20.72

-. .5513 14 -.44

-.26 -.24 --31 -.55 -.69

-.2V -.25 -.23 p.27

-.30 -.39 -.34 - -19

-.18 -.20 -.34 -.38

-.32 -.38 -.42 -.48 -1.00 -1.00

HYPOTHESIS 6: There will be positive relationships among the status level measures of
the occupational aspiration, occupational expectation. and
en.mational aspiration measures.

31*

OCC.

°cc. Asp.

10 14

OCCUPATIONAL
31 ASPIRATION

OCC4PATICNAL
32 EXPECTATION .69 .74

EDUEXTICRAL
36 AS/1.4TICV .17 1 .32

32*

OCC. INT.
OCC. EXP.

10 14

.69 .74

.19 .34

36*

OCC. mt.
ED. ASP.

10 14

.17 .32

.19 .34

INSTRUMENTS: Occupational Interests
VARIABLES: Ocrunatizeda Aspiration,

Occupational Expectation
Educational Aspiratiom

*Remember thet these Variables are reversed. Thu.,
any correlations Involving these VarlibIes if
positive are actually negative correlations end, if
negative. are scturlly positive correlations. That
is the lower the number the higher the aspiration
or expectation level and vice versa.

NYPOIMESIS 7: There will be positIve relationship between the two
Occupational Interests discrepancy measure*.

34 35

OCC. INT. OCC. INT.
EXP./ASP. OCC./ASP.
IC 14 10 14

EXPECTATION
34 ASPIRATION .29 .28

CCCUPATIEN.
35 ASPIRATION .29 .2$

INSTRUMENTS: Occupational Interest
VARIABLES: Occupational Interest

Discrepancy Measures

HYPOTHESIS 8: There will be positive relationships among the SAI INSTRUMENTS: Social Attitudes Inventory
good caving measures across the five behavior VARIABLES: SAT Good Coping Measure.

SAI

TASK
37 ACHIEVEMENT

38 AUTHORITY

39 mottsstoN
INTERPERSONAL

40 RELATIONS

41 ANTIETY
TOTAL

42 SCORE

37 38 39 40 31

SAI SAI SA: SAI SAI

T_AS121_,CLL AnliOREN AGGRESSION IPE ANXIETY
10 14 10 14 10 14 10 14 IC 14

.40 I .56_ .37 .45 .35 53 .25 .40

.40 I .56 .46 .51 .22 t .40

.27

.82

.53

.37

.81
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59
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211

V61
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111e -A-tive"

1,4.1

51

id1
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53 54

ifA

14

-

55

174f

RTACW

14:TRINVNTS:

VAR1ARLES:

56

11/

.,...511

Vi1

Sivas
Virus

59

vel

14

.4

210
VOI

14

Life

of Life

_41

VA!

62 Al
eel

14

V61
14

141 VA1 VW
14 14 14 14 14 I..

----

14 14
LOCtS OF
conTmoi

6csENIC
LOCUS OF COAT.

---- .19 -.14 .16
.

-an----- ---- ....B-

ACTION -

INACTION AA_ j_s_

IS

Ali-

IMMEDIATE
DELAYED .26

.L.111-

OFRATE OF
ACTION .,12_ 14 JO
INTRINSIC -
EXTRINSIC .11._
TASK ACR.-
IPS

-.X_ -..14-

.li_

.1,-

Ali_

COMPETITION-
CO-OPERAIION -.14 .16 -16 -AA_

...1i-

...li_

INDEPODEWT
WIERDEPEMDFAT ---..

Al-
____

..21. .11_

..11_

.12- -21

EARNED STATUS-
BESTOWED STATUS.16 AL. - ....IL

....ak_

_-_.12 ..:-.12
COHERENT -
AVOID -.20
SELF-INITI.
antrA inn.

.17_
SELF SOLVER -
OTHER SOLVER

-...14-

.617-

.11_

_ .20_
SELF - JOINT
IffPLETENTATICII -.IL .1.4_

.21_

U..INSTRUMENT -
FANTASY

CANT. /EXPRESS-

IVITY 6 ACCEPT. -.16
...ii-

.22_

ACT./FASS.

UNDER STRESS ---- .16

AL.

Ai_ .2L 4.21_POS./NEC.
mr-ascerr -42_
viri Of
LITE .21

.31

.18 .21.-

.22 ,12_

.21.

TOTAL
SWORE .34 .24 .34 .30 .16 .2/ .29 .18 .21 .30 .33 .24 .22

.22-
Xi_

HYPOTHESIS 10: There will be positive relationships among the measures of the
saes Sentence Completion coping style variable, across different
behavior 'rtes.

100 83 92 74 65
STANCE STANCE STANCE STANCE STANCE

ACCRESSIEW AUTHORITY ANXIETY Ire TASK AcH,
10 14 10 14 10 14 10 14 10 14

STANCE
100 =MISSION 21 -.18

83 AVMORITY .15 .18 .14 .28

92 ANXIETY .21 .15 .18

INTERPERSONAL
74 RELATIONS .18 .14 .28 .20

TASK
65 ACHIEVEMENT .20

TOTAL
109 STANCE .41 .28 .58 .66 .55 .56 .57 .64 .38 .46

rtimmorrs: sratenc. Completion
VARIABLES: Stance across different

behavior areas

HYPOTHESIS 11: There will be positive relationships among the measure, of the 11840

Sentence Completion coping style variables across different behavior

INCACEMENT
101 AGGRESSION

84 AUTHORITY

93 ANXIETY
INTERPERSONAL

75 RELATIONS
TASK

66 ACHIEVEMENT
TOTAL

110 ENOACEMENT

101 84 93 75 66
ESCAcEMENT ENCM.EMENT ENCACEYSNT EINACEMNT ENCNEWNT
AC:1E9510N 41-7HORITY ANXIETY irs TASK AM
10 1. 10

.16

49 .26

14 10 14 10 14 10 14

.16

.24

INSTRUMENTS: Sentence Completion

VARIABLES: Engagement acro_s different
behavior arose
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1N:LRPERSObAL
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TASK

ACHIEVEMENT
TOTAL
AID/ADVICE

.16

.16

.15

.17 .20

15

.59 .56 .63 JO .37

.,17

.70

--
A 1 WAVY1t

t A' 1,

11i 14

I .41 .57 .40 ,39

H,lt 41 S

WHIA41r..

1",,p).1fon

ild/A4ii..

di ft f. 6,Laviot me*.

HYPOTHESIS 13: There Will be positive relational-Los
among the ness.res of the same Sentence

Completion coping style variables across
different 'oehilvior areas.

10;

86

95

77

68

112

COPING EFF.

AGGRESSION

AUTHORITY

ANXIETY
INTERPERSONAL
RELATIONS
TASK

ACHIEVEMENT
TOTAL
COPING EFF.

103

COP. EFF.
AGGRESSION:

10 14

.20

.29

.53 .31

85 55 77 68

IIOP. EFT. LOP. EFF. CCP. EFF. LOP. EFF.

AUT.r1RITY ANXIETY I.PR TASK ACH

10 14 10 14 10 14 10 14

.20

.28

.14

.52 '55

.29

.28 .14

.21 .15

.21

.15

.49 .47 .59

.34

.34

.73 .54 .66

INSTR1NEN1S1 Sentence C vpletion

VARIABLES: Coping Effectiveness across
different behavior are..

HYPOTHESIS 14: Therm will be a positive relationship
among the Coping Style Dimension

Total Scores and Coping Effectiveness Total Score.

109 110 111 112

IOIAL TrAt T1TAL TOTAL

STANCE ENGAGEMENT AiD IDVICE COP. EFF.

10 14 10 14 10 14 10 14

TOTAL -1----
109 STANCE -I-- .70 .67 .73 .69 .74 .71

TOTAL
110 sliGACEMENT 2134L67 .92 .93 .75 .79

TOTAL
1:1 AID/ADVICE .73 .69 .92 i .93 .76 .79

TOTAL
112 COPING EFF. .74 .71 .75 I .79 .76 .79

INSTRINIENT3: Sentence Completion

VARIABLES: Coping Style Dimension
Total Scores and Coping

Effectiveness

HYPOTHESIS 15: There will be positive
relationsiips among the Sentence Completion

attitude measures and Attitude Total Score across :cheviot areas.

ATTITUDE

82 AUTHORITY

91 ANXIETY
INTERPERSONAL

'3 RELATIONS
TASK

o4 ACHIEVEMENT
TOTAL

1J8 ATTITUDE

12 to '3 64

AT:17114E ATT:7JDE ATTITUDE A:71714E

A17,1RITY ANXIETY I7R TOK ACH.

10 1.. 10 14 10 14 10 14

.40 .33 .3. .29

.14 .14 .17 .18

.40 .33 .14 ..14

.34 .20 .17 .18

.80 .81 .37 .21 .69 .65 .61 .55

INSTRUMENTS: Sentence Completion

VARIABLES: Attitude measures across

behavior areas
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Cmsplet:Aal affect dfrwrsion *cr... the 4/11ifint hehAVI.4 An.. and with the

Total Alt.ct scares.

MOST. AFFECT
104 AGGUESION

S7 AUTHORITY

46 ANXIETY
INTERPERSONAL

7$ RELATIONS
TASK

69 ACMIEVENENT
TOTAL 100111112

113 AFFECT ,11---411 .70 -69

14

47

P057.ArF.
Atrt4ONITT

10 14

/6 78 69

irr11,AFf. wr.r.A1 F. trIT.AFF,
AWIEI7 TA'Y Arb.

10 14 10 14 10 14

It0:111PhYNT3 :

VAAIASILS:

S,ntence Conflation
11rt lle Alf. c t dlv. onion

*cross the different bd..

hav1ter area.

MMUS'S 17: There will be a positive relationship among the measures of the saes 'INSTRUMENTS: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIABLES: Depressive Affect

105 88 97 79 70

DEFRE.AFF. DESE.AFF. DEP8 AFF. DEPRE.AFF. OEFRE.AFT.

AGGRESSION AUTHORIIT ANZIETt IPR TASK ACM

10 14 10 14 10 14 1U 14 10 14

DEPRESS.AFF.
105 AGGIC ION .25 .16 .18 .20 .17

18 AUTHORITY .25 .23 .15 .21 .29 .15

97 mum .16 .18 .23 .15 .16 .22 .23 .14

INTERPERSONAL
79 =LASERS 17 .21 .29 .16 1 .22

TASK
70 ACRIMMENT .15 .23 .14

TOTAL
114 DEPRESSIVE .73 .69 .68 .68 .56 .64 .38 .22

VrPOTRESIS 18: There will be a positive .alationship among the measures of the same IKSTROPSITS: Sentence Completion

Somme* Completion affect dimension morose the different behavior areas. VARIABLES: Neutral Affect

106 89 98 80 it

SST. AFF. EMT. AFF. NEUT. All., NEUT. AFF. NEUT. AS.

AGGRESSION AKSORITT Alt TA TASK 441..

10 14 10 14 10 14 10 14 10 14

NEURAL AFFECT
106 AGGRESSION .18 .14 .14 .15 .291 .17 -.19

89 *union-It .18 .14 .22 19 .21 .37 .18

98 ANXIETY
nreRpERsaim.

.14 .15 .22 .19 .14 .31 .23

60 RELATIONS .29 .17 .21 .37 .14 .31 .14
TASK

71 ACHIEVEMENT ...19 .18 .23 .14

TOTAL
115 NEUTRAL AFT. .55 .46 .74 .73 .58 .59 .64 .74 .42 I .12

INTOTREsi$ 19: There viii be a positive relationship among the matures of the mete INSTMENTS: Sentence Completion

Sentence Completion affect dimension across the different behavior areas. VARIABLES: positive Affect

107 90 oo 81 72

POS.AFF. POS.AFF. POS.AFF. 100s.LrF.

IS
200.022.

AGGRESSION AUTuORITY AEXIETT TASK ACM.

10 14 10 14 10 14 10 14 10 14

POSITIVE AS.
107 ACCUSE'S

90 ADDIORITY .16

99 AITIETY .16
INTERPERSONAL

$1 RELATIONS
TASK

'2 ACMIEVIDINT

TOTAL
116 PC6, AFFECT .19 .27 .48 .88 .85 .39 .28 27

-1334-



elf r .1

Ar r1., 21A,,, to t. 1 A.. 1 '01,1 Ir,l 1(ye `.IA'

I WI II u sa 7.1,1 !ita r ohip 1 I w. It I : 141 f 1 1..1 is .ours

a.0 t I' 00 0 "I 1t.ar. will , 1 I 01 L.aahl p

a Iv. a. At tai I' I I' 404 It. pr. aloe
,f et. L m. to." at

113

1,`,A1
1;4
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11 t VI. No Tvt
10 14 10 14 -111 14

Torn
108 ATTIlliDE 23 j-. 24 I .15 -I

1'

1 t.'.1 Pr .111. a 1

VS611041 '. I ni Attitude and

Affect tM scores

HYPOTHESIS 21: There will be positive relationships between the total Positive

Affect Measure and the Total Attitude -assure and the Coping

Score Totals. There wilt tat ntAative relationships between the

total amount of Hostile end Depressive Affect expressed and the

Coping Style and Effectiveness Total Scores.

TOTAL
109 STANCE

TOTAL
110 ENGAGEMENT

TOTAL
Ill AM/ADVICE

TOTAL
112 COPING Efl.

116 113

TOTA1 'TOTAL

POSITIVE 11G:T1LE

10 14 -r-1.0 14

16 1 19 -.26 .21 -.31

.16 -.41 -.40

114 108

"MTAL TOTAL

bi.11:SSIVE ATTITUDE

10 14 10 14

-.37

.43

.40 -.15

- 63 .63 -.33

.28

.40

.14 .37

.33 29 .39

INsTRUMERTS Sentence Completion

VARIABLES: Total Scores

HYPOTHESIS 22 There will be a positive relationship among the measurea of the sane

Store Cocpletion coping style dixnsions and Coping Effectiveness scores

across the different behavior areas and with the Total scores for

Coping Style and Coping Effectiveness.

STORY 3
149 AGGRESSION

STORY 5
177 AUTHORITY

STORY 4

163 ANXIETY
STORY 6

191 ANXIETY
STORY 2

135 IPII

STORY 1

121 ACAD.TASK ACH.
STORY 7

205 NA - TASK ACR.
TOTAL

219 STANCE

INSTRUMFNISt Story Completion

VARIABLES: Stance

149 177 153 191 135 121 205

Story 3 Story 5 Story 4 story 5_ Story 2 ,Story 1 Story 7

ACARESSION ACNoR;TY A.1.XTETY ANXIETY ;TR A - TA NA - TA

10 14 10 14 10 14 10 14 10 13 10 14 10 14

-1--

.13

38 .47 46 y.1.9 L.37, .59

18

.18

.16

.16

.63 1 .17 .50 .44 .45 .43

HYSOCRESIS 23: There will be a positit relationship among the measures of the same

Story ,7ompletion cool-A st,:e di-gnsions and Copier Effectiveness

scores across the different rehavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

150 176

Store 3
-67ciRrsSios

Scot, 5

AlliNITY
10 14 10 14

STORY 3
ISO AGGRESSION

STORY 5

178 ArTHORITY
STORY 4

164 ANXIETY .20

STORY 6
112 AsSIEly .22 .19

STORY 2
136 ITit .20

STORY 1
122 ACAD.TASK ACH.

STORY 7
2.16 NA - TASK ACM. .18

TOTAL
2 :43 oiAcvsta S4 SP .46 .44

164

Bury 4
ANXIETY

10 14

.20

.21

721:77-

.38 .26

INSTRUMENTS: Story Completion

VARIABLES. Engagement

192 136 122 206

4tore `12E.Y.-1- St"" 7
ANXIETY tPX A - TA NA - TA

10 14 10 1. 10 14 10 14

.22 .20

.19 .18

.21 .26

.16 .14

.16 .14

.46 .60 .4' .5% .48 .41 .39
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tupano.sts 24:

1( t
TANIS .r syrni AN: fit111,1.,41 TIR:'. - STAY III

There w111 he a ponitly. rel4rionfthip among the nca.or,s of the same
story Completion ropihe etyli dir.rmloh4 nhd :.'pin.' Iftethivtnenk *torts
term.' tin different h,hnvior omen and with the Flu' purr,. for Coping

Style and Coping liffettivention.

151 179 165 193 137

3 si_.,,x ; St!!ry 4 Story_211 St,.7...2

AGCRE'.sicr Alill' WITT AWEIT k:YITTY 11+

151

179

145

193

137

123

247

221

STORY 3
ACGNESS104
STORY 5
AUTHORITY
STORY 4
ANXIETY
STONY 6
ANXIETY
STORY 2
IPR

STORY 1
ACAD.TASK AC11.

STORY 7
NA - TASK ACR.

TOTAL .

INITIATION

1n 14

.26

.15

.55 .62

1Nn7k1iFNTS.
VAN1AHLKS:

173 207

Story 1 Story 7

1. - TA NA - IA

10 14 14 14 14_ 14 10 14 In :4 10 14

.26 ,.15

.19

.19

.15

.15

.23

7471 .42 .41

411

.20

.13

.20

--I.32 .541 .56 .25 1 .43 .56 .45 .42

.23

.34

Story Completion
Initiation

HYPOTHESIS 25: There will be a positive relationship Among the measures of the same
Story Completion coping style dimensions and Coping Effectiveness score
across the different behavior areas and with the Total scores for
Coping Style and Coping Effectiveness.

INSTRUHENTS: Story Completion

VARIABLES: Aid/Myles

152

160

166

194

118

124

208

222

STORY 3
AGGK1SSION
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IP1
sway 1
ACAD.TASK ACR.

STORY 7
NA - TASK AcR.
TOTAL
AID/ADVICE

152 180 166
Story 4

194 138 124 208

Story.3 Story 5 Story 6 Story 2 Story 7

AMRESSTON AUTHORITY,

10 14

ANXIETY ANXIETY_ IPR

_Storyi
A - TA

10 14 10 14 10 14 10 14

.21

10 14 10 14

.19

-.17 -.15

.16

.19 .19 .15

.21 .19

-.17 -.15 .16 .15

.52 .63 .25 .27 .38 .25 .49 .49 .28 .47 .56 .51 .32 I .35

HYPOTHESIS 26: There will be a positive relatioiship among the measure, of the sass
Story Completion coping style dimensions and Coping Effectiveness
scores across the different behavior ***** and withthe Total scores

for Coping Style and Coping Effectiveress.

STORY 3
153 AGGRESSION

STORY S
161 AUTHORITY

STORY 4
167 ANXIETY

STORY 6

195 ANXIETY
STORY 2

139 IFS
STORY 1

1:5 ACAD.TASK ACN.

STORY 7
2C9 NA TASK ACH.

TOTAL
2:3 SOLVER

153 181 167

Story 3 Story Story 4_

AGGRESSION AUTHORITY Anal"(
10 14 10 14 10 14

.24

.21

.22

.16

.44

.15

.16

.50 .40

.24

.18

.22

ENSTRUPENTS: Story Comptetloo

VARIABLES: Solver

195 139 125 209

Story 6 Story 2 Storyl Story 7

ANXIETY_ IPR A - TA A-'*1:
10 14 10 14 1' 14

.21

.15 .16

.16

.11

.16

.17 .16 .16

.21

.21

.19 .14 .24 .20

.42 .54 1 .42 .53 .56 .47 .52 .60 .39

10 :4

.16

.22 .16

.23 .19

.14 .24

.20

.53 .49

-1.336-
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Jr. I .1111 /II 11,0 r ft<

I,,r ,,w Styli and pin, I vitp, oon

1P, I'. '11. 14(1- - 1 214

.ri ,,r_ tr_y___L. 2. ry__I "r_y _7_

/51.1.i11 "2.1111. /./11 pair_N 1111t
NA - 7A_

TO 14 If/ 14 I,. 14 1//
_

--11/ 14 111 14

Ski

1i4 AGGRESSION .14 16 .2h .19 15 .15

STORY 5

it2 AUTHORITY .14
14 .16

STORY 4

168 AbXIETY .16
.15 .21

STORY 6

156 ANXIETY .28 .15 .32 .19 22 .14 .23

STORY 2

140 IPR .19 .14 .32 .19 .23 .19

STORY 1

126 ACAD.TASK ACH. .15 .16 .21 22 .23 .22

STORY 7

210 NA - TASK ACH. .15
.14 .23 .19 .22

TOTAL
224 IMPLEMENTATION .51 .45 50 .49 .44 1 .44 .58 .58 .50 45 .66 .41 .40 .44

HYPOTHESIS 28: There will be a positive relationship
among the measures of the sane

Story Completion coping style
dimensions and Coping Effectiveness

scores across the different
behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

INSTRUMENTS: Story Completion

VARIABLES: Outcome

155 183 169 197 141 127 211

Story L Story S Story 4 Story 6 Story 2 ssaty2t Story 7

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - T A NA - TA_

10 14 10 14 10 14 10 14 10 14 19 14 10 14

STORY 3

155 AGGRESSION
.16 .20 .14 .25 .20 .18 .17

STORY 5

183 AUTHORITY .16
.16 .20 .14 .28 .21

STORY 4

169 ANXIETY .20 .14 .16 .26
.18

STORY 6
197 ANXIETY .25 .20 .20 .26

.15

STORY 2
141 IPR

.18 .14
.23

STORY 1

127 ACAD.TASK ACH.
.28 .15

.22

STORY 7

211 NA - TASK ACH. .17 .21 .18
.23 .22

TOTAL

225 OUTCOM .50 .58 .36 .51 .54 .43 .54 .49 .45 .52 .57 1 .42 .49 .48

HYPOTHESIS 25: There will be a positive relationship among
the measures of the same

Story Completion cooing style dimensions and Coping Effectiveness scores

across the different behavior ***** and with the Total scores for Coping

Style and Coping Effectiveness.

156 184 370 198 14Z 128

Story 3 Stmry 5 StmtyLi
AN\IETY

Story 6 Story 2 Story

ACCRI<SION AUT4OR11Y ANXIETY IPR 1 - TA

10 14 10 14 10 14 10 14 10 )4 10 14

STORY 3

156 AGGRESSION
.18 .18 .19 .16 .19

STORY 5

184 AUTHORITY .18 .27 .17 .20 .20 .27 .20

STORY 4

170 ANXIETY .18 .27 .17 .15 .24

STORY 6

198 ANXIETY
.70 .15 .15

S*ORY 2

142 IPR .19 .16 .20 .27 .15 .18

STORY 1

128 ACAD.TASK ACH. .19 .20 .24 .18

STORY 7

212 NA - TASg Aell. .22 .16 .17 .15 .17

TOTAL EVAL.

:76 OF °MOHR 54 .50 .55 .65 .54 .48 .49 .48 .54 .53 .51 .48

INSTRUMENTS: Story Completion

VARIABLES: Evaluation of Outcome

212

Story 7
NA - TA

1 14

22

.16

17 .15

17

.52 .39
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rtrunirsis 30 There will hr pooltiwe rtintionoh1p ,mono the a...4,1re', .7 the

Story tmphtlon cop1hr mtyle til,ttmfono and tordr lifectivim
corto ac rosy (h, different foh.rfor nrrns owl with the Total scores
for Cepink Style and Nopins tilt ctivrn.t.A.

STORY 3
157 AGGRESSION

STORY S
185 AUTHORITY

NfOR 4
171 ANXIETY

510SY 6

199 ANXIETY
STORY 2

143 12R

STORY 1
129 .CAD.TASK ACH

STORY 7
213 NA - TASK ACH.

TOTAL
227 COPING EPP.

INSTRUMENTS. Sury Cntpletlon
VARIABLES Goyim, Effretiveneam

157 185 171 199 143 129 213

..t .ry 3 Story S Stre, 4 'tor) 5 2 'et,. j 1 _Story 7_

AOPtY;Pr AV100A1TY Ah/IFTY / .XlifY 11.11 A - TA NA - TA

10 16 lit 14 10 14 14 14 10 14 1', 14 10 14

.16 .18 .18 .20 .29 .26 .21

.18

.20

.10

.!6

.18 .29

.29 .17

.28

.19

.21

.53 I .62 .30

.29 I .17 .27 .24 .19

.16 .18 .15 .18 .22

.27 .16 27 25 .25 .15 .21 .24

.24 .18 .15 .27 .25 .21 .19 .27

.18 L .25 .15 .21 .22

.22 .21 .24 .19 .27 .22

.51 .S2 .35 .61 .65 .47 54 .64 .42 .51 .50

FYPOTRESIS 31: There will be a positive relationship among the measures of the some DISTRU)ENTS: Story Completion

Story Completion copirg style dimensions and Coping Effectieness VARIABLES: Instrumentality

scores across the different behavior areas and with the Total scores

for Coping Style and Coping Effectiveness.

162 190 176 204 i48 134 218

Story 3 Story S ory 4 Story 6 Sccay2 Story 1 ory 7

AGGRESSION 41:71100III ANXIETY AIDE ETY IPR A - TA NA TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
162 AGGRESSION

STORY S
190 AUTHORITY

STORY 4
176 ANXIETY

STORY 6
204 ANXIETY

STORY 2
148 2PR

STORY 1
134 ACAD. TASK ACH.

STORY 7
218 NA - TAM ACP.

TOTAL
232 124STRU18RITALTY .39

.25 .19

.19 .22 .28

.18

.22

.41 .63

.25 .19 .42

.17 .14

.19

.28

.28

.24 .26 .26

.62 .52 1 .45 .63

.16

.17 .14

.62 .35

.18

.20

.22

.26

.26

.24

.16

.36 .42 .34 .60 .56

EYPOTHESIS 32a: There will be a positive relationship among the Coping Style
Dimension Total Scores and Total Coping Effectiveness.

219
TOTAL
STANCE

10 14

TOTAL
219 STANCE

TOTAL
220 ENGAGEMENT .58 .51

TOTAL
:21 INITIATION .57 .61

TOTAL
222 AID /ADVICE .40 .37

TOTAL
:23 SOLVER .36 .40

TOTAL
:?4 IMPLEMENTATION .36 .40

TOTAL
:25 OUTCOME .33 .45

TOTAL EVAL.
:26 OF OUTCOME .34 .34

TOTAL
:27 COPING EFFECT. .54 .62

TOTAL RESPONSE
:28 LENGTH .21

IOTAL
:32 INSTRVMENTALITV.37 .58

220 221 222

TOTAL TOTAL TOTAL

ENE4GEMENT INITIATION AID/ADVICE

10 14 10 14 10 14

.58 .51 .57 .61 .40 .37 .36

223
TOTAL

SOLVER
10 14

.86 .88 .72 .71 .52

.75 .72 .58

.72 .71 .75 .72 .70

.52 .61 .58 .67 .70 .72

57 .59 .61 .62 .66 .63 .83

.41 .43 .40 .47 .44 .41 .65

.41 .32 .38 .26 .40 .10 .45

.71 .79 .80 .85 .78 .75 .85

.60 .67 .60 .71 .42

224
TOTAL

tiZ2711ENT

10 14

.40 .36 .40

.61 .57 .59

.67 .61

.72

.79

.63 .71 .67

.36 .54 .43

.83 00 .86

INSTRUMNTS: Story Completion

VARIABLES: Coping Style DIsenaion
Total Scores and Coping
Effectiveness

83

.47 .47 .50 . .64
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1.'. '14 /7 22A 217

of _2 ! i cm, '(Ii. I F f F . 4 OP F f F

Cr ' ' II III' IIi, RI .1114 I If JN'l "f NT

11, 14 10 11 10 14 Pt 14 II, 14

725 qvicONE .60 62 .79 7h .15 39 .46

IOTAL THAL.

226 or ouTcow 60 .62 66 .60 .11 .15 .41 .37

TOTAL
227 COP EFFECT. .79 .7d .66 .60 .17 .68 .76

TOTAL RESPONSE

228 Lr.Cllf .15 .15 .17 .43 .36

TOTAL
232 IISTRiliFNTALITY .39 .46 .41 .37 .68 .76 .43 .36

trponasts 33: There Will he a po1t1ve re1ati,nship among length

of responses across all behavior areas.

STORY 3

158 AGGRESSION
STORY 5

186 AUTHORITY
STORY 4

172 ANXIETY
STORY 6

200 A211877
STORY 2

144 IPR

STORY 1

130 ACAD.TASK ACH.
STORY 7

214 NA - TASK ACH.
TOTAL LENGTH

22P OT RESPONSE

TNSTRUNENTS: Story Completion

VARIABLES: Length of Responses
across all behavior areas

1'8 186 172 200 144 130 214

Story 3 St-.r, 5 Story 4 Story 6 Story 2 stiy,,,r1 Lay 7
ACCPIfSIFT. AUTHORITY AN/ItTY ANXIETY IPR A -, TA NA - TA

10 14 10 14 10 14 10 14 10 14 14 14 10 14

.69 .55 .74

7651.59 .74

.67 .45 .64 .59 .66

68 .52 .o .59

4 .60 .61 .61

.87 .82 .85

.41 .63 .54

.68 62 .53 .55

.55 .54 .50

.84 .83 .75 .79

HYPOTHESIS 34: There mill be a positive relationship among the measure* of the

same Story Completion affect dimension across the different

behavior cress.

INSTRUMENTS: Story Completion

VARIABLES: Positive Affect Nero

159 187 1'3 201 145 131 215

Storyi_ Story 5 Story 4 Story 6 Story 2 Story 1 Start'_1_,

AGGRESSION AUTHORITY ANXIETY ANXIETY 1PR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3

159 AGGRESSION
STORY 5

187 AUTHORITY
STORY 4

173 ANXIETY
STOW/ 6

201 ANXIETY
STORY 2

145 IPR .22

STORY 1

131 ACAD.TASK ACH.
STORY 7

215 NA - TASK ACH. .25

TOTAL
i29 POSITIVE AFF. i3 .31 43 1 .57 61 .40
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HYPCTOESIS 35 There will be pomitiye relotionmhi, rowaig the m.nomr,.. "f L. maw 1NSTOMF.:TS Story Completion
Story Completion affect disn.1on across the different behavior area. VARIABLES: N,gtive Affect Nero

160 1118 174 707 146 132 216

`_tom 3 5 .toy. 4 1_ 7
ArntoxITV PiX1E rY AI./.1117 A - lA NA - TA

STORY 3
10 14 10 14 10 14 10 1'. 10 14 10 1, 10 14

160 AGGRESSION I7 .15 .17 .15 .14

STORY 5

188 A122110RITY .19 .15 .18 .24 .29
STORY 4

174 ANXIETY .17 .29 .21 .37 .30
STORY 6

202 ANXIETY .15 .19 .29 .16 .26 .25
STORY 2

146 IP? .17 .15 .21 .16 .25 .16

STORY 1
132 ACAD.TASK ACM. .18 .25 .17

STORY 7
216 EA - TASK ACH. .15 .14 .24 .29 .37 .30 .26 .25 .16 .17

TOTAL NEGATIVE
230 AFFECT HERO .50 1.47 .55 .48 .59 .58 .51 .57 .51 .46 .43 .40 .61 .59

HYPOTHESIS 36: There will be a positive relationship among the measures of the same
Story Completion affect dimens..n across the different behavior areas.

INSTRUMUTS: Story Completion
VARIABLES: Total Affect Nero

and Others

161 189 175 203 147 133 217

Story 3 Story_5 Story 4 Story 6 STORY 2 Story 1 Story 7
AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA NA - TA
10 14

STORY 3
161 AGGRESSION

STORY 5
169 AUTHORITY .21

STORY 4
175 ANXIETY

STORY 6
203 ANXIETY .21

STORY 2
147 IFR .15

STORY 1
133 ACAD.TASK ACM. .17

STORY 7
217 NA - TASK ACR.

TOTAL AFFECT
231 HERO It OTHERS .47

10 14

.21 j .16

.16

.17 32 .18

.42 .29

.23 .30 .15

.31 .23

.16 .55 .22

.50 .72 .56

10 14 10 14 10 14

.17 .21 .15 .23 .17

32 .18 .42 .29 .30 .15 .31

.28 .19 .15 .20

10 14

.23

.18 .28 .39 .19 .29

.19 .15 9 .19 .30

.20 .29 .30 .21

.36 .34 .30 .31 .33 .26 .36

.56 .59 .66 .63 .64 .60 .57

.21

.42

10 14

.16

.55 .22

.36

.30 .31

.33 .26

.36

.68 .61

HYPOTHESIS 37: There will be positive relationships among the Story Completion
total positive affect measures and the total coping style measures.
There will be a negative relationship among the Story Completion
negative affect measures and the total coping style measures.

219 220 221 222 223 224
TOTAI TOTAL TOTAL TOTAL TOTAL TOTAL
$ iN'E ENG/GM-NT MITIATICAN AID/ADVICE SOLVER IMPLEMEXT.
tO 14 10 14 10 14 10 16 10 14 10 14 10 14 10 I- 10 14 10 14

LXSTRUMENTS: Story Completion
VARIABL=S: Total affect x Total

Coping Style Measures

225 226 22/ 232
TOTAL :OTAL TOTAL
OUTCOME El'AITic. coPAIT, msTRuPon.

TOTAL POSITIVE
229 AFFECT HERO --...----1 .14 I 22 M1_415 IX .43 (.36 .19 1.21

TOTAL NEGATIVE ---1----
230 AFFECT HERO -.30 1-.21 -.30 1-.27 -.30 -.23 -.18 1-.26 -.26 1-.38 -.73 1-.29 -.24 1-.14 1.15 -.NIA_

HYPOTHESIS 38: There will be positive relationships between Length of Response
and Coping Effectiveness scores for each story.

129

Story 1
COP. EFF.
10 14

STORY 1
130 RES. LENGTH -.10

STORY 2
144 RES. LENGTH . 10

STORY 3
158 RES.LENGTH -.14 .12

STORY 4
122 RES. LENGTH

%TORY
186 RE:1. 1111011

sroxv 0

:uo us. matt
STONY 7

:14 krs. 1'-114 II -.11

111A1 118%F010.1

:7K 11Nunt -.11

INSTRUMENTS: Story Completion
VARIABLES: Length of Response x

various Coping Effective-
ness Variables

143 157 171 185 199 213 227
Story 2 Story 3 Story 4 Story 5 story b Store 7 TOTAL

cop. EFF. COP. EFF. car. EFF. Ct'I'. FFF. COP. EFF, cop. EFF. COP. EFF.
10 14 10 14 10 I. 10 1. 10 14 10 14 le 1.

.14

14

.13
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pnbIt1ve relati.n411164 with the 1181 'cores

1'0

-' 'rl_!.tAf:: '1,1Ii.

177 1/1

st -L
A' 'II

191 115

,..rf 5

All
*t":21_
!. %1e. II

cLt..ry Y

11'1,'Y
III 14 10 '4 10 14 10 14 111 14

SENTENCE
100 AGGRESSION

83 AUTHORITY - 17

92 ANXIETY -.IS

74 IPR .25

65 TASK ACM. .17

TOTAL
109 STANCE .21

jr,;TItomr.t,Tc

VARIAIOP,

171 705 719

,ror, 1 LtorY2 iffrAl

A - ;A -_IA SIA .CE

lu 14 10 14 10 14

.14

%(nry and Itntenre

(A.pkti,11
Stahe x Stance

HYPCTICSIS 40 There will be positive relationships among MielksureS of the same INSTRUMENTS: Sentence and Story

coping style construct in the SSIT4 behavior areas across the Completion

two projective instruments.
VARIABLES: Engagement r

Engagement

150 178 184 192 136

Stcry 3 St-ry 4 um 6 Styr, 2
'ineGuEESSICt

_.4.11_

AUTHORITY ANY:ETY AI-JCIFTY

10 14 10 14 10 14 10 14 10 14

SENTENCE
101 AGGRESSION .14

84 AUTHORITY .19

93 ANXIETY
IETERPERSONAL

75 RELATIONS .15 16

TASK
66 AIEVEMENT

TOTAL
110 ENGAGEMENT .16

122 206 210

Story 1 Story 7 TOTAL.

A - TA NA - TA ENGAGEMENT
16 14 10 14 10 14

14

HYPOTHESIS 41: There will be positive relationships among measures of the same INSTRUMENTS: Sentence and Story

coming style construct in the same behavior grecs across the Completion

two projective instruments. VARIABLES: Aid/Advice x Aid /levies

151 179 165 193 137

Story 3 Store 5 Sto-.-v 4 Stec, 6 Story 2

AGGRESSION AUTHORITY ANX.ETY PAXITTY IPR

123 207 721

Story 1 Story_7 TOTAL

A - TA NA - TA AID/ADVICE

10 14 10 14 10 14 10 4 10 14 10 14 10 14 10 14

SENTENCE
102 AGGRESSION .15

85 AUTHORITY 4--
-.14

94 ANXIETY 1 .18 -.IS

ACADEMIC -I----
67 TASK ACH. ---I----

TOTAL
ILI AID /ADVICE .16 1.14

HYPOTHESIS 42: There will be positive relationships among measures of the same
loping style construct in tht same behavior areas across the
two projective instruments.

157 185 171 100

INSTRUMENTS: Senteuce and Story
Completion

VARIABLES: Coping Effectiveness x
Coping Effectiveness

143 129 113 227

Str, 3 StA.T. S Sn,TV 4 5:01.v 6 Stet, 2 S:ery 1 Story 7 TOTAL

ACR1cSION ArTreXiTY AN\"iTY MAIM IPS A - Ti \A - TA COP. riT

10 14 10 14 10 14 10 14 10 10 14 10 14 10 14

SENTENCE
103 AGGRESSION .15

$6 4111101111V .14

99 ANXIETY
INTERPERSONAL

12 MATIONS
TACK

68 ACHIEVEHM
10TAL

11: cortwc En'. 29 .19

.17

-.15

.16

-1341
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tplit1 3

APSTIK TART Ot sit-swift:2 lieRKIATION% ...TArr III

Ile *..ev P.hltive wn,IITAx will 1. r-s1t1ity
r.lot.d to the S.ntncL itmnIktiaM Aii.tt tms.otts of

the .sm hehadIor ere.

Story Cert1, t1on
'wn101144

VARIABLES r poyfrive Affects x
S,,nt.m.e Positive Affects

159 1117 173 201 145 131 715 729

.,ry 3 4711.y. 5tori6 StoIfil Storli_ Stwy 7 TOTAL roc.

av,hrs.,cr

...:,tory:,

pl74ovIre 1%X11 1Y ANY1E1Y !Pk A - TA NA TA 'IF. HERO

VP:WINCE 14 If) 14 14 14 10 14 10
..--

14 10 14 10 14 10 14

POSITIVE AFFECT 1 1
, 107 AGGRESSION

POSItIVE AFFECT

90 AUTHORITY
POSITIVE AFFECT

99 ANXIETY -.21 .12

POSITIVE AFFECT

dl IPR .19

POSITIVE AFFECT
72 TASK. ACH. 20 .1$

TOTAL
116 POSITIVE AFFECT -.15 .12

HYPOTHESIS 43b: The Story Completion Positive Affect measures will be negatively
related to the Sentence Completion Hostile and Depressive Affect
measures of the same behavior area.

INSTRUMENTS: Story and Sentence
Completion

VARIABLES: Story Positive Affect x
Sentence Hostile and
Depressive Affect measures

159 187 173 201 145 131 215 229

Story 3 Story `. Story 4 Story 6 Story 2 Story 1 Story 7 TOTAL P05

AGGRESSION AUTHORITY AZ:XIETT ANXIETY IFS A - TA NA - TA ATP. HERO

10 14 10 14 10 14 10 14 10 14 10 14

J-1-0
10 14

AGGRESSION
104 HOSTILE

AGGRESSION
105 DEPRESSIVE .18 .22 .17

AIITHORITY

87 HOSTILE 14

AUTHORITY
88 DEPRESSIVE .14

ANXIETY
96 HOSTILE -.20

ANXIETY
97 DEPRESSIVE

IPR
78 HOSTILE

'PR
7S DEPRESSIVE

TASK Am.
69 HOSTILE 14

TASK ACH.
70 DEPRESSIVE .22

TOTAL
113 HOSTILE

TOTAL
114 DEPRESSIVE 14

RYPOTHFSIS 43c: The Story Completion. Negative Affect measures will be negatively related

to Sentence Positive Affect measures of the same behavior area.

NEGATIVE AFF.
107 AGGRESSION

POSITIVE AFF.
90 AUTHORITY

POSITIVE AFF.
49 ANXIETY

POSITIVE AFT.
81 IFS

POSITIVE AFF.
72 TASH ACH.

TOTAL
116 POSITIVE AFT.

INS/1VMM: Story and Sentence
Completion

VARIABLES: Story Negative Affect x
Sentence Positive Affect

160 188 174 202 146 132 216 230

4,ory 3 iily_.S .2.L__.4 Story 6 Story 2 Story 1 Story 7 TOTAL
AG;RESSION ArTPORI'l ASK EY ANN FTY IPR A - TA KA TA WEG.AFFECT
10 14 10 14 10 14 10 1. 10 14 10 14 10 14 10 14

.23

.13

-1342-
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I, I/0 «ult r,, t 11.00 II. nr 41 Afit I MA on.y, the

1/4/11a t It CM/.

1.%11+1141-?.7%,, a,a f mut "lit rt...?
( to,v1 fun

VAR IAlt1 ti ry tvi Allot s
Ht. It...! 1. end

1E4 174 107 I'd Ill i14

IN pr. ««l re A f ft, t

730

,.r_y _tory 4 41 ey 4_. _ Lej : .....L 1 'I 'r1 7 litrA/
A, PI /"10i,I1, /XI! 1,_ /:'./ II 1"/ 'It A_- IA NA - I A lilt. A- F__

/ 14 11. -16 r.- -IT- 1,. -1,T- 14- 14----14 10 14
ArApe....100

104 HOSTILE

ACidIESSION

105 DEPET3SIVE .18

ALMHARIlf
87 HOSTILE .14 .19 .17

AUT'ORITY
36 DEPRESSIVE .14

ANXIETY
96 HOSTILE .14

ANXIETY
47 DEPRESSIVE .17

I .'R
78 HOSTILE -11 .18

1PR
79 DEPRESSIVE .20 .14 .12

TASK ACH.
69 HOSTILE .17 .17 .15

TASK ACH.
70 DEPRESSIVE .17 .18

TOTAL
113 HOSTILE .17

TOTAL

114 DEPRESSIVE

HYPOTHESIS 44a: The Sentence Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures of the five
different behavior areas.

DISTRUMEHTS: Sentence and SAI
VARIABLES: Sentence Completion Task

Achievement Coping Styles

x SAI Good Coping Measures

65 66 67 109 110 111

ACH. TASK ACE. TASK ACH. TOTAL TOTAL TOTAL
'.,TLSCE ENGACEME-T AID/ADVICE STANCE Enc;cusal AID/ADVICE

10 14 10 14 10 14 10 14 10 14 lu 14

SAT

37 TASK ACH. .27 .31 .19 .28 .26 .20 .22

TOTAL
42 SAI SCORE .24 .31 .17 .29 .14 .22 .21 .19 .20 .31 _._17 .31

HYPOTHESIS 44b: The Sentence Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

74 75 76 109 110 111

IPR IPR IPR TOTAL.

STANCE
TOTAL TOTAL

STANCE EIC,ICEMENI TY.FrAFT-CE ENE4G.'ENT AID RAFFEE
10 14 10 14

SAI
40 IPR .14

TOTAL
42 SAI SCORE .15

.22

.22

.27

.25_

10 14 10 14 10 14 10 14

.21 .25

.17 .31

IRSTRUbENTS: Sentence Completion
and SAI

VARIABLES: Sentence Completion IPR
Coping Style. x SAI Good

Coping measures

HYPOTHESIS 44c: The Sentence Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

INSTRUMENTS: Sentence Completion
and SAI

VARIABLES: Sentence Completion
Authority Coping Styles x
SAI Good Coping measures

83 84 85 109 110 111

V.-rhOSITv ArTORPY AVTDOEITY nnn num
ENC.I..v,.NT

...--.....-
STANCE EKCACEMr4 A1P ADVICE STANCE AIDTTA/ICE

to 14 ID 14 10 ll 10 I. 10 14 10 14

3$

SAT
AUTHORITY .15 .15 .14 16 .1$ .70

.29 .1-2 IX
.15 .21 .19 .20 .31 It .3142

TOTAL
SAI SCORE

HYPOTHESIS 44d The Sentence Completion measures of Copint Style dimensions will be
posi:ively related to tic SA1 Cool Coping MOOOPUIVP in the five
different byhavior areas.

01 44 104 111 It

\ 12 11 I '3 11.11' 1-1-

ikt A.0/A0V1e1; :1A1t 1-1k. 1Il1
.

0
_

1 111 10 1 10 _At_ I,' I . 10- 14

"Al

.3431, 11 IR .17

101/0
A I ,001 ./1 AI .M1 .31. .31

INSTRUMENTS:
VARIABLES:

Sentence and SA1

S.ntence 0.44pletion
Auslecy Coping Stfl,a x
SAI Cood Coping messures
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TI.r ',b14nce r 440,11.41 r,a4orom 4 (op1m, 11,1. 111dm10.1.4.. 011 be

p".1110, ed to 0.4 .$.1 rpotoun en In 11.1 ifs..
dltfor.nt b.havior areas.

Al/ t e`;1/1A
ANC,-

101

Acxl
F.104 M G.

Arri.inSIO: 10/f At
I"9 110 111102

PITA1 TOTA1

A11,/A11/1/.E '.1 NS 1- i'44- /' I. MI i A1O/A NICE
- .---

14 ltt It 10 14 10 14

22 .24 .17 .22

.21 1.19 .20 .31 .17 , 31_

I'. 14 14 14 I,.

SAI

39 AGGRESSION .72 .21

TOTAL
42 SAI SCORE .20 14

11. -nirmrtirs. c,nt.n.. and SAI
VAPIAtiV,

AvIre4ion Cpintt styles
A SAI Coed Coping measures

HYPOTHESIS 45a: The Story Completion measures of Coping Style dimensions will be
nositi,ely related to tne SAI Good Coping measures in the five
different behavice areas.

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Academic
Task Achievement Coping
Styles A SAI Good
Coping measures

37 47

SAI .-..21.-Icsain
10 14

TAS7 ACM.

ACADEMIC 10 14

TASK ACHIEVE.
:21 STANCE

722 ENGAGEMENT

:23 INITIATION

124 AID/ADVICE

125 SOLVER

126 IMPLEMENTATION

127

1
OUTCOME
EVALUATION

128 OF OUTCOME

134 INSTPUMENTALITT
TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION .16

222 AID/ADVICE _IS

223 SOLVER

:74 IMPLEMENTATION 14

225 OUTCCCE .22 .17 .75
EVALUATION

:26 OF OUTCCME .24 .23

232 THSTRUMENTALITY

-1344-
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1

'tilt IA I iir: IMF 111

1.111 MATRUMrNT:: St,ry (,,pIttton wnd

di I ervnt 1 nvtio areas VARIAMES. ,, y MTh t Ion Intl r-
r ra1.nnl to Intl. los CTIntt

4n 42 StvIrA n SAI food Coping
mccoulry'AI--- -----

IPR MT. scold
INTERPERSONAL 10 14 I') 14

RELATIONS
135 STAI.CE .19

136 ENGAGEMENT

137 INITIATION

138 AID/ADVICE

139 SOLVER

140 IMPLEMENTATION

141 OUTCOM
EVALUATION

142 OF OUTCOME

148 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION .14 .16

222 AID/ADIVCE .15

223 SOLVER .15

224 IMPLEMYNTATION .14

225 OUTCOME .19 .15 .17 .25

EVALUATION
226 OF OUTCOME .16 .23

232 INSTRUMENTALITY .14

HYPOTHESIS 45c: The Story Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

AGGRESSION
149 STANCE

39

SAI

AGGRESSION
10 14

150 ENGAGEMENT .21

151 INITIATION .17

152 AID/ADVICE

153 SOLVER

154

.15

15 .14

42
SAX_

TOT. SCORE
10 14

IMPLEMENTATION 7 .14 .18 .18

155 OUTCOME
EVALVATIOA

156 OF OITCCME

.17

162 INSTRUMENTALITY 2

TOTALS
219 STANCE

220 ENGAGEMENT

721 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

22S orcom
EVAMAFION

226 OF OUTCOME

21: 1WhiBuMtNiAllIV

"0

.14

.0.345

INSTRUMENTS: Story Completion

and SAI
VARIABLES: Story Completion

Aggression Coping
Styles x SAI Good
Coping measure'.
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voittIvely rtlutkd to the SAI Good ("Oh; mtmloirtTh In the Ifre

different billa4lor areas.

N.XIETY
STONY 4

163 STANCE

164 ENGAGEMENT

165 INIT,AT1C0

166 AID/ADVICE

167 SOLVER

168 IMPLEMENTATION

169 OLTCOAE
EVALUATION

170 OF OUTCOME

41

%AI

AwCIfiY
1U )4

176 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 MICOME
EVALU:sTION

226 OF OUTCOME

232 USTRUMENTALITY

1 5

42

1A1

TOT. VOW!
70 14

.16

.15

.14

.17 .25

.23

IWIVMP:TS.

VARIAN? ES:

Story F.mTletIon
and SA/

Story C"nplctlun Anxiety
c,rinx Ltyles it SA1 Good

Coping measures

HYPOTHESIS 45e: The Story Completion measures
of Coping Style dimensions will be

positively related to the SAI Good
Coping measures in the five

different behavior areas.

177

178

179

180

181

182

183

184

190

219

220

221

:22

223

224

225

:26

:1;

38 42

SAI SAT

AUTHORITY TOT. SCORE

10 14 10 14

AUTHORITY
STANCE

ENGAGEMENT

INITIATION

AID/ADVICE

SOLVER

IMPLEMCNTAT/CN

mcomE
EVALUATION
OF OUTCOME .26 .23

INSTRUMENTALITY
TOTALS
STANCE

ENGAGEMENT

INITIATION .14 .16

AID/ADVICE .16 .15

SOLVER

IMPLEMENTATION .14

OITIOOME .19 .24 .17 .25

VVAIUMION Of
ovremw .20

INS1ROWN1Alirt

-1346-
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41 47

'Al 'AI

MP.IS

VARIANUS.

Stmy rompltlin
and SA/
sines, empletien Anxiety
Cupina S.y1as x SAI Coos;

Coping mealums

Toq. Si0PX

ANXIETY 14 14 14 14

STORY 6
191 STANCE

192 ENGAGEMENT

193 INITIATIor .14

194 AID/ADVICE

195 SOLVER

196 IMPLEMENTATICC

197 OUTCOME .18

EVALUATION

198 OF OUTCOME .17 .15

204 INSTRUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION .16

222 AID/ADVICE .15

223 SOLVER

224 IMPLEMENTATION .14

225 OUTCOME 15 .17 S

EVALUATION

226 OF OUTCOME .23

232 INSTEUIUNTALITI

HYPOTHESIS 45g: The Story Completion measures of Coping Style dimensions will be INSTRUERENTS: Story Completion

positively related to the SA/ Good Coping measures in the five and SAT

different behavior areas.
VARIABLES: Story Completion Non-

academic Task Achievement

37 42
Coping Styles x SAI Good

SAI SAI
Coping Measures

TASK ACH. TOT. SCORE

NONACADEMIC 10 14 10 14

TASK ACHIEVE.

205 STANCE

206 ENGAGEMENT

207 INITIATION

208 AID/ADVICE

209 SOLVER

210 IMPLEMENTATION

211 OUTCOME .14

EVALUATION

212 OF OUTCOME .15

218 INSTRUMENTALITY

TOTALS
219 STANCE

220 ENGAGEMENT

221 INITIATION .16

222 AID/ADVICE .15

223 SOLVER

224 1MPIFMENTATION .14r----

225 0V1(591F.
,25

VVAIM1ON wi

:12 IN NTIONPN rm ITV
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..111vrly relo1,d to the SAI Kood copins
1.Lhavlor areas

1 1(

ov A'. 1 ( (d'"

4 L111 1.4

th, ntst

PLAT1,*S ST61-4:_111

1%1P1 t.111415 rItAinci Complitlon
and 1411

"AR1AhLES "'"1"1.1-1 (.09A Vitrify,-
:use x cAl Good Coping
mtMOUTCS

161 86 9, 77 AB 112

COP.I/E. 'OP. F. COI'. LEI . 1" . IqrAi

A4c,_Y.I ION <:711,, ANX 1._TY I Pit COP Err.

'..A1 lb 14 19 14 10 14 10 14 In 16 10 14

TACK
37 ArH1EVEMENT .22 .17 18 .20 .31 .15 .29

38 .40900RIPY 20 .20 .28 .17 .27 .30 .18 .41

39 AGEPESS1O1 .24 .15 .20 .16 .25 .17 .17 .27 .26

INT ERPERSONAL

40 kE1ATIONS .15 .24 .14 .16 .16 30 .16 .22 .31 .32

4: ANXIETY ./2 -.16 .18 .22 .19

TOTAL
42 SAI SCORE .17 .23 .22 .24 .16 .31 .21 .32 _.29 , .39

HYPOTHESIS 47' The Story Completion measures cf coping effectiveness will be
positively related to the SAI good coping measures in the same

behavior areas.

E4STRUMENTS: Story Completion
and SAI

VARIABLES: Story Coping Effectiveness
x SAI Good Coping measures

157 185

Story

171 199 143 129 213 227

Story 3 Story 4 Story 6 Story 2 Story 1 Story 7 TOTAL

AGGRESSION A:THOF/TY ANXIETY ANXIETY IPE A - TA t.A - TA COP. EFF.

SAI 10 14 13 14 10 14 10 14 10 14 10 14 10 14 10 14

TASK
37 ACHIEVEMENT .26 .14

38 AUTHORITY .15 .24 .15 .16 .14

39 AGGRESSION .20 .19 .12 .15 .17

INTERPERSONAL

40 RELATIONS .22 .19 .19

41 ANXIETY
.13

TOTAL
42 SAT SCOE .22 .27 .11 .18 .16

HYPOTHESIS 48e: The SAI Good Coping scores will be positively related with
the Story Completion Positive Affect measures.

SAI
TASK

3; ACHIEVEMENT -.16

38 AUTHORITY

39 AGGRESSION
INTERPERSONAL

40 RELATIONS

41 ANXIETY -.16

TOTAL
42 SAI SCORE

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Positive
Affect Measures x SAI
Good Coping Scores

131 145 159 173 187 211 215 229

SLory 1 Story 2 Story 3 Story 4 Story 5 Story 6 Story 7 TOTAL

POS.AFF. POS.AFT. POSAFF. POS. AFF. POS.AFF. POS.AFF. POS.AFF. POS.AFF.

10 14 10 14 10 14 10 14 10 14 10 1. 10 14 10 14

HYPOTHESIS 486: The SAI Good Coping Score, will be negatively related with

the Story Completion Negative Affect measures.

112 146 160

Story 1 Story 2 Ciory 3

NEC.AEF. XTG.AEF, NEG.AVF.

SAI 10 14 10 14 10 14

TASR

3' ACHIEVEMENT

38 AUTHORITY

30 ACiXESSION

INPRVE10i0N1
4e UELAVIOhN

41 ANXIETY

...---- --

4: .:A1 6CONT

INSTRUMENTS: SAI and
Story Completion

VARIABLES: SA1 .d Coping x
Story Completion
Newly, Affect

174 ISO 2'1 '16 230

Story 4 'tor, 5 9I n t Slry ; TOTAL

NEC.%1F, Nt(.mr, NE..,Er... hli...A1T. NFr..Arr.

10 1-. 10 I. 10 1. 10 I. 10 14

---1----

..I7 i

15

-J.348-
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77
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T/ K 1' P
SAI 1 ' 1 .

TASK
37 Atli IEvENIEST

38 AUTHORITY -.22

39 ArCRESS
ITERPERSONAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE

.18

I

7,/ WI 167 I la
PI/. AI t".... 141:. AI P. P, , AI = 11YTAI.

Al' '*1 NY Kor/Ii.1"Ii Ali II t 'Al IA: p0S. API .

I 11 I: 10 14 to 11 10 14

.14

my H4mp .A1 4nd
I1 ne, c..mpletfm

VARIAN! IS '.Ai t C pi ny,
Sr r f"pl.tfon
1.,aftfv Aff,,t

t-,PG711LSIS 49b The Sil Good Coping scores iof 11 be negatively related with
the S,ltence Completion Hostile and Depressive measures.

SPNTEXE COW.
TASK ACHIEVE.

69 HOSTILE -.21
TASK ACHIEVE.

70 DEPRESSIVE
IPR

78 HOSTILE
IPR

79 DEPRESSIVE
AUTHOR i ET

87 HOSTILE
AUTHORITY

38 DEPRESSIVE
ANXIETY

96 HOSTILE
ANXIETY

97 DEPRESSIVE
AGGRESSION

114 H(ISTII.E
ACGRF.SSIC1,

1'J5 DEPRESSIVE
TOTAL

113 VSTILE
TOTAL

114 DEPRESSIVE

38 39 40 41 42
SAI SAT SAT SAI SAT

AUTHORITY AGGII-ISS ION 1PR ANXIETY TOT. SCORE

10 14 10 14 10 14 10 14 10 14

-.15 --r---

1..77 -.17 .17

-.20

1.15 -.14

--I----
-.1- 4 -.21 t.35 -

INSTRUMENTS: SAI and
Sentence Completion

VARIABLES: SAT Good Coping x
Sentence Completion
Hostile and Depressive
measures

-1349-
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HYPOTHESIS 50: Ti. Octoputional Values Intrinsic measures will be
positively related with the Sentence and Story Total

Lping dimension

TOTAL
108 ATTITUDE

TOTAL
109 STANCE

TOTAL
110 ENGAGEMENT

TOTAL
111 AID/ADVICE

TOTAL
112 COPING EFF.

TOTAL
219 STANCE

TOTAL
220 ENGAGEIIENT

TOTAL
221 INITIATION

TOTAL
222 AID/ADVICE

TOTAL
223 SOLVER

TOTAL
224 IMPLEMENTATICE1

TOTAL
225 OUTCOME .14 aft

TOTAL EVAL.
226 op OUTCOME

TOTAL
227 COPING EFF. .16

TOTAL
232 DISTRUMENTALITY24_______

15 16 17 19 20

fX.C. VA?.. OcC. VA1 0CC. SAL. ICC. vm.. OCC. VAL.

ESTHETICS MEP. mlcdu.E,ENT SELF-411S INTEL sTIM

10 14 10 14 10 14 10 14

14 .18

at.

-.17

.14

10 14

iNSTRUMPNTS: Occupational values,

Scnt,nce, and Story
Lomplation

VARIARLES: Occupational Values,
Intrinsic Measures a
Stntence and Story Total
Copini dimensions

21

off. V/L
CREATIVITY
10 14

27 29

OCC. VA ?. OCC. VAL

VARIETY TOTAL
10 14 10 14

22

HYPOTHESIS 51; The Occupational Values Intrinsic moasurfs will be
positively related with the SAI good coping measursa.

SAI

TASK
37 ACHIEVEMENT

38 AUTHORITY

39 AGGRESSION
:NTERPERSCNAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE .26 .23

14 15 16 17 19

OCC. "AL OCC. VAL. OCC. VAL, OCC. VAL. OCC. VAL.

ALTRUISM ESTHETICS INDEF. MANAGEMENT SELF-SATIS

10 14

17 7

.20

10 14 10 14 10 14

INSTRUMENTS: Occupational Values
and SAI

vARIASLES: Occupational Values
Intrinsic measures x SAI
good L-oing measures

21 27 29

0CC. VAL. OCC. VAL. OCC, %'111,1. TOTAL

INTEL.STIM CREATIVITY VARIETY INTRINSIC

10 14 10 14 10 14 10 14 -Ter---ir

15

12

.18 I .24

.25

.14

.30 .20 .23 .15 .11 .27 .23

1350
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Vol 14 14 14 )4 14 14

IOCUS (W
43 C(MTROL

ACADEMIC
44 LOCOS OF CONT. -.17

ACTION -
45 PACTION - 14

IMMEDIATE -
46 DELAYED

RATE OF
47 ACTION

.18 -.26

INTRINSIC -
48 EXTRINSIC .21

.27

TASK ACM. -

49 IPR
.30

COMPETI.ION-
50 CO-OPEtATION 14

I1. DEPE.DENT-

31 INTERDEPENDEN7
.18 .14 -.16

EASED STATUS-
52 BESTOWED STATUS

.15

CONFRONT -

53 AVOID
.18 .19

SELF-INITI.

54 OTHER MITI.
.18

SELF SOLVER -

55 OTEER SOLVER

ME-JOINT
56 IMPLEMENTATION

20 .17

INSTRUMENT

58 FANTASY
CONT./EXPRESS-

59 IVITY 4 ACCEPT.
-.18

ACT./PASS.
60 UNDER STRESS

.15

POS./NEG.

61 SELF-CONCEPT
VIEW OP

62 LIFE
TOTAL

63 SCORE
-.22

P.'41111.0N15. OttopolInnol Vela... and

Vi.w. of life

VANIAH1V6 tnpntfnnt11 Volw.s
in1r1om1t mmixotlx x

VIdutm of life Active

21 27 29

to 1 VAt. .51 r VA)

Af It, 1 Ft II' 1y 71111 ft 1 titi 1

14 14 14

.1'

.21

-.25 -.14

.23

.24 .14 .20

-.16

.14

.20 .18

.14

.26 .21

.17 .18 .15

HYPOTHESIS 53: Tte Occupational Values Intrinsic measures will be positively

related with the Story Total Positive Affect measure and the

Sentence Total Positive Affect measures.

TOTAL STORY
229 POS. AFFECT

TOTAL SENT.

116 POS, AFFECT

14 15 16 17

%AL. C. VAL. 0%C. VAL. OCC VAL.

AITRUIS, 'ESTHETICS MEP. M1.NACNE4 7

10 14 10 14 10 14 10 14

.17

.15

19

OCC. VAL.
SrLF-SATIS
10 I.

INSTRUMENTS: Oc=upational Values and

Story Completion

VARIABLES: Occupational Values Intrinsic
SlOas,res x Total Story and

Total Sentence Positive
Affect measures

20 21

OCC. VAL. OCT. VAL.

CREATIVITY
10 10 14

27 29

°CC. VAt. TOTAL

VARIETY INTRINSIC
10 14 10 14

-.14

HYPOTHESIS 54: V..e Occupational Values Intrinsic measures will be negatively

related with Sentence Total Hostile and Depressive Affect and

w:th the Story Completion total Negative Affect

14 15 16

Ot%I, VAL Oct. V't.

AtrkV1444 1'41 141C*4- -
SENTENCE 10 1- 10 I'. 10 1.

TOTAL

113 HOSTILE
TOIAL

11. AFPIONsIVB
.01A1 6104

23o Nroolvl Air.

14 20

HANAt , MI NI NI L4.44 %I I 16111 M

10 14 10 14

.iiiii-

tO 14

.17 ___-.18 -.17 -.1.

.15

1

INSTRUMENTS: Occupational Values and
Sentence Completion and

Story Completion

VARIARLES: Occupational Value..
Intrinsic measures x
Sentence Total Hostile and

Total Depressive Affect
and Total Story 1frgative

Affect

:1

tV., VA'
eh, %, /VI EY

I

21

CCe. VA'..

%Aid:
10 1.

:9

OcC. VA1,
1N1B1NSIC
10 1.

-.15
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hYPOTPISIS 55 Tlo- Occupati,Ael .11.0Attr.it will L4

mentierly nIetid with ilia 4.nttnte nod awry 1,01
Coping dimenaion mention..

18 22 23

OCf.. VAT. Or.C.VAL. Oir.VAL.

StrLF54 SECURITY PPISFICE

SFORY 10 14 10 14 10 14

TOTAL
219 STANCE

TOTAL
220 ENGAGEMENT -.14

TOTAL
221 INITIATION

TOTAL
222 AID/ADVICE

TOTAL
223 SOLVER

TOTAL
224 IMPLEMENTATION

TOTAL

225 OUTCOME -.15 -.15

TOTAL OVAL.
226 OF OUTCOME -.17

TOTAL
227 COPING EPT. -.14

TOTAL
232 INSTRUMENTALITY

SENT.TOTAL
108 ATTITUDE

TOTAL
109 STANCE

TOTAL
110 ENGAGER= -.22

TOTAL
111 AID/ADVICE -.21

TOTAL
112 COPING EFF. -.27

24 ?5

OCC.VAI. 'A C.VA1

FhON. khT. %11104A" 5.

20 14 to 14

r---

5

-.18

-.201 -.20

-.16

- 20 -.18

-.19

-.18

-.17 -.18

11C1110MLINITi. thcomIti.nill

Silit.tal and Story

ComplItion
VARIA11115: (krupnttonal Value.

Fxtrinuic measures
Sentence and Story Total

Coping measures

26 78 30

OCr.V.51. OlC.VAL. OCC.VAt.
At:'.0CIA1"l rot .FATHER EXTR1N41C

10 14 10 14 10 14

.15 .19

.18

.14

.14

.14

-.17

.18

-.15 .11

-.20

.15

HYPOTHESIS 56: The Occupational Value. Extrinsic essence will be
negatively related with the SAI good coping -assures.

18

OCC.VAL.
SICCESS

SAI GOOD COP. 10 14

MEASURES
37 TASK ACHIEVE. -T.:
38 AUTHORITY

39 AGGRESSION -.15

INTERPERSONAL
40 RELATIONS

41 ANXIETY
TOTAL

42 SAI .20

INSTRUWanTS: Occupational Values
and SAI

VARLABLES: Occupational Values
Extrinsic se aaaaa x

SAI Good Coping

22 23 24 25 26 23 30

OCC.VAL OCC.VAL. OCC.VAL. OCC.VAL. OCC.VAL. OCC.VAL. OCC.VAL.

SECURITY PRESTIGE ECON. RET. SURROUED.
10

ASSOCIATES FOL.FATHER matumsig
10 14 10 14 10 14 14 10 14 10 14 10 14

-.17 .16 .30 .16 .14

.22 .28 -.15 .24

.21 .20 .24

22 -.23 -.21 .19 .22 .20 -.25 .54

.21 .14

-.15 I .21 -.25 -.18 .32 -.27 .23
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IIYIa + %q ,1S ;7 1. th , .41,1 t I .1 1%1 1,.,it h will hi. .4

r,:ni,; ,.tiv. m.a«..r*') 4,1 Mum of LI fe

iF Cop.! I qtRI Val, . and

1th

18
0Y VA

r

22 71

rg .VA1

PP ;

74

47( . AI

frfti 1,11.

75 76

VAAJA011'.:

28

4F. "WO 1.4.11 VAN,* I vtrITIMIC

. VI. vs of Ye

AL Ilse N. asures

if1

rg ( V1f _444

.1,1,1m1

,s ,,Y6i

..1). 1A17;

(SC VA1

rot .1,5AT 14

Icr.vAte,_

EX 7K INCIC

V11 14 16 14 14 14 16 14 14

LOCUS Op
43 CONTROL

-.20

ACADEMIC
44 IOCUS OF CONT.

%CTION -

45 INACTION

IMMEDIATE
46 DELAYED

RATE OP
41 ACTION

.19 .21
.14

INTRINSIC
45 EXTRINSIC

-.20 -.21
-.24

TASK ASH.

49 IPII

-.15 -.14 -.40

COMPETITION -

50 CO-OPE-ATICN
.15

INUIT DENT -

51 INTERDEPENDrT
-.15

EARNED STATUE -

52 BESTOW-fp STATUS
17

.23

CONFRONT -
53 AVOID

18
-.18

54 OTHER
SELF SOLVER -

55 OTHER E0i.VER
-.20

SELF-JOINT
55 IMPLEY=NTATION

-.14 -.23 -.21

INSTREHENT

58 FANTASY

CONT./EXPRESS-
59 IVITY 6 ACCEPT.

ACT./PASS.
60 ENDER STRESS

POS. /AEG.

61 SELF-CONCEPT

VIEW OF
62 LIFE

TOTAL

63 SCORE .20 -.18 -.16 -.24 -.15

HYPOTHESIS 58: T'e Occupational Values Extrinsic measures will be negatively

:elated with the Story Total Positive Affect measure and the

Sentence Total Positive Affect measure.

STORY TOTAL

229 POS. AFFECT
SENTEI'CE TOTAL

116 POS. AFFECT

INSTRUMENTS: Occupational Values, Story and

Sentence Completion

VARIABLES: Occupational Values Extrinsic
measures x Story and Sentence

Tots! iositive Affect

18 22 23 24 25 26 28 30

OCC.VAL. OCC.VAL. OCC.VAL.

PFESTICE

OCC. VAL. OrC.VAL, OCC.VAL. OCC.V'L. OCC.VAL.

SXCE55 SECLkLTY ECON. RET. SURROUND. ASSOCIATES FOL.FAiHER ExTarmsic

10 14 10 14 10 14 10 14 10 14

1-.18

10 14 10 14 10 14

-.14

HYPOTHESIS 58: T-e Occupational Values Extrinsic will be

cositively related with Sentence Completion Total

Hostile and Total Depressive Affect Measures and the

Story Completion Total Negative Affect.

18

OCC.VAI.

Si' CE45

10 14

TOTAL
113 HOSTILE

TOTAL

114 DEPRFSSIVE
MAL ::TONY

230 NECATItE AFFECT

.14

2?

(ICC.% \L.

WI RI I'Y

10 14

-.14

23

OCC.VAL
rkE611rt
10 1.

.19

INSTRUMENTS: Occupational Values and

Sentenct Completion

VARIABLES: Occupational Values Extrinsic x

Sentence Total Hostile and

Total Depressive

2. 25 26 28 30

OCC.VAI. OCC.VAL. oce.vAi. OCC.VIE. OCC.VAL.

ECON. ROT. SUK1101.141L AS01.1AlfS rot FATHER FKTRINSIC

10 14 10 I. 10 li 10 14 10 14

1° .20 .10 .15

4
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NYTITniesis 60 The status level measures of Oc-cpstional Aspiration,
occointIonal Expectation, and Educational Aspiration
will he nestalw1.7 related with the Story Total
Coping Dimension measures.

OCC.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATION

2:9 220 221 222 223

TOTAL. TOTAL 1,4A1. TWAL InrA!

5:ANC! ENGAGEmEN1 INITIATION A1D/ADVICE SOLVER

10 14 10 14 10 14 IQ 14 10 14

224
Tom.

IMPIEMEVT.
10 14

INYTIOMINTA: occupnt1"ool Interest Irventory
and '4.41 (,mpletIon

VARIAKFC (kcopatIo.A1 Aspiration,
(tcopnt1,,nol Prim ctstiun and

Educstlonol Apiration it Story

Total C. ping 010(11.1011

225 224 227 2)2

TON! II TOTAL InT41. TOTAL

Ortte/ME EVALOUTC. COP. F1 F. Issnumevr
10 14 10 14 10 14 10 14

NYPOTHES/S 61: The status level meesures f Occupational Aspiration,
Occupational Espectati,o, aid Educational Aspiration
will be negatively related with the Sentence Total
Coping Dimensions measures.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION

EDUCATIONAL
36* ASPIRATION

108 109 110 111 112

:OTAL TOTAL TOTAL TOTAL TOTAL

ATTITUDE* STAI.CE CNGA',EMENT Am/mice COP. EFT.,

10 14 10 14

-.25

10 14 10 14 10 14

INSTRUMENTS: Occupational Interest Inventory

and Story Completion
VARIABLES: Occupational Aspiration, Ex-

pectation, and Educational
Aspiration x Sentence Total
Coning Dimension measures

*Remember that these Variables are rzverse4. Thuo,

any correlations involving there Variables, if
positive are actually negative correlations and, if
negative, are actually positive correlations. That
ia, the lover the number the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 62: The status level measures of Occupational Aapiration,
Occupational Expectation, and Educational Aspiration 101I1
be negatively related with the SAI Good Coping measures.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTAT1Of

EDUCATIONAL
36* ASPIRATION

37 38

SAI SAI

Titc4 ACH. AUTHORITY
10 14 10 14

39

SAI

AGGRESSION
10 14

.14

40 41

SAI SAI

IPR ANXIETY
10 14 10 14

-.14

42

SAI
TOT. SCORE
10 14

.16

INSTRUMENTS: Occupational Interest Inventory

and SAI
VARIABLES: Occupational Aspiration,

Occupational Expectation, and
Educational Aspiration z SAI
Good Coping measures.

*Remember that these Variables are reversed.
Thus, any correlations involving these
Variables, if potato* are actually
negative correlations and, if negative,
are actually positive correlations. That

is, the lower the number the higher the
aspiration or expectation level and vice
versa.
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r" I'. MOP'. or .,teNirv-A: ( nap) LAT1 - cTA, r Ill

hvinfria I% 63 .. I. v.1 rAilM11,ft of latopationn1 ; :Oration.

n, mope( lurnl Prpc,tntIon, mo1540(atJ,malt,p1rusI,m

wit]
h,/ativ,I, Tl::Ltd with the Betty,. rehr,,,a.,

menaorta of the Views Life.

.
i.c,e .11.tool Int,r,rt Ins,ninry

..1

VANIA;II% fk k ap.,1"tut; 111 rift inn,
Orcopnti,mal 1.p,ctaIIon. and
Educational AOrailum x

Vet

31 32 36

Virwe of Life

OCC.IT.
OCC.AL.P.

1.

(1C. INT.

OCC.P.T. I.U. ASP.

14 14

LOCUS OF
43 CONTROL -.19 -.16 -.20

ACAULMIC
44 LOCUS Of CON1.

ACTION -
45 1XACTI01(

*Pemembcr that th,ge Variables ore reversed. Thus,

any carreletione involving these Variables, If

positive are actually negasive correlations and, if

negative. are actually positive correlations. That

is, the lover the number the higher the aspiration
IMMEDIATE

46 DELAYED
RATE OF

47 ACTION
Of expectation level and vice versa.

rivrarNszc -

48 EXTRINSIC
TASK us. -

49 IPR -.19

COmPETIT'ON -

50 CO-OPERPT10N
IIDEPEBDENT -

51 INTERDEPENDENT
-.15

EARNED STATUS

52 BESTOWED STATUS
CONFRONT -

53 AVOID
SELF-INITI.

54 OTHER MITI.
SELF SOLVER -

55 OTHER SOLVER
SELF-JOINT

56 IMPLEMENTATION .19 .26

INSTRUMENT -

58 FANTASY
CONT./EXPRESS-

59 IVITY 6 ACCEPT. .30 .28 .19

ACT./VSS.
60 UNDER STRESS -.17 -.14

POS./NEC.
61 SELF-CONCEPT

VIEW or
62 LIFE

TOTAL
63 SCORE

HYPOTHESIS 64; The status level measures of Occupational Aspiration,

Occupational Expectation, end Educational Aspiration

will be negatively related with the Story Completion

Total Positive Affect measure and the Sentence Completion

Total Positive Affect measures.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION

SDUCATICHAL
36* ASPIRATION

229
STORY rg.
POS.AFF._

10 i4

116
SENT. TOT,
ms.Arr.
lo 14

----I----

ERSTE1110fTS: Occupational Interests Inventory,

Story and Sentence Completion

VARIABLES: Occupational Aspiration,
Occupational Expectation,
Educational Aspiration x Total

Story and Sentence Positive
Atfect nesaures

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, If

positive are actually negative correlations and, if

negative, are actually positive correlations. That

is, the lower the number the higher the alIptfatialt

or expectation level and vice versa.

HYPOTHESIS 65: The status level measures of Occupational Aspiration.

Occupational Expectation. and Educational Avoirstion will

he positively related with the Sentence Completion T.ta1

Hostile and Depressive Affect measures, and the Story

Completion Total Negative Affect measure.

OCCUPATIONAL

31* ASPIRATION
ncarATIoNAL

37' FRPNVIATION

F0ICATIORAL
A\PIRATION

111 114 230

TOTAL TOTAL TOTAL

H08 :11.E PYPARSIVE STORY N.A.

10 14 10 1. '0 14

INSTKi%W.HTS:

VANIAALRS:

Occupational Interest Teventory

0c,urational Aspiration,
OceupatIonal Expectation, and
Educational Aspiration x
Sentence Tot 11 Hostile enJ Total
Dpre.sive Atieet measures and

Total Story NegatiVe Affect

*Remember that these Variehlee are reversed. Thus,

atm correlation. Involving these Variables, if

positive are actually nottntive correlations and. if

negative. are actual le positive correlations. That

Is, Ih lower th. no.her the higher the aspiration

or expectation level And vier versa.

I I
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MCINIMYNTS:

VANIARLEh:

Vol.e.,

AtNi,v,mcpt 1116

OLc0ne1100e1 intrinsic

Values x Criterion

14 1: IL 17 1 20 7 27 29

GCC.V/t.
/e t_ VA! IN r,vAl , lk, 'Al WI .1/A;

Aide 4%),1 t.',1 I"' TICS 1h OLP. MAW. M.%7
10 14

7i
10 14

INTFL CHM
10 14

(foil VITY
10 14

VAP ETY
10 14

INIR 1.S1C

1 ) 14 10 14 10 14
10 14

AGHIEVEMFAT
2 MATH .15

ACHIEVEMENT
3 READING .19 .18 .16

.21

ACHIEVEMENT
4 C.P.A. .17

.16 -.15

DRS
5 TASK ACHIEVE. ,14

DRS
6 AUTHORITY .17 .14 -.15

MRS
7 IPR -.14 .15 .18 .16

MRS
8 7MPLEMENT.

DRS
9 SEL24SSERT. -.15 .16 .18 -.23 .14

DRS
10 INITIATION

MRS

11 SOLVER
.22

DRS
12 A7GXESSION .17

-.14

ORS
13 ANXIETY -.19 .15 .15 .17 -.20

HYPOTHESIS 67: There will be negative relationships between the Extrinsic
Occupational Values and the criterion measures.

Itornumorrs: Occupational Values,
Achievement, IRS

VARIANLIS: Occupational Extrinsic
Values x Criterion measures

18 22 23 24 25 26 28 30

OCC.VAL. OCC.AL. OCC.VAL. OCC.VAL. OCC.VAI. 0CC VAL. OCC.VAL. OCC.VAL

SUCCESS SECIRITY PRESTIGE ECM. RET. SURROUND. ASSOCIATES POL.FATHER EXTRINSIC

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACRIEV.21121T

2 MATH
-.14

ACHIEVE.` EST

3 READING -.15 -.19 -.16 -.16 -.21

ACHIEVEMENT
4 C.P.A.

-.17 .14

IIRS

S TASK ACHIEVE.
1ms

6 AUTHORITY
BRS

7 IP! -.17 -.18 -.14 .23 -.16

SIB
8 IMPLEMENT.

BAS
9 SELF-ASSERT. -.14 -.20 -.19 .25 .24 .15

ARS
10 INITIATICV

SRS
11 SOLVER 21

HAS
12 AGGRESSION

DRS
13 ANXIETY -.24 -.21 .25

HYPOTHESIS 66: There will be negative relationships between the status levels of
Occupational Aspirsti,-, Occupational Expectation, and Educational
Aspiration and the criterion neasures.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

MRS
5 TASK ACHIEVE.

IRS

6 :mourn'
MM

7 ITN
MRS

8 IMPL11937TATION

awl

9 SEV-ASSERT.
NRS

10 IN 1 TIATION

11 solvrm
If

A..4.1:7: :10.

!WS
11 ANXIV11

28 -.14

36*
orc.vAL
ED. ASP.
10 14

-.15 -.19 -.31

26 -.75 -.31 -.28

0

17

-135n.

INSTRUMENTS: occupational Interest
Inventory and Achievement

ARS

VARIASLES: Occupational Aspiration,
Occupational Fxpectation
and Educational Aepirstion

x Criterion measures

*Remember that these Variables are reversed. Thus,

any correlations inveving theme Variables, if
positive are actually negative correlations and, if
negAttve, Are actually positive correlations. That

is,the Imre' the number the higher the aspiration

or expectation level and vitt versa,
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VARIABLES- 41,tAlphthwal lworvut
01scrponsy a CrIi,rIon

14 15

MCSOUTeM

(ri.l' t

/A. (

10 14 19 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 REEDING

ACHIEVEMENT
4 C.P.A.

BRS

5 TArK ACHIEVE.

3AS

6 AUTHORITY
BRS

7 NPR
BRS

8 IMPLEMENTATION
BRS

9 SELF-ASSERTION
RES

10 INITIATION
BRS

II SOLVER
SRS

12 AGGRESSION
IRS

13 ANXIETY

-.14

-.30

-.28

.15

HYPOTHESIS 70: There will be a positive relotiouship between the SAI

good toping measures and the criterion measures.

INSTRUMENTS: SAI and Achievement -

VARIABLES: SAI Good Copies measures
x Criterion

37 38 39 40 4 42

SA/ SAI SAI SAI SAI SAI

TISK ACH. AUTHORITY AGGRESSION IPR ANX Et5 TOTAL

10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATE

.15 .16

ACHIEVEMENT

3 READING .15 .17
.19 .23 .14 .16 19

ACHIEVIDIMT
4 C.P.A. .14 .15 .14 .21 .28 .18 .19

BRS

5 TASK ACHIEVE.
.15 .18 .14 .16 .18

IRS
6 AUTHORITY

.1) .14 .18 .16 .19 .17

IRS

7 IPR
.15 .14 .17

IRS

8 IMPLEMENTATION .15 .16 .15 .17 .17 .20 .17

9
BRS
SELF-ASSERTION

-.16

IRS

10 1hITIAT/ON .14 .14 .14 .15 .19 .21 .17 .21

IRS

11 SOLVER
.14

.16

IRS

12 AGGRESSION
.20 .13 .23 .18 .16

BRS

13 ANXIETY
-.23 -.25 -.30 -.27
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opcnifesrs 77: III, re will be positive relatf,o4phip hetvren the Views of

Life sctfue response measures and the criterion measures.

2 3 4 5 6 7 6

MATNNMENTS:

VARIABLES:

9 10

Views of Life - Achievement

MRS
Views of Life - Achievement

IRS

II 12 13

1MS
ACH1ivE4
MOH

ArHIEVE. ACHIEVE. RR% RPS MRS RRS MRS Rifs

1NITI

NHS

NcR.VER

HMS

AGGRESS.
READING C.P.A. TAX ACH Atnih NPR IMPLC. SELF-AST. ANXIETY

V61 14 14 14 14 14 14 14 14 14 14 14 14

LOCUS Of

43 vinvot .26 .26 32 .19 .17 .20 .14

ACADEMIC
44 LOCUS OF CONT. -.15 -.15 -.14 -.15 -.14

ACTION -
45 INACTION -.16 -.17

IMMEDIATE

46 DELAYED
-.17

RATE OF
47 ACTION -.14

INTRINSIC

48 EXTRINSIC -.15 -.28 -.25

TASK ACM.

49 IFR

COMPETITION -
50 CO-OPERATION

INDEPENDENT -
_:7,17,____ _:J.1

51 INTERDEPENDENT aQ..._ JA .14 ld 4

EARNED STATUS -
.26 ,U

52 BESTOWED STATUS 44 JIL .15 ,11 .22 .19 .20

CONFRONT -

.29 all ,III

53 AVOID .15 .14 .18

SELF-INITI.
-....10

54 OTHER INITI.
SELF SOLVER -

55 OTHER SOLVER .15

SELF -30INT

56 IMPLEMENTATIOA .14

INSTRUMENT -

---------

58 FANTASY .19 .20 .24 .23 .23 .24 .14 .15

CONT./EXPRESS-

59 IVITY 6 ACCEPT. -.14 -.15 .14

ACT./PASS.
60 UNDER STRESS .16 .21 .15

.16

POS./NEG.

61 SELF-CONCEPT
VIEW OF

-----..

52 LIFE .30 .24 .17 .16 .14 .15 .12

TOTAL
63 SCORE .21 .17

HYPOTHESIS 72: There will be a positive relationship between the criterion measures INSTRUMENTS: Sentence Completion-Achievement

and the Sentence Completion coping style variables in the different INS

f behavior. VARIABLES: Stance x Criterion me

100 83 9? 74 55 109

STANCE STANCE STARCH STANCE STANCE STANCE

AGGRESSION ALIHORITY ANXIETY IPR TASK ACH. TOTAL
-11.-10 14 10 14 10 14 10 14 10 14 10

ACHIEVEMENT
2 MATE -.17 .20 .17 .13

ACHIEVEMENT
3 READING -.27 .19 .17 .23 .16 .27

ACHIEVEMENT
4 C.P.A. -.23 .24 .16 .27 .17 .16 .15 .23

DRS
5 TASK ACH. .14 .16 .18 .18

BPS

6 AuTHORITT .15 .14 .16 .16 .15

SRS
7 IPR .18 .14 .14

IRS
8 IMPLEMENTATION .19 -.17 .19 .18 .22

MRS
9 SELF-ASSERTION -.14

MRS

10 INITIATION -.20 .19 .15 .14

RRS
11 SOLVER -.14 .14 .16 .12 .20

MRS

12 AGGRESSION .14 -.70 .17 .21 .15 .15

MRS

13 ANXIETY -.20
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411,4 t '4 ..ace t1 ort °pin,: 41y1, vat:1,14e.; in th. different
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ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 BEADING

ACHIEVEMENT
4 G,P.A.

BRS

5 TASK ACH.
BRS

6 AUTHORITY
BRS

7 IPA

BRS

8 IHPLEPINTATION
IRS

9 SELF-ASSERTION
BRS

10 INITIATION
IRS

11 SOLVER
BRS

12 AG3RESSION .15

IRS

13 ANXIETY

P.( 1 1 4 1 T

ACt,I
10 14

-.14

1,14 43 7: ('I'

f '1( A, I m/' T

_Iasi/ Arm.

10 14

110

C

1i111
1' :( 1 MI

: 311
10 14

1:: r A1,1 111 ;

111 14

14rAcFMENT
01TAL

14 14
10 14

14 .20

23.20 .15

.25 .30 .17 .25

.12 .2/ .19 .20 .16

.19 .18

.18.25 .24 .16

.15

.26 .17 .19 .11

.14

.25 .20 .18

-.18 10 .18

1N3114011.J.TS 54 ntc nt romplvt ion,

A. hi. ,. ne el -I AS

VARIABLES: En:env, meat>a criteriun

wa.vres

HYPOTHESIS 74: There will be a positive relationship between the criterion measorta

and the Sentence Completion coping style variables in the different areas

of behavior.

102

AID ADVICE
AGG-FSSICN
10 14

ACHIEVEMENT
2 MATH .15

ACHIEVEMENT
3 READING

ACHIEVEMENT

4 C.P.A.
BRS

S TASK ACHIEVE.
IRS

6 AUTHORITY .15

BRS
/ IPA

IRS
8 IMPLEITNTATION .16

BRS
9 SELF - ASSERTION

BRS
10 INITIATION

IRS
11 SOLVER

IRS
12 AGGRESSION 15

BRS
13 ANXIETY

85 94 75 67

AID/AP-ICE AID/ADVICE AID/ADVICi AID/ADVICE PID /AWItE

ACTHOPITY ANXIETY IPA TASK ACH. TOTAL

10 14 10 14 10 14 10 14 10 14

.18 .22 .17 .15 .18

.20 .32 .20 .24 .20

.23 .31 .21 .25 .15 .30

.15 .22 ,24

419

.23 .22

.20 .21 .16

.16

.14 .14 .26 .26 .28 .21

.14 .15

.14 .27 .22 .12 .73

.23 .19

.18 ,14 .26 .16 .25 .21

-.18 -.18

INSTRUMENTS: Sentence Completion,
Achievement -IRS

VARIAIILES: Aid/Advice x
Criterion measures
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1n3 N6 9S

AUPFSSION
crir,rFr.

-7111051 Tii

cop. pr.
nx KIT

10 14 Err 14 In 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING .17

ACHIEVEMENT
4 C.P.A. .18

BRS
5 TASK ACH.

BRS
6 AUTHORITY

FIRS

7 IPR
BRS

8 IMPIZTIENTATICN

BRS
9 SEL-ASSERTION 1

BRS
10 INITIATION

BRS
11 SOLVER

IRS
12 AGGRESSION .16

BRS
13 ANXIETY

77 471 112

cnr.FFF. col' _

1PP 1A.,K ACM. TOTAL

10 14 In 14 10 14

.15

.17 .22 .3 18

.16 .28 .24 .19 .17 .29

air
.17

.15

.22

-.17

.23 .21 .14

.14

PISTNIIWNTS: Sent I. I. ("Millet 1,rn.
Al 111.,/, mt nt-Inic

VARIABLES: topinp Eflectivnese.
Achisvement

HYPOTHESIS 76; There will be a positive relatinnebip between the Sentence
Completion attitude measures and the criterion

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

BRS
S TASK ACM.

BRS
6 AUTRORITI

BRS
7 IPP

BRS
8 IMPLEMENTATION

1116

9 SELF-ASSERTION
BRS

10 INITIATION
BRS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 ANXIETY

82

ATTITUDE
ALCHORITY
10 14

91 73 64

ATTITUDE ATTITUDE ATTITUDE

ANXIETY NPR TASK ACH.

10 14 10 14 10 14

108

ATTITUDE
TOTAL

10 14

INSTRUMENTS: Sentence Completion.
Achievement-BBB

VARIA1LEB: Attitude x Criterion
measure.
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irrponthSM 77 Mere will be pwelti4L clationmh1p hetwew the g,fitente INCTIUMMterg: siwtowc.

Complctin pwitive cif,ct variables and the ccIteri.n MPOI11[00. A.10,vemeet-1116

VARIAMES: Sin(cnt4 1%o-1:lye Affect

Cilterien isesecIrce

107 90

PO*.AFt. po'1.A1

At, vi:s111,,ri Al'! Hof ITY

10 10 14

ACHIEVEMENT
2 MATH - lb

ACHIEVEMENT
3 READING -.14

!ACHIEVEMENT

4 C.P.A.
ARS

5 TASK ACH.
BRS

4 AUTHORITY
BRS

7 IPR

BRS
8 IMPLEMENTATION

BRS

9 SELF-ASSERTION
BRS

10 IrITIATION
BRS

11 SOLVER
FRS

12 AGGRESSION
BRS

17 ANXIETY

49 NI 77 114

Ins AFF,_ POC,Aft _pT.AfF,_ _POS,APP.
MOM (Pit TA..ii Ain. TOTAL

10 14 10 14 10 14 10 14

-.16

-.14 -.14

.17

H:POTRESIS 78s: There will be a negative relationship between the Sentence Completion
Hostile and Depressive Affect variables and the criterion measures.

INSTRUMENTS: Sentence Completion,
Achievement

VARIABLES: Sentence Hostile and
Depressive Affects x

Achievement

2 3 4

ACh:EVE. ACHIEVE. ACHIEVE.

MATH READING C.P.A.
10 14 10 14 10 14

HOSTILE
104 AGGRESSION .18

DEPRESSIVE
105 AGGRESSION -.16

HOSTILE
87 AUTHORITY

DEPRESSIVE
88 AUTHORITY -.16

HOSTILE
96 ANXIETY -.19 -.20

DEPRESSIVE
97 ANXIETY .14 .14

HOSTILE
78 IPR -.15

DEPRESSIVE
79 IPR

HOSTILE
69 TASK ACHIEVE.

DEPRESSIVE
70 TASK ACHIEVE.

TOTAL
113 HOSTILE -.15 -.14

TOTAL
114 DEPRESSIVE -.14
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HYPOTHESIS 7N6: There will be negative re1s.iunehip between the E.ntence Completion

Hostile and Depreesive Affect varieblea and the criterion WOMU[VM.

IN511n1111NTS Sintence completion - 1155

VAR1ARELS: Sintence H.stile and
Depressive Affect s BRS

S 6 7 a 9 IA II 17 13

DRS 11NS PP% P.PS BRS 1.PS RR% BRS

ALLBESSION

bPS

ANXIETY
TASK ACH. AOTHIPITY IPP IHriCMENT. SELF-ASST. 1NI7IATIoN SOLVER

10 14 In 14 10 14 10 14 IU 14 10 14 10 I4 10 14 10 14

HOSTILE

104 AGGRESSION

-.23

DEPRESSIVE
105 AGGRESSION

.25

HOSTILE
87 AUTHORITY

DEPRESSIVE
88 AUTHORITY

HOSTILE
96 ANXIETY -.17

DEPRESSIVE
97 C'XIETP

HOSTILE
78 IPB

DEPRESSIVE
79 zrR

.15

HOSTILE
69 TASK ACM. .17

DEPRESSIVE
70 TASK ACE.

TOTAL
113 HOSTILE -.15 -

TOTAL

114 DEPRESSIVE

-.14

NYPOTHEIIS 79: There will be a positive relationship between the criterion

measures and the Story Completion coping style dimensions.

INSTELOCENTS: Story Completiom,
Achievement-US

VARIASELS: Stance x Criterion

measures

2

3

4

5

6

7

8

9

10

11

12

13

149 177 163 191 135 121 705 219

--Story 3 Story Story 4 Story 6_ Story_l_ Store 1 Story 7 STANCE

AGGRESSION AUTHORITY AN/IEIY ANXIETY IPR A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 24 10 14

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
ACHIEVEMENT
G.P.A.
IRS
TASK ACE.
ARS
AUTHORITY
BRS
IP!
BRS
IMPLEMENTATION
IRS
SELF-ASSERTION

-.26

BRS

INITITION
13115

SOLVER
.15

BRS

AGGRESSION
BRS

ANXIETY
-.17 -.50 1 .17 -.15
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'911101,1S 110 fL, re will he n :Non11 r. I ni 1 'n hetuo en the crit erion m, wrist,

and the '.totry umptet ion copir,,r /1r. roe on..

Issmoints: %I "r, f.ftpletior,
A,hiev".a-SRS

VARIABLP1 Puynxwrnt x
tritelion mes4urcs

1:, 17" 192 116 112 7n0 270

Si ry StorLS Stor, 4 Stoll), 6 ctor_L 7 Story 1 %tory 7 ENOALEWZNT

At.t.tJ7 .51.11 A1,1,10e irr Atinr A - TA biA - lA TOTAL

10 14 10 :4 1 714 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A. .14

BRS

S TASK ACM.

BLS
6 AUTHORITY .14

DRS
7 IPR

8 IMPLEMPATATION .15
DRS

9 SELF-ASSERTION
DRS

10 INITIATION
BRS

11 SOLVER
SAS

12 AGGRESSION
BRS

13 ANXIETY

-.16

-.16

-.14

-.17

HYPOTHPSIS 81: There will be s positive relstiorship bemoan the criterion

measures and the Story Completion coping style dlmensions.

151 179 165 193 137

Story
AGGRESSION

3 Story S Stc:w 4 Story 6 Story 2

AUTHORITY ANX-ETY ANXIETY IPR

10 14 10 14 10 .14 10 14 10 14

ACHIEVEMENT
2 MATH

15

ACHIEVEMENT
3 READING

-15

ACHIEVEMENT
4 C.P.A. -14 .19

BRS

5 TASK ACC
BPS

6 AUTHORITY
ARS

7 IPS

HAS

8 IMPLEMENTATION
ARS

9 SELF-ASSERTION
3AS

10 INITIATION
SAS

11 SOLVER
BRS

12 AGGRESSION
BRS

13 AMIETT

INSTRUMENTS: Story Completion,
Achievement -DRS

VARIABLES: Inititsion x

Criterion measures

123 207 221

Story 1 Story 7 INITIATION

A - TA NA TA TOTAL

10 14 10 14 10 14
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HYPOTHESIS 82 There m111 tr pfleitive oletionxhip betwn t n criorion

manure. and thy Story Completion coping styli. dismosions.

INSTEMENT0. Story Completion,

Athltv,ment-MS
VARIABLES: Aid/Advice x

Critctlon emasures

2

3

4

5

0

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
ACHIEVEMENT

C.P.A.
BLS

TASK ACE.

Bid
AUTHORITY

EMS
IPR

BIM

IMPLEMENTATION
BRS

SELF-ASSERTION
BLS

TAITIATION
DRS
SOLVER
bRS

AGGRESSION
BRS
ANXIETY

152 180 166 194 138 124

ILLyl
208 222

Story 3 Story 5. Story 4
ANXIETY

Story 6 Storil_ Stay 1 AID/ADVICE

AM.1.5. ION A1111108 ITY Al. X1E%1 MPH A - TA NA - TA TOTAL

10 14 10 14 10 14 10- 14 10 14 10 14 10 14 10 14

.14 .16

.16
.13

-.16

-.15 .16 .16

.14

.10 -.16

-.16 .16 .14

.21 .14

.17
I - -.14

HYPOTHESIS 83: There will be positive relctionship between the cri-erion
measures and the Story Completion coping style dimensions.

INSTRUMENTS: Story Completion,
Ac"evement-MS

VARIABLES; Solver x Criterion

153 181 167 195 130 125 200

08821.1VOS

223

Story 3 5_ Story 4_ Stors_6 Story 2 Story 1 Story 7 SOLVER__Story
AGGRESSION AUTHORITY ANXIETY ANXIE7Y IPR A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIZVAMENT
2 MATH

ACHIEVEMENT
3 READING .15 .18 .15

ACHIEVEMENT
4 C.P.A.

.15

BLS

5 TASK ACE.
BLS

6 AUTHORITY
BRS

7 IPR

BRS

8 IMPLEMENTATION .10
BRS

9 SELF-ASSERTION .20

B8$

10 INITIATION
BRS

11 SOLVER
BIS

12 AGGRESSION
BRS

13 ANXIETY .
-1364-
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ifyi.mvr,;s e4

no °mires

re will be ^ pnb1tivi relationship httwsen Mho ,riterion

and the Story i.omple.ton toping style dimensions.

1'.4 1M2 168 196 140

Story 2

11'R

INSTRUMENTS: St.ry
v. ns nt -has

VARIABLES: elation s

Criterion measures

126 210 724

SI rx_3

AOF .111U

__A,nrx_5
Ar:d01111Y

'.terry 4_ 'Anry (1
%tnry 1_ Story 7 IN 1.11ENT.

AVX7FTY ANXIETY A - TA NA - 7A TOTAL

10 14 10 14 10 .4 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
7 MATH .16

.14

ACHIEVEMENT
3 READING .14

.16

ACHIEVEMENT
4 C.P.A. .20 15

.19 .17

BRS

5 TASK ACHIEVE.
BRS

6 AUTTRITY
ARn

7 IPR

BRS

8 IMPLEMENTATION

IRS

9 SELF-ASSERTION
BRS

10 INITIATION
.14

IRS

11 SOLVER
IRS

12 AGGRESSION

IRS

13 ANXIETY

HYPOTHESIS 85: There will be a positive relationship between the criterion

measures and thy Story Completion coping style dimensiono.

INSTRUMENTS: Story Completion,
Achievement-BRS

vARIARIES: Outcome x Criterion

135 183 169 197 141 127 211

measures

225

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1 Story 7 OUTCOME

AGGR:SSIO AUTHORITY ANXIETY ANXIETY IFR A - TA NA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

tCHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING .15

ACHIEVEMENT
4 C.P.A. .15 .14

BRS

5 TASK ACM. .16
.16 .15

BRS

6 AUTHORITY
-.14

BRS
7 IPA

-.14

IRS

8 IMPLEMENTATION .15
-.15 .14

IRS

9 SELF-ASSERTION-.15 .14

BRS

10 ToTTIATION .15
.15 .15

82S

11 SOLVER
BRS

.2 AGGRESSION
IRS

13 ANXIETY
-.14
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HYPOINEsIS 86 Thert Wit h. a positive r1stionship h.tv,en the criterion

et auras and the Story Completion coping style dimensions.

POTRINVNTS: glory Conpittion,
A.hievemint-NRS

VARIABLES: Evaluutlon of Outc..we

e Criterion

156 164 376 198 142 !Ai 212 726

SI..ry 5 St! ry 4 Sl,ry 6 St,,y 2 I !,....210r72 EtiLan:

AGGgESSIM AtrIllOPITY ANYWAY i.NXILrY IYk A - TA NA rA Tam
10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ArMIEVEMENT
4 C.P.A.

BIS

S TASK ACH.

6 AUTHORITY
IRS

7 IPR

IRS

8 IMPLEMENTATION
BIS

9 SELF-ASSERTION
IRS

10 INITIATION
IRS

11 SOLVER
IRS

12 AGGRESSION
IRS

13 ANXIETY

.14

.1.4

.13

14

.15

.14

IS

HYPOTHESIS 67: There will be a positive relationship between the criterion
metteures and the Story Completion coping style divot:stoma.

INSTRUMENTS: Story Completion,
Achievement-INS

VARIABLES: Coping Effectiveness n
Criterion measures

2

3

4

5

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATE
ACHIEVE/ENT
READING
ACHIEVEMENT
C.P.A.
IRS
TASK ACHIEVE.
IRS
AUTHORITY
IRS
IPR
BPS

DCFLEPENTATION
WAS

SELF-ASSERTION
BRS
ISITIATICN
BR:

SOLI,E1

IRS

AGAIESSION
BRS

ARMY

157 185 17 199 143 129 213 227

Story 3 Store 5 Story 4 Story 6 Story Story 1 Story 7 COP.E77.

AGGRESSION AUTHORITY ANX'ITY ANXIETY IPR A - TA MA - TA TOTAL

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

.16 .16

.19 .17 .18

.15

-.15

.14

-.15

.14
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/mei

1.1

I Stry

162
t,ry

' 11I

)

n pont
tlon

190

6'0'111:6111T(

It)

Ive Int l.n 'I-twu n
c"pitig .1101 him ri..1

176

tin c tit tylou

14/1_

It r 1 rl<

1 10

en 0tirt

114

'LI

A - IA
6,1,11

14

/
14 10

-
14 10 14

ACHIEVEMENT
MATH

17 .14

ACHI'VEMENT

3 READING
.24

ACHIEVEMENT
4 C.P.A. .15 .17

ERS

5 TASK ACHIEVE.
BRS

6 AUTHORITY
.14

BRS
7 IPR -.10 .15

.21

BRS

8 IMPLEAENIATIOh
BRS

9 SELF-ASSERTION -.14 .15
.15

ERS

10 LN/TIATICN

.19

EA-

11 SOLVER
.14

ERS
12 AGGRESSION

BRS

13 ANXIETY 1 .15

VARIAR1rc

tit.ry Lion.

AL W. v.n nt. ((KS
Inetrm.ntellay x
criterion measure..

21A 232
S1,ry INS116714NT.

(A -Vial
10 116 10 14
.19

.15

-.21.

-.17

.16

.15

.16

HYPOTHESIS 89: There will be a positive relationship betueen ?ha criterion

measures and the Story Completion positive effect dimensions.

159 18' 173 201

Stcry 3 St`
Story 5

AGGRESSIg AITIYORITY
--11212L

A1CIETY

10 14 10 14 10 14 10 1-

ACHIEVEMENT
2 MATH .17

ACHIEVEMENT
3 READING 14 .17

ACUEVEMENT
4 C.P.A.

BRS

5 TASK ACHIEVE.
BRS

6 AUTHORITY
.14

BRS

7 IPR

8

BRS

"MPLEISIATIOR .14 ,16

----i--

IRS

9 SELF-ASSaTION
IRS

10 INITIATION
.15

IRS

11 SOLVER
BRS

lz AGGRESSION
BRS

13 ANXIFTY -1

145

Story 2

IPR

10 14

CASTRUMENTS: Story Completion.

Achievement-BRS

VARIABLES: Posative Affect Hero

x CriterIon

131 215

Story 1. Story 7

A - TA NA - TA

10 14 10 14

229

POS.AP.HENO
TOTAL

10 14

.21
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HYPTI1OMS '/O: !hen will neyntIve t,1101onxhip 6%0..6 the friterl"n

Mulnalret and tto. Stnry insvatIVI eill,t diming/tom.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 C.P.A.

BRS

S TASK ACM.
BIS

6 AUTHORITY
DRS

7 IPA

BRS
8 IMPLEMENTATICN

DRS
9 SELF-ASSERTION

DRS
10 INITIATION

IRS
11 SOLVER

BRS
12 AGGRESSION

SRS
13 ANXIETY

10ST/0/PINTS Story Completion,

A0 61.v,

VARIABLES: Nevnti,e All. et Hero,

meekure

440 1A8 174 202 146 132 216 210

St"a2 Srnrj S Ct_ilY 4
story 6 ,..t,.ratt _2,1=1 St0r, 7 NEC.AF.OPPO

AG Li-',S1061 Aei0M1TY IKTV PADIY 1Pr A - TA NA (A TOTAL

10 14 14 14 14 14

.17

.15

10 14 10 14 14 14 10 14 10 14

21

.16

15

.16

.17 .15

.16 .14

.15

.11

HYPOTHESIS 92: There will be a positive relationship amens tie Parent/Child
Interaction items of the Sentence Completion Instrument.

INSTRUMENTS: Sentence Completion

VARIABLES: Pereet/Child interaction
Variables

117 118 119 120

SELF- PARENT/ MOTHER FATHER

CONCEPT CHILD INT INTERACT. INTERACT.

10 14 10 14 10 14 10 14

STEP-
117 CONCEPT .15 .26 76 .75 .60 .72

PARENT/CHILD
118 INTERACTION .15 .26 .58 2

MOTHER
119 INTERACTION .76 .75 .58 .59 .52 .43

PATHER
120 ENTERACTION 68 x.72 .62,.39 .52 .43

HYPOTHESIS 93: There will be a positive relationship between the Parent/Child INSTRUMENTS: Sentence Completion

Interaction items of the Sentence Completion and the Authority VARIABLES: Sentence Completion

Attitude, Coping Style, Coping Effectiveness, and Positive
Parent/Child Interaction

Affect measures of the Sentence Completion instrument.
variables and remainder of

117 ilF 119 120

SELF- PARENT/ hOMER FATHER

CONCEPT CHILD INT. INTERACT. INTERACT.

the Sentence Completion
items

10 14 10 14 10 14 10 14

AUTHORITY
82 ATTITUDE ./8 .29 .20 .26 .32 .20 .21

AUTHORITY
83 STANCE

AUTHORITY
84 ENGAGEMENT

AUTHORITY
85 AID/ADVICE

AUTHORITY
86 COPING EFF. .26 .18 .22

AUTHORITY
90 POS. AFFECT

HYPOTHESIS 94: 'flute will be a negative relatlership between the Parent/Child INSTRUMENTS: Sentence Completion

Interaction items nt the Sentence Completion and both the VARIASIES: Parentichild Interaction

Authority Hostile and Depressive Affect measures.
items and Authority Hostile
and Depressive Affoct

117 415 119 120 measures

SELF- PARFET/ NO:11ER FATHER

commr DI111 INT. _IN11RACT, 2.INiERAC

10 14 10 14 10 14 10 14

AUTHORITY
87 HOSTILE AFT. -.10 -.25

AlIONKR1TY

Pa DVIVENFIVE AFT.

-.19 -.20
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tygiip rms, fru A',17 'lf.NNHAT111h. - f 111

95 There *III be a pcntive relationship I. tus,n t6. Per.fit/thi/d

Interecrion it.em of tip. heftin.i
M 4,14 the Intal

Attltucli (npin. '.tilt, (opine
lfl.ctiv.i.eme, sort 1'..'.f tine

Affect mee.ure of t he 6 mem Colepl( rin Inetram. nt.

117 !IA

t'APrtai_
:10

m01-.01 pAncri,

vto,IALI lniereLtion

It.. , and 1.q.1 Al tltoJe,

Ell..tfeiop me, and

Affct measures

((WAFT (11111, lhi,

111 14 10 14 1'. 14 10 14

TOTAL
108 ATTITUDE .26 .29 .19 .24 .12 .19 .21

TOTAL
109 STANCE

.17

TOTAL
110 VIGACENENT

.24 .17 .22 .21

TOTAL
111 AID/ADVICE

.24 .17 .14 .25 .18

TOTAL
112 COP= EFF. .17 .30 .20 .14 .31 .15 .24

TOTAL
116 POS. AFFECT

HYPOTHESIS 96: There will be a negative
relationship between the Parent/Child

Interaction items of the Sentence
Completion and both the Total

Hostile and Total Depressive
Affect measures of the Sentence

Completion.

117

SELF-
CONCEPT
10 14

TOTAL
113 HOSTILE AFF. -.24 -.32

TOTAL
114 DEPRESSIVE APP.

118

PPENT/
CHILD INT.
10 14

119 120

:'OTHER FATHER

INTERACT. INTERACT.

10 14 10 14

1-

-.27 -.21 -.20

INSTRrMENTS:
VARIABLES.

Sentence Completion
Parent/Child Interaction
Items and Total Hostile

and Total Depressive
Affect measures

IlYPOTHESI: 97: There will be a positive
relationship between the Paeent/Child

Interaction scores of the Sentence Completion and Coping Style,

Coping Effectiveness, and
Positive Affect Scale Score* from Story

Five concerning Authority relations.

177

178

179

180

181

182

183

184

185

186

187

190

STORY FIVE
STANCE

ENGAGIOWNT

INITIATION

AID/ADVICE

SOLVER

IMOWIENTATION

117 118

SELF- PARENT/

CONCEPT CHILD INT.

10 14 10 14

.15

oincosz
EVALUATION
OF OUTCOME
COPLWO
EFFECTIVENESS
RESPCUSE
LENGTH
POSITIVE
AFFECT HERO -.14 .15

INSTRIDENTALITY

-.15

119

MOTHER

INTERACT.
10 14

120
FATHER
INTERACT.
10 14

.18

-.18

INSTRUMENTS. Story Completion and

Sentence Completion

VARIABLES: Parent. Child Interaction
of Sentence Completion end
Coping Style. Coping Effec-
tiveness, and Pomitive

Affect Stole Scores from

Story Five concerning
Authority relations

HYPOTHESIS 98: There will be a negative
relationship between the Parent/Child

Interaction scores of the Sentence Completion and the Negative

Affect measure from Story Five concerning Authority relations.

STORY FIVE

NEGATIVE

lAb AFFECT HERO

117 118 119 170

SELF- T11tt74T, 1101111.R FATHER

CONCEPT C11110 INT. IN,FRAkT 1NTFKACT.

10 14 10 14 10 14 10 14

TESTVAIMENTS:
Sentence and Story

Completion

VARIABLES: Parent /Child Interaction
score'. of Sentence and
Negative Affect measures
from Story Five concerning

Authority relations

1 1,9



11 110'

AtISTIN TAM F' Or :,1( N111 A1,1 f 01110'1.A11(IN:, sTm r. //I

HYP0TMEOIS 99a: Thtr. will h. a p9aftly. Ma:ion/J.1p between the Portrait-Will
jot, rot tl,n Rrt a of 1,,t '.e vnt 111,1t I hot 1,11.1 1, n1 Sty Style,
op11,:f t IV. fi too P' It 1 v. Al IA t as nil Ms.", from

"tor( hair. Rime alhamfffod as anxfety nturi), it
cfle,..rns parental relati,ns.

117 11S

1'IFF01/

CHU) 11.1.

'011-

CONCW.
STOPY POOR 19 14 19 14

ANXIETY
163 STANCE .17

164 ENGAGEMENT

165 INITIATION

166 AID/ADVICE

167 SOLVER .15

166 IMPLEMENTATION

169 OUTCOME

EVALUATION
170 OF OUTCOME

COPING
171 EFFECTIVENESS

RESPONSE
172 LENGTH

POSITIVE
173 AFFECT HERO .14

176 INSTRUMENTALITY

120

14.710.1.

INFLRA'S.
10 14

.14

INNTRM7Nle: r.nt.ncr almletioa and
rmpletion

VARIABLES. Par...I/U.11d Int.rection
acurta of centinca ood
Cortina Sty.c. Coral* Sited-
tfvnto. anal Positive
Aiket scale scores from
Story Four

HYPOTHESIS 99b: There will be a positive relationship between the Parent/Chi/8
Interaction scores of the Sentence Completiar and Coping Style,
Coping Effectiveness, and Positive Affect scale scores from
Story Six, since(though classified as anxiety story), it con-
cerns parental relational.

191

192

193

STORY SIT
ANXIETY
STANCE

120GAGESENT

DIITIA'fION

194 AID/ADVICE

195 SOLVER

196 IPUILEMENTATICS

197 OUTCOME

EVALUATION
196 OF OtTCOME

COPING
199 EFFECTIVENESS

RESPONSE
200 LENGTH

POSITIVE
201 AFFECT hERO

117 118

SELF- PARENT/
CONCEPT CHILD TNT
10 14 10 14

.23

204 INSTRUMENTALITY

.20

119

YrYTHER

ZTERACT.
10 14

120

FATHER
INTERACT.
10 14

.18

.14

.16

INSTRUSENTS: Sentence Couple:foe and
Story Completion

VARIABLES: Parent/Child Interaction
scores of Sentence and
Coping Style, Coping Effec-
tiveness, and Positive
Affect scale stores from
Story Six

HYPOTHESIS 100: There will be a negative relationship between the Parent/Child
Interaction scores of the Sentence Completion and the Negative
Affect measures from both Stories Four and Six.

STORY FOUR
174 NEGATIVE AFV.

STORY SIX
:02 NECAT1VF AFT.

117

SF F.
COS IT:*

10 14

11$ 119

FASFNT' "OMR
00110 INT, 1N7FRACT
10 14 Ie 14

I ---

120

FATHER

'TRACT
10 I.

.141

INSTRUMENTS. Sentence Completion and
Story Completion

VARIABLES: Parent/ihil.1 Interaction
Perrel. Of SCntenCO and

Mrsative Affect measures
from both Stories Four
and Six
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itypmilESIS 101

?tome 3
AVSTIN TAMP. OF SUNIFICANT CONMEIATIONS STACE 111

T'hert. wt 1 1 1. a volitive relationuhfn botw.n the Hart Mil itild

7nreratt ion item. of the ',ft, two Completion and the Total Scoree

tor C,pints tyle, Coping Effectiveness. and Roalltto Affect from

the Story Completion.

117 115 119

:SMtNT/ HOTHIR

( te(LE11 CH 1) 1h I'. li.TERACT.

120

FATHER
INTERACT.,

INATIOMENTS: `.tntrnr4 Compl4t1,o P.13

(.mpletion

VARMAIES: H..net /thfld loteraction
i i , ft. of %i nt ht and Total

tie tree Coping Style,

Lploe I 1 1 , . (Iv and

Positive Affect from

Story Completion

10 14 14 10 14 10 14

STORY TOTALS
219 STANCE

220 ENGACEIENT .20

221 INITIATION .15

222 AID/ADVICE

223 SOLVER .14 .14 .14 .14

224 IMPLEMENTATION

225 OUTCME .14

EVALCATION
226 OF OUTCOME .18 .20

COPING
227 EFFECTIVENESS

RESPONSE
228 LENGTH

POSITIVE

229 AFFECT HERO .18 .15 .16

NEGATIVE
232 INSTRUMENTALITY

HYPOTHESIS 102: There will be a negative relatiouchip between the Parent/Child

Interaction items of the Sentence Completion and the Total Score

for Negative Affect from the Story Completion.

STORY TOTAL
NEGATIVE

230 AFFECT HERO

11/ 118 119 120

S.:1Y- PARENT/ MOTHER FATHER

OCKCEPT CHILD INT. INTERACT. INTERACT

10 14 10 14 10 14 10 14

INSTRUMENTS: Sentence Completion end

Story Completion
VARIABLES: Parent/Child Interaccior

items of Sentence and Total
Negative Affect from Story

HYPOTHESIS 103: There will be a positive relationship between the Parent/Child

Interaction items of the Sentence Completion and the "Good Coping"

score for the Authority area as well as the Total "Good Coping" score.

SAI
38 AUTHORITY

SAI TOTAL
42 SCORE

117

CONCEPT
10 14

118
RtilENT/

CHILD INT.
IC 14

1 .15

119 120

WINER FATHER

INTERACT. INTERACT.

10 14 10 14

ENSTRUMENTS:

VARIABLES:

Sentence Completion end

Social Attitudes Inventory
Parent /Child Interaction
items of Sentence and SAI
Good Coping - Authority
area - at well es Total

SAI Good Coping

HYPOTHESIS 104: There gill be a positive relationship between the Father Child

Interaction item from the Sentence Completion and the Occupational

Value: "Follow Father".

170

FATHER
INTERACT.

OCC.VALUE 10 14

FOLLOW
28 FATHER

INSTRUMENTS: Sentence Completion and

Occupational Values

Inventory

VARIABLES: Father/Child Interaction
from Sentence and Occupa-
tional Value - Follou Father
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TIMMY! 3

A) ';T1S TAM I'S 111 ,1('.111(Ahr OKRF.I.A I IONS - SIM P

Mery will he positive relationship hetwetn the Parent /Child

1oteract1un Stems of the Senttnce Cmpletion and tht Incrineic

Occupational Values.

117

-oNcf,or

11R 119 120

PAh °NT/ wrnfrk FATHER

CHILD INT. INTERACT. INITRACT L

S.mt.nce cvpl,tion and
0,LHIRtionsl Values
Inv.

VARIABLE. .nr4rt 'laid Interaction
Itmnx of Sentence an..

Intrinsic Occupational
Values

OCCUPATIP.AL l'i 14 If; 14 10 14 10 14

VALUES UNENTORY
14 ALTRUISM -.21

15 ESTHETICS -.14

16 INDEPEfiDENCE

17 MNAGEMENT
SELF-

19 SATISFACTION
InTELLECTUAL

20 STIMULATION .16

21 CREATIVITY

27 JARIETY .15

TOTAL
29 Lwrittnic

HYPOTHESIS 106: There will be a negative relationship between the Parent/Child
Interaction items of the Sentence Completion and the Extrinsic

Occupational Values.

INSTRUMENTS: Sentence Completion and
Occupational Values Inv.

VARIABLES: Parent/Child Intellection

items of Sentence and
Extrinsic Occupational Values

117 118 119 120

SELF- PARENT/ KYFIER FATHER

CONCEPT C,ILD TNT. INTLRACT. INTERACT.

0CC. VALLES 13 14 10 14 10 14 10 14

INV. EXTRINSIC
18 SUCCESS

22 SECURITY -.14

23 PRESTIGE
ECONOMIC

24 MUMS

25 SURROIJNDENOS

26 ASSOCIATES
FOLLOW

28 FATHER
TOTAL

30 EXTRINSIC

HYPOTHESIS 107: There will be a negative relationship between the Father /Child
Interaction item from the Sentence Completion and the discrepancy

score between the Father's Occupation and the Child's Aspiration.

120
FATHER
INTERACT.

OCC.INT. INV. 1) 14

35 MIX'S ASP. 1

FATHER'SGCG.

INSTRUMENTS: Sentence Completion and
Occpational Interest Ism.

VARIABLES: Father/Child Interaction
of Sentence and Father's
Occupation - Child

Aspiration
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HY pit, in N11 1 hit

Al 1.11. 1/11:11 it; 1 inNIt 1A1'1,R11

1n, r. will 14 r prAIIIV, n It.. rer.111/11.114

Int ere( Ion Ite tr...s the N. utrncr 1..1411,11cm and all My.. of

Ilfr sufnmoblea plum the Total SCOr1 5.

117 - 11A 11'1

INSTKUMFMN:

VARIARLF%t

5.1,1,1,11 (,,...plat ion and

life
p .r. of / 1.f 1.1 Int fact hin
It, enN I r, r and

I I n main% ales

plum the Tot/A1 *cores

2 1 t t _ Pt kJ tit/ .41111p F/410Pe

VIEWS OF LIFE
covrr,

14

I, . TI'NA'
14 -ir-

Locut; or

43 CONTROL
ACADEMIC

44 LOCKS OF CONT.
ACTION -

45 INACTION
IMMEDIATE

46 DELAYED
RATE OF

47 ACTION

INTRINSIC -
48 EXTFINSIC

TASK. ACH. -

49 IPR

COMPETITION -
SO CO-OPERATION -.16

INDEPENDENT -
51 INTERDEPF:NDELT .14

EAK.FD STATUS -
52 BESTOWED STATUS

CONFRONT -
53 AVOID

SELF-INIT1.
54 OTHER INIT1.

SELF SOLVER
55 OTHER SOLVER

SELF -JOINT

56 IMPLEWNTATION
INSTRUMENT -

58 FANTASY
COAT. /EXPRESS-

59 IVITY 6 ACCEPT.
ALT./PASS.

60 UNDER STRESS
POS./NEG.

61 SELF- CONCEPT .15

VIEW OF
62 LITE

TOTAL
63 SCORE .14

HYPOTHESIS 109: There will be r positive relationship between the Parent/Child INSTRUMENTS: Sentence Completion and

Interaction items of the Sentence Completion Inst:rument and the Aptitude and Achievement

Aptitude and Achievement measure*. VARIABLES: Parent/Child Inteirectton
items of Sentence and
Aptitude ano Achievement

117 .18 119 120 measure*

SELF- PARENT/ 'OTHER FATHER

COhCEP: CHILD INT. T.TERACT. TNTERACT.

10 1. 10 14 10 14 10 14

1 RAVEN .14

2 MATH .20 .22

3 READING .15 .14 .16 .16
GRADE

4 POINT AVERAGE .16 .17 .16 .17 .21 .21

HYPOTHESIS 110: There will be positive relationship between the Parent/Child INSTRUMENTS:

Interaction items of the Sentence Completion and the Authority

score of the Peer ling. VARIABLES:

117 118 119 12(1

4ri.r FiRRNTI koirR FATHER

CoNcErr CHILD TNT. INTERACT INTERACT.

PEER MS TOTAL ID i. 10 14 10 14 IO 14

6 AUT110R117 .16 I I .14 .16
POS. NOMINA.

Sentence Completion

and SRS
Parent/Child Interaction
items of Sentence and
Authority of Peer IRS

HYPOTHESIS 111: There will be a positive relationship hetween the Patent/Child
Interaction iten4 of the Sentence Completion and the Coping
Style Dimension scores from the Peer ENS.

117 11P ITO 120

I* 111 IN I* '.. se if tolt rn iiirl:__ ......._
,,,,N., II.; i Ili i 1, IS I 15 if NA4 I 1511.gu.r.,

PFFR Itlts to 1. Ii' 1.. 10 I. 10 14.

8 NMI, 1111'11111Ni . .1 /.!
TATAL vo%irivr 7

I 0 NON. IN1 1 1 Al MN IS ,

10111 Po '1 I I PP
1:,.... ,1,

I- -
- - tt 1 .14_

-13/ i

INSTRUMENTS: Sentence Completion
and BIS

VARIASLES: Parent/Child Interaction
it.me of Sentence and Cep-
in* Style dimenittn score
from Peer BRA



ANOVA OF MEANS:
SUBGROUP DESCRIPTIONS

TOKYO TEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

These boys were significantly low in Stages I and III on Mathematics
and Reading Achievement and Grade Point Average.

However, they were not as low ranked in Stage III as they were in
Stage I where they were, in each case, lowest of all groups.

There were no Stage III findings not present in Stage I. However,
these boys' significantly lowest standing on the Raven in Stage I was
not replicated in Stage III.

Behavior Rating Scales

Before commenting on similarities and differences, it should be
pointed out that many of the BRS items were changed in Stage III.
Also, both the administration and scoring systems were changed.
Remember that in Stage III only positive nominations were utilized.

Keeping this fact in mind, it should be mentioned first that there
were no similar findings between Stages I and III for this group, as
in Stage III this group was not significantly different on any BRS
variable in Stage III.

In Stage I this group was consistently the lowest of all groups
tested, on every single BRS item. One wonders whether or not the re-
moval of the negative nominations from the scoring system was respon-
sible for this lack of Stage III findings. That is, these boys may
have achieved their poor ratings in Stage I because of a large number
of negative nominations. Removing the negative end from the scoring
system could result in the lack of differences involving this group
for Stage III.

Occupational Values Inventory

In both Stages I and III these boys were significantly higher than
other groups in their ranking of Creativity, Follow Father, and the
Total Extrinsic score. In both studies, they were significantly low
on Independence, Self-Satisfaction, and the Total Intrinsic score.

There were no significant findings in Stage III not present in
Stage I. However, there were several Stage I findings not replicated
in Stage III. First, these boys were significantly high on Success
and Prestige, and significantly low on Altruism, Intellectual Stimula-
tion, Associates, and Variety.
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Turning now to the intra-group rankings (relative ranks assigned to

values by this group only), two values were ranked in the top four in

both Stages I and III. These were Surroundings and Intellectual

Stimulation. The two values low ranked in both studies were Esthetics

and Management.

Ranked quite high in Stage 1II only were Altruism and Associates.

Ranked quite low in Stage III only were the values of Success and

Follow Father.

High rankings in Stage I not replicated in Stage III were for the

values of Creativity and Prestige. Low ranked values in Stage I,

only, were Economic Returns and Variety.

Occupational Interest Inventory

Similar results in both Stages I and III were found only for the

discrepancy between the Father's Occupation and the Child's Aspiration

which was, in both studies, significantly high for this group.

A Stage III finding not tested in Stage I was the significantly low

(third lowest) status level of the Father's Occupation, as one would

expect. There were two Stage I findings which were not replicated in

Stage III. First, these boys were significantly low on Occupational

Expectation and also had a significantly high discrepancy score

between their Father's Occupational level and their own Aspiration

level. They also had a significantly high discrepancy score between

their Occupational Aspiration level (which did not differ from other

groups) and Expectation level.

Educational Aspiration

This group had a significantly low Aspiration level in Stage III

(third lowest and lowest of all male groups), but did not differ sig-

nificantly from other groups in Stage I. Even with their signifi-

cantly low level, they still aspired to at least some college.

Social Attitudes Inventory

This instrument was completely changed between Stages I and III,

both in format and in scales derived, so no direct comparisons can be

made.

In Stage III this group did not differ significantly from other

groups on any of the SAI scales.

In Stage I they were highest on both Passive Coping and Active

Defensive scales and were the second lowest on Active Coping.
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Sentence Completion

Considering Task Achievement first, there were no similar findings
in both Stages I and III. In Stage III these boys were lowest of all
groups on Aid/Advice, meaning that they more frequently sought aid or
advice. In Stage I they were lowest of all groups on Copiag E2fec-
tiveness.

Looking next at Interpersonal Relations, again there were no simi-
lar findings due to a total lack of significant differences involving
this group in Stage III. In Stage I these boys were highest on Fre-
quency of Negative Affect and second lowest on Coping Effectiveness.

In the Authority area there were, again, no similar findings. In

Stage III these boys were highest on Frequency of Neutral Affect, but
did not differ significantly on any other Authority scale. In Stage
they were lowest of all groups on Stance, Engagement, and Coping
Effectiveness.

In the Anxiety area there were no similar findirg,F involving this
group since these boys did not differ significant) ony of the
Stage I means. In Stage III they were highest on 1. . cude and Stance
and lowest on Aid/Advice.

In the Aggression area there were, again, no similar -.ndtags, as
there were no significant Stage III differences.

In Stage I these boys were second lowest on both Stance 1..4 Coping
Effectiveness.

Finally, on the Sentence Completion Total scores, there were no
similar findings due to a lack of any significant differences involv-
ing this group in Stage III. In Stage I they were lowest of all
groups on Coping Effectiveness and second lowest on Stance.

On the Parent/Child Interaction items, there were no similar find-
ings, as the Stage III analysis did not reveal any differences for
this group. In Stage I they were highest of all groups on Self-Image
and lowest on Interaction with Mother.

On the Reality/Fantasy Achievement Discrepancy score, these boys
were significantly low in both Stages I and III, indicating that their
perceived achievement level was greater than was their act,,ai achieve-
ment.

Slay Completion

Coping Effectiveness scores will be discussed first. The only
finding similar in both Stages I and III was the low Coping Effective-
ness rating in the Aggression area. Significant in Stage III only was
the high (first place) rating on (Story Four) Interpersonal Relations.
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Findings in Stage I not replicated in Stage III were the number one
ranking on coping with Father's Authority and the low ranking on

coping with Anxiety.

There were no similarities between Stages and III for the Mean

Coping Style dimension scores. In Stage III this group had the lowest

mean score on Aid/Advice and on Response Length. In Stage I they were

lowest on Persistence only.

Looking now at individual Story Coping Style standings in Stage III,

a number of differences were observed. In the Academic Task Achieve-

ment story, they were lowest on Response Length, Negative Affect
Expressed by Hero, and Total Affect of Hero and Others. In the Inter-

personal Relations story, they received tile highest ranking on Engage-
ment, Initiation, Aid/Advice, Solver, Implementation, and Instrument-

ality. They were lowest, however, on Response Length.

In the Aggression story they receive., the lowest score on Engage-

ment, Aid/Advice, Response Length, and Instrumentality.

In the Story Four Anxiety stem, they were lowest on Response Length

only. This was also the case in Story Five (School Authority).

In Story Six (Anxiety), they were lowest Oh Aid/Advice and Response

Length. And finally, on the Nonacademic Task Achievement story, they
were lowest only on Response Length.

TOKYO '"EN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

In both Stages I and III this group was not outstandingly high or
low in their scores on the Raven, Reading Achievement, or Grade Point

Average. In both studies they were significantly bellm average on
Mathematics Achievement, but were nct among the lowest groups in

either case. (They were lowest of the ten-year-old groups in Stage

III and second lowest in Stage I.)

Behavior Rating Scales

It should be first recalled that the two instruments are not

identical between the two stages. However, in the case of this group
this observation is not of too much relevance since, in neither Stage
I nor Stage III did these girls differ significantly from other groups
on any of the BRS items. Thus, their scores were around average in

both studies.

Occupational Values Inventory

In both Stages I and III these girls ranked significantly high the
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value Surroundings and significantly low the value Tndependence. Sig-
nificant in Stage III only was their lou ranking of Follow Father.
Highly ranked values in Stage I which were not replicated in Stage III
were Security, Economic Returns, and the Total Extrinsic score.
Ranked significantly low in Stage I only were Self-Satisfaction,
Variety, and the Total Intrinsic score.

Turning now to the intra-group ranking of values by these girls
(ranking of each value by this group only compared to their ranking of
the other values), i- was first observed that three out of the four top
rankings were identical in both Stages I and III. These were: Sur-
roundings, Altruism, and Intellectual Stimulation. Ranked in the top
four rankings in Stage III only was the value of Associates. Ranked in
the top four in stage I only was tne value of Creativity. Three of the
four lowest ranked values were the same in both Stages I and III.
These were: Management, Esthetics, and Follow Father. Ranked in the
bottom four in Stage III only was the value of Success. Ranked in the
bottom four positions in Stage I only was the value of Variety.

Occupational Irterest Invent ay

There were three findings similar in both Stages I and III for this
group. These were the significantly low Occupational Aspiration and
Expectation scores (lowest of all ten-year-old groups) and the signifi-
cantly high discrepancy score between the status level of the Father's
Occupation and the Child's Aspiration. That is, they aspired to higher
level jobs than those held by their fathers.

Significant in Stage III only was the low status level of the
Father's Occupation (second lowest). Significant in Stage I only was
the low discrepancy between the Father's (perceived) Aspiration for
the child and the child's own Aspiration.

Educational Aspiration

In both Stages I and III these girls had the second lowest Educa-
tional Aspiration of all groups and t'le lowest of the ten-year-old
sample.

Social Attitudes Inventory.

In the Stage III version of the instrument, these girls did not
differ significantly on any of the SAI scales. In Stage I they were
lowest of all groups on Active Coping.

Sentence Completion

In the Task Achievement area this group did not differ significantly
from other groups in either Stage I or Stage III on any of the varia-
bles.
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There were no similar findings in the Interpersonal Relations area

due to a complete lack of significant Stage III findings for this

group. In Stage I they were lowest on Stance, Engagement, and Coping

Effectiveness.

In the Authority area there were also no similar findings in both

Stages I and III. la Stage III this group differed only on Neutral

Affect where they received the lowest score. In Stage I these girls

had the highest Attitude of all groups but a significantly low Stance

score.

In the Anxiety area there were no significant differences involving
this group in either Stages I or III.

In Aggression there were no Stage III significant differences what-

soever. In Stage 1 these girls were lowest of all groups on Stance,
Engagement, Coping Effectiveness, and Neutral Affect, and highest on

Negative Affect.

The Total Scores in Stage III did not differentiate these girls on

any dimension. However, in Stage I they received the lowest scores on
Stance and Engagement, and the second lowest score on Coping Effective-

ness.

These girls did not differ significantly from any other group in
either Stages I or III on any of the Parent/Child Interaction items.

On the Reality/Fantasy Achievement Discrepancy score, these girls

were not outstanding in Stage III, but they did receive a significant-

ly low score in Stage I (fifth place).

Story Completion

The Coping Effectiveness scores will be examined first. Similari-

ties between Stages I and III existed only in that (with one exception
in Stage I) this group was not differentiated from other groups on any

of the Coping Effectiveness ratings. In Stage I they were lowest of

all groups on coping with Anxiety.

Next to be examined will be the Total Coping Style dimension scores.
There were no similarities in the Total Scores, as these girls did not

differ from any groups in the Stage III means. In Stage I they were

highest on Stance and lowest on Affect Associated with the Problem.

Finally, the Stage III individual Story Coping Style dimension

scores will be examined. On the Academic Task Achievement story they

were lowest of all groups on Stance. On the Aggression story they

were lowest on Initiation. On the Authority (teacher) story, they had

the lowest score on Outcome, !lt the highest score on Positive Affect

Expressed by Hero. Or the Anxiety story they were second lowest on
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Response Length. Finally, on the Nonacademic Task Achievement story
they were lowest on Implementation. Thus (with the exception of the
Positive Affect score), though no consistent tren,..s were observed,
they were low on all scales where significant differences occurred.

TOKYO TEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

This group of boys had almost identical results in Stages I and III.
That is, they were significantly high on Mathematics Achievement but
did not differ-from other groups on the remaining three measures.

Behavior Rating Scales

In both Stages I and III these boys were rated significantly high
on Interpersonal Relations by their peers. In Stage III only, they
were also rated as the highest of all groups on the dimension of Solver
and in Anxiety. There were no additional significant findings in
Stage I.

Occupational Valves Inventory

Looking first at the inter-group rankings (ranking of values by
this group compared to the rankings given by other groups to the same
values), it may be observed that they were high in both Stages I and
III on Management and Follow Father. They were also significantly low
in both studies on Esthetics and Associates. In Stage III only, this
group was also significantly low on Self-Satisfaction and Variety. In
Stage I only, they were significantly high on Success and Creativity;
and significantly low on Surroundings..

Looking now at the intra-group ratings (ranking of values by this
group compared to their ranking of other values) it may be observed
that Creativity, Intellectual Stimulation, and Altruism were ranked in
the top four values by this group in both Stages I and III. Only
Esthetics was ranked in the bottom four values in both Stages I and
III.

Ranked in the top four in Stage III only was Surroundings, while
Success, Variety, and Security were ranked in the bottom four. In
Stage I only, Self-Satisfaction received a high ranking, while Manage-
ment, Follow Father, and Economic Returns were ranked at the bottom.

Occupational Interest Inventory

In both Stages I and III these boys received significantly high
scores on both Occupational Aspiration and Expectation. They also
received significantly low scores on the discrepancy between the
Father's Occupation and their own Occupational Aspiration. (Stage III
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data also indicated that the status level o, their Father's Occupation

was the fourth highest of all groups but, significar_ly, the lowest of

all upper-middle class groups.)

In Stage I this group was also significantly low on the discrepancy

score between their Occupational Aspirations and Expeciations.

Educational Aspiration

This group was significantly high (second highest) in both Sages I

and III on the level of education to which they aspired. Thee were

excelled only by the fourteen-year-old boys from the same social class

in both cases.

Social Attitudes Inventory

These boys did not differ significantly from other groups on any of

the variables from the Stage III version of the instrument. In Stage

I, they were second highest on.the Active Defensive scale, but did not

differ on the other three scales.

Sentence Completion

Looking first at Task Achievement, these boys were not significant-

ly different from other groups on any of the scales in either Stage I

or Stage III.

In Interpersonal Relations there were no similar findings across

the two studies. In Stage III these boys were highest of all groups

on Hostile Affect and lowest on Depressive Affect. (These two types

of negative affect probably cancelled each other in Stage I where they

were combined into one scale - "Negative Affect.") In Stage I these

boys were significantly low on Coping Effectiveness only.

In the Authority area also, there were no similar findings in the

two studies. In Stage III these boys were significantly high on

Engagement. However, in Stage I they were significantly low on Engage-

ment (hut high on Attitude toward Authority). This difference in

their standing on Engagement cannot be attributed to changes in items

since the Authority items remained essentially the same.

In the Anxiety area, these boys did not differ significantly from

other groups in either StagesI or III.

In the Aggression area also, these boys did not differ significant-

ly from other groups on any of the scales in either Stages I or III.

On the Total Scores, these boys were first on Hostile Affect in

Stage Ill and first on Negative Affect in Stage I. It is quite likely

that their high Stage I Negative Affect score was due primarily to the
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expression of Hostile Affect. These boys did not differ on any other
scales.

In Stage III, these boys received the highest scores of all groups
on all four Parent/Child Interaction items. However, they did not
differ significantly on any of these items in Stage I.

On the Reality/Fantasy Achievement Discrepancy score, they were not
significantly different in the Stage III study, but were fourth
highest (which was significant) in the Stage I study.

Story Completion

The Coping Effectiveness scores will be discussed first. In Stage
III these boys did not differ significantly on any of the Coping
Effectiveness ratings. In Stage I, though not differentiated on any
of the individual stories, these boys received the second lowest Total
Coping Effectiveness rating of all groups.

The Total Coping Style dimensions will be examined next. A similar
finding in both Stages I and III was the highest Stage III mean score
on Negative Affect Expressed by Hero along with the Stage I lowest
rating on Affect Expressed in Conjunction with the Outcome. Also, in
Stage III these boys received the lowest score of all groups on Mean
Engagement and Mean Outcome. There were no other significant Stage I
findings.

Turning now to the individual Story Coping Style dimension scores
for Stage III, these boys had the highest score on Negative Affect
Expressed by Hero in the Task Achievement story. They also received
the same rating on the Interpersonal Relations story. They did not
differ on any of the Aggression story scales or on the (Story Four)
Anxiety scales. They also did not differ on any of the Authority
scales, the (Story Six) Anxiety scales, or the Nonacademic Task
Achievement scales.

TOKYO TEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

The Stages I and III findings for these girls were completely con-
sistent in that all of their Aptitude and Achievement means were sig-
nificantly high, with their Raven and Grade Point Average being highest
of all groups in both studies. In all but one case, they were highest
of all ten-year-old groups.

Behavior Rating Scales

These girls were rated highly by their peers in both Stages I and
III on Academic Task Achievement and Authority. Other areas where
they were rated highest of all groups in Stage III were Implementation,
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Self-Assertion, ana Initiation. In Stage I they were significantly

high on Nonacademic Task Achievement, not becoming upset, coping with

Aggression, and on the Summary Score. In each case they had the high-

est score of all groups.

Occupational Values Inventory

In both Stages I and III these girls received a significantly high

mean score on Esthetics, and this was the only similar finding in the

two studies. This was due to a total lack of significant differences
involving this group (except for Esthetics) in Stage IIT. In Stage I

they were significantly high on Altruism and Prestige, and signifi-

cantly low on Independence. Management, Self-Satisfaction, Security,

and Associates.

Looking next at the intra-group rankings, this group ranked as three

of their top four values in both Stages I and III the values of Sut-

rmldings, Intellectual Stimulation, and Creativity. They ranked as

the four lowest values in both studies the values of Economic Returns,

Security, Follow Father, and Management. Ranked high in Stage III only

was Self-Satisfaction, while Altruism was ranked high in Stage I only.

Occupational Interest Inventory

In both Stages I and III these girls had the lowest discrepancy of

all groups between their Father's Occupation and their own Aspiration.

Stage III data indicated that the status level of their Father's

Occupation was significant and the third highest of all groups. There

were no other significant findings involving this group in either

Stages I or III.

Educational Aspiration

These girls had a significantly high Educatioral Aspiration level

(third highest) in Stage III, but did not differ significantly from

other groups in Stage I.

Social Attitudes Inventory

In the Stage III version of the instrument, these girls were
highest of all groups on the Task Achievement, Aggression, and Anxiety

scales. In Stage I they did not differ on any of the four scales.

Sentence Completion

Looking first at Task Achievement, there were no similar signifi-

cant findings in both studies. In Stage III they had the highest

score on Aid/Advice, while in Stage I they showed the most positive

Attitude toward Task Achievement.
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In the Interpersonal RelatiL.is area there also were no similar
findings. In Stage III they were highest on Neutral Affect, but did
not differ on any of the Stage I scales.

In the Authority area, they were highest on Attitude in Stage III,
and highest on Frequency of Positive Affect in Stage I. These scales,
though not identical, are certainly similar in meaning.

In the Anxiety and Aggression areas, these girls were not outstand-
ing on any scale in either Stage I or Stage III.

The only similarity in the Total Scores was that, with one excep-
tion, these girls were not outstanding in either Stages I or III. In
Stage I they did have the highest Total Attitude score of all groups.

These girls also did not differ in either Stages I or III on any of
the four Parent/Child Interaction scales.

On the Reality/Fantasy Achievement Discrepancy score, they were
significantly high (second highest) in both Stages I and III. This
means that their actual achievement level was higher than their fan-
tasized achievement level.

Story Completion

The Coping Effectiveness scales will be examined first. These girls
did not differ on any of the Stage III Coping Effectiveness scores.
In Stage I they were significantly low on coping with Anxiety and
(Story Seven) Interpersonal Relations.

On the Total Coping Style dimension scores, there were no similar
findings in both Stages I and III. In Stage III these girls had the
highest score on both Mean Response Length and Mean Total Affect of
Hero Plus Others. In Stage I they had the second lowest score on
Affect Associated with the Problem.

Looking now at (Stage III) individual Story Coping Style scores, it
may be noticed that in Academic Task Achievement these girls scored
highest on Response Length and Total Affect of Hero Plus Others. On
the Interpersonal Relations story, they were also highest on Response
Length and Total Affect of Hero Plus Others. On the Aggression story,
they were highest on Response Length. On the Anxiety story (Stogy
Four), they were lowest on Aid/Advice anu, again, highest on Response
Length. On the Authority story, they were also highest on Response
Length as they were on the other Anxiety story (Story Six). And
finally, on Nonacademic Task Achievement, they were again highest on
Response Length.
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TOKYO FOURTEEN-YEAR-OLD UPPER-LOWER CLASS MALES

Aptitude and Achievement

In both Stages I and III these boys scored significantly lower than

the mean on all Achievement measures, that is, Math and Reading

Achievement and Grade Point Average. On three occasions they were

second lowest, and on three the lowest of all fourteen-year-old groups.

In Stage I these boys were also significantly low on the Raven

Aptitude measure.

Behavior Rating Scales

These boys did not differ significantly from other groups in the

ratings given by their peers on any of the Stage III BRS items. In

Stage I they were significantly different only on Academic Task

Achievement where they were rated as second lowest (and lowest of an

fourteen-year-old groups).

Occupational Values Inventory

One outstanding feature about this group was the very small number

of significant differences involving this group (when considering the

inter-group rankings). On most values in both Stages I and III, they

were around average. In Stage III they were significantly high on

Management only, and were not significantly low on any value. In

Stage I they were significantly high on Independence and Associates,

and, again, were not low on any value.

Turning now to the intra-group comparative rankings, these boys

ranked the following values in one of the top four positions in both

Stages I and III: Creativity and Self-Satisfaction. In both studies

they ranked in the bottom four the values of Prestige, Follow Father,

and Esthetics. In Stage III only, they ranked in the top four the

values of Associates and Surroundings, and in the bottom four the

value Economic Returns.

Occupational Interest Inventory

The only similar finding in both Stages I and III was this group's

high ranking on the discrepancy score between the Father's Occupation

and the child's own Occupational Adpiration. (Stage III data also

indicated that tne status level A the Father's Occupation was signifi-

cantly different from other group =. being fourth lowest.) In Stage I

these boys also had the highest discrepancy score between (a) the

child's Occupational Aspirations and Expectations, and (b) between the

Father's Aspiration for the child and the subject's own aspiration.
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Educational Aspiration

This group was not significantly different from other middle groups
on the Stage III Educational Aspiration; but they were significantly
low (third lowest) in Stage I.

Social Attitudes Inventory

In the Stage III version of the instrument, this group was not sig-
nificantly different from other groups on any of die SAI scales. In
Stage I they also did not differ on any of the four scales.

Views of Life

These boys were highest in the "Active" direction on one subsyn-
drome: Earned versus Bestowed Status. That is, they tended to choose
earned rather than bestowed status. These boys made the most "Passive"
choices of all groups on (a) Immediate versus Delayed Action, (b) Inde-
pendence versus Interdependence, and (c) Total Number of Active Choices.
Thst is, they tended to prefer Delayed Action, Interdependence, and
Passive Choices, in general.

Sentence Completion

Looking at the Task Achievement area first, it may be noticed that
there were no Stage III differences involving this group. In Stage I
they differed only on Attitude where they received the lowest score of
all groups tested.

In the Interpersonal Relations area, there was only one difference
involving this group, and that was in Stage III where they received
the second lowest score on Depressive Affect.

In the Authority area, they were significantly low on Attitude
toward Authority in both Stages I and III. They did not differ on
other Stage III scales. In Stage I they were also lowest on Frequency
of Positive Affect but second highest on Engagement.

In the Anxiety area, these boys in Stage III were lowest on Attitude
and second highest on Hostile Affect. They did not differ in Stage I
on any Anxiety dimension.

In the Aggression area these boys were not outstanding on any
dimension in either Stage I or Stage III.

On the Total Scores there were nc similar findings in both Stages I
and III. In Stage III these boys were the lowest of all groups on
Depressive Affect, while in Stage I they were lowest on Total Attitude.

In Stage III these boys received the lowest score of all groups on

-1336-



the Parent/Child Interaction scale of the Parent/Child Interaction

items. They did not differ on any scale in Stage I.

Though their score was negative, these boys did differ significantly

from other middle groups on the Reality/Fantasy Achievement Discrepan-

cy score in Stage III. However, they received the lowest score (or

highest negative discrepancy score) in Stage I, indicating that they

tended to overestimate their actual achievement.

Story Completion

The Coping Effectiveness scores willbe discussed first. This

group did not differ from other groups on any of the Stage III Coping

Effectiveness ratings. In Stage I they differed only in the Anxiety

area where they received the highest score of all eight groups.

Looking next at the Mean Coping Style dimension scores, this group

differed on only one Stage III mean score, and that was Total Affect

of Hero Plus Others, where they received the lowest score of all

groups. In Stage I they differed on only one dimension also, again an

Affect dimension. Here, they received the second highest score on

Affect Expressed in Conjunction with the Problem.

The Stage III individual story Coping Style dimensions will next be

examined. They did not differ on any Academic Task Achievement scale.

In the Interpersonal Relations area, they had the lowest score on

Positive Affect Expressed by Hero. In the Aggression area they had

the second lowest score on Response Length. They did not differ from

other groups on any dimension for either Anxiety story (four and six)

or for the Authority story. In the Nonacademic Task Achievement area,

they were hignest of all groups on Implementation and did not differ

on other scales.

TOKYO FOURTEEN-YEAR-OLD UPPER-LOWER CLASS FEMALES

Aptitude and Achievement

In both Stages I and III these girls were significantly low on all

measures (lowest of all fourteen-year-old groups in ali but two cases).

Behavior Rating Scales

There were two findings which were similar in both Stages I and III.

These were the significantly low standings of this group, in the eyes

of their peers, on Authority and on Peer Relations. In Stage III this

group was consistently lowest of all groups on all other items (e:;cept

coping with Aggression). In Stage I they were significantly low on

coping with Aggression and had the second lowest BRS Summary score cf

all groups (and lowest of the fourteen-year-old sample).
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Occupational Values Inventory

Looking first at the inter-group differences in rankings, these
girls were significantly high in both Stages I and III on Self-Satis-
faction, Security, and Associates. They were significantly low in
both studies on Creativity and Follow Father. In Stage III they were
also high on Esthetics and low on Management. Stage I findings not
replicated in Stage III were their high standing on Surroundings and
their low standing on Prestige.

Turning next to the intra-group rankings (comparative rankings of
values by this group only), these girls ranked as the top four values
in both Stages I and III Self-Satisfaction, Intellectual Stimulation,
Surroundings, and Associates, a perfect correspondence between the two
studies. Ranked as the bottom four values in both studies were the
values: Success, Esthetics, Management, and Follow Father.

Occupational Interest Inventory

In both Stages I and III these girls had significantly low Occupa-
tional Aspiration and Expectation levels. In both studies also, they
were significantly above the mean in the discrepancy score between
their Father's Occupation and their own Occupational Aspiration status
level. That is, they aspired to jobs of somewhat higher status than
those held by their fathers. (Stage III data indicated that their
fathers had the lowest status level jobs of all groups.)

In Stage I only, they had the lowest discrepancy score of all
groups between Occupational Aspiration and Expectation, indicating
that, while both were low, there was little discrepancy between their
desires and what they actually expected to achieve.

Educational Aspiration

In both Stages I and III these girls had the lowest Educational
Aspiration level of all groups tested. Interestingly enough, their
Mean Aspiration level in both studies was identical.

Social Attitudes Inventory.

In the Stage III version of the instrument, this group was lowest
of all groups in the number cf "good coping" responses they gave in
the Task Achievement and Anxiety areas. In the Stage I version, they
were significantly low on the Active Defensive scale only.

Views of Life

On all subsyndromes where this group of girls differed significant-
ly from other fourteen-year-old groups, their scores were in the
"Active" direction. They were highest of the four groups on Action
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versus Inaction, Intrinsic versus Extrinsic, Self-Solver versus Other

Solver; and were second highest on Independence versus Interdependence

and on the Total Views of Life score. In other words they tended to

choose action rather than inaction, intrinsic rather than extrinsic

values, independence rather than interdependence, :,elf-solutions rather

than solutions by others, and, finally, in general, more active choices

overa 11.

Sentence Completion

In the Task Achievement area the only difference in either study

was the Stage III finding that these girls had the lowest score of all

groups on Positive Affect.

In the area of Interpersonal Relations, there were no similar find-

ings between Stages I and III. In Stage III they were second highest

on Depressive Affect and lowest of all groups on Neutral Affect. In

Stage I, however, they were significantly high on Stance, Engagement

(both highest), and Coping Effectiveness (third highest).
- .. ..4-

In the area of Authority, there also were no similar findings

between Stages I and III. In Stage III they were lowest of all groups

on Engagement and did not differ on any other scale. In Stage I they

were highest of all groups on Stance and Coping Effectiveness.

In the Anxiety area there were no similar findings, as there were

no significant Stage I findings for this group. In Stage III these

girls were highest of all groups on Engagement and Aid/Advice, but

second lowest on Hostile Affect.

In the area of Aggression, there were no significant findings

involv'ng this group of girls in either Stages I or III.

On the Total Scores, these girls did not differ significantly from

other groups on any of the Stage III variables. However, in Stage I,

they were highest of all groups on Stance, Engagement, and Coping

Effectiveness.

On the Parent/Child Interaction items, the only significant differ-

ence for this group was in Stage I where they had the lowest score on

Self-Image of all groups.

On the Reality/Fantasy Achievement Discrepancy score, they were sig-

nificantly low (had a high negative discrepancy score) in both Stages I

and III. This means that their fantasized achievement was of a higher

level than was their actual achievement.

Story Completion

The Coping Effectiveness scores will be examined first. In both
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Stages I and III these girls were significantly high on Coping with
Aggression and were highest of all groups on Total Coping Effectiveness.
In Stage I they were highest of all groups on Coping Effectiveness in
the Academia. Task Achievement area.

Looking next at the Mean Coping Style dimension scores, there was
one similar finding between Stages I and III. That was their low
standing on Mean Negative Affect by Hero in Stage III and their high
(number one) standing on Affect Associated with the Problem in Stage I.
In Stage III these girls were highest of all groups on Mean Engagement,
Initiation, Aid/Advice, and Outcome. There were no additional Stage I
differences in the Total Coping Style dimension scores.

The Stage III individual Story Coping Style dimension scores will be
next examined. In the Academic Task Achievement story, these girls
were highest on Engagement. In the Interpersonal Relations story they
were lowest on Negative Affect Expressed by Hero and Total Affect of
Hero Plus Others. In the Aggression story they were highest of all
groups on Engagement, Initiation, Aid/Advice, and Instrumentality. In
the Anxiety area (Story Four), they were highest on Aid/Advice. In the
Authority and the (Story Six) Anxiety areas, they did not differ on any
of the scales. They also did not differ on any of the scales for the
Nonacademic Task Achievement area.

TOKYO FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS MALES

Aptitude and Achievement

These boys were significantly higher than average in both Stages land
III on all Achievement measures (Mathematics, Reading, and Grade Point
Average). They were highest of all groups on Math Achievement in both
studies. In Stage I they were also significantly high on the Raven.

Behavior Rating Scales

These boys did not differ significantly from other groups on any of
the Stage III BRS items. In Stage I, they were significantly highly
rated by their peers (first or second highest) on Authority and Peer
Relations, Self-Assertion, and Coping with Aggression. In all cases
they were highest of the fourteen-year-old sample.

Occupational Values Inventory

Examining first the inter-group significant differences, it was
noted that these boys were significantly high in both Stages I and III
on Independence, and significantly low on Esthetics and Surroundings.

Significant in Stage III only was their high standing on Creativity.
In Stage I only, this group was significantly high on Management, Self-
Satisfaction, Variety, and the Total Intrinsic score, and significantly
low on Security and on the Total Extrinsic score.
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Examining next the intra-group rankings (comparative ranking of

values by this group only), it may be first noted that in both Stages

I and III these boys chose as their four top ranked values: indepen-

dence, Creativity, Self-Satisfaction, and Intellectual Stimulation.

In both studies they chose as their bottom ranked values Economic

Returns, Follow Father, and Esthetics. Ranked in the bottom four in

Stage III only was Prestige, while Security was ranked in the bottom

four in Stage I only.

Occupational Interest Inventory

In both Stages I and III, these boys had the highest Occupational

Aspiration and Expectation levels of all groups. They were also, in

both cases, significantly below the mean in the discrepancy score

between the status level of their fathers' occupations and their own

aspiration levels. (Stage III data indicated that the status level of

the father's job for this group was the second highest of all groups.)

Educational Aspiration

In both Stages I and III these boys had the highest Educational

Aspiration level of all groups tested. The means indicated that vir-

tually all of these boys aspired to complete a university degree.

Social Attitudes Inventory

In the Stage III version of this instrument, these boys were lowest

of all groups in the choice of "good coping" responses for the area of

Aggression. In the Stage I version, they received the highest score

of all groups on Active Coping.

Views of Life

These boys received the lowest score of all fourteen-year-old

groups on Intrinsic versus Extrinsic, and the second lowest on Inde-

pendence versus Interdependence. This means that on these two sub-

syndromes their choices tended to be "Passive" and that they preferred

intrinsic type values to extrinsic, and preferred interdependence to

independence. On the other hand, they received the highest score of

all groups on Activity versus Passivity under Stress and on the Total

Active score. That is, they tended to prefer activity to passivity

when a problem arose, and they tended in general to choose active

choices more frequently, though the lack of significant differences on

the individual subsyndromes (in the active direction) would suggest

that this tendency was slight, but consistent.

Sentence Completion

In the Task Achievement area, there were no similar findings in

both Stages I and III, and very few findings at all involving this
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group. In Stage III, they were highest of all groups in the expres-
sion of Positive Affect, In Stage I, they received the highest score
on Coping Effectiveness of all groups.

In the Interpersonal Relations area, there were no Stage III dif-
ferences involving tnis group. In Stage I they received the second
highest score on Coping Effectiveness and the lowest score on Frequen-
cy of Negative Affect.

In the Authority area, again, this group of boys did not differ
from other groups on any Stage III variables. In Stage I they were
significantly high on both Stance and Engagement.

In the area of Anxiety, there were no similar findings between
Stages I and ITT. In Stage III these boys achieved the lowest score
on Engagement and the highest score on Hostile Affect. In Stage I,
however, they received the lowest score on Negative Affect and the
highest score on Neutral Affect.

In the Aggression area there were no Stage III differences for any
group. in Stage I these boys scored highly on Stance and Coping
Effectiveness.

On the Total Scores, these boys, again, did not differ significant-
ly --om other groups on any of the Stage III variables. Iii Stage I
they were significantly high on Stance and Coping Effectiveness, and
lowest on Frequency of Negative Affect.

On the Parent/Child Interaction items, they did not differ from
other groups on any item in either Stage I or Stage III.

On the Reality'Fantasy Achievement Discrepancy score, they were not
significantly different from other groups in Stage III, but in Stage I
they received the third highest score (positive discrepancy), indica-
ting that they tended to underestimate their actual achievement.

Story Completion

The Coping Effectiveness scores will be discussed first. The only
similar finding between Stages I and III was the fact that these boys
received the lowest score of all groups in both studies on Total
Coping Effectiveness. In Stage III only they were lowest in coping in
the Interpersonal Relations area. In Stage I they were lowest of all
groups in the Aggression area, Authority (Story Two), and Academic
Task Achievement. They were second highest, however, on coping with
Anxiety.

The Total Coping Style dimension scores will be discussed next. In
Stage III they were lowest of all groups on Mean Initiation but did
not differ on other dimensions. In Stage I they were lowest on Stance
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and Attitude toward Authority, and highest of all groups on Sociabili-

ty.

The individual story Coping Style dimension scores for Stage ill

will he discussPd next. In the Academic Tasl. Achievement area, they

did not differ on any scales. In the Interpersonal Relations area

they were lowest of all groups on Initiation. In Ole areas of Aggres-

sion and Anxiety (Stories Four and Six), they did not differ on any

scales. In the Authority area they were lowest of all groups on

Positive Affect Expressed by Hero. They also were not outstanding on

any scale in the Nonacademic Task Achievement area.

TOKYO FOURTEEN-YEAR-OLD UPPER-MIDDLE CLASS FEMALES

Aptitude and Achievement

These girls scores significantly higher than the mean in both

Stages I and III on all Achi,._ment measures (Mathematics, Reading,

and Grade Point Average). On Reading they were highest of all groups

in both studies but were the lowest of all upper-middle groups on

Mathematics. In Stage I these girls were also significantly high

(second highest) on the Raven.

Behavior Rating Scales

In Stage III these girls did not differ from other groups on any of

the ratings given them by their peers. In Stage I they were highest

of all groups on Academic Task Achievement and second highest on the

BRS Summary score.

Occupational Values Inventory

These girls were significantly high (compared to the rankings given

to the values by other groups) in both Stages I and III on Indepen-
dence, Self-Satisfaction, Variety, and the Total Intrinsic score

(where they were highest both times). They were significantly low in
both studies-on Management, Creativity, and the Total Extrinsic score

(where they were lowest both times). In Stage III only, they were

also significantly low on Security. Findings in Stage I not replicated

in Stage III were the comparatively high ratings by this group of

Esthetics, Intellectual Stimulation, and Associates. Also, in Stage I

only, they were significantly low (compared to other groups) on

Success, Prestige, Economic Returns, and Follow Father.

Looking next at the intra-group rankings, it may be noted that they

chose as their top four values in both Stages Land III the same

values. These were Self-Satisfaction, Intellectual Stimulation, Inde-

pendence, and Surroundings. Ranked lowest in both studies were the

values of Success, Management, and Follow Father. In Stage III only,

they also ranked Security as one of their least preferred values,

while in Stage I it was Economic Returns which was ranked lowly.
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Occupational Interest Inventory

The only similar finding in both Stages I and III was the signifi-
cantly low discrepancy score between the status level of their Father's
Occupation and their own Occupational Aspirations. (Stage III data
indicated that the status level of the father's job for this group was
highest of all groups.) In Stage I only, these girls were signifi-
cantly high on Occupational Expectation.

Educational Aspiration

In Stage III these girls' Educational Aspiration level did not
differ significantly from other middle groups. However, in Stage I it
was the third highest.

Social Attitudes Inventory

In the Stage III version of the instrument these girls did not
differ significantly from other groups on any of the scales. In the
Stage I version, they were significantly high on Active Coping but
lowest of all groups on both Passive Coping and the Active Defensive
scale.

Views of Life

These girls were the highest of all of the fourteen-year-old groups
on the number of "Active" choices made for Immediate versus Delayed
Action and Independence versus Interdependence. That is, they tended
to choose immediate action and independence. The remainder of the
significant differences for this group were in the "Passive" direction.
These were for the subsyndromes of Action versus Inaction, Earned
versus Bestowed Status, Self-Solver versus Other Solver, Activity
versus Passivity under Stress, and on the Total Number of Active
Choices. That is, they tended to prefer inaction, bestowed status,
solutions by others, passivity under stress, and, in general, the more
passive choices.

Sentence Completion

In the Task Achievement area, these girls did not 'differ on any of
the scales in either Stages I or III.

In the Interpersonal Relations area there were no similar findings
in both Stages I and III. In Stage III these girls were lowest on
Hostile Affect but highest on Depressive Affect. In Stage I they
received the highest score of all groups on Coping Effectiveness.

In the Authority area these girls did not differ on any Stage III
scales and were significant only on one Stage I scale. For, in Stage
I, they had the lowest score on Attitude toward Authority of all groups.
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In the Anxiety area there were also no similar findings between

Stages I and III. In Stage III these girls were lowest of all groups

on Stance and Hostile Affect. In Stage I, they were highest on Nega-

tive Affect aad lowest on Neutral Affect.

In the Aggression area, as ment'oned earlier, there were no Stage

III differences. In Stage I, however, these girls were highest of all

groups on Stance, Engagement, Coping Effectiveness, and Neutral Affect.

They were lowest on Negative Affect.

For the Total Scores, these girls had the highest Total Depressive

Affect score and the lowest Total Hostile Affect score in Stage III.

They did not differ on any of the Total Scores in Stage I.

On the Parent/Child Interaction items, the--e were no similar find-

ings between Stages I and III. In Stage III they were lowest of all

groups on Self-Concept, Interaction with Mother, and Interaction with

Father. However, in Stage I, they were highest of all groups on

Interaction with Mother.

On the Reality/Fantasy Achievement Discrepancy, these girls

received the highest score in both studies (highest positive discre-

pancy). This indicates that these girls tended, to a great extent, to

underestimate their actual achievement level.

Story Completion

The Coping Effectiveness scores will be discussed first. These

girls did not differ significantly from other groups on any of the

Stage III Coping Effectiveness scores. However, in Stage I, these

girls were significantly high on Coping Effectiveness for the areas of

Aggression, Anxiety, Interpersonal Relations, and for the Total Score.

The Total Coping Style dimensions will be discussed next. Again,

these girls did not differ from other groups on any of the Stage III

mean scores. In Stage I they were highest on Affect Expressed in Con-

junction with th, Outcome, Persistence, and Attitude toward Authority.

The Stage III individual story Coping Style scores will be

cussed next. In the Academic Task Achievement story these girls

received the highest score on Stance but the lowest score on Engage-

ment. In the Interpersonal Relations story, they were lowest on

Engagement, Aid/Advice, Solver, Implementation, and Instrumentality,

but highest on Positive Affect by Hero. In the Aggression story they

were second highest on Response Length but did not differ on other

dimensions. In the Anxiety area (Story Four), they did not differ

from other groups on any of the dimensions. In the Authority story,

they received the highest score on Outcome. In the Anxiety area

(Story Six), they were highest on Aid/Advice and second highest on

Response Length. They did not differ on any dimensions for the Non-

academic Task Achievement story.
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ANOVA OF MEANS:
SAMPLE DIFFERENCES BY AGE, SOCIOECONOMIC STATUS, AND SEX

APTITUDE AND ACHIEVEMENT

Age

As expected, since the Aptitude and Achievement tests'scores were
standardized within each age group, there were no significant Age dif-
ferences in either Stage I or Stage III.

However, there were three significant Age x SES interactions in
Stage III which had not appeared in Stage I. For Mathematics Achieve-
ment, Reading Achievement, and Grade Point Average, at both age levels,
the upper-middle class children excelled the upper-lower class
children. However, this difference in favor of the middle class was
accentuated in the fourteen-year-old sample in each case. There were
no significant Age x Sex interactions in Stage III; however, there
were two in Stage I not replicated in Stage III. For the Raven, in
Stage I, at age ten the females received the higher scores, while at
age fourteen the males excelled. For Grade Point Average, at both age
levels the females were significantly higher than the males. However,
this difference in favor of the females was accentuated significantly
in the fourteen-year-old group.

Socioeconomic Status

In both Stages I and III the upper-middle class scored significant-
ly higher than did the upper-lower class on Aptitude and on all three
Achievement measures. There were no significant SES x Sex inter-
actions in either Stages I or III.

Sex

There was one similar finding in both Stages I and III, and that
was that the females scored significantly higher than the males on the
Reading Achievement test. There were no other Sex differences in
Stage III. However, in Stage I there were significant Sex differences
found for both the Raven Aptitude measure and for Grade Point Average.
In both cases, the females received significantly higher scores than
did the males.

BEHAVIOR RATING SCUES

There were no common Age main effects between Stages I and III. In
Stage III there were seven significant Age differences, all in favor
of the ten-year-olds. The ten-year-olds, thus, excelled on Academic
Task Achievement, Authority, and Peer Relations, Self-Assertion,
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Initiation, Solver, and Anxiety. The only Stage I Age main effect was

for Academic Task Achievement where (contrary to the Stage III find-

ings) the fourteen-year-olds excelled the ten-year-olds.

In Stage III, though there were many more significant Age main
effects than in Stage I, there were no significant interactions what-

soever, either for Age x SES or Age x Sex.

In Stage I there was an Age x SES interaction for Nonacademic Task

Achievement. In both age groups, the middle-class children received
significantly higher scores. but this difference in favor of the middle
class was much larger in the ten-year-old sample than in the fourteen

yea. -old sample.

There were also significant Age x Sex interactions for all Peer BRS

items. The identical interaction effect occurred for the following

variables: Authority, Peer Relations, Self-Assertion, coping with

Aggression, and the BRS Summary score. In each case, at age ten the

females received the higher scores, while at age fourteen the males

received higher scores. For Academic Task Achievement, the females

received higher scores in both age samples. However, this difference

in favor of females was larger in the ten-year-old sample than in the

fourteen-year-old sample. In Nonacademic Task Achievement, at age ten
the females received more positive nominations than did the males; but

at age fourteen there was virtually no sex difference. In Anxiety

(becoming easily upset), the females received higher scores at both

age levels; but this difference in favor of the females was signifi-

cantly greater at age ten than at age fourteen.

Socioeconomic Status

In both Stages I and III, the upper-middle class children received
higher scores than did the upper-lower class children on Academic Task
Achievement, Authority Relations, Anxiety, and Self-Assertion. In

addition, in Stage III, the upper-middle class children excelled on
the new variables of Implementation, Initiation, and Solver. Stage I

differences not replicated in Stage III included the higher standings
of the upper-middle class children on Nonacademic Task Achievement,
Peer Relations, coping with Aggression, and the BRS Summary score.
There was only one SES x Sex interaction and that was in Stage I.
Here, for Self-Assertion, in the upper-lower class the females
received the higher scores, while in the upper-middle class the males

scored higher.

Sex

On only one item were there similar Sex findings in both Stages I
and III. In the Anxiety area the males scored higher in both studies,
indicating better control of their anxious feelings. There were two

additional Stage III Sex differences. For both Authority ane
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Initiation, the females scored significantly higher than did the males.
In Stage I the females scored higher on both Academic and Nonacademic
Task Achievement, and on the BRS Summary score.

OCCUPATIONAL VALUES INVENTORY

There were eight scores (six values plus the two Total Scores)
where there were similar Age differences in both Stages I and III. In
both studies the fourteen-year-old children received significantly
higher scores on Independence, Self-Satisfaction, Associates, Variety,
and on the Total Intrinsic score. The ten-year-olds scored higher on
Creativity, Follow Father, and the Total Extrinsic score in both
studies. Significant in Stage III only were the higher scores of the
ten-year-olds on Altruisn and Surroundings. Significant in Stage I
only were the higher scores of the ten-year-olds on Success, Prestige,
and Economic Returns.

There were no similar Age x SES interactions in both studies. In
Stage III there was one Age x SES interaction for Management. At age
ten the upper-middle class children received higher scores, while at
age fourteen the upper-lower class children scored higher. In Stage I
there were two significant Age y SES interactions, one for Altruism
and the other for Independence. For Altruism in the ten-year-old
sample, the upper-middle class children scored higher, while in the
fourteen-year-old sample, the upper-lower class scored higher. For
Independence, at age ten the upper-lower children scored higher, while
at age fourteen the upper-middle class children were higher.

There were also no similar Age x Sex interactions in both studies.
In Stage III the one significant Age x Sex interaction was for Follow
Father. In both age samples the males scored higher on this value
than did the females; however, this difference in favor of the males
was accentuated in the ten-year-old sample.

Significant Age x Sex interactions occurred in the Stage I study
for Management, Self-Satisfaction, and Security. For Self-Satisfac-
tion and Security, at age ten the males scored higher than the females;
but at age fourteen this was reversed with females scoring higher.
For Management, in both age groups the males received the higher
scores. However, this difference in favor of the males was signifi-
cantly greater in the fourteen-year-old sample than in the ten-year-
old sample.

Socioeconomic Status

There were five Social Class main effects which were similar in
both Stages I and III. In both studies, the upper-middle class child-
ren scored higher on Independence and the Total Intrinsic score. Also,
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in both studies the upper-lower class children scored higher on

Security, Surroundings, and the Total Extrinsic score. In Stage III

only the upper-middle class children also scored higher on Follow

Father. In Stage I only, the upper-middle class children scored

higher on Intellectual Stimulation and Variety.

There were no similar SES x Sex interactions in both studies. In

Stage III there were significant SES x Sex interactions for both

Altruism and Follow Father. For Altruism, in the upper-lower class,

the females excelled, while in the upper-middlt class, the males

scored higher. For Follow Father, in both social classes the males

scored higher; however, this difference in favor of the males was

accentuated in the upper-lower class sample. In Stage I there were

significant SES x Sex differences in Esthetics and in Management. For

Esthetics, in both social classes the females scored higher; but this

difference in favor of the females was greater in the upper-middle

class than in the upper-lower class. For Management, in both social

classes the males excelled. However, this difference in favor of the

males was greater in the upper-middle class than in the upper -lower

class.

Sex

There were five values where there were similar Sex main effects in

both Stages I and III. In both studies, the females scored signifi-

cantly higher on Esthetics, Intellectual Stimulation, and Surroundings.

The males scored significantly higher on Management and Creativity.

In Stage III only, the females scored higher on Self-Satisfaction and

on the Total Intrinsic score, while the males scored higher on the

Total Extrinsic score. In Stage I only, the femal-es scored higher on

Altruism, Security, and Associates. The males scored higher on Inde-

pendence, Success, Prestige, and Follow Father.

OCCUPATIONAL INTEREST INVENTORY

There was one similar Age main effect in both Stages I and III.

That is, in bcti studies the fourteen-year-olds had higher Occupational

Aspirations than did the ten-year-olds. In Stage III only, the four-

teen-year-olds had a greater discrepancy score between their Occupa-

tional Aspiration and Expectation levels than did the ten-year-olds.

In Stage I only, the fourteen-year-old sample also had higher Occupa-

tional Expectations than did the ten-year-olds. In addition, the

fourteen-year-olds had greater discrepancy scores for (a) the discre-

pancy between their Father's Occupation and their own Occupational

Aspiration; and for (b) the discrepancy between the (perceived) Aspira-

tion of the father for the child and the child's own Aspiration.

There was only one Age x SES interaction, and that was in Stage I
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where the discrepancy between Father's Occupation and Child's Aspira-
tion was greater in the upper-lower class for both age groups.
However, this discrepancy was accentuated in the ten-year-old sample.
There were no significant Age x Sex interactions in either Stage I or
Stage III.

Socioeconomic Status

There were three Social Class main effects which were significant
in both Stages I and III. The upper-middle class children had sig-
nificantly higher Occupational aspirations and Expectations in both
studies than did upper-lower class children. Also, the upper-lower
class children had the greater discrepancy scores between the status
level of their fathers' occupations and their own Occupational Aspira-
tion levels. (Stage III data, naturally, indicated that the upper-
middle class children's fathers had higher status level jobs than did
the fathers of the upper-lower class children.) In Stage I only, the
upper-lower class children had the greater discrepancy scores between
the (perceived) aspirations their fathers held for them and their own
aspirations.

There were two SES x Sex interactions that were similar in both
Stages I and III. For Occupational Expectation, in both social
classes the males had greater expectations than the females. However,
this difference in favor of the males was significantly greater in the
upper-middle class sample than in the upper-lower class sample. The
discrepancy score between Occupational Aspiration and Expectation was
greater for the males in the upper-lower class, but greater for the
females in the upper-middle class. Significant in Stage I only was a
SES x Sex interaction for the Father's Aspiration/Child's Aspiration
discrepancy score. Here, in the upper-lower class the males had the
greater discrepancy score, while in the upper-middle class the females'
discrepancy score was greater.

Sex

There were three Sex differences which were significant in both
Stages I and III. For both Occupaticnal Aspiration and Expectation,
the males had higher levels than did the females in both studies.
Also, the discrepancy between the Father", Occupation and the Child's
Aspiration was significantly greater for the males than for the
females. In Stage I only, there were two additional Sex differences,
both in favor of the males. For the (a) discrepancy between Child's
Aspiration and Expectation, and (b) the discrepancy between Father's
(perceived) Aspiration for the Child and the Child's own Aspiration,
the males had greater discrepancy scores.
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EDUCATIONAL ASPIRATION

Age

There was no significant Age main effect in either Stage I or Stage

III. In Stage I, however, there was a significant Age x SES inter-

action. In both age groups, the upper-middle class had the higher
Educational Aspiration; however, in the fourteen-year-old sample this
difference in favor of the males was accentuated, compared to the ten-

year-old difference.

Socioeconomic Status

In both Stages I and III the upper-middle class children had sig-
nificantly greater Educational Aspiration levels than did the upper-

lower class children. In Stage I only, there was a significant SES x

Sex interaction. In both social classes, the males had higher Educa-

tional Aspiration levels than did females. However, this difference

in favor of the males was much iarger in the upper-lower class sample

than in the middle-class sample.

Sex

In both Stages I and III, the males had significantly higher Educa-
tional Aspiration levels than did the females.

SOCIAL ATTITUDES INVENTORY

AS?

In the Stage III version there were three significant Age differ-

. ences, all in favor of the ten-year-olds. The ten-year-olds gave sig-

nificantly more "good coping" responses in the areas of Task Achieve-
ment, Authority, and on the Total Score. (In the Stage I version of

the instrument, the ten-year-olds scored higher on the Passive Coping
and Active Defensive scales, while the fourteen-year-olds were higher

on Active Coping.) There were no significant Age x SES or Age x Sex

interactions in either the Stage I or Stage III versions of the

instrument.

Socioeconomic Status

In the Stage III version of the instrument, the upper-middle class
children gave significantly more "good coping" responses in the areas

of Task Achievement and Anxiety. (In Stage I, the upper-middle class
children made significantly more Active Coping choices.)

There was a significant SES x Sex interaction in the Stage III
version for the Anxiety area. In both social classes, the males gave
more "good coping" responses than did the females. However, this dif-

ference in favor of the males was accentuated in the upper-middle class
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sample, compared to the upper-lower class sample. There was also a
significant SES x Sex interaction in the Stage I version for the Active
Defensive scale. Here, in both social classes, the males received
higher scores. However, the difference in favor of the males was sig-
nificantly greater in the upper-lower class sample than in the upper-
middle class sample.

Sex

In the Stage III version of the instrument, the females gave sig-
nificantly more "good coping" responses in the Aggression area, while
the males gave more "good coping" responses in the Anxiety area. (In
the Stage I version of the instrument, the males scored higher than
the females,on both Active Coping and Active Defensive responses.

VIEWS OF LIFE

There were no age differences since this instrument was administered
only to the fourteen-year-old sample.

Socioeconomic Status

The upper-lower class children made the "Active" choice more often
on the subsyndrome of Action vs. Inaction. That is, they tended to
prefer action to inaction in the face of a problem. The upper-middle
class children made the "Active" choice more often on the subsyndromes
of: (a) Task Achievement versus Interpersonal Relations, (b) Competi-
tion versus Cooperation, and (c) Positive versus Negative Self-Concept.
That is, they tended to prefer task achievement orientation and com-
petition, and had a more positive self-concept.

There were two significant SES x Sex interactions, both in the same
direction. These were for (a) Self-Solver versus Other Solver, and
(b) Instrumentality versus Fantasy. In both cases, in the upper -lower
class the females gave the more "Active" choices, while in the upper-
middle class the males gave more "Active" choices. The "Active"
choices in both items were Self-Solver and Instrumentality.

Sex

The females more frequently made the "Active" choice on the subsyn-
dromes of (a) Immediate ersus Delayed Action and (b) Intrinsic versus
Extrinsic values. That is, they tended to prefer immediate action in
face of problems, and to prefer extrinsic values. The males more fre-
quently made "Active" choices on the subsyndrome of Positive versus
Negative Self-Concept. That is, they tended to have a more positive
self-concept.
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SENTENCE COMPLETION

Task Achievement

Age: There were no similar age findings between Stages I and III

in this area. In Stage III the ten-year-old children gave signifi-

cantly more Hostile Affect, while the fourteen-year-olds gave more

Neutral Affect. In Stage I the fourteen-year-olds ;lad a significantly

higher Coping Effectiveness score than did the ten-year-olds.

There was one significant Age x SES interaction in Stage III for

the dimension of Aid/Advice. Here, in both age groups the upper-middle

class children received higher scores; but this difference in favor of

the upper-middle class was accentuated in the ten-year-old sample, as

compared to the difference in the fourteen-year-old sample. There

were no significant Age x Sex interactions in either study.

Socioeconomic Status: There were no similar Social Class findings

which appeared in both Stages I and III, though all findings were in

favor of the upper-middle class. In Stage III, the upper-middle class

children scored significantly higher on Task Achievement Stance,

Engagement, Aid/Advice, and Coping Effectiveness. In Stage I, they

scored significantly higher on Attitude toward Task Achievement.

There were two interactions involving SES x Sex in Stage I, one for

Negative Affect and the other for Neutral Affect. In the upper-lower

class the males expressed significantly more Negative Affect, while in

the upper-middle class the females expressed more. The opposite inter-

action, of course, was found for Neutral Affect. That is, in the

upper-lower class the females expressed more Neutral Affect, while in

the upper-middle class the males expressed mote.

Sex: There were no Stage III Sex differences in the Task Achieve-

ment area, and only one in Stage I. There, the females expressed a

significantly more positive attitude than did the males.

Interpersonal Relations

Age: There was one finding in both Stages I and III which could be

interpreted as similar. That is, in Stage III the ten-year-olds

scored higher on Hostile Affect, while in Stage I they scored higher

on Negative Affect. (This finding is similar only if one assumes that

the Stage I Negative Affect was composed more of Hostile than of

Depressive Affect.) The only other Stage III Age difference was for

Depressive Affect, where the fourteen-year-olds scored significantly

higher than did the ten-year-olds. Findings in Stage I only included

the superiority of the fourteen-year-olds on Stance, Engagement,

Coping Effectiveness, and Neutral Affect.

There was one significant Age x SES interaction in Stage III for

Depressive Affect. In the ten-year-old sample there was virtually no
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Social Class difference. However, at age fourteen the upper-middle
class children expressed more Depressive Affect.

There was also one significant Age x SES interaction in Stage I,
that being for Stance. Here, in the ten-year-old sample, the upper-
middle class children received higher scores, while in the fourteen-
year-old sample the upper-lower class children scored higher.

There were a number of significant Age x Sex interactions in Stage
III only. For Stance, Engagement, Coping Effectiveness, and Neutral
Affect, at age ten the females received the higher scores, while at
age fourteen the males scored higher. On Aid/Advice in the ten-year-
old sample the females scored higher, while in the fourteen-year-old
sample there was virtually no Sex difference. On Depressive Affect,
in the ten-year-old sample there was virtually no Sex difference, but
in the fourteen-year-old sample the females scored higher than did the
males.

Socioeconomic Status: There were no significant Social Class dif-
ferences in Stage III. In Stage I, the upper-middle class children
scored significantly higher than did the upper-lower class on Coping
Effectiveness and Neutral Affect. The upper-lower class children
scored higher on Negative Affect. In Stage III, there was one signifi-
cant SES x Sex interaction for Hostile Affect. In both social classes
the males received significantly higher scores than did the females.
However, in the upper-middle class this difference in favor of the
males was accentuated when compared to that of the upper-lower class.

Sex: There were two significant Sex differences in Stage III, and
none in Stage I. In Stage III, the males scored significantly higher
on Hostile Affect, while the females scored higher on Depressive
Affect.

Authority

Age: The only common Age main effect found in both Stages I sad
III was for Attitude toward Authority. In both cases, the ten-year-
olds had more positive attitudes than did the fourteen-year-olds. In
Stage III only, the ten-year-olds also scored higher on Engagement and
Depressive Affect. However, in Stage I the fourteen-year-olds scored
higher on Engagement. They also scored higher on Coping Effectiveness
and Neutral Affect, while the ten-year-olds scored higher on Negative
Affect (which may be similar to their higher score on Depressive Affect
in Stage III).

There were no significant Age x SES interactions in Stage III, but
there were two in Stage I (for Stance and for Engagement). For Stance,
at age ten the upper-middle class children scored higher, while at age
fourteen there was virtually no Social Class difference. For Engage-
ment, at age ten the upper-middle cla,ss children scored higher, while
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at age fourteen the upper-lower class children scored higher.

In Stage III there were also no significant Age x Sex interactions.

There was only one in Stage I, and that was for Engagement. In the

ten-year-old sample. the females scored significantly higher, while at

age fourteen the males scored higher.

Socioeconomic Status: There were no similar '.ocial Class findings

in both Stages I and III. In Stage III the upper-middle class child-

ren scored significantly higher on Coping Effectiveness; while in

Stage I they scored higher on Stance.

There were two SES x Sex interactions in Stage III, one for Hostile

Affect and the other for Neutral Affect. For Hostile Affect, in the

upper-lower class the females received significantly higher scores,

while in the upper-middle class the males scored higher. For Neutral

Affect, in the upper-lower sample the males received higher scores,

while in the upper-middle sample there was virtually no Sex difference.

There were also two significant 3ES x Sex interactions in Stage III,

one for Stance and the other for Coping Effectiveness. In both cases,

in the upper-lower class sample the females scored higher, while in

the upper-middle class sample the males scored higher.

Sex: There were no similar Sex main effects in both Stages I and

III. In Stage III the females scored significantly higher on Depres-

sive Affect, while the males were higher on Neutral Affect. In Stage

I, the ferhales scored significantly higher than the males on Positive

Affect.

Anxiety

Age: In Stage III the ten-year-old children received significantly
higher scores on both Attitude and Stance than did the fourteen-year-

olds. There were no significant Age main effects in Stage I.

In Stage III there were two significant Age x SES interactions,

one for Engagement and the other for Aid/Advice. In both cases, in

the ten-year-old sample the upper-middle class children scored higher,

while in the fourteen-year-old sample the upper-lower class scored

higher.

There were two significant Age x Sex interactions in Stage III, one
for Hostile Affect and the other for Positive Affect. For Hostile

Affect, in both age groups the males scored higher than did the

females. However, this difference in favor of the males was accentu-

ated in the fourteen-year-old sample, compared to the ten-year-old

sample. For Positive Affect, at age ten the upper-middle class child-

ren received higher scores, while at age fourteen the upper-lower

class scored higher.
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There were also two significant Age x Sex interactions in the Stage
I data, one for Negative and the other for Neutral Affect. For Nega-
tive Affect, in the ten-year-old sample, the males scored higher,
while in the fourteen-year-old sample the females scored higher. The
opposite interaction occurred for Neutral Affect. That is, at age ten
the females excelled, while at age fourteen the males excelled.

Socioeconomic Status: There was only one Social Class difference
in Stage III, and none in Stage I. In Stage III, on Stance the upper-
lower class children scored significantly higher than did the upper-
middle class children, There were no SES x Sex interactions in Stage
III, and only one in Stage I. In Stage I there was a significant SES
x Sex interaction for the variable Engagement. In the upper-lower
class the females received the higher scores; however, in the upper-
middle class the males scored higher.

Sex: There were no identical Sex differences present in both Stages
I and III. In Stage III, the females scored significantly higher than
the males on Engagement, Aid/Advtce, and Depressive Affect. The males
scored higher on Hostile Affect. In Stage I, the females scored higher
on Negative Affect (which could be construed as a similar finding to
their high Stage. -II Depressive Affect score). The males were signifi-
cantly higher on Neutral Affect

Aaatui211

Age: Thee were no significant Age main effects in Stage III. In
Stage I, the fourteen-year-old sample scored significantly higher than
did the ten-year-old group on Stance, Engagem-nt, Coping Effectiveness,
and Neutral Affyct; while the ten-year-olds scored higher on Negative
Affect.

There were no significant Age x SES or Age x Sex interactions in
either Stag or III.

Socioeconomic Status: Thero were no similar Social Class findings
in both Stages I and III. In Stage III only, the upper-lower class
children scored higher on Engagement than did the upp,r-middle class
children. In St ,e I, however, the upper-middle class children scored
higher on Engagement, as well as on Stance and Coping Effectiveness.
There was ne significant SES x Sex interaction in Stage III and that
was for Stance. In the upper-lower class the females received signifi-
cantly higher scores, while in the upper-middle class the males scored
higher. There were no SES x Sex interactions in Stage I.

Sex: There were no significant Sex main effects in either Stages I
or III.
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Total Scores

Age: There were two similar Age main effects between Stages I and

III in the Total Scores. For Total Attitude, in both studies the ten-

year-olds had significantly more positive Attitude scores than did the

fourteen-year-olds. In Stage III the ten-year-olds were significantly

.iigher on Hostile Affect, while in Stage I they were significantly

higher on Negative Affect. If we were to assume that the Stage I

Total Negative Affect score was primarily Hostile in nature, then

these two findings would he se : to be similar. This assumption

cannot be unequivocally :mete. In Stage III, the fourteen-year-old

sample scored signiP.cantly higher on Stance, Engagement, Coping Effec-

tiveness, and Neutral Affect.

There were no significant Age x SES interactions for the Stage III

Total Scores; but there was one in Stage I for Stance. Here, at the

ten-year-old level the upper-middle class children scored higher than

did the upper-lower class. However, in the fourteen-year-old sample,

the upper-lower class children scored higher.

There was only one significant Age x Sex interaction in Stage III

(and none in Stage I). In Stage III, for Depressive Affect, in both

age groups the females received the higher scores. However, this dif-

ference in favor of the females was accentuated in the fourteen-year-

old sample, compared to the ten-year-old sample.

Socioeconomic Status: There were no significant Social Class main

effects in Stage III, and only one in Stage I. This was for Coping

Effectiveness, where the upper-middle class sample was significantly

higher than the upper-lower class.

There was one SES x Siti*interaction in Stage III for Hostile Affect.

In the upper-lower class there was virtually no Sex difference;

however, in the upper-middle class, the males scored significantly

higher than did the females. In Stage I there were two SES x Sex

interactions, one for Stance and the other for Coping Effectiveness.

In both cases, in the upper-lower class the females scored higher,

while in the upper-middle class the males scored higher.

Sex: Thete were two significant Sex main effects in Stage III, one

for Hostile Affect and the other for Depressive Affect. The males

scored significantly higher on Hostile Affect, while the females

scored higher on Depressive Affect. There were no Sex differences in

the Stage I Total Scores.

Parent/Child Interaction Scales

16,e: There were two similar Age main effects found in both Stages

I and III. For both Self-Image and Interaction with Father, the ten-

year-old children scored significantly higher than did the
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fourteen -year -olds. In addition, in Stage III the ten-year-olds
scored higher on Parent/Child Interaction and Interaction with Mother.
In Stage I, the fourteen-year-old children scored higher on Interaction
with Mother.

There was one significant Age x SES interaction in Stage III only,
and this was for the Self-Concept scale. In the ten-year-old sample,
the upper-middle class children had the higher Self-Concept, while in
the fourteen-year-old sample, the upper-lower class children scored
higher. There were no Age x SES interactions in Stage I data. There
was one significant Age x Sex interaction in Stage III for the Inter-
action with Mother item. In the ten-year-old sample the males received
the higher scores, while in the fourteen-year-old sample, the females
scored higher. Again, there were no Age x Sex interactions in Stage I.

Socioeconomic Status: There were no significant Social Class dif-
ferences in Stage III, and only one in Stage I -- that for Interaction
with Father. The upper-lower class children scored higher on this
scale than did the upper-middle class children. There were no signifi-
cant SES x Sex interactions in either study.

Sex: There were no similar Sex finuings in both Stages I and III.
In Stage III, the males had a significantly higher Self-Concept than
d , the females. In Stage I, the females received higher scores on
Parent/Child Interaction and on Interaction with Mother.

Reality/Fantasy Achievement Discrepancy Score

Age: There was no significant Age main effect in either Stage I or
Stage III. In Stage I there was a significant Age x SES interaction.
In both age samples the upper-middle class children received higher
scores. However, this difference in favor of the upper-middle class
was accentuated in the fourteen-year-old sample, when compared to the
ten-year-old sample.

Socioeconomic Status: In both Stages I and III the upper-middle
class children received a significantly higher score than did the
upper-lower class children. There were no significant SES x Sex inter-
actions in either study.

Se: There was no Sex difference in Stage III, but in Stage I the
females received a significantly higher score.

STORY COMPLETION

Coping Effectiveness

Age: There were no similar Age main effects present in both Stages
I and III. In Stage III the ten-year-olds scored higher on the Inter-
personal Relations story than did the fourteen-year-olds. On the
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other hand, the fourteen-year-old sample received a significantly

higher score on the Aggression story and also on the Total Coping

Effectiveness score. In Stage I, the fourteen-year-olds received sig-

nificantly higher scores on the stories relating to Anxiety, Interper-

sonal Relations (Story Seven), and Total Coping Effectiveness.

There were two significant Age x SES interactions in Stage III only,

one being for the Aggression story and the other for Total Coping

Effectiveness. In both cases, in the ten-year-old sample the upper-

middle class children scored higher, while in the fourteen- year -old

sample the upper-lower class children scored higher. There were two

significant Age x Sex interactions in Stage I only, one for Coping

Effectiveness with Father's Authority and the other for Total Coping

Effectiveness. In the Authority story, at age ten the males scored

higher, while at age fourteen the females scored higher. For Total

Coping Effectiveness, at both age levels the females received higher

scores. However, this difference in favor of the females was signifi-

cantly greater in the fourteen- than in the ten-year-old sample.

Socioeconomic Status: There were two significant Social Class main

effects in Stage III (and none in Stage I). For the Interpersonal

Relations story, the upper-lower class children scored higher than did

the upper-middle class children. This was also the case on the Total

Coping Effectiveness score. There were no significant SES x Sex inter-

actions in either Stages I or III.

Sex: There was one similar Sex main effect in both Stages I and

III. In both studies the females received significantly higher Coping

Effectiveness scores in the Aggression area than did the males. There

were no other Stage III significant Sex differences. In Stage I the

les also scored significantly higher ^^ coping with Authority

(Jhu..ner's), Interpersonal. Relations (Story Four), Academic Task

AchJ_vement, and Total Coping Effectiveness. The males scored signifi-

cantly higher on the Anxiety story.

Coping Style Dimensions

The Total Scores for the Coping Style dimensions will be discussed

separately, and first, since they were available in both Stages I and

III

Age: There was only one similar Age main effect or. the Total

Scores in both Stages I and III, and this was for Total Engagement,

where in both studies the fourteen-year-olds scored signigicantly

higher than did the ten-year-olds. In Stage III only, the fourteen-

year-olds also scored higher on Mean Initiation, and Aid/Advice. In

Stage I only, the fourteen-year-olds scored higher on Implementation,

both Affect scales, and Persistence. However, the ten-year-olds

received the higher score on Stance.
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There were four significant Age x SES interactions in the Stage III
Total Scores (though there were none in Stage I). For both Mean Aid/
Advice and Implementation, in the ten-year-old sample, the upper-
middle class children scored higher; while in the fourteen-year-old
sample, the upper-lower class children were higher. For Mean Engage-
ment, the upper-lower class children scored higher at both age levels.
However, this difference in favor of the upper-lower class was accen-
tuated in the fourteen-year-old group as compared to the ten-year-old
group. For Mean Initiation in the ten-year-old sample there was vir-
tually no Social Class difference, while at age fourteen the lower-
class children received the higher scores.

There were no significant Age x Sex interactions in Stage III, and
only one in Stage I. This was for Stance where, at both age levels,
the females received higher scores. However, this difference in favor
of the females was accentuated in the fourteen-year-old sample, com-
pared to the ten-year-old sample.

Socioeconomic Status: The Social Class main effects for Mean
Affect scores should be discussed first since differences appeared in
both Stages I and III, though the nature of the scales was somewhat
different in the two studies. In Stage III, the upper-middle class
children scored higher on ooth Mean Negative Affect by Hero and Mean
Total Affect of Hero Plus Others. In Stage I, the upper-lower class
children scored higher on Affect Expressed in Conjunction with the
Problem. Thus, the upper-lower expressed more Positive Affect in
Stage I and less Negative Affect in Stage III. These findings could
be considered to be similar, though certainly not identical. In Stage
III only, the upper-lower class children scored significantly higher
on Mean Engagement and Initiation; while the upper-middle class child-
ren scored higher on Response Length. In Stage I only, the upper-
lower class children scored higher on Stance. There were no signifi-
cant SES x Sex interactions in either Stage I or Stage III.

Sex: There was one Sex main effect which was somewhat similar
(though not identical) in both Stages I and III. In Stage III the
females received higher scores on Positive Affect Expressed by Hero,
while in Stage I they received higher scores on Affect Expressed in
Conjunction with the Outcome. Also, in Stage III only, the females
scored higher than the males on Mean Aid/Advice, Evaluation of Outcome,
and Response Length. In Stage I, the females scored hi.:;her on Mean
Stance, Initiation, Implementation, end Persistence. Thus, though the
same scales did not show similar Sex differences across the two
studies, all differences in the two studies were in favor of the
femaleF.

!Lase III Individual Story Coping Style Dimensions

Age: On the Academic Task Achievement story the fourteen-year-olds
scored significantly higher on Initiation and Aid/Advice. There were
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no significant interactions of any sort for the dimensions in this

area.

On the Interpersonal Relations story, the ten-year-olds scored sig-
nificantly higher on Stance, Engagement, Initiation, Aid/Advice,
Solver, Implementation, Total Affect of Hero Plus Others, and Instru-

mentality. There was one significant Age x SES interaction for Imple-

me:ation. At both age levels, the upper-lower class children

received higher scores. However, this difference in favor of the

upper-lower class children was accentuated in the fourteen-year-old
sample as compared to the ten-year-old sample.

In the Aggression story the fourteen-year-old children scored sig-
nificantly higher on Engagement, Initiation, Aid/Advice, Solver, and

Instrumentality. There were five significant Age x SES interactions

for this story. All five interactions were of the same nature and
were for Engagement, Initiation, Aid / Advice, Evaluation of Outcome,

and Instrumentality. In each case, in the ten-year-old sample the
upper-middle class children scored higher, while at age fourteen the

upper-lower class children screed higher. There was one significant

Age x Sex interaction for Instrumentality. At both age levels, the
females received higher scores; however, this difference in favor of
the females was accentuated in the fourteen-year-old sample when com-

pared to the ten-year-old sample.

For the Anxiety area (Story Four), the fourteen-year-olds scored
significantly higher on Stance, Engagement, and Response Length.
There were no significant Age x SES or Age x Sex interactions for this

story.

For the Authority story, the fourteen-year-olds scored higher on
Outcome, while the ten-year-olds scored higher on Positive Affect'by

Hero. There was one significant Age x SES interaction for Total Affect

of Hero Plus Others. In the ten-year-old sample, the upper-middle
class children scored higher, while in the fourteen-year-old sample

the upper-lower children scored higher. There were three significant

Age x Sex interactions in this area. For both Aid/Advice and Solver,
in the ten-year-old sample the males scored higher, while in the four-
teen-year-old sample the females scored higher. For Response Length,

in the ten-year-old sample the females scored higher, while in the
fourteen-year-old sample there was virtually no Sex difference.

In the other Anxiety story (Story Six), the fourteen-year-olds
scored significantly higher on Aid/Advice and Response Length. There

were no significant Age x SES interactions, and only one significant
Age x Sex interaction (for Negative Affect Expressed by Hero). In the

ten-year-old sample, the males expressed more negative affect; but in
the fourteen-year-old sample the females expressed more negative

affect.
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In the Nonacademic Task Achievement story, the fourteen-year-olds
scored higher on Implementation, while the ten-year-olds were higher
on Evaluation of Outcome. There were four significant Age x SES inter-
actions for this area for the dimensions of Engagement, Aid/Advice,
Solver, and Implementation. All interactions were of the same nature.
That is, in the ten-year-old sample, in all cases, the upper-middle
class children scored higher; while in the fourteen-year-old sample
the upper -lower class scored higher. There were no significant Age x
Sex interactions.

Socioeconomic Status: In the Academic Task Achievement area, the
upper-lower class children scored higher on Engagement, while the
upper-middle class childrea scored higher on Response Length, Positive
Affect by Hero, Negative Affect by Hero, and Total Affect of Hero Plus
Others. There were no significant SES x Sex interactions.

In the Interpersonal Relations story, the upper-lower class child-
ren scored higher on Engagement, Initiation, Aid/Advice, and Implemen-
tation. The upper-middle class children scored higher on Response
Length, Negative Affect of Hero, and Total Affect of Hero Plus Others.
There was one significant SES x Sex interaction for Total Affect of
Hero Plus Others. In both social classes, the females received the
higher scores. However, this difference in favor of the females was
accentuated in the upper-middle class sample.

In the Aggression story, the fourteen-year-olds scored significant-
ly higher on Engagement, Initiation, Aid/Advice, Solver, Response
Length, and Total Affect of Hero Plus Others. There were no signifi-
cant SES x Sex interactions for this a ?a.

For the Anxi.ty area (Story Four), the upper-lower class children
scored higher on Implementation, while the upper-middle class children
were higher on Response Length and Negative Affect by Hero. There was
one significant SES x Sex interaction for Aid/Advice. In the upper-
lower sample, the females scored higher, while in the upper-middle
sample, th males scored higher.

In the Authority area, the only Social Class difference was for
Response Length where the upper-middle class children scored higher.
There were three significant SES x Sex interactions (for Outcome, Posi-
tive Affect by Hero, and Negative Affect by He o). Fot both Outcome
and Negative Affect by Hero, in the upper-lower class sample the males
received the higher scores, while in the upper-middle class sample the
females scored higher. For Positive Affect by dero, in the upper-
lower class sample the females scored higher, while in the upper-middle
class sample there was virtually no Sex difference.

In the other Anxiety story (Story Six), the upper-middle class
scored higher on Aid/Advice and Response Length. There were no sig-
nificant SES x Sex interactions.
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In the Nonacademic Task Achievement area, the upper-middle class

scored higher on Implementation, Response Length, and Total Affect of

Hero Pius Others. Thee was one significar SES x Sex interaction for

Outcome. In the upper...ower class the males received higher sc'res,

while in the upper-middle class the females scored higher.

Sex: In the Acadcalic Task Achievement story, there were no Sex

differences.

In the Interpersonal Relations story, the females scored higher on

Outcome, Response Length, Positive Affect by Hero, and Total Affect of

Hero Plus Others.

In the Aggression story, the females scored significantly higher on

Engagement, Initiation, Aid/Advice, Evaluation of Outcome, Response

Length, and Instrumentality.

In the Anxiety story (Story Four), the females scored higher on

Response Length, while the males scored higher on Instrumentality.

In the Authority story, the females scored higher on Engagement,

Response Length, and Positive Affect by Hero.

In the second Anxiety story (Story Six), the females scored higher

on Evaluation of Dutcome and Response Length.

In the Nonacademic Task Achievement area, the males scored higher

on Aid/Advice and Implementation, while the females scored higher on

Response Length.
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ANOVA OF MEANS:
HYPOTHESES AND FINDINGS

JAPAN

DEMOGRAPHIC MEASURES

Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

This hypothesis was supported by Stage III data as well as by Stage
I data. Thus, the hypothesis was completely verified.

ACHIEVEMENT MEASURES

Upper-middle class children will have higher Achievement
scores than will upper-lower class children.

In Stage III, as well as in Stage I, this hypothesis was completely
verified for Aptitude and for all Achievement measures.

Females will have higher Achievement scores than will males.

In Stage III, only for Reading Achievement did the females excel,
while there were no Sex differences for the other Achievement measures.
In Stage I the females excelled in all except Mathematics Achievement
where there was no Sex difference. Thus there was partial support for
the hypothesis of female superiority on the Achievement measures.

OCCUPATIONAL MEASURES

Upper-middle class children will have higher objective
status level Occupational Expectations than will upper-
lower class children.

This hypothesis was confirmed in both Stages III and I where upper-
middle class children scored significantly higher than did upper-lower
class children.

Upper-middle class children will have a higher level of
objective Occupational Aspiration than will upper-lower
class children.

This hypothesis was also verified in Stages III and I as the upper-
middle class children scored significantly higher than did the upper-
lower class in both studies.
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Upper-middle class children will have different discrepancy

scores betweea Occupational Aspiration and Expectation than

will upper-lower class children.

This hypothesis muse be rejected as there were no social class dif-

ferences in either Stage I or Stage JII.

Upper-middle class children will prefer different Occupational

Values than will upper-lower class children.

Of the fifteen Occupational Values in Stage III, five showed signifi-

cant social class differences. In Stage I, also, only five of the

fifteen Occupational Values showed significant social class differences.

In both studies the upper-middl^ class children scored higher on Inde-

pendence, while the upper-lower class scored higher on Security and

Surroundings. Except for these three values, the hypothesis must be

rejected.

Upper-lower class children will show a greater preference for

"Extrinsic" Occupational Values than will upper-middle class

children.

This hypothesis was supported by Stage III data, where Lhe upper-

lower class children scored significantly higher on the Total Extrinsic

scale than did the upper-middle class children. This hypothesis was

also supported in Stage I, so the hypothesis may be -onsidered to have

been completely verified.

Males will have a higher objective Occupational Expectation

level than will females.

This hypothesis was verified in both Stages I and III, where the

males scored significantly higher than did the females in both studies.

Males will have a higher objective Occupational Aspiration

level than will females.

This hypothesis was verified in both Stages I and III where, in both

cases, males scored significantly higher than did females.

Males will prefer different Occupational Values than

will females.

Of the fifteen Occupational Values, eight showed significant Sex dif-

ferences in Stage III data. In Stage I, twelve of the fifteen Occupa-

tiohal Values showed significant Sex differences. Thus, the hypothesis

received fairly good confirmation in both studies.
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Females will more frequently choose "Intrinsic" Occupational
Values than will males.

This hypothesis was -Jerified in Stage III since females significantly
more often chose Intrinsic values than did males. However, it was not
verified in Stage I as there was no significant Sex difference in the
Japanese data for this variable. Therefore verification of the hypo-
thesis must be considered to be questionable.

Males will more frequently choose "Extrinsic" Occupational
Values than will females.

This hypothesis was verified in Stage III since males chose signifi-
cantly more often "Extrinsic" values than did females. However, it was
not verified in Stage I as there was no significant Sex difference for
this variable. Therefore verification of the hypothesis must be con-
sidered to have been questionable.

COPING STYLE MEASURES

Upper-middle class children will demonstrate a different
style of coping than will upper-lower class children.

On the Social Attitudes Inventory there were only two significant
social class differences out of six, both in favor of the upper-middle
class. In Stage I, only one of the four scales showed significant
social class differences. Therefore the hypothesis cannot be verified
from the data obtained from this instrument.

Turning next to the Sentence Completion, out of forty-eight Coping
Style variables, only seven showed significant social class differences.
In Stage I, of the thirty-two Sentence Completion Coping Style variables,
only six showed significant social class differences. Therefore the
hypothesis cannot be accepted, based on Sentence Completion data from
either Stage I or Stage III.

Turning finally to the Story Completion, of the one hundred four
Coping Style variables, twenty-eight showed significant social class
differences. In Stage I, three of the nine Coping Style dimensions
from the Story Completion showed significant social class differences.
Therefore the hypothesis cannot be confirmed from Story Completion data
either. Based on the overall findings from the three Coping instru-
ments, the hypothesis must be rejected.

Males will demonstrate a different style of coping
than will females.

On the Stage III Social Attitudes Inventory, only two of the six
scales showed significant Sex differences. In Stage I, two of tne four
scales showed significant Sex differences. Therefore Social Attitudes
data lent only very questionable support to the hypcthesis.
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Turning next to the Sentence Completion instrument, of the forty-

eight possible significant differences, ten showed significant Sex

differences. In Stage I, of the thirty-two vossihf Sex differences,

only four were significant. Therefore Sentence Completion data wads

one reject the hypothesis.

Turning finally to Story Compleiion, of the one hundred four

possible Sex differences, twenty-four showed significant Sex differences.

In Stage I, six of the nine Coping Style dimensions showed significant

Sex differences, a greater proport'on of significant differences than

found in other coping style instruments. However, looking at all

instruments in both studies, one must reject the overall hypothesis for

Sex differences in Coping Style.

The differences in the style of coping between the

males and the females will be consistent across all

five behavior areas studied.

In the Sentence Completion, the only consistent findings involved

Hostile Affect, where the males scored higher, and Depressive Affect,

where the females scored higher. On other Sentence Completion Coping

Style dimensions, there were no consistent differences.

In the Story Completion
instrument, first females tended to score

higher on Evaluation of Outcome. They also scored higher, in every case,

on Response Length, and tended to score higher on Positive Affect. In

Stage I, also, there was some support for consistency in females scoring

higher on Positive Affect. However, except for the Affect dimensions,

Evaluation of Outcome and Response Length, the hypothesis must be re-

jected.

COPING EFFECTIVENESS MEASURES

The upper-middle class children will exhibit more effective

overall coring behavior than will the upper-lower class

children.

In Stage III Sentence Completion, on only two of six occasions did

the upper-middle class children score higher on Coping Effectiveness.

In Stage I, they scored higher on three occasions, thus lending some

tentative support to the hypothesis.

In Stage III Story Completion on no occasion did the upper-middle

class score higher on Coping Effectiveness, though the upper-lower class

scored higher twice. In the Stage I Story Completion instrument there

were no social class differences in Coping Effectiveness.

Thus, overall, this hypothesis must be rejected.
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JAPAN INTRA-COUNTRY REPORT OF SIGNIFICANT CORRELATIONS

CRITERION-CRITERION RELATIONSHIPS

Hypothesis 1: There will be positive relationships among Apti-
tude and the Achievement Criterion measures.

Of the twelve correlations examined, all were highly significant at
both age levels.

The correlations ranged between .42 the largest (.81) was
between Mathematics Achievement and GPA ,e rourteen, followed by
that between Reading Achievement and GPA (.77), also at age fourteen.

All fourteen-year-olds' correlations were somewhat larger than were
the ten-year-olds' correlations.

In Stage I also, all correlations were significant, although Apti-
tude was not included in the Stage I matrix. In Stage I the range of
correlations was smaller, ranging between .55 and .73. The highest,
again, was between Mathematics Achievement and GPA (.73) at age four-
teen.

In summary, the hypothesis was verified in total in both Stages I
and III.

Hypothesis 2: There will be positive relationships among the
Achievement and the Peer BRS Criterion measures.

All fifty-four correlations examined were significant in both age
groups.

The correlations ranged between .17 and .61. The highest (.61, .57)

were between the Task Achievement Peer BRS item and GPA at both ages.
In general, the Academic Task Achievement item was correlated most
highly with all of the Criterion measures. Also, CPA was the most
highly correlated, consistently, with all of the Peer BRS items.

The data from Stages I and III clearly verify the hypothesis for
both age groups and between all Criterion measures.

PREDICTOR-PREDICTOR RELATIONSHIPS

Hypothesis 3: There will be positive relationships among
the Intrinsic Occupational Values.

Of the fifty-six correlations examined, only five were significant
in the predicted direction. (There were nine which were significant
in the direction opposite from that predicted, which primarily invol-
ved the variable Management.)
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There was one pair of (positive) correlations which were significant

in both age groups. This was between Intellectual Stimulation and

Variety. the one correlation which was significant at age ten only

was between Independence and Management. Significant at age fourteen

only were the correlations between Sclf-Satisfaction and Variety. The

.aor Live) correlations ranged between .17 and .42. The highest (.42.

were between Intellectual Stimulation and Variety.

All individual Intrinsic values except Management were significantly

(and positively) correlated with the Total Intrinsic score. The

greatest contribution (.54, .48) was from the value Variety, followed

by Self-Satisfaction (.35, .48), Creativity (.33, .45), and Esthetics

(.40, .38). The Intrinsic Total score was only a fair representative

of the Intrinsic measures.

in Stage I, eleven of the fifty-six correlations were significant.

Again, Intellectual Stimulation and Variety were significantly corre-

lated at both age levels, as well as: (a) Intellectual Stimulation

with Creativity, (b) Self-Satisfaction with Variety and (c) Indepen-

dence with Management. Again, in Stage I all correlations with the

Intrinsic Total score were significant except for Management. Variety,

again, contributed the greatest amount (.43, .53) to the Total Score,

followed by Intellectual Stimulation (.49, .44), and Creativity (.39,

.41)

Considering data from botn Stages I and III, the hypothesis must be

rejected for both age groups. Evidently, while there is some common-

ality among the Intrinsic values (with the exception of Management),

there are evidently subclusters of values that would require further

examinat ion.

Hypothesis 4: There will be positive relationships among
the Extrinsic Occupational values.

Of the forty-two correlations examined, only ten were significant

in the predicted direction (while sixteen were significant in the

direction opposite from that predicted). Prestige was the value which

had the most negative correlations (eight) with other Extrinsic values,

though it was positively correlate at both age levels with Success

and Economic. Returns. Also significant (and positive) at both age

levels were the following relationships: (a) Success with Economic

Returns; (b) Security with Surroundings; and (c) Surroundings with

Associates. There were no correlations significant (and positive) at
only ore age level; thus there were five significant positive correla-

tions in each age group.

The correlations ranged between .13 and .49. The highest (.49) was

between Success and Economic Returns in the fourteen-year-old sample,
followed by those between Success and Prestige (.43, .41) in both age

groups.
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All Extrinsic values were significantly correlated with the

Extrinsic Total score. The greatest contribution was from the value

Success k.49, .58), followed by Economic Returns (.53, .52). There

was no tendency for the correlations of one age group to be systemati-

cally larger than those from the other age group.

In Stage I, also, only ten correlations were significant in the

predicted direction, while seventeen were significant in the direction

opposite from that predicted. Prestige was, again, the value which

was most frequently negatively correlated with the other Extrinsic

values, but, again positively, correlated with Succips and Economic

Returns.

The data from both studies combined lead one to reject the hypothe-

sis for most variables. There is evidently some commonality, as indi-

cated by the correlations with the Total Extrinsic score. However,

there appeared to be two separate clusters of Extrinsic values: one
defined by Success, Prestige, and Economic Returns, and the other

defined by Security and Associates.

Hypothesis 5: There will be negative relationships among
the Intrinsic and Extrinsic Occupational values.

Of the one hundred Nellie correlations examined, fifty-three were
significant in the predicted direction. (There were only five corre-

lations significant in the direction opposite from that predicted.)
Of they2, twenty-five were in the ten-yeer-old sample and twenty-eight

in the fourteen-year-old sample. There were forty correlations (or

twenty pairs) which were significant in both age samples. These were:

(a) Altruism with Success, Prestige, and Economic Returns; (b) Esthe-
tics with Security, Economic Returns, and Follow Father; (c) Indepen-
dence with Security and Surroundings; (d) Management with Surroundings;
(e) Self-Satisfaction with Success, Prestige, and Economic Returns;
(f) Intellectual Stimulation with Success, Prestige, and Economic
Returns; (g) Creativity with Success and Economic Returns; and (h)
Variety with Success, Prestige, and Economic Returns. Significant at

age ten only were the forowing relationships: (a) Esthetics with Sur-
roundings; (b) Independence with Associates and Follow Father; (c)
Management with Associates; and (d) Intellectual Stimulation with

Follow Father. Significant at age fourteen only were the following

relationships: (a) Esthetics with Success and Associates; (b) Self-
Satisfaction with Follow Father; (c) Creativity with Security, Surroun-
dings, and Associates; and (d) Variety with Security and Associates.

The correlations ranged between -.14 and -.43. The highest (-.43)
was between Variety and Success at age fourteen, followed by that
(-.39) between Intellectual Stimulation and Success at age ten.

All individual Extrinsic values were significantly negatively corre-
lated with the Total Intrinsic score. The highest correlations were
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for the values of Success (-.49, -.58) and Economic Returns (-.53,

-.52). All but one of the Intrinsic values (Management) were negative-

ly correlated with the Extrinsic Total score. The highest correlations

were Eor Variety (-.54, -.48), Self-Satisfaction (-.35, -.48), and

Esthetics (-.40, -.38). The Extrinsic values which were negatively

correlated most frequently with the Intrinsic values were Economic

Returns (twelve) and Success (eleven). The Intrinsic values which were

the most frequently negatively correlated with Extrinsic values were

Esthetics (nine) and Variety (eight).

In Stage I, there were sixty-five significant negative correlations.

Again, Success and Economic Returns were the most frequently negatively

correlated with the Intrinsic values; while Intellectual Stimulation,

Creativity, and Variety (ten apiece) and Esthetics (nine) were most

frequently negatively correlated with the Extrinsic values.

On the basis of the results from both studies, the hypothesis was

supported to a rather substantial degree. The results from these com-

parisons of Intrinsic with Extrinsic values leads to virtually the

same conclusions as those reached when examining the intercorrelations

of the Intrinsic or the Extrinsic values. That is, while there is a

common factor which describes both sets of values, there are subclus-

ters of valves within each of the two value sets.

Hypothesis 6: There will be positive relationships among the
status level measures of the Occupational
Aspiration, Occupational Expectation, and Edu-
cational Aspiration measures.

Of the six correlations examined, all six were significant in both

age groups.

The correlations ranged between .19 and .69. The highest (.57, .69)

were between Occupational Aspiration and Occupational Expectation. In

all cases the fourteen-year-old correlations were higher than were the

ten-year-old :orrelations with the largest age difference (.19, .51)

being that between Occupational Aspiration and Educational Aspiration.

In Stage I also, all six correlations were significant and the four-

teen-year-old correlations were, in all cases, higher than were the

ten-year-old correlations.

The results from both studies indicated that the hypothesis was
totally verified, although more strongly at age fourteen. It is prob-

able that, as children mature, their aspirations and expectations more
closely resemble one another because of the increased degree of reality

in the judgment of the older children. Also, with older children

there is increased knowledge of the degree of education necessary for

the fulfillment of certain careers.
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Hypothesis 7: There will he a positive relationship between
The two Occupational Interest discrepancy
measures.

Both correlations were significant with the ten-year-old correla-
tion being higher than that for the fourteen-year-oldE (.53, -.31).
The same pair of correlations was also significant in Stage I. They

were approximately of the same magnitude as in Stage III, but there

was virtually no age difference. All other Occupational Interest

discrepancy scores in Stage I were also significant.

The data from both studies confirms the hypothesis at both age

levels.

Hypothesis 8: There will be positive relationships among the
SAI "Good Coping' measures across the five
behavior areas.

All twenty correlations examined were significant in the predicted

direction for both age groups.

The correlations ranged between .16 and .57. The highest (.57) was
between Task Achievement and Authority in the ten-year-old sample,
followed by that between Aggression and Interpersonal Relations (.55)
in the ten-year-old sample. With one exception, the correlations were
all higher in the ten-year-old sample which might indicate less differ-
entiation in the behavior toward specific problem areas in the younger
children.

All individual SAI scores were significantly correlated with the
SAI Total score. The highest contribution to the Total Score was from
the areas of Aggression (.80, .74) and Interpersonal Relations (.80,
.71), though all correlations were rather high. Thus the SAI Total
score appeared to be a good representative of the individual SAI
scores.

The Stage I SAI instrument was totally different, thus comparisons
could not be made.

On the basis of the Stage III data from Japan, this hypothesis was
completely confirmed for both age groups, but more strongly at age ten.

Hypothesis 9: There will be positive relationships among
the Views of Life "Active" response measures
across the twenty subsyndromes plus the
Total Score.

Of the one hundred seventy-one correlations examined, there were
only seventeen which were significant in the predicted direction.
(There were eleven which were significant in the direction opposite
from that predicted.)
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The significant correlations (all at age fourteen) were: (a) Locus

of Control with Academic Locus of Control, Immediate/Delayed Action,

and Earned versus Bestowed Status; (b) Academic Locus of Control with

Action versus Inaction, and Views of Life;(c) Action versus Inaction

with Rate of Action, Instrumentality versus Fantasy, and Activity/Pas-

sivity Under Stress; (d) Intrinsic versus Extrinsic with Independence

versus Interdependence, and Earned versus Bestowed Status; (e) Compe-

tition/Cooperation with Self/Joint Implementation; (f) Independence

versus Interdependence with Earned versus Bestowed Status and Views of

Life; (g) Earned versus Bestowed Status with Self-Initiation/Other

Initiation and Views of Life;and (h) Instrumentality versus Fantasy

with Activity/Passivity Under Stress and Positive/Negative Self-Concept.

The range of correlations was between .13 and .24. The highest

(.24) was between Locus of Control and Academic Locus of Control. All

but two of the individual subsyndromes were significantly correlated

with the Views of Life Total score. (Those not correlated were Compe-

tition/Cooperation and Positive versus Negative Self-Concept.) The

highest correlations with the Total score (.39) were those of Action/

Inaction and Instrumentality versus Fantasy. In view of the fact that

the correlations with the Total score were all somewhat low, it was

felt that the Total score was only a very moderate representation of

the individual Views of Life subsyndromes.

With only seventeen out of one hundred and seventy-one correlations

significant, the hypothesis must be rejected. The Views of Life

instrument was not administered in Stage I.

Hypotheses 10 - 13: There will be positive relationships among
the measures of the same Sentence Comple-
tion Coping Style variable across different

behavior ireas.

Stance

Of the twenty Stance correlations examined, fifteen were significant

in the predicted direction. Of these, six were in the ten-year-old

sample and nine in the fourteen-year-old sample. There were twelve

correlations (six pairs) which were significant in both age groups.

These were: (a) Aggression with Interpersonal Relations Stance; (b)

Authority with Anxiety, Interpersonal Relations, and Task Achievement

Stance; (c) Anxiety with Task Achievement Stance; .nd (d) Interpersonal

Relations with Task Achievement Stance. There were no correlations

significant at age ten only. Significant at age fourteen only were

the following relationships: (a) Aggression with Anxiety and Task

Achievement Stance; and (b) Anxiety with Interpersonal Relations Stance.

Interpersonal Relations and Task Achievement were the two areas which

were correlated most frequently with the other areas.

-1437-



The range of correlations was between .16 and .65. The highest

(.65) was between Authority and Task Achievement Stance at age ten.
This was, by far, the largest correlation in the matrix.

All individual Stance scores were significantly correlated with the

Stance Total sc re. Those areas which were correlated most highly
were Task Achievement (.73, .64), Interpersonal Relations (.66, .65)

and Authority (.65, .63).

In summary, the hypothesis was verified in general, but more
strongly for the fourteen-year-old sample.

In Stage I, twelve of the twenty Stance correlations were signifi-
cant with three at age ten and nine at age fourteen. Task Achievement,
Interpersonal Relations, and Authority were again the most highly
related to the Total Stance score. Stage I date pointed out the dif-
ferential age verification of the hypothesis to an even greater degree.
That is, overall, the hypothesis was strongly verified at age fourteen
but there was only very moderate support at age ten.

Engagement

Of the twenty correlations examined, nine were significant. Of

these, six were in the ten-year-old sample and three in the fourteen-
year-old sample.

Tn're were six correlations (or three pairs) which were significant
at both age levels. These were: (a) Aggression with Interpersonal
Relations Engagement; (b) Anxiety with Interpersonal Relations Engage-
ment; and (c) Interpersonal Relations with Task Achievement Engagement.
Significant at age ten -may were the following relationships: (a)

Authority with Interpersonal Relations and Task Achievement Engagement;
and (b) Anxiety with Task Achievement Engagement.

The correlations ranged between .18 and .35. The highest (.35) was
between Interpersonal Relations and Task Achievement Engagement at age
ten.

All individual Engagement scores were significantly correlated with
the Engagement Total score. The highest contributions were from Task
Achievement (.69, .60), and Interpersonal Relations (.75) at age ten
only.

In Stage I, none of the twenty correlations were significant in the
predicted direction. However, Engagement in Stage I was scaled some-
what differently than it was in Stage III. All Stage I icdividual
scores were significantly correlated with the Engagement Total score,
with Task Achievement, again, contributing the greatest amount to the
Total Score.

-1438-



On the basis of the two studies together, there was moderate support

for the hypothesis at age ten, but rather poor support at age fourteen.

Aid Advice

Of the twenty correlations examined, twelve were significant in the

predicted direction. Of these, six were at age ten and six at age

fourteen. There were ten correlations (five pairs) which were signifi-

cant in both age groups. These were: (a) Aggression with Authority

and Anxiety Aid/Advice; (b) Authority with Anxiety and Task Achievement

Aid/Advice; and (c) Anxiety with Interpersonal Relations Aid/Advice.

Significant at age ten only was the relationship between Aggression and

Interpersonal Relations Aid/Advice. Significant at age fourteen only

was the relationship between Authority and Interpersonal Relations

Aid/Advice.

The correlations ranged between .15 and .29. The highest (.29) was

between Aggression and Authority Aid/Advice at age ten. All individual

Aid/Advice scores were significantly related to the Total Score. The

greatest contribution was from Authority (.73, .70), followed by

Aggression (.67, .60). The Aid/Advice variable was not measured in

Stage I. Based on Stage III findings only, the hypothesis was moder-

ately supported at both age groups.

Coping Effectiveness

Of the twenty correlations examined, eighteen were significant, all

in the predicted direction. There were eight correlations significant

at age ten and ten at age fourteen.

There were sixteen correlations (or eight pairs) which were signifi-

cant in both age groups. These were: (a) Aggression with Authority,

Interpersonal Relations, and Task Achievement Coping; (b) Authority
with Anxiety, Interpersonal Relations and Task Achievement Coping; (c)

Anxiety with Task Achievement; and (d) Interpersonal Relations with

Task Achievement. Significant at age ten only were the relationships

between Task Achievement and both Anxiety and Interpersonal Relations

Coping. Significant at age fourteen only was the relationship between

Aggression and Anxiety Coping.

The correlations ranged between .17 and .47. The highest (.47) was

between Task Achievement and Authority Coping, followed by that (.45)

between Task Achievement and Interpersonal Relations Coping, both at

age ten. Most of the correlations were somewhat smaller in the four-

teen-year-old sample than at age ten. Authority was correlated more

frequently with other areas than was any other area.

All individual areas were significantly correlated with the Coping

Effectiveness Total score at age ten, but only two were significantly
correlated at age fourteen. The greatest contributions to the Total
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score ..ere from Interpersonal Relations (.74) and Task Achievement

(.77), both at age ten.

In Stage I, seventeen of the twenty correlations were significant

in the predicted direction, nine at age ten and eight at age fourteen.

All individual area scores were significantly correlated with the

Total Coping Effectiveness score in both age groups with Authority

contributing the greatest amount of variance to the Total Score (.73,

.73) in both age groups, followed by Interpersonal Relations and Task

Achievement.

Based upon the findings of both Stages I and III, the hypothesis

can be said to have been verified, though slightly stronger at age ten.

B/pothesis 14: There will be a positive relationship among
the Coping Style dimension Total Scozes and

the Coping Effectiveness Total score.

Of the twelve correlations examined, all twely1 were highly signifi-

cant at both age levels. The correlations ranger.; between .76 and .95.

The highest (.95, .95) were between Total Engagement and Total Aid/

Advice. The correlations in the two age groups were very close in all

instances. Some of the high correlations may be attributed to an
artifact of the scoring system since all scores depend partially on

the Stance and Engagement score.

This particular hypothesis was not tested in Stage I. At any rate,

the hypothesis was well verified at both age levels.

Hypothesis 15: There will be positive relationships among
the Sentence Completion Attitude measures
and Attitude Total score across behavior

areas.

Of the twelve correlations examined, five were significant in the

predicted direction. Of these, three were in the ten-year-old sample,

and two in the fourteen-year-old sample. There were four correlations

(or two pairs) which were significant in both age groups. These were

between Task Achievement and both Authority and Interpersonal Relations

Attitude. Significant at age ten only was the relationship between
Interpersonal Relations and Authority Attitude.

The correlations ranged between .14 and .29. The highest (.29, .24)

were between Task Achievement and Authority Attitude in both age groups.

All individual Attitude measures were significantly correlated with
Attitude Total score. The highest contribution was from Attitude
Toward Authority (.74, .73), followed by Attitude Toward Interpersonal
Relations (.69, .65). Anxiety contributed the smallest amount to the

Total score in both age groups.
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In Stage I, all six correlations were significant for both age

groups. (Attitude Toward Anxiety was not measured in Stage 1.) Also,

all individual Attitude scores were significantly correlated with the

Attitude Total score, each contributing a fairly large degree of

variance to the Total score.

Based upon the results of both studies together, the hypothesis

should be considered to have been moderately supported. Actually,

upon observing the Stage III matrix, it may be seen that the introduc-

tion of Anxiety Attitude accounted for all but one of the non-signifi-

cant correlations. Thus, it may be said that the hypothesis was well
supported with the exception of Attitude Toward Anxiety, an emotional

condition rather than an external problem.

Hypotheses 16 - 19: There will be a positive relationship
among the measures of the same Sentence
Completion Affect dimension across the
different behavior areas and with the

Total Affect scores.

Hostile Affect

Of the twenty correlations examined, ten were significant in the

predicted direction. Of these, six were in the ten-year-old sample

and four in the fourteen-year-old sample. There were six correlations

(or three pairs) which were significant in both age groups. These

were: (a) Interpersonal Relations with both Aggression and Authority

Hostile Affect; and (b) Task Achievement with Interpersonal Relations

Hostile Affect. Significant at age ten only were the following corre-

lations: (a) Aggression with both Authority and Task Achievement Hos-

tile Affect; and (b) Authority with Task Achievement Hostile Affect.

The correlations ranged between .14 and .32. The highest (.32) was

between Interpersonal Relations and Aggression Hostile Affect, followed

by that between Interpersonal Relations and Authority Hostile Affect

(.31), both at age ten. The correlations were higher in the ten-year-

old than in the fourteen-year-old sample. Interpersonal Relations was

correlated more frequently with other Hostile Affect scale scores
(seven times) than were other area Hostile Affect scores.

All individual Hostile Affect scores were significantly correlated

with the Total Hostile Affect score. The greatest contribution was

from Interpersonal Relations (.74, .62), followed by Authority (.66,

.63). All but one of the correlations with the Total score were higher

at age ten than at age fourteen.

In Stage I, Negative Affect was not divided into Hostile and Depres-
sive Affect, so direct comparisons could not be made. However, in

Stage I, out of twelve correlations involving Negative Affect, eleven

were significant in the predicted direction.
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Considering primarily Stage III results, the hypothesis was suppor-
ted moderately at age ten, but the support was somewhat less than ade-

quate at age fourteen. However, it should be pointed out that seven
of the nonsignificant correlations involved the Anxiety area. Thus,

it would perhaps be more accurate to say that the hypothesis received
good support with the exception of the Anxiety area Hostile Affect.

Depressive Affect

Of the twenty correlations examined, eight were significant, all in

the predicted direction. Of these, four were significant at age ten

and four at age fourteen. There were four correlations (or two pairs)

which were significant at both age levels. These were between Inter-

personal Relations and both Authority and Anxiety Depressive Affect.
Significant at age ten only were the relationships between Authority
and both Anxiety and Task Achievement Depressive Affect. Significant

at age fourteen only were the relationships between Task Achievement
and both Anxiety and Interpersonal Relations Depressive Affect.

The correlations ranged between .14 and .28. The highest (.28) was

between Task Achievement and Anxiety Depressive Affect at age fourteen.

It should be pointed out that nine of the twelve nonsignificant cor
relations involved Aggression Depressive Affect (a situation where one
would more likely expect Hostile Affect as a reaction).

All individual scores except Aggression were significantly correla-
ted with the Depressive Affect Total score at both age levels. The

greatest contribution to the Total Score was from the Anxiety area
(.67, .66) as one might expect.

Recalling that Depressive Affect was not separated from general
Negative Affect in Stage I, it may be concluded that the hypothesis
received moderate support in all areas except Aggression, but that the
hypothesis for Aggression Depressive Affect was not supported at all
at either age level.

Neutral Affect

Of the twenty correlations examined, seventeen were significant, all
in the predicted direction. Of these, ten were significant in the ten-
year-old age group, and seven in the fourteen-year-old group. Fourteen

of these correlations (or seven pairs) were significant in both age
groups. These were: (a) Anxiety with Authority Neutral Affect; (b)
Interpersonal Relations with Aggression, Authority, and Anxiety Neutral
Affect; and (c) Task Achievement with Authority, Anxiety, and Interper-
sonal Relations Neutral Affect. Note that the only three nonsignifi-
cant correlations at age fourteen involved the Aggression area.
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The correlations ranged between .14 and .41. The highest (.41) was

between Task Achievement and Interpersonal Relations Neutral Affect at

age ten.

All individual Neutral Affect scores were significantly correlated

with the Neutral Affect Total score at both age levels. The highest

contribution to the Total score was from the Interpersonal Relations

area (.70, .6%), followed by Authority (.65, .64) and Task Achievement

(.70, .56). Interpersonal Relations also was correlated more frequent-

ly with other areas than were the other Neutral Affect areas.

This hypothesis was not tested in Stage I. Based on Stage III

results only, the hypothesis was completely verified at age ten and

was moderately well verified at age fourteen.

Positive Affect

Of the twenty correlations examined, none were significant in

either age group. In Stage I also, there were no significant correla-

tions involving Positive Affect. Therefore the hypothesis must be

completely rejected.

Hypothesis 20: (a) There will be a positive relationship
between the Total Attitude measure and
the Total Positive Affect measure.

(b) There will be negative relationships
between the Total Attitude measure and
the Total Hostile and Depressive Affect

measures.

There were no significant correlations for part (a) of the hypothe-

sis concerning the relationship between Attitude and Positive Affect.

In Stage I there was a small (.14) significant correlation at age ten

only. On the basis of this evidence, part (a) of the hypothesis should

be rejected.

For part (b), there were no significant correlations between Atti-

tude and either Negative Affect measure. In Stage I there were sig-

nificant negative correlations between Total Attitude and Total Nega-

tive Affect in both age groups. One wonders whether or not Lhe separa-

tion of Negative Affect into Hostile and Depressive Affect in Stage III

was responsible in any manner for the disappearance of significant

correlations for part (b) of the hypothesis in Stage III. At any rate,

part (b) of the Stage III hypothesis must also be rejected for both age

groups.

Hypothesis 21: (a) There will be positive relationships
between the Positive Affect measure and
the Total Attitude measure and the Coping

Score totals.
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(b) There will be negative relationships
between the total amount of Hostile and
Depressive Affect expressed and the Coping

Style and Effectiveness Total scores.

Part (a) of the hypothesis will first be considered. Fol. Total

Positive Affect, none of the correlations with the Coping Style and

Effectiveness Total scores were significant in the predicted direc-

tion. For Total Attitude, all correlations were significant in the

predicted direction, in both age groups. These correlations ranged

between .28 and .41. The highest (.41) was between Attitude and

Total Coping Effectiveness at age ten.

Next, part (b) of the hypothesis will be considered. Of the sixteen

correlations with both Total Hostile and Depressive Affect, all sixteen

were significant in the predicted direction for both age groups. The

correlations were higher, in general, with Hostile Affect (-.44 to

-.78) than with Depressive Affect (-.37 to -.53). The highest corre-

lations (-.78, -.73) were between Total Hostile Affect and Total Coping

Effectiveness in both age groups. The highest for Depressive Affect

(-.53, -.51) were those with Total Stance.

In conclusion, all parts of the hypothesis were completely verified

except for the hypothesized relationship with Total Positive Affect.

It should be recalled that Positive Affect was a rare response to most

Sentence Completion Coping stems, and that, usually, a Positive Affect

response precluded a "Coping" response.

Essentially the same findings were observed in Stage I. That is,

for Total Negative Affect, all correlations were significant and nega-

ti7e, while for Total Attitude, all correlations were significant and

positive. For Total Positive Affect, four of the six correlations

were significant in the predicted direction, though the strength of the

correlations were of a somewhat lower order than for the other two

variables.

Hypotheses 22 - 31: There will be a positive relationship
among the measures of the same Story Com-

pletion Coping Style dimensions and Coping
Effectiveness scores across the different
behavior areas, and with the Total Scores

for Coping Style and Coping Effectiveness.

Stance

Of the forty-two correlations examined (excluding those with the

Total Score), eight were significant, all in the predicted direction.

Of these, five were in the ten-year-old sample and three in the four-

teen-year-old sample. Of these, six (or three pairs) were significant

in both age groups. These were: (a) The Authority Story with Story

Four Anxiety; (b) Story Four Anxiety with the Interpersonal Relations
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Story; and (c) Story Six Anxiety with the Academic Task Achievement

Story, Significant at age ten only were the relationships between

Academic Task Achievement and both Story Four Anxiety and Interpersonal

Relations.

The correlations ranged between .14 and .25. The highest (.25)

were between Story Four Anxiety and both the Authority and the inter-

personal Relations stories at age ten. The correlations tended to be

higher at age ten than at age foot-teen. The stories which were corre-

lated most frequently with other stories were Story Four Anxiety (five

times) and Academic Task Achievement (four times).

All individual Stance scores were significantly correlated with the

Stance Total score. The stories which contributed the most to the

Total score were Story Six Anxiety (.56, .47) and Academic Task

Achievement (.56, .49).

Stance was not scaled for most stories in Stage I. Based on Stage

III data, the hypothesis should probably be rejected since only eight

of forty-two correlations were significant.

Engagement

Of the forty-two correlations examined, only five were significant

in the predicted direction. All five of these were in the ten-year-

old age group. These were: (a) Authority with Story Four Anxiety and

Interpersonal Relations; (b) Story Four Anxiety with Interpersonal

Relations and Academic Task Achievement; and (c) Story Six Anxiety

with Academic Task Achievement.

The correlations ranged between .15 and .26. The highest (.26) was

between Story Four Anxiety and Academic Task Achievement at age ten.

All individual Engagement scores were significantly correlated with

the Engagement Total score. The greatest contributions to the Total

score were from Academic Task Achievement (.56, .51), and Aggression

(.47, .51). With few exceptions, the Total Score appeared to be a

fair representation of the Engagement measure. In Stage I, seventeen

of the fifty-six correlations were significant with nine being in the

ten-year-old sample. Thus, there was somewhat better support for the

hypothesis regarding Engagement in Stage I than in Stage III. Overall,

however, it seemed most feasible to reject the hypothesis, especially

as Stage III data indicated.

Initiation

Of the forty-two correlations examined, only one was significant

(.22). This was between Story Four Anxiety and Academic Task Achieve-

ment at age ten.
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All individual Initiation scores were significantly correlated with
the Initiation Total score. The greatest contributions were from
Aggression (.53, .53) and Academic Task Achievement (.55, .40).

In Stage I, of the fifty-six correlations examined, only ten were
significant, seven at age fourteen.

Considering both Stages I and III results simultaneously, the hypo-
thesis should be rejected for both age groups.

A id Advice

Of the forty-two correlations examined, only one was significant in
the predicted direction. This was between Authority and Interpersonal
Relations (.16) at age ten.

All individual Aid/Advice scores were significantly correlated with
the Aid/Advice Total score. The greatest contributions to the Total
score were from Aggression (.50, .47), and Academic Task Achievement
(.53, .39).

Aid/Advice was not measured in Stage I. On the basis of Stage 1II
data, the hypothesis must be totally rejected.

Solver

Of the forty-two correlations examined, only four were significant
in the predicted direction, two at age ten and two at age fourteen.
Significant at age ten only were the relationships between Story Four
Anxiety and both Aggression and Academic Task Achievement. Significant
at age fourteen only were the relationships between Story Six Anxiety
and both Aggression and Authority. The correlations ranged between .14
and .29. The highest (.29) was between Aggression and Story Six
Anxiety at age fourteen.

Twelve of the fourteen individual Solver scores were significantly
correlated with the Total score. Only Nonacademic Task Achievement
was not significantly correlated with the Total Score. The greatest
contributions were from Story Six Anxiety (.50, .61) and Aggression
(.45, .60).

Solver was not measured in Stage I. On the basis of Stage III data
alone the hypotheses must be rejected for both age groups.

Implementation

Of the forty-two correlations examined, six were significant in the
predicted direction, three at age ten and three at age fourteen. Sig-
nificant at both age levels was the re ationship between Aggression
and Story Six Anxiety. Significant at age ten only were the
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relationships of: (a) Story Four Anxiety with Academic Task Achievement;

and (b) Story Six Anxiety with Interpersonal Relations. Significant at

age fourteen only were the relationships between Story Six Anxiety and

both Authority and Academic Task Achievement.

The correlations ranged between .14 and .28. The highest (.20, .28)

were between Aggression and Story Six Anxiety.

All individual Implementation scores were significantly correlated

with the Total Implementation score. The greatest contributions were

from Story Six Anxiety (.54, .65), and Aggression (.48, .58).

In Stage I, of the forty-two correlations examined, sixteen were

significant, all in the predicted direction, with an equal number

significant at both age groups. Thus, there was much greater support

for the Implementation Hypothesis in Stage I. The method of measuring
Implementation was somewhat different in the two studies, but was,

theoretically, equivalent. Only very tentative support can be given

the hypothesis. based upon the very sparse Stage III findings.

Outcome

Of the forty-two correlations examined, seventeen were significant,

all in the predicted direction. Of these, five were in the ten-year-

old sampl and twelve in the fourteen-year-old sample. There were ten

correlations (five pairs) which were significant at both age levels.

These were: (a) Aggression with Story Six Anxiety and Interpersonal
Relations; and (b) Story Four Anxiety with Story Six Anxiety, Interper-

sonal Relations, and Academic Task Achievement. Significant at age

fourteen only were the following relationships: (a) Aggression with

Authority and Academic Task Achievement; (b) Authority with Stories
Four and Six Anxiety and Interpersonal Relations; and (c) Story Six

Anxiety with Interpersonal Relations and Academic Task Achievement.

The correlations ranged between .15 and .31. The highest (.31) was

between Stories Four and Six Anxiety at age fourteen. The stories

which were correlated most frequently with other stories were Stories

Four and Six Anxiety (with seven apiece). All individual Outcome

scores were significantly correlated with the Outcome Total score.

The highest contributions were from Story Four Anxiety (.55, .59) and

Story Six Anxiety (.53, 62).

Outcome was not measured in Stage I. Based on Stage III results,

there was fairly good support for the hypothesis in the fourteen-year-

old sample, but rather pon: support in the ten-year-old sample.

Evaluation of Outcome

Of the forty-two correlations examined, only three were significant
in the predicted direction, all in the ten-year-old sample. These

were: (a) Story Four Anxiety with Story Six Anxiety a-j Academic Task
Achievement; and (b) Story Six Anxiety with Academic Task Achievement.
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The correlations ranged between .19 and .23, with highest being

between Academic Task Achievement and Story Four Anxiety.

All but one of the individual Evaluation of Outcome scores were
significantly correlated with the Evaluation of Outcome Total score.
The one not significant was Story Six Anxiety at age fourteen, though
at age ten this story represented the highest contribution to the

Total Score (.50) of all stories.

Evaluation of Outcome was not measured in Stage I. Based upon

Stage III findings the hypothesis must be rejected for both age groups.

Coping Effectiveness

Of the forty-two correlations examined, eight were significant, all

in the predicted direction. Of these, six were at age ten and two at

age fourteen. There were four correlations (or two pairs) significant

at both age levels. These were between: (a) Story Four Anxiety and
and Interpersonal Relations; and (b) Story Six Anxiety and Academic

Task Achievement. Significant at age ten only were the following rela-

tionships: (a) Aggression with Story Six Anxiety; (b) Authority with
story Four Anxiety; (c) Story Four Anxiety with Academic Task Achieve-
ment; and (d) Story Six Anxiety with Interpersonal Relations.

The correlations ranged between .14 and .26. The highest (.26) was
between Story Four Anxiety and Academic Task Achievement at age ten.

All but one of the individual Coping Effectiveness scores were sig-
nificantly correlated with the Coping Effectiveness Total score. The

one not correlated was Nonacademic Task Achievement at age ten. The

highest contributions to the Total Score were from Aggression (.52,
.51) and Academic Task Achievement (.58, .44), followed by Story Six
Anxiety (.51, .47).

In Stage I, out of fifty-six correlations, twenty-nine were signifi-
cant. Thus the hypothesis received far better support in Stage I than
in Stage III. Part of this may be attributed to the different methods
of measuring Coping Effectiveness and part, possibly, to the different
nature of the tories in the two studies.

The poor findings in Stage III must be considered in the light of
the good findings in Stage I. Due to the nature of the Stage I find-
ings, the hypothesis must be at least tentatively supported. A com-
parison of the two methods of measuring Coping Effectiveness might
shed some light on the differences between the findings of the two
studies.

Instrumentality

Of the forty-two correlations examined, nine were significant, all
in the predicted direction. Of these, three were significant at age
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ten and six at age fourteen. There were four correlations (two pairs)

wnich were significant in both age groups. These were between Nonaca-

demic Task Achievement and both Authority and Story Four Anxiety. Sig-

nificant at age ten only was the relationship between Story Four
Anxiety and Interpersonal Relations. Significant at age fourteen only

were the following relationships: (a) Aggression with Story Four and

Six Anxiety and Nonacademic Task Achievement; and (b) Authority with

Interpersonal Relations.

The correlations ranged between .14 and .24. The highest (.24) was

between Aggression and Story Four Anxiety at age fourteen.

All individual Instrumentality scores were significantly correlated

with the Instrumentality Total score. The highest contribution was

from Nonacademic Task Achievement (.63, .63), followed by that from

Story Four Anxiety (.59, .54).

In Stage I, for Persistence, out of fifty-six correlations examined,

sixteen were significant in the predicted direction, with eleven of

these being at age fourteen.

In summary, there is not actually adequate support for the hypothe-

sis as a whole, though in both studies the support is better at age

fourteen than at age ten.

Hypothesis 32a - 32b: There will be a positive relationship
among the Coping Style dimension Total
scores and Coping Effectiveness.

Of the one hundred ten correlations examined, ninety were signifi-

cant in the predicted direction. Of the twenty nonsignificant corre-

lations, seventeen involved Response Length. The other three nonsig-

nificant correlations were: (a) Total Stance with Evaluation of Out-

come at age fourteen, and (b) Total Instrumentality with Evaluation of

Outcome and Response Length at age ten.

The correlations ranged between .16 and .91. The highest (.91, .91)

were between Total Solver and Total Implementation at both age levels,

plus between Total Initiation and Total Coping Effectiveness at age ten.

This hypothesis was not tested in Stage I. With the exception of

the Response Length variable, this hypothesis was very well verified

at both age levels.

Hypothesis 33: There will be a positive re onship among

Length of Response across a!litehavior areas.

Of the forty-two correlations examined, all forty-two were signifi-

cant in the predicted direction.
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The correlations ranged between .39 and .74. The highest was

between Aggression and Interpersonal Relations (.74) and between
Aggression and Authority (.73) both at age ten.

All individual Response Length scores were significantly correlated
with the Total Response Length score. All contributions to the Total
score were quite high (between .70 and .88). Thus the Total score was

a good representation of the Response Length measure.

Response Length was not measured in Stage I. Baseo upon Stage III
findings, the hypothesis was highly verified in both age groups.

Hypotheses 34 - 361 There will be a positive relationship
among the measures of the same Story Com-
pletion Affect dimension across the
different behavior areas.

Positive Affect Hero

Of the forty-two correlations examined, twelve were significant,

all in the predicted direction. Of these, seven were at age ten and

five at age fourteen. There were six correlations (three pairs) which
were significant at both age levels. These were: (a) Story Six Anxiety
with Authority and Story Four Anxiety; and (b) Nonacademic Task
Achievement with Story Six Anxiety. Significant at age ten °nig were

the following relationships: (a) Aggression with Stories Four and

Six Anxiety; (b) Authority with Academic. Task Achievement; and (c)
Story Six Anxiety, with Academic Task Achievement. Significant at age
fourteen only were the following relationships: (a) Aggression with
Nonacademic Task Achievement; and (b) Authority with Story Four
Anxiety.

The correlations ranged between .14 and .28. The highest (.28) was
between Stories Four and Six Anxiety at age ten. Story Six Anxiety
was the story which was most frequently correlated with other stories
(eight times).

All individual Positive Affect Hero scores were significantly cor-
related with the Total Score. The greatest contribution was from the
Interpersonal Relations story (.55, .60) followed by Story Four Anxiety
(.52, .48) and Story Six Anxiety (.59, .42).

Affect was not measured in the same manner in Stage I, so direct
comparisons could not be made. Stage III results gave only very tenta-
tive and somewhat poor support to the hypothesis at both age levels.

Negative Affect Hero

Of the forty-two correlations examined, seventeen were significant,
nine at age ten and eight at age fourteen. There were six correlations
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(three pairs) that were significant at both age levels. These were:

(a) Story Four Anxiety with Story Six Anxiety and Academic Task

Achievement; and (b) Interpersonal Relations with Academic Task

Achievement. Significant at age ten only were the following relation-

ships: (a) Aggression with Story Four Anxiety; (b) Authority with

Stories Four and Six Anxiety; (c) Story Six Anxiety with Interpersonal

Relations and Academic Task Achievement; and (d) Interpersonal Rela-

tions with Nonacademic Task Achievement. Significant at age fourteen

only were the following relationships: (a) Aggression with Authority

and Academic Task Achievement; (b) Story Four Anxiety with Interperson-

al Relations and Nonacademic Task Achievement; and (c) Story Six

Anxiety with Nonacademic Task Achievement.

The correlations ranged between .14 and .26. The highest (.26) was

between Aggression and Academic Task Achievement at age fourteen.

All individual Negative Affect Hero scores were positively correla-

ted with the Total Story Four Anxiety (.64, .56) and Academic Task

Achievement (.55, .64). With few exceptions the Total score appeared

to be a fair representative of the individual Negative Affect Hero

dimension.

Story Completion Affect dimensions were not measured in the same

manner in Stage I, so that direct comparisons were not possible.

There was very tenuous support for the hypothesis at both age levels.

Total Affect Hero Plus Others

Of the forty-two correlations examined, twenty-three were signifi-

cant, all in the predicted direction. Of these, fourteen were in the

ten -year -old sample and nine in the fourteen-year-old sample. Ten of

thecc (or five pairs) were significant at both age levels. There were:

(a) Aggression i-ith Story Four Anxiety; (b) Story Four Anxiety with

Story Six Anxiety, Interpersonal Relations, and Academic Task Achieve-

ment; and (c) Interpersonal Relations with Academic Task Achievement.

Significant at age ten only were the following relationships: (a)

Aggression with Story Six Anxiety and Interpersonal Relations; (b)

Authority with Stories Four and Six Anxiety, Interpersonal Relations,

and Academic Task Achievement; (c) Story Six Anxiety with Interpersonal

Relations and Academic Task Achievement; and (d) Interpersonal Rela-

tions with Nonacademic Task Achievement. Significant at age fourteen

only were the following relationships: (a) Aggression with Academic

and Nonacademic Task Achievement; and (b) Nonacademic Task Achievement

with Story Six Anxiety and Academic Task Achievement.

The correlations ranged between .15 and .37. The highest (.37) was

between Stories Four and Six Anxiety at age ten.

All individual scores were significantly correlated with the Total

Score. The greatest contributions WP-0 from Story Four Anxiety (.69,
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.62) and Interpersonal Relations (.65, .54). The story which was cor-

related most frequently with other stories was Story Four Anxiety

(nine times) followed by Interpersonal Relations and Academic Task

Achievement (eight times each). There was no equivalent Story Comple-

tion Affect measure in Stage I. In summary, the hypothesis received

fairly good support in both age groups, with somewhat better support

in the ten-year-old sample.

Hypothesis 37: There will be positive relationships among
the Story Completion Total Positive Affect
measures and the Total Coping Style measures.

There will be a negative relationship among
the Story Completion Negative Affect measures
and the Total Coping Style measures.

Of the forty correlations examined, twenty were significant in the

predicted direction (nine for Positive Affect and eleven for Negative

Affect). Of these, eight were significant at age ten and twelve at

age fourteen. There were six correlations (three pairs) which were

significant at both age levels. These were: (a) Engagement with

Total Negative Affect Hero; and (b) Total Positive Affect Hero with

both Total Outcome and Total Evaluation of Outcome. Significant at

age ten only were the following relationships: Total Positive Affect

with Initiation, Aid/Advice, Solver, Implementation and Coping Effec-

tiveness. Significant at age fourteen only were the following rela-

tionships: Total Negative Affect with Stance, Initiation, Aidllcivice,

Solver, Implementation, Evaluation of Outcome, Coping Effectiveness,

and Instrumentality.

The correlations ranged between .17 and -.44. The highest (-.44)

was between Engagement and Negative Affect Hero at age fourteen. It

should be noted that the majority of the ten-year-old correlations
were with Positive Affect, while for the fourteen-year-olds, Negative
Affect correlated more frequently with the Coping Style dimensions.
Thus the hypothesis was fairly well confirmed for the ten-year-old
sample when the Affect variable was positive, but poorly confirmed at

age ten when negative. The opposite was true at age fourteen. That

is, the hypothesis was fairly well confirmed when the Affect variable
was negative, but poorly confirmed when it was positive.

In Stage I, both Affect variables were significantly (and positive-
ly) correlated with all Coping Style and Effectiveness dimensions at
both age levels; however, Affect was measured differently in Stage I.

Hypothesis 38: There will be positive relationships
between Length of Response and Coping
Effectiveness scores for each story.

Of the fourteen correlations examintH pertaining to this hypothesis,

only one was significant in the predic , direction at age fourteen.
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There were three significant in the direction opposite from that pre-

dicted. Thus the hypothesis must be rejected at both age levels.

This hypothesis was not tested in Stage I.

Hypotheses 39 - 42: There will be positive relationships among
measures of the same Coping Style dimensions

and Coping Effectiveness measures in the
same behavior areas across the two projec-

tive instruments as well as positive rela-
tionships with the Total Scores.

Stance

Only two of the sixteen correlations were significant, both at age

fourteen. These were: (a) Academic Task Achievement with Task
Achievement (.27) and Total Sentence Stance with Total Story Stance

(.16). This hypothesis was not tested in Stage I. On the basis of

these results, the hypothesis must be rejected for both age groups.

Engagement

Of the sixteen correlations examitA, three were significant, one

at age ten and two at age fourteen. Significant at age ten was the

relationship between Sentence and Story Authority (.14). Significant

at age fourteen were the relationships: (a) Academic Task Achievement

with Task Achievement; and (b) Sentence and Story Total Engagement.

In Stage I, only two of eighteen correlations were significant,

both at age fourteen. Thus the hypothesis should be rejected though

in both studies the fourteen-year-olds seemed to show a slightly
greater relationship than did the ten-year-olds.

Aid/Advice

Of the fourteen correlations examined, only two were significant,

both at age fourteen. These were: (a) Academic Task Achievement with

Task Achievement (.15); and (b) Sentence and Story Completion Total

Aid/Advice score (.19).

This hypothesis was not tested in Stage I, and based upon these

results, must be rejected for both age groups.

Coping Effect iveness

Of the sixteen correlations examined, only two were significant,

both at age fourteen. These were: (a) Academic Task Achievement (.18)

and (b) Sentence and Story Completion Total score (.21).

In Stage I, seven out of eighteen correlations for Coping Effective-

ness were significant, five of them at age fourteen. This gave some-

what better support to the hypothesis than did the Stage III findings.
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It is interesting to notice that the majority of significant relation-
ships for both Coping Style and Effectiveness were in the fourteen-
year-old group. This indicates a possible greater consistency in the
older children's behavior toward the different instruments. Also of
interest was the fact that in Stage III it wrs consistently the Task
Achievement Total scores which were significantly correlated. Evident-
ly the behavior toward the Task Achievement area is the most consistent

among the older children.

Hypothesis 43a: The Story Completion Positive Affect
measures will be positively related to the
Sentence Completion Positive Affect
measures of the same behavior area.

Of the sixteen correlations examined, none were significant for
either age group. In Stage I also, none of these Positive Affect rela-
tionships were significant. Thus the hypothesis must be thoroughly
rejected for both age groups.

Buothesis 43b: The Story Completion Positive Affect
measures will be negatively related to
the Sentence Completion Hostile and
Depressive Affect measures of the same
behavior area.

Of the thirty-two correlations examined, none of them were signifi-
cant in the predicted direction for either age group. In Stage I,
only three of eighteen correlations of this value were significant.
Thus the hypothesis must be rejected for both age groups.

Hypothesis 43c: The Story Completion Negative Affect
measures will be negatively related to
Sentence Completion Positive Affect
measures of the same behavior area.

Of the sixteen correlations examined, none were significant in
either age group. This hypothesis was not tested in Stage I. Thus
the hypothesis must be completely rejected.

Hypothesis 43d: The Story Completion Negative Affect
measures will be positively related to the
Sentence Hostile and Depressive Affect
measures of the same behavior area.

Of the thirty-two correlations examined, only four were significant,
all at age fourteen. These were (a) Story Four Anxiety Negative
Affect with Sentence Depressive Affect (.14); (b) Story Six Anxiety
Negative Affect with Sentence Depressive Affect; and (c) Total Story
Negative Affect with Total Sentence Hostile (.16) and Depressive (.21)
Affect. The same hypothesis could not be tested in Stage I. Based

-1454-



upon these results, there was o support whatsoever at age ten aid

very poor support at age fourteen. Thus, overall, the hypothesis

should be rejected.

Hypotheses 44a - 44e; The Sentence Completion measures of

Coping Style dimensions will be positively

related to the SAI "Good Coping" measures

in the fiv? different behavior areas.

Task Achievement

Of the twenty-four correlations examined, all were significant in

the predicted direction for both age groups.

The correlations ranged between .16 and .44. The highest (.40, .44)

were between Total Sentence Stance and the Total SAI score. The hypo-

thesis was completely verified at both age levels. These findings

cannot be compared to Stage I SAI findings due to the completely dif-

ferent nature of the Stage I SAI scales.

Interpersonal Relations

Of the twenty-four correlations examined, again, all were signifi-

cant in the predicted direction. The correlations ranged between .20

and .44 with the highest relationship again being between Total Stance

and the Total SAI score. All Total Score correlations were somewhat

higher than were those between the Interpersonal Relations areas.

In short, the hypothesis was confirmed at both age levels.

Author it

All but one of the twenty-four correlations were significant in the

predicted direction. Nonsignificant was the relationship between
Authority Engagement and SAI Authority at age ten. The correlations

ranged between .14 and .44 with the highest again being those between

Total Scores. The hypothesis was confirmed for both age groups.

Anxiety

Of the twenty-four correlations, fourteen were significant in the

predicted direction. None of the correlations between the Sentence
Anxiety Coping Style dimensions and SAI Anxiety were significant,

though the Sentence Completion Anxiety scales were significantly cor-

related with the SAI Total score in five out-of six cases, but these

correlations were rather low compared to other areas. Thus, with

respect to Anxiety itself, the hypothesis must be rejected for both

age groups.
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Aggression

Twenty-one of the twenty-four correlations were significant in the

predicted direction. In the relationship of the Sentence Completion
Aggression scales to SAI Aggression, five of the six correlations were
significant, two out of three at age ten, and all three at age fourteen.
Aggression Stance and Engagement also were not correlated with the SAI

Total score. The correlations between the two Aggression areas them-

selves ranged between .14 and .31. The highest (.31) was between
Aggression Aid/Advice and SAI Aggression. In summary, the hypothesis
was completely supported at age fourteen and received fairly good
support (two out of three) at age ten.

Hypotheses 45a 45g: The Story Completion measures of Coping
Style dimensions will be positively rela-

ted to the SAI "Good Coping" measures in
the five different behavior areas.

Academic Task Achievement

Of the total of seventy-two correlations examined, twenty-three
were significant, all in the predicted direction. Of tuese, seven
were significant at age ten and sixteen at age fourteen. However, let

us consider the actual sub-hypothesis of Task Achievement itself. Of

the eighteen correlations between SAI Task Achievement and the various
Story Completion Academic Task Achievement scales, five were signifi-
cant, all at age fourteen. These were between SAI Task Achievement
and Story Completion Academic Task Achievement Stance, Initiation,
Aid/Advice, Solver, and Implementation. These correlations ranged
between .14 and .17 with that for Solver being the highest.

The SAI and Story Completion Total scores were not correlated quite
as well as were the Sentence Completion and SAI Total scores. That is,

eleven out of eighteen correlations were significant. This will be
consistent throughout the remainder of these sub-hypotheses, thus will
not be discussed further.

The Task Achievement (Academic) received fair support at age four-
teen, but no support whatsoever at age ten.

Interpersonal Relations

Of the total of seventy-two correlations, only fifteen were signifi-
cant, eleven of these being between the Total Scores of the two instru-
ments. With respect to the correlations between SAI Interpersonal
Relations and the Story Completion Interpersonal Relations scales,
only two of the eighteen correlations were significant, one at age ten
(Evaluation of Outcome, .18), and one at age fourteen (Outcome, .16).
Thus, the hypothesis must be rejected for both age groups.
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Aggression

Of the seventy-two correlations examined, forty-six were signifi-

cant in the predicted direction. Thus there was obviously more of a

relationship of Aggression from the Story Completion with the Total

Score from the SAL, and a greater relationship between SAT Aggression

and the Story Completion Total scores. Turning now to the specific

hypothesis, however, out of eighteen correlations, ten were signifi-

cant in the predicted direction. Of these, six were in the ten-year-

old sample and four in the fourteen- year-old sample. There were six

correlations (three pairs) which were significant at both age levels.

These were between SAT Aggression Coping and Story Completion Engage-

ment, Solver, and Implementation. Significant at age ten only were

the relationship between SAI Aggression Coping and Initiation, Aid/

Advice, and Instrumentality. Significant at age fourteen only was the

relationship between SAI Coping and Story Completion Outcome.

In summary, there was fairly good support for the hypothesis at age

ten, but the results were less impressive at age fourteen. Overall,

it may he said that the hypothesis received moderate support.

Anxiety (Story Four)

Of the seventy-two correlations examined, eleven were significant in

the predicted direction, 'Jut all of these were between the Total scores

of the two instruments. There were no significant correlations between

the Anxiety areas of either instrument. Thus the hypothesis must be

rejected at both age levels.

Authority

Of the seventy-two correlations examined, eighteen were significant

(eleven being in the Total score x Total score correlations). There

were only two significant correlations between SAI Authority and the

Story Completion Authority scales, one at age ten and one at age four-

teen. At age ten SAI Authority was related to Stance (.14), while at

age fourteen it was related to Instrumentality (.17).

Thus, when considering Authority alone, the hypothesis must be

rejected for both age groups.

Anxiety (Story Six)

Of the seventy-two correlations examined, fifteen were significant

(eleven involving the correlations between the Total Scores for both

instruments). There were no significant correlations between SAL

Anxiety and the Story Completion (Story Six) Anxiety scales. Thus the

hypothesis must be completely rejected for both age groups.
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Nonacademic Task Achievement

Of the seventy-two correlations examined, twenty were significant

(eleven between the Total scores of the two instruments). There vere

no significant correlations between SAI Task Achievement and the Non-

academic Task Achievement story scales. Thus the hypothesis must be

rejected at both age levels.

Hypothesis 46: The Sentence Compi.Aion measures of Coping
Effectiveness will be positively related to
the SAI "Good Coping" measures in the same

behaviors.

Of the twelve correlations examined pertinent to this hypothesis,

ten were significant in the predicted direction. Only the Anxiety

area was not correlated significantly between the two instruments. In

all other areas (plus the Total score) the correlations were signifi-

cant in both age groups. They ranged between .25 and .47. The highest

(.46, .47) were between the Total SAI score and Sentence Completion

Total Coping Effectiveness. All individual scores were significantly
correlated with the Total Score from the other instrument. In short,

with the exception of the Anxiety area, this hypothesis was supported

at both age levels.

Hypothesis 47: The Story Completion measures of Coping
Effectiveness will be positively related tG
the SAI "Good Coping" measures in the same

behavior areas.

Of the sixteen correlations examined, five were significant, all in

the predicted direction. Two of these were in the ten-year-old sample

and three in the fourteen-year-old sample. Significant in both age

groups was the relationship between Aggression and between the Total

Scores for the two instruments. Significant at age fourteen only was

the relationship between Academic Task Achievement and SAI Task

Achievement.

The correlations ranged between .16 and .22. The highest (.20, .22)

were between the Aggression areas of the two instruments.

In conclusion, there was not sufficient evidence for support of this

hypothesis at either age level.

Hypothesis 48a: The SAI "Good Coping" scores will be positively
related with the Story Completion Positive
Affect measures.

Of the ninety-six correlations examined, only three were significant,

two at age ten and one at age fourteen. Thus the hypothesis must be

rejected for both age groups.
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Hypothesis 48b: The SAT "Good Coping" scores will be

negatively related with the Story Comple-

tion Negative Affect measures.

Of the ninety-six correlations examined, only seven were significant,

all in the fourteen-year-old sample. These were: (a) Academic Task

Achievement Negative Affect with Authority, Aggression, and the SAI

Total score; (b) Aggression Negative Affect with SAI Aggression; (c)

Nonacademic Task Achievement Negative Affect with Aggression and the

SAI Total score; and (d) Total Negative Affect with SAI Aggression.

Obviously the SAI Aggression vas correlated more frequently with the

Story Completion Negative Affect scores than were other SAT areas.

Though there was a slight trend at age fourteen, the hypothesis must

be rejected for both age groups.

Hypothesis 49a: The SAI "Good Coping" scores will be posi-

tively related with tne Sentence Completion

Positive Affect measures.

Of the twelve correlations examined, none were significant in the

predicted direction. Thus the hypotheses must be rejected.for both

age groups.

Hypothesis 49b: The SAT "Good Coping" scores will be nega-

tively related with the Sentence Completion

Hostile and Depressive measures.

Of the twenty-four correlations examined, twelve were significant,

all in the predicted direction. Of these, five were in the ten-year-

old sample and seven in the fourteen-year-old sample. Of these twelve

correlations, nine were with Hostile Affect and only three for Depres-

sive Affect.

There were ten correlations (five pairs) which were significant in

both age samples. These were: (a) SAT Authority with Authority Hos-

tile Affect; (b) SAI Aggression with Aggression Hostile Affect; (c) SAI

Interpersonal Relations with Interpersonal Relations Hostile Affect;

and (') the SAT Total score with both Total Hostile and Total Depres-

sive Affect. Significant at age fourteen only was the relationship

between SAI Task Achievement and both Task Achievement Hostile and

Depressive Affect.

The correlations ranged between -.14 and -.36. The highest (-.32,

-.36) were between the SOLI Total score and the SAT Total Hostile Affect.

Interpersonal Relations Hostile Affect was the score which was most

frequently correlated with the various SAI measures (ten times); while

SAI Interpersonal Relations was the most frequently correlated with

the Sentence Completion Negative Affect measures (eleven times).
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In summary, the hypothesis was well verified for Hostile Affect
(with the exception of Anxiety), but received very poor support for

Depressive Affect.

Hypothesis 50: The Occupational Values Intrinsic measures
will be positively related with the Sentence
and Story Total Coping Dimension measures.

Of the two hundred forty correlations examined, only seventeen were
significant in the predicted direction. (There were seven significant

in the direction opposite :rom that predicted but they established no

particular trend and were randomly scattered.) Of the significant

positive relationships, four were in the ten-year-old sample and thir-

teen in the fourteen-year-old group. There wre four correlations

(two pairs) which were significant in both age groups. These were

Self-Satisfaction with both Sentence Completion Aid/Advice and Coping

Effectiveness. Significant at age ten only was the relationship
between Creativity and both Story Completion Initiation and Aid/Advice.

Significant at age fourteen only were the following relationships:
(a) Altruism with all Sentence Completion variables and with Story
Completion Solver, Implementation, Outcome, Coping Effectiveness and
Instrumentality; and (b) Creativity with Sentence Completion Stance.

The correlations ranged between .14 and .33. The highest (.33) was

between Altruism and Sentence Completion Coping Effectiveness at age

fourteen.

In Stage 1 only eleven out of one hundred seventy-six correlations

were significant. In both Stages I and III the overwhelming number of
significant correlations were: (a) with the value Altruism; and (b) at

age fourteen. Overall, the hypothesis must be rejected. However,

there is evidently a real relationship between Altruism and Coping
Style for the older children.

Hypothesis 51: The Occupational Values Intrinsic measures
will be positively related with the SAI
"Cood Coping" measures.

Of the one hundred and eight correlations examined, twenty-two were
significant in the predicted direction. (There were nine significant

in the direction opposite from that predicted.) There were ten corre-

lations significant at age ten and twelve at age fourteen. There were
fourteen correlations (or seven pairs) which were significant in both

age groups. These were: Altr,lism with all SAI scores, except Anxiety
(including the SAI Total score); and (b) Total Intrinsic with SAI
Interpersonal Relations; and (c) Creativity with Anxiety. Significant

at age ten only were the following relationships: (a) Self-Satisfac-

tion with Aggression, Interpersonal Relations and the SAI Total score.
Significant at age fourteen only were the following relationships: (a)
Intellectual Stimulation with Interpersonal Relations; (b) Variety with
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Task Achievement; and (c) intrinsic Total score with Task Achievement,

Anxiety and the SAI Total score.

The correlations ranged between .14 and .28. The highest (.28) was

between Altruism and the SAI Tutal score at age fourteen.

The hypothesis as a whole must be rejected. However, it was well

upheld for the value of Altruism, just as in the previous hypothesis.

It was also interesting to observe (at age ten) the large number of

significant negative correlations of Independence with the SAI.

Hypothesis 52: The Occupational Values Intrinsic measures
will be negatively related with Views of Life

Active Response measures.

Of the two hundred correlations observed, only ten were significant.

These were: (a) Immediate 'Delayed Action with Esthetics; (b) Competi-

tion/Cooperation with Independence; (c) Earned versu., Bestowed Status

with Creativity; (d) Self/Other Initiation with Creativity; (e) Self

versus Joint Implementation with both Esthetics and Total Intrinsic;

(f) Activity versus Passivity Under Stress with Management; and (g)

Views of Life Total score with both Creativity and the Total Intrinsic

score. The correlations ranged between .14 and .29. The highest (.29)

was between Self versus Joint Implementation and the Total Intrinsic

score.

With only ten correlatioi , significant, there was not sufficient

evidence for acceptance of this hypothesis. Thus the hypothesis wa,-;

completely rejected.

Hypothesis 53: The Occupational Values Intrinsic measures
will be positively related with the Story
Total Positive Affect measure and the Sentence
Completion Total Affect measure.

Of the thirty-six correlations examined, five were significant in

the predicted direccion, four at age ten and one at age fourteen. The

following correlations were significant at age ten: (a) Intellectual

Stimulation with Story Positive Affect; (b) Variety with both Sentence

and Story Positive Affect; and (c) Total Intrinsic score with Story

Positive Affect. Significant at age fourteen only was the relationship

between Esthetic and Story Positive Affect. (Story Positive Affect had

four significant correlations while Sentence had only one.) The corre-

lations ranged between .14 and .18. The highest (.18) was between

Esthetics and Story Positive Affect at age fourteen.

In summary, according to the Stage III data, the hypothesis must be

rejected.

Hypothesis 54: The Occupational Values Intrinsic measures will
be negatively related with Sentence Total Hostile
and Depressive Affect and with Story Completion

Total Negative Affect.
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Of the fifty-four correlations examined, only four were significant
in the predicted direction, all in the fourteen-year-old sample.
These were: (a) Altruism with Sentence Hostile Affect; (b) Sentence
Hostile Affect with Esthetics and Self-Satisfaction; and (c) Creativity
with Sentence Depressive Affect.

The correlations ranged between -.15 and -.24. The highest (-.24)
was between Altruism and Total Hostile Affect.

This hypothesis must be rejected at both age levels.

Hypothesis 55: The Occupational Values Extrinsic measures
will be negatively related with the Sentence
and Story Total Coping dimension measures.

Of the two hundred forty correlations examined, sixteen were sig-
nificant in the predicted direction. Of these, eight were in the ten-
year-old sample and eight in the fourteen-year-old sample.

There were eight correlations (four pairs) which were significant
in both age groups. These were Economic Returns with Sentence Comple-
tion Stance, Engagement, Aid/Advice, and Total Coping Effectiveness.
Significant at age ten only were the following relationships: (a)

Prestige with Story Completion Evaluation of Outcome and Sentence Com-
pletion Aid/Advice and Coping Effectiveness; and (b) Economic Returns
with Sentence Completion Attitude. Significant at age fourteen only
were the following relationships: (a) Success with Sentence Completion
Engagement and Coping Effectiveness; and (b) Total Extrinsic with
Sentence Completion Stance and Total Coping Effectiveness.

The correlations ranged between -.14 and -.29. The highest (-.29)
was between Economic Returns and Sentence Coping Effectiveness at age
fourteen.

Overall, this hypothesis must be rejected. There was only one
correlation with the Story Completion variables that was significant.
Better support was found with Sentence Completion variables, but only
with Economic Returns were the correlations consistently significant.
In Stage I, the data in support of this hypothesis was even poorer than
that observed in Stage III (only two correlations significant).

Hypothesis 56: The Occupational Values Extrinsic measure
will be negatively related with the SAT
"Good Coping" measures.

Of the ninety-siA correlations examined, twenty-one were significant
in the predicted direction. Of these, ten were in the ten-year-old
sample and eleven in the fourteen-year-old sample. There were twelve
correlations ( ..ix pairs) which were significant in both age groups.
These were: (a) Security with Anxiety; (b) Economic Returns with
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Authority, Aggression, Interpersonal Relations, and the SAT. Total

score; and (c) Total Extrinsic score with Interpersonal Relations.

Significant at age ten only were the relationships between Prestige

and Task Achievement, Interpersonal Relations, and the SAI Total score.

Significant at age fourteen only were the following relationships:

(a) Success with Task Achievement; (b) Surroundings with Anxiety; and

(c) Total Extrinsic with Task Achievement, Anxiety; and the SAI Total

score.

The correlations ranged between -.14 and -.28. The highest (-.28)

was between Economic Returns and Interpersonal Relations at age ten.

Except for the value of Economic Returns, the hypothesis must be

rejected. For Economic Returns, nine out of twelve correlations were

significant. There were no different age trends observed. There was

no comparable hypothesis for examination in Stage I.

Hypothesis 57: The Occupational Values Extrinsic measures
will be negatively related with the Active
measures of the Views of Life.

Of the one hundred sixty correlations examined, sixteen were sig-

nificant in the predicted direction. These were: (a) Intrinsic/

Extrinsic with Follow Father; (b) Task Achievement/Interpersonal Rela-

tions with Surroundings and Associates; (c) Competition/Cooperation

with Security; (d) Independence/Interdependence with Follow Father;

(e) Earned versus Bestowed Status with Economic Returns; (f) Self/

Joint Implementation with Security Economic Returns, Associates, and

Total Extrinsic; (g) Instrumentality versus Fantasy with Associates;

(h) Activity versus Passivity Under Stress with Success and Prestige;

and (i) the Views of Life Total score with Security, Associates, and

Total Extrinsic.

The correlations ranged between -.14 and -.29. The highest (-.29)

were between Self versus Joint Implementation and both Associates and

the Total Extrinsic score. Associates was the Extrinsic value the

most frequently correlated with the various Views of Life syndromes;

wt-Ale Self versus Joint Implementation was the Views of Life value

most frequently correlated with the Extrinsic values.

Overail, however, the h),othesis must be rejected.

Hypothesis 58: The Occupational Values Extrinsic measures
will be negatively related with the Story
Total Positive Affect measure and the Sen-
tence Total Positive Affect measure.

Of the thirty-two correlations examined, only three were signifi-

cant in the predicted direction, all at age ten. These were: (a)

Story -Total Positive effect with Prestige and the Total Extrinsic
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score; and (b) Sentence Total Positive Affect with Success. The corre-
lations ranged between -.14 and -.19 with that between Success and
Sentence Positive Affect being the highest. In Stage I, only two out
of forty-eight correlations were significant in the predicted direction.
Thus, combining the results of both Stages I and III, the hypothesis
must be rejected.

Hypothesis 59: The Occupational Values Extrinsic measures will
be positively related with Sentence Completion
Total Hostile and Total Depressive Affect measures
and the Story Completion Total Negative Affect.

Of the forty-eight correlations examined, only three were signifi-

cant in the predicted direction. (There were five significant in the

direction opposite from that predicted.) There were two correlations
(one pair) significant at both age levels. These were between Associa-
tes and Story Completion Negative Affect. Significant at age fourteen

only was the relationship between Economic Returns and Sentence Total
Hostile Affect. The correlations ranged between .16 and .27. The
highest (.27) was between Economic Returns and Sentence Hostile Affect
at age fourteen.

In Stage I, there was only one significant correlation of the
Extrinsic values with Negative Affect. Thus, the hypothesis must be
rejected for both age groups.

Hypothesis 60: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively
related with the Story Completion Coping
dimension measures.

Of the sixty correlations examined, only one was significant in the
predicted direction (-.14); and that was between Total Stance and Occu-
pational Expectation at age ten. Stage I data also did not support
the hypothesis which must, therefore, be rejected.

Hypothesis 61: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively
related with the Sentence Completion Total
Coping dimension measures.

Of the thirty correlations examined, four were significant in the
predicted direction, all at age fourteen. These were between Occupa-
tional Expectation and Stance, Engagement, Aid/Advice, and Total Coping
Effectiveness.

The correlations ranged between -.15 and -.22. The highest (-.22)
was between Occupational Expectation and Coping Effectiveness. In
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Stage I, four out of eighteen correlations were significant, two at

age ten and two at age fourteen.

Based upon the findings of both studies, this hypothesis must be

rejected.

Hypothesis 62: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively

related with the SAI "Good Coping" measures.

Of the thirty-six correlations examined, eleven were significant,

all in the predicted direction. Of these, two were in the ten-year-old

sample and nine in the fourteen-year-old sample. There were two corre-

lations (one pair) which were significant at both age levels. These

were between the SAI Total Score and Educational Aspiration. Signifi-

cant at age ten only was the relationship between Interpersonal Rela-

tions and Educational Aspiration. Significant at age fourteen only

were the following relationships: (a) Task Achievement with all

Occupational and Educational measures; (b) Anxiety with all Occupation-

al and Educational measures; and (c) Total SAI score with all Occupa-

tional measures. The correlations ranged between -.14 and -.33. The

highest (-.33) was between SAI Anxiety and Occupational Aspiration at

age fourteen.

In summary, there was virtually no support for this hypothesis at

age ten but minimal support a" age fourteen with the most consistent

relationships being those between Task Achievement, Anxiety, and the

Total Score with the Occupational and Educational measures.

Hypothesis 63: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be negatively

related with the "Active" response measures

of the Views of Life.

Of the sixty correlations exatrined, only four were significant in

the predicted direction. These were: (a) Occupational Aspiration

with Confrontation/Avoidance and Self/Joint Implementation; and (b)

Educational Aspiration with Competition/Cooperation and Positive/Nega-

tive Self-Concept. The correlations ranged between .14 and .16.

Thee was insufficient evidence for the support of this hypothesis.

It must, therefore, be rejected.

Hypothesis 64: The status level measures of Occupational
Aspiration, Occupational Epectation, and
Educational Aspiration will be negatively
related with the Story Completion Total Posi-
tive Affect measures and the Sentence Comple-
tion Total Positive Affect measure.
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Of the twelve correlations examined, none were significant in either

age group. Thus the hypothesis must be totally rejected at both age
levels. In Stage I five of the eighteen correlations were significant,
all in the fourteen-year-old age group, thus lending some slight sup-
port to the hypcthesis at age fourteen, but none whatever at age ten.

Hypothesis 65: The status level measures of Occupational
Aspiration, Occupational Expectation, and
Educational Aspiration will be positively
related with the Sentence Completion Total
Hostile and Depressive Affect measures, and
the Story Completion Total Negative Affect
measure.

None of the eighteen correlations examined were significant in the
predicted direction. Stage I data did not confirm the hypothesis
either; thus it must be rejected at both age levels.

Hypothesis 92: There will be a positive relationship among
the Parent/Child Interaction items of the
Sentence Completion instrument.

Of the four legitimate correlations examined, only two were signifi-
cant. These were between Mother Interaction and Father Interaction
(.32, .46) at both age levels. The other legitimate correlation
(between Self-Concept and Parent/Child Interaction) was not significant
at either age level. All other correlations (which were not legitimate
due to overlapping items) were significant at both age levels. In

Stage I, only et age ten was the correlation between Mother Interaction
and Father Interaction significant. At neither age level was the rela-
tionship between Self-Concept and Parent/Child Interaction significant.

Considering both studies at the same time, there was good support
for the relationship between Mother Interaction and Father Interaction,
but no support for the relationship between Self-Concept and Parent/
Child Interaction, thus overall there was partial support for the
hypothesis.

Hypothesis 93: There will be a positive relationship between

the Parent/Child Interaction items of the Sen-
tence Completion and the Authority Attitude,
Coping Style, Coping Effectiveness, and Positive
Affect measures of the Sentence Completion
instrument.

Of the forty-eight correlations examined, only two were significant,
both at age ten. These were: (a) Self-Concept with Attitude Toward
Authority; and (b) Interaction with Father with Attitude Toward
Authority. These correlations were .19 and .18. In Stage I also,
only two correlations were significant, both at age fcurteen. Thus,
the hypothesis must be rejected at both age levels.
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Hypothesis 94: There will be negative relationships between

the Parent/Child Interaction items of the

Sentence Completion and both the Authority

Hostile and Depressive Affect measures.

None of the sixteen correlations were significant at either age

level. In Stage I also, none of the correlationF were significant.

Thus, the hypothesis must be rejected at both age levels.

Hypothesis 95: There will be a positive relationship between

the Parent/Child Interaction items of the

Sentence Completion and the Total Attitude,
Coping Style, Coping Effectiveness, and Posi-

tive Affect measures of the Sentence Completion

instrument.

Of the forty-eight correlations examined, nine were significant, all

in the predicted direction. All of these were in the ten-year-old

sample. They were: (a) Self-Concept with Total Attitude, Stance,

Engagement, Aid/Advice, and Coping Effectiveness; (b) Parent/Child

Interaction with Total Attitude; (c) Interaction with Mother with

Attitude; and (d) Father Interaction with Attitude and Total Engage-

ment.

The correlations ranged between .15 and .20. The highest (.20) was

between Self-Concept and Coping Effectiveness.

In Stage I, out of forty correlations, six were significant, five

involving Interaction with Mother.

Looking at Stages I and III results together, there wa3 virtually

no support whatsoever for the hypothesis at age fourteen and very

minimal support at age ten.

Hypothesis 96: There will be a negative relationship between
the Parent/Child interaction items of the
Sentence Completion and both the Total Hostile
and the Total Depressive Affect measures of

the Sentence Completion.

Of the sixteen correlations examined, none were significant in

either age group. In Stage I also, there were no significant differ-

ences involving Negative Affect. Therefore the hypothesis must be

completely rejected at both age levels.

Hypothesis 97: There will be a positive relationship between
the Parent/Child Interaction scores of the Sen-

tence Completion and Coping Style, Coping Effec-
tiveness, and Positive Affect scale scores from
Story Five concerning Authority relations.
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Of the ninety -six correlations examined, none were significant in

the predicted direction. There was no similar hypothesis in Stage I.
Thus the hypothesis was completely rejected.

Hypothesis 98: There will be a negative relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Negative Affect
measure from Story Five concerning Authority
relations.

None of the eight correlations examined were significant and, thus,
the hypothesis must be rejected.

Hypothesis 99a: There will be a positive relationship between
the Tarent/Child Interaction scores of the
Sentence Completion and Coping Style, Coping
Effectiveness, and Positive Affect scale
scores from Story Four, since (though classi-
fied as an Anxiety story) it concerns parental
relations.

Of the ninety-six correlations examined, only two were significant
in the predicted direction. (There were five correlations significant
in the direction opposite from that predicted). One correlation (.13)
was at age ten and the other (.15) at age fourteen.

There was no similar hypothesis in Stage I. Based on Stage III
findings, this hypothesis must be rejected at both age levels.

Hypod'esis 99b: There will be a positive relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Coping Style,
Coping Effectiveness, and Positive Affect
scale scores from Story Six, since (though
classified as an Anxiety story), it concerns
parental relations.

Of the ninety-six correlations examined, only three were significant
in the predicted direction, all in the fourteen-year-old sample.
These were between Parent/Child Interaction and Solver (.16), Imple-
mentation (.16), and Outcome (.15). There was no similar hypothesis
in Stage I. Based upon these findings, the hypothesis must be rejected
at both age levels.

Hypothesis 100: There will be a negative relationship between
the Parent/Child Interaction scores of the
Sentence Completion and the Negative Affect
measures from both Stories Four and Six.
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Of the sixteen correlations examined, only one was significant and
this was in the ten-year-old sample (-.15). It was between Self-Con-

cept and Story Six Negative Affect. On the basis of these findings

the hypothesis must be rejected.

Hypothesis 101: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Total scores for
Coping Style, Coping Effectiveness, and Posi-
tive Affect from the Story Completion.

Of the ninety-six correlations examined, nine were significant in
the predicted direction. Of these, all nine were in the fourteen-

year-old sample. These were: (a) Self-Concept with Stance; (b) Par-
ent/Child Interaction with Solver, Implementation, and Outcome; and
(c) Mother Interaction with Stance, Engagement, Coping Effectiveness,
Positive Affect Hero, and Instrumentality.

The correlations ranged between .14 and .21. The highest (.21) was

between Mother Interaction and Stance.

In Stage I, only six out of sixty four correlations were significant
in the predicted direction, four at age fourteen and two at age ten.

In conclusion, this hypothesis must be totally rejected in the ten-
year-old sample, but there is some very tenuous support at age fourteen
though the support is insufficient for verification of the hypothesis

for this age group.

Hypothesis 102: There will be a negative relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Total score for
Negative Affect from the Story Completion.

Of the eight correlations examined, none were significant, thus the
hypothesis must be rejected.

Hypothesis 103: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the "Good Coping"
score for the Authority area of the SAI as
well as the Total "Good Coping" score.

Of the sixteen correlations examined, none were significant, thus
the hypothesis was rejected for both age groups.

Hypothesis 104: There will be a positive relationship between
the Father /Child Interaction item from the
Senterce Completion and the Occupational value
"Follow Father."
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The correlation was significant at age ten (.26), but not at age
fourteen. In Stage I, the correlation was not significant at either
age level.

Thus there was no support whatsoever for the hypothesis at age
fourteen, but contradictory evidence between the two studies for the
ten-year-old sample.

Hypothesis 105: There will be a positive relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Intrinsic Occupa-
tional Values.

Out of seventy-two correlations there were no correlations signifi-
cant in the predicted direction though there were eight significant in
the direction opposite from that predicted. In Stage I there were
only two correlations significant in the predicted direction, with
five significant in the direction opposite from that predicted.

Thus the hypothesis must be rejected for both age groups.

Hypothesis 106: There will be a negative relationship between
the Parent/Child Interaction items of the
Sentence Completion and the Extrinsic Occupa-
tional Values.

Of the sixty-four correlations examined, none were significant in
the predicted direction, though there were nine significant in the
direction opposite from that predicted. (All nine of these correla-
tions involved Security, Follow Father, or the Total Extrinsic score.)

In Stage I there were only two correlations significant in the
predicted direction with five significant in the direction opposite
from that predicted.

Based upon the results of both studies, this hypothesis must be
rejected.

Hypothesis 107: There will be a negative relationship between

the Father/Child Interaction item from the
Sentence Completion and the discrepancy score
between the Father's Occupation and the child's
Aspiration.

Neither correlation was significant in the predicted direction.
Also, in Stage I there were no significant correlations in the predic-
ted direction, though there was one correlation in Stage I (age ten)
and one in Stage III (age fourteen) which was significant in the
direction opposite from that predicted. Thus the hypothesis must be
rejected.
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Hypothesis 108: There will be a positive correlation between
the Parent/Child Interaction items from the
Sentence Completion and all Views of Life
subscales plus the Total scores.

There were no correlations significant in the predicted direction;

thus the hypothesis must be rejected.

PREDICTOR-CRITERION CORRELATIONS

Hypothesis 66: There will be positive relationships between
the Intrinsic Occupational Values and the

Criterion measures.

Achievement Measures

Of the fifty-four correlations examined, eighteen were significant,

all in the predicted direction. Of these, seven were in the ten-year-

old sample and eleven in the fourteen-year-old sample.

There were twelve correlations (six pairs) which were significant

in both age groups. These were: (a) Independence with Reading
Achievement; (b) Self-Satisfaction with both Reading Achievement and
GPA; and (c) the Total Intrinsic score with all Achievement measures.
Significant at age ten only was the relationship between Self-Satts-
faction and Mathematics Achievement. Significant at age fourteen only

were the following relationships: (a) Altruism with GPA; (b) Indepen-
dence with GPA; and (c) Variety with all Achievement measures.

The correlations ranged between .14 and .36. The highest (.36) was
between Self-Satisfaction and Reading Achievement at age ten. All
Achievement measures were significantly correlated in both age groups
with the Intrinsic Total score.

The total hypothesis could not be supported. However, there was
good support for Self-Satisfaction and the Intrinsic Total score, and
fair support for Variety and Independence. The remainder of the
Intrinsic Values did not support the hypothesis.

Behavior Rating Scale

Of the one hundred and sixty-two correlations, twenty-four were
significant all in the predicted direction. Of these, eleven were in
the ten-year-old sample and thirteen in the fourteen-year-old sample.
There were eighteen correlations (or nine pairs) which were significant
in both age samples. These were: (a) Self-Satisfaction with Task
Achievement. Implementation, Selr-Assertion, and Solver; and (b) Total
Intrinsic score with Task Achievement, Implementation, Self-Assertion,
Initiation, and Solver. Significant at age ten only were the follow-
ing relationships: (a) Altruism with BRS Anxiety; and (b) Self-Satis-
faction with BRS Initiation. Significant at age fourteen only were
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the following relationships: (a) Independence with BRS Task Achieve-
ment and Authority; (b) Intellectual Stimulation and BRS Initiation;
and (c) Total Intrinsic score with BRS Anxiety.

The correlations ranged between .14 and .28. The highest (.28) was
between Self-Satisfaction and Solver at age ten.

All but four of the significant correlations involved either the
Self-Satisfaction or the Total Intrinsic score. This was similar to
the findings with the Achievement criterion.

In summary, the hypothesis as a whole was not verified for the BRS,
but there was fairly good evidence of some relationship between the
BRS criteria and Self-Satisfaction as well as the Intrinsic Total
score at both age levels. In Stage I, where only the BRS Summary
score was used, again the hypothesis was verified for Self-Satisfaction
and the Total Intrinsic score, but, in addition, w=as verified for
Altruism also.

Hypothesis 67: There will be negative relationsWIK f-etween
the Extrinsic Occupational Values k- she
Criterion measures.

Achievement Measures

Of the forty-eight correlations examined, nineteen w
all in the predicted direction. Of these, nine were in . 'en-year-
old sample and ten were in the fourteen-year-ald sample. :Itere were
twelve correlations (or six pairs) which were significant in both age
samples. These were: (a) Success with Reading Achievement and GPA;
(b) Economic Returns with GPA; and (c) Total Extrinsic with all
Achievement measures. Significant at age ten only were the following
relationships: (a) Success with Mathematics Achievement; (b) Prestige
with GPA; and (c) Economic Returns with Reading Achievement. Signifi-
cant at age fourteen only were the following relationships: (a)
Security with all Achievement criteria; and (b) Surroundings with
Mathematics Achievement.

The correlations ranged between -,14 and -.29. The highest (-.28,
-.29) were between the Total Extrinsic score and Reading Achievement.

The Total Extrinsic score appeared to be a good predictor of all
Achievement criterion measures at both age levels. Success was also
an excellent predictor (five out of 3ix), while Security predicted
well at age fourteen only. GPA was the most frequently predicted by
the Extrinsic values, while Mathematics Achievement was least frequent-
ly predicted. Thus the hypothesis was partially confirmed for certain
values only.

-1472-



Behavior Rating Scale

Of the one hundred and forty-four correlations examined, lorty-two
were significant in the predicted direction. 01 these, twenty-lour

were at age ten and eighteen at age tou:teen. There were twtnty
correlations (or ten pairs) which were significant in both age samples.

These were: (a) Success with BRS Implementation; (h) Economic
Returns with BRS Task Achievement, Implementation, Self-Assertion,
and Initiation; and (c) Total Extrinsic score with BRS Task Achieve-
ment, Implementation, Self-Assertion, Initiation, and Solver. Signi-

ficant at age ten only were the following relationships: (a) Success

with all BRS items except Aggression; (b) Prestige with BRS Task
Achievement, Implementation, Self-Assertion, Initiation, Solver, and
Anxiety; and (c) Economic Returns with BRS Solver. Significant at
age fourteen only were the following relationships: (a) Security with
BRS Authority; (b) Economic Returns with BRS Interpersonal Relations;
(c) Surroundings with BRS Authority, Self-Assertion, and Solver; (d)
Asscciates with BRS Self-Assertion and Anxiety; and (e) Total
Extrinsic score with BRS Anxiety.

The correlations ranged between -.14 and -.33. The highest (-.33)
was betweea Success and BRS Self-Assertion at age ten.

The two BRS items most frequently predicted by the Extrinsic
values were Self-Assertion and Implementation. Those Extrinsic
Occupational Values which best predicted the BRS items were: (a)

Success, which was completely verified at age ten only; (b) Prestige
at age ten only; (c) Economic Returns; and (d) the Total Extrinsic
score. For the other Extrinsic values, the hypothesis was not veri-
fied. In Stage I there was only partial verification of the
hypothesis, using the BRS Summary score only. Thus, the hypothesis
was completely verified only for Economic Returns and for the Total

Extrinsic score.

Hypothesis 68: There will be negative relationships between the
status level of Occupational Aspiration, Occupational
Expectation, and Educational Aspiration and the
Criterion measures.

Achievement Measures

Of the eighteen correlations examined, fourteen were significant,
all in the predicted direction. Of these, five were at age ten and
nine at age fourteen. There were ten correiations (or five pairs)
which were significant in both age groups. These were: (a) Occupa-

tional Expectation with Mathematics and Reading Achievement; and (b)
Educational Aspiration with all Achievement measures. Significant at
age fourteen only were the following relationships: (a) Occupational
Aspiration with all Achievement measures; and (b) Occupational Expec-
tation with GPA.
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The correlations ranged between -.20 and -.47. The highest (-.47,

-.45, -.43) were between Educational Aspiration and all Achievement

measures at age fourteen.

The hypothesis was completely verified at the fourteen-year-old

level, but only partially verified at age ten. At age ten thole was

no relationship between Occupational Aspiration and the Achievement
measures. However, two of three ten-year-old correlations were
significant for Occupational Expectation; and all were significant

for Educational Aspiration. GPA was less frequently predicted than

were the other two Achievement measures.

Behavior Ratin? Scale

Of the fifty-four correlations examined, thirty-nine were signi-
ficant all in the predicted direction. Of these, fourteen were at

age ten and twenty-five at age fourteen. Thus, there were only two

correlations which were not significant at age fourteen, and these
were between BRS Initiation and both Occupational Aspirat4on and

Expectation. At age ten the following correlations were significant:
(a) Occupational Aspiration, with BRS Task Achievement, Interpersonal
Relations, Self-Assertion, Solver, and Anxiety; (b) Occupational
Expectation with BRS Solver; and all BRS items except BRS Aggression

with Educational Aspiration.

The correlations ranged between -.14 and -.32. The highest (-.32)
was between Educational Aspiration and BRS Anxiety at age fourteen.
Most all of the correlations were higher at age fourteen than aL age
ten.

In summary, the hypothesis was completely verified for the
feurteer-year-olds and for Educational Asp4-ati,,n in both age groups.
There was partial verification in the ten-;<ar-old sample of a rela-
tionship between Occupational Aspiration and the BRS items, but no
support for the relationship between Occupational Expectation and

the BRS at age ten.

In Stage I, all correlations with the BRS summary score were
significant at both age levels for all Occupational and Educational
measures. This lend' a small amount of additional support to the

hypothesis at age ten, but one should consider the difference in
BRS items and scoring system in Stage I as well as the fact that only
the summary score was used.

Hypothesis 69: There will be negative relationships between the
Occupational Interest discrepancy scores and the
Criterion measures.
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Achievement Measures

Of the twelve correlations examines, seven were significant, all
in the predicted direction. Of these, four were at age ten and three

at age fourteen. There were six correlations (or three pairs) signi-

ficant at both age levels. These were between the Father's Occupa-
tion/Child's Aspiration Discrepancy score and all Achievement

criteria. Significant at age ten only was the relationship between
Child's Expectation/Child's Aspiration and Reading Achievement.

The correlations ranged between -.14 and -.30. The highest (-.30)

were between the Father's Occupation/Child's Aspiration Discrepancy
score and both Mathematics and Reading Achievement at age fourteen.

In summary, the hypothesis was completely verified for the
Father's Occupation/Child's Aspiration Discrepancy score, but was not
supported for the Child's Expectation/Child's Aspiration Discrepancy
score. Essentially the same results were found in Stage I, except
there was less support for the Father's Occupation/Child's Aspiration
Discrepancy score than in Stage III.

Behavior Rating Scale

None of the thirty-six correlations examined were significant. In

Stage I, only one correlation was significant and it just barely
reached significance. Thus the hypothesis was rejected for both age

groups.

Hypothesis 70: There will be a positive relationship between
the SAI "Good Coping" measures and the Criterion
measures.

Achievement Measures

Of the thirty-six correlations examined, seventeen were signifi-
cant, all in the predicted direction. Of these, eleven were at age
ten and six at age fourteen. There were ten correlations (or five
pairs)which were significant at both age levels. These were (a)

SAI Task Achievement with all Achievement criterion measures; and
(b) SAI Anxiety with Mathematics Achievement and GPA. Significant at
age ten only were the following relationships: (a) SAI Aggression
with Mathematics Achievement and GPA; (b) SAI Interpersonal Relations
with GPA; and (c) SAI Total score with all Achievement measures
Significant at age fourteen only was the relationship between SAI
&nxiety and Reading Achievement.

The correlations ranged between .14 and .24. The highest (.24)
were between SAI Task Achievement and both Mathematics Achievement
and GPA at age fourteen.
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In conclusion, there was fairly good general support for the
hypothesis at age ten, but the support was rater pc,or at age
fourteen. The hypothesis vas completely ,confirmed at both age
levels for SAI Task Achievement, with SAI Anxiety being the next
best predictor of the Achievement criterion. Authority and Inter-
personal Relations were the poorest predictors at either age level.

Behavior Rating Scale

Of the one hundred and eight correlations examined, thirty-eight
were significant in the predicted directicn. Of these, thirty-one
were in the ten-year-old sample, and seven in the fourteen-year-old
sample.

There were twelve correlations (or six pairs) which were signi-
ficant at both age levels. These were: (a) SAI Task Achievement
with BRS Task Achievement and Implementation; and (b) SAI Anxiety
with BRS Authority, Self-Assertion, Solver, and Anxiety. Significant
at age ten only were the following relationships: (a) SAI Task
Achievement with BRS Initiation; (b) SAI Aggression with BRS Task
Achievement, Implementation, Self-Assertion, Initiation, and Aggres-
sion; (c) SAI Interpersonal Relations with all BRS items except
Authority and Aggression; (d) SAI Anxiety with BRS Task Achievement,
Interpersonal Relations, Implementation, and Initiation; and (e)
SAI Total score with all BRS items except Interpersonal Relations.
Significant at age fourteen only was the relationship between SAI
Task Achievement and BRS Aggression.

The correlations ranged between .14 and .25. The highest (.25)
was between SAI Anxiety and BRS Self-Assertion at age ten.

the BRS items which were most frequently correlated with SAI
scores were Task Achievement and Implementation. The SAI area most
highly related to the BRS was Anxiety, followed by the Total Score
and Interpersonal Relations at age ten.

In summary, the hypothesis received rather good support and was
confirmed in the tan-year-old sample, but must be rejected for the
fourteen-year-old sample. No direct comparisons with Stage I data
could be made.

Hypothesis 71: There will be a positive relationship between the
Views of Life Active response measures and the
Criterion measures.

Achievement Measures

Of the sixty correlations examined, eleven were significant, all
in the predicted direction. These were: (a) Competition/Cooperation
with all Achievement measures; (b) Independence/Interdependence with
all Achievement measures; (c) Earned versus Bestowed Status with GPA;
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(d) Activity/Passivity under Stress with Mathematics Achievement; and

(e) the Total Active Choices with all Achievement measures.

The correlations ranged between .16 and .27. The highest (.27)

were between GPA and both Competition/Cooperation and Independence/

Interdependence.

In conclusion, the overall hypothesis was not verified. However,

there was good support for the relationship of tne Achievement
measures with the Total Score as well as with two individual scores:
Competition/Cooperation and Independence/Interdependence.

Behavior Rating Scale

Of the one hundred and eighty correlations examined, twenty-one
were significant: in the predicted direction. These were: (a)

Intrinsic/Extrinsic with BRS Task Achievement, Implementation, Self-
Assertion, Initiation, Solver, and Aggression; (b) Task Achievement
versus Interpersonal Relations with BRS Authority, Self-Assertion,
and Solver; (c) Competition/Cooperation with BRS Authority, Self-
Assertion, Initiation, Solver, and Anxiety; (d) Self/Joint Implemen-
tation with BRS Implementation, Aggression, and Anxiety; and (e)
Total Active Choices with Interpersonal Relations, Self-Assertion,
Initiation, and Solver.

The correlations ranged between .14 and .25. The highest (.25)

was between Competition/Cooperation and BRS Anxiety.

As with the Achievement criterion measures, the overall hypothesis
of a relationship between the Views of Life and the BRS Criterion

measures cannot be supported. However, there are certain individual
subsyndromes of the Views of Life that appear to be somewhat
consistently related to the BRS Criterion measures. These are:

Intrinsic versus Extrinsic, Task Achievement versus Interpersonal
Relations, Competition versus Cooperation, Self versus Joint
Implementation, and the Total Active Choices. For the remainder of

the subsyndromes, the hypothesis must be rejected.

Hypotheses 72-75: There will be a positive relationship between
the Criterion measures and the Sentence Comple-
tion Coping Style variables in the different

areas of behavior.

cance

The results for the Achievement measures will be discussed first.
Of the thirty-six correlations examined, eight were significant,all in
the predicted direction. Of these, three were in the ten-year-old
sample and five in the fourteen-year-old sample. There were two
correlations (one pair) which were significant at both age levels.
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This was between Authority Stance and GPA. Significant at age ten
only was the relationship between Authority Stance and with both Mathe-
matics and Reading Achievement. Significant at age fourteen only were
the following relationships: (a) Task Achievement Stance with all
Achievement measures; and (b) Total Stance with GPA. The correlations
ranged between .14 and .25. The highest (.23) was between .14 and .25.
The highest (.25) was between Task Achievement Stance and GPA at age
fourteen.

In summary, there was virtually no support for the hypothesis at

age ten and very poor support at age fourteen. The best predictor
of the Achievement measures was Authority Stance.

Turning next to the BRS, out of the ten pertinent correlations,
only one was significant and that was between Interpersonal Relations
Stance and BRS Interpersonal Relations (.17) at age ten. At age four-
teen, there were three significant correlations with the Total Stance
score and these were for BRS Interpersonal Relations, Implementation,
and Self-Assertion.

In conclusion, the hypothesis must be rejected concerning a rela-
tionsiqp between the Sentence Completion Stance scores and the BRS
scores with the same areas.

Engagement

Relationships with the Achievement scores will be discussed first.
Of the thirty-six correlations examined, six were significant, all at
age fourteen. These were: (a) Authority Engagement with Reading
Achievement and GPA; (b) Task Achievement Engagement with Mathematics
Achievement and GPA; and (c) Total Engagement with Reading Achievement
and GPA. The correlations ranged between .14 and .22. The highest
(.22) was between Task Achievement Engagement and GPA. In summary,
there was no support for this part of the hypothesis at age ten and
only very marginal support at age fourteen. Overall, the hypothesis
was not verified.

Turning next to the BRS, out Jf ten correlations, two were signifi-
cant. both at age ten. These were between (a) Aggression Engagement
with BRS Aggression (.16); and (b) Interpersonal Relations Engagement
and BRS Interpersonal Relations (.16). Four of the BRS items were
significantly correlated with the Total Engagement score at age
fourteen only. These were BRS Task Achievement, Interpersonal
Relations, Implementation, and Self-Assertion. Overall, there was
no support for this section of the hypothesis at age fourteen and
poor support at age ten.
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Aid/Advice

Looking iirst at the relationship with the Achievement measures,
out of thirty-six correlations, eight we re signilicant. Out of thtse,

one was at age tt n and seven at age fourteen. There weie two correla-

tions (or one pair) significant in both age group., These were between

Task Achievement Aid/Advice and Reading Achievement. Significint at

age fourteen only were the following relationships: (a) Authority Aid!

Advice with Reading Achievement and GPA; (b) Task Achievement Aid/
Advice with Mathemati "s and Reading Achievements and GPA; and (c) Total
Aid/Advice with Reading Achievement and GPA. The correlations ranged
between .14 and .26. The highest (.26) was between Task Achievement
Aid/Advice and GPA at age fourteen. In summary, there was virtually
no support for the hypothesis at age ten and rather poor support at
age fourteen.

Turning next to the relationship with the BRS, out of ten corre-
lations, three were significant, two at age ten and one at age
fourteen. Significant at age ten were the following relationships:
(a) Aggression Aid/Advice with Aggression (.21); and (b) Interpersonal
Relations Aid/Advice with BRS Interpersonal Relations (.16). Signifi-

cant at age fourteen was the relationship between Task Achievement
Aid/Advice and BRS Task Achievement (.14). Nine of the eighteen corre-

lations with the Total score were significant, five at age ten and four
at age fourteen. Overall, there was rather poor support for the
hypothesis when comparing areas. However, the Aid/Advice Total Score
correlated fairly well with the various BRS Criterion measures.

Coping Effectiveness

Looking first at the Achievement Criterion measures, out of
thirty-six correlations, twelve were significant, all in the predicted

direction. Of these, two were at age ten and ten were at age fourteen.
There were two correlations (one pair) significant in both age groups.
These were between Authority Coping Effectiveness and GPA. Signifi-

cant at age ten only was the relationship between Mathematics Achieve-
ment and Authority Coping Effectiveness. Significant at age fourteen
were the following relationships: (a) Authority Coping with Reading
Achievement; (b) Interpersonal Relations Coping with Reading Achieve-
ment and GPA; (c) Task Achievement Coping Effectiveness with all
Acnievement measures; and (d) Total Coping Effectiveness with all
Achievement measures. The correlations ranged between .14 and .31.
The hioest (.31) was between Task Achievement Coping and GPA at age
fourteen. In Stage I, twenty-three out of thirty-six correlations
were significant, twelve at age ten and eleven at age fourteen. Only

Stage I data gave moderate support to the hypothesis at age ten; while
the support was virtually non-existent in Stage III. Both Stages I

and III data supported the hypothesis to a moderate degree at age
fourteen.
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Looking next at the LRS Criterp.n, out of ten cofielations, four

were significant, two at ago ten and wo at age filorteen. Thero was

one pa,r significant at both age levels. Th.se wer. be_ween Inftroer-

sonal Relations Coping Effectiveness and BRS Interpersonal Relations.

Significant at age ten only was the telationship h.twoon Aggression
Coping Effectiveness and BRS Aggression. Significant at age fourteen

only was the relationship between Task Achievement Coping Effective-

ness and BRS Task Achievement. The correlations ranged between .17

and .24. The highest (.24) was betveen Task Achievement Coping and

BRS Task Achievement. Nine of the eighteen correlations with the ARS

Total score were significant. In since of this fairly good relation-

snip with the Total Coping Effectiveness score, the area by area
comparisons gave rather poor support to the hypothesis at both age

levels with the best support being for Interpersonal Relations.

Hypothesis 76: There will be a positive relationship between
the Sentence Completion Attitude measures and
the Criterion measures.

Achievement Measures

Of the thirty correlations examined, only three were significant in

the predicted direction, all at age fourteen. These were: (a)

Authority Attitude with GPA; and (b) Task Achievement Attitude Reading

Achievement and GPA. The correlations ranged between .14 and .20 with

the highest (.20) between Task Achievement Attitude and Reading

Achievement. This part of the hypothesis must be rejected at both

age levels.

Behavior Rating Scale

Of the eight correlations examined, only one was significant, at
age fourteen, between Task Achievement Attitude and BRS Task Achieve-

ment. There was only one significant correlation between the Total
Attitude score and the BRS Criterion measures. On the basis of this

evidence this part of the hypothesis must be rejected at both age

levels. Comparisons with Stage I could not be made due to the fact

tnat only the Summary score was used in Stage I.

hypothesis 77: There will be a positive relationship between the
Sentence Completion Positive Affect variables
and the Criterion measures_

Achievement Measures

Of the thirty-six correlations examined, none were significant in
the predicted direction; thus this part of the hypothesis must be

rejected.
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Behavior Racing Scale

Of the ten correlations examined, none were significant. Only two

of the eighteen correlations with the Positive Affect Total score were

significant, both with BRS Interpersonal Relations. Thus, the

hypothesis must be rejected at both age levels. (In Stage I, there

were only two significant correlations, both at age ten.)

Hypothesis 78a: There will be a negative relationship between the
Sentence Completion Hostile and Depressive Affect
variables and the Criterion measures of Achievement.

Of the seventy-two correlations examined, six were significant in
the predicted direction. Of these, all six were in the fourteen-year-

old group. They were: (a) Mathematics Achievement with Task Achieve-
ment Hostile Affect; (b) Reading Achievement with Anxiety Hostile
Affect, Interpersonal Relations Hostile Affect, and Total Hostile
Affect; and (c) GPA with Interpersonal Relations Hostile Affect, and
Total Hostile Affect. The correlations ranged between -.14 and -.19.

The highest (-.19) was between Reading Achievement and Interpersonal
Relations Hostile Affect. In Stage I, there was only one significant
correlation involving Negative Affect and the Achievement Criterion
measures. Thus the hypothesis must be rejected at both age levels.
Note that in Stage III, all significant correlations were with Hostile
Affect, and none with Depressive Affect.

Hypothesis 78b: There will be a negative relationship between
the Sentence Completion Hostile and Depressive
Affect variables and the Criterion measures of
the BRS.

Of the twenty correlations examined, only one was significnat, at
age ten. .This was between BRS Aggression and Hostile Affect in the
Aggression area (-.14).

There were four significant negative correlations between Total
Hostile Affect and the BRS Criterion measures. There were five signi-

ficant negative correlations between Total Depressive Affect and
the BRS Criterion measures. The hypothesis must be reiected at both

age levels. In Stage I there wr.s only one correlation significant in
the predicted direction between the BRS Summary score and Sentence
Completion Negative Affect. Thus data from both studies lead to the
rejection of the hypothesis.

Hypothesis 79: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimensions Stance.

The relationship between Stance and the Achievement criterion will
be discussed first. Of the forty-eight correlations examined, eight



were significant in the predicted direction. Of these, seven were in

the tea-year-old sample and one in the fourteen-year-old sample.

Significant at age ten were the following relationships: (a) Mathe-

matics Achievement with Aggression; (b) Interpersonal Relations with

Mathematics Achievement and GPA; (c) Academic Task Achievement with

Mathematics and Reading Achievement; and (d) Total Stance with Mathe-

matics and Reading Achievement. Significant at age fourteen only was

the relationship between Academic Task Achievement and GPA. The corre-

lations ranged between .14 and .20. The highest (.20) was between

Academic Task Achievement and GPA at age fourteen. In conclusion,

there was no support for this hypothesis at age fourteen, and very

meager support at age ten. Overall, the hypothesized relationship

between Story Completion Stance and the Achievement Criterion measures

should be rejected.

Next the relationship Of Story Completion Stance to the BRS Criterion

meausres will be discussed. Of the fourteen correlations examined,

there was only one significant relationship and that was at age ten

between Story Interpersonal Relations and BRS Interpersonal Relations

(.15). There were no significant correlations with the Total Stance

score. Story Completion Stance was not measured in Stage I. Based on

Stage III findings, the hypothesis of a relationship between Story

Completion Stance and the BRS Criterion measures should be rejected.

Hypothesis 80: There will be a positive relationship between
the Criterion measures and the Story Completion

Coping Style dimension Engagement.

Achievement Measures

Of the forty -eight correlations examined, only six were significant

in the predicted direction. (There were nine significant in the

direction opposite from that predicted.) Of these six, all were in

the ten-year-old sample. The following were significant at age ten

only: (a) Aggression Engagement with Mathematics and Reading Achieve-

ment; (b) Nonacademic Task Achievement Engagement with Reading

Achievement; and (c) Total Engagement with all three Achievement

measures. The correlations ranged between .16 and .29. The highest

(.29) was between Total Engagement and GPA at age ten. This hypoth-

esis must be totally rejected at age fourteen and very poor support

at age ten except for the Interpersonal Relations area and the

Engagement Total score, and, to a lesser extent, in the Aggression

area. In Stage I, seven of the fifty-four correlations were signifi-

cant (five at age ten and two at age fourteen). Thus, there was no

Stage I evidence which countered the Stage III findings.

Behavior Rating Scale

Of the fourteen correlations examined, none were significant in the

predicted direction, though there were three significant in the
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direction opposite from that predicted. At age ten, the Total Engage-

ment score was significant correlated with all BRS Criterion measures
except BRS Aggression; however there were no significant correlations
at age fourteen. In Stage I, only two out of eighteen correlations of
the BRS Summary score with Story Completion Engagement were signifi-
cant. Based upon Stages I and lII findings, this hypothesis must he

rejecu'd for Engagement.

Hypothesis 81: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimension initiation.

Achievement Measures

Of the forty-eight correlations examined, only two were significant,

both at age ten. These were betwP-n Aggression Initiation and
Mathematics Achievement (.21) and Reading Achievement (.23). In Stage

I, out of fifty-four correlations, thirteen were significant, seven
at age ten and six at age fourteen. Thus, though Stage I results

supported the hypothesis to a greater extent than did Stage III
results, the overall results were not sufficient for verification of

the hypothesis at either age level.

Behavior Rating Scale

Of the fourteen correlations examined, none were significant in the

predicted direction. Also, none of the BRS Criterion measures were
correlated with the Total Initiation score at either age level. In

Stage I, only two of the Initiation correlations with the BRS Summary
score were significant. Based on the results of both studies, this
hypothesis must be rejected for Initiation.

Hypothesis 82: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimension Aid/Advice.

Achievement Measures

Of the forty-eight correlations examined, five were significant,

all at age ten. These were: (a) Aggression Aid/Advice, with Mathe-
matics and Reading Achievement; and (b) Story Six .nxiety Aid/Advice
with all three Achievement measures, The correlations ranged between

.15 and .22. The highest (.22) was between Story Six Anxiety and
Mathematics Achievement. Aid/Advice was not measured in Stage I Story
Completion. Based on these findings, the hypothesis must be com-
pletely rejected at age fourteen, and also rejected at age ten except

for Aggression and Story Six Anxiety.
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Behavior Rating Scale

Of the fourteen correlations examined, none were significant in the
predicted direction and the Total Aid/Advice score was not signifi-
cantly correlated with any of the BRS Criterion measures. Therefore
the hypothesis must be completely rejected at both age levels.

Hypothesis 83: There will be a positive relationship between the
Criterion measures and the Story Completion Coping
Style dimension: Solver.

Achievement Measures

Of the forty-eight correlations examined, only three were signif-
icant in the predicted direction, all at age ten. These were between
Aggression Solver and all three Achievement measures. They ranged
between .14 and .20. The highest (.20) was between Aggression Solver
and GPA. The dimension of Solver was not tested in Stage I. Based
upon Stage III results, the hypothesis must be rejected for both age
groups for the Achievement measures.

Behavior Rating Scale

Of the fourteen correlations examined, none were significant in
the predicted direction. Also the Total Solver score was not signifi-
cantly correlated (in the predicted direction) with any of the BRS
Criterion measures. Thus, the hypothesis must be totally rejected for
both age groups.

Hypothesis 84: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimension: Implementation.

Achievement Measures

Of the forty-eight correlations examined, only four were signif-
icant in the predicted direction, all at age ten. These were: (a)

Aggression Implementation with all three Achievement measures; and
(b) Nonacademic Task Achievement with Reading Achievement. The corre-
lations ranged between .14 and .17. In Stage I, out of forty-eight
correlations, thirteen were significant in the predicted direction,
seven at age ten and six at age fourteen. Thus, while the support for
the hypothesis was better in Stage I, between the two studies, the
hypothesis must be rejected except for the area of Aggression at age
ten which was significant in both studies with all Achievement
measures.
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Behavior Rating Scale

Of the fourteen correlations examined, none were significant in the

predicted direction. Also, the Implementation Total score was nut

significantly correlated (in the predicted direction) with any of the

BRS Criterion measures. In Stage I, out of eighteen correlations with

the BRS Summary score, only two were significant. Thus, considering

the results of both Stages I and III, the hypothesis must be rejected

at both age levels.

Hypothesis 85: There will be a positive relationship between
the Criterion measures and the Story Completion

Coping Style dimension: Outcome.

Achievement Criterion

Of the forty-eight correlations examined, four were significant,
two at age ten and two at age fourteen. Significant at age ten were
the relationships between Authority Outcome and both Mathematics and

Reading Achievement (.16, .16). Significant at age fourteen only were

the following relationships: (a) Aggression Outcome with Reading
Achievement (.14); and (b) Academic Task Achievement Outcome with

Reading Achievement (.14). On the basis of these results, the hypoth-

esis must be rejected for the Achievement Criterion.

Behavior Rating Scale

Of the fourteen correlations examined, none were significant in the

predicted direction. Also, the Total Outcome score was not correlated
(in the predicted direction) with any of the BRS Criterion measures.
Thus, the hypothesis must be rejected.

Hypothesis 86: There will be a positive relationship between
the Criterion measures and the Story Completion
Coping Style dimension: Evaluation of Outcome.

Achievement Criterion

Of the forty-eight correlations examined, only two were significant:
one at age ten between Interpersonal Relations and Mathematics
Achievement (.13), and the other at age fourteen between Aggression
and Reading Achievement (.15). The hypothesis was rejected at both

age levels.

Behavior Rating Scale

Of the fourteen correlations examined, only one was significant.
This was at age ten between Interpersonal Relations Evaluation of
Outcome and BRS Interpersonal Relations (.17). The Evaluation of

=1485=



Outcome Total score was not significantly correlated with any of the

BRS Criterion measures. The hypothesis was rejected for both age

groups.

Hypothesis 87: There will be a positive relationship between
the Criterion measures and Story Completion

Coping Effectiveness.

Achievement Measures

Of the forty-eight correlations examined, four were significant in

the predicted direction, three at age ten and one at age fourteen.

Significant at age ten were the relationships between Aggression
Coping and all Achievement measures. Significant at age fourteen was

the relationship between Academic Task Achievement and CPA. The

correlations ranged between .14 and .25. The highest were between

Aggression Coping and both Mathematics and Reading Achievement.

In Stage i, out of forty-eight correlations, ten were significant,
five at age ten and five at age fourteen. While Stage I results gave
better support than Stage III, the results of the two studies combined
must lead to the rejection of the hypothesis for Coping Effectiveness

with the Achievement measures.

Behavior Rating Scale

Of the fourteen correlations examined, none were significant in the
predicted direction. Also, the Coping Effectiveness Total score was
not significantly correlated with any of the BRS Criterion measures.
In Stage I, only one of the eighteen correlations of Coping Effective-
ness with the BRS Summary score was significant. Based upon the two

studies together, the hypothesis must be rejected.

Hypothesis 88: There will be a positive relationship between
the Criterion measures and the Story Completion

Coping Style dimension: Instrumentality.

Achievement Measures

Of the forty-eight correlations examined, only two were significant,

both in the ten-year-old sample. These were between Aggression
Instrumentality and both Mathematics (.20) and Reading (.17) Achieve-

ment. In Stage I, out of forty-eight Persistence correlations with
the Achievement measures, eleven were significant, seven at age ten

and four at age fourteen. This was a somewhat different finding than

in Stage III. However, with the exception of Aggression at age ten,
the hypothesis must be rejected, based on the findings of Stages I

and III combined.
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Behavior Rating Scale

Of the fourteen correlations examined, none were significant in the

predicted direction. Also, none of the correlations with the Instru-
mentality Total score were significant in the predicted direction. In

Stage I, three out of eighteen correlations of Persistence with the

BRS Summary score were significant. Based on the findings of these
two studies combined, the hypothesis of a relationship between Instru-
mentality and the BRS must be rejected.

Hypothesis 89: There will be a positive relationship between
the Criterion measures and the Story Completion
Positive Affect dimensior.

Achievement Measures

Of the forty-eight correlations examined, none were significant,

all in the predicted direction. Of these, six were in the ten-year-
old sample and three in the fourteen-year-old sample. The following
relationships were significant at age ten: (a) Interpersonal Relations
Positive Affect with all Achievement Criterion; (b) Academic Task
Achievement Positive Affect with Reading Achievement; and (c) Total
Positive Affect Hero with Mathematics Achievement and GPA. Signifi-

cant at age fourteen only were the following relationships: (a)

Aggression Positive Affec.: with Reading Achievement and GPA; and (o)
Nonacademic Task Achievement Positive Affect with Mathematics Achieve-
ment.

The correlations ranged between .14 and .20. The highest (.20) was

between Interpersonal Relations Positive Affect and GPA at age ten.
In summary, there was very little support for the hypothesis with
respect to the relationship between the Achievement measures and
Positive Affect, though the support was a little better in the ten-
year-old sample than in the fourteen-year-old sample.

Behavior Rating Scale

Of the fourteen correlations examined, only one was significant,

and that was in the fourteen-year-old sample (.17). It was between

Story Six Anxiety Positive Affect and BRS Anxiety. The hypothesis
must be rejected on the basis of these findings.

Hypothesis 90: There will be a negative relationship between
the Criterion measures and the Story Completion
Negative Affect dimension.

Achievement Measures

Of the forty-eight correlations examined, only two were significant
in the predicted negative direction, both at age fourteen. These
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were between Nonacademic Task Achievement and both Reading Achieve-
ment (-.18) and GPA (-.15). Thus, the hypothesis for the Achievement
measures must be rejected.

Behavior Rating Scale

Of the fourteen correlations examined, none were significant at
either age level. Also, none of the Negative Affect Total score
correlations with the BRS Criterion measures were significant. Thus,
the hypothesis was rejected at both age levels.

Hypothesis 109: There will be a positive relationship between
the Parent/Child Interaction items of the Sentence
Completion and the Aptitude and Achievement
measures.

Of the th.rty -two correlations examined, only one was significant

in the predicted direction, and that was at age fourteen between
Parent/Child Interaction and Reading Achievement. (There were three
correlations significant in the direction opposite from that pre-
dicted, all at age fourteen involving Interaction with Father. Thus,
the hypothesis must be rejected for both age groups.

Expothesis 110: There will be a positive relationship between the

Parent/Child Interaction items of the Sentence
Completion and the Authority score or the BRS.

Two of the eight correlations were significant, both at age
fourteen. These were between the Authority BRS item and both Parent/
Child Interaction (.15) and Interaction with Mother (.16). Thus,
there was no support for the hypothesis at age ten and only very
tentative suppor, at age fourteen.

Hypothesis 111: There will be a positive relationship between the
Parent/Child Interaction items of the Sentence
Completion and the Coping Style dimension scores
from the Peer BRS.

None of the twenty-four correlations examined were significant.
Thus, the hypothesis must be totally rejected at both age levels.
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3 READING

147

.43 .6? .77

GRADE
4 POINT AVERACE .42 .45

HYPOTHESIS 2: There will be positive relationships among the achievement

and the Peer BRS criterion measures.

INS11HIENTS:

VARIABLES:

Math- Reading -Grade

Point Average Peer DRS
Achievement, IRS

5 6 7 8 9 10 11 12 13

MIS 2 RR5 3 I'S 4 RPY 5 ..115 6 BAS 7 BR5 8 BPS 9 DRS 10

- TA AUTHORITY PR IMPLEMENT. SELF-ASR normiloN souza MGRESSION ANXIETY

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

2 MATH .52 .51 .24 .24 .17 .43 .43 .37 .40 .39 .34 .40 41 .23 .2b .25 .25

3 READING .44 .46 .29 .33 .22 .22 .37 .44 .36 .47 .34

I.31

.35 .39 .38 .17 .27 .22 .31

GRADE
4 POINT AVERAGE .61 .57 .3+ .37 .32 .28 .52 .53 .44 .45 .46 .41 .46 .45 .28 .35 .29 .30

HYPOTHESIS 3: There will be positive relationships among the Intrinsic Occupational Values

.4 15 16 17 19 20

INSTRUMENTS: Occupational Values
VARIABLES: Intrinsic Values

21 27

OCI:. VAL. OCC. "AL. OCC. VAL. OCC. VAL. OCC. VAL.

SELF-SATIS

OCC. VAL. OCC. VAL. OCC. VAL.

Al7RLISM ESTHETICS Ir2P. MANASEMEL: INTEL.STIM CREATIVITY VARIETY

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

14 ALTRUISM

15 ESTHETICS -.14 -.28 -.27

16 INDEPENDENCE .17

17 MANAGEMENT -.28 -.27 .17 -.16 -.27 -.30 -.22 -.24 -.24 -.22

SELF-

19 SATISFACTION -.16 -.27 .27 .1b

INTELLECTUAL
20 STIMULATION -.30 -.22 .27 .42 .36

21 CREATIVITY -.24

27 VARIETY -.24 -.22 .15 .42 -36

TOTAL
29 INTRINSIC 7 .33 .40 .38 .33 .24 .35 .u8 .44 .33 .33 .45 .54 .48

HYPOTHLSIS 4. There will be positive relationships among the
Extrinsic Occupational Values.

18 2?

OCC. VAL. OCC. V%L.

S.CCESS SECURITY

23

occ VAL.
nt..S:4CF

10 14 10 14 10 14

18 SUWESS

22 SECURITY

_222_t_,111

-.28 1-.24

23 PRESTIGE .43 .41 -.28 -.24

ECONOMIC
24 RETURNS .31 .49 -.17 .36 .20

25 SURROUNDINCS -.22 I .25 .23 -.30 -.77

20 ASSOCIATES -.18 -.26
FOLLOW

28 FATHER -.16 -.28
TOTAL

30 EXTRINSIC .49 .58 .26 .38 .36 I .20

24

OCC. VAL.
ECM,. REM.
IC 14

.31

-.17

INSTRUMENTS: Occupational Values

VARIABLES: Extrinsic Values

25 26 28

OCC. VAT. OCC. VAT. OCC. VAL.
sow:ounn. ASSOCIATES FOL.FATIIER

10

.44 -.22 1

.36

.25 1

.20 -.30

-.16

.13

.19

14 10 14 10 14

-.22 -.18

.23

.27

-.14

-.18 -.?6 -.16 ..28

.13 .21

.21

-.19 -.18

.35 .15 .28 .37 .19
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1APA0 TANIS OP 41N/1,11A.1 PUPPIATiONS - S1AI.Y II/

1111101Nf%1S 5: f4,re will be n"/Ati,. rOnt144whip am.m, the Intr1n4ic

and Prtrineic Occ4/1a144s) Vol an.

le SUCCESS

22 SECURITY

23 PRESTIGE
ECCUOMIC

24 RETURNS

25 SUF.ROUI,D7NGS

25 ASSOCIATES
FOLLOW

28 FATHER
TOTAL

30 EXTRINSIC

1N',71(1141,1TS:

VAN1A111.19.

(4,01:a100o1 Values
Intr1nle, Ertrins1c
Variables

'4 15 15 17 19 20 21 77 79

Oct VAr, 0C! . VAL. °Cr :AL fvf. VAL. (kf VAL Og! VA,. (Pt .VA1,, Ore. VAl. llffAl.

Al i PF.M rgtHLIIIS 1NLy. MANN. 4rNf SF1F-%A11% 1141.1 .Sflm MAIIVIIN vA51Ery INTPINSIC

10 14 10 i4 In 14 10 14 10 14 14 14 10 14 10 14 10 14

,I7 .26 X35 -.3Z

-.27

-.37 -.27

-.27 -.34 -.40 -.38 -.33 I -.23

-.14 -.14

-.35 -.48 -.44 -.33 -.33 -.44 -.54 -.48 -1.00 -1.00

HYPOTHESIS 6: There will be positive relationships among the status level measures of

the Occupational Aspiration, Occipational Expectation, and Educational

Aspiration measures.

31* 32* 36*

OCC. INT. OCC. EWT. OCC. ENT

OCC. ASP. OCC. EXP. ED. ASP.

10 14 10 14 10 14

OCCUPATIONAL
31 ASPIRATION .57 .69 51

OCCUPATIONAL
32 EXPECTATION

EDUCATIONAL
36 ASPIRATION .191 .51 .32 .53

INSTRUMENTS: Occupational Interests

VARIABLES: Occupational Aspiration
Occupational Expectation
Educational Aspiration

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, if

positive are actually negative correlations and, it
negative, are actually positive correlations. That

is, the lower the number the higher the aspiration or
expectation level and vice versa.

HYPOTHESIS 7: There will be a positive relationship between the two
Occupational Interests discrepancy measures.

THSTRUENTS: Occupational It

VARIABLES: Occupational Interest
Discrepancy Measures

34 35

OCC. TNT. OCC.

ExF /ASP. OCC./ASP

10 14 10 14

EXPECTATION -

34 ASPIRATION .53 .31

OCCUPATICII -

35 ASPIRATION .53 .31

11%70/MIS 8: There
good

will be positive relationships among the SAI
coping measures across the the behavior creel.

37 38 3a 40

INSTRUMENTS: Smcial Attitudes Inventory

VARIABLES: SAI Good Coping Measures

41

541 SAI SAI SAI SAI

TAS: Aca. APTHMITY ACCRE5SION IPR ANXIETY

SAI 10 14 10 14 10 14 10 14 10 14

TASK
37 ACHIEVEMENT .57 .25 .45 .22 .38 .19 .29 .32

38 AUTHORITY .57 .25 .46 .39 .42 .32 .35 .16

39 AGGRESSION .45 .22 .46 .39 .55 .41 .30 .23

INTERPERSONAL
40 RELATIONS .38 .19 .4: .32 .5"., .41 .36 .26

41 ANXIETY .20 .32 .35 .16 .30 .23 .36 .26__--,----
TOTAL

42 SCORE .70 .56 .75 .65 8114-.211. .80 .71 .55 .54
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to 1

lAr. 1A6111 (IF %Ii1.11,11Pi1
11x.UI1F111ki, '.TAO/

11.r will L. ,..41five 14:10 41pft 11. Thum b '".1 IIf "artl.

ftprintee Rd ilh it( ba TORY tit, y ow, n) pi,. ill I "rt

LAOIS OF

43 CONTROL
A:ADEMIC

44 LOCUS OF CONT.

ACTION -
45 INACTION

IMMEDIATE

16 LELAYED
PATE OF

47 P:TION
INTRINSIC -

48 EXTRINSIC
TASK ACH.-

49 IPR
COMPETITION

SO CO-OPERATION
INDEPENDENT

101

14

.Y1

14

74

1/01

14.

41, 47

_70) V,' 1

14 14

.15

.24 .17

.17

.15

.13

-.19

-.-

-.19

4/. 6N 4h 41 S7

vii 1 ,A: Vil -'1/.45_ _ .

14 14 14 14_ 14

-.19 .21

-.19

.18 .21

-.16 -.30

11 TNTL2DEPENDENT
.18 -.16 .16

EARNED STATUS -

52 BES'OWED STATUS .21
21 -.30 .16

CONFRONT -

53 AVOID
SELF-INITI.

54 OTHER MIT/.

.18

SELF SOLI/ER

55 OTHER SOLVER
-.19

SELF-JOINT
56 IMPLEMZATATION

-.16 .16

11.'4 kV141141'.
VI. ,S01 Of I I ft*

VAP IA ft! rs VI. WM1 .11 1.11e

.1

.4i 74;
14

44

1.41

14

_46

VI;

14

5$ N 4N

-V41 V01 1

_14_ .16

I. f_ 67

V/I vA1

14 _14

_19

61.

vAi

14_

_01

.11

.1

-.14 .20

.72 .18 .39

.29

-.16
.29

-.19
.22

.29

.16 -.16

.14 28

.18
.18 .31

.25

.27

.14

--

INSTRUMENT -

58 FANTASY
.22

-.16
.22 .20 -.31

CONT./EXPRESS-

59 IVITY 6 ACCEPT.

-.14

ACT. /PASS.

60 CIMER STRESS
.18

22

IJS./NEG.

61 SELF-CONCEPT -.19 -.14

.20
_a_7-

VIEW OF
62 LIFE .20

.14 .18
_at

TOTAL
63 SCORE .31 .31 .39 .29 .29 .22 .29 .28 ..11 .25 .27 .14 .21 .39 .31 .36

NIPMMESIS 10: There will be positive
relationships among the measures of the

same Sentence Completion
coping style variables across different

behavior areas.

STANCE

100 AGGRESSION

83 AUT0ORITY

92 ANXIETY
INTERPERSONAL

74 RELATIONS

TASK
65 ACHIEVEMENT

TOTAL
109 STANCE

100 83

STA:F STANCE

AGGRESSION AUTHORITY

10 14 10 :4

16 10 '2

.23 .17

.22 .65

37 .50 .6;

.24

.23

92 74 65

STANCE STANCE STANCE

ANXIETY IPR TASK ACH.

10 14 10 14 .10 14

i6 .16 l .2a

.20 .22 .17

.23

.31 .40 20

.63 48 .60 .66 .65 .73

INSTRUMENTS:
VARIABLES:

Sentence Completion
Stance across different
behavior areas

HYPOTHESIS II: There will be positive
relationships arong the measvres of the SAW

ESOACENENT

101 AGCRESSION

84 AlITIORITY

INSTRCENTS: Sentence Completion

Sentence Completion coping style variables across different behavior areas. VARIABLES:
Engagement across different

behavior areas

93 ANXIETY
INTENrEtsuNAL

75 ltflATIOKS

TASK
6 Actilvvr,INT

loiAl

100 IN'AC1tTNT

101
91

RN.'ACEMENT ENCACflrlNT ENCWIl'ENT

AAle.R/OrION AVTHOR:rY

10 14 10 14 10 14

.22 .23 .25

.16 .4' .50

75 66

ENC.ACENFNI 1N*A0E11,11T___-------
IPR IAA ACH.

10 14 10 14

.27 .23

.25 .10

.2: .27

.15 .18



Hypfrrarsic 12

I If lilt I

1,t111111AT111111 - 111

rt f70.41I lv, r. 1 0 1 Opt. ItroirV I Ile Ift, rtmri I, "I i t , , . . . '
St fit E., .1 ( ,mplo t lig. ord., r.tyl. Vail idol a, 1..1 J111, r, tit 1., 1,..V1,1* an fix

67
r

II?.
fli- rt

F15

A I L A
t /11TY

Al ,/A1,i1(
t,:10/9tIty.

D V J I

AID /ADVICE

1 14 1,, 14 11. 14

67 AGGRESSION .29 .15 .2S .17

76 AUTHORITY .29 .15 .24 . 1 b

85 ANXIETY .25 .17 .26 .18

INTEAPERSONAL
94 RELATIONS .14 .22 .15 .16

TASK
102 ACHIEVEMENT .23 .25

TOTAL
111 AID/ADVICE .60 .73 1 .70 .6'. .50

.15

.22 .23 .25

.16

.50 .52 .36 .47

Itl' TI MM NIS:
VAk :A :

C"mpl.11.n
/041/Adv1te atr..m
41111,,.nt 1,41mvlor areas

HYPOTHESIS 13: There vill be positive relationships anon! the measures of the same Sentence

Completion coping style variables across different behavior areas

103 86

EFF. CO'. EFF.

AGIRESSIOR AUTHORITY

COPING EFT.
11, 14 10 14

103 AGGRESSION .30 .18

86 AUTHORITY .20 .18

95 ANXIETY .17 .21 .28

INTERPERSONAL
77 RELATIONS .31 .29 .32 .31

TASK
68 ACHIEVEMENT .24 .18 .47 .33

TOTAL

112 COPING EPP. .56 .54 .69 .66

95

CO?. EFT.
K.
10 14

.17

.21

77 68
COP. EFF. COP. EFT.

IPR TASK ACH.

10 14 10 14

.31 .29 .24 .18

.28 .32 .31 .47

.35 .35

.35 .45

.33

.26

.28

.35 I .26 .45 .28

.49 I 60 .74 .73 .77 .67

INSTRUMENTS: Sentence Completion

VARIABLES: Coping Effectiveness across
different behavior areas

HYPOTHESIS 14: There sill be a positive relationship among the Coping Style
Dimension Total Scores and Coping Effectiveness Total Score.

TOTAL
109 STANCE

TOTAL

109 110 111 111---
TOTAL TOTAL TRIAL TOTAL
STANCE ENGAGE NT AID/OVICE COP. EVE.

IC 14 10 14 10 14 10 14

.79 .77 .80) .76 .84 .85

110 ENGAGEMERT i5 .77 .95 .95 .81

TOTAL
AID /ADVICE

TOTAL
112 COPING EPP. .11,(1 .7a .g1 .93

95 .95

INSTRUMENTS: Sentence Completion
VARIABLES: Coping Style Dimension

Total Scores and Coping
Effectiveness

HYPOTHESIS 15: There vill be positive relationships among the Sentence Completion
attitude measures and Attitude Total Score across behavior areas.

ATTITUDE
82 AUTHORITY

82 91 '3 64

AT7ITUDE ATTITUDE ATTITUDE ATTITUDE
AUTHORITY AMIETY IFR TACK ACH
10 1 IC 14 10 14 10 14

.20 .29 I .24

91 ANXIETY
INTERPERSONAL

3 RELATIONS .22

TASK
64 ACHIEVEMENT .29

TOTAL
108 ATTITUDE .74

.24

.'3 .15

.20 .14

.20 .14

.24 6H .65 .h: .57

INSTMENTS: Sentence Completion
VARIABLES: Attitudm measures across

behavior area.
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Pr-41'991S:
VAI IA 19

E.etnce C-mplttio
H Alf..t dimension

scr, Ibe dIfft:int be-
havior nrt

-s10 ,, I'..._ l'o V. 14 )4

HOST. AFFECT

104 ACLW.510W

87 AOTHOPITY .14

96 ANXIETY
1NTEPPERSONAL

78 PELAT1ONS .32

TASK
69 ACHIEVEMENT .21

TOTAL HOSTILE.

113 AFFECT .62

.14

14 . 11

.19

55 .66

.14

.63 .31

.27

.31

.26 .14

.47 .74 I .62 .52

Pi 1.

.14 .21

.14 .18

.27

26 .14

37

HYPOTHESIS 17: There W.11 e positi%e lelationshis among
the measures of the same

ILSTRUMENTS: Sentence Completion

Sentence Completion affect
dimension across the different behavior areas. VARIABLES: Depressive Affect

PEPRESS.AFF.

105 ACGPESSIOR

SS AUTHORITY

97 ANXIETY
INTERFERSORAL

79 RELATIONS
TASK

70 ACHIEVENEST
TOTAL

114 DEPRESSIVE

'05 88

JEF.g.;FF. DEAF
ka%E.5:10N L.:HO-1g:

1 14 10 14

.23

.16 .0.

.16I.59 .43

97

DEPT'E.AF7.

10 1.
r

7S

DEE.AFF.
fPR

17 14

70

DEPRE.AFF.
TASK ACH.

10 14

.19,

.67 .66

HYPOTHESIS 18: There will be a positise
relationship among thl measures of the same

INSTRUMENTS: Sentence Completion

Sertence Completion affect
dimension across the

different behavior ***** . VARIABLES: neutral Affect

106 89 98 80 71

NE-7. kFF 7;I7T. AFF. NEAT. AFT. NE'Jr. AFF. NUT. APP.

ACCRESSION AUTHCR1TY ANXIETY Ifil TASK ACM.

10 14 10 14 10 14 10 14 10 14

UTHORITY 14
16 .22 .32 .16

.

.14 .20

.

1 .1 .19

89 A

NEUTRAL AFFECT

106 AGCRZSSION

98 AlAIZTY .20 .16 .2Z
_.27 .27

INTLADERSONAL
80 RELATIONS .31 .19 .15 .26 .41 .24

TASK

71 ACPTEVEMINT .19 .32 16 .27 .27

TOTAL

115 NEUTRAL APP. .531 .45 .65 .64 .55 .62 .701 .67 .70 .56

HYPOTHESIS 19
There wit'. be a posittve

relationship among the measures of chi same

Sentence Completion affe:c
dimension across the different behasier areas.

POSITIVE AFF.

107 ACCRESSION

90 AUTHORITY

99 ANXIETY
INTERPERSONAL

81 RELATIONS
TASK

72 ACHIEVEMENT
TOTAL

Ilt POS. AFFECI

10'

POS.,FP.

AUCRC,SIfft

10 14

41

POS.AFF.

AUTIORIFY
to

99 SI 72

POS.K7. POS.AFE. POS.AEF.

ANAIETY IPA TASK ACH.

10 14 10 14 10 14

.es .59 .31 .61 .71

INSTRUMPSTS: Sentence Completion

VARIABLES: Positive Affect
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JAPAN TAMPS 1W .1r.N7y1(priT cr,o11.ATioss - STALE III

INP0770:'.1S 20 There will be positive relationship between the Total Attitude meennre

and the Total Positive Affect measure There will he negative reletionships

between the Twal Attitude measure and the Total Hostile and Depressive

Affect measures.

TOTAL
108 ATTITUDE

113 114 116

TOTAL 70IAL

HOSIILE DEPRESSIVE POSITIVE
10 14 10 14 10 14

-.371-.22 1

INSTNOIWN7S:
VARIABLES:

Sentence Completion
Total Attitude and
Affect Measures

HYPOTHESIS 21 There will be positive relationships between the total Positive

Affect Measure' and the Total Attitude measure and the Coping

Score Totals. There will be negative relationships between the

total amount of Hostile and Depressive Affect exp d and the

Coping Style and Effectiveness Total Scores.

TOTAL
109 STANCE

TOTAL
110 ENGAGEWMT

TOTAL
Ill AID/ADVICE

TOTAL
112 COPING EFT.

114 113 114

TOTAL TOTAL TOTAL TOTAL

POSITIVE HOSTILE DEPRESSIVE

10 14 10 14 10 14

INSTRUMENTS: Sentence Completion

VARIABLES: Total Scores

HYPOTHESIS 22: There will be positive relationship :sang the measure* of the same

Story Co,pletlon coping style dimensions and Coping Effectiveness scores

across the different behavior sssss and with the Total scores for

Coping Style and Coping Effectiveness.

149

177

163

191

135

121

205

219

STORY 3
AGGRESSIOR
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPR
STORY 1
ACAD.TASK ACH.
STORY 7
NA - TASK ACM.
TOTAL
STANCE

149 177 163 191 135 121

Story 3 Story Story 4 Story 6 Story 2 Story I

AGGRESSIM:

_l_
AUTHORITY ANXIETY ANXIETY IPR A - '4

10 14 10 14 10 14 10 14 10 14 10 14

.25 .14

.25 .14 .25 .15 .17

.22

.16

.15

.25 .15

.17 .22 .13 .16

34 .29 .44 .46 .54 .34 .56 .47 .42 .46 .56 .49

INSTRUMENTS: Scory Completion
VARIABLES: Stance

205
Story 7,,

NA - TA
13 14

.34 .38

HYPOTHESIS 23: There will be a positive relationship among the measures of tne same
Story Completion roping style dimensions and Coping Effectiveness

scores across the different behavior areas and with the Total siores

for Coping Style and Coping Effectiveness.

150

178

164

192

136

122

206

220

STORY 3
AGGRESSION
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6

ANXIETY
STORY 2
IPR
STORY 1
ACAD.TASK ACH.

STORY 2
HA - TASK ACM.
TOTAL
lUAGEMENT

150 178

Store 5

ACCRliC14511 ArTHORITY

10 14 10 1.

.23

.19

.47 .51 .45

164

Story 4
ANXIETY
10 14

INSTRU)* NTS: Story Completion

VARIABLES: Engagement

192 136 122

Story

206

Store 6 Story 2 1 Iitoryl_

ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14

.19

.23 .26

.15

.3d .42 .45 .56 .51 .15 .36
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151

179

165

193

137

123

107

221

'4OPY 3

HAP/5510N
..1-0e( 5

ArI00HITY
51011 4

4%X1ETY
SIOPY 6

A1.Y1ETY
STohf 2

1PR

STOP? 1
FrA:*.TASK ACH.

STOP? 7
/A - TASK ACH.

MAL
INITIATION

ISI
Spiry

Aff.K INS 'Ott

14

.53 .53

17'1 145 l',1

4t, ry S ',t_ori 4 .t 0 r2,_

/O1O.,1,11Y --A 'Uri ,:Irry_ ___

in /4 )0 14 JO 14

.22

Si ..ry

IPA - lA

10 14 16 14

.42 .30 .46 .31 .35 .22 .34

.22

46 .55

1100140MMTS: Story Completion

VAl11At;11 '; 1r11tt.lt loin

.40 .34 .37

HYPOTHESIS 25: There will Pe a positive
relationship among the Leasures of the same

Story Completion coping style
dimensions and Coping Effectiveness score

across the different
behavior areas and with the Total scores for

Coping Style and Coping Effectiveness.

t52

180

165

194

138

124

208

222

STORY 3
AGCRESSICN
STORY 5

AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2
IPS
STORY 1
ACAD.TASK ACH.

STORY 7
NA - TASK ACH.

TOTAL
AID/ADVICE

152
Story 3

P-GRESSION
10 14

I

.50 .47

INSTRVHDITS: Story Completion

VARIABLES: Aid/Advice

180 166 194 138 124 208

Story 5 Story 4 Story 6 Story 2 Stmt Story 1._

AUTHORITY ANX/ETY ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14

.16

.37 .25 .38 L .33 .35

.16

L

.39 .77 .40 .52

-.28

-.28

.39 .25 .15

HYPOTHESIS 26 There will De a
positive relationship among the measures of the sane

Story Completior coping style dimensions and Coping Effectiveness

scores acioss t'e different
behavior areas and with the Total scores

for Coping Style end Coping Effectiveness.

STORY 3

153

Sto 3

-1.T.REsSION

10 14

053 ACCUSSIoN
STORY

181 A117HORITY
STORY 4 I.

167 ANXIETY .17

STORY 6

195 Ah\IETY .29

STORY 2

139 IPR
STORY 1

125 ACAD.TASK ACH.
STORY 7

:09 NA - TASK ACH.
TC7A%

223 se:vER

181

Stor

AMOR111
10 14

14

157

Story 4

ASKIETY
10 14

-.14 .1A

11

INSTRUMENTS. Story Completion

VARIABLES: Solver

195 139 125 209

Story 6 Story 2 Story 1, Story L

ANXIii, IPR A - TA NA - TA

10 I. 10 14 10 14 10 14

.29

.14

.24 .51 I .4b .50 .61 .:7

-.14

.15

.34 .51 .39
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27 mere will he a v.iffy4 r. Istlonshfp Amon., tto sossorts of the saw

%tory I eeplation ropt Ow tyl. Moo rodon, tool trtn1 Ilitttiv.n.aa
scores across the dtfftr.nt lohnvfor orns and with the Total SCOT'S

for Coping Style pod Coping Eliot-riot:nano.

STORY 3

154 AGGRESSION
STORY 5

182 AinwoRtrr
STORY 4

168 ANXIETY
STORY 6

196 ANXIETY
STORY 2

140 IPR
STORY 1

126 ACAD.TASK ACM.

STORY 7
210 NA - TASK ACM.

TOTAL
224 IMPLEMENTATION .4358

114(.111rMYNTS:

VAPIArIP.S.

154 1P2 168 146 140 126 210

tOTY1.
.':SS

St i try__5

WI Ili* 1 of
S t o rile_

st:x IFIY
S t tly... A

Atz,li Ti

'.to-y 2 '.t ory__I

A - IA

10 14

St ory 7

1PH NA - TA

if. 14 1(1 I( 10 14 10 14 10 14 10 14

-.14

.54 ,38

Story Completion
Implcmtntstion

HYPOTHESIS 28: There will be a positive relationship among the measures of the same
Story C,mpletion toping style dimensions and Coping Effectiveness
scores across the different behavior ***** and with the Total scores

for Coping Style and Coping Effectiveness.

155 183 169 197 141 127

Story 3 Story S Story 4 Story 6 Story 2 Story 1

AGGRESSION AUTHORITY ANXIETY ANXIETY Is A - TA

155

183

169

197

141

127

211

225

STORY 3
AGGELSSION
STORY 5
AUTHORITY
STORY 4
ANXIETY
STORY 6
ANXIETY
STORY 2

IPR
STONY 1
ACAD.TASK ACM.
STORY 7

NA - TASK ACM.
TOTAL
OUTCOME

10 14 10 14 10 14 10 14 10 14 10 14

.15 .17 .19 .18 .19 .17

.15 .18 .25 .16

.18 .18 .31 .27 .21 .1S .15

.17 .19 .25 .18 .31 .18 .17

.18 .19 .16 .27 .21 .18

.17 .19 .15 .17

.42 .48 .47 .51 .55 .59 .53 .62 .52 .55 .49 .46

INSTRUMENTS: Story Completion

VARIABLES: Outcome

211

Story 7

NA - TA
10 14

.41

HYPOTHESIS 29: There will be a positive reletioaship among the measures of the same
Story Cmpletion coping style dimensions and Coping Effectiveness scores
across :he different behavior areas en4 with the Total scores for Coping

Style and Coping Effectiveness.

156

184

170

198

142

128

212

226

STORY 3
AGGRESSION
STORY S
AUTHORITY
STORY 4
ANXIETY
STORY 6

ANXIETY
STORY 2
198
STORY 1
ACAD.TASK ACM.
STORY 7

WA - TASK ACH.
TOTAL EVAL.
OF OUTCOME

156 184 170

Sto-i_4

ANfIETY

148

Story Story 5 Story b

AGGRESSION AIINORI:Y ANXIETY

10 14 10 14 10 14 10 14

.21

.21

-.15

.14

.3' .48 .44 .41 .42 .38 .50

142

Story '.'

IPR
10 14

-.15

rNsnunews: Story Completion

VARIABLES: Evaluation of Oaten..

128 212

Story 1 Story 7

TA NA - TA
10 14 10 14

.23

.19

39 .14 .13 .47
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0,110411ESIS 10 1 fh rt. w111 Si a posit ire rt I at ionnhip among r mennurt s of the amt.

Story C,n,p1, t 1 (In t op1p, mt v/, din, not ono nod Cop t fit it iVi nems

..rot's ncronn ti,, di I I, rit t,.l or art en and with t hr Tots' scores

for CGpi ng S. yle and Coping Ef It t t 1venass.

I 57 185 171 199

rtoiy
Auntly

6

143 129

MANESS I (iti

Str, 5 St ,Ty 4 Story 2 Story 1

A - IAn01HOPICI, AL/IETY lilt

Ill 16 10 14 10 14 10 14 10 14 It) 14

STORY 3
157 AGGRESSION .20

STORY 5
185 AUTHORITY .16

STORY
171 ANXIETY .16 .17 .14 .26

STORY 6
199 ANXIETY .20 .14 .16 .16

STORY 2
143 IPR .17 .14 .14

STORY 1
129 AC4D. TASK ACN. .26 .16 .16

STORY 7
213 NA - TASK ACN.

TOTAL
227 COPING EFF. .52 .51 .43 .26 .52 .34 .51 I .47 .38 .47 .58 .44

I h5Tkilli Nr%:

VAPIAltl CS

213

Story 7

NA - 14
10 14

.38

Story Completion
toping Lfftttivenroo

HYPOTHESIS 31 Tnere will be positive relationship among the measures of the same

Story Completion coping style dimensions and Coping Effectiveness
scores across the different behavior areas and with the Total *cores

for Coping Style and Coping Effectiveness.

INSTRUMENTS: Story Completion
VARIABLES: Instrumentality

162 190 176 204 148 131 218

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1 Story 7_

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3
162 AGGRESSION .26 .16

.18

.15

STORY 5
190 AUTNORITY .15 .14

STORY 4

176 ANXIETY .24 .18 .16 .17

STORY 6

204 ANXIETY .16

STORY 2
148 IPR .18 .18

STORY 1
134 ACAD.TASK ACN.

STORY 7
218 NA - TASK ACN. .15 .15 .14 .16 .17

TOTAL
232 INSTRUMENTALI1Y_.35 I .52 .41 .31 .59 .54 .47 I .53 .27 .21 .311 .27 .63 1 .63

HYPOTHESIS 32s: There will be a positive retationship among the Coping Style INSTRUMENTS: Story Completion

Dimension Total Scores and Total Coping Effectiveness. VARIABLES: Copins Style Dimension
Total Scores and Coping
Effectiveness

219 220 221 22? 223 224

TOTAL TOTAL TOTAL TOTAL
AID /A"VICE

TOTAL TOTAL

STANCE ENGAGeSST INITIATION SOT /ER IMPLEMENT.

10 14 13 14 10 14 10 14 10 14 10 14

TOTAL
219 STANCE .63 .54 .62 .51 .30 .50 .39 .46 .41

TOTAL

[..43

220 ENZAGEMENT .63 .54 17,/1 .64 .59 .63 .59 .60 .58

TOTAL
2?1 IhITIATION .62 .53 .77 .72 .82 .76 .71 .63 .66 .58

TOTAL

_____I_

222 AID /ADVICE .51 .30 .64 .59 .82 .76 .66 .50 .68 .48

TOTAL
223 SOLVER .50 .39 .63 .59 .71 .63 .66 .50 .111 .11,

TOTAL
224 IWILMENTATION .46 .41 .60 .St .66 .38 .68 .48 .91 .91 ,

TOTAL
225 GATCOW .40 .39 .48 .S2 .46 .51 .48 .34 .69 .72 .70 .72

TOTAL EVAL.

226 OF OUTCOME .21 .18 .27 .24 .30 .'s .16 .30 .32 .35 .24

TOTAL

227 COPING. EFFECT. _.83 .74 .84 .83 .91 .86 .77 .81 .80 .73 .73

TOTAL. RESPONSE

228 LENGTH -.18

TOTAL
232 INSTRUMENTALITY .45

----
.38 .66 .57 .C6 .55 .4 .45 .47 .49 .521-

-1497-
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VAHAN' I '.

tit °mph t

(..pia, 'Ay!, ()inn notion
T"tal '.cor.. and Coping

Effistiwnyys

275 226 227 778 232

EOP. ITI.
or (('M1

',a:, 1I'.
Till .or,r.

tOP EfF.
r en% I FF.

COP 1'11

Kl...71,47 In

(op. rrP.

11,;),,om4vr.

TOTAL

10 14 11, 14 10 14 70 14 10 14

225 !Mom .19 .36 .56 .65 .41 .54

TOTAL EVAL.

226 OF OUTCOME .39 .15 .27 .31 .24

TOTAL
227 COP.EFFECT. .56 .65 .27 .31 .58 .5

TOTAL RESPONSE

228 LENGTH
.16

TOTAL
232 INSTRUMENTALITY .41 .54 .24 .58 .58 .14

HYPOTHESIS 33: There will be a positive relationship among length of

responses across all behavior

INSTRUMENTS: Story Completion

VARIABLES: Length of Responses
across ell behavior Cr...

158 186 172 200 144 130 214

StcTyl StsLaS Story 4 Story 6 ory 2 Story I. Story 7

AGGRESSIE AUTHORITY ANXIETY ANXIETY IPR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 10 14

STORY 3

158 AGGRESSION
STORY 5

186 AUTHORITY .73 .57

STORY 4
172 ANXIETY .71 .52

STORY 6

200 ANXIETY .65 .51

STORY 2
144 IPR .74 .56

STORY 1
130 ACAD.TASK ACR. .70 .49 .

STORY 7
214 NA - TASK ACE. .60 .44 .67

TOTAL LENGTH

228 OF RESPONSE .88 77

HYPOTHESIS 34: There will be a positive relationship arong the measures of the
same Story Completion affect dimension across the different
behavior areas.

INSTRUMENTS: Story Completion
VARIABLES: Positive Affect Hero

159 187 173 201 145 131 115

Story 3 Story 5 Story 4 Scot', f Story 2 Story 1 Story 7

ACCRFSSION AUTHORITY ANXIETY __AXXIEIN IPR A - TA NA - TA

10 14 10 14 10 14 10 14 10 14 10 14 14 14

STORY 3
159 AGGRESSION .15 .20 .15

STORY 5
187 AUTHORITY .15 .16 16 .16

STORY 4
173 ANXIETY .15 .15 .14

STORY 6

201 ANXIETY .20 .14 .14 .28 .14 .16 .14 .15
STORY 2

145 IPR
STORY 1

131 ACAD.TASK ACH. .16 .16

STORY 7

215 NA - TASK ACR. .15 .14 .15

TOTAL
229 POSITIVE AFF. .33 .16 .62 .52 .48 .59 .4Z .55 .60 .39 .48 .36 .44

-1498-
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Story Cumpl ot 1 on affect din. rodon ncion the. dl fit r. ;IL 10 Savior arias

160 IRA 174 702 146 112

...TM, 111

It5f141141iFS:

VARIA8LES:

216

Story C mini, Lion
Negative Aip ct Hero

Stary 1 '..tly i 'lery 4 r.tory 6 'nor _2_ . .2r_ 1

I re ANX11 I f A. ) II rf I PR : - It
Story 7

Afi.6F'.511t All Hol, 1.:A - 'IA

Ill 14 If, 1,. 1,, 14 10 14 10 14 14 14 10 14

STORY 3

160 AccREssim .16 .26

STORY S
168 AUTHORITY .14 26 .20

STORY 4
174 ANXIETY .16 .26 .24 .18 .14 .19 .18 .15

STORY 6
202 ANXIETY .20 24 .18 .15 .17 .22

STORY 2

146 IPR
.14 .15 .17 .25 .14

STORY 1

y-

132 ACAD.TASK ACH. .26 19 .18 .17 .17 .25
STORY 7

216 W. - TASK ACH. 15 .22 .14

TOTAL NEGATIVE

230 AFFECT HERO .39 .51 .46 .27 .64 .56 .49 .41 .54 .51 .55 .64 .29 .42

HYPOTHESIS 36. There will be a positive relationship among the measures of the Came INSTRUMENTS: Story completion

Story Completion affect dimension across the different behavior areas. VARIABLES: Total Affect Hero
and Others

161 189 175

Scary 3 Story 5 Story 4_

AGGRESSION AMORITY ANXIETY

10 14 10 14 10 14

STORY 3

161 AGGRESSION .15 I .15

STORY 5
189 AUTHORITY .25

STORY 4

175 ANXIETY .15 .15 .25

STORY 6

203 ANXIETY .18 .16 .37

STORY 2
147 IPR .15 .15 .33 .27

STORY 1
133 ACAD.TASK ACH. .22 .15 .23 .26

STORY 7

217 NA - TASK ACM. .32

TOTAL AFFECT
231 HERO 6 OTHERS .48 .54 .44 .36 .69 .62

203
Story 6

ANXIETY
10 14

18

16

147
Story 2

IPR
10 14

.15

133 217

Story 7

A -TA NA -TA
10 14 10 14

.22

.15 .15

.37 28 .33 .27 .23

.16

.20 .21

.19

.57 .45 .65

.21

.25

.26

.20

.21

.54 .50

.32

.25 .19

.16

.16

.59 .31 -.15

HYPOTHESIS 37: There will be positive relationships among the Story Completion
total positive affect measures and the total coping style measures.

There will be a r ,gattve relationship among the Story Completion
negative affect measures and the total coping style measures.

OKSTRUMENTS: Story Completion
VARIABLES: Total Affect x Total

Coping Style Pleasures

219 220 221 122 223 724 225 226 227 232

TOTAL TOTAL TOTAL TOTAL TOTAL TOTAL TOTAL TOTAL TOTAL TOTAL

STANCE ENCAMIVNT INITIATION XID:ADVICE SOLVER !MUREX?. OUTCOME EVAL.OUTC. COP.EFF. INSTRUMENT.

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

TOTAL POSITIVE

AFFECT

229 AFFECT HERO
TOTAL NEGATIVE

HERO

.19 1 .25 .33

2301-.29 -.20 -.44 -.27 -.20 -.33 if.24 1-.39 -.22

HYPOTHESIS 38: There will be positive relationships between Length of Response and Coping

Effectiveness scores for each story.

STORY 1

130 XES.LENGTH
STORY 2

144 RES.LENGTH
STORY 3

158 RPS.LERCTH
STORY 4

172 RES.LENCTO
STORY S

1/th KES.I.1114111

410141' a

200 NES.1114111

SfOKV 7

21'. 6FN.It%t

1 N 116,14

INSTRVNENTS: Story Completion

VARIABLES: Length of Response x
various Coping Effective-
ness Variables

129 143 157 171 1/15 144 213

Story 1 Story 2 Story 3 Story 4 ctor, c Fiera 6 Stem, 7

COP, EFN. COP. rir 0.10 FIT Mr. EFV. rot. til . re'. 'mi. cm. LEE.

10 14 10 I. 1,1 14 10 14 10 I. 10 14 1., 14

-.19 -.16 .15

-.17

-.16

.15

..".43$ -4. 16

227

TOTAL
COP, EFT
10 14

-.19
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SENTENCE
106 AGGRESSION

81 AUTHORITY

92 ANXIETY

74 IPR

65 TASK ACH.

TOTAL
109 STANCE

149

',tory!.
er(vi,Y,1(11

10 14

111 1A3

Story 5 Story

iili'N /1, At/IITY
Pi 14 10 14

191 135

Story _5 41!L 7

1%111 11 119'

11) If. In 14

.27

.22

IN%flaWNTS: Story And %lame*
Comp', t Ion

RARIAISIXS: Stone.. A Stance

205

Sttry 7

hA - rA
10 I4

219

Tl tAl.
ST A ler

10 14

.14

.16

HYPOTHESIS 40: There will be positive relationships among
measures of the same

coping style construct in the same behavior areas across the

two projective instruments.

INSTRUMENTS: Sentence and Story

Completion

VARIABLES: Engagement it

Engagement

150 178 164 192 136 122 706 220

Story 3 Story 5 Story 4 Story 6 Story 2, Story 1 Story 7 TOTAL

AGGRESSION ALTHORITY ANXIETY Al:XIETY IPR A - TA NA - TA ENGAGEMENT

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

SENTENCE

101 AGGRESSION
-.21 .15 .27

84 AUTHORITY .14

93 ANXIETY
.15

.22 .29

ISTEAMSYNAL
75 RELATIONS .19 -.16

.17

TASK
66 ACHIEVEMENT .17 -.14 .14 .14

TOTAL
110 ENGAGEMENT .14 -.18 .14 .26

HYPOTHESIS 41: There will be positive relationships among measures of the same INSTRIMENTS: Sentence and Story

coping style construct in the same behavior areas across the
Completion

two projective instruments.
VARIABLES: Aid/Advice x Aid/Advice

SENTRICE
102 AGGRESSION

85 AUTHORITY

94 ANXIETY
ACADEMIC

67 TASK ACH.
TOTAL

111 AID/ADVICE

151 179 165 193 137 123 207 221

Story 3 Story 5 Story 4 Story 6 Story 2 Story 1 Story 7 ToTAL

AGGRESSION AUTHORITY ANXIETY ANXIETY IPR A - TA NA TA A/D/ADVICE

10 14

I .16

.15 I

10 14 10 14 10 14 10 14 10 14 10 14 10 14

.17

.14

.15

.17

.16 .15

.19

HYPOTHESIS 42: There will be positive relationships among measures of the same

coping style construct in the same behavior areas across the

two projective inStruOtete.

157

Story 3
ArARE`;SION

10 14

SENTENCE

103 AGGRESSION

86 AUTHORITY

95 ANXIETY
iNrenreesoma

.20

77 RELATIONS .22

TASK
68 ACHIEVEMENT .17

TOTAL
117 torts err. .1*

8%
St or S

Arm ism
10 1.

-.14

-1-

171 109 143

:'_jtZyL St ry 6 gtoly 2

ANXIEIN ANOPIN irk

III 14 10 I. 10 14

-1500-

129

INSTRUMENTS: Sentence and Story

Completion
VARIABLES: Coping Effectiveness it

Coping Effectiveness

711 227

glory 1
1 - TA

St.ry 7 TOTAL
NA - TA COP. Err.

10 I. 10 14 10 14

-1----
.14 -.IS

.15 .15

Al .24

.19

.15

.21 .21
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154

story l_
T,/ 4F. Ion

CFN1Fmci 19 14 1(1

POSITIVE AFFECT

107 AKGRESS10.
POSITIVE AFFECT

99 AITTHOHITY
PoSIIIVE AFFECT

99 ANXIETY .15

POSITIVE AFFECT

81 1PR

POSITIVE AFFECT
72 TASK ACP.

TOTAL
116 POSITIVE AFFECT .17

.17

173
SI rVid
/11'/111-f
I" 14

209 143
t ry Styry 2

t XII:, 1141

II. 14 II) 14

IPAINPM/ NTS Story C.00pl, t
nt. ht.( IImplyi Ion

VARIAN! Story p mit Iv At feet s
Senttnce Post tiot Affects

131 715 229

st y 1 rt r ry 7 TOTAL PIA,
A - TA 'A 7A AFT. 111.140

10 16 Ib 1 10 14

HYPOTHESIS 436 The Story Completion Positive Affect measures will be negetivsly INRTRUMENTS: Story and Sentence

related to the Senterce ,mpletion Hostile and Depressive Affect Completion

measures of the same behavior area.
VARIABLES: Story Positive Affect x

Sentence Hostile and
Depressive Affect measures

159 187 173 201 145 131 215 229

Story 3 Story S Story 4 Storm 6 Story 2 Story I Scom7
KA - TA

TOTAL POS.

AGGRESSION AUTHORITY AnKIETY AI:XIETY IPR A - TA AFF. HERO

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

AGGRESSION
104 KOSTILE

AGGRESSION
105 DEPRESSIVE

.21

AUTHORITY
87 HOSTILE

AUTHORITY
88 DEPRESSIVE

ANXIETY
96 HOSTILE

-.14

AFKIETY
97 DEPRESSIVE

IPR

78 HOSTILE
-.14

IPR
79 DEPRESSIVE .18 .14

TASK ACH.

69 HOSTILE_ -.15 .16

TASK ACH.
70 DEPRESSIVE

TOTAL
113 HOSTILE

TOTAL
114 DEPRESSIVE

HYPOTHESIS 43c; The Story Completion Negative Affect measures will be negatively related
to the Sentence Positive Affect measures of the same behavior area.

NEGATIVE AFF.

10( AGGRESSION
POSITIVE AFF.

90 AUTHORITY
POSITIVE AFT.

99 ANXIETY
POSITIVE AFF.

81 IPR

POSITIVE AFF.
7: TASK ACH.

TOTAL

116 POSITIVE AFF.

ENSTRUHENTS: Story and Sentence
Complexion

VARIABLES: Storm Negative Affect x
Sentence Positive Affect

160 188 174 202 146 132 216 230

Story 3 Star, 5 Story 4_ Story 6 Story 2 Store 1 Story 7 TOTAL

ACZRESSION WTH'SITY Amarry ANXIE11 1113 A - TA NA - TA NEG.AFFECT

10 1.. 10 14

.14

10 14 10 I. 10 14 10 14 10 14 10 14

-1501-
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160 111 174 202

Oil he 1,0.1
t. m. antes.

:44
I ,,,Ji

II , I I I'S

14 10

t ler/ y
of the

137

..t ry I
A - IA

214

.I ,ry
I.A

10

1NSTNIWNTS) Story end Sentence
C..01111 t ton

VAN,ANIrS Story NunntIve Affect x
Stntente 11.stile and

D.pressive Affect

730
7 101 Al.....

- i A 1:11, Atli .
14 10 14

1,:r L I... '..1 0/./....!. ....I o ry 4

/..',141 ..ION /1,111,4,11y A' A11- 11? A'./
10 14 10 14 f0 14 -10- 14 )0 14

AGLNESS/ON
104 HOSTILE

.20

ACI -,SIOM
10: DEPRE%RIVE

AIONORITY
87 HOSTILE

AUTHORITY
88 DEPRESSIVE .15

ANXIETY
96 HOSTILE .18 .15

ANXIETY
97 DEPRESSIVE .14 .17 .16 .25

IPR

78 HOSTILE
.14 .14 .27 .15

IPR
79 DEPRESSIVE .16

TASK ACH.

69 HOSTILE
.15 .15

TASK ACH.
70 DEPRESSIVE .16 -.18 .15

TOTAL

113 HOSTILE
.19 .18 .16

TOTAL
114 DEPRESSIVE .15 .21 .21

HYPOTHESIS 44e: The Sentence Completion measures of Coping Style dimensions will be

positively related to the SAI Good Coping measures of the five

different behavior aaaaa .

INSTRUMENTS: Sentence and SAI

VARIABLES: Sentence Completion Task
Achievement Coping Styles
x SAI Good Coping Pleasures

65 66 67 109 110 111

TASK ACH. TASK "H. TASK ACH. TOTAL TOTAL TOTAL
ii7iiifEiSTANCE ENGAGEMENT AID/ADVICE STANCE LNGAGE)2NT

10 14 10 14 10 14 10 14 10 14 10 14

SAI
37 TASK ACH. .20 .37 .18 .22 .22 .23 .31 I .29 .26 .22 .29 .21

TOTAL

[

- 2 SAI SCORE .25 .31 .24 .16 .26 .19 .40 I .4x 38 .35 .39 .36

HYPOTHESIS 44b: The Sentence Completion measures of Coping Sty._ dimensions will be
positively -elated to the SAI Good Coping measures in the five

different bthsviur

INSTRUMENTS: Sentence Completion
and SAI

VARIABLES: Sentence Completion IPR
Coping Styles x SAI Good
Coping metastases

74 75 76 109 110 111

IPR IPR IPR TOTAL. MAL
ESCAGOTNT

TOTAL

STANCE ENGAGEMENT AIWAENICE STANCE AID/ADVICE

SAI

10 14 10 14 1' 14 10 I., 10 14 10 14

I
1

40 IPR .28 .25 .29 .20 .19 .20 .32 ,3I .34 .27 .36 .28

TOTAL

1 I42 SAI SCORE .32 .35 .32 .32 .31 .32 .40 .44 .38 .35 .39 .36

HYPOTHESIS 44c: The Sentence Completion measures of Coping Style dimensions will be INSTRUMENTS: Sentence Completion

positively related to the SAI Good Coping measures in the five end SAI

different behavior arts*. VARIABLES: Sentence Completion
Authority Coping btylee x

83 84 85 109 110 Ill SAI Cood Coping measures

ACTUCRITY AVToORITT Arndt-PM TM! To1A1. TOTAL

STANCE DCACIWNT AIN AMICF STA4CF riNCAW-,NT AID/ADVICE

SAI

38 AUTHORITY
.TOTAL

42 SAI SCORE

10 1. 10 14 ID 14 10 I. 10 14 10 14

.26 .33 .14 .15 .21 .35 .31

_f_----___-

.30 .26 .29 .26

3? .28 .21 .14 .22 .18 .30 .44 .3S .35 .39 .36

HYPOTHESIS v4d: The Sentence Completion my:genres Cpina Style dimensions will be

positively related to the SAI Cood Cping measures in the five

different behavior areas.

41

SA1

ACCir

hri'M

':AI scout

'17 n; ....... _ -04 10,1 110 111_

voIr V__ %l'IN "T ANNtt(V IONt, 101 I' IO II
1,1ANtt 1)../k, ,,NI \II Aln III r., IV , 1ht 11 , CI .911' A 1V.Itr_

_to __t_. Jo_ t ,_ to It. to i to t , I ii 1.4
I_ - .. - .... . - . . ... -. - .. .-
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HYPOTHESIS 45a The Stcry Completion measures of Coping Style dimensions will as

positively relattd to the SA1 Good Coping meas,res the tive

different behavior areas.

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Academic
Task Achievement Coping

37 42
Styles x SAI Good

SAI SAT
Cooing measures

:ASK ACi. TOT. SCORE

ACADEMIC tO 14 10 14

TASK ACHIEVE.
121 STANCE .16

122 ENCAGEMENT

123 INITIATIPX .14

124 AID/ADVICE .15

125 SOLVER .17 .1k

126 IMPLEMENTATION .15

127 OUTCOME .14

EVALUATION
28 OF OUTCOME

134 RSTRUMENTALITY
TOTALS

219 STANCE .17 .18

220 ENGAGEMENT .21

221 INITIATION .15

222 AID/ADVICE

223 SOLVER .18 .20

224 '":"LEMENTATION .19 .16 .25

225 OUTCOME .14 .18

EVALUATION

226 OF OUTCOME .16 .20 .17

232 INSTRUMENTALITY .14 I .22

-1503-
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42
Styles x SAI Good Coping

_'.AI
I PP SCORE

INTERPERSONAL 19 16 10 14

RELAIIONS
135 STANCE

136 ENLACEMENT

137 INITIATION

I38 Alp/ADVICE

139 SOLVER

140 INPLEMENTATIGS

141 OETCOM
EVALUATION

142 OF OUTCOME .18

.16

148 INS1FUMENTALITY
TOTALS

219 STANCE

220 ENGAGEMUT

221 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOME
EVALUATIO8

226 OF OUTCOME

232 INSTRUMENTALITY

.14

HYPOTHESIS 45e: The Story Completion Leasure' of Ccfing Style dlnensions will be
positively related to the SAI Good Coping measures in the five

different behavior

AGGRESSION
149 STANCE

150 ENGAGEMENT

151 INITIATION 14

152 AID/ADVICE ti

153 SOLVER .14 21 .16

154 IMPLEMETITATICX .18 .21 .18

155 OUTCOME
EVALUATION

156 OF OUTCOME

162 INSTRUMENTALITY .15
TOTALS

219 STANCE .20 .13 .13

220 ENMEMENT

221 INITIATION .21 .23 .15

222 AID /ADVICE

223 SOLVER

224 IMPLF:iNTATION in .23 .16

39

SAI

ACCWSION
lu 14

42
SAI

TOT. SCORE
10 14

.1j

.28

.27

.28

.14

.21

223 OUTCOME
EVALIIATIEN

226 OF OUTCOME

217 INFTRITMENIAIITY .17

.20

.25

.18

.17

.27

1'104

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion
Aggression Coping
Styles x SAI Good
Coping measures
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41

CA1

k14X11 rY

ANXIETY 111 14

STORY 4

163 STANCE

164 ENGAGEMENT

165 INITIATIC6

166 AID/ADVICE -.14

167 SOLVER

168 IMPLEMENTATION

169 OUTCOME
EVALUATION

170 OF OUTCOME

174 INSTRUMENTALITY

TOTALS

219 STANCE

220 ENGAGEMENT

221 INITIATION

222 AID/ADVICE

223 SOLVER

224 IMPLEMENTATION

225 OUTCOME

EVALUATION
226 OF OUTCOE

232 INSTRUMENTALITY

47
SAi

701
10 14

114%11(1'M:1 1

VAYIARI LS

Story ir..mplition
and SA1

(.1npletIvn Anxiety
Coping %tylatt x SAI Good

Coping massures

HYPOTHESIS 45e: Ti -y Completion measures of Coping Style dimensions will be

po ly related to the SAT Good Coping measures in .:40 five

dater.... behavior area..

38

SAI
ALTHGRITT

42
SAI

TOT. SCORE

10 14 10 14

AUTHORITY
177 STANCE .14

178 ENGAGEMENT

179 INITIATION

180 AID/ADVICE

181 SOLVER

182 IMPLEMENTATION

183 OUTCOME
EVALUATION

184 OF OUTCOME .21

190 INSTRUMENTALITY .17

TOTALS

219 STANCE .18 .18

220 ENGACEMLVT .70 .21

221 INITIATION .15

222 AID/ADVICE

223 SOLVER .20

224 IMPLEMENTATION .16 .25

225 OUTCOME I .18 .14 .18

EVAIVATION llf
22s titrrcomr .20 .17

712 1NSTRUMINTALITY .22

-1404-

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion
Authority Coping Styles x
SA/ Good Coping oeuvres
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different hthaviot

41 42

Ai SAI

Arocitxt TOT. SCORE

INSTRITNNIS:

VARIABLES:

Story C.mplerion
and SAI
Story Complt don Anxiety
Coping Styles x SA1 Good
Coning measures

ANXIETY 10 14 10 14

STORY 6

191 STANCE

192 ENCACEPENT

193 TNITIATICH .14

194 AID/ADVICE

195 SOLVER .21

196 IMPLEMEN*ATION .23

197 OUTCOME -.15 .14

EVALUAl.ON
198 OF OUTCOME

704 INSTRUMENTALITY

TOTALS

219 STANCE .18

220 ENGAGEMENT .21

221 INITIATION .15

222 AID/ADVICE

223 SOLVER .20

224 IMPLEMENTATION .16 .25

225 OUTCOME .14 .18
EVALUATION

226 OF OUTCOME .20 .17

232 INSTRUMENTALITY .22

HYPOTHESIS 45g: The Story Completion measures of Coping Style dimensions will be
positively related to the SAI Good Coping measures in the five
different behavior areas.

37 42
SAI SAI

TASK ACH. TOT. SCORE

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Non-
academic Tss.. Achievement
Coping Styles x SAI Good
Coping measures

NONACADEMIC 10 14 10 14

TASK ACHIEVE.
205 STANCE 14

206 ENGAGEMENT

207 INITIATION

208 AID/ADVICE

209 SOLVER

210 IMPLEMENTATICLI

211 OUTCOME .16

EVALUATION
212 OF OUTCOME .16

218 INSTRUMENTALITY .14

TOTALS
219 STANCE .17 .18

220 ENGAGEMENT .21

221 INITIATION .i5

222 AID /ADVICE

223 SOLVER .18 .20

:24 IMPLEMENTATION .19 .16 .25

225 OVUM .1. .18

EVALUATION
2:6 Of OUTCOME .lo . .17

232 111041071011 AL1TY. 1.
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SAI 10 14 1't 14 10

TASK

37 ACHIEVEMENT 23 .71

38 AUTHORITY 1 26 .36 24

39 AGGRESSION .30 25 .31 12 .14

INTERPERSONAL
40 RELATIONS .18 .16 .30 .23 .21

41 ANXIETY .17 .19

TOTAL
42 SAI SCORE .21 .23 .3t .32 .24

l'1( (r.

JAPAN (Ay I'', Of STN11 kW./ riaiNt 1,A7 - LTAGE ITT

(,111 AK PI ft city( rove will be

titInt. fa, ..sons In is Ann,.

77 (.0 117
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14 16 -14 1 14 10 14

--T----
.21 .27 28

.23 .24 .31 .20

.20 2: .33 .25 12

,25 .3s .19 .29 .18

.74 .22

.17 .33 .43 .35 .33

.41

.4s .47

INSTRITIENTS: 5.. note ComIlletIon

sod

VARIAOLES: t.nt.(4( Effe.tivr-

num. n SA1 C.o.) CW%
SPAMAIVII

HYPOTHESIS 47: Toe Story Completion measures of coping effectiveness will be

positively related to the SAI good Coping measures in the saw

behavior stress.

SAI

TASK
37 ACHIEVEMENT

38 AUTPORITY

39 AGGRESSION
INTERPERSONAL

40 RELATIONS

41 ANXIETY

TOTAL
42 SAI SCORE

157 185 171 199

Story 3 Story 1 Story 4 Story 5

AGGESSION ;unv'ITy ANAIr.TY /C.AIETY

10 14 10 14 10 14 10 1..

14

18 1 .19 .U.

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Coping Effectiveness
x SAI Good Coping

143 129 713 227

ctorc 2 Stare 1 Stor. 7 TOTAL

IPR A TA W,./1 - TA COP. EFT

10 14 10 14 10 14

.14

14

-18

10 14

HYPOTHESIS 48.: The SAI Good Coping scores will be positively related with

the Story Completion Positive Affect measures.

SAI
TASK

37 ACHIEVEMENT

38 AUTHORITY

39 AGGRESSION
INTERPERSONAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE

INSTRUMENTS: Story Completion
and SAI

VARIABLES: Story Completion Positive
Affect Measures x TAI

Good Coping Scoree

131 145 159 173 187 291 215 229

Story 1 Stor 2 Story 3 Story 4 Stott' 5 Story 6 Story 7 TOTAL

POS. AFF. ?OS AFF. DOS. AFF. POS. AFF. POS. AFF. POS. AFF. POS. AFF. POS. AFR

10 14 10 14 10 14 10 14 10 14 10 14 10 14 10 14

-1----

16 I .16

1 .17

HYPOTHESIS 48b: The SAI Good Coping stores will be negatively related with

the Story Completion Negative Affect measures.

SAI
TAFV

37 ACHIEVE 531T

33 SAW TTY

34 ACCRESSIOR-
IhITARLR6JKAL

40 RELATIONS

41 ANYIlrIT

TOM
SAI SCOR6

TASTRUMIC;TS: SAI and
Story Completion

VARIABLES: SAI Good Coping x
Story Completion
Neptive Affect

-- 132 146 160 174 188 202 216 230

Story 1 Ct.,TY 2 Story 3 StOlv 4 Story S Stoty t, Wry 7 TOTAL

liTO.AFF. Nrc.wr. Nrr.AFF. laC.A1-5. % ' .Arr. Rti..AFF. VC.AIT. NEC.AFF.

10 14 10 14 10 14 10 14 1.t 14 10 1 IA 14 10 14

.15 -.16

14

"4+ 11141M

.10

.1W

4.4.44.+1...44
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72

P0C.A14.

TA'.14 A".

SAI 10 14

TASK
37 ACHIEVEMENT -.14

38 AUTHORITY

39 AGGRESSION
P:TERPKRSONAL

40 RELATIONS

41 ANXIETY
TOTAL

42 SAI SCORE

81 91 99 107

Pr,,Aft. 14Y:, ,r, iqe.Arr. P0%.A1F._

!pp Airmmity A/IFT7 AtIlr'11W

10 14 10 14 10 14 10 14

-.19

.16

.15

.11,

116
rfr..Art.

11HAL
10 14

1NSTVIIMINISI SA1 snd

C.mpl,tton
VARIAN:KS SA1 Cood Coping

Sentence completion
Positive Affect

HYPOTHESTS 496 The SAI Good Coping scores will be negatively related with
the Sentence Completion Hostile end Depressive measures.

SENTENCE COHP.
TASK ACHIEVE.

69 HOSTILE
TASK ACHIEVE.

70 DEPRESSIVE
IPA

78 HOSTILE -.14

1PR
79 DEPRESSIVE

AL7HORITY
87 HOSTILE -.14

AUTHORLTY
86 DEPRESSIVE

ANXIETY
96 HOSTILE

ANXIETY
97 DEPRESSIVE

AGGRESSION
104 HOSTILE

AGGRESSION
105 DEPRESSIVE

TONAL
113 WISTILE

loTAL
114 DEPRESSIVE

37

SAT

TASK AC4.

10 14

-.24

-.14

-.16

-.20

7;1--

INSTRUMENTS.: SAT and
Sentence Completion

VARIABLES: SAI Gond Coping
Sentence Completion
Hostile and Depressive
seasuret

38 39 40 41

SAI SAI SAT SAI SAT

ALTHORITY AGGRESSION IPR ANXIETY TOT. SCOR4

10 14 10 14 10 14 10 14 10 1m

V
-.17

-.21 -.16 -.21

-.15 -.30 -.25 -.26 -.19 -.26 -.27 -.31

-.21 2s -.2! -.24 -.23 -.16 -.27

-.18 -.18 -.18 -.14 -.15

-.24 -.21 -.17

-.21 -.22 -.15

-.21 -.26 -.37 -.37 -.29 -.27 -.15 -.32

-.21 -.22 -.14 -.14
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JAPAN TAMES OF `1(`d/VAST
L0PUHAT1011S - STALE UT
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podif'y n'ated with the %,non,e d %tory Total

C'.pinN dimension measures.

14

(X' VAL.

AMU'S!!

15 16 17

OLe. VAL. 'ft. VAL. OPC. VAL

E:701.1-It; 1011.P. 4ANAGEMCNT

19

(cc, vt,.

Itr.71011,TINTI
0.,npmttonn1 Voluee.

and Story
n

VAPTARLFS 0...npat1,,nal Values,

lntrIn.dc Kamm'
S.ntknte and Story Total

Coping dimension.

20 21

0'.C. tat. VAI

10.FL.%I1M (10A11VIIN

27 29

VAI OCC. VAL.

VARIETY TL'TAL

10 14 10 14 10 14 tO 14 10 -r1 . 10 14 10 1: 10 14 10 14

TOTAL
108 ATTITUDE .31

TOTAL
109 STANCE .79

.14 .14

TOTAL

110 ENGAGEMENT .25

TOTAL
111 AID/nDVICE .21

.14 .14

TOIAL
112 COPING EFF. .33

.14 .19
.22

TOTAL
219 STANCE

TOTAL

220 CNZAGEMENT
-.18 -.15 -.16

-.15

TOTAL
221 INITIATION

.14

TOTAL
222 AID/ADVICE

.17

TOTAL
223 SOLVER .23

TOTAL
224 /FYLEMENTATICN .24

TOTAL
225 OUTCOME .24 -.15

TOTAL EVAL.

226 OF OUTCOME
TOTAL

2:7 COPING EFF. .17
-.14 -.14

TOTAL
232 INSTRUMENTALITY .15 -.16

NIPOTHESIS SI: The
positively

Occupational Value, Intrinsic measures will be

related with the SAI good Coping ewasures.

14 IS 16 17 19 20

INSTRUMENTS:

VARIABLES:

2 27

Occupational Values

and SAI
Occupational Vanes
Intrinsic messares s SAI

good Lopirg sessurss

29

OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL. OGC. VAL. OCC. VAL. TOTAL

ALTRUISM ESTHETICS TEMP. MANAGEISNT SELf-CAT'S /NTE1 STIR CREAT VITT VAXIETT INTRINSIC

SAI 10 14 14 11 14 10 14 10 :4 10 IL 10 14 10 I. 10 14

TASK
37 ACHIEVEMENT .23 .16

-.15 .16 .14

38 AUTHORITY
-.14

39 AGGRESS/OW .14 .25 -.16 15

INTERPERSONAL

40 er-JiTICNS .19 .18 -.16 -.16 .17 .15
.17 .16

41 ANXIETY
-.16

.17 .15 .22

TOTAL
42 SAI SCORE .24 1 ,2e -.19 -.14 I .16

.21

.1%11,1.
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ummirsis 52: The 04.(0pati.n11 V.1 uea InIr1n.Ic messurts will he

nerntively relaIdAl with Views 11fe Active F.spona measures.

14 15 16 17 14 21)

flu . VA' . ts . VA:.

I-NEW S

1/1C VAL. Cs r !AI VAi . rr r _VAL.

Slim
AL ihHISM 1N1* slANAD UT Si LF-.A1 r,

Val 14 14 14

-.21

14 14

LOCUS OP
43 CONTROL

ACADEMIC
44 LOCUS OF CONT. ..15

ACTION -
45 INACTION

IMMEDIATE
46 DELAYED .14

RATE OF
47 ACTION

INTRINSIC
48 EXTRINSIC

TASK ACM.

49 IPR
COMPETITION -

SO CO-OPERATION .14

ENDEPENDENT
51 INTERDEPENDENT

EARNED STATUS -
52 BESTOWED STATUS

CONFRONT-
53 AVOID

SELF-INITI.
54 OTHER =in.

SELF SOLVER-
55 OTHER SOLVER

SELF -JOINT

56 IMPLEMENTATION
INSTRUMENT -

58 FANTASY
CONT./EXPRESS-

59 IVITY i ACCEPT.
ACT /PASS.

60 UNDER STRESS
POS./NEG.

61 SELF- CONTROL

VIEW OF
62 LITE

TOTAL
43 SCORE

-.14

-.14

.16

.14

-.21 .15

1NCTRUMINTI 0tropatinnal Values and
Myr 01 Nile

VARIABLES: Occupatinel Vslus
Intrinsic waivers x
Views of Life Active

71 27 79

Ix r oce VAL. nec VAL.
CIO ATIV rt VARIETY INTRINSIC

14 14 14

.15

-.19

.29

.17 .17

MIMESIS 53: The Occupational Values Intrinsic smosures will be positively

related with the Story Total Positive Affect measure sad the

Sentence Total Positive measures.

TOTAL STORY
229 POS. AFFECT

TOTAL SENT.
116 POS. AFFECT

14 15

0CC. VAL. OCC. VAL.

ALTRUISM ESTHETICS
10 14 10 14

INSTRUMENTS: Occupational Values and

L.ury Completion

VARIABLES: Occupational Values
Intrinsic Measures x Total

Story and Total Sentence
Positive Affect measures

IA 17 19 20 2

OCC. VAL. OCC. -AL. OCC. V/11.. OCC. VAL. OCC. tAL.

INDEP. NANACE,ENT SELF -SATES IXTEL.STIM citur V1TY

10 14 10 14 10 1. 10 14 10 14

.18 -.15 1---- -.16 .14

27 29

OCC. VAT.. TOTAL
VARIETY INTRINSIC.

10 14 10 14

.15

.16

HYPOINESIS 54: The Occupational Values Int:insic measures w.11 be negatively
related with Sentence Total Hostile and Depressive Affect and
with the Story Completial total Negative Affect.

SENTENCE
TOTAL

113 HOMTIll
Ti.. AL

114 DEPRESSIVE
TOTAL. mow

710 NCATIVE mr.

14 15 16

OCC. VAl. OCC. 1 A1. AT. VAL..

*twist; rsnrms min'.
ID I. in 1. 10

I-

14

.24

17

0CC. VII .
MANA41 Wt. r

10 1.

INSTRUMENTS: Occupations! Values and
Sentence Completion and
Story Completion

VARIABLES: Occupational Values
Intrinsic measure% x
Sentence Total Hostile and
Total Depressive Affect
awl Total Story Negative

Affect

20 . 7 "9

Q i. vAl. ore. vv. _pre. wg..... oce. K1L.

P.,!1..!-.11M 41:11.71ViTV VAR VII' INIR NSW
10 1. al 117 10 14 10 14

1%10
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nymninin 55 fl.r
oc,,,patir,no V.lurt. T.trie,.ic measure. wilt he

related wit. the- 'onterrr and Story Total

.ping o:mensiun measure..

IR 2? 21 24 25
Nu 1//7.

yVppar U.

26

. (ti r V4 I 1$!.. VAt
qt. vtI..

sts:M.1S110:STM L(ON. fit f,
STONY 10 14 10 14 10 14 10 14 10 14 P. 14

--I-TOTAL
219 STANCE

TOTAL
220 Eta:AcErerr

.19

TOTAL
221 IN1TIATION

222
TOTAL
AID/ADVICE ----1

TOTAL
223 SOLVER :16 I

TOTAL
224 IMPLEMENTATION _,14i

TOTAL
225 -craw

TOTAL :.VAL.

226 CI OUTCOPE -.17
.14

TOTAL
227 COPING EPP.

TOTAL
232 ISSTRUMMALITY

SEW. TOTAL
10E ATTITUDE .19 -.16 .20

TOTAL
109 STANCE

-.19 -.16

TOTAL
110 ENGAGEMENT -.14 -.15 -.20

TOTAL
111 AID/ADP/GE -.14 -.111 -.19

TOTAL
112 COPING Err. -.16 -.14 -.15 -.29

IN5TRilfla OcLupaticdial Values.

Sentence And Story

Completion

VANIAHLLS; Occursitions1 Values

Cxtrin,lc wrasntes x
Sentence and Story Tot.1

Coping measures

74 30

c/C. VAI, (TLC. VAL

fhL.FAMA friViteSIC

14 14 14 14

HYPOTHESIS 56: The Occupational Values Extrinsic measure will be

negatively related with the SAI good coping measure.

IKSTRUAENTS: Occupational Values
And SAI

VARIABLES: Occupational Values
Extrinsic aeasure

SAI Good Gaping

37

3d

39

40

41

42

SAI GOCu COP.
1CASURES
TASK ACHIEVE.

AUTHORITY

AGGRESSICN
INTERPERSCOAL
RELATIONS

ANXIETY
Al
SAI

15 22 23 24 25 26 16

OCC. VAL. OCC, VAL. OrC, VAL. OCC. VAL. OCC. VAL. OCC. t'AL. OCC. vm..

SUCCESS SECURITY PRESTIGE EON. RET. SURROUND. ASSOCIATES fOLFATHER

10 14 13 14 10 14 10 14 10 14 10 1. 10 14

771; -.16

-.19 -.14

-.19 -.16

-.18 -.28 -.17

1 -.15 -.24 -.16 -.29

7.14 I -.27 -.19 =i

30

OCC. VAL.

EXTRINSIC-1E--r.t
-.14

-.17 -.16

-.22

-.21
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JAVA* TAU 'PS ',I SWAP PANT 12A.191.ATI(e.'. - STA," 111

IMPOIIIESIS 57 0.4

related

In'npational Values ErtrInai, stemma will he negatively

eith ative messftret Views of Life

18 72 73 24 25 74

AY,(r1AV.S

migi7oNrS. tlecupatinal Values and
Views .1 Me

VAR1A1315 0,,.p.t1"..al Vetoes
Etrib..if Ma8.Urt. a Views

of life Active PiLsswees

78 10

CC'. VAL., tier.. VAL.

S77. 0R177

If('. VAL.

PPPSTILE

nrc,_ym.
ECCN.

(NC,
SPY (610.

(W C. VA),
FOL.FAIHIA

ore. VM.,
EYMIuSIC

muss
V61 14 14 14 14 16 14 14 14

Locus DI

43 CONTROL
.14

ACADEMIC

44 1.C.:15 OF CWT.

ACTION -

45 11.ACTION
.15

IMMEDIATE
---

46 DELAYED
.14

RATE OF

47 ACTION
INTRINSIC

48 EXTRINSIC
-.2o

'BASK ACM.

49 NPR
L./EL--

COMPETITION
50 CO-OPERATILV

INDEPENJENT -

51 INTERDEPENDENT
__ma!

EARNED STATUS -

52 BESTOWED STATUS
commit -

-.26

53 AVOID
SELF-INITI.

54 OTHER INITI.
SELF SOLVER -

55 OTHER SOLVER
SELF-JOINT

56 INFIX/CITATION
11)STRUIOIT -

58 FANTASY
CONT.1EXPEESS-

59 IVIT! 6 ACCEPT.
ACT. /PASS.

60 "E! STRESS .14

POS./REG.
61 SELF-CONCEPT

VIEW OF
62 LIFE

TOTAL
63 SCORE -.14

-.17 -.17

HYPOTHESIS 58: The Occupational Va:ues Extrinsic gestures will be negatively

related with the Story Total Positivn Aff :t measure and the

Sentence Total Positive Affect

INSTRUMENTS: Occupational Values, Story and

Sentence ComplaCiOn

VARIABLES: Occupational Values Extrinsic
pleasures x Story and Sentence

Total Positive Affect

18 22 __23 __ 24 25 26 28 30

OCC. VAL. OCC. VAL. CZC. VAL. OCC. VAL. OCC. VAL. OC VAL. OCC. VAL. OCC. VAL.

SUCCESS SECIst:'Y Prn52ta ECON. RET. calCVNI. AS. TES FOL.FAINER EXTRINSIC

10 14 10 14 10 14 10 14 10 1.. IC 14 10 14 10 14

116 POS. AFFECT -.19
SENTENCE TOTAL

.15]

-.14

---1.

.15

I

STORY Tout
229 POE. AFFECT

---__j-_---

WfPOTNESIS 59: The Occupational Values Extrinsic measures will be

positively related with Sentence Completion Total

Hostile and Total Depressive Affect measures and the

Story Completion Total Negative Affect.

INSTRU/ENTS: Occupational Values and

Sentence Completion

VARIABLES: Occupational Values Intrinsic x

Sentence Total Hostile and
Total Depressive

18 22 23 24 25 26 28 30

OCC. V A C OCC. VAL. OCC. VAL. OCC. VAL. MI. V+!.. ACC. VAL. OCC. 141- OCC. VAL.

SUCCESS SECPRIT17 PRESTICE ECM. BEI. 811.4411M1. .V190CIAIL1* ng..skr-trg gxrg gslc

lo 14 10 14 10 14 10 1 10 1- le 14 10 14 10 14

TOTAL
113 worm .2'

TOTAL
114 DEPRESSIVE

URAL STORY
230 NEGATIVE AFFECT -.14 .14 -.15 -.14 .14 .18 -.15
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OCC. INT. 10 14 3', 14 IG 14 10 14 14 14 14 10 14 10 14 10 14 10 14

OCCUPATIONAL
31* ASPIRATION .21 21 .23

.21

OCCUPATIONAL
32* 4YPbCTATI0N -.14 .18 .20

FDUCATIONAL
36* ASPIRATION .19 .19 .19

.15

HYPOTHESIS 61: The stat,s leoel erasures of Occupational Aspiration,
IXSTRUMENTS: Occupational lot t Inventory

Occupational Expectation, and Educational Atpiretton
and Story Lompletion

will be negatively related with the Sentence Total
VAMIABLES: Uccipationsl Aspiration, Ex -

Coping Dimensions measures.
pectation. and Educational

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATICh

EDUCATIONAL
36* ASPIRATION

108 100 110 111 112

ice", 707A" TOTAL 707AL TOTAL

A:71710E .1-A.C. r.C.ACC.r:%r AID/ADVICE COP. EFF.

1. 14

Aspiration x Sentence Total
Coping Dimension measures

1i 14 ,0 14 10 14 10 14 *Remember that these Variables are reversed. Thus

-1---- any correlations invol,ng these Variables, if
positive are actually negative correlation. and, if
negative, are actually positive correlations. That

-.15 .20 -.15 .15 -.19 -.22 is, the lower the nueber the higher the aspiration
or expectation level and vice versa.

HYPOTHESIS 62: The status Lew] :matures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration will
be negatively related with the SAI Good Coping measures.

37 38 39 40 41 42

SAI SAI SAI SAT SAI SAI

718 ACM. AUTHORITY AGGRESSICE. NPR AXEIFTY TOT. SCORE----------

.0 14 10 14 10 14 10 14 10 14 10 14

OCCUPATIONAL
31* ASPIRATION -.30 - 33 -.20

OCCUPATIONAL
32* EXPECTATION -.26 -.31 -.17

EDUCATIONAL
36* ASPIRATION -.28 -.15 -.29 -.14 -.14

INSTRUMENTS: Occupational Interest Inventory

and SAI

VARIABLES: Occupational Aspiration,
Occupational Expectation, and
Educationl Aspiration x SAT
Good roping W.INUrtS

*Remember that these Variables are reversed.
Thus, SAV correlations involving thet
Variables, if positive are actually
negative correlations and, if negative,
are actually positive correlations. That

is. the lover the number the higher the
aseiration or expectation level and vice

versa.
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INIWNESIS 6) llo status 1.v1 mentNtr4 of NrctspntioN41 Aspiration,
iecopntional i'peciati... and edui,tiiuisl Aspirailim
will ht nogni/Jly reloi.d with tin active noisome
measures of the Views of Liie.

worvm[Nrs. Oktupat1,4161 Ent. rest Inventory

and Vitt., of Life

Utropnt1,41a1 Avirstian,
UcconatIonal fkrtetlatIori, and
EthatatIonni Aspiration x

VAR/An: :

11* 12* 36*
%/lows of Life

tsf.INT.

te.c.lhl.

IXT.INT.

tai.ASP. ED. ASP

Vil 14 14 14

LOCUS OF
43 CONTNOL

ACADEMIC
44 LOCUS OF CONT.

*Iti.iiembr that these Variables are revert:d.

ACTION -
T any corrilationr involving these

45 INACTION
Varlablis. II pa sitivi are actually negative
correlations and. If negative, are actually

IMNEDIATE
46 DELAYED

positive correlations That la, the lower
the number the higher the aspiration or

KATE OF
41 ACTION

erpectatton level and vice versa.

INTRINSIC
48 EXTRINSIC

TASK ACH.
48 IPIt

COMPETITION -
50 CO-OPERATICN

INDEPENDENT -
51 IRIERDrea;DENT r

EARNED STATUS -
52 BESTOWED STATUS

CONFRONT -
53 AVOID -.14

SELF-INITI.
54 OTHER INITI.

SELF SOLVER -
55 OTHER SOLVER .14

SELF-JOINT
56 /MYLEMENTATIOR

INSTRUMENT -
5B FANTASY

CONT./EXTRUS-
59 IVITY 4 ACCEPT.

ACT./PASS.
60 UNDER STRESS

POS./NEC.
61 SELF-CONCEPT -.14

VIEW Of
62 LIFE .20

TOTAL
63 SCORE

HYPOTHESIS 64: The status level measures of Occupational Aspiration,
Occupational Expectation, and Educational Aspiration
wtll be negatively related with the Story Completion
Total Positive Affect measure and the Sentence Completion

Total Positive Affect measures.

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
32* EXPECTATION

CDCCATIONAL
36* ASPIRATION

229

STORY TOT.
POS.AFF.
19 14

116

SENT.TOT.
POS.AFF.
10 14

INSTRUMENTS: Occupational Interests Inventory,
Story and Sentence Completion

VARIABLES: Occupational Aspiration,
Occupational Expectation,
Educaticnal Aspiration x Total
Story and Sentence Positive
Affect measures

*Remember that these Variables are reversed. Thus,

any correlations involving these Variables, if
positive are actually negative correlations and, if

negative, are actually positive correlations. That

is, the lover the number the higher the aspiration

or expectation level and vice versa.

NYPOTNESIS 65: The status level measures of Occupational Aspiration,
Occupational Expectatior and Educational Aspiration will
be positively related with the Sonrocce Completion Total
Hostile and Dep:essive Affect measures, and the Story

Completion Total Negative Affect measure.

111 114 210

IOTA" TOM TOTAL

HOSTILE DEP1EbSOE STORY W.A.

10 14 10 1. 10 '4

OCCUPATIONAL
31* ASPIRATION

OCCUPATIONAL
324 EXPECTATION -.16

FPVCATIONAL
1,0* WHAM*

INSTRUMENTS:

VAR:V.1.ES:

Occupational Interest Inventory
Occupational Aspiration,
Occupational F pectation, and
Educational Aspiration x
Sentenco Total Hostila and Total
Deprossice Affect 'comets and
'fetal Story Negative Affect

*Remember that these Variables are reve,atd. Thus,

any correlations involviny Vrinbles, if
positive are actually negatito correlations and, if

negative, are actually positive trelatione That

i, the nnober the higher the aspiration
or expectation level and vice verse,

-1x14.



It t941"

1AAN TAItl I. 01. %I! 1.11 14 ANT 1010811 Al JIM% - STA, P III

IriP40 AA in rr ur111 L. Ivan f, rt., al 1 im.1,1 pm 1" w en the lett rinlc
ow: 444 rr It. rmir,

14 15 IA 17 19

Irv. mum' NIS: ut (0,0d
At hit v..

VAMIA81YS.
Vella a

70 11 77 2.
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1410 1
/0 14 10 14 II.

ACHIEVE4KNT
2 MATH

ACHIEVEMENT

3 READING .20 .14

ACHIEVEMENT
4 C.P.A. .15 .17 .27 .20

BNS

5 TASK ACHIEVE. .20 .24

BPS

6 AUTHORITY
.14

BRS
7 IPR

BRS
8 iMPLEMENTATION

411

BRS

9 SELF-ASSERTION
25 .15

.21 .18

BRS
10 INITIATION

.23 .16 .17 .15

BRS

11 SOLVER
28 .17

19 .18

BRS
12 AGGRESSION

BPS

13 ANAIETY .19

.14

HYPOTHESIS 67. There will be negative relattonahipa bttween the Extensic

Occupational Values and the criterion measures.

18 22 27, 24

OCC. VAL. OCC. VAL. OCC. VAL. OCC. VAL.

SUCCESS SECURITY PRESTIGE ECON. RE''

10 14 IC 14 10 14 10 14

ACHIEVEMENT
2 MATH -.14 -.18

ACHIEVEMENT
3 READING -.16 -.18 -.28 -.15

ACHIEVEMENT
4 C.P.A. -.23 -.14 -.19 -.15 -.20 -.16

IRS
5 TASK ACHIEVE. -.26 -.16 -.18 -.17

IRS
6 AUTHORITY -.17

as
7 IPR -.19 -.15

BPS

8 IMPLEMENTATION -.27 -.14 -.19- -.15 -.17

BPS

9 SELF-ASSERT/ON -.33 -.22 -,21 -.IP

BPS

10 INITIATION -.25 -.17 -.16 -.14
BRS

11 SOLVER -.30 -.18 -.15

IRS

12 AGGRESSION
DRS

13 ANXIETY -.27 -.14

25
4CC. VAL.

SURROMD.
10 14

1-.14

-.14

.14 -.15

-.16

INSTRUMENTS: Occupational Values,
Achievement, IRS

VARIABLES: Occupational Extrinsic
Values x Criterion measures

26 28

OCC. VAL. OCC. VAL.

ASSOCIATES FOL.FATHER

30
OCC. VAL.

EXTRINSIC

10 14 10 14 10 14

-.15 -.18

-.28 -.29

-.26 -.25

-.17 -.17

-.15 -.19

-.14 1 -.1

17 -.15

-.19 -.18

.18
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An:dr.:fon and 1.6e clrter1nn mectres.
hp'

VAR1ABIES: 1h,4notitnal A.Orailon,
ih.,pati.nni h'plitatiOn

and La..atful,n1 eNpiratim
it Criterion .eeauree

31e 31* 396

:CC ..1A1. (CC. VAL.

OCC. LEP.

IXj VAN`.
::13. ASP.OCC.

10 1'. 10 14 10 14

ACHIEVEMENT
2 MATH -.31 -.20 -.37 -.39 -.47

ACHIEVEMENT
3 READING 30 -.27 -.38 -.35 -.45

ACHIEVEMENT
4 C.P.A. -.24 -.32 -.30 -.43

BRS

S TASK ACHIEVE. - 14 -.23 -.27 -.21 -.31

BRS

6 AUTHORITY -.22 -.18 -.13 -.25

BRS

7 IrR -.16 -.21 -.17 -.20 -.16

BRS

8 IMPLEMENTATION -.19 -.20 - 16 -.26

ARS

9 SELF-ASSERTION -.18 -.26 -.25 -.26 -.30

BRS

10 INITIATION -.17 -.18

1116

11 SOLVER -.18 -.37 -.14 -.29 -.27 -.31

HAS

12 AGGRESSION -.14 -.14 -.23

BRS

13 WIETY -.17 -.29 -.26 -.28 -.32

Remembfr Oat these Variables are reversed. Thus,

any correlations involving thehe Variables, if

pnaltlye art actual fit..it/ye correlations and, if

nenstlyL, are actually positive correlations. That

1s, th, lower the number the hl4her the aspiration
or expectation level and vice versa.

HYPOTHESIS 69: There will be negate.` relationships between the
Occupational Interest liscrepancy score and the

Criterion measures.

34 35

.00C. INT. OCC. INT.

EXP. /ASP. OCC.IASP.

INSTRUMENTS: Occupational Interest
Inventory, Achievement BRS

VARIABLES: Occupational Interest
Discrepancy a Criterion

measures

2

3

4

S

6

7

8

9

10

11

12

13

ACHIEVEMENT
MATH
ACHIEVEMENT
READING
ACHIEVEMENT
C.P.A.

DRS

TASK ACHIEVE.
BRS

AUTHORITY
US
IPR
BRS

IMPLEMENTATION
BRS

SELF-ASSERTION
DRS
INITIATION
BRS

SOLVER
DRS

AGGRESSION
IRS

ANXIETY

10 14 10 14

-.22 -.30

-.14 -.27 -.30

-.16 -.28

HYPOTHESIS 70: There will be positive relationship between the SAI
good coping measures and the criterion measures.

37

SAI

10 14

ACHIEVEMENT
2 MATH .22 14

ACHIEVEMENT
3 READING .18 19

ACHIEVEMENT
4 C.P.A. .15 .24

NRS

5 TASK ACHIEVE. .14 .16

%RS

6 AUTHORITY
MS

7 IPIt

NRS

8 IMPLEMOITATION .17 .14

RKS

9 SELF- ASSERTION

1116

10 INITIATION _ASL.
!MN

11 wivrk

At ,K1'.!001.1 .14

38 39 40 41 42

SAI SAI SAI SAI SAI

ArTHOPTTY AGGRESSION 1Pit ANSIE7Y TOTAL
10 14 10 14

.14

.19

10 1.

INSTRUMENTS: SAI and Achievement - DRS
VARIABLES: SAI Good Coping measures

a Criterion

10 14

.17 .20 .19

.22 .14

.22 .20 .22

.24

.14 I .15 .14

.18

.17 .70

.2% .16 .21

.10 .

.1s _.1R

. ,I4.

10 14

1
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-14

VAi 14
_

14 14 14 14 14

_I
/4 14 To 14 14

LOCI'S OF

43 CONTROL
ACADEMIC

44 LOCUS OF CONT.

-.23

ACTION -

45 1NPCTION
IMMEDIATE

46 DELAYED
RATE OF

47 ACTION

-.23

INTRINSIC
48 EXTRINSIC

.17 .14 .14 .17 .15 .15

TASK ACH.

49 IPA .24 .24 .27 .16 .13 .17

COMPETITION -

50 CO-OPERATION
20 .19 .14 .22 .25

INDEPENDENT -

51 INTERDEPC.OVAT .24 .20 .27

EARNED STATUS -

52 BESTOWED STATUS .16

CChFRONT -

53 AVOID
SELF-INITI.

--

54 OTHER INITI.
SELF SOLVER

55 OTHER SOLVER
SELF-JOINT

56 IMPLEtENTATION
.14 .18 .16

INSTRUhENT -

S8 7AbTASY
CWT./EXPRESS-

59 IVITY P. ACCEPT.

ACT./PASS.

60 UNDER STRESS .16

POS./NEG.
61 SELF-CONCEPT

VIEW OF
67 LIFE

TOTAL
63 SCORE

HYPOTHESIS 72: There will be a positive relationship between the criterion measures INSTRUMENTS: Sentence Completion-Achievement

and the Sentence Completion coping style
variables in the different ORS

areas of behswioi.
VARIABLES: Stance a Criterion measures

100 83

STANCE STANCE

AGGRESSION A:7170N17

92 74

STANCE STANCE

ANXIE7T

65
S'I-ANCE

TASK ACM.
14

1 .17

10 14 10 /4 10 14 10 14 10

ACHIEVEMENT
2 MATH .24

ACHIEVEMENT
3 READING .15

AcmiEvErmq
4 G.7.A. .20 15

SRS

5 TASK ACHIEVE. .20

BRS

6 AUTHORITY
11115

7 111 I .14 -.17 .17

HAS

8 IMPLEMENTATION .20 .18

DRS

9 SELF-ASSEWICO .16

BRS

10 INITIATION .17

ARS

11 SOLVER
BRS

12 AGGRESSION .16 .17

BRS

13 ANXIETY .15

109
STANCE
TOTAL

10 14

.16

.18

.14

.18
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MIMESIS 73: There will Le a poltior relotfotiship ittift'o the criterion masures

and the 1....nce Ooplellon coplog style vorloits In t.n ditir.nt

areas 4 1,,Lsviur.

ACHIEVEMENT
2 MATH

ACHIEVEMENT
3 AUDI*:

ACHIEVEMENT
4 Z.P.A.

IRS

5 TASK *comm.
IRS

6 AUTHORITY
IRS

7 IN
DRS

6 IMPLEMENTATION
BRS

S SELF-ASSERTION
DRS

IC INITIATION

DRS
11 soma

BRE
12 AGGRESSION

IRS
13 ANXIETY

101 IA 93 IS C 114

r,.( At .!"r7 riCAfrIV.7 Fig Ar.L9Err VS f,.i.P4ta- I, A.1 TNT DOCA1111.K7

Ar., RI'S' l'il /arrow I TY AT.K1CIY IMi 71,,Y Ai 11. VAAL

10 14 10 14 10 14 10 14 10 14 10 14

.15

.15

.20

.21

.26

.24

11

.14

.16

.17

.18

.14

.72

.14

.15

.17

.14

.18

.17

.20

1 1.1104Ati7 ': Sint...a Completion.

Aild.v.e.nt.ANS
VARIA111.1S: Yin to. of Criterion

meskur0

HYPOTHESIS 74: There will be positive relationship between the criterion neaserea

and the Sentence Completion copies style variables in the different areas

of behavior.

*crampon
2 MATH

ACHIEVEMENT
3 READING

ACHIEVEMENT

4 C.P.A.
BIS

1 TASK ACHIEVE.
DRS

6 AUTRORITY
DRS

7 1111

7016

8 IMPLEMERTATIOS
ORS

9 SELF-ASSERTION
811S

10 INITIATION

IRS

11 soma
IRS

12 AGGRESSION
DRS

13 morn

102

AID/ADVICE
AGGRESSION
10 14

85
AID/ADVICE
AUTHOR/TY
10 14

.14

16

94

AID/ADVICE
ANXIETY

10 14

76

AID/ADVICE
IPR

10 1

67
AID/AD-ICE
TASK ACE.
10 14

.14 .15

.26

111
AID/ADVICE

TOTAL
10 14

INSTROMMIS: Sentence Completiom,
Achievement-IRS

VARIABLES: Aid/Advice
Criterion measure*

-II1O
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Cop I , I ,

A1.=_NI.'

L. 4
_ Ar1.1.4.

JO

;1.6,11-.11 IPA

75"-- 14
ACHUEVEIENT

2 nom
scalsventsi

. Is

3 READING .14 .18

ACHIEVEMENT
4 C.P.A. .19 .14 .19

OAS

S TASK ACH. .17 .14 15

MS
6 AUTHORITY

MS
7 7P11 -.18 .17 .17

MS
8 IMPLEMENTATION .19 .20 .14

MS
9 SELF-ASSERTION .16 -.11 15

MS
10 INITIATIM .14 .14 .18

MS
11 SOLVER

MS
1: AGGRESSION .17 .14 .18

IRS
13_ ANXIETY

411 112

1l.* In . rap rrr

Ti-4. mo_, -tarn
III 14 -117-

,.-ni en,, . t fon.
At 1.1. pt -PANS

VAR/AM-ES CI pink 1 .1gativenets.
Actelavi awn t

HYPOTHESIS 76: There will be a positive relationship between the Sentence
Completion attitude measures and the criterion measures.

SI 91 73 64

ATT.TID.1 ATTITUDE ATTITUDE ATTITUDE

10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATH

ACHIEVDIKT
3 READIIIG

ACHIEVEMENT
4 G.F.A. .14 -.16

DRS

5 TASK ACE.
DRS

6 AUTHOBITT
MS

7 ISE
DRS

S IMPLEMENTATION
!IRS

9 SELF-ASSERTION
INS

10 MITIATION .21

IRS

11 SOLVER
.18

ARS

12 AGGRESSION
MS

13 ANXIETY

108

ATTITUDE
10 14

.14

INSTRUMENTS: Sentence Completion.
Achievenent-1610

VAILASLES: At.itude x Criterion
mOSSUIreS

.1%14.
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PUUMVIIS 77: Purr will hp p,sittlir relatInnehIp In., 110,11 th, %ntont.

C"mpletiun positiay Oho variables and 1 ,rIt.-ri.m onsures.

ACHIEVEMENT
2 MTH

ACHIEvErniT
3 READINC

ACNIEvENEWI
4 C. p. A.

DRS

S TASK AM
85
AUTHORITY
IRS

7 IP!
MS

8 IISPLEMSTATION
IRS

9 SELF-ASSERTION
-S

10 INITIATION
IRS

11 SOLVER

IRS
12 MX:SESSION

MS
13 MOLTEN

107 $0 49 61 /7 116

W. :. AI Y roc. Arr. Pr, Akr. Pr. Arr. lir, Art_ rm. AY? .

Att.10:1"....104 AHT1N441rf A%-i1ETY ---I Pt 144' MIL TOTAL

14 14 14 '4 10 14 10 14 10 14 10 14

.16

.19 .15

.15

-.18

.21

1/AU1AALES:

raittrnce C.mopletive
Arld...npnlAk3
St0tint T. Attire Affect
A Critarion *tnics

HYPOTHESIS 711a: There will he a negative relationship between the Sentence Completing'
Hostile end Depressive Affect variables and the criterion Odalgref.

INSTRUMENTS: Sentence Completion,
Aeidevement

VARIAALOS: Sentence Noattle and
Depressive Affects a
Achievement

soma

2 3 4
ACHIEVE. ACHIEVE. ACHIEVE.

:ATN FEAMNG C.T.A.
10 14 10 14 10 14

104 AGGRESSIall
DEPRESSIVE

105 ACCUSSICO
ROST=

87 417110RITT
DEPRESSIVE

88 41/1110RIIT

HOSTILE
96 ANXIETY -.17

DEPRESSIVE
97 AntlErf

HOSTILE
711 In -.19 -.18

DEPRESSIVE
79 IYt .20 .22

HOSTILE
69 TASK ACHIEVE. -.14

DEPRESSIVE
70 TASK ACHIEVE.

TOTAL
113 HOSTILE -.16 -.15

TOTAL
114 DEPRESSIVE .14
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19 14 19 14 10 14 16 14 10 14 19 14 14 14 19 14 --111 14

HOSTILE
104 AGGRESSION

DEPRESSIVE
105 =MESSIER(

HOSTILE
17 AUTHERITT

DEPRESSIVE
116 AtI$OSITY

HOSTILE
96 ANXIETY

DEPRESSIVE
97 LNXIETY

HOSTILE
71 IPS

DEPRESSIVE
79 IPR

HOSTILE
69 TASK ACM.

DEPRESSIVE
70 TASK ACM.

TOTAL
113 HOSTILE

TOTAL
114 DEPRIIISIVE

.23 ,.15 p.22

ITTIIMESIS 79; There will be a positive relationship beams the criteria'

masers, and the Story Completios coping style dinenelese.

DISTRICITS: Story Completlos,

Athieresest-BAS
VARIABLES: Stance x Criterion

aesseras

149 177 163 191 135 121 205 219

Story 3 Story 5 Story 4 Story 4 Story 2 Story 1 Story 7 STAKE

AGGRESSION _AUTHORITY ANXIETY ANXIETY Irk A - TA HA - TA TOTAL

10 1. 10 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 MATE .17

ACHIEVEMENT
3 READING

ACHIEVEMENT
4 G.P.A.

MRS
S TASK ACM.

MRS
6 ADD1001TY
-S

7

SAS
II IMPLEMENTATION

DRS
SELF-ASSERTIOA
IRS

10 INITIATION
IRS

11 SOLVER
IRS

12 AGGRESSIGO
EIS

13 ANXIETY
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wrmYnwsin 60. ltrre u111 Le p.olt1ve r.latia.hip hetu.-n th. tritori.m measure.

and the St.,ry Orplrti.,6 tpinit slyly eln-oyloon.

ISO 174 144 192

Arlor..inm

41?!..15

AUTP4P1TV
1 0 1 4

St,rt. 4

14 1.A!.71eTY_

14

A%10,71,

214 14

ACIIIEVEHMT
2 MAIN .22 .14 -.16

ACHIEVE/907
3 READING .20

ACHIEVEMENT
4 C.P.A.

IRS
S TASK Am

VRS
6 AOIMORITY .15

ORS
7 121 .14

OAS
ImPLUENTATION
555

9 SELF-455E111CM
MRS

10 1111114111011

1155

11 SOLVER .14

ORS
12 AGGIESSION

*5
13 ANXIETY -.14

134

1Ps

1n 14 10

7UcTM171%T: Stry Cmple[1ft,
At LI itt'llentAMS

9441441E5: roritA4e4t
Criteria

701.

CA -
70 14

77I

PA
TOTAL

;4

.17

UPOTRESIS 81: The will be a positive relationship betveini the criterion

meaesres awl the Story Completion coping style dimensions.

151 179

Story 3 Story 5
ACCIESSICM 4UTIORITT

10 14 10 14

ACRIEVEMINT
2 MAIN .21 -.15

ACHIEVEMENT
3 5155111G .23

ACRIEVEICIT
4 C.P.A.

1555

5 TASK Ad. .14

1.15

6 AUTOORIIT .17

DRS
7 In .14

IRS
6 ISSURENTATICO

IRS
9 SW-ASSERTION

DRS
10 IIIITIATICM

DRS
11 SOLVER

ass

.14

12 AGGIESSICM
DRS

13 ANXIETY

INSTRIRMS: Story Completion.
Achlevesent-IVES

TARIM'S: Initiation it

Criterion meanarts

165 193 137 123 207 221

Story 4
AUNTS
10 14

Story 6 Stns 2 Story I Story 7 111M411011

ANXIETY . 111 A-- 14 PA - IA TOTAL

10 14 10 14 10 14 10

15

-.17

-.14

-.15

-.19 I-.14

-.19

-.19

- 17

I

-1422.
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NYP0q8TSIS 83: There vill he a positive relationsh'p betveen t.e criterion
possum' ani cite Story Comp1etion coping style .ineftsioos.

3

4

S

6

7

8

o

10

11

12

13

153 191 167 195 139

51.irLL Story 4 Scorn Story 2

AGGRESS:CV

_11.22E75
A-TAOPITY ANXIETY ANXIETY .PR

1'1

ACHIEVET
MAT

MEN
A 71777

ACHIEVEMENT
READEING .19

14 10 14 10

-7141-----

24 10 14 10 14

-.15

ACHIVEMENT
C.P.A. 2-01-. 1

-.15

MS
TASK ACM.

-757-
-.19

MS
AUTHORITY

-.17-...-
SRS
IRS
IRS -1--
IMPLEMENTATION

.15

-
1

- 15-t
IRS
SELF-ASSERTIGN -.19 'A,
IRS...----1------
INITIATI0N ..- -t-....---

-.21 -.15
-1..-

MS
SOLVER
xis 3
AWRESSIC

-.17 -.26

NRS

ANXIETY -.19 -.21

INSTRINENTS: Story Completion,

Achievement-IRS
V9RIAWLES: Solver x Criterion

measures

125 209 223

Story 1 Story 7 SOLVER

A - TA NA - TA TOTAL
10 14 10 14 19 14

-.15

.15

t-

-.20 .14

-.19

-.18 -.19

-.17

.1
.18

-.20
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1H 14 lq 14 1b 14

ACHILL/W.7
2 MATH .14

ACH1EVEMMT
3 READING 16

ACHIEVEMENT
4 C.P.A. .17

BRS

5 TASK ACHIEVE.
US

6 AUTHORITY
BIS

7 IPR

SRS

8 IMPLEMENTATION
Me

9 SELF-ASSERTION
US

10 INITIATIM
IRS

:1 SOLVER
MS

12 AGGRESSION
US

13 ANXIETY

16

1W,1111411.1.-

A.14.1.,Arnl-410

VAMIAALE. : leplesantatfn
CrlIrrl4m Aat&OUTOS

1't1. 160 lih_ /14 774

2 .ry L_ _I ^L `Atty._ i: t.,r, -7-. 141.1 I- .11.4-

/19 1. 1 -- - --- ---1 ler A IA 1./1_- IA III AL
lb 14 1H 14 1H 14 III 14 in 14iii

23

-.14 .24

.14 -.19

-.15 18

17

HYPOTHESIS 85: There will be positive relationship between the criterion

measures and the Story Completion coping style dimensions.

2

3

4

5

6

7

8

9

10

11

17

13

ACHIEVEMENT
MATH
ACHIVIDEXT
READING
ACHIEVEMENT
G.T.A.
IRS

TASK ACHIEVE.
IRS

AUTEORITY
US
IPR
SRS

IMELDENTATION
US
SELF-ASSERTION
IRS

INITIATION

SRS
SOLVER
US
AGGRESSION
IRS

ANXIETY

155 183 169 197 141 127

Story 3 Start S Story 4 Story 6 Story 2 Story I

AGCRESSTOK AUTHORITY ANXIETY ANXIETY IPM A - TA

10 14 10 14 10 14 10 14 10 14 10 14

.16

.14 .16 .14

.14 -.15 -.19

-.22

-.16

-.15 -.16

-.19

INSTRUMENTS: Story Completicm.
Achitmtunt-SRS

NAM/MIES: Outcome Jr Criterion

measure*

211 225

Story 1 OUTCOME
NA - TA TOTAL
10 14 10 14

-.14

-.14

- . 17

1524-
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HYPOTHE515 86. Thrre vil' be a positive relationship between thr criterft* mixtolinis! Story completion,

uessuree and the Story r'ompletion coping style dimensions
Arh,tvtownt-11111

VANIARLFS: Evaluation of Outcome

a Criteria*

155Stag
A4GPE.:10N

IPA 170 198 147 17K 717 776

S''."
AtIleieliT

5 ."!"TY 4-
ANXIETY

1LiVit
ANXIETY

St.c,1 St..ry 7 EVA1.0117C.

A - IA NA Ill TOTAL

10 14 IC 14 10 14 10 14 10 14 10 14 10 14 10 14

ACHIEVEMENT
2 PATN

.13

ACHIEVEMENT
3 REARM .15

ACHIEVEMENT
4 G.P.A.

DAS
S TASK ACA.

.16

SAS
6 ANTRUM .16

DNS
7 IPA

.17

SAS
8 IA/LAMENTATION

.16

DRS
9 SAY-ASSERTION .15 .23 .14

SAS
10 INITIATION

.16

ARS
11 SOLVER

.15 .14

DRS
12 AGGRESSION -.15

SAS
13 ANXIETY .15 .19

NYTOTHESIS 87: :bete
measures

viii be a positive reletioeship between the criteria'
and the Story Completion coping Style dimemillosa.

157 185 171 199 143 129

lmsliuniorrs: Story Completion.
Aeldeveseot-DRS

VARIAAL=: Coping Miectionness *
Criterion mesores

213 227

Scar. 3 Staty_5 Story 4 Story 6 Story 2 Story 1 Story 7, CeCjinE,
TOTAL

AGGRESSION AUTHORITY ANX/ETY ANXIETY IPA A - TA NA - TA

10 14 14 10 14 10 14 10 14 10 14 10 14 la 14
ACHIEVEMENT -T-

2 MATS .25
-.15 -.21

ACHIEVEMENT
3 TEASING .25

ACHIEVEMENT

--

4 C.P.A. .16 -.14 -.15 .14 -.16 -.14

ARS
5 TASK ACHIEVE. .16

-.16

DAS
6 MINORITY .15 -.18

DRS
7 IPD

SAS
8 IMPLEMENTATION

-.14

DRS
9 SELF-ASURTION -.16

DRS
11 INITIATION -.14 -.14

DRS
11 SOLVEt

-.21 -.19

DAS
12 AGGRESSION

HAS
13 ANXIETY

-.17

-1525-
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ArrinNISIS 88: There will be poolyiste relationship h.tween the criterion me/snores

oaf the Story Completion coping style 4110,nsinns.
1NSTAIWN7S Cwpletion,

6.10.w,ftent-AAS

VARIAPL/Mi Instrw..ntality *

162 190 ;76 74. 148 134 710
"t.rs

NA -

Criterion measures

717
7 InvrelleArr.

_22:1r.1_1-
AC4,F,SItIn

%t '.tory 4 '..t4ry 6
Afig Iry I PY I. - 1/1AUllAMITY ANXIETY

14 14 10 14 10 14 10 14 10 14 10 14 10 14 14 14

ACATEVIDLort
2 MATH .20

/CHIEVEMENT
3 READING

ACHIEVEMENT
_.17

4 C.P.A.

S ?ASR ACM. -.20 -.20 -.17
MS

6 AUTHORITY
us

.16 .16 - .14

7 IPS .16
US

8 INPLEHENTATION -.21 -.18 -.20
US

9 SELT-ASSYSTIO11 .16 -.20 -.17
US

10 INITIATION -.20 -.15
US

11 sown.
us

.15 -.10 -.16

17 AGGRESSION -.14 .15
MS

13 AIIUZTT -.14 -.18

SYNTHESIS 89: There will be a positive relationship between the criterion
mealtimes and the Story Completion positive effect dionsesione.

139 187 173

Se73 Story S_ Store 4

ACCTESSION =MORIN Amain'
10 14 10 14 10 14

ACKIEVEMMIT
2 MATH

ACHIEVEMENT
3 READING .15

ACHIEVEMENT

4 C.P.A. .15

SRS
5 TASK ACHIEVE.

SRS

6 Anwar
SRS

7 IP!
US

8 IHPLEPEHTATIOH
MS

9 SELF-ASSERTION
US

10 rsiTunom
sits

11 SOLVER

12 ACCAMION
!RS

13 ANXIETY

201

Story 6

ANXIETY
10 14

.19

145 131

Story 2 Store 1

IPA A - TA
10 14 10 14

.17 .16

-1620.

6

INSTRUMENTS: Story Completion.
Achievement -IRS

VARIABLES: Positive AqUet Nero
It Criterion

21S 229
StorV 7 ?MOM:ED
NA - TA
10 14 10 14

.15

.14
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t. will to a n..nilv, rotyt1.00litp httwton tyl..114,111

and the 'tory Lmotettn nes/aft/r ofirzt itternsb.ns.

!',0 IRA 174 202 141, 132
It:Ity_l_

7A

216

VAN1Anir%

7_

'.1nry Cnispl el Inn,

A, b.. v. +Ix it -NM%

Aff..t fierp.
Itlivr:o.1 mei...Arra

230
LIT.irmcso

TIITAI.
'tocy..1 .tLy",_. ':tort'... 'tory 6 'a.rt 7 '.tory

AueLssIoN Atin,.VIN P.AILIT P.X1In 1PP A - :A TA

14 14 10 14 10 14 10 1 10 14 10 14 I. 14 10 14

ACNIEVIDfdir
2 MTN .17 .17 17 .18 .16

ACHIEVEtENT
3 READING

_14 .22 -.IS .18

ACHIEVEIENT
4 C.P.A.

.17 .20 -.15 .17

5 TASK ACE.
BRS

4 AUTHORITY
BPS

7 In .11

SiS
8 DIPIZMENTATICII

.18 .14

BPS
9 SELF-ASSERTICK

.20 .17

BPS
10 INITIATION

.20

NRS
11 SOLVER .14 .15 .21

BPS
12 AGGRESSION

.21 -.IS

BPS
13 ARUM .16 .14

HENTITIESIS 92: There will be s positive relationship among the Parent/Child

Interaction ices* of the Sentence Conpietios Instrument.

INSTRIMENTS: Sentence Completion

VARIABLES: Parent/Chad Interaction
Variables

117 Ill
PAR-=2-LT

CHILD INT.

119 120

SELF- MOTHER FATHER

civet,: INTERACT. INTERACT.

10 14 10 14 10 14 10 14

SELF-
117 CONCEPT .71 .78 .62 .69

PPAINT/CHILD
118 INTERACTION .42 .37 .48 .43

NOM*
119 INTINACTICH 71 .78 .42 .37 .32 .46

PATRER
I2C INTERACTION .62 .69 .48 .43 .32 .46

HYPOTHESIS 93: There will be a positive relationship between the Parent/Chili INSTRUMENTS: Sentence Completion

Interaction item' of the Sentence Completion and the Authority PARTAKES: Sentence Completion

Attitude, Coping Style, Coping Effectivenefe, and Positive
Parent/Child interaction

Affect measures of the Sentence Completion instrument.
veriebles and remainder of
the Sentence Completion

119 120 items
117 118

SELF- PARENT/

CONCEPT CHILD T"T.

10 14 10 14

AUTHORITY
82 Amme .19

AUNICRITY
83 STANCE

AUTHORITY
13 ENGAGEMENT

AUTHORITY
85 AID/A7VICZ

AUTHORITY
86 COP= EFF.

AUTHORITY
90 POS. AFFECT

MUTHEI FATHER

INTERACT. INTERACT

10 14 10 14

.16

HYPOTHESIS 94: There will he a negative relationship between the earestfChild

Interaction items of the Sentence Corpletioe end bmh the
Authority Hostile And Depressive Affect measures.

1!7 114 1141 1:0

511 r MONT 1,401IFIL rAnlig

c.1orrr7 CnItIl 1ST. INTFKAC7, INTERACT.

10 1. 10 14 10 14 10 14

AUTHORITY
87 POSTM AFF.

AVIMMITY
118 nerRrs:;Ivr

INSTMFMTS:
VARIABLES:

Sentence Cc-victim
forentlohi1J Interaction
Items And Authecitc Hostile
and Depressive Affect
meseures
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HYNY17ICS1S 95' Then will he pueltiv. rclationfthip

Interaction it, me of the '.twetqt

Attit.ide, t.tpinr Style, Coping
Affect mcobores of lin Sonttote

117 118

Ift,ctiytntuft,

Completion

1.9
M'

hetcatn

mtploil'o

instrument.

170

FATHER

tlo Parent/Child l4ST119FNIS. Sctence rompletion

and Ow Total VARIA101C: P.,,ot/1011d interact/tin

and Pooltivc
'tin,. and I .,tnl Attitude,

(,Limy, Ntyle Coping
ifitctiverags, and
Positive Affect measures

^Apr:r MR
C11110 11:1. ltliPM r. ltlin/rT.

10 14 10 14 10 14 10 14

TOTAL
108 ATTITUDE .17 .18 .18 .17

TOTAL
109 STANCE 16

TOTAL
110 ENGAGEMENT .18 .15

TOTAL
111 AID/ADVICE .15

TOTAL

112 COPTIC EFF. .20

TOTtL
116 POS.AFFECT

HYPOTHESIS 96: There will be a negative relationship between the Parent/Child

Interaction items of the Sentence Completion ant both the Total

Hostile and T...ral Depressive Affect measures of tue Sentence

Completion.

TOTAL
113 HOSTILE AFT.

TOTAL

114 DEPRESSIVE AFT.

117 118

SELF- PARENT/

CONCEPT COLD INT.
10 14 10 14

119 120

MOTHER FATHER

INTERACT. INTERACT

10 14 10 14

TOSTPUMENTS:

VARIABLES:

Sentence Completion
Parent/Child Interaction
Items and Total Hostile

and Total Depressive
Affect measures

HYPOTHESIS 97: There will be a positive relationship between the Parent/Child

Interaction scores of the Sentence Completion and Coping Stile,

Coping Effectiveness, and Positive Affect Scale Scores from Story

Five concerning Authority relations.

STORY FIVE

177 STANCE

178 ENGAGEMENT

179 INITIATION

180 AID/ADVICE

181 SOLVER

182 IKPLEMENTATION

183 OUTCOME
EVALUATION

184 OF OUTCOME
COPLNG

185 EFFECTIVENESS
RESPONSE

186 LENGTH
POSITIVE

187 AFFECT HERO

190 INSTRUMENTALITY

117 118 119

SELF- PARENT/ MOTHER

CONCEPT CHILD INT. INTERACT.

10 14 10 14 10 14

-.15

-.25

120

FATHER
INTERACT,

10 14

-.14

-.19

TESTRUMENTS: Story Completion and
Sentence Completion

VARIABLES: Parent Child Interaction
of Sentence Completion and
Coping Style, Coping Effec-
tiveness, and Positive

Affect Scale Scores from
Story Five concerning
Authority relations

HYPOTHESIS 58: There will be a negative relationship between the Parent/Child

Interaction scores of the Sertence Completion And the Negative
Affect measures from Story Five concerning Autnority relations.

117 118 110 120

S1'1F- PAKFNI/ mourK FAlltilt

cowcrrr CHUP MU. INIFHAC1, 11811KAt14

SIM FIVE 10 14 10 14 10 14 10 14

NEGATIVE

1811 AFFECT HERO 1

INSTROMENTS: Sentence and Story

Comrletioe
VARIABLE'S: Faront/Child Interaction

scores el Sentence and
Negative Affect measures
from Story Five concerning

Authority relations
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.IRT.

163 STANCE

PAN TA r:1 1'_'!I ' ft .y*wi I A? It5 - 'Tat I' II /

ilwrr vi,! he A rookft1v, :14tf.nnnin it,. pa,,,t/(1,1141

Int. ra. t 1 41 Mg ,(0,1 t '4 ' of Ma 1, .4 %tor.

I op ny F nct t...., l ' .1 t sit A f t, nl. Oft, r,

41'r, (16"u, I, ( idNXI; I. d as an, I. t y PIA ry). It

con,trro iter.ncal rclatInna.

164 ENGAGEMENT

165 INITIATION

166 AID/ADVICE

167 SOLVER

166 IMPLEMENTATION

117 11 it

-

CPI II
10 14 III 14

I -.16

169 OUTCOME

EVALUATIGO
170 Of OUTCOME

COPING
171 EFFECTIVENESS

RESPONSE
172 !MOTH -.21

POSITIVE
171 AFFECT HERO

176 INSTRUMENTALITY

15

15

119 170
tif M PA n

_
I /14 YM I.

)0 14 10 14

-.18

-.70 -.16

7NSIMrirtii ,

VAR 1A1:1

cettntt .10.41.n and

cry r,,mr11,11"0
1'A,r,n,/1 1014 Int,raltion

5(.4( a g.f "I. xlid

Cop! 'tyl, , ring Pi ,-

1 and P".1 dye,

AU. ct otiol, at qes from

Story Foot

EYPOTHESIS 99b: There will be a positive relationship between the Parent/Child

Interaction scores of the sentence Completion and Coping Stfle,

Coping Effectiveness, end Positive Affect Scala score. from

Story Six, since (though classified's anxiety story), It

concerns parental relations.

STORY SIX

ANXIETY

191 STANCE

192 ENGAGEMENT

193 INITUTION

194 AID/ADVICE

195 SOLVER

196 IMPLEMENTATION

197 OUTCOME

EVALUATICE
ISO OF OUTCOIC

copm
199 EFFECTIVFNLSS

RESPONSE

200 1 ENGTM -.23

POSITIVE

201 AFFECT HERO

117 118 119 120

SE'f-, PARENT/ MOTHER FATHER

CCriCe.PT CHILI:, INT. INTERACT INTERACT.

---1--
10 .4 10 14 10 14 10 14

1---

204 INSTRUMENTALITY 1

16

-.23

INSTRUMENTS: Sentence Completion and

Story Completion

VARIABLES: Parent /Child Interaction
ceore of Sentence and
Copies Style, Coping Effec-
tiveness, and Positive
Affect scale 'coral from

Story Six

HYPOTHESIS 100: There will be ti negative relationship between the parent/Child

Interaction cotes of tIte Sentence Completion and the Negative

Affect measures from both Stories Four end Six.

117

SI
COWETT
U 14

STORY POUR
174 NROATIVE AFF.

STORY SIX

202 NROATIVE Arr. ..16

115 110 120

rARINT mornis nem
F1111P INT. 11VITRT. INtrRAti.,

10 i4 10 14 10 13

IRSTRINENTS1 Sentence Completion
and Story Completion

VARIABLES: Parenr/ch11.1 Interaction
scoria of Sentence and

Negative Atfect measures
from both Stories Four

and Six
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In terhc t I on It. Mk of I ht. t CaMpli t f,.n itr,d et" I tni Scores

for C ;any ray)/ TINt I f ft cell/1mq.. and P.n1 t foe Affect from

the Story CtorpletIon.

1WISHIMNIN S.n/4nce C,mnIcti,,n and

VARIAIILLS: lomat/11.11d Int. reel fon
ft,,. of Scnttn,e and Total

Scores f..r C-elno Style,
.opfnw Lff,ctivcness, and

117 11A

pAar.r/

119
milli k

170
Positive Affect from

us- T/ I11_FR
Story Completion

TtiftkAf.r.,JWCFVf CHUN ra. INI2ACT.
14 14 10 14 10 14 10 14

STONY TOTALS

219 STANCE .14 .21

220 ENGAGEMENT .16

221 INITIATION

222 AID/ADVICE

223 SOLVER .15

224 IMPLEMENTATIM .14

225 OUTCOME .20
EVALUATION

226 OF 0L7CONE

COPING
227 EFFECTIVENESS .18

RESPONSE

228 LENGTH -.20 -.18

POSITIVE
229 AFFECT HERO .15

NEGATIVE

232 INSTRUMENTALITY
.15

HYPOTHESIS 102: There will be a negative relationship between the Parent/Child INSTRUMENTS: Sentence Completion

Interaction items of the Sentence Completion and the Total Stare and Story Completion

for Negative Affect from the Story Completion.
VARIABLES: Parent/Child Interaction

items of Sentence and Total

_. 117 118 119 120
Negative Affect from Story

SELF- PARELT/ MOTHER FATHEII_

CONCEPT CHILD am INTERACT. INTERACT.

STORY TOTAL 10 14 10 14 10 14 10 14

NEGATIVE
1230 AFFECT HERO I I I

HYPOTHESIS 103: There will be a positive relationship between the Patent/Child .
INSTRUMENTS: Sentence Cc.oletion and

Interaction terms of the Sentence Completion and the "Good Capita" Social Attiv.io., Inventory

score for the Authority area as well as the total "Good Coping" score. VARIABLES: Parent/Child In.craction
items of Senten-e and SAI

117 118 119 120
Good Coping - Authority

SELF- PARENT/ MOTHER FATHER
area - as well as Total

CONCEPT CHILD INT. INTERACT. INTERACT.
CAI Good Coping

10 14 10 14 10 14 10 14

SAI
38 AUTHORITY

SAI TOTAL
42 SCORE

HYPOTHESIS 104: There will be positive relationship 1.etween the Father Child imilunorrs: Sentence Completion and

Interaction item from the Sentence Completion and the Occupational Occupational Values

Value: 'Follow Father".
Inventory

VARIABLES: Father/Child Inteisction

120
Iron Sentence and &cups-

FATHER
tional Value - Follow Father

OCC. VALUE 12 14

FOLLOW
28 FATHER .76
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rillIKELAI long - crave itr

UYPC0HLS1S 105 nu., viii t. a ao.dtiv, r,Idionnhit betwen t1.. Partnt/Ch11d INSTRUMENTS: tentenct ComoteGon and

InttroctlA ft, .t the Sentence C04,1etion and the Intrinsic
occupet1.mal Mori.

Occupational Valuta.

Invewory

VARIAN-ES Pertnt/Chi/d interaction
.m, of Sentence and

117 IlA 119 I?0
Intrinsic Occupatimmal

SELF- _?1(1110 R PATIO' ft
Values

coarpr totp)611_, I1EXACT.

OCCUPATIONAt 1* 14 16 14 10 14 10 14

14
VALLES INVNTORY
ALTRUISM

15 ZSERETICS - 17

IS INDEPENDENCE "Zi.
-.22

1/ MNAGENENT
SELF-

19 SATISFACTION -.14

TKILLECTUAL
20 SEIM-WEIL% - 14

21 CREATIVITY

27 VARIETY
TOTAL

29 INTRINSIC -.27 - 21 -

HYPOTHESIS 106. There All be a negative eeletionship between the Parent/Child INSTRUMENTS: Sertenct Comp/xtlem and

Interaction itime -f the Sentence Cc Aetion and the Extrinsic
Occupational Values Inv.

Occupational Values.
VARIABLES: Parent /Child Interaction

Item!' of Sentence cad

Extrinsic Occupational

.17 118 119 120

SELr- M I MOTHERLIT/ FATHER

Values

CaCEPT CHILD r.T INTERACT. INTERACT.

OCC. VALUE; 10 14 10 14 10 14 10 14

INV. EXTRINSIC
14 SUCCESS -I--
22 SECURITY 22 .20 .15

23 PRESTIGE
ECONOMIC

24 Rrrums

25 SURROUTTING:

26 ASSOCIATES
FOLLOW

26 FATHER .24 .16 .26

TOTAL
30 EXTRINSIC

I .21 .17

HYPOTHESIS 107: There will be a negative relationship between the Father /Child

Interaction item from the Sentence Completion and the discrepancy

score between the Father's Occupational and the Child's Aspiration.

occ.rwr. ITV.
FATHER'S OCC.

3: CHILD'S ASP.

120

INTERACT.
10 14

.15

INSTEUMNES: Sentence Completion and
Occupational Intermit Inv.

VARIABLES: Father Child Interaction
of Sentence and Father's
OctupationnChild Aspiration
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Intereetln fie. from the %ntrice Comphtion and all Plcws of

Life ont:cakes plus the Total Scores.

Imr)(0mTNTS1 S.nt.nte Cmpl,tioe and
vb.w. of Ill.

VA141484ES: vArent/01114 Interaction
item from S.nterne and

117 118 119 170 Views ,4 Life subecalem plus

SELF. vAk.r/ porroilt FATI1E1 the Total scores

10NCEPT Cv110 WV, 11.1vIALT. 01E-WT.
V117.4 Of LIFE 14 14 14 14

LOOM OF
43 CONTROL

ACADEMIC
44 LOCUS OF COOT.

ACTION -
45 INACTION

IMMEDIATE -
46 DELAYED

RATE al
47 ACTION

INTRINSIC
48 EXTRINSIC

TASK ACH. -
49 IPS -.14

COMPETITION -

50 CO-OPERATION
INDEPENDENT

51 INTERDEPENDENT
EARED STATUS

52 BESTOdED STATUS
CONFRONT

53 AVOID
SELF -INITI.

54 OTHER WTI.
SELF SOLVER

55 OTHER SOLVER
SELF-JOINT

56 IMPLEMENTATION
INSTRUMENT -

58 FANTASY_
CONT./ERPRESS-

59 MTN 6 ACCEPT._
ACT./PASS.

60 UNDER STRESS
POS./NEC.

61 SELF-CONCEPT
VIES OF

62 LIFE
TOTAL

63 SCORE

HYPOTHESIS log: There will be a positive relationsnip between the Parent/Child
Interaction items of the Sentence Completion Instrument and the

Aptitude and Achievement measures.

1 RAVEN

2 MATH

3 READING
GRADE

4 PO/NT AVERAGE

117 118 119 120

SELF- PARENT/ MOTHER Vann
CONCEPT CPILD INT. INTERACT. __WIERACT.

10 14 10 14 10 14 10 14

.15 -.18

-.15

INSTRUMENTS: Sentence Completion and
Aptitude and Achievement

VARIABLES: Parent/Child Ioterectiom
items of Sentence and
Aptitude and Achievement
ORMINSief

HYPOTHESIS II: There will be a positive relationship between as Parent/Child
Interaction items of the Sentence Completion and the Authority

Score of the Peer BIS.

117 118 119 120

SELF. PARFST! rimum FAIRER

CONCEPT clato na. INTERACT. INTERACT.

PEER 8RS TOTAL JO 1. 10 14 10 14 10 1.1,

6 AUTHORITY
POS. NOMINA. 1---

1 .15 I .16 I

INSTRUMENTS: Sentence Completion
and ARS

VARIABLES: Parent/Child Interaction
items of Sentence and
Authority of Peer ARS

HYPOTHESIS 111: There will be a positive relationship between thr Parenthild
Interaction items of the Sentence CmcIet104 and the Coping
Style Dimension scores from the Peer MRS.
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FINDINGS: INTERCOUNTY COMPARISONS

INTRODUCTION

The comparison of findings from the different countries was carried

out in two major ways. A four-way analysis of variance was performed

on each of the measures which were comparable across countries, with

the few exceptions noted below. This analysis forms the basis for a

descriptive report on the children of each country, compared with those

in otner countries. In addition, it provides a test of the accuracy

and universality of certain relationships which were projected at the

outset of the study. Finally, it forms the basis for identifying those

characteristics that show systematic age, status or sex differences in

all or most countries: an empirical approach to the definition of

"universal" characteristics of human nature, at least across the samples

of urban youth in these developed nations.

The variables omitted from these comparisons were the following: the

Aptitude and Achievement measures should not be directly compared, it

was agreed at the outset of the study. They would be used to identify

characteristics which correlate with achievement within each country;

but the considerable difference in educational development among the

countries made it either misleading to compare scores on a test such as

the Raven; or it necessitated different tests in the achievement area.

It is possible to report meaningfully on certain differences of intra-

country patterns, such as differences in the relative standings of the

age or status or sex groups, from one country to another.

The other instruments were identical in all countries and permitted

direct comparison, with two exceptions: the Coping Effectiveness scales

based on the Sentence Completion were defined a little differently ia

certain countries than in others; not enough to fall below a 90% level

of agreement, but enough to invalidate simple comparisons of mean scores.

Consequently the national samples were not compared on these scales. The

situation with the Story Completion was similar, in Stage III. There

was not a single, universal scale for defining Coping Effectiveness

which would permit an exact quantitative comparison of national mean

scores, although the national differences in defining the Coping Ef-

fectiveness scales were quite minor.

As in the Intra-Country Analysis of Variance reports, above, the

mean scores of the eight countries on each variable were compared using

Tukey's test for Honestly Significant Difference (H.S.D.). In reading

the scores given in Figures 4 and 5, it is essential to keep in mind

the "absolute" range of the scale for each variable. A country might

have the lowest score, relative to other countries, but still have a

mean score which was above the midpoint of the original scale. Thus,

the lowest score on Engagement might still be above the theoretical mid-

point defined for that scale, so that the children who had that score

were portraying themselves as showing a certain degree of positive

Engagement, not failing entirely to take any steps to resolve the prob-

lems. -1533-



Figure 2, in particular, should be read whenever the international

comparison of Occupational Values scores in Figure 4 is interpreted.

The text below attempts to point out where the international rank that

a national sample scored might be misleading, because the rank given

that value in comparison with the other fourteen values, within the

national sample, might be considerably higher or lower. A direct com-

parison of the two figures will be helpful, at such points.

The mean scores or correlations in Figures 4 and 5 have all been

rounded to two significant figures.
Consequently, when two rows in a

column in Figure 4, for example, appear to contain identical scores,

but the table indicates that the scores are different, this means that

the actual scores are different and that rounding only appeared to

make them identical. In Figure 4, the middle rows in a column are

shaded when the HSD test shows that the scores in the two extreme cells

within the shaded area are not far enough apart to meet Tukey's test for

a significant difference. The cells above and below the shaded area

are significantly distant from each other. Thus, if rows (ranks) four

and five are shaded, this means that the country scores that stood

fourth and fifth in rank are not far enough apart to be significantly

different; but the third- and sixth-ranked scores are significantly

far apart.

On some variables, even two of the groups in the middle are signifi-

cantly different. This is shown by a heavy line drawn between rows

four and five or five and six.

The shaded area indicates that those countries with scores above

the mid-range are significantly higher, on that variable, than the

countries with scores below the shaded mid-range. It has not been

feasible to show graphically whether the HSD between adjacent cells

is significantly large, so only the above-below average comparison

should be read from the Figure.

In this volume, the findings from the new Stage III sample are re-

ported. The comparable measures in Stage I are then compared, showing

where similar or different patterns appeared in the two samples

(allowing for differences is instrumentation between the two stages).

Finally, those patterns are summarized which appeared in both Stage I

and Stage III, characteristics that proved to be stable across time

in the two different samples of children in each country.

All interpretive comments are solely the responsibility of Robert

Peck. The time limits for filing this report did not permit the

exhaustive discussion and illumination of the findings by all members

of the international research team which will ultimately be carried out.

Consequently, all interpretive comments must be viewed with great

caution and skepticism, pending much more extensive review of the find-

ings by those in the best po.Ation to explain and apply them.
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ANALYSIS OF VARIANCE OF MEANS: INDIVIDUAL COUNTRY DESCRIPTIONS

BRAZIL

Occupational Values

The children of Sao Paulo were highest of all national samples in the

value they gave to musical or artistic careers. This was very similar

to their second highest ranking of this value in Stage I, although in

both stages this career value was given an internal ranking well below

the midpoint of the "absolute" scale of importance. They were second

highest of all national groups in valuing careers where they have a

chance to get ahead (Success) and where they have Independence of

action. This was very similar to the pattern In t,e Stage I sample,

where their high ranking of Success gave them tap ::sanding among the

countries and where Independence gave :hem the second place, inter-

nationally.

as in Stage I, although internally they gave high importance to

Intellectual Stimulation, internationally the ranks they assigned to

this value put them lowest of all national samples. They had the lowest

international standing on concern for Security, and the second lowest

standing on concern for Altruism. They had second lowest standing of

all national samples in their concern for Variety. The only notable

difference from the Stage I sample was the below-average standing given

to Economic Returns, a value on which the Stage I children stood second

highest, internationally.

To summarize, the value pattern of the children of Sao Paulo was very

similar between the Stage I and the Stage III samples. Internationally,

they gave relatively very high importance to Success and Independence.

Even though they did not really select artistic careers as a dominant

choice, as compared with other values, their interest in Esthetics still

put them very high, internationally. They gave much less importance to

Altruism, Intellectual Stimulation or Security, compared with the chil-

dren from other countries. The one notable discrepancy between the two

samples was the decreased emphasis on Economic Returns in Stage III, as

compared with Stage I.

Occupational interests

These children stood second highest among all national samples in

their Occupational Aspiration level and highest in their Occupational

Expectation level. They expressed the greatest desire for mobility
above their fathers' occupational status and they stood second highest

in their level of Educational Aspiration. These findings almost

exactly reproduced the pattern in Stage I. As in that earlier sample,

the very high absolute status level of their aspirations and expecta-

tions was probably somewhat unrealistic, at least for the half of the

children from working-class origins, but they nonetheless took this very
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optimistic view of their futures. As in Stage I, this sample of chil-

dren also stood highest, internationally, in the level of Aspiration

they report their fathers have for them. The continued, rapid economic

growth of Sao Paulo between 1965 and 1969 appears to have sustained

the high degree ...If optimism these young people have as they look for-

ward to opportunities for career mobility.

Social Attitudes Inventory

Their self reports on this instrument put them slightly below
average in coping with problems of Task Achievement, and lowest of all

national samples in coping with Interpersonal Relations. In sharp

contrast, however, they stood second highest of all national samples

in their self-described ability to cope with problems of Aggression and

Anxiety, and they were somewhat above average in their self-reported

ability to cope with Authority. Averaging these quite discrepant scores

in the different areas of behavior, they came out third highest of the
national sample in the total score they gave themselves for Coping

Effectiveness.

Although this instrument cannot be directly compared with the quite
different instrument of the same name in Stage I, their relatively high
standing in self-attributed ability to cope with oblems in at least
three areas does correspond to the top score the children in Stage I

gave themselves for Active Coping and for Passive Cooing.

It should be noted, in comparing all of the national samples on this
instrument, that the absolute difference in mean score between the
highest and the lowest national sample was very small, in most areas of

behavior. The range was onl y from 0.9 to 1.0 in Task Achievement, 0.8

to 0.9 in Authority, 0.6 to 0.9 in Aggression (the largest range), 0.7

to 0.8 in Interpersonal Relations and 0.8 to 0.9 in Anxiety. The range

of Total Scores was between 0.8 and 0.9. (All mean scores were rounded

to the first decimal place, and can be read as percentages; thus, 0.8 =

80%, etc.) Thus, the children in all countries tended strongly to
choose "good coping' responses to describe their behavior. This was

part=icularly evident on the Task Achievement items, where a social
desirability effect could naturally be expected in a testing program

conducted through the schools. Relatively the least positive confidence

was expressed in dealing with Interpersonal Relations problems, where

the proportion of "good coping' responses ranged from 70 to 80 percent,
with the children of Brazil standing lowest on this variable.

Views of Life

The children of Sao Paulo fell within the average range on most
factors in this instrument, with the exception of a top score, inter-
natiOnally, for independence in Implementing a problem solution; the
second highest score, internationally for exercising Emotional Control;
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the third highest standing for Intrinsic motivation for action; an

above average score for positive Self-Concept; and the lowest score

for Immediacy of Action -- or, as it might more usefully be put,

the greatest preference for taking their time in dealing with the

problem. Their Total Score, across all the factors, was slightly

above the international average.

Thus, these children portray themselves as intrinsically motivated,

self-reliant in carrying through their attempts to resolve problems,

self-assured, and all of this in a style of action that is highly

practical and purposeful, in the sense that emotions are not allowed to

operate in any uncontrolled way. Far from portraying themselves as

happy-go-lucky, "emotional" Latins, as some stereotypes would have it,

these young people of Sao Paulo portray themselves as businesslike,

enterprising and result-minded.

Sentence Completion

As was true of the children in Stage I, these children took a

positive attitude toward Task Achievement and reacted to such issues in

a relatively unemotional way. Unlike their Stage I counterparts, how-

ever, they ranked lowest in Seance and third lowest in Engagement, of

the national samples.

Their pattern of response to Interpersonal items was very similar to

that of the Stage I sample. They scored above average in Attitude.

Although they also had the highest score for Depressive Affect, they had

the lowest scores for Hostile Affect and Neutral Affect, and a slightly

below average score for Positive Affect. They had the lowest scores of

all national samples on Stance, Engagement, and Aid/Advice.

Their reactions to Authority items gave them slightly above average

scores for Attitude, a top score for Depressive Affect and below average

scores for either Hostile Affect or Positive Affect. Unlike the chil-

dren in Stage I, they showed a below average score on Stance and an

average score on Engagement and the use of Aid and Advice.

In dealing with Anxiety items, they showed the third highest Attitude

score, the second highest score for Neutral Affect, and low scores for

Hostile Affect, Depressive Affect, and Positive Affect. This contrasts

with the Stage I pattern where the Brazilian children showed a good

deal of Negative Affect on the Anxiety items. As in Stage I, their

coping behavior fell within the average range except for a high score

for tackling problems without Aid or Advice.

They had the highest score of any national 'sample for expressing

Depressive Affect in response to Aggression items, with the lowest score

for expressing Hostile Affect and a somewhat above average score on

Neutral Affect. They fell within the average range on all three

elements of coping behavior in this area. The children in Stage I had

been average in both affective and action scores.
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On the stems describing Interaction with Parents, these children

scored second lowest in the national samples, just as did the children

in Stage I. They achieved average standing, however, on the items

having to do separately with the attitudes they perceived their

mothers and fathers to hold toward them, as they did on the Self-

Concept items.

Their mean scores, summed across all five areas of behavior, gave

them the highest score for Depressive Affect and a low score for

Hostile Affect. The Attitude score fell within the average range.

Their Stance, Engagement, and independence of Aid/Advice were the lowest

of any national sample.

Considering the fact that the Sentence Completion instrument in Stage

I did not prove to have significant relationships to the achievement

measures in Brazil, at either age, whereas in Stage III the Sentence

Completion Coping scores, for all areas except Aggression, proved to

correlate significantly with the achievement criteria at both ages, it

may be most reasonable to assume that the findings from the Stage III

instrument may more accurately represent the true characteristics of

the children of Sao Paulo. In this case, the most outstanding features

of their response pattern to the Sentence Completion instrument were

their unconfident self-portrayals when faced with problems of Inter-

personal Relationships or Authority. While their "absolute" scores foc

coping with Task Achievement problems were near the midpoint on the

Stance, Engagement, and Aid/Advice scales, this gave them a low ranking,

internationally, in this area as well. They saw themselves performing

with reasonable adequacy in dealing with Anxiety and Aggression. The

other outstanding feature was the fact that when they did express

Negative Affect, it was most often Depressive in nature, rather than

Hostile. At the same time, they maintained a positive Attitude, even

in those areas where they did not feel entirely at ease.

Story Completion

The comparisons between Stage I and Stage III should take into

account that, for Brazil, the Stage III stories tender to show a

slightly greater degree of significant relationship with the achieve-

ment criteria than did the Stage I story scores (see Volume VI). This

generalization does not apply to the Academic Task Achievement story

which was Number One in both stages. In that case, the validity of the

scores actually decreased to the zero level in Stage III. There was a

slight but significant increase, however, in the validity of the Inter-

personal Relations story, which was Number Four in the Stage I and

Number Two in the Stage III; the Aggression story, which was Number

Eight in Stage I and Number Three in Stage III; and the Nonacademic

Task Achievement Story, which was Number Six in Stage I and Number

Seven in Stage III (the increased validity occurred at age ten, only).

The remaining stories were different in Stage III and in Stage I; but

comparing stories in the same behavior areas, the Stage III Authority
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story (Number Five) showed slightly more positive relationship to the

criteria at age ten, and somewhat more negative relationship at age
fourteen, than the 0-level correlations that appeared in Stage I for

Stories Two and Ten. The Anxiety Stories Four and Six in Stage III

showed, respectively, the same or slightly greater validity than Story

Five in Stage I. Taking account of this small but reasonably
systematic difference in favor of the Stage III instrument, the find-

ings from Stage III should probably be considered a little closer to
a description of the children's actual coping behavior.

The Total Scores, across all stories, showed the children of Sao
Paulo, in Stage III, in the average range on Stance and at the very top

of the international array on Engagement, Initiation, and Implementa-

tion. In these respects, they were much more positive in their self-
descriptions than the Stage I children had been. In both Stage I and

Stage III, the children of Sao Paulo scored in the average range on

Persistence (or Implementation).

The children in the Stage III sample showed the same slightly
Negative Affect as in Stage I, in the sense that the Stage III sample

showed a below-mean score on Positive Affect and a high-average score

on Negative Affect.

On the first, Academic Task Achievement, Story, they portrayed them-

selves as acting with low confrontation in Stance but very high scores

for Engagement, Initiation, independence of Aid/Advice, independent

Solution of Problems, and independent Implementation of the solution.

Since these scores turned out to have no significant relationship to
their actual, objectively measured achievement, their optimistic self-

portraits on this story would seem to reflect either a strong social
desirability effect, a lack of realism in perceiving their own academic

work habits, or both.

On the Nonacademic Task Achievement story concerning the broken toy,

on the other hand, they scored either in the average range or a little

above, in the case of Engagement and Implementation. Since the stores

on this story showed some relationship to objective achievement in Stage

III, particularly at age ten, this story may have reflected the
generalized work habits of the children of Sao Paulo more accurately
than the more obvious school-related problem presented in Story One. On

this problem, the children's self-portrayals seemed to have been more

realistic.

The mean scores for all stories were at the top of the international

array for Engagement, Initiation, independence of Aid/Advice, indepen-

dent Solution and independent Implementation. These Brazilian children

had the third highest score, also, in the positiveness of the Outcome

they portrayed. On the other hand, they had the second lowest score for

their average length of story of all national samples.
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The children of Sao Paulo, in both samples, showed a strong desire
for successful career mobility and for independence. Moreover, they

very optimistically expect to be successful in this ambition.

On the most obvious of the self-report instruments, the two forms
of the Social Attitudes Inventory, they saw themselves as effective
copers in Stage I, in general; but in Stage III, they reported some

noticeable doubts about their ability to cope with problems of Task
Achievement, and particularly with problems of Interpersonal Relations.
In the other obvious self-report questionnaire, the Views of Life, the
children portrayed themselves as adequate but not outstanding in their

independent coping efforts. They did see themselves as self-reliant,

quite unemotional and quite positive in their general self-regard.

In the somewhat less obvious data generated by the projective
instruments, in particular the Sentence Completion, their uneasiness
about Interpersonal Relationships and Authority came out most strongly.

Furthermore, they did not rank very high, internationally, in their

scores for coping with Task Achievement problems.

They tend to express positive attitudes about most aspects of the
world about them, even when they do not feel entirely comfortable about

their ability to deal with that world. When they revealed negative

feelings, these were most often depressive in nature rather than

hostile or antagonistic.

There d. es seem to be an overall pattern, evident in many of the
instruments in both stages of the study. These young people of Sao

Paulo have good feelings about life, in general. They are extremely

optimistic about their chances for a large degree of career mobility in

adulthood. Two or three other characteristics they display, however,
raise a possibility that they may ultimately experience acute disappoint-

ment when their very high career expectations are not realized. In the

first place, they do not actually demonstrate a high level of initiative
of effective self-reliance in dealing with tasks, particularly in the

academic area. The public view they give of their own effectiveness is
appreciably higher than their demonstrated skill and persistence in
solving problems, when they are less conscious of the impression their
behavior is making, as in the Sentence Completion data.

While the community of Sao Paulo continues to demonstrate a remark-
ably rapid economic growth, thus permitting a very substantial amount of
social mobility in the next generation, nonetheless it is not realistic
for the total body of children, notably those from the skilled working
class, to expect confidently to achieve career status at the managerial

or professional level. The majority of these young Brazilians are bound
to achieve occupational status which is somewhere below this very high

level. Insofar as it is at all safe to infer from the attitudinal
evidence, these young people seem much less likely to grow angry at
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the world when they ultimately discover that their youthful aspirations

are not going to be entirely fulfilled. Unlike the young people in

some of the other countries, they do not show the negativistic antago-

nism which would be likely to fuel such a reaction in adulthood. They

seem more likely to accommodate to "the facts of life" with reasonably

philosophic acceptance, and with a continuing capacity to see the good

sides of life.

The one area of adjustment where the children in both samples
consistently reported and demonstrated an unhappy lack of skill was

in their relationships with agemates. This is not to say that the

majority of thesE children had serious problems in this realm. Rather,

it could be said that a larger minority in Sao Paulo than in any other

national sample both reported and displayed less-than-average skill or

satisfaction in dealing with people their own age. The exact causes

and manifestations of this problem would appear to deserve serious

study. In particular, if these quite persistent patterns were to con-
tinue into adulthood, this would seem to foreshadow interpersonal

friction in the u-Nrld of work, or at least a lack of comfortable,
practiced skill of the kind that is important to the efficient function-

ing of all institutions in a developed society.

These young people would appear to be quite openly receptive to
educational and social efforts to resolve problems of this kind for they

demonstrate a straightforward openness which shouid make it relatively

easy to mobilize their interest and attention to resolve such problems.
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MEXICO

Occupational Values

The Mexican children showed an extremely stable profile of values

across the two samples. Indeed, on ten of the fifteen values they
ranked exactly the same in Stage III as they did in Stage I. On two

more, they were within one rank. There were shifts on only three
values and these were quite small, except for the increased importance
of Altruism among the children in the Stage III sample.

These young people in Mexico City, in Stage III, stood highest of
all national groups in the valves they assigned to getting ahead in
their careers (Success), having Intellectually Stimulating work, having
an opportunity to be Creative and desiring to Follow in their Fathers'

careers. (For the working-class chiidren, there would seem to be a
certain logical contradiction between their emphasis on getting ahead

and their desire to follow lather.)

As in Stage I, they stood midway among the countries in the value
they assigned co Self-Satisfaction, Security, Prestige and pleasant

Surroundings. Their international rank was average for the importance
they assigned to Management (slightly down from its position in Stage I).

Similarly, they stood midway among the countries in the importance they
gave to Economic Returns (slightly up from Stage I).

Exactly as in Stage I, the children in the Stage III sample had the
lowest ranking of all national samples on Esthetics, Independence, the
desire for pleasant Associates and the desire for Variety in their work.

Diaz-Guerrero's interpretive remarks in Volume II apply equally well
to the findings from the new sample of children in Stage III. These
children appear to show the same sense of the importance of close family
ties while, at the same time, aspiring to considerable career mobility
in kinds of work that stress the chance for originality and intellectual

stimulation. Interestingly, they put little importance on being inde-

pendent. This may reflect a sense of familiar comfort in working with-
in a hierarchy of authority, just as in the Mexican family. As Diaz-

Guerrero pointed out, in Mexico the strongest so:Jal ties arise and

are maintained within the family. This may be the reason for the low

importance placed on work associates by these children.

Occupational Interests

The children of Mexico City ranked highest of all national samples

in Stage III in their Occupational Aspiration. They also ranked second

highest in the level of their career Expectations and in the degree to
which their Aspirations exceeded the status level of their Fathers'

Occupations. At the same time, they stood only midway among the
national samples in their Educational Aspiration level; although this
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aspiration level was so high, everywhere, that this means most of them

aspired at least to high school graduation, and many of them to college

training.

This pattern is extremely similar to the pattern found in the Stage

I sample in Mexico, where they stood second highest, internationally,

in Occupational Aspiration and Expectation. In Stage III, their

ambition to exceed fathers' occupational level rose from its average

level in Stage I to an even higher level. The Stage I sample had stood

somewhat below average, internationally, in Educational Aspiration; this

rose to the average range in Stage III.

These children clearly regard their world as one where there are many

opportunities to advance and they express strong ambition for upward

mobility in their careers.

Social Attitudes Inventory

These Mexican children reported great success in dealing with all

aspects of life, on this self-report inventory. They stood at the

absolute top of the international ranking on all areas of behavior

except Interpersonal Relationships; and even there, they stood second.

All of them claimed to react to tasks with effective coping behavior,

all of the time. Ninety percent of them confidently reported coping
with the other kinds of problems, except for eighty percent in the realm

of Interpersonal Relationships.

This finding in Stage III was somewhat in contrast to the results on

the analogous, although different, instrument in Stage I. There, the

Mexican children had scored within the average range, internationally,

in describing their own Coping Effectiveness, whether that be Active or

Passive Coping.

Views of Life

The fourteen-year-old children of Mexico City stood highest of all

national samples in their sense of being able to ccltrol their own fates

and second highest in feeling that their academic fortunes depended

primarily on their own efforts. They also scored highest for confront-

ing problems, for initiating action, for resorting to instrumental action

rather than fantasy to deal with problems, for favoring self-control of

emotions and for their confident, positive self-concept. Their decided

preference for controlling emotional expressions rather than simply

accepting their own feelings certainly belies the old stereotype of

"Latin emotionality." In the same way, these young people's definite

sense that the Locus of Control lies 4ithin their own hands is in marked

contrast to the passive resignation 't has characterized the folk

cultures from which their ancestors

-1547-



They ranked lowest of all national samples on the Intrinsic motiva-

tion variables,on the desire to be Independent rather than Inter-

dependent, and in their willingness to earn status rather than have it

bestowed upon them. They stood second lowest on the Competition/Cooper-

ation variable. Their decided preference for cooperative, mutually

helpful ways of attacking problems in concert with the people around

them strongly corroborates Diaz-Guerrero's hypothesis about this aspect

of the Mexican culture.

Their overall View of Life being somewhere between hard and easy,

fell within the average range. Their Total Score for active choices

among all the variables put them third highest among the national

samples.

Sentence Completion

They ranked highest or second highest among the national samples in

most aspects of both attitude k.d coping behavior, on all items except

those dealing with anxiety problems. Their mean scores across all items

put them at the top of the international ranking for Attitude, Stance,

Engagement, and independence of Aid/Advice. This was almost a repeti-

tion of the score pattern of the Mexican children in the Stage I sample.

Affectively, their overall pattern put them below average for expressing

Hostile Affect, second highest for expressing Depressive Affect and

third highest for Neutral Affect; they were second lowest of all samples

in expressing Positive Affect. These mean affective scores are not very

representative, however, for they showed a great deal of variation in

their emotional reactions to different kinds of problems. For example,

they reacted essentially in a neutral way to Task Achievement issues

and to problems of interpersonal Aggression; although in the latter area

they stood somewhat above average, also, on expressing Depressive Affect.

When faced with problems of Interpersonal Relationships or relations

with Authority, on the other hand, they were no more than average, inter -

nationally, for expressing Affective Neutrality and they stood second

highest for expressing Depressive Affect. (These rankings must be

cautiously interpreted, of course, since a sample may rank relatively

higher on Depressive Affect than on Hostile Affect, internationally,

while at the same time its absolute frequency of affective expressions

could be higher in Hostile Affect than in Depressive Affect. This is

illustrated specifically by the scores of the Mexican children on these

two variables, in dealing with Aggression.)

In reacting to items that deal with Anxiety these children stood
above average, internationally, for expressing both Depressive and

Hostile Affect; these made up about thirty percent of their responses.
It is also true, however, that their score for directly-solicited
attitudinal statements put them highest of all samples, a pattern which

has some internal contradictions. They scored only within the average

range in Stance, Engagement, and Aid/Advice, here, in contrast to their

high international standings on these variables in the other areas of
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behavior. It would appear that this issue of Anxiety is relatively

the least comfortable for these children to confront, although they

feel quite confident of their ability to handle the other kinds of

problems in life.

Even more than their above-average standing in Stage I, the Stage

III children ranked highest on their Self-Concept scores and on all

three variables describing interactions with parents.

Story Completion

Except for having the lowest rank on Stance, across all stories

combined, the Mexican children in Stage III tended to have above average

scores in most aspects of coping behavior: Engagement, Initiation,

Solver, and Implementation. They were second highest in their tendency

to evaluate the Outcome of coping efforts positively and they were also

second highest in the Response Length of their stories. Affectively,

they fell within the average range, internationally.

As in Stage I, the coping efforts they showed on this instrument

were not as outstandingly positive and confident as was the case with

the Sentence Completion data.

Insofar as there was a considerable increase in the significant
relationships of the Story Completion to the achievement criteria in

Stage III at age ten, and even some increase at age fourteen (although

not all of it was positive), the Stage III findings can probably be

taken as more representative of Mexican youth.

Summary

Taking the data as a whole, these young people in Mexico quite con-

sistently have presented a picture of highly self-confident, optimistic

young people who respond to problems with vigorous initiative and self-

reliance. They have high ambitions for career mobility, along with a

strong desire for intrinsically satisfying work which would be intellec-

tually stimulating and give them a chance to be creatively original.

Their response to various kinds of challenges tends to be practical and

active. In the Views of Life, they reported their belief in the im-

portance of controlling feelings rather than simply expressing them.

This was exactly the way they did react to the items in the Sentence

Completion, as well. When they did show an emotional response, it

tended more often to be negative than positive, but also more often

depressive than hostile. Perhaps it is logical, in view of this pattern,

that they felt least comfortable in dealing with feelings of anxiety.

This pattern was consistent across both samples of children in Stage I

and Stage III; it was also consistent across all instruments in Stage III,

in particular. Whether or not their actual futures turn out to be as
completely and happily fulfilling as these children now anticipate, they
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stand out, internationally, for their optimistic, confident, active
approach to life. This is not at all the picture of passive endurance
or resignation to an unchangeable fate which earlier research has
found typical of the folk cultures from which these children have
derived at least a major part of their heritage. It seems likely, as in

the case of the children of Sao Paulo, that these children come from
families who actively chose to seek out the new challenges and
opportunities of the rapidly developing urban society in their capital

city. The explosive, continuous growth of Mexico City for more than a
generation, not only in size but in economic productivity and well-being,
truly has created a new world whose opportunities and rewards are much
greater and more widely available than was true in the more static
communities of the earlier society. This new generation cf young
Mexicans see themselves as aspiring entrepreneurs and they show the
active coping skills which historically have brought success to people
wherever expanding opportunities existed or could be created.
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ENGLAND

Occupational Values

The children of London showed a highly stable pattern of values from

Stage I to Stage III. In Stage 1II, they repeated their outstanding

emphasis on Security, the importance of pleasant Associates and Variety.

In all three of these, they a-ain stood first among the national

samples. They also gave the considerations greater than average

importance in their own, internal ranking. They also stood third

highest, internationally, in the importance they gave to Independence

in the conduct of work, just as they had done in Stage I.

Their interest in Prestige put th3m at the middle of the inter-

national array, as did their interest in Following Father, although their

internal ranking of the latter variable put this low on the scale, as

in Stage I. While internally they gave top importance to Intellectual

Stimulation, relative to the other values, the weight they gave it still

put them at the bottom of the average range, internationally, at r level

very similar to that in Stage I. The same was true of Altruism, where

they gave it a high degree of importance, internally, but not so high as

to put them any higher than the bottom of the average range, inter-

nationally.

Very much the same thing was true of Self-Satisfaction, and Creativity.

While internally they gave the fourth highest relative value to Self-

Satisfaction, this still put them at the bottom of the international

ranking. Although they gave somewhat above average importance to

Creativity, internally, internationally they stood third lowest. As in

Stage I, the children in the Stage III sample stood very low, inter-

nationally, in the importance they gave to pleasant Surroundings at work.

There were very slight differences between the two stages in their

ranking of Esthetic careers and Managerial Aspirations. In the former

case, their international standing rose from sixth place (which was

slightly below average in Stage I) to fourth place, which put them in

the average range in Stage III. On Management, their rank in both stages

was identical but this shifted them from slightly below average to with-

in the middle range in Stage III.

The only two appreciable differences between the two stages occurred

on Success and Economic Returns. In Stage I they had ranked first,

internationally, in the importance they gave to Economic Returns. Their

standing fell to fifth (in the average range) in Stage III. Similarly,

although they had ranked third highest, internationally, in the weight

they gave to the chance to get ahead in a career (Success), in Stage III

this fell to a below average, seventh rank. This decline in the desire

for career mobility and for monetary rewards frcr 1965 to 1968 could

conceivably be due to the relative lack of econowic advance in England

during those years. with a consequent discouragement of such aspirations.
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The specific reasons behind any shift like this would have to be
investigated through additional research.

Occupational Interests

The children in Stage III showed a pattern of aspirations and
expectations which was identical with that shown in Stage I. They were

in the average range, internationally, in their Occupational Aspira-

tions and Expectations. They were lowest of all national samples in
their Educational Aspiration level, although the absolute value of their

mean score was a little above the theoretical midpoint of the educa-

tional scale. Just as in Stage I, the children of Stage III were below
average, internationally, !.n the degree to which they aspired to occu-

pational levels above thot, of their fathers.

The interpretation of the findings in Stage I appears to apply with

equal force to the identical findings in Stage III. These children of

London do not seem to consider academic preparation very important to
their vocational futures; at least, not as important as do the children

in the other countries. Their ambitions for career mobility are modest,
although they do hope to achieve a little higher status than their
fathers, particularly in the working class group. Whether they should
be called contented or resig qd, they look forward to continuing tl-e

style of life they have know up to now.

Social Attitudes Inventory

While, like children everywhere, the majority of these English boys
and girls claimed to cope effectively with the problems described in
this questionnaire, that majority was smaller than in most other coun-

tries. They stood second lowest, internationally, 4.1-. their scores cn

Task Achievement; third lowest in the areas of Authority and Aggression;
below average in dealing with Anxiety; and just within the average range

in dealing with Interpersonal Relations. Their total score was second

lowest of all national samples. Thus, although seventy percent or more
of them reported dealing effectively with this range of problems, there
were more children in England than in most other countries who did not
feel all this confident and effective, particularly in dealing with
Tasks, Authority, and Aggression.

Views of Life

The fourteen-yearolds of London stood highest of all national
samples in reporting a preference for reacting actively when under

stress. They also stood above average in preferring Independent to
Interdependent efforts toward solving problems.
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They had the lowest scores of any national sample for general Locus

of Control and for Academic Locus of Control. They also had the most

extreme score, internationally, for preferring to do nothing when

problems arose, rather than take Action. They ranked second lowest for

Confronting problems, rather than avoiding them, and second lowest for

taking Instrumental action rather than daydreaming about problems.

They stood third lowest in reporting self-Initiated action to deal with

problems. On the Self-Concept scale, a little less than half of the

children reported feeling adequate self-assurance; this put them below

average, internationally. Their Total Score for all items was second

lowest of the national samples.

In general, these children of London explicitly and consciously

indicated quite a strong sense that their fates are not in their own

hands. They airectly reported preferring to avoid action a good deal

of the time and somewhat more than half of them frankly expressed doubt

about their own ability to manage things effectively. When they do

decide to act, they would rather act on their own than in concert with

others. It should be added that a great majority of them favor obtain-

ing status by earning it, rather than having it simply bestowed on them;

this put them at the upper end of the average range, second highest

internationally.

To the limited extant that these findings can be compared with the

findings from the quite different instrument of that name in Stage I,

the results look quite consonant. In Stage I, the children of London

scored very high on Passive Coping Behavior and Actively Defensive

Behavior. In general, both groups of children quite openly expressed

a good many reservations about their power to act effectively.

Sentence Completion

In dealing with problems of TaF4 Achievement these children of

London diFnlayed an average level of coping skill, internationally, in

Stance, irgagement, and Aid/Advice. Wnen asked to express their Atti-

tude Toward Tasks, their responses were slightly on the negative side,

which put them second lowest of all national samples. However, in the

course of responding to the problem items, themselves, they almost

always did it unemotionally. They had an above average score for

Neutral Affect. _What little emotion they did show tended to be of a

hostile kind (they were third highest on this), not positive (below

average) or depressive (second lowest, internationally). This entire

pattern is almost an ez.act duplicate of the pattern found in the Stage

I sample.

On the Interpe..sonal Relations items the children of London stood

second lowest, internationally, on Stance, Engagement, and Aid/Advice.

On the latter two scales, their mean scores were distinctly below the

midpoints of the scales so that they projected an image of non-engage-

ment, or of dealing with *Gemate problems only with the help or advice
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of someone else. Their Attitude score, while above the theoretical
midpoint, gave them third lowest rank, internationally. Their

Affective reactions when dealing with interpersonal problems consisted
of more than twenty percent Hostile reactions, third highest among the
countries; more than ten percent Depressive reactions, which put them
below the average, internationally; but also the highest frequency of
Positive expressions of Affect, internationally, even though the
absolute incidence was not much more than five percent.

This pattern is much less positive than the score pattern observed
in the Stage I sample in London. Insofar as these Interpersonal
Relationship scores proved to be considerably more closely related to

the criteria in Stage III than in Stage I, it may be that the Stage
III findings should be taken as a more accurate representation of
London children (see Volume VI).

These children got slightly higher scores on Stance, Engagement, and
Aid/Advice in dealing with Authority problems. Since such problems were

not dealt with comfortably by children in most countries, this actually
gave the English children the second highest score in Aid/Advice and
the third highest score on Engagement, internationally. They fell

below average on Stance. Their Attitude score, however, just slightly
above the theoretical midpoint of the scale, made them third lowest

among the national samples. As in the case of Interpersonal Relations,

they showed more than twenty percent Hostile Affect and ten percent
Depressive Affect is reacting to the problem items. This mane them
second highest for Hostile Affect and second lowest far Depressive

Affect, internationally. They also stood second highest for Positive
Affect, even though the frequency of this kind of response was less than

five percent. Their coping style scores in Stage III were not very
different from their scores in Stage I, where they had been below
average on Stance and high-average on Engagement. As in Stage I, they

had a much less positive Attitude than the children of most other
countries. The main difference was a change from preponderantly
Neutral Affect in Stage I to a situation in Stage III where they still
reacted neutrally more than seventy percent of the time, but where they

also showed above-average : nk, internationally, in the expression of

Hostile Affect. All in all, the children in both stages made it clear
that they don't particularly like relating to people in Authority.
Nevertheless, they handle the relationship about as well -- or no worse

-- than the children in the other national samples.

In reacting to the Anxiety items, these children stood lowest of all
national samples on Attitude, Engagement, and Aid/Advice; second lowest,

on Stance. They stood second highest for Hostile Affect, though also
third highest for Positive Affect, and second lowest on Neutral Affect.
Twenty percent or more of the time they reacted with Depressive Affect,
which put them at the top of the middle range, internationally. This
Stage III sample dealt less effectively with these problems than the
children in Stage I, who had scored below average on Engagement but
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average on Stance and above avecage for Neutral Affect. Again, since

the Stage III Anxiety scores correlated somewhat more consistently with

the independent criteria than in Stage I, particularly for the ten-year-

olds, these Stage III scores may be a more accurate representation of

their real characteristics. Alternatively, it is certainly possible

that temporal changes between 1965 and 1968 increased the anxiety (or

the disruption of anxiety-coping skills) of children in London. In any

case, they are ill at ease and relatively ineffective in dealing with

feelings of Anxiety.

On the Aggression items, while they ranked average on Stance, inter-

nationally, they were second lowest on Engagement and Aid/Advice. More-

over, fifty percent or more of them expressed Hostile Affect in the

process of responding to the problem items. This put them second

highest, internationally. Conversely, they stood second lowest, inter-

nationally, in their Neutral Affect score. This affective pattern was

exactly the same as that shown by the children in Stage I; and the low

score on Engagement resembled the below-average standing of the Stage I

children on this variable. These English children acutely dislike being

treated aggressively, even more than the children in most other coun-

tries, and they do not handle it very effectively.

Their mean scores, across all behavior areas, put them second from

the bottom, internationally, in Attitude, Stance, Engagement, and Aid/

Advice. While their mean scores, on an absolute scale, were just

slightly above average for the first two variables, on the last two

they were actually appreciably toward the non-engaging and dependent

ends of those scales. Their Affective response pattern. while it showed

an abs,'.ute frequency of seventy percent or more Neutral Affect, actual-

ly put them below average on this variable; and they were third highest

in expressing Hostile Affect, with something over twenty percent of such

reactions. They were below average in expressing Depressive Affect and

above average for the small number of Positive Affect responses they

displayed. This pattern is closely similar to the Attitude and coping

style pat-ern of the children in stage I. The high score for Neutrality

of Affect shown in Stage I, however, was replaced by a pattern with a

good deal more expressed affect, particularly of a Hostile nature some

twenty percent of the time. The traditional emotional reserve which was

noted in the Stage I sample was less universal among the Stage III chil-

dren, although still a dominant pattern.

These children of London, on this instrument, showed adequate ability

to cope with Achievement tasks and reasonable ability to cope with

Authority. In other respects, it appears that something in their life

experiences rather consistently interferes with their ability to cope

effectively with interpersonal relationships, particularly those in-

volving aggressive interchanges. In addition, they neither feel confi-

dent nor act effectively to resolve experiences of strong anxiety, at

least in comparison with the children in the other countries. This

could merely represent a lack of self-confidence, or an unduly negative

self-image. The scores on this instrument, however, particularly in
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Stage III, show a good many significant relationships with the perform-
ance and behavior rating criteria, independently obtained. Their
difficulties, therefore, would appear to be real ones, not just a

matter of over-critical self-perceptions.

Indeed, from another piece of evidence, it would also seem that

this is not just a matter of a distorted self-image. On the Self-

Concept items, these children stood a little above average, interna-

tionally. Their descriptions of their relationships with parents were
toward the positive side of the absolute scales, too, which put them
in or near the average range, internationally, in Stage III. (This was

a higher rank than the Stage I sample obtained.)

Story Completion

The mean scores on the coping style dimensions across all stories
put these children above average on Stance but at the very bottom of the
international rank on Engagement, Initiative, and independent Solution
of Problems. They were second lowest in the ability to act without
Aid/Advice or to Implement a plan on their own initiative. They were

just below average in the outcomes of their stories and also in their
own evaluation of those outcomes.

As Volume VI points out in more detail, however, these scores should
not be taken at face value. The English children's scores on this
instrument had a reasonable degree of relationship to the Achievement
criteria and the Behavior Rating Scales in Stage I among the ten-year-
olds, but almost none among the fourteen-year-olds. The Stage III
version, which showed improved validity in a number of countries, showed
very few positive relationships to the criteria at age ten and a size-
able number of negative relationships at age fourteen. To put it simply,

the overt content of the stories among the fourteen-year-olds in Stage
III was frequently inversely related to the actual competence the chil-
dren displayed on their achievement tests. In short, many high-achiev-
ing children seemed deliberately to tell "unsuccessful" stories; whereas
the "effective" stories tended to be told by the lower achievers. Con-

sequently, in the case of these children in London, it seems unwise to
take the coping style scores at face value in Stage III.

The one score which was quite positively related to the criteria in
Stage III was the Response Length of the stories. On this variable, the
English children had the highest score of all national samples. Putting

together these several sets of internal evidence, it looks as though
the English children actually cope more effectively with real problems
than the picture they portray of themselves in responding to the Story
Completion. Particularly at age fourteen, they seemed to be deliber-
ately negativistic, making themselves look a good deal worse than is
true. On the other hand, they may not have been conscious of the fact
that the amount of effort they invested in responding to the instrument
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(Response Length) could be construed as a symptom of their true approach

to tasks. In this one respect, they seem to have shown their real

approach to problems more accprately.

Summary

The career aspirations and values of the English children in both

samples form a very clear pattern. They are primarily concerned with
having pleasant associates at work, having job security, and experienc-

ing some diverting variety in the work. These are extrinsic, hedon-

istic or self-protective concerns. By comparison with the children in

the other countries, they give much less importance to opportunities for

personal creativity, to an altruistic opportunity to help other people,

or to working for the sense of self-satisfaction, even though they

give all of these more than average importance in their internal

ranking.

They aspire to careers which are just a little higher than the ones

their fathers pursue. This gives them below average mobility aspiration,

internationally. They have an average amount of ambition for occupa-
tional status, compared with the children of other countries but they
have the lowest educational aspiration of all national samples. In

short, they seem little inclined to make efforts to move out of the
familiar occupational worlds in which they have grown up, or the life

styles associated with those occupational worlds. They would rather

settle for pleasant, secure jobs. Many of them do have intrinsic

interests in getting satisfaction out of their work, but not as much

interest as the children of other countries. Their values seem to re-

flect very powerfully the reported attitudes of adult English workers.
Whether this acceptance of the status quo is the result of the slowing
of economic growth in Britain in recent years, or whether it is a con-
tributing factor to that slowed rate of growth, it seems inevitable that

such values would tend to perpetuate a circular pattern of limited
personal ambition or effort.

The limited motivation found in the values data is matched by the
limited effort found in the Social Attitudes Inventory, the Views of
Life Questionnaire and the Sentence Completion data. In the first of

these instruments, which is loaded with obvious elements of social
desirability, although the English children report doing all right from
seventy to ninety percent of the time, this puts them very low in the

international ranking. On the Views of Life, they reveal even more
forcefully and frankly that they feel that control of their destinies
is often out of their hands, that they avoid confronting many problems,
and that their self-regard and self-confidence are less than they, them-

selves, consider desirable. They do report c.oving actively when under

special stress and they prefer to take individual (solitary?) acticn
rather than work cooperatively with others to resolve problems. Thus,

when faced with quite transparent questions about the ways they prefer
to act, they do not express a very high opinion of their own effective-

ness.
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In the Sentence Completion, where they probably are somewhat less
self-conscious, they cope at an average level with problems of task
achievement and authority but cope quite poorly, both in a relative

and an absolute sense, with problems of interpersonal relations,
aggression and anxiety. While their response to specific problems

tends to be action-oriented and affectively neutral a majority of the
time, this is less true of them than of the children in most of the

other national samples. They are more likely than children of other
countries to react with hostility, some twenty percent of the time;

whereas the children of other countries, when they react negatively,
are more apt to do it in a depressive style. On the occasions when

they do show positive feelings, however, they exceed the interna-

tional average in this respect.

Their low coping scores on the Story Completion seem almost
certainly due, in substantial part, to the very negativistic reaction
the fourteen-year-olds showed to this instrument. The more able the

children, the worse the stories they told. (This actively negativ-

istic attitude was by no means unique among the fourteen-year-olds in
the 1968 national samples, although it had not occurred anywhere in the

1965 testing.) The one finding which is probably valid is their high

standing for telling quite lengthy stories. Since this score correlated

substantially with the independent achievement criteria, this suggests
that these children do take tasks seriously, even when they resent them.

All in all, these children show a limited degree of enterprise and
a good many different signs of self-doubt and discontent with their own

coping abilities. It would appear that they are learning to deal

adequately with academic tasks. They do not seem to connect this very

strongly to skills which might help them advance in adult careers,
however. What is more, they both feel and act somewhat helpless in,
interpersonal situations, particularly those which bring aggressive en-

counters or which otherwise arouse keen anxiety. A serious educational

effort might well be focused on these extra-academic aspects of their
development, in order to equip them to function more cooperatively and
effectively in the adult world of work -- indeed, in all aspects of
their personal relationships, marital and social as well as vocational.
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GERMANY

Occupational Values

The children of West Germany ranked highest of all national samples

in the importance they gave to Economic Returns, They ranked second

highest in their desire for Self-Satisfaction in their work, for Job

Security, and for Variety in the work.

They were lowest of all national samples in their desire for

Management status, their desire to Follow Father and in their concern

for pleasant work Surroundings. They were also third lowest in the

value they placed upon being Independent in carrying out their work.

In other respects, their scores fell within t.- middle range, inter-

nationally. (Since no data were collected in Gerry during Stage I,

no comparison with an earlier sample is possible )

Occupational Interests

They had relatively the lowest level of Occupatits '. spiration of

any national sample and the second lowest level of Oktloat_-,onal

Expectation. Their absolute scores were only a little the level

of their Fathers' Occupations. This gave them the lows rink, inter-

nationally, for Aspiration above the level of Father's O. t_upation. They

had the third lowest score, internationally, for Educational Aspiration,

although the absolute level of schooling they sough,: was half a scale

point above the mean level they might be expected to achieve.

Social Atcitudes Inventory

As in all countries, the majority of them reported coping effectively

with problems in all areas. They stood third lowest internationally,

however, in the effectiveness they reported in dealing with problems of

Task Achievement. They stood third highest in dealing with Authority

but second lowest in dealing with problems of interpersonal Aggression.

Their score for Interpersonal Relations was in the average range and

their score for dealing with Anxiety was just slightly above average, as

was their Total Score.

Views of Life (Not administered in Germany)

Sentence Completion

On Task Achievement they had the lowest Attitude score, internation-

ally; it was a little toward the negative end of the absolute scale.
They ranked slightly below average, internationally, in Stance, second

lowest in Engagement and lowest of all on Aid/Advice. Their emotional

reactions to problems in this area were quite marked. They had the

second lowest score, internationally, for Neutral Affect, the second
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highest score for Hostile Affect, the third highest score for Depressive
Affect but also a slightly above average score for Positive Affect.
This greater degree of affective reactivity was strictly relative to the
pattern in the other national samples, for even in Germany the great
majority (eighty-nine percent) responded neutrally to these problems.

On the Interpersonal Relations items they had the lowest score, inter-
nationally, on Attitude, right at the neutral midpoint of the scale.
They had the second highest score for taking a confronting Stance but

average scores for Engagement and Aid/Advice. Their pattern of emotion-

al reactivity was markedly different from the children in other
countries, not only relatively but in an absolute degree. Twenty-five

percent of the German children responded to these items with Hostile
Affect, which gave them the highest score of any national sample. In

contrast, less than three percent of them responded with Depressive
Affect, giving them the lowest rank .:zernationally. Otherwise, they

were within the average range in the proportion of them who responded
with Neutral Affect (seventy-one percent),and a little above average in
the very small fraction of them who responded with Positive Affect. Un-

like some of the other national samples, their relatively strong nega-
tive expressions of affect when responding to the problem items matched
their frankly negative responses on the attitudinal items. Thus, they

quite consciously acknowledged the fact that they have negative feelings,
significantly more often than the children in the other countries, and
they expressed them openly.

In responding to the Authority items they were within the average
range on Stance and Engagement but second lowest for independence of

Aid/Advice. They had the lowest score of all national samples on
Attitude, the third highest score for Hostile Affect and the third
lowest score for Depressive Affect. They were within the average range
in the proportion who gave Neutral responses and just above average in
the tiny proportion who expressed Positive Affect.

On the other hand, they showed a good deal of confident, effective
behavior in responding to the Anxiety items. They stood secor.d highest

on Stance and Engagement; third highest, at the top of the middle range,
on Aid/Advice. They still had the third lowest rank on their Attitude
but the majority of them were above average, internationally, in re-
acting in a Neutrally Affective way. Moreover, they stood second highest
in the proportion of them who responded with Positive Affect(ten percent),
second lowest for Depressive Affect (ten percent) and just average on
the proportion who reacted with Hostile Affect (ten percent). Thus,
these German youth coped with anxious feelings more comfortably and ef-
fectively than with any of the other kinds of problems, and relatively
better than the children in most other countries.

Perhaps in keeping with their generally greater incidence of negative
feelings about Interpersonal Relations, they showed a particular dislike
and ineffectuality in dealing with problems of interpersonal Aggression.
They stood lowest of all countries on Engagement and Aid/Advice; third
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lowest (though within the middle range) on Stance. Only forty percent

of them reacted to such problems with Neutral Affect, which put them
at the bottom of the international array. Sixty percent of them re-
acted with Hostile Affect, which made them by far the most predominantly

hostile group of any of the international samples. They had low scores

on Depressive Affect (second lowest, internationally) and on Positive

Affect (within the middle range, internationally). In short, when con-

fronted with Aggression from someone else, the response of the majority
of these German children was to take a counter-attacking stance rather
than to become worried or devessed. What is more, this majority simply

erupted with hostile feelings of their own rather than take affective
counter-measures to reduce the interpersonal conflict. Their very low
score on Engagement, for example, was almost at the bottom of the
absolute scale, and so was their extremely low score for handling such
problems without calling on Aid or Advice from others.

Their mean scores, summed across all five behavior areas, put them
at the top of the middle range on Stance but below average, inter-

nationally, on Engagement and Aid/Advice. They came out lowest of all

national samples cn their expressed Attitudes; second highest in the
proportion who expressed Hostile Affect in reacting to problems;.lowest
of all samples in Depressive Affect; slightly below average for the pro-
portion who reacted with Neutral Affect; but also second highest for the
small percentage who reacted with Positive Affect (this was an extremely
small frequency in all countries).

Their mean score on the Self-Concept items put them at the bottom of
the international array, actually toward the negative end of the abso-

lute scale. The negative feelings so many ," them expressed toward

other people appeared to be matched by nega_ve feelings about them-
selves, in a larger percentage of the children than was true in any

other country.

On one set of Parent Interactio stems they `.ell in the average

range; but, on the items concernin6 interaction with Mother and with
Father, they stood second lowest of all national samples, just slightly
above the midpoint of the absolute scales.

Story Completion

As is described in Volume VI, the coping scores on the stories had
almost no significant relationships to the independent criteria among

the ten-year-olds in Germany. Among the fourteen-year-olds, however,
there were significant, positive relationships of modest degree between
some of the scores on the two Task Achievement stories, the "broken
vase" Anxiety story and the mean Coping Effectiveness score for all
stories. The mean Response Length correlated with several of the
Achievement test criteria at e.ge ten; and with a smeller number of the
criteria at age fourteen. This evidence suggests that the Stage III
Story Completion scores may have a modest degree of validity in Germany,
when taken at face value.
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The profile of mean scores across all stories put these German chil-
dren at the top, internationally, for taking a confronting Stance but
third lowest fog actually carrying through effectively, in terms of
Engagement, Aid/Advice, problem Solving or independent Implementation.
They were average on Initiation. Yet, despite the limited capacity to
handle problems in a self-reliant way which their stories portrayed,
their endings turned out to be successful a higher proportion of the
time than was true in the stories from any other country (Outcome).
Similarly, they had the third highest score for Evaluating the Outcomes
of their stories in a positive way. The coping style they portrayed
was one of recognizing problems but failing to engage them, or doing so
only after some delay. Once they did decide to act, they tended to seek
the support and cooperation of others rather than solve the problems by
independent, individual effort. The happy endings they reached might
be viewed either as a confidence that cooperative effort does bring
success or as wishful thinking. (The latter interpretation seems some-
what more likely, in view of the consistently negative attitudes and
feelings many of them displayed in the Sentence Completion data.)

They stood third lowest of the national samples on Response Length.
This can be viewed rather simply as a measure of the amount of effort
they took the trouble to invest in responding to the story problems.

It must be said, however, that they had the second highest score of
all national samples on Instrumentality, which means that they tended
to persist, sometimes trying more than one action to resolve a problem.

Affectively, they stood highest of all samples in the proportion of
expressions of Positive Affect, although it must also be noted that they
stood third highest (at the top of the middle range) for expressions of

Negative Affect. Altogether, they were second highest among the
national samples in the total amount of Affect expressed in their

stories.

ALL in all, it appears that they tended to take this Story Completion
instrument seriously and to find it somewhat satisfying, insofar as tney
projected successful outcomes and expressed positive feelings more often
than did the other national samples. Nonetheless, the instrumental
activity they portrayed in their stories was not "f a quality which
would logically lead to the successful outcomes, the "happy endings,"
that they portrayed.

Summary

The German youth are ,,phatic in wanting careers where they can take
an Intrinsic satisfaction in the work; but they are even more emphatic
about wanting as much money as possible, as much job security as possi-
ble, and some diverting variety in the work. They show very little
desire either to follow their fathers' careers or to achieve managerial
power. In short, in comparison with the children of other countries,
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they put their greatest emphasis on practical rewards and personal enjoy-

ment of their future work. Internally, they give highest rank of all

to a desire for Intellectual Stimulation, although this puts them just

within the average range, internationally. They also give above average

importance to being helpful to other people (Altruism), although this,

too, puts them just at the midpoint of the international array.

They neither desire nor expect anything more than a small degree of

upward mobility, occupationally, from the status their families now

occupy. They have slightly higher aspirations, educationally, but rot

as much as the majority of the children in other countries. Thus, their

lack of interest in following in their lathers' occupational footsteps

reflects not so much an ambition to rise to much higher status as a

desire seek kinds of work which suit their particular, individual

inter,sts. Whether through contentment with their present status in

life, or through a belief that their society does not afford a great

deal of opportunity for upward mobility, they appear to settle for the

status quo. Within this context, however, they clearly want to make as

much money as possible within stable, secure jobs.

They are less confident than the children in most countries in attrib-

uting good coping skill to themselves, particularly in dealing with

problems of Task Achievement and Interpersonal Aggression. This showed

up on the Social Attitudes Inventory and the Sentence Completion.

Indeed, the degree of coping skill they showed in the Story Completion

was below the international average, as was also true in the Sentence

Completion data.

Perhaps the most distinctive feature of their reaction pattern is

the much higher frequency with which these young people feel and express

hostility. Their consciously expressed attitudes toward various aspects

of lift. range from neutral to negative. What is more, they display

aggressively hostile feelings much more often than the young people in

other countries. They rarely introject responsibility for their dif-

ficulties and become depressed. This reaction is especially marked

when they encounter interpersonal aggression. In both the Sentence and

Story Completion data, their attitudinal reactions were negative and

their coping skills were at or near the bottom of the international

array -- indeed, near the negative end on the absolute scales.

They are less than happy or content with their own natures, as shown

in the Self-Concept score on the Sentence Completion, as well as the

implications of the relatively ineffective picture of themselves they

portrayed in the projective instruments. The happy endings of their

Story Completions seemed to be more a product of wishful thinking than

a realistic working through of solutions to problems.

Overall, these young people seem to be expressing a good deal of

frustration without knowing exactly where to assign it or what to do

about it. To a greater degree than the children of most other countries,

they do not anticipate mu-h change in their position in life. They
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would settle for money and security in their careers but, at the same
time, they don't feel too confident even in dealing with practical
tasks. Indeed, their coping performance is not as effective as that

of the children in most other countries. A large proportion of them
experience anger more often than happens in most other national
samples yet many of them have not learned to deal with such feelings
in any effectual way. They do not know how to resolve interpersonal
conflicts and they often anticipate acutely unhappy experiences when
such conflicts arise. Perhaps their greatest strengths are their
readiness to confront problems realistically, recognizing their
existence, and their sheer persistence in attempting to work out
solutions once they do decide to act, whether or not their efforts are
successful in their own eyes or by objective standards.
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Occupational Values

Unlike the children in any of the other national samples, the
children studied in Stage III in Milan showed a substantial number
of differences in their value profile from the children in Stage I.
Consequently, it appears most appropriate to describe the children in
Stage III by themslves, only thereafter discussing their similarities
and differences from the children in Stage I.

While, internally, these children gave highest ranks to Intellectual
Stimulation, Self-Satisfaction, Creativity, Prestige, and Success, in

that order, they gave relatively less weight to the self-expressive
values than did the children in most other countries so that they stood
only average, internationally, on Self-Satisfaction, intellectual Stimu-
lation, and Creativity. They gave tne greatest emphasis of all national
samples to Prestige and second greatest emphasis to Economic Returns
and the desire for Managerial power. They were a little above average,

also, in their desire for Success.

They gave relatively the least weight of any national sample to the

importance of Altruism, second least to musical or artistic careers, and
to the desire for pleasant working Associates. They were below average,

also, in their concern about job Security. All told, their profile put
them highest of all national samples on the Extrinsic orientation.

This pattern was not entirely different from that of the children in

6tage I, In both samples, the Italian children stood high, internation-
ally, in their concern for Prestige; they were average in their concern
for Independence, Creativity, Surroundings and Following Father; and
they were very low in their interest in Esthetics, Associates, and
Variety. The major differences seemed to depict a change toward more
emphasis on personal mobility,power and money, accompanied by a con-
siderable decrease of interest in Altruistic work, Intellectual. Stimu-
lation or job Security. There was less concern in the Stage III sample,
also, for Self-Satisfaction through effective work performance. No such

dramatic shift in values appeared in any of the other countries. This

phenomenon suggests a need to study possible changes in the economic and
social milieu in Milan between 1965 and 1969 which mighLaccount for this
fairly sizeable difference in the value profile of young people in that

community.

It must be noted, though, that these Italian children showed very
similar ranking, internationally, on nine of the fifteen values, when
the Stage I and the Stage III samples were compared. The Italian pro-

file changed more than that of other countries over the three to four
years that intervened between the two samples but it retained a good
many stable properties, as well.
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Occupational Interests

No such change appeared in the level of occupation and education
these children hoped to attain. In Stage III, just as in Stage I, they
had third rank, internationally, in both their Occupational Aspirations

and their Occupational Expectations. This put them above the average

range of all countries. They occupied a closely similar position, just
above the international midpoint, in their level of Educational Aspira-

tion. They had the third highest discrepancy score representing
ambition to rise to occupational levels considerably above that of their

fathers'. Most of this discrepancy was contributed, of course, by the
children of the skilled working class.

Social Attitudes Inventory

At least eighty percent of them reported coping effectively with
problems in all of the five behavior areas. They stood a little above
the international midpoint in their self-reported effectiveness in
dealing with Achievewent Tasks and also in coping with Aggression.
They stood lowest of all samples, however, in their self-ascribed coping
with Authority; second lowest for dealing with Anxiety; and third Lowest,
just below average, for dealing with Interpersonal Relations. The net

effect was to give their Total Score a position just below the inter-
national midpoint.

Insofar as compavlsons can be made with the Social Attitudes Question-
naire in Stage I, a certain rough similarity does appear. In Stage I,
the children of Milan stood in the middle range for both kinds of Coping
behavior and for Actively Defensive behavior, though they were at the
top of the mid-range on the last variable. They stood second highest in
reporting Passive-Defensive behavior. Overall, therefore, their self-
described coping effectiveness was a little less than average, inter-
nationally, in Stage I. This seems not too dissimilar from the overall
position of the children in Stage III, on the new, differently scored
questionnaire.

Views of Life

On this quite transparent, self-descriptive questionnaire the four-
teen-year-olds of Milan described themselves in a vigorously active,
self-confident way. They had the highest scores, internationally, on
the Rate of Action scale and on the Self-Solver scale. They stood
second highest in preferring to take Action, to Confront problems and
to Initiate efforts to resolve them, themselves. They stood second
highest for taking Intrinsic satisfaction in what they do and also for
proceeding Competitively rather than Cooperatively; although only twenty-
nine percent of them chose this mode, even smaller percentages of chil-
dren in other countries chose it. Finally, they held the second highest
rank for Positive Self-Concept and for their Total Score across all
scales, which to some degree represents a generalized style of active
coping.
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They stood fecond lowest on Emotional Control, signifying that they

often prefer to express their true feelings rather than contain them.

They stood lowest of all countries on the general View of Life scale,

indicating :hat more of them than in any other country saw life as

something that is hard, something that has to be endured rather than

enjoyed; but this still was only twenty-one percent of them.

Sentence Completion

In the area of Task Achievement they fell in the average range, inter-

nationally, on Stance, Engagement, and Aid/Advice. This put them

appreciably higher than the low rank of the Milanese children in the

Stage I sample. They were more positive in Attitude, too, ranking first

among the national samples. At the same time, their expressions of

Affect were less Neutral than the international average, although

somewhat higher than had been the case in Stage I. They ranked second

highest for the (small) frequency of Depressive Affect they expressed
and above average, too, for expressing both Positive and Hostile Affect.

In dealing with Interpersonal Relations, they were average on Stance

but above average on Engagement and Aid/Advice. While their expressed

Attitudes were in the average range, internationally, they were far less

Neutral in expressing Affect than their counterparts in Stage I, who had

ranked first. These children ranked third lowest in Stage III. While

the very small amount of Positive Affect they expressed put them top

among all countries, twenty percent of thew expressed Hostile Affect and

another ten percent expressed Depressive Affect, putting them above the

international average on both of these characteristics.

In their relationships with Authority, they stood above average in

Stance, average in Engagement and Aid/Advice. This was relatively close

to the profile of the Stage I sample, as was the slightly below average

Attitude score in Stage III. Instead of the highest rank for Neutral

Affect which had been observed in the Stage I sample, these children

stood second lowest, only some sixty percent reacting in this way. Over

twenty percent of them showed Depressive Affect, putting them third,

internationally. They were a little below average in expressing either
Hostile or Positive Affect in this area.

Their coping style in reacting to Anxiety was within the average
range, down a little from the level of the Stage I sample. While their

expressed Attitude toward anxiety-arousing problems was second highest,

internationally, they had the highest rank for expressing Hostile Affect

as they dealt with such problems. In other respects, their affective

reactions were in the average range. This contrasts with the second

lowest rank the Italian children in Stage I held for Negative Affect and

the second highest rank for Neutral Affect.
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They stood a little above the international average on Engagement;
within the average range on Stance (though very low) and on Aid/Advice.
Their affective reactions were in the average range except for their
second highest rank in expressing Depressive Affect when confronted

with Aggression.

Summing across all of the behavior areas, their mean scores put them
within the average range on Stance, Engagement and Aid/Advice. They

scored second highest for their expressed Attitude but third lowest for
Affective Neutrality and above average for expressing both Depressive

and Hostile Affect. Together, these two kinds of negative feelings
came out more than thirty percent of the time.

In Stage I, the Sentence Completion Coping Effectiveness scores were
significantly related to the achievement and behavioral criteria only
in the case of the Attitude and Task Achievement items. In Stage III,

paradoxically, the Task Achievement Coping Effectiveness scores did not
correlate with the criteria but the coping scores in three other areas
did, and the mean Coping Effectiveness scores showed substantially more
significant relationships with the performance criteria than had been

the case in Stage I. To some degree, therefore, the Stage III profile

on this instrument may represent typical Milanese youth somewhat more
accurately than the profile from the Stage I data.

These young Italians ranked just slightly below average in their
Self-Concept score; within the average range in the quality of the
relations they reported with their fathers and their mothers; and a
little above average in the items dealing with the two parents combined.

Story Completion

The first tiling to be,said is that the Italian children in the Stage
III sample took a strongly negativistic approach to many of the stories
in this instrument, particularly the fourteen-year-olds. At age ten,
the children who did best in school told the least effective stories in
response to the Academic Task Achievement problem (Story One); and this
was repeated among the fourteen-year-olds. However, while the ten-year-
olds' Nonacademic Task Achievement story scores showed some significant
relationships to the performance criteria, as did their scores on Story
Four, the Anxiety situation involving the forgotten coat, the ;:ourteen-
year-olds took a frankly hostile, deliberately inverted approach to
almost every story. That is, those who told "successful" stories tended
to be poor achievers in school while good achievers apparently
deliberately told "unsuccessful," non-coping stories. Only Response
Length turned out to be positively and significantly related to the
independent measures of achievement and adjustment, at both ages, in
Stage III.
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In the light of these facts, it seems wise to take with a great deal

of salt the psychometric scores based on assumptions that the stories

these children told had perfect face validity. Their scores put them

second lowest, internationally, on Stance and Engagement and third

lowest on Initiation, across all stories. They stood about average on

Solver, Implementation, and Instrumentality, but at the bottom on Out-

come and second lowest on Evaluation of Outcome.

It seems most unlikely that this should be interpreted to mean that

these Italian children are, in fact, as poor copers as their stories

would appear to indicate. Their real coping skills can probably be

estimated appreciably better from the Sentence Completion and the other

self - report data.

They did stand at the middle of the international array on the

Response Length of their stories. To the modest degree that this

variable correlated with actual achievement, this might be taken to ap-

proximate their true level of effort and effectiveness in dealing with

tasks.

Probably, the set of findings which can safely be taken as fact con-

cerns their expressions of affect. They expressed a greater total

amount of affect in their stories than the children of any other country.

They ranked highest in the amount of Negative Affect expressed; but,

also, second highest for the amount of Positive Affect expressed. Even

without this evidence, the ingenious and persistent negativism of the

fourteen-year-olds, in particular, gave ample evidence that they felt

very strongly indeed. This picture seems consistent with what emerged

from the Sentence Completion data, indicating that these young people

meet life with many strong feelings, both positive and negative, and

that they tend to express them quite openly and directly.

Summary

Generalizing about "the youth of Milan" cannot be done as accurately

as for the double samples of children from the other countries. The

values that appear rather stable across both Stage I and Stage III

samples are the high emphasis on Prestige and the relatively strong

emphasis on Economic Returns, Success and an interest in Managerial

status. Similarly, the relatively average importance given to inde-

pendence, Self-Satisfaction, Creativity, Surroundings and Following

Father is quite similar in the two samples. To say that these values

have average importance, of course, is to describe the rank these

Italian children hold in the international sample, not necessarily the

relative degree of importance they give these values internally.

The Italian children in both samples gave relatively little im-

portance to Esthetics, Associates or Variety.
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As for the internal differences in Italy, there was an appreciable
increase from 1965 to 1968 in the importance of Economic Returns and a
sizeable decrease in the relative importance given to Intellectual
Stimulation, Altruism, and Security.

In view of the rather remarkable stability of national value profiles
in all of the other countries over this three to four year period, it
would appear either that Italian children are much more variable from
one sample to another than the children in the other countries; or that
there was a genuine, major change in Milan during these years which
strongly altered the outlook of the young people toward a more material-
istic, self-serving emphasis, with a good deal of implied confidence
that they will find it possible to win high prestige and high income in
careers which offer a good deal of opportunity to move up. While they
stress these aims more strongly than the children in most other countries,
it nonetheless is expremely important to note that they give highest
absolute value, internally, to the rewards of Intellectual Stimulation,
S'lf-Satisfaction and Creativity. Thus, while they are more strongly
motivated by extrinsic considerations than the children in the other
countries, this is balanced by their desire to combine such forms of
success and reward with the inteinsic satisfactions of effective achieve-
ment.

The occupational and educational hopes of these children are quite
similar in the two samples. They rank third highest of the countries
in the occupational status level they both hope and expect to achieve.
While they are not quite that high, internationally, in their Educa-
tional Aspiration, in an absolute sense they look for a considerably
higher degree of educational mobility than they expect or seek in occu-
pational mobility. Nonetheless, they definitely do want to rise above
their fathers' occupational status, particularly those from working
class origins.

In describing their own coping effectiveness, they were quite modest
on the Social Attitudes Inventory, giving themselves the best report for
dealing with Task Achievement and Aggression, but the worst report of
all national samples for dealing with Authority. On the Views of Life,
they expressed a good deal more self-confidence, preferring a very
lively, independent, fast-moving,somewhat competitive style of action.
Their coping skills in the somewhat more concealed challenges of the
Sentence Completion put them in or near the average range, internation-
ally.

Unlike the very serious-minded, quite self-controlled behavior of the
children in Stage I, the children of the 1968-69 sample from Milan were
much more emotional. They expressed quite cheerfully positive attitudes
toward most aspects of life; but when it came time actually to deal with
problems they showed more than average feeling, both positive and
negative.
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A number of clues in the c:rrelation data to be discussed in Volume

VI tend to hear out the implications from the Story Completion data

that the children of Stage III, particularly the fourteen-year-olds, had

an actively disaffected feeling about academic demands, in general.

This was particularly obvious in the case of the Story Completion re-

sponses. They seemed to take most of the other instruments as not un-

reasonable procedures; but the fourteen-year-olds of 1969 appeared both

willing and able to rebel against academic demands, and perhaps against

other adult demands which did not make sense to them. It may have been

this almost-open conflict which produced their relatively low self-

appraisal for dealing with Authority, on the Social Attitudes inventory.

At least, the later sample of children, particularly by age fourteen,

seem to be in a highly volatile mood. They are ambitious for practical

success and social mobility, even though they are a little less confi-

dent than the children in most countries of their ability to cope with

the various problems this naturally entails. They react with vigor, by

their own account, and with strong, openly expressed feelings.
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YUGOSLAVIA

Occupational Values

Internally, the children of Ljubljana gave highest place to

Intellectual Stimulation, Creativity and Success, followed by Altruism,

Associates, Self-Satisfaction, Prestige, and Surroundings. Inter-

nezionally, this gave them the second highest rank for valuing Creat-

i%ity and Prestige, with the third highest rank for Success and for

pleasant Surroundings.

They stood lowest of all countries in the importance they gave to

Economic Returns and second lowest for concern about achieving Manag-

erial power. They also scored second lowest for valuing Self-Satis-

faction, although this was among their more important values, inter-

nally. They were below average in their concern for job Security. In

other respects they were within the average range.

Overall, the value profile of the Stage III children quite closely

resembled that of the children in the Stage I. A few differences did

appear. In Stage I, the children of Ljubljana had ranked at the top

for interest in artistic careers whereas in Stage III they were at the

bottom of the average range on their Esthetics scores. They had been

lowest in the rank they gave to Intellectual Stimulation; this rose to

the top of the midrange in Stage III. An above-average rank for

interest in Variety in Stage I fell to within the average range in Stage

III. The bottom rank which the Stage I children gave to Following

Father changed to a rank at the very top of the midrange, second highest

internatic ally, in Stage III. Otherwise, however, the shape of the

profile remained quite stable across the four years and the two dif-

ferent samples of children.

Occupational Interests

The Stage III sample almost exactly reproduced the pattern of the

Stage I sample on this instrument. These children ranked second lowest,

internationally, in their Occupational and Educational Aspirations;

slightly higher in their Occupational Expectations. This still dis-

played a definite desire for mobility. Since the average status of

their fathers' occupations was relatively lowest of all national samples,

their desire to rise above this level gave them an average standing,

internationally, for the degree to which their aspirations exceeded

their fathers' level of work.

Social Attitudes Inventory

They gave themselves high marks, internationally, for being able to

deal with people in Authority. They occupied second rank, here. They

also stood above average, internationally, for the degree of effective-

ness they attributed to themselves in Interpersonal Relations. They
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gave themselves about an average standing with regard to Task Achieve-
ment. In dealing with Aggression, however, only sixty percent of them
felt that they could handle it, which put them at the bottom of the
international array. To a lesser degree, they reported some diffi-
culties in dealing with Anxiety and earned a below-average rank there.
Overall, this quite uneven profile averaged out to put them slightly
below the international midpoint for Total Coping Effectiveness; but
it would be better to look at the different behavior areas separately,
in the case of these Yugoslav children.

Views of Life

This was the one country which administered this instrument to both

ten- and fourteen-year-olds. The instrument was substantially success-

ful at both ages in the sense of correlating frequently with the inde-

pendent criteria of achievement and adjustment.

The fourteen-year-olds earned top rank, internationally, for prefer-

ring to pursue Task Achievement rather than Interpersonal Relations if

a choice had to be made; for taking Immediate Action rather then de-

laying; and for preferring to work Competitively rather than coopera-

tively, a good part of the time. They stood second highest for resort-

ing to Instrumental Action rather than fantasy when problems arise. At

the same time, they ranked second lo..est in their sense of being able

to control their own academic fates; and on the Independent-Interde-

pendeht scale they stood close to the Interdependent end in their pref-

erence.

ThOr Self-Concept scota was just above the international midpoint.
Their Total Score (presumably for "active" choices) was highest of any

country. Thus, in general, they portrayed themselves as strongly task
oriented, reasonably self-reliant, and very practical minded.

Sentence Completion

Since the Stage III scoring system proved to have many more signifi-
cant relationships than the Stage I system with the independent measures
of achievement and adjustment in Ljubljana (see Volume VI), the results
from the Stage III sample are probably a more accurate index to the true

facts about children in Ljubljana.

On Task Achievement problems, the Stage III children ranked average

on Stance, Engagement, and Aid/Advice. This was a more even profile

than in Stage I, where theschildren had ranked low on Stance and
slightly above average on Engagement. Attitude did not change much;

it was just below average in Stage III. Similarly, their affective re-

actions tended to be most often Neutral, with scores around average for
Hostile and Depressive kinds of feelings and a high score for Positive
Affect on those infrequent occasions when they did express it.
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They stood below average on Stance, Engagement, and Aid/Advice in
dealing with Interpersonal Relations. This was rather difterent from
Stage I where the children scored lowest of all on Stance but second
highest on Engagement. Affectively, the Stage III children scored at
the top, internationally, for Neutral Affect and second from the bottom
in both kinds of Negative Affect. This was very similar to the pro-

file on the Stage I. The later sample had an Attitude score in the
average range whereas in Stage I this had neen at the bottom of the
international array.

In dealing with Authority, they stood high-average on Stance and top
on Engagement in Stage III whereas both scores had been at the top in
Stage I. They also stood above average in Aid/Advice. In Attitude they

achieved the third highest rank internationally, up from a below
average rank in Stage I. Affectively, there was a decided change from

Stage I, which had looked quite average. In Stage III, the ..hildren

stood at the top of the array of countries for Neutral Affect, bottom
for Hostile Affect and average for Depressive Affect. They also stood

somewhat below average for expressing Positive Affect.

In dealing with Anxiety, the contrast between the two samples was
extremely marked. In Stage I the children of Ljubljana had ranked
lowest on Stance and Engagement whereas in Stage III they ranked
highest, as they did on Aid/Advice. They also reversed their profile
of Affective expression from the Stage I pattern of a top rank for
Negative Affect and a bottom rank for Neutral Affect to a Stage III pro-
file where they stood at the top on Neutral Affect and at or near the
bottom on the two kinds of Negative Affect. They also ranked very low

for expressions of Positive Affect, of course.

When confronted with aggressive behavior, on the other hand, the
Stage III children ranked lowest of all national samples on Stance and
they were low-average on Engagement and Aid/Advice. This was quite
similar to their lowest or next to lowest Standing in Stage I. Affec-

tively, they ranked second highest in Stage III for Neutral Affect,
third lowest for Hostile Affect and slightly above average for Depres-
sive Affect and Positive Affect. This was a strong reversal from Stage
I where the children had scored at the top on Negative and at the
bottom on Neutral Affect.

The Mean Scores across all five behavior areas put the Stage III
children in the average range on Stance, up from a bottom rank in Stage
I. They scored second highest on Engagement, up from an average rank
in Stage I. They stood third highest in Aid/Advice. In expressed
Attitude, they ranked low-average, as before. In terms of Affective
expression, they stood at the top of all countries for Neutral Affect,
at the bottom for Hostile Affect and second lowest for Depressive Affect.
They also stood third lowest for expressions of Positive Affect. This
was a very strong reversal from Stage I where the children had stood
third highest for Negative Affect and third lowest for Neutral Affect.
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Despite the relative adequacy the Stage III children displayed in

dealing with the problem items, their concept of the way their

parents see them and the quality of the interactions they report with

their parents put them low in the international array. They stood

second lowest on Self-Concept and at the bottom on the Parent Inter-

action scales. This contrast, between the way they feel their parents

evaluate them and the way they evaluate themselves in the various

instruments, may point to a rather sharp conflict between these young

people and their parents. They respect themselves, on the whole, and

with good reason, judging by their relative adequacy in coping with

many kinds of problems. However, they do not feel that their parents

share this confidence in them and they do not anticipate as much

positive joy in their family relationships, on the average, as the chil-

dren in the other countries.

Story Completion

In Ljubljana, the stories in Stage I showed extremely few correla-

tions with the performance criteria, except for the scores on Story

One among the ten-year-olds. The revised stories and scoring system in

Stage III showed an appreciably larger number of significant relation-

ships between the coping scores on the stories and the performance cri-

teria at age ten. At age fourteen, on the other hand, most of the Stage

III stories bore no relationship to the criteria and two of them

actually showed a number of significant negative correlations: the

Anxiety story about the missing coat and the Authority story about the

school assignment. Consequently, it appears that the psychometric

scores in Stage I should not be taken at face value at either age; and

the scores for Stage III can only be taken at face value among the ten-

year-olds. This makes the interpretation of even the Stage III mean

scores for Ljubljana something to be read with considerable caution,

since they represent the averaging of the scores of the ten-year-olds

and the fourteen-year-olds.

For what it is worth, there was a great deal of variation from one

story to the next -'11 the level of coping skill these children portrayed,

as a group. While their mean scores on all of the coping style scales

were second from the top, internationally, story by story they varied

from SOM2 very low scores on Engagement, Initiative and Implementation

on Anxiety Story Six, about the broken vase and on the Achievement Story

Seven, about the broken toy, to top scores, internationally, for dealing

with Aggression Story Three and almost as high scores for dealing with

Anxiety Story Four, about the missing coat. Response Length had a sub-

stantial number of correlations with the performance criteria at age

ten, and some with the Behavior Ratings at age fourteen. It is there-

fore conceivable that the bottom rank the children of Ljubljana obtained

internationally, as a measure of invested effort, was opposite to the

very optimistic content of the stories they made up. The possibility

is worth investigating that their happy endings may have had an element

of wishful thpinking in them. Nonetheless, careful note must be given
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to the many instances of effective, instrumental activities the chil-
dren depicted as they moved from confronting the problems to resolving
them. Their higher mean standings on Stance, Engagement and the other
coping style dimensions illustrate this. Their low (bottom) ranking
on Instrumentality may reflect not so much a lack of persistence as a
tendency to settle on one decisive course of action and carry it
through to a successfully visualized completion.

Affectively, they stood second lowest among the national samples in
the total amount of emotion they displayed in their stories. They stood
lowest of all in the amount of Negative Affect displayed and a little
above average in their expression of Positive feelings.

Summary

The career rewards they seek, notably Creativity, Prestige, Success,
and Pleasant Surroundings, together with Intellectual Stimulation,
Altruism, and good relations witE, Associates, convey three things: they
vcry much want the chance to earn individual recognition and advance-
ment; they would like to do this in an atmosphere of mutual supportive-
ness among the people in their place of work and their society; and they
consider these things much more important than money, managerial power
or job security. They appear to feel that their world offers such
opportunities and rewards. Putting this value profile together with
their occupational and educational aspirations indicates that they are
not so much concerned about winning a high degree of social mobility as
they are to gain recognition for the excellence of their personal
accomplishments.

They see no contradiction between their strong hope for individual
success and recognition, and their desire to be helpful to and helped
by their fellow citizens. These two purposes seem to them quite crm-
patible, even mutually reinforcing. At the same time, their Views f

Life responses show that most of them put Task Achievement ahead of
pleasant Relationships with co-workers, if a choice has to be made.
Furthermore, more of them than in other countries (at fourteen years)
feel that individual competition gets more work accomplished than does
cooperation. Nevertheless, on the Social Attitudes Inventory they
described themselves as coping well with Interpersonal Relations,
especially well with people in Authority, while coping adequately with
issues of Task Achievement.

Their actual performance in dealing with the problems posed in the
Sentence Completion showed them quite effective in dealing with
Authority. They dealt quite adequately, too, with Task Achievement
issues. Although their self-reports on the Social Attitudes Inventory
put them a little below average in dealing with feelings of Anxiety,
their actual coping with anxiety- arousing items in the Sentence Com-
pletion was excellent. They did not do as well in reacting to Inter-
personal Relationship problems on the Sentence Completion and their
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responses on the Views of Life also suggested a certain degree of

ambivalence there. The one area where they clearly felt quite inade-

quate in the Social Attitudes Inventory, and where they demonstrated a

relatively low degree of coping skill in the Sentence Completion, had

to do with problems of interpersonal Aggression. Even here, they showed

the same high degree of Affective Neutrality that they did on all of

the other items. In all other respects, their generalized level of

Coping Effectiveness was above the international average on both the

Views of Life and the Sentence Completion.

The other important relationship where they express much less

positive perceptions and feelings than the children in other countries

is their parental relationship. They feel their parents don't think

very highly of them, and they report that their interactions are not

very happy, or satisfying. It would seem worth further study to

determine whether the parents of these children tend to treat them

aggressively to a degree that leaves them feeling unable to counter

aggressive behavior effectively. Apart fibiiihis problem in handling

hostile interchanges, these children seem to have had relationships

which have facilitated a positive sense of personal responsibility and

a capacity to get along quite well with people in authority outside of

the family. It is in intimate interpersonal relationships, with age-

mates and in their families, that they seem to have their primary dif-

ficulties, when difficulties do arise.
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CHICAGO

Occupational Values

The Occupational Value profile in the two samples was remarkably
similar. In Stage III ...e children scored highest, internationally,
for Altruism. This was true not only relative to other countries but
in their internal ranking of the fifteen values. They also stood high-
est of all national samples on their interest in achieving Managerial
power although they ranked this slightly below average, internally.
They ranked third highest among the national samples in their concern
for Security.

They were also third highest in their concern with Self-Satisfaction,

Variety, and Esthetic interests, although this put them just at the top
of the international midrange, which was quite wide on these variables.

They ranked lowest on Creativity, second lowest on Prestige and third
lowest on Surroundings. They stood below average in a concern for
Success. They also were below average on Independence, although this
was within the international midrange and was one of the two variables
on which there was a shift of two or three ranks between Stage I and
Stage III. (The other one was Self - Satisfaction, which declined from a
top rank to third rank.) They similarly were at the bottom of the
international midrange on the desire tc Follow Father; this actually
made them second lowest of all samples.

It should be noted that their second highest value, internally, was
given to Intellectual Stimulation, even though this put them just in the
middle of the international array. Their concern for pleasant relations
with work Associates was also one of their higher values, internally,
while putting them at the middle of the international distribution.

The Stage III findings could be described in just about the same way
as the results from the Stage I. These young people subscribe strongly
to a humanitarian value system stressing service to others, intrinsic
satisfaction and doing things well and having a secure job. They are
not very interested in being individually creative, achieving renown or
moving up the occupational status level very fast or very far. In short,
this pattern is almost the opposite of the traditional American emphasis
on indepeLdence, ambition, and the willingness to risk job uncertainties
for the chance to gain greater status. It seems much more in keeping
with the non-materialistic, socially conscious values which college
students and other youth have been strongly espousing in the United
States during the period of this study. Indeed, it seems to resemble
the "passive" pattern Diaz-rJuerrero has described for ..he traditional
cultu -es of Mexico and Latin-American, much more than the vigorously

active, entrepreneurial, pioneering pattern of an earlier day in the
United States.
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Occupational Interests

The chikOttp in the Stage III Mple,stood one rank higher, inter-

nationally, than the Stage I.children in the level of their Occupa-

tional Aspiration and Expectation. This put them in the midrange on

the Aspiration measure and slightly above average on the Expectation

scale. They ranked third highest in Stage III, as compared with top

rank in Stage I, for their level of Educational Aspiration. This still

put them distinctly above the average among all the countries. As in

Stage I, they ranked just above the average in their aspiration to rise

above their Fathers' Occupational level. Combining the findings from

Stage I and Stage III, the soundest generalization might be that these

children possess a modest degree of ambition to rise occupationally and

a more elevated ambition, undoubtedly conforming to a national

expectation, to achieve a considerably higher level of education.

Social Attitudes Inventory

In a way analogous to the high coping scores the Stage I children

haci _,given themselves, the children in Stage III confidently rated

themselves highly capable in dealing with problems of Task Achievement,

Authority, Interpersonal Relationships, and Anxiety. They stood at the

top rank, internationally, for their self-reported effectiveness in

dealing with Interpersonal Relations. They stood third highest on Task

Achievement and Anxiety; fourth highest on Authority and on Aggression

(this was in the average rdnge). Their Total Score across all five

areas of behavior put them second from the top, internationally, for

self-ascribed effectiveness in dealing with problems.

Views of Life

Contrary to their high self-appraisal on the Social Attitudes Inven-

tory, the fourteen -year -aids in the Chicago area had only one score

above the international midrange on this somewhat less obviously self-

descriptive questionnaire. On the View of Life scale more than ninety

percent of them said that life is hard and complex. They were below

average on four other scales. They preferred to wait and see rather

than act directly to correct a problem. They felt it is better to work

slowly rather than fast. They tended to feel that work is something

that has to be done, that it must be endured rather than enjoyed. More

than forty percent of them would rather be told what to do than take

action on their own initiative. They were among the bottom two or three

countries on these scales. On the Self-Concept scale, they were also

r:cond lowest of all countries, fifty-five percent of them saying that

they don't have enough self-confidence and are not satisfied with them-

selves. Their Total Score was third lowest of the national samples.
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Sentence Completion

The Stage I version of this instrument had only a few significant
correlations with performance and behavior criteria among the ten-year-
old Chicagoans, but a much greater number of significant correlations
at the fourteen-year-old level. The Stage III instrument showed a
number of significant correlations at age ten and a substantial number
at age fourteen. There was one paradoxical reversal at the fourteen-
year-old level. In Stage I, the Coping Effectiveness scores on the
Task Achievement items straightforwardly correlated in a positive
direction with the criteria. In the Stage III sample, there were some
significant correlations but they were negative, suggesting that these
academic achievement items aroused some negativism in the fourteen-year-
olds. Overall, though, the validizy of the instrument in Chicago
improved from a modest level at Stage I to a better level at Stage III.
Consequently, in the case of discrepancies in the findings from Stage I
and Stage III, the Stage III findings probably should be given somewhat
more credence as a description of the true attitude- and behavior o:
the youth of Chicago.

On the Task Achievement items, the Stage III sample stood highest
internationally on Engagement and Aid/Advice; second highest on Stance.
This was similar to, but even higher than, the standing of the Stage I
sample. They ranked second', highest internationally on Neutrality of
Affect and lowest of 01 national samples on both Hostile and Depres-
sive .ffect, just as was the case in Stage I.

In Interpersonal Relations, they stood just above average on Stance
ap at the lower end of the midrange on Engagement and Aid/Advice. This
was almost identical with the average standing of the Stage I sample.
Affectively, they reacted most of the time in a Neutral fashion, ranking
second highest for thiz, characteristic. They stood about average on
their expression of Depressive Affect and below average in expressing
either Positive or Hostile Affect.

In dealing with Authority, they got the second lowest score for
Engagement although they had average scores on Stance and Aid /Advice.
They ranked second highest internationally on Neutral Affect and Posi-
tive Affect with an average standing on both Hostile and Depressive
Affect. This profile more or less resembled that of the Stage I sample,
which ranked a little below average on Stance, average on Engagement
and above average on Neutral Affect.

When it came to the Anxiety items, however, these children did not
manage nearly as well. They ranked at the bottom of all countries on
Stance and second lowest on Engagement and Aid/Advice. The unemotional
practicality they displayed in dealing with the first three behavioral
areas deserted them here. They ranked third lowest on Neutral Affect
and third highest on Depressive Affect, although they also had slightly
above average rank on Positive Affect and slightly below average on
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Hostile Affect. Their Attitude score, also, was a little below average,

the only area of behavior where this was true. This pattern is very

similar to the one in the Stage I sample, which ranked below average

on both Stance and Engagement.

In reacting to the problems of Aggression they ranked third lowest

on Engagement and on Aid/Advice (at the bottom of the international

midrange); this, despite the fact that their Stance score put them at

the very top of the international midrange, second highest of all

national samples. They were just average for Neutral Affect and Hostile

Affect; slightly below average on Depressive Affect and the locust of

all national samples on Positive Affect. Their modest level of adequacy

in dealing with Aggression was in considerable contrast to the Stage I

sample who had earned first or second rank on Engagement and Stance.

Averaging across behavior areas put this Chicago sample right in the

middle of the international array on Stance, Engagement and Aid/Advice.

They stood in the middle on Attitude and Positive Affect, slightly

below average on Hostile and Depressive Affect, but second highest of

all national samples on heutral Affect. Thus, except for their notable

lack of comfort and skill in dealing with feelings of Anxiety, they

coped adequately with the other kinds of problems, standing at or near

the international average. They were much more neutral than most

national samples in their response to problems, tending to take action

rather than express emotion.

They ranked third highest in the way they felt their parents viewed

them and second highest on the three variables describing Interactions

with Parents. In short, they report pleasant, constructive relation-

ships with their mothers and fathers and they feel that their parents

view them in a favorable light.

Story Completion

In Stage I, the ten-year-olds from the Chicago area showed almost no

correlation between the Coping Effectiveness scores on their stories

and performance criteria. The fourteen-year-olds, however, showed an

appreciable number of such correlations. In Stage III, the revised

Story Completion showed a consideraule increase in correlations with

the criteria at age ten, and somewhat stronger correlations at age

fourteen, particularly on Stories Three (Aggression), Five (Teacher

A.Oority), and Six (Anxiety). On Story Two (Interpersonal Relations)

and Story Seven (Nonacademic Task Achievement), however, the correla-

tions with the criteria, where they were significant, were negative,

sug;esting that the adolescents may have found these too simple or

became annoyed at them. In general, the Stage III findings, when both

ages are combined, appear mor -o represent real characteristics

4,f the Chicagoland youth.
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Their Mean Scores on the coping style variables were in the average
range, internationally, as had been the case in Stage I. The only
exception was their below-average rank on Stance. Their Response

Length was at the bottom of the midtpange, in sixth rank.

They had the lowest rank for expressing Positive Affect of any
national sample, an average rank for Negative Affect and below-average
rank for Total Affect. As in the Sentence Completion, they tended to
portray actions without much emotionality.

There was wide variation, however, among their reactions to the
different stories. Their "average" rank, overall, was the product of
some extremely high and some extremely low scores. They portrayed
quite ineffectual responses to the Academic Task in Story One; although
they dealt with the misunderstood school assignment in Story Five in a
reasonably effective manner. On Story Two, about making friends in a
new neighborhood, they ranked lowest or second-lowest on Stance, Engage-
ment, Initiative and Aid/Advice; slightly better on Solving; and just
above average on Implementation. They were quite unemotional on
Stories One and Two; but definitely not posit' q in their feelings.

On Story Three, about the boy who was pushed, they showed average
to below-average coping skills but a great deal of negative feeling --
much more than any other National sample.

On Story Seven, about repairing the broken toy, on the other hand,
they ranked highest,internationally, on Initiative, Aid/Advice, Solving,
and Implementation; average on Stance and Engagement. They dealt quite
unemotionally with this problem.

Thus, their attitudes and their coping skills varied quite markedly
from one problem to another.

Summary

These young people from the Chicago region express hopes of attain-
ing a high level of education. They dealt effectively with achievement
problems in the Sentence Completion and gave themselves a high rating
on this score in the Social Attitudes Inventory. Their handling of
achievement problems in the Story Completion was less effective, however.
Their Views of Life profile, however, revealed a considerable lack of
enthusiasm for work ond a less than impressive degree of 'nitiative.
They felt that life is hard and complicated; and they expressed a
relatively low degree of self-confidence.

Their career values showed this same relative 'ack of independence
and a lack of the vigorous self-assertion that is implied in the desire
for Creativity or Prestige. Rather, they want secure jobs, stressing
human service.
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They are less averse to managerial power than the children of other

countries; but it is low on their list. They want work they can enjoy,

through variety, esthetic outlet or self-satisfying performance

opportunities.

Thus, they are not aspiring entrepreneurs. Their moderate hopes for

occupational mobility puts them just above the international average;

but they seem to expect to achieve this modest rise by being nice to

people, doing what they are told, and generally acting like "organiza-

tion men." They accept the fact that work must be done but they don't

find it very enjoyable (Views of Life). Their actual coping skill

ranged from good to just adequate, on the several measures of Task

Achievement. This middle-of-the-road performance seems likely to con-

tinue in their future careers: not bad, but not strongly motivated or

self-initiated enough to achieve many outstanding results.

While they expressed pleasure about' their relation with their

parents (Sentence Completion), something has impaired their self-confi-

dence (Views of Life). In particular, they lose their emotional poise

and practicality when hit by experiences that arouse even fairly strong

anxiety (Sentence Completion), although consciously they think they can

handle it (Social Attitudes Inventory). They reacted a little better,

in seine ways, to the Anxiety stimuli in the Story Completion, but still

tended to rank below average in mos aspects of coping skills; and

their anticipation of success ranges from average to very low.

The possibility seems more than slight that the somewhat passive,

somewhat uncertain, limited degree of enterprise they display in many

aspects of the data may be limited precisely because they are vulnerable

to anxiety and do not know how to cope with it too well. Taking into

account he happy home lives they report (as a group, of course) it is

worth asking the res,tarchable question, whether they are too little

experienced in dealing with the extra-familial world to give them

skill and reasonable confidence of thrust on their own in the world at

large. This could make them just apprehensive enough to restrict their

willingness to take risks, thus keeping the realization of their poten-

tial dawn to the respectable but modest level of copl.ng skill they

demonstrate.



r.

N II
MI

IIIEIIIll I
-III 1=ill

1111111

Mill
EU

MI
11111111111110

11111111

Rank along Countries

Locus of
Control

Academic Locus
of Control

Action -
Inaction

Immediate -

Delayed

Rate of
Action

Intrinsic -

Extrinsic

Task Achievement
Interpersonal Rel.

Competition -
Co- operation

Independent -

interdependent

Earned Status -
Bestowed Status

Confront -
Avoid

Self-Initiation
Other Initiation

Self Solver -
Other Solver

Self - Joint
Implementation

u' Instrument -
° Fantssy

wContrni/Expressivisy
Acceptance

Activity /Passivity

under Stress

a` Positive/Negative
Self-Concept

N View of
Life

v'Torsl
Score

N VI Ronk Jmoog CouutrtV0

Raven

N Math

Reading

A:tointrace

sa
7: Altruism

fr.

7; Esthetics

W Independence

's
Management

;Success

Self-

'a Sat isfaction

Intellectual
sa
Stimulation

sa Creativity

r, Security

Prestige

,,,Econaelc

Returns

Surroundings

"Associates

p.

a.
0'

a

0
sr

Variety

Follow
Father

Intrinsic

Extrinsic

Child's
Aspiration

w Child's
Expection

" Tether's
Occupation

Expectation
Aspiration

Father's Occ.
Aspiration

g Educational
Aspiration

w Task
Achievement

O

e
a

onp

Autarity

re' Aggression

P Interpersonal
Retstinns

Anxiety

N Total
Score



Ram
"armin

: NNE
MIN
ELII

MEM

:ITI
NUN

....e
ME

ism
URNWI

! lainMIMI

Rank among Countries o O v s ya

7" Stance

No
Engagement

0

Initiation

Aid/
Advice

Solver

Implements.
tion

Outcome

Evrlustion
of Outcome

Response
Length

Positive
Affect Hero

Negative
Affect Hero

Total Affect
Hero 6 Others

Instrumen-
tality

Stance

Eegagement

Initiation

Aid/

Advice

Solver

Implementa-

tion

*atom,

Evaluation
of Outcome

Response
Length

?little.
Affect Hero

Negative
e Affect Hero

Total Affect
Nero 4 Others

Instrumen-

tality

03

0

5

t

#-
t

t
.

Tyr
r

B MI t

. i

t

EMI=
: UNE

: NM=
: MUNI

: NEM
-0

f.,
..,

t -i
ILI
11111

O PI
0111 :
Ell URA

Rank among .C.unt r los

Stance

Engagement

mutation

Aid/
Advice

Solver

Inplementatten

tiOutcome

Evplustion
of Outcome

Response
O Length

Negative
Affect Hero

Total Affect
_taro 6 Others

Instrumen-
tality

Stance

Engagement

Initiation

Aid/
em Advice

solve.

Isplemenetion

Outcome

01

0

2

1

Evaluation 0
of Outcome

Response
Length

o Positive
Affect Hero

Negative

Affect Hero

Total Affect
Nero 4 Others

Instrumen-
tality



42 A wl r

. .
.

0.
11111II 0

1111111

ISM
at,

:I.

0
6

1111111311111
0

to

i ,

, _I.

OM
0

0

0
..

0
0

...
:-

....
HI".

...

...

a.

-"Orr

Ronk amematountriel a s ss

f Attitude

t Stance

ssf: Enrueement

o Aid'
&Lace

o Hostile
Affect

.0 Depressive
" Affect

.o Neutral
a' Affect

o Pastime
4' Affect

o Stance

regagesent

5 Aid/
Y Advice

Montle
F Affect

5 Depressive
Affect

Ncutral

Affect

5 Festive
". Affect

; Attitude

6 Stance

Engagement

Aid/
Advice

Hostile

:7. Affect

Depressive
Affect
Neutral

Affect

Poo lc lye
Affect

Self -

Concep.

7: Parent/Child
Q. Interaction

7.* Higher

Interectine

Z rather
interaction

4

1
a.

3

0

!

O

1

0

a.

A

A

to.

_ s

o
o
0

I

0

-.,

I-
.I.t 3 At

0
,..

..,

.

0
a

0
0

.-...

1

10

0

.......

Rank anoint C witch.*

Attitude

Stone

Engitceoent

a Aid/
Advice

3
0 Hostile

AffectO

y Depressive
° Afiest

y Neut7a1
Affect

, Positive
Affect

7.1 Attitude

a Stance

Ensagesent

-a Aid!

as Advice

Hostile
a affect

-a Depressive
Pffect

e Neutral
Affect

0 Positive
Affect

r, Attitude

sT, Stance

Znisgeueot

Aid/
Advice

te Wattle
Affect

Depressive
co Affect

eta Neutral
4

Affect

Positive
Affect

a

5
3



*0 CO a u e y Rank among Countries .0 011 4, L., NS

It

s

TIMIMI :

klE1111111 :

MN=
Stillillalt

III

:

MIII
.Bi

NM :111N

MI I-I

Stance

.a Enessement

a initiation

Lid/
Advice

Solvera

Impleaenta-
lion

Outcome

Evaluation
of Outcome

Response
Length

Positive
Affect Nero
Negative
Affect Nero
Total Affect
Nero 4 Others
lastrumen-
tality

Stance

imeagememt

Imitfttiom

Aid/
AZ.tes

Solver

Implementation

Outcome

[valuation
of Outcome

Resommo
Length

Positives
Affect Nero
Negative
Affect Mara
Total Affect
Nero 4 Others
lestrumsm-
[slily

Rank amens Countries

4 . r Stance..o

Aid,
Advice

--
i,?_, Solver

Implementation

10*#
!Ey Outcome

'73.: u tomeI- of C %

' "- Response ...7...
itg Leeeth

P.
repositive

....
114

Af feet Hero m
O

Negative Iv
Affect uero n as

,,, x oTotal Affect ....-i
'° Nero f. Others ft P
a"

i 0 7s0 Instruove-.- K 0 NI A, &Cality el Y.
r.

4 ca 7.
a a.

...i a2
...... Stance 9 - a

r.: G

, Engagement
.... soo.. Ptitiation es

Aid/
11. Advice i
o Solver

a.; Implementation
en

Outcome
9'

Evaluation
c. of Outcome

Response
twit

Positive
Affect Hero

Negative
Affect Hero

e Total Affect
Sere 6 Others
Instrueurn-
tality



AUSTIN

Occupational Values

The Stage III sample from Austin, Texas, stood out from the other

countries in having a strongly hedonistic set of values. They ranked

second highest in their concern for Pleasant Associates, Pleasant

Surroundings and artistic (Esthetic) careers. They were third highest

in their concern for Economic Returns and above average in their

concern for job Security. They ranked second lowest of all national

samples in their concern for Independence (this was really low, even

internally), Success, Intellectual Stimulation, and Creativity. Inter-

nally, they gave first and second rank, respectively, to Intellectual

Stimulation and Self-Satisfaction as career values but this put them

only at the midpoint of the international range in the first case, and

second lowest in the second case.

There were more differences from the Stage I profile than occurred

in any other national sample except Italy. There was a marked drop in

Altruism from second highest to sixth rank, internationally. Similarly,

the Stage III children gave less importance to Self-Satisfaction, Intel-

lectual Stimulation, Management, and Follow Father. They gave some

greater importance to achieving Prestige (this rose from second lowest

to middle rank) and to Pleasant Surroundings (this rose from the middle

range to the second highest rank). Thus, by 1969 the children of

Austin were showing much greater preoccupation with personal pleasures

and rewards; much less concern for Altruistic considerations or for

Intrinsic interests in their work, per se. It is almost as though the

Texas youth had become disillusioned with the humanitarian values. If

this had any connection with the acute social dissension going on during

those years over the Vietnam war and issues of civil rights, the impact

was much greater on the feelings and values of the Austin children than

was true in the Chicago area. The differences in Austin appear too

large to be due to accidents of sampling, as far as is known. The

evidence of rather strong stabilicy in almost all other samples indi-

cates that sampling accidents did not have marked effects anywhere else.

Whereas in Stage I the valve profiles in Austin had been almost a

duplicate of the profile in Chicago, in Stage III there were a number of

large differences.

Nonetheless, the American children in both parts of the country show

certain value emphases in common. They are much more concerned with

Security than with opportunities to achieve strong occ,pational mobility.

They care less about Independence from close prescription of work

procedures than the children in most other countries. They are much

less concerned about the chance to be creatively original. Althoiugh

they do give high place, internally, to such intrinsic -work incentives

as Self-Satisfaction and Intellectual Stimulation, even this makes them

only average or below average, internationally, on these values. In

short, compared with the children in most other countries, the American
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children in both Chicago and Austin show much less achievement moti-

vation than the children in most other countries. This is particu-

larly true in Austin.

Occupational Interests

In a way quite similar to the Stage I sample, the Stage III chil-

dren of Austin ranked third lowest in their Occupational Aspirations

(up from a bottom rank in Stage I) and at the bottom of the interna-

tional array in their Occupational Expectations. As in Stage I, how-

ever, they expressed very high Educational Aspirations, rising from the

third rank occupied by the Stage I sample to top rank in Stage III,

internationally. Indeed, their score was so high that it indicated

that almost all of the children aspired to at least some college

education and most of them wanted four or more years of college. They

ranked third lowest, just as in Stage I, in the degree of ambition they

displayed for rising above their Fathers' Occupational levels. Since

the Occupational Expectations they stated were only slightly higher than

the actual, present level of their fathers' occupations, this indicates

an extremely limited expectation of occupational mobility. Indeed, the

means of the two social class groups, shown in Figure 5 for this

Variable 32, reveal that the upper-middle class children actually

expect an occupational level which is slightly lower than the present

level of their fathers' occupations. The skilled working class youth

aspire to some upward mobility, but still less than the international

average for children of working class origin. All in all, the Occupa-

tional Interests data strongly confirm the impression from the Occupa-

tional Values data that the children of Austin are strongly inclined to

settle for the status quo, occupationally. They are much less interested

in possibilities for individual advancement and recognition than in the

pay, security, and fringe benefits of future jobs.

Social Attitudes Inventory

They were quite optimistic, nonetheless, in describing their compe-

tence in dealing with problems of Task Achievement when directly asked

to appraise themselves on this. They also reported more than average

effectiveness, internationally, in dealing with anxiety-arousing issues,

although they ranked at or slightly below average in the other three

areas of behavior. Overall, their total score placed them a little

above the international average for self-ascribed coping effectiveness.

This pattern resembles the Stage I findings but is a little more on

the positive side.
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Views of Life

They had the second highest rank, at the very top of the interna-
tional midrange, for viewing life as hard and complex. The only other

scales on which they stood out distinctly from the other national
samples put them at the (bottom) extreme of the international array for

preferring good personal relationships to task achievement, if forced

to the choice; much inclined to let others initiate problem solutions:

strongly preferring to implement problem-solving actions jointly with
others, rather than on their own initiative; and a majority of them

stated a greater inclination to daydream than to take instrumental
action when confronted with problems. They were second lowest of all

national samples on the Intrinsic motivation scale, definitely seeiag
.ork more as something to be endured than to be enjoyed; a matter of

obligation, not voluntary commitment. While just within the interna-

tional midrange, they also ranked second lowest in their generalized
sense of being able to control their fates; for preferred rate of

action; and for figuring out solutions themselves, as compared with

looking to others for ideas. Their Self-Concept score was slightly on

the negative side, just below the international average. Their Total

Score across all scales was lowest of all national samples, definitely
indicating a quite passive, other-dependent style of behavior, with very
little interest in work achievement compared to the children of the

other national samples.

Sentence Completion

When faced with specific challenges of Task Achievement on this
instrument, nonetheless, the children of Austin ranked above average

on Stance, Engagement, and Aid/Advice. Close to ninety-six percent of

the time they did this in a totally unemotional way. When they did

express any affect, it was much less than the international avera,e.

On the Attitude items, where they were directly asked how they felt

about tasks, their responses put them at the bottom of the internation-
al midrange, very close to the neutral midpoint of the absolute scale.

This pattern was not very different from the pattern of the stage 1
sample which had ranked at or slightly above the middle of the interna-

tional range.

Their Attitude toward the Interpersonal Relations items was quite
positive and put them second highest of all national samples. Their

actual effectiveness was only moderate, however. They ranked in the

middle on Stance, Engagement, and Aid/Advice. They tended to be more

neutral, affectively, than most national samples and somewhat less given

to either Hostile or Depressive Affect. This was exactly the same

pattern as had been found with the Stage I sample.
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In reacting to Authority, however, although they had the second

highest rank for expressed Attitude, their standings on Stance,
Engagement, and Aid/Advice were at the bottom of the international

array on two of the three variables and third lowest on the Engagement

scale. They showed much more affect here than in the first two areas

of behavior, most of it Negative. They were slightly above he inter-

national average on Hostile Affect and Depressive Affect; toward the
lower end of the midrange on Neutral Affect. They did stand highest of

all on expressions of Positive Affect but these amounted to no more than

one percent of their responses, (Positive Affect was very rarely ex-

pressed toward Authority problems by children in any country.) Thi3

pattern was quite similar to that found in Stage I, just a little b;

lower on Stance and Engagement. As was observed in the report on St._

I, while the children of Austin appear to respect Authority ( Attitude
scale), they do not enjoy their encounters with people in authority and
they do not show as much coping ability as the children in almost all

of the other countries.
4

They did not at all like being faced with anxiety-arousing problems.
They ranked second lowest of all national samples on Attitude and

highest on Depressive Affect. They ranked lowest of all on Neutral

Affect. The ten percent of the time when they expressed Positive Affect
put them at the top of the international array and the even smaller per-
centage of expressions of Hostile Affect put them at the lowest rank,

internationally. Clearly, when made to feel anxious they rarely react

in an antagonistic manner. Rather, they feel depressed or they may
attempt to placate those around them by expressing positive feelings.
Their coping scores put them below average (third lowest) on Engagement,
at the bottom of the midrange (third lowest) on Stance, and low-average

on Aid/Advice. This pattern was very similar to the one found in Stage

I. Overall, the children of Austin are less able to cope with anxiety
than the children of most other countries, both in their feelings and

in their actions.

In dealing with Aggression, on the other hand, their coping actions
fell within the average range, as did their emotional reactions. This

was very similar to the standing of the Stage I sample, except that the

Stage III children less often showed completely Neutral Affect. Averag-

ing across all five area; of behavior, their rank on the coping skills
of Stance, Engagement, and kid/Advice put them in the middle of the
international array, though at the bottom end of that midrange in the

case of Stance and Aid/Advice. Their Attitude ranked a little above

the international average as did their scores for Neutral Affect and

Depressive Affect. They were just slightly below the midpoint on the
Hostile Affect scale and at the top on Positive Affect (a category with
extremely low frequencies in all the countries). This middle position
among the national samples was almost exactly the same as in the Stage

I sample. They dealt quite well with Achievement problems; adequately
with Interpersonal Relations and Aggression; but rather poorly with

Authority relations and experiences of Anxiety.



The Sentence Completion Coping Effectiveness scores correlated
positively with the performance and behavior criteria in both Stage I
and Stage III. In Stage I, the smallest number of such significant
relationships was observed among the ten-year-olds. The fourteen-year-
olds showed a considerably stronger pattern of positive correlations
with the achievement measures, particularly in the case of the Attitude
items, the Task Achievement items and the Mean Coping Effectiveness
scores across all behavior areas. In Stage III there was a considera'qe

increase in the number of significant relationships at age ten and a
consistent pattern of positive correlations at age fourteen. As with
many of the other countries, these correlation data (described in detail
in Volume VI) suggest that the Stage III findings,probably are the best
representation of the real characteristics of the Austin youth.

Story Completion

The Story Completion in Stage I showed a general pattern of positive
correlations with performance criteria at the ten-year-old level but
very little relationship to the performance measures at the fourteen-

year-old level. The apparent validity of this instrument was actually
reduced in Stage III in Austin. Although there were still a number of
positive correlations between the Coping Effectiveness scores and the
achievement criteria at age ten, at age fourteen these positive correla-
tions almost disappeared and there were even some significantly negative
correlations. Response Length did correlate significantly with the
performance criteria at both age levels. Taking all the children in the
Stage III sample together, it would appear one should not take very
seriously the psychometric scores on this instrument, at their apparent
meaning. While the Austin children ranked third highest in Response
Length for all stories taken together, they had very low rank on most of
the coping style dimensions. They were lowest on Aid/Advice and Imple-
mentation; second lowest of all countries on Initiation, Solving, and
Successful Outcome. They were just below average on Stance and Engage-
ment. They ranked highest of all national samples on Instrumentality.
Putting this together with their low scores on the other aspects of
coping behavior, it would appear that they not only told longer stories
but interposed additional problems, or tried more than one way to solve
a problem, without achieving success as often as did the children in
most of the other countries. They were above average in the expression
of Positive Affect, at the lower end of the midrange in expressing
Negative Affect and right at the international midpoint for the total
amount of emotion they expressed in their stories.

This pattern was extremely similar to the low standing of the chil-
dren in the Stage I sample. Both from the weak validity of the Stage
III scores among the fourteen-year-olds, and also from many observa-
tions made during the administ74tion and the scoring of the stories, it
was clear that many of the fourteen- year -olds found the stories annoy-
ingly "childish," or expressed a more general, negative attitude toward
school and adult demands by telling nonsensical cr deliberately inef-
fectual stories. The instrument can be taken at face value in Austin
only for the ten-year-olds in Stage I and, with many more reservations,

-1612-



for the ten year -olds in Stage III. Thus, the mean scores across both

age groups almost certainly make the Austin children look worse than

their actual coping behavior would warrant. In one sense, though, this

very display of uegativ'.sm and alienation from the kind of adult demands

this instrument represents, reveals a negative attitude which is widely

reported among fourteen-year-olds in the United States, particularly in

the school setting.

Summary

The hedonistic career val,es displayed by the children of Austin,

particularly in Stag III, aL.d their willingness largely to settle for

the status quo in the career levels they hope to achieve, might be

interpreted simply as a shift to a new set of less materialistic values

which might be equally as enriching and satisfying as the more tradi-

tional, achievement-ov;ented value system. Indeed, in their most con-

scious self-reports (in the Social Attitudes Inventory) they say that

they do well at assignee tasks.

There is a lot of evidence, however, that such an interpretation

simply is not accurate. Although, in the Sentence Completion data, they

coped quite well when confronted with achievement .asks, thus demon-

strating that they have the capacity to do so, in their responses to the

Views of Life they stood cut from almost all of the other national

samples on a number of attitudes that contradict the "acceptable

alternative" theory about their career values. They report frankly

that they don't really enjoy work; it's a chore, not something to be

liked. They prefer to socialize rather than work for achievement; and

if they do achieve, they prefer to do it in company with others, not by

their own, individual efforts. They prefer to let someone else start

things and figure out how to handle problems. More than half of them

feel that their fates are out of their own hands. Their reaction is

often to daydream, by their own admission, rather than try to solve

problems.

Adding up this evidence, it looks as though they can cope effectively

with tasks if they have to but they feel relatively little positive,

intrinsic motivation to do so. Their feelings about authority are un-

doubtedly not irrelevant to this issue. Even their own self-ascribed

ability to cope with people in authority is not entirely satisfactory

(Social Attitudes Inventory) and they are demonstrably less than

adequate when they tackle such :elationships ( Sentence Completion, Story

Completion).

Moreover, their less than average ability to cope with Anxiety

(Sentence and Story Completion) belies their optimistic self-report
(Social Attitudes Inventory) that they can handle it. Rather than

counterattack with hostile feelings they get passively depressed when

made to feel anxious (Sentence Completion).
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When these features of their behavior are coupled with their own
statements that life is hard, complicated and beyond their control
(Views of Life), this lack of ability to cope with anxiety suggests
several things: (1) Their acceptance of the status quo, occupationally,

is not a matter of simple contentment. Rather, it looks like a passive
way of avoiding risky challenges in a larger world where they do not
know how to cope and therefore du not want to try to cope on their own.
(2) They have not just been sheltered, although they report happy
parental relations and positive evaluations from their parents
(Sentence Completion). They show nore emotion (and more negative feel-
ings) about their relationships with people in authority than about
almost any other problems. They confront or deal with authority
figures in a self-reliant, self-confident, constructive way less often
than do the children of almost any other country (Sentence and Story
Completion).

Thus, their relatively limited coping skill is something they quite
frankly do not like. Its origins seem likely to lie in relationships
with authority figures (parents?, teachers?, "the establishment"?) which
makes them feel anxious and unable to stand on their own feet. This
rather sounds like the effect of an authoritarian system where the
authoritarianism is confusingly disguised, "hidden" or couched as rule
conformity rather as the open exercise of personal, individual power
which is much easier for children to identify and combat as they grow
up. The logical remedy would be to give them new, better relationships
with authority figures which gradually give them practiced skill and
justified self-confidence in their power to deal with life in a self-
determined, self-reliant way. As this increased their sense that they
could control their own fates, it seems likely that they would find more
incentive to work closer to their capacities, and to want to achieve
more strongly than they now do.

Educationally, what they very much need are experiences that will
help them discover the joys c, competence for its owe sake and the con-
fidence to take life into their own hands. There are at least two
important reasons for suggesting a serious, concerted educational effort
to improve the coping effectiveness of these young people. First, it
seems an essential step in correcting the sense of helplessness they
reveal and the vulnerability to anxiety they aisplay. Second, as the
next generation of shapers and managers of the American economy, they
will be in a most unfavorable position to compete effectively with the
more highly motivated, vigorously productive people in the other
countries represented in this study, unless they get their own main-
springs wound up.
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JAPAN

Occupational Values

The young people of Tokyo ranked at the top of all national samples

in their concern for Independence, Self-Satisfaction and Pleasant Sur-

roundings. They stood second highest in the value they gave to
Intellectual Stimulation (this was the highest value, internally). They

were above average in valuing Creativity. They ranked lowest of all

national samples in their concern for Success or Prestige; second

lowest in their concern for Security and Economic Returns. This pro-

file was quite similar to the one in Stage I except for the marked

rise in importance of Self-Satisfaction, a rise from sixth to fourth

rank for Altruism, a rise from lowest to third lowest rank for Follow

Father and a slight decline from sixth to last rank for Prestige.

Fodr of the five values where the Japanese were outstanding center

around a strong drive for self-realization through independent thought

and the development of satisfying mastery. They showed an almost

vehement rejection of the materialistic concerns of money and security,

with equally emphatic disinclination to pursue Prestige or high job

status. The strong, traditional sense of beauty of the Japanese was

reflected in the very high value they gave to having attractive sur-

roundings in which to work.

Occupational Interests

They stood average in their Occupational Aspirations, slightly below

the international midpoint in their Occupational Expectations. Indeed,

since the average occupation level of their fathers was the highest of

all national samples, this meant that they expect to occupy almost the

same levels as their fathers. They ranked second lowest, too, in the

degree to whicn their Occupational Aspiration exceeded their fathers'

present status. Their Educational Aspiration, while college-oriented,

ranked just below the international midpoint.

This profile was almost exactly the same as that of the children in

the Stage I sample. These children of Tokyo appear to mean what they

said in the Occupational Values instrument. They value the pursuit of

the individual's intrinsic interests and capabilities far more than they

do the external trappings of success. The relatively low importance

they gave to following their fathers' occupations clearly did not refer

to a desire for vertical mobility but rather to a freedom to choose

kinds of work which satisfy the individual, regardless of family

tradition.
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Social Attitudes Inventory

While the great majority of them reported coping effectively with
the various kinds of life problems, they were self-critical or modest
enough to earn either the lowest or the second lowest rank in four of
the five areas of behavior: Task Achievement, Anxiety, Authority, and
Interpersonal Relations. They ranked average in dealing with Aggres-
sion. Overall, their score put them at the bottom of the international
array in this self-descriptive measure of coping effectiveness. This
pattern was highly analogous to the relatively low rank they assigned
themselves for coping effectiveness in the Stage I instrument,

Views of Life

In describing their preferences and attitudes on this instrument
they showed a profile of extremely high scores and extremely low scores.
They ranked at the top, internationally, in their sense of controlling
their own academic fortunes, for liking to take direct action when
problems arise, for enjoying work, for maintaining judgment that is
independent of adult orders, and for respecting effort and earned
status rather than formal position. They were above average, also,
in preferring to do things on their own initiative.

On the other hand, ninety percent of them felt that problems are
solved better through cooperation than by competition, putting them at
the international extreme on this scale. In considerable contradiction
to their other indications of liking to take immediate, independent
action when pro-diem arise, they had the lowest score of all countries
on Confrontation. That is, more of them than in any other country felt
that there often are problems that are best ignored and that people
should not worry about things they can do nothing about. This may be
due to a kind of pragmatism which seeks to avoid the waste of time; but
there does seem to be some element of uneasy avoidance of certain kinds
of problems in their experience. Also, in apparent contrast of their
liking for taking the initiative, they had the lowest rank of any
national sample for wanting to generate or use their own ideas. Con-
versely, they more often said that they prefer to use other people's
ideas or listen to their advice.

Decidedly contrary to the stereotype of the "inscrutable Oriental,"
the majority of them felt that a person should accept and express his
feelings rather than be calm and emotionally controlled. On the other
hand, when anxious or fearful, more of them than in any other national
sample expressed a preference for staying still, doing nothing or
ignoring the noxious stimulus.

Most notable of all the findings on this instrument was the extremely
low self-regard these young people of Tokyo expressed. Three quarters
of them said they were not satisfied with themselves and did not have
enough self-confidence. This was twenty percent more negative responses
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than give', by the children of any other country. Some of the apparent

contradictions in their profile on this instrument may, indeed,
represent genuine internal conflicts among strongly held values. In

any case, here, as in the Social Attitudes Inventory, these young
people express strong misgivings about their own adequacy.

Their Total Score was at the midpoint of the international array
but this is almost meaningless since it is an average of extremely

high and extremely low scores.

Sentence Completion

In Stage I, the Coping Effectiveness scores of the ten-year-olds in
Tokyo showed positive correlations with the Achievement criteria only
in the case of the Authority and Interpersonal Relations items. This

led to some positive correlations of the mean Coping score, across all
areas, with both Achievement and Behavior Rating scales; but there were
no significant relationships with the criteria in the case of the Task

Achievement items, the Anxiety items or the Aggression items. In the

Stage III sample, the Coping Effectiveness scores of the ten-year-olds
showed a substantial increase in correlations with both the Achievement
and Behavior Rating scales in the areas of Authority and Interpersonal

Relations. The Task Achievement items still did not correlate with the
criteria. The Anxiety and Aggression items actually showed some signifi-
cant negative correlations with Achievement or Behavior Ratings. Thus,

the Stage III instrument showed stronger relationships with the cri-
teria, though not all in a single direction.

The fourteen-year-olds in Stage I showed some significant correla-
tions of the Task Achievement Coping Effectiveness score with the
Achievement and Behavior Rating criteria. The only other significant
relationships appeared between the Aggression coping score and one or
two of the Achievement scores; and between the mean Coping score and

one of the Behavior Ratings. In Stage III there was a very substantial
increase in the number of significant, positive correlations for the
fourteen-year-olds in every behavior area except for Aggression. The

Coping Effectiveness scores on Task Achievement and Authority showed a
greater number of significant correlations with both the Achievement
and Behavior Rating measures. The Interpersonal Relations Coping score
rose from almost no significant correlations, to some significant cor-
relations with both kinds of criteria. The same was true of the

Anxiety items. Only the Aggression items failed to show any relation-

ships to the criteria. The mean Coping Effectiveness score for all
areas increased to a substantially larger number of significant correla-

tions with both sets of criteria in Stage III.

As in many of the other countries, the score patterns in Stage III
are likely to come closer to describing the actual behavior of the
children than the scores in Stage I, particularly at the fourteen-year
level.
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Just as in Stage I, the Japanese children in the Stage III sample
varied greatly from area to area of behavior in the level of Coping
Effectiveness they demonstrated. With regard to Task Achievement they
scored lowest of all national samples on Engagement and second lowest
on Stance and Aid/Advice. They had the lowest rank for Neutral Affect
and the highest rank for expressing both Hostile Affect and Depressive
Affect. Their expressed Attitude toward tasks, however, was in the
average range. This pattern was very similar to the one found in the

Stage I sample. They did not portray themselves as absolutely inept.
Their coping style scores were above the theoretical midpoints. None-
theless, they made it perfectly clear that they often disliked tasks
and had no more than a lukewarm attitude toward them.

As was remarked in the comments in the Stage I data, this is an
extremely puzzling finding in view of the marked superiority of the
Japanese children in the International Study of Educational Achieve-
ment. Moreoever, these are children of one of the most effectively
productive societies in the modern world. It may be that these exces-
sively modest claims for competence represent either a rebellion
against the strong, universal pressures in Japanese society for
academic achievement, or a certain sense of uneasiness or inadequacy
in the face of the extreme demands for competence. Further study, in
depth, is very much called for by these findings, which were observed
in both Stage I and Stage III.

By contrast, in the area of Interpersonal Reiations they achieved
top rank on Stance, Engagement, and Aid/Advice, even though they had
the second lowest Attitude score. Moreover, they scored second lowest
for Neutral Affect, a little below average on Positive Affect, and
second and third highest, respectively, on Hostile and Depressive
Affect. Thus, they portray themselves coping skillfully with inter-
personal issues but, at the same time, they reveal many more negative
inner feelings than their outward .uccess wf ild otherwise tend to imply.
This pattern was quite similar to that found in the Stage I sample.

In reacting to people in Authority they showed the second least
Positive attitude, the greatest amount of Hostile Affect, the least
amount of Depressive Affect and also the least amount of Affective
Neutrality. They got top rank for taking a confronting Stance toward
the person in authority but a bottom score for actually Engaging in
actions calculated to work oct a satisfactory relationship, and a some-
what below-average score on heir independence of Aid or Advice in this
situation. Their Affective .rofile was quite similar to that found in
Stage I but there was a snbs,antial difference on the coping style
variables. In Stage I they had been in the average range on both Stance
and Engagement. Clearly, they have strongly mixed feelings about re-
lating to people in Authority and, on the whole, they deal with this
problem in a style that ranges from lust adequate to considerably less
than adequate.
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The Anxiety items gave them much less trouble or conflict. They

scored at the top of the international midrange for Neutral Affect,

and average for both Depressive and Hostile Affect, Their attitude

was right at the international midpoint. Their Engagement score was

a little above the international midrange; their Stance score ranked

third highest, at the top of the midrange; and they ranked right at the

midpoint on Aid/Advice. This was quite similar in many ways to the

pattern in the Stage I data, where the Japa--c-P children had scored at

the top on Stance, Engagement, and Ne. . and at the bottom on

Negative Affect. The Stage III sample more emotional and expressed

relatively more negative feelingo but only to a degree that was average

within the international array.

When confronted with interpersonal Aggression, they ranked at the

top of all national samples on Stance, Engagement, and Aid/Advice.

Their emotional reactions were just about as vigorously active as their

choice of actions. They ranked third highest in expressing Hostile

Affect, lowest in expressing Depressive Affect, and third lowest in

Affective Neutrality. They fell within the upper end of the interna-

tional midrange on expressions of Positive Affect. This profile was

very differ(nt from that found :_r1 Stage I. In the earlier sample the

children had very low scores on Engagement and Stance yet their affec-

tive expressions were within the average range. That pattern was inter-

preted as suggesting that the Japanese children were ill at ease when

faced with direct aggression and might repress many of their feelings.

Clearly, the children of the Stage III sample feel and act quite dif-

ferently. W`-.ether this is a secular trend over the years from 1965 to

1969 or whether some other reason exists, the Stage III youth took an

aggress' ,e counterattack when confronted with aggression from someone

else and :hey generally carried it through to an effective resolution

of tne conflict. They did not just explode with anger. Rather, they

took steps to reduce or remove the cause of the original aggression or

they worked out a friendlier relationship.

The profile of mean scores put the children of Tokyo second highest

on Aid/Advice and third highest on Engagement. This was quite similar

to the standing of the Stage I sample, though even somewhat higher.

Emotionally, they came out third lowest in Attitude, highest of all

samples In the amount of Hostile Affect expressed, average for Depres-

sive Affect,and at the bottom of the international array on Neutral

Affect a-id Positive Affect. This pattern was extremely similar to that

of the S.:age I sample. The extreme differences in their coping styles

from one area of behavior to another must be noted, however. They

showed relatively poor coping skills in Task Achievement and in dealing

with people in Authority. On the other hand, they had top scores,

internationally, for coping effectively with Interpersonal Relations

and with Aggressive encounters.
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It seems almost inevitable that these young people of Tokyo must
fairly often feel uncomfortable with themselves and be somewhat uncom-

fortable for other people to deal with. They have strong feelings which

they do not really conceal. More often than in any other national

sample, these can be hostile feelings. At the same time, they show a
high degree of practical skill in dealing with other people of their
own age, although not with people in authority over them. They manage

experiences of anxiety quite adequately. As was noted in the observa-

tions about the Stage I data, there is often a distinct contrast between
the way these young people feel about things and the way they act.
Their attitude toward life in general is not very positive but they go

at it with determined endeavor and considerable skill. Despite a good

deal of discontent or resentment, they portray themselves acting in an
effective, socially approved manner. The one notable exception to this
is their relatively poor performance in the Task Achievement area. This

is a puzzle which requires additional research to explain.

In general, though, these Japanese youth show a unique pattern among

the national samples. They can simultaneously maintain an effective
style of practical action and a complex of feelings and attitudes which
are sometimes distinctly less than positive. In Western societies such
compartmentalization usually generates strong internal stresses which
lead to considerable psychic discomfort for the individual and, ulti-
mately, a certain unpredictability or irrationality about some important
aspects of his behavior. Whether this same consequence follows in
Japanese society is something that would have to be examined very care-
fully. This kind of internal discontinuity, though, might explain some
of the seemingly sudden, unexpected reversals in overt behavior which
have been observed in the history of the Japanese people. This might

help to explain, too, some of the disparities of behavior between formal
social transactions and behavior "after hours," or in the home, which
have also been reported by observers of the contemporary Japanese scene.

Story Completion

In Stage I, extremely few of the coping scores correlated with the
independent criteria at either age level. A Coping Effectiveness score
on the Interpersonal Aggression story (Story Eight) did correlate sig-
nificantly with several of the achievement measures at age ten and with
a smaller number of achievement and behavior rating measures at age
fourteen. The only other positive correlations were between the Story
Four scores and one each of the Achievement and Behavior Rating measures.
None of the coping style scores, such as Engagement, Lpitiation, etc.,
correlated positively with the criteria.

In Stage III, scores on the revised instrument correlated much more
rften with the achievement and behavior criteriarbutiiVery often in an
inverted direction. At ten, one or more of the coPtog style scores
correlated with one or more of the achievement measures on every story.
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The most positive relationship was on the Aggression Story Three. How-

ever, the peer reputation ratings correlated in a rather strongly
negative direction with the coping scores on the stories. It is almost

as though children who conformed to adult expectations by telling
"successful" stories were likely to be either unpopular or not respec-

ted among peers. At fourteen, while this negative relationship between
coping scores and peer reputation did not appear, there was a systematic
pattern of negative correlations between coping scores and the school

achievement measures. Judging from observations by the test adminis-

tractors, it appears that many high achieving fourteen-year-olds
resented this instrument as too childish for 0,em and quite deliberately
and negativistically made up stories which did not portray effective

coping. Children whose school achievement was actually lower were more

apt to tell "successful" stories. The net effect of these correlational
findings is to suggest strongly that the scores on this instrument in
Stage I should not be taken to represent the true behavior of the chil-
dren; and in Stage III the scores cannot be taken to represent the chil-
dren's behavior because they are correlated with performance in opposite
directions at the two age levels. In short,.this instrument simply was

not and is not generally usable with the Japanese children, perhaps
particularly in its psychc atrically scored form. The Japanese research
teams saw much useful information in the content of the stories when
they were "clinically" read; but the scoring system often ignored or
misrepresented characteristics which could be quite readily and reliably

inferred from the stories by expert judges.

In the end, there seems little point to discussing the score profiles
of the Japanese children except to note that they were high average in
Response Length, a measure which did correlate significantly with the
performance criteria at both age levels, particularly at age ten. It

may also be worth noting that the Japanese children showed extremely
little Affect in their stories, whether of a Positive or Negative kind.
They ranked second lowest on these variables and lowest of all for Total
amount of Affect expressed Jy all characters in the stories. Thus, even

the fourteen-year-olds, why by their actions demonstrated an almost
angry contempt for the instrument, did not overtly express the strong
negative feelings which the characteristics of their story plots very

clearly implied. In effect, the children at both age levels wore "poker

faces" in responding to this instrument.

Summary

What these young people of Tokyo want most is the chance for inde-
pendent, individual self-expression and self-satisfaction (including
the ancient Japanese proclivity for beautiful surroundings). They al-

most actively reject Success, Prestige, money or Security as major
considerations in choosing a career, despite the fact that these latter
goals have strongly dominated the national picture for the last genera-
tion in Japan, as-in so many other parts of the rapidly developing
world.

-1625-



They do not want to follow their fathers' careers. This is not
through a desire to rise above them so much as a desire to select
personally attractive kinds of work which may or may not have any re-

lationship to paternal occupation. They want at least some college,

which is much more education than their fathers had, but they do not
view this primarily as a means of becoming upward mobile, socially or
economically.

In both the Views of Life and the Sentence Completion data, as well
as in their relatively low scores in the Social Attitudes Inventory,
they show many different signs of stressfully contradictory internal
value systems and seemingly compartmentalized patterns of feeling and
behavior. They show strong, independent coping skills, particularly in

dealing vith interpersonal relations and aggression. They enjoy work,

feel in control of their own fates and strongly prefer to express their
true feelings rather than hide or control them. At the same time, they
show somewhat contradictory desires to be both independent and to work
cooperatively and closely with others; to get others' advice and ideas
yet initiate their own actions, quite independently. The outward skill
they both report and demonstrate is impressive; yet it is accompanied by
a very marked lack of inner self-confidence and self-satisfaction.

They cope effectively with other people but they really do not like

them. They show a relatively high degree of ge2ralized hostility.
This is not, however, allowed to interfere with working out interper-
,onal problems in a rational, practically effective way, at least on the

surface.

They particularly resent people in authority and do not deal with
them too effectively. This may be part of the reason that they do not
display as effective initiative or self-reliance in dealing with achieve-
ment tasks as most of the other national samples of children. They are
least neutral and most negative of all national samples in their
expressed feelings in general, and particularly in their relations with
authority figures.

Their relatively low level of coping skill in dealing with achieve-
ment tasks is extremely puzzling in view of the great superiority they
showed in academic achievement in the International Study of Educational
Achievement. It is almost as if the excellent academic skills shown by
the Jap:nese children were the product of conformity, by rote, to
externally applied educational pressures, rather than the product of in-
trinsically motivated, self-directed study and thought. Some Japanese
scholars have expressed this view; but it would need very careful check-
ing before assuming it to be a correct description.
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Perhaps some of these contradictions stem from the rise of a mow

generation who see quite differen_ reasons for living and working than

the traditional values held by the older generation. These young

people are not just critics of the previous society, though. They are

severely self-questioning and self-doubting, even as they move

vigorously to carry out decisions chrough independent thought. Their

anti-materialistic values are in distinct opposition to the present

national emphasis on economic growth and success. This may fore-

shadow an explosive confrontation between these two value systems

within the next ten to fifteen years, as this generation of young

people reaches maturity.

In any event, these Japanese youth stand out as effective doers.

They have intense enough emotional dissatisfactions ind conflicts to

suggest a definite need for organized educational and societal

attention to the stressful contradictions that seem to pull at them.

They do not need nore specific skill training than they already get, it

would appear. What they could use is systematic help in achieving

happier, more acceptant feelings, both toward other people and toward

themselves.

They most closely resemble the young people of West Germany, in many

ways. The youth in both of these countries share a common sense of

acute self-doubt and a similar pattern of very cool attitudes and a

good deal of hostile feeling toward the world around them. In Japan,

this does not prevent them from taking effective practical action to

resolve prcblems, even where they actively dislike having to do it.

How long this internal contradiction can go on without some kind of

breaking-loose of these powerful emotions or, alternatively, some

emphatic turning away from economic productivity as the main societal

goal, is a question that would seem to warrant very alert, studious

attention.
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AN INTERNATIONAL COMPARISON OF AGE TRENDS,
SOCIOECONOMIC DIFFERENCES AAD SEX DIFFERENCES

Given the stratified sample of children from nine locations in
eight countries, it is possible to test the universality of any given
characteristic. While one could scarcely generalize about "human
nature" solely from these samples of urban populations, in highly
developed or rapidly developing countries, at least it is possible to
apply an empirical test to any given characteristic. If the charac-
teristic is distributed in all samples in the same way, it can be
called, for the purposes of this study, a "universal" pattern. If it
appears in six or seven out of the eight samples, in the same way,
it may be called a "dominant" pattern, for the purposes of this dis-
cussion.

If the characteristic shows one pattern in some countries and a
different pattern in other countries, this would definitely refute
any contention that this was an inherent, universal characteristic of
human nature. Indeed, if the pattern is different in even one country,
this would suggest that cultural conditioning plays a major, if not
exclusive, role in producing that characteristic.

In the preceding section, national profiles were identified and
described. In the sections which follow, each measure, in each in-
strument, is examined to see if there are age, status, or sex patterns
which occur uniformly, or almost uniformly, in all national samples.
The data for these comparisons are contained in Figure 5.

The top line of each table in Figure 5 gives the item variable
number (e.g., 21) and the item description (e.g., Occupational Values
Frequency Item 1 - Altruism). Any two country mean scores can be
compared by the Tukey test of Honestly Significant Differences. The
Tukey HSD (wkich is given at the top right of the table) is found by

IIthe formula NrWithin mean square, with 4 for eight groups of more
than one hundred and twenty subjects per group being .151. This
number represents the smallest difference between two country means
necessary for the two means to be considered different from each
other at the .05 significance level. The means for variable number
21 can be compared as follows: Brazil is significantly lower than
all other countries. England is significantly higher than Brazil,
significantly lower than Mexico, Chicago, Austin, and Yugoslavia, but
not significantly different from either Italy or JaFan. Italy and
Japan are both significantly higher than Brazil, lower than Chicago,
Austin, and Yugoslavia but no different from England, Mexico, or each
other. Mexico is significantly higher than Brazil and England, lower
than Chicago and Austin, but not significantly different from the
other stations. Chicago and Austin are significantly higher than
Brazil, England, Italy, Japan, and Mexico, but not significantly dif-
ferent from each other or from Yugoslavia. Yugoslavia is signifi-
cantly higher than Brazil, England, Italy, and Japan, but not signifi-
cantly different from any other station.
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The two rows of numbers beside the label "Country" give the means

for all eight country samples, presented beneath their relative rank-

ings. The figures located in the first column are for Brazil, indi-

cating that the country mean is 7.34 (rounded to two places) for the

Brazilian subjects and that this mean ranks eighth (last) among the

country means. The last column represents Japan and indicates that

Japan's mean score for this variable of 8.4 ranks sixth among country

means. (If these two rows were blank, it would indicate that there

are no country main effect differences significant at the .05 level.)

The next set of rows represents the Country x Age interaction. The

column under Brazil indicates that the mean score for ten-year-olds

of 7.143 is lower than the mean score of 7.537 for fourteen-year-olds.

The presence of this row indicates that this interaction, over all

countries, is significant at .05; it does not mean that age is a

significant differentiation within every country. The intra-country

analyses discussed earlier must be consulted to determine whether

age differences within individual countries are significant. The

omission of means from the row labeled "Country x SES" indicates that

this interaction is not significant at the .05 level. The Country x

Sex rows should be interpreted analogously to the Country x Age rows.

The rows representing Age main and interaction effects indicate

that the Age main effect is not significant at the .05 level. There

were, however, significant Age x SES and Age x Sex differences. In

this example, ten-year-old upper-lower class subjects scored lower

than ten-year-old upper-middle class subjects, while fourteen-year-

old upper-lower class subjects also scored lower than did fourteen-

year-old upper-middle class subjects, but not to as great an extent

as among the ten-year-olds.

The remainder of the table is similar; however, it should be noted

that interaction effects are listed only under the first mentioned

effect -- that is, all country interaction effects are listed under

Country, all Age interactions (except Country x Age) effects are

listed under Age, and so on.

The presence of means and directional signs or ranks indicate that

the effect of interactions are significant at the .05 level. The

omission indicates that either these effects and interactions are
non-significant or that, in the case of specific variables, these

effects and interactions are meaningless. For example, country rank-

ings on the standardized achievement tests would be meaningless,

since these scores were standardized separately within each country.

After the Stage III findings for each variable are described, these

results are compared with the findings from the Stage I sample. Taking

a conservative view of the data, only those characteristics which show

a "universal" pattern in both samples of children will be given that

designation, finally.
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AGE TRENDS

Aptitude and Achievement

Since the Raven scores were standardized within each country and
within each age group, no comparison for general age trends was

legitimate. It was possible, however, for social class differences
in Aptitude to occur differently in the two age groups. No such

Age x Class differences were found, however, in Stage III. This re

produced exactly the same finding as in Stage I. This finding has
great practical importance since it appears to confirm the repre-
sentativeness of the population samples at the two age levels. It

would have been quite possible, due to differential drop-out rates,
for the fourteen-year-old sample to have been more capable than the
ten-year-old sample, on the average, especially at the upper-lower class
level. Indeed, it is known that there is a far higher drop-out rate at
the working-class level in Brazil, for example, than at the upper-
middle class level. Consequently, it is important to note that no
such bias affected the representativeness of the two age samples. Even
in Sao Paulo, the fourteen-year-old upper-lower children were not
higher on their Raven scores than the fourteen-year-old upper-middle
class children; instead, they tended to have lower Raven scores, just

as did the ten-year-old working class children. This same lack of
difference between the two age groups was observed in the Mathematics

Achievement scores. In Reading Achievement the status difference in
favor of the upper-middle class was even greater at the fourteen-year-
old level than at the ten-year-old level, despite the logical proba-
bility that more low achieving children would drop out of school at the
working-class level than at the upper-middle class level. Conceivably,

the potential effects of such differential dropping-out may be offset by
a progressively greater discrepancy in rate of academic learning between
the two social class groups, with increasing age. This is just one of
the many phenomena revealed by this study that pose specific, important
questions which will require further research to establish the real
explanations of the observable facts. Like the dog that did not bark
in the night, the absence of an Age x SES interaction effect in aptitude
and achievement is a striking and important fact.

In Stage III, there were not the reversals of Sex between the two
age groups that were observed in the Stage I samples. The increase in
the status difference in Reading Achievement with increasing age in
Stage III was a reversal of the decrease in status difference observed

in Stage I.

In Stage I, girls had e%celled boys in Grade Point Average and this
same pattern was repeated in Stage III. However, in Stage I this dif-
ference decreased at fourteen whereas in the Stage III the difference
was the same at the two age levels.
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In general, age did not appear to make such difference in the
Aptitude or Achievement scores attained by the two suzial class groups

or by the two sex groups.

Behavior Rating Scales

Because the reference groups on which these ratings were based were
almost totally different in he two age groups within each country, and

because the reference groups were entirely different from nation to

nation, the only legitimate comparisons are those involving the Age x
SES and the Age x Sex interaction effects. On Academic Task Achieve-

ment, there was such an age difference: the ten-year-olds showed a
greater difference between the two social class groups than was true at

the fourteen-year-old level. No such difference occurred on the

Authority scale; but a similar, greater status difference was observed
at age ten in the case of Interpersonal Relations, Implementation, Self-

Assertion, Solver, and Self-Control of Aggression. The Anxiety coping
scale actually showed a reversal of the status difference from ten to

fourteen. At ten, the middle-class children exceeded the lower-class
children in their capacity to cope with Anxiety, according to peers;
but at fourteen this difference favored the working-class children. The

size of the reversal was quite small, however. Thus, in most aspects

of coping, the children at fourteen saw fewer differences between the
two social class levels than they did at age ten. What differences
there were still favored the upper-middle class children, except in the

handling of Anxiety.

Although there could just as easily have been disparate Sex differ-

entials in the peer ratings of coping effectivess at the two age levels,
no such Age x Sex difference was observed on any of the Behavior Rating

scales.

Occupational Values

The evidence strongly indicates that values are a learned phenomenon
and therefore are culturally determined to a major degree. Only three

of the values showed a universal Age trend, overall. The importance of

Independence increased from ten to fourteen in all countries, in both

Stage I and Stage III. The importance of Prestige decreased from ten to

fourteen everywhere, in both stages. So did the importance given to

Follow Father. It is not at all surprising that a "developmental" trend
should show itself on these variables. It is generally expected that

adolescence will bring a greater capacity and a greater desire for
independence of adult control. The declining importance of prestige

could be taken to reflect increasing realism, and decreasing attraction
to glamorous occupations with increasing age. The decrease to a very

low level in the desire to follow the fathers' occupation could be
viewed as a combination of growing realism and also growing individual
divergence from a simple identification with the father.
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There were four interaction effects whit.., also showed a universal

pattern related to age. The greater emphasis that girls put on Altruism,

as compared with boys at age ten, increased significantly at age four-

teen. Boys gave greater emphasis to the importance of Prestige at age

fourteen than they had at ten, compared with the girls. The greater

importance of Economic Returns to boys than to girls was also greater

at fourteen than at ten years of age. The social class difference in

the importance of Economic Returns decreased with age. The working-

class children gave this more importance than the middle-class children

at both ages, but the difference was greater at ten than at fourteen.

Thus, out of forty-five score patterns which might have been uni-
versally affected by age, only seven turned out to show a universal age

trend. There were dominant, almost universal patterns on another six

value dimensions. The attractiveness of artistic careers declined
everywhere except England in Stage I, and everywhere in Stage III. Tb

desire to get ahead in one's work (Success) increased in all countries
except Italy and Japan in Stage I and in all countries except Germany,

Yugoslavia, and Japan in Stage III. Self-Satisfaction became more
important with increasing age everywhere except England in Stage I, and

everywhere except Italy in Stage III. The importance of being cre-
ativel; original declined everywhere except in Mexico in Stage I, and
similarly declined everywhere except ia Mexico, Brazil, and Yugoslavia

in Stag.. III. Security became more important with increasing age in

every country in Stage I, and in all countries but Mexico and Japan in

Stage III. The importance of having pleasant relations with Associates
at work increased with age everywhere except in Mexico in both Stage I

and Stage III. Although the clustering of values that were originally
called "Intrinsic" differed too much from country to country to put much
weight on this classification, it was observed that the total Intrinsic
score increased from age ten to age fourteen in all cities except London

and Chicago in Stage I, and everywhere except in Milan and Austin in

Stage III.

The fact that an age trend was reiersed in even one country, however,
demonstrates that these values simply cannot be uncritically assumed
to represent the unfolding of innate potentialities or characteristics
of "human nature" which inevitably emerge with increasing age. Indeed,

the fact that the greatest numb.ir of age comparisons on these values
showed significant differences from country to country seems quite
clearly to indicate that the very stable pattern of values which was
observed in most of the countries is laid down early in life and does

not vary because of "developmental" changes between age ten and age

fourteen. Plenty of age differences were observed in each country but

there was no systematic pattern across all countries, with the excep-
tions noted above, which could justify the assumption that there are
developmental changes in young people which will cause the inevitable
rise of a predictable age-determined value pattern, regardless of the
influence of the child's particular culture.
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For example, there has been quite a lot written about the course
of development of social attitudes which assumed that teenagers must
inevitably be more concerned about their interpersonal relationships
with agemates than are pre-pubescent children. In eight of the nine

countries precisely this kind of age trend was observed in the relative
importance that the children gave to Associates. In Mexico, however,

this age trend was reversed in both Stage I and Stage III. The ten-year-

olds in Mexico City gave more importance to this aspect of life than

did the fourteen-year-olds. It is certainly true that this particular

career-related item, on this particular questionnaire, does not assess
all of the ways in which peer associations are important to young

people. Nonetheless, as an operational test of the proposition of a
universal "developmental" trend in this aspect of life, the Mexican

data firmly contradict the proposition. This example, and numerous

others in the data from the Occupational Values instrument, vividly
illustrate the absolute necessity of obtaining a culturally -:arced,
reasonably representative sample of the human race before venturing to

assert that there are universal "developmental trends" which must in-

evitably show themselves as a consequence of the unfolding of biolog-

ically inherited properties of all human organisms. There may, indeed,

be such regularities and developmental inevitabilities; but they remain
to be demonstrated from far more representative sampling of the human

race than has usually been possible up to now in the behavioral sciences,

let alone in the speculative writings of impressionistic reporters.

Nonetheless, it is entirely appropriate and justifiable, for very
practical reasons, to take careful note of observable age trends (or

any other kind of stable regularities) which obtain in a large nts",ber of

societies. The "dominant" age trends recounted above may indeed suggest
that highly urbanized living has a tendency to generate similar patterns
of value development in most societies, except where extremely powerful
influences in the local cultures alter these patterns. This is purely

a hypothesis, of course. The possible role of urbanization as an

explanation of such transcultural similarities remains to be tested.

Occupational Interests

In all but one country (Italy in Stage I and Yugoslavia in Stage III)

the absolute level of Occupational Aspiration increased from age ten to

age fourteen. This trend is somewhat contrary to the results of some
earlier studies which showed that the children they studied tended to

grow more realistic in their Occupational Aspirations as they moved

from childhood into adolescence, with the effect of lowering somewhat
the level they hoped to tv.thieve. Except in the two countries noted,

the children in both stages of this study showed increasing occupational
ambition with increasing age.

No such firm generalization can be made, however, about their stated

Occupational Expectations. In Stage I, everywhere except in Milan,

there was a rise in expectation from age ten to age fourteen, parallel
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to the rise in aspiration. In the Stage III sample, however, while
there was an increased level of expectation in five of the national
samples (Brazil, Mexico, England, Chicago, and Austin) there was
actually a decrease in level of expectation in the other four countries
(Germany, Italy, Yugoslavia, and Japan). Logically, children's expec-
tations may be strongly affected by the economic status of their
communities at the time of the measurement. Variations over time in
the state of prosperity might be expected to cause considerable vari-
ation in the career levels the children believe they are likely to
attain. At any rate, this measure of expectation seems to be a good
deal more subject to variation than the aspiration measure.

A partially different measure of aspiration, that which compared
the child's hoped-for career level with the level of his father's
present occupation, also showed a stable age trend in both stages of
this study. The fourteen-year-olds showed a greater positive dis-
crepancy between their aspiration level and their fathers' occupations
in all places except Chicago, in Stage I. In Stage III, the sane
increase in degree of ambition was observed in all centers except
Yugoslavia and Chicago.

In Sage I, the children in all locations except Milan and Austin
showed greater Educational Aspiration at age fourteen tban at age ten.
In Stage III, however, the children in five places showed a lesser
degree of Educational Aspiration at age fourteen (Germany, Italy,
Chicago, Austin, and Japan); in only four countries did the fourteen-
year-olds show higher aspirations for schooling (Brazil, Mexico, England
and Yugoslavia). Thus, in the years between 1965 and 1969, something
may have happened in five of the countries to reverse the tendency
toward higher Educational Aspiration with increasing age. Combining
this finding with the finding that the age trend toward increased Occu-
pational Aspiration held up from Stage I to Stage III, the possibility
seems worth investigating that the children in these five countries
mazy have lost a little of their confidence in the efficacy or practical
value of education, even though they maintain their desire for occupa-
tional mobility. Some other factors may have produced this difference,
of course.

Social Attitudes Inventory

There were no uniform age trends in these self-descriptions of coping
effectiveness, across the sight countries, in any of the five areas of
behavior. This lack of any age trend differed considerably from the
findings an the comparable, although different Stage I instrument. In

that earlier sample, there was a universal trend for fourteen-year-olds
to give themselves higher scores for Active Coping than ten-year-olds.
In seven of the eight countries, except for Chicago, there was a de-
creasing inclination with age to report Passively Dec.nsive behavior.
Passive Coping was described less often by fourteen-year-olds in five

-1638-



of the eight countries, except for Brazil, Mexico, and Italy, whereas

Active Defensive behavior was reported more frequently by fourteen-

year-olds in five of the eight countries, excepting only Brazil, Italy,

and Japan.

The two different instruments asked related but somewhat different

questions. Whether the trend toward increasingly active behavior,
particularly active coping, is truly characteristic of children as they

grow older, may best be tested by looking at the results from the

Sentence Completion instrument in Stage III, where a number of the

variables measure aspects of active coping behavior that are more

closely related to the Stage I scores on the Social Attitudes Inventory.

Insofar as the Active Coping and Passive Coping scores in the Stage I

instrument canceled each other out in the age trends they showed, this

could be taken to demonstrate a lack of change in overall coping effec-

tiveness with increasing age, comparable to the lack of age change shown

in the Stage III Social Attitudes Inventory.

Views of Life

Since this instrument was given only to fourteen-year-olds, except

in Yugoslavia, no age comparisons can be made.

Sentence Completion

It must be remembered that the Stage I Sentence Completion Coping

Effectiveness scores showed only a small number of significant correla-

tions with the achievement and behavior rating criteria, and only in

England, Austin, and Japan, at the ten-year-old level. There were more

correlations in Mexico and Chicago at fourteen; but the relationships
were less positive at fourteen in Japan than they had been at age ten.

All in all, to the restricted degree that these correlation data imply

validity for the other scores on the Sentence Completion, they suggest

a great deal of caution in generalizing from the Stage I data.

On the other hand, there were many more significant, positive corre-

lations between the Coping Effectiveness scores and the behavioral
criteria in the Stage III Sentence Completion data, in all countries.

The one exception was that Coping Effectiveness scores on the Aggres-

sion items showed relatively few significant correlations in a positive

direction, except among the fourteen-year-olds in Chicago, and these
scores showed some significant negative correlations with performance

in several countries. Insofar as these Coping Effectiveness scores,
and the Mean Coping score across all areas, might reflect on the

probable validity of the other coping style scores, it would appear

that the Stage III scores can more properly be taken at face value than

was the case in Stage I.
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In the area of Task Achievement, tie fourteen-year-olds in seven
of the nine cities in Stage III showed more positive Attitudes, coped
without needing to call on Aid and displayed more Neutral Affect.
There was one contradiction to the Stage I data, where the attitudes
of ten-year-olds had been more positive in that sample, except in
Mexico. Two other variables showed a strong, similar trend in both
Stage I and Stage III, however, in all countries in Stage I the ten-
year-olds expressed more Negative Affect; in Stage III, ten-year-olds
in all countries expressed more Depressed Affect, and in six of the
nine cities they expressed more Hostile Affect. In keeping with this
pattern, the fourteen-year-olds in Stage I expressed more Positive
Affect in all countries and the same was true in the Stage III, every-
where except in Mexico. However, although in Stage I the fourteen-year-
olds had shown greater Coping Effectiveness in all countries except
England, there was no such dominant trend in Stage III. The data from
both stages suggest that fourteen-year-olds are likely to react with
fewer feelings of depression and, in most countries, with more positive
attitudinal expressions when achievement challenges arise. In
addition to the greater self-confidence that their greater experience
might cause, their more positive feelings might be related to their
stronger aspirations for occupational mobility. Judging by the
increased emphasis that they put on the importance of Independence, in
Occupational Values data, their approach to tasks does not necessarily
represent a greater alliance with adult authority. Rather, it expresses
some greater degree of motivation they have found inherent in achieve-
ment, itself. This would tend to be substantiated by the greater value
given to Self-Satisfaction, too, in most of the countries, at fourteen.

Indeed, the Authority items on the Sentence Completion showed several
strong age trends. The fourteen -year -olds expressed less positive
Attitudes in both Stage I and Stage III than did the ten-year-olds.
Nonetheless, in Stage III they took a more confronting Stance in all
countries. This seems reasonably comparable to the .,uperiority of the
fourteen-year-olds in those countries in Stage I (where the Authority
items did have some evidence of validity). For some reason, ten-year-
olds were more likely to engage themselves actively with authorities in
all countries except Yugoslavia and Japan in Stage I, and in all
countries in Stage III. On the other hand, the ten-year-olds were much
more likely to express Negative Affect in Stage I, everywhere except in
1Laly, and they expressed more Depressive feelings in all countries in
Stage III. The fourteen-year-olds showed more affective neutrality in
Stage I in all countries, end in eight of the nine countries (except in
Chicago) in Stage III. Ten-year-olds may find authority figures more
approachable, in a childlike way, but they find it a depressing en-
clunter more often than do the older youth. Fourteen-year-olds deal
more unemotionally and effectively with adult authority, even though,
when openly asked, they express less positive attitudes.
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There were a number of dominant, almost universal age trends but
only one totally universal one in the area of Interpersonal Relations.

The ten-year-olds expressed more positive attitudes, when directly

asked about interactions with agemates, except for Japan in Stage I

and Germany and Austin in Stage III. On the other hand, the

spontaneous expressions of Affect on the Coping items in this area

showed the ten-year-olds expressing more hostility Clan the fourteen-

year-olds everywhere in Stage I, and everywhere except in Mexico,

Chicago, and Austin in Stage III. There was no particular age trend in

the expression of Depressed feelings in Stage III. The fourteen-year-

olds, on the other hand, showed more Neutral Affect everywhere except

in Chicago in Stage I, and even there the difference was reduced to

equality, not reversed for the two age groups. In Stage III, the four-

teen-year-olds showed more Neutral Affect in five countries but less

Neutral Affect in the other four countries. There were no significant

age trends in the expression of Positive feelings.

In the various aspects of Coping Style, however, the fourteen-year-
olds showed definite superiority to the ten-yrar-olds in many respects,

almost everywhere. They showed a more confronting Stance in all

countries in Stage I, and everywhere except Japan in Stage III. They

showed more active Engagement in problem-solving activity everywhere

except Italy in Stage I, and everywhere in Stage III. In acting inde-

pendent of Aid/Advice (which was not measured in Stage I) the fourteen-

year-olds excelled the ten-year-olds in all countries in Stage III.

Finally, they showed greater Coping Effectiveness in all countries in

Stage I,and everywhere except Chicago in Stage III. In Chicago, the

two age groups were just about equal in their Coping Effectiveness

scores. Overall, therefore, while ten-year-olds talk more positively
about interpersonal relationships when directly asked to express their

attitudes, in most countries they actually feel a good deal more

nostile and do not deal as effectively with such relationships as the

fourteen-year-olds. The fourteen-year-olds seem to gain appreciably in

their ability to handle personal relationships with agemates.

There were almost no systematic age differences in dealing with
Anxiety which held up over both of the Stage I and Stage III samples.
However, if the Stage III data be given more weight, some dominant
trends can be seen. In Stage III the fourteen-year-olds were superior

to the ten-year-olds in taking a confronting Stance toward anxiety-

arousing situations in all countries except Japan. There had been no

significant age difference in the Stage I data. Similarly, the fourteen-

year-olds in Sage III had higher Coping Effectiveness scores than the
ten-year-olds everywhere except in Austin and Japan. In Stage I this

same trend had appeared; fourteen-year-olds coped better than ten-year-

olds except in England, Italy, and Chicago. Fourteen-year-olds in Stage

III showed significantly less Hostile feelings everywhere except in

Chicago and Japan, and fewer Depressive feelings in five of the nine

countries. They expressed Positive feelings more frequently than did

ten-year-olds everywhere except in Japan. This pattern was roughly
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similar to the Stage I finding that fourteen-year-olds showed fewr

Negative feelings than ten - year -olds except in Italy, England, and

Chicago. (Positive Affect had not been measured in Stage I in this

area.) Thus, while there were no completely universal age trends in

all countries, in the majority of countries, with a notable exception

of Japan, increasing age seems to bring increasing ability to cope with

anxiety and fewer hostile or depressed feelings as a consequence of the

anxiety.

The Aggression items aroused quite different reactions in Stage I

and in Stage In Stage I, the small number of correlations of these

items with performance criteria were positive, where they occurred. In

Stage III, some countries showed positive correlations with the perform-

ance criteria of Coping scores on the Aggression items, but other

countries showed some negative correlations. Consequently, comparing

the different countries on the Aggression items in Stage III does not

appear to be a valid procedure since the items clearly were seen, or

responded to, in somewhat opposite ways in several of the countries.

This response also differed according to the age level within the

country. For example, fourteen-year-olds in Chicago who got high Coping

Effectiveness scores in dealing with the Aggression items tended to get

higher Achievement scores and Behavior Ratings. In Austin, the reverse

was true, for fourteen-year-olds who got high Coping Effectiveness

scores in reacting to the Aggression items tended to get lower Achieve-

ment scores. In Mexico, the correlations of Coping Effectiveness with

the performance measures showed some positive correlations at age ten

but some negative correlations at age fourteen. Consequently, a pattern

of age trends in the Stage I data was reversed in the Stage III data.

In Stage I, fourteen-year-olds had higher scores on Stance in all

countries; on Engagement, everywhere except in Yugoslavia; on Coping

Effectiveness, everywhere except in Chicago and Japan; and on Neutral

Affect, everywhere except in Italy and Chicago, where they also tended

to have fewer feelings of Hostility and Depression. In the Stage III

data, however, fourteen-year-olds were inferior to ten-year-olds in

Stance everywhere except in Chicago. They were universally lower on

Engagement, lower on Aid/Advice everywhere except in Japan, and lower

on Coping Effectiveness everywhere except in Japan, Germany, and

Yugoslavia. Undoubtedly, it is safest simply to make no generalizations
from international comparisons of the children's reactions to the

Aggression items, since these items appeared to have quite different

significance and emotional impact on the children in the different

countries, particularly in Stage III. It is quite possible to inter-

pret the findings intelligibly within any given country, but not to make

comparisons across countries.

There were two universal age trends in the Mean scores across all

five areas of behavior. The ten-year-olds expressed more positive

Attitudes than fourteen-year-olds everywhere, in both stages. On the

other hand, the fourteen-year-olds spontaneously expressed more Positive

Affect than did the ten-year-olds in the process of reacting to the
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items calling for coping actions. The fourteen-year-olds also showed

strong, dominant trends in the direction of more Effective Coping.

They scored higher on Stance everywhere except in Italy, in Stage I,

and in Stage III they were superior to the ten-year-olds everywhere.

Furthermore, the same Age x Sex effect was evident in Stage III as in

Stage I: the difference in favor of the boys at age ten increased even

further at age fourteen. In Stage III, fourteen-year-olds exceeded ten-

year-olds on independence of Aid/Advice everywhere except in Italy.

(This variable had not been measured in Stage I.) The fourteen-year-

olds excelled in Coping Effectiveness everywhere in Stage I and every-

where except in Chicago in Stage III. They showed fewer Negative feel-

ings everywhere except in Chicago in Stage I; and, everywhere except
in Japan, they expressed fewer Depressive feelings in Stage III. There

was no dominant trend in Stage III in the expression of Hostile feelings.

In S-age I, fourteen-year-olds were more Neutral in their expressions

of Affect everywhere except in Italy and Chicago, and in Stage III the

same pattern appeared, with fourteen-year-olds exceeding ten-year-oM.-..

in Neutrality everywhere except in Chicago and Austin.

Summing up the evidence from the Sentence Completion data, it seems

rather definite that increasing age brings increasing coping effective-

ness and increasing ability to deal with problems in a practical, un-

emotional manner, perhaps everywhere except in Milan and Chicago. The

very fact that fourteen-year-olds do not excel ten-year-olds in every
society suggests, however, that a given culture can prevent, or even

reverse, what would otherwise be a natural trend toward increased coping

effectiveness with increasing experience. The near-universality of this

age trend toward greater coping effectiveness does seem to indicate that

additional years of living normally tend to bring increased skill and

wisdom to the majority of children. Nonetheless, particularly when the

age trends in the different areas of behavior are examined, different

national patterns become evident. Different societies train their chil-

dren with different emphases and with different resultant coping skills

in the separate areas of behavior. With culturally different rules and

expectations for dealing with authority, for example, as children grow
older they learn to deal more effectively with authority figures in

some countries, but not in others. Task Achievement. on the other hand,

shows improved coping skills with regard to the use a:: advice, except

for the fourteen-year-olds in Italy and Austin. The fourteen-year-olds

in most countries express fewer hostile feelings; but the opposite is

true in Brazil, Mexico, and Chicago. The Japanese children tend to lose

ground with increasing age in their ability to handle Anxiety, which is

opposite to the age trend in all other countries in the study. Thus,

a detailed examination must be made of particular aspects of coping and

particular areas of behavior in each country.
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Story Completion

As as is described in detail in Volume VI, while the Coping Effective-
ness and Coping Style scores on this instrument in Stage III correlated
significantly more often with the performance criteria than in Stage I,

the positive and negative pattern of correlations varied so much from
country to country, and between age groups within different countries,
that no cross-national comparison of Mean scores on this instrument
would be warranted, with the Stage III data. It is quite clear that
the fourteen-year-olds in Chicago, for instance, took the story problems
seriously since their Coping scores on most of the storiec correlated
positively with the performance criteria. On the other hand, the four-
teen-year-olds in Tokyo just as clearly took a negativistic attitude
toward the task, such that their Coping scores on the stories system-
atically correlated inversely with their actual performance in school.
Tais same negative correlation (and negative attitude) was observable
among the fourteen-year-olds in Italy, although it was not true of the
ten-year-olds. While these ipernational differences can be discussed
meaningfully when the correlations are reviewed, the same meaning cannot
be assigned to a given story score in different countries, for different
age levels. Therefore, no interpretation of the Story Completion
results is made here.

SOCIOECONOMIC DIFFERENCES

Aptitude and Achievement

By far the most universal and most pronounced differences in any
aspect of this study were the large differences in Aptitude and Achieve-
ment between the two socioeconomic groups. In all countries, on the
Raven, the upper-middle class children exceeded the skilled working-
class children. The difference ranged from an extremely small .2
Standard Deviations in Yugoslavia to 1.0 SD's in Chicago.

On Mathematics Achievement, there was a similar, universal socio-
economic difference in favor of the upper-middle class group. This dif-
ference ranged from .2 SD's in Brazil and Germany to .9 in Japan and 1.0
in Mexico.

The difference in Reading Achievement scores was even greater, par-
ticularly in Stage III. The size of the difference ranged from a low
of .4 SD's in Yugoslavia, Brazil, and Italy to a high of .9 to 1.0 in
Japan, in Stage I and Stage III.

Grade Point Average, as assigned by teachers, universally favored
the upper-middle class children in Stage I. The same pattern was
evident in Stage III except in Brazil, where the working-class children
actually received slightly higher grades than the upper-middle class
children. The differences ranged from a low of -.2 in Brazil to .6 to
.8 in Japan. Yugoslavia was highest or second highest in the size of
the socioeconomic difference in GPA in Stage I and Stage III (.6, .7).
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A comparison of the relative socioeconomic differences in these four

measures in the different countries is instructive. A brief summary

of each research station's pattern follows.

Brazil: A very small socioeconomic difference in Aptitude (.2, .4)

was matched by small differences in Mathematics Achievement (.2, .2) and

in Reading Achievement in Stage I (.4), although there was a large

difference in Stage III in Reading (.8). Brazil had the lowest dif-

ference of all countries in GPA. This even amounted to a small reversal

of the two social class groups in Stage III (-.2).

Something about the society in Sao Paulo gives these two socioeco-

nomic groups almost an even start in terms of Aptitude. Moreover, they

stay nearly equal in the sense that there is no increase in difference

with increasing age. The small differences in Achievement match the

small initial differences in Aptitude, so it might be said that the

schools of Sao Paulo maintain close to equal opportunity for children

from these two socioeconomic levels. Teacher grades are proportionate

to the small difference in performance. In fact, in Stage III, the

teachers appear to have been more generous to the working-class children

than to the upper-middle class children in assigning grades, despite a

slight superiority in performance among the upper-middle class children.

Mexico: A very large difference in Raven Aptitude scores (.8, .8)

was matched by a very large difference in Mathematics Achievement

(.6, 1.0), the second highest difference in Reading Achievement (.8,.8)

and a difference in Grade Point Average that ranges from a rather small

size (.4) in Stage I to the very highest difference (.8) in Stage III.

Thus, the children of Mexico City start out with a very large socio-

economic difference in Aptitude and the schools maintain this difference

in their performance on Achievement tests. The GPA assigned by

teachers appears to be proportionate to the large difference in Aptitude

and Achievement. Nonetheless, the educational system does nothing to

reduce the extremely large difference in either aptitude or performance

of the children in these two different socioeconomic levels.

England: A moderate difference in Aptitude (.5, .5) was matched by

a slightly larger difference in Mathematics Achievement (.6, .6), Read-

ing (.6, .7) and GPA (.6, .5). The achievement differences were what

might be expected from the Aptitude difference. The GPA assigned by

teachers corresponded, in socioeconomic difference, to the size of the

differences In Aptitude and Achievement. In this regard, teacher

grades seem to be unbiased by nonacademic considerations. However, as

in the case of the first two countries, it is evident that the schools

in London do not reduce the differences in performance that the initial

aptitude differences are likely to produce. They do not equalize the

performance of children from the two socioeconomic levels.
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Germany: A moderate difference in Aptitude (.5) was matched by one
of the internationally smallest differences in Reading Achievement (.5).
The difference in Mathematics Achievement was even smaller (.2) and
there was almost no difference in GPA. These schools reduce the
socioeconomic differences in Achievement, especially in Mathematics and
in GPA, considerably below the size that would be expected from
aptitude, if it were allowed to operate uncorrected. The teachers
appear to be leaning over backwards to equalize the effects of schooling
for the two different social levels. (This effect is not so evident in
the area of Reading; but the evidence in Volume VI suggests that there
is a curious lack of correspondence between Reading Achievement and
other aspects of academic life which is quite unique to West Germany.)

Italy: A moderate difference in Raven Aptitude scores (.4, .4)
was matched by a similarly moderate difference in Mathematics Achieve-
ment (.4, .4), a moderate to large difference in Reading Achievement
(.4, .8) and a moderate GPA difference (.4, .6). The achievement levels
of the two social class groups in Milan differed about as much as one
would expect from the Aptitude difference. The GPA difference was
about of the same order, indicating that teachers are not biased in
assigning grades. As in most of the countries, it is clear that the
schools do not equalize the performance skills of the two socioeconomic
levels.

Yugoslavia: Yugoslavia was tied with Brazil for having the smallest
socioeconomic difference in Aptitude (.2, .4). The differences in the
actual achievement scores were somewhat larger but still among the
lower differences, internationally. The difference in Mathematics
! chievement was a .4 SD's and in Reading from .4 to .5 SD's. There was,
however, a large social class difference in Grade Point Average. Some-
thing in the functioning of the society of Ljubljana helps the two
socioeconomic groups start out nearly equal in aptitude and stay reason-
ably close in academic achievement. The large difference in the average
GPA of the two groups, however, is considerably greater than the dif-
ferences in either Aptitude or Achievement could explain. It appears
that the teachers tend to grade working-class children more severely
than middle-class children, on some grounds which are different from
academic achievement, alone.

Chicago: By far the largest sociceconomic difference in Aptitude
scores occurred here (1.0, .8). Achievement test data were available
only in Stage I. They showed a more moderate difference in both Math-
ematics and Reading (.6, .6). The smallest difference of all was in
Grade Point Average, which was .5 in Stage I and only .1 in Stage
In the Chicago area, the two socioeconomic groups start out far apart
in Aptitude scores, somewhat closer together in Achievement, and tend
to be given quite similar grades by teachers. Since the two groups
were from two separate communities, the relative similarity in GPA may
partially be due to different levels of expectation. Nonetheless, the
schooling of these children does appear to equalize their achievement
somewhat, considering the very large differences in their Aptitude
scores. -1646-



Austin: There was a fairly large difference in Aptitude between the
two socioeconomic groups (.6, .6), a variable difference in the two

stages in Mathematics Achievement (.8, .4), an even larger difference

in Reading Achievement (.8, .7) and a fairly large difference (.6, .6)

in GPA. Thus, the two socioeconomic groups start off quite far apart

in Aptitude and stay that way in their academic achievement, particu-

larly in Reading. Teachers appear to grade fairly in the sense that

the SES difference in GPA is the same or slightly less than the dif-

ference in Achievement or Aptitude. Nevertheless, it is clear that

schooling in Austin not only does not equalize the performance skills
of the children of the two socioeconomic levels, it actually tends to
mangnify the difference a little beyond what would be expected from the

initial difference in Aptitude.

Japan: The two social class groups in Tokyo showed a moderate dif-
ference in Aptitude (.6, .5), an even larger difference in Mathematics
Achievement (.6, .9), and the largest international difference of all
in Reading Achievement (1.0, .9) and in GPA (.6, .8). While the two

social class groups have moderately different aptitude levels their
differences in achievement are even more pronounced, especially in

Reading. The teachers appear to grade fairly in the sense that the
social class discrepancy in GPA is of the same or less magnitude than

the difference in standardized achievement scores. At the same time,

it appears that the schools of Tokyo tend to accentuate the social

class differences considerably beyond what the initial differences of

aptitude would tend to produce.

Behavior Rating Scales

There was a predominant trend for the middle-class children to have

higher reputation scores on all scales, in most countries, in both

stages. This SES difference was greatest in Italy, Yugoslavia, and

Japan in Stage III. The trend was opposite to this, however, in Brazil

and England in Stage I; again in Brazil, and especially in Mexico in

Stage III. In these three countries, the working-class children

excelled the middle-class children on many or all scales.

Several interaction effects involving socioeconomic status and age
have already been discussed in the section on Age Differences. No

significant interactions of SES x Sex were observed, with one exception.

The scale on Self-Assertion showed the boys even higher than the girls

at the working-class level than was true at the middle-class level.

These findings in Stage III quite closely paralleled the findings in

Stage I, where the reputation of the upper-middle class children ex-
ceeded that of the working-class children on all items except the one

for coping with Anxiety and the one for dealing with Aggression, where

no systematic differences were observed. There were no Behavior Rating

Scales in Stage I which showed interaction effects for SES x Sex.
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Occupational Values

Of the fifteen values, three showed a universal social class dif-
ference in the same direction in both Stage I and Stage III. Another
four showed a universal difference in one stage and an almost universal
difference in the other stage, in the same direction. Three additional
values showed a dominant trend in the same direction in both stages.
Only on four of the values were there no significant class differences;
the differences were opposite in direction in the two samples for one
other value.

The upper-middle class children gave a higher value to Altruism in
all countries in Stage I, and in six of the nine countries in Stage III,
excepting Brazil, Austin, and Japan. They gave more importance to the
value of Independence in all countries, in both stages. In most of the
countries they gave greater weight to Intellectt.al Stimulation, except
for Chicago and Austin in Stage I and Mexico, England, and Austin in
Stage III. As one might expect, they also were significantly more in-
clined to favor Following Father's occupation in all countries, in both
stages.

The skilled working - class children found artistic careers (Esthetics)
more attractive in both stages, except for England and Japan in Stage I
and England, Germany, and Japan in Stage III. There was a systematic
trend in both stages, also, for girls at the upper - middle class level to
show a greater preference for artistic careers than boys, to even a
greater degree than was true at the working-class level. Despite the
fact that many of the upper-middle class children came from managerial
families, it was the working-class children in most countries who placed
more importance on achieving managerial power. In Stage I, this was
true everywhere except in England and Austin; in Stage III, everywhere
except in Austin and Japan. There was a significant SES x Sex effect,
also. The boys chose this as an important value more often than girls
at both socioeconomic levels, but particularly at the upper-middle class
level. Probably for entirely realistic reasons of family economics, it
was the working-class children in all countries, in both stages, who
gave the greater importance to job security. They gave greater impor-
tance to Prestige in all countries in Stage I, and most countries in
Stage III, except for Mexico, Germany, and Yugoslavia. Probably another
reflection of the economic circumstances of the children at the two
levels was the universal trend in Stage I, and the almost universal
trend in Stage III, except for Austin, for the working-class children
to favor Economic Returns as an important career desideratum. In all
countries but Italy in Stage I, and in all countries without exception
in Stage III, the working -class children put greater emphasis on having
pleasant Surroundings and working conditions for their jobs. This, too,
seems quite realistic insofar as jobs at the working-class level are
much less likely to have highly attractive surroundings than job
settings at the upper-middle class level.
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The working-class children thus showed themselves to be more con-

cerned with practical aspects of income and security, but also with the

more sensuous pleasures of artistic careers and pleasant surroundings

at work. At the same time, they showed a relatively greater degree of

interest in achieving both fame and the managerial power to shape

events.

The upper-middle class children, perhaps because they can afford to

take such things as economic security, income, and pleasant surroundings

for granted, put a greater stress on Altruism, personal Independence,

and Intellectual Stimulation. Logically enough, they would be more

content to follow the occupations of their fathers'.

These were the dominant or universal differences the data displayed.

There remained a number of interesting deviations from these patterns,

however, in the case of individual countries. In Austin, for example,

in both stages the working-class children showed a greater degree of

interest in Intellectual Stimulation and less interest in achieving

Managerial power than their upper-middle class schoolmates, contrary to

the general pattern in most other cultures. Every country showed at

least one such deviation from the general pattern.

Occupational Interests

As might be expected from the large difference in the familial status

of the two samples of children, their occupational aspirations showed a

universal class difference in both stages. The upper-middle class chil-

dren aspired to higher level occupations than did the working-class chil-

dren. Two interesting qualifications need co be stated, however. As

will be seen in some of the variables dis''ssed below, the working-class

children wanted to rise almost to the upper-middle class level, whereas
the upper-middle class children were content to stay just about where

they were. There was a universal trend, moreoever, for the small Sex

difference in career aspiration which was visible at the working-class

level to become a much larger discrepancy between boys and girls at the

upper-middle class level. At that higher social level, the girls

actually aspired to occupational levels which were somewhat lower than

the present level of their fathers' occupations while the upper-middle

class boys hoped to rise very slightly above the level of their fathers.

Working-class boys exceeded working-class girls in their ambition, but

not by a great deal.

As might also be expected, there was a universal pattern whereby the

upper-middle class children expected higher status occupations than did

the working-class children. Here, too, the same SES x Sex interaction

effect was noted as in the case of Occupational Aspiration. At the

working-class level, boys slightly exceeded girls in their expectation
but at the upper-middle class level girls were substantially lower than
boys in the occupational levels they expected to obtain. This was true

in all countries in both stages.
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The absolute difference between aspiration level and expectation
level was quite small in all countries, but in all countries the dif-
ference was greater for the working -class children than for the upper-
middle class children. The difference was so small, however, and the
desire of the working-class children for a great degree of upward
mobility was so marked, that these data almost certainly foreshadow
rather marked disappointment of the hopes of working-class children in
all these countries, as they find their final occupational level in the
next five to ten years.

When the distance between father's occupational level and the child's
aspiration was measured, in all countries the working-class children
showed a greater desire for occupational mobility than did the upper-
middle class children. This was expectable and it appears entirely
realistic, since there is not much further up the occupational scale
that upper-middle class children could move; but there is a great deal
of room, in theory at least, for the working-class children to rise a
considerable distance above their fathers' occupational status. There
was an almost universal Sex difference on this point. Everywhere except
England and Yugoslavia in Stage I, and Yugoslavia in Stage III, the
upper-middle class girls actually aspired to lower occupational levels
than the ores already occupied by their fathers. This meant that the
Sex difference in ambition for upward mobility was much greater at the
upper-middle class level ..han at the working-class level, where boys
only slightly exceeded girls in their desire for occupational mobility.
In considering this interesting phenomenon, it should be noted than
when girls named "housewife" or a similar domestic career, this was not
counted in calculating the occupational aspiration level of their group.
Consequently, this acquiescence of the upper-middle class girls in a
certain degree of downward mobility in occupational status is a very
real thing., Considering the limited opportunities for girls to occupy
professional or managerial jobs in almost all of these countries, they
probably are realistic in accepting this prospect. The spokeswomen for
Wom-ns Lib have another piece of evidence, if it were needed, that girls
in most of these countries resign themselves to substantially lower-
status career prospects than do their male counterparts from the same
social levels, particularly at the upper-middle class level. It is all
the more interesting, therefore, to note that this pattern definitely
did not obtain in Yugoslavia (nor in London in Stage I). There, the
girls actually exceeded the boys to a small degree in their aspiration
for occupational mobility. They apparently do not see the same dis-
criminatory restrictions on career advancement that the girls in all
the other countries anticipate.

There was a universal difference in level of Educational Aspiration,
with the upper-middle class youth seeking even higher levels of educa-
tion than did the working-class youth. The latter showed very high
aspirations, however, seeking high school graduation at the very least
and, in a number of countries, seeking college education. Since the
opportunities for college education for the extremely large numbers of
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children who want it simply do not exist in many of these countries,
this is another place where high expectations and hopes seemed doomed
to frustrating failure for a large number of working-class children.

The intense anxiety and the social tensions this problem creates is
all too familiar, already, in many parts of the world. The present

data suggest that it may be even more of a problem in the next decade

than in the past.

Social Attitudes Inventor3

The Stage III instrument showed only a few sr-ial class differences

in self-reported Coping Effectiveness. The working-class children gave

themselves higher scores for coping with Aggression than did the middle-
class children, except in Germany and Italy. There was a consistent

but nonsignificant trend in seven of the nine centers for the upper-
middle class children to see themselves handling Interpersonal Relations

better. This was true except in Germany and Austin. There was a sig-

nificant but quite small difference favoring the upper-middle class
in seven of the centers, except for Italy and Austin, in reported

ability to cope with Anxiety. There were no significant differences on

the Task Achievement or Authority items. The opposite trends in the

areas of Aggression and Anxiety had the effect of canceling each other

out, so that there was no social class difference in Total Score.

In Stage I, although there were no social class differences which
were similar in all countries in the Active Coping or Passive Coping

scores, there were status differences on the Active Defensive and

Passive Defensive scores. Working-class children in all countries
reported resorting to Defensive behavior more frequently than did middle-

class children. There was also a universal pattern in which girls at
the working-class level were even more Passively Defensive than boys,

than at the upper-middle class level. At both social class levels girls

exceeded boys in reporting Passive Defensive behavior.

Views of Life (Fourteen-year-olds only; not administered in Germany)

In all countries, the middle-class children expressed a greater sense
of control over life, in general, than did the working-class children.
Boys felt more confident of this than girls, to a small but significant
degree, at both social levels'but the difference was slightly greater at

the working-class level. As for feeling able to control their own
academic fortunes, on the other hand, working-class children expressed
somewhat more confidence than upper-middle class children, everywhere

except in Japan. The higher status children were slightly more prone to
blame poor grades on someone or something other than their own efforts.

Everywhere except in Mexico, the working-class children tended to
prefer to take vigorous action if problems arose rather than sit still

or wait to see what might be done. On the other hand, everywhere except
in Chicago and Austin the middle-class children were slightly more prone
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to act at once, when they did decide to act, rattler than to delay
making a move. Neither of these status differences was very appre-
ciable, even though statistically significant. There was no status
difference in preference for Rate of Action. There was no systematic,
universal difference, either, in the degree to which children of one
social group expressed an Intrinsic interest in work. The upper-middle
class children scored higher in this respect in Brazil, Mexico. England,
and Chicago but the reverse was true in Italy, Yugoslavia, Austin, and
Japan. The difference favoring the upper-middle class children was
quite substantial in Mexico and England. The differences in all the
other countries were considerably smaller.

There was no universal status difference in prefereuce for Task
Achievement over pleasan Interpersonal Relations with co-workers.
Interpersonal Relations were slightly favored in Mexico, Austin, and
Japan, while the reverse was true in the other countries. In six of
the eight centers, however, excepting only Mexico and Japan, the working-
class youth preferred Competition over Cooperation as a way of getting
things accomplished, more frequently than did the upper-middle class
youth.

On the other hand, the upper-middle class children universally felt
more free to question the orders or assertions of parents and teachers
(Independence). This was E pecially marked in Brazil, Mexico, and
Yugoslavia. In Mexico, however, only thirty percent of the children
at the working-class level felt free to take an independent stand in
this way.

Except in London and Tokyo, middle-class children were more likely
to feel that status should be Earned, not just Bestowed or won by good
luck. The difference was particularly marked in Mexico, where ninety
percent of the middle-class children felt this way as contrasted with
sixty percent of the lower-class children. The "reversal" of this trend
in England and Japan actually was no more than an equalizing of the two
status levels in their scores on this dimension.

Middle-class children showed a preference for Confronting problems
rather than avoiding them, more often than working-class children, in
all cities except Ljubljana and Chicago. Similarily, the middle-class
children gave greater weight to Self-Initiated coping behavior every-
where except in Ljubljana and Austin.

Working-class children preferred to use their own ideas, more than
did middle-class children, everywhere except in Yugoslavia and in
Austin. There was no particular pattern, internationally, concerning
the desirability of Independent or Cooperative effort to get jobs done.
Nor was there any general tendency, across countries, for either class
to excel the other in preferring Instrumental Action to Fantasy.
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There was almost a universal tendency, however, for working-class

children to exceed middle-class children in preferring Emotional Self-

Control to the direct acceptance and expression of feelings. The only

slight exception was in Yugoslavia.

As in their preference for waiting to see what happens, described

above, the middle-class children in all countries preferred to stay

still when nervous or frightened, more often than working-class chil-

dren, who preferred to do something active in these circumstances.

Despite the many ways in which the middle-class children have more

favorable life circumstances, probably including less exposure to

acutely stressful experiences of deprivation, anxiety or family dis-

ruption, they expressed the greater degree of Self-Confidence and Self-

Satisfaction only in Mexico and Japan, and the difference was very small

there. In all of the other countries the working-class children either

equalled or exceeded the middle-class children in their reported Con-

fidence and Satisfaction with themselves. Boys were more positive than

girls about this, at both social levels, but even more so at the upper-

middle class level. The countries were about evenly divided as to

whether the working-class or the middle-class children were more likely

to see life as hard and complex. The middle-class children showed a

very slight tendency to take this view more often in Mexico, Yugoslavia,

Chicago, and Austin, whereas the reverse was true in the other four

centers.

Because the social class differences were in opposite directions on

different dimensions within countries and between countries, there was

no universal pattern shown in the Total Score on this instrument. If

this Total Score be interpreted as a composite of psychologically

"active" tendencies at the high end and "passive" tendencies at the low

end of the scale -- a summarization which should definitely be made only

to a limited degree, this instrument did not find that the samples of

urban children in the differenc countries showed any sizable, overall

differences in psychological activity or passivity according to nation-

ality.

Sentence Completion

As was described earlier, and in Volume VI, the Sentence Completion

Coping scores in Stage III correlated much more systematically with the

independent criteria of achievement and behavior ratings than did the

scores in Stage I. Consequently, the Stage III results probably should

be taken with greater weight.

In the area of Task Achievement there were no significant SES dif-

ferences in Attitude, Stance or Engagement, in either stage. In Stage

III, however, the upper-middle class children showed a greater inde-

pendence of Aid/Advice in all centers except Italy and Austin. They

also had higher Coping Effectiveness scores in all centers except
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Germany and Austin. Thus, with the exception of the results in Austin,
these findings completely duplicated the Stage I finding of a universal
SES difference in Coping Effectiveness, in favor of the upper-middle
class children. In Stage III, this difference was particularly marked
in Japan, and quite marked in Mexico, England, and Yugoslavia. There

were no significant differences in emotional expressions in Stage III,
although there had been a universally greater incidence of Negative
feeling at the lower-class level in Stage I and a universal pattern o;
more frequent Positive Affect among the upper-middle class children.

In the area of Interpersonal Relations there were significant trends
in six of the nine centers whereby the upper-middle class children ex-
ceeded the working-class children in Stance and in Engagement. This

had been a universal tendency in all countries in the Stage I data,
although the absolute differences were quite small. The working-class

children exceeded the middle-class children on Stance, however, in
Germany, Chicago, and Austin in Stage III; and on Engagement, in Brazil,
Germany, and Austin. An exactly similar pattern appeared in the Stage
III results on Aid/Advice where all centers except Brazil, Germany, and
Austin showed superior independence among the middle-class children.
There was a dominant trend for Coping Effectiveness to be greater at
the upper-middle class level in all but one center in Stage I (Brazil)
and in all but one center in Stage III (Austin). This difference was
especially marked in Mexico and Japan in both stages. In Austin, how-

ever, the Stage III finding reversed the Stage I finding that the upper-
middle class children substantially exceeded working-class children in
coping skill in this area. There had been no universal or dominant
patterns in Affective expression in Stage I. In stage III, working-
class children expressed more Hostility than middle-class children every-
where except in Germany and Austin. There was a marked tendency for
the social class pattern of affective differences to be in favor of the
upper-middle class group in most countries.

As concerns relationships with Authority, in Stage I there had been
a wide-spread trend for Stance to be higher at the middle-class level
in all countries except Italy and Yugoslavia, and for Coping Effective-
ness to be higher everywhere except in Brazil and Yugoslavia. The Stage
III findings showed a similar general trend in favor of the middle-class
group except for a systematic reversal of trend in Germany and Chicago,
and a reversal on three scales in Brazil. In Stage III, all centers
except Germany and Chicago showed higher Stance scores in the upper-
middle class. The same was true of Engagement everywhere except in
Germany, Chicago, and Brazil. Aid/Advice was also higher in the middle-
class group except for the children of Brazil and Germany. There was
not a significant class difference across all countries in Coping Ef-
fectiveness because in six centers the middle-class children exceeded
the working-class children, but in Brazil, Germany, and Chicago the
reverse was true. There was a significant trend for middle-class chil-
dren, everywhere except in Italy and Yugoslavia, to express more Hostile
feeling toward authority than the working-class children. On the other
hand, children in six of the nine centers expressed more Depressive
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feelings than did middle-class children, except in Germany, Italy, and
Chicago. There had been no significant, generalized SES differences
in the Affective dimensions in Stage 1. Thus, in relating to Authority
the working-class children excelled the middle-class children in
Brazil, Germany, and Chicago while in all of the other centers the
upper-middle class children excelled the working-class children.

In dealing with Anxiety the working-class children showed a more
positive attitude in six centers, except for Italy, vugoslavia, and

Austin. This scale had not been measured in Stage I. There were no

systematic SES differences on Stance in either stage. On Engagement,

except for England and Chicago, the working-class children got higher
scores than middle-class children in Stage III, although there had been

no systematic SES differences in Stage I. On Aid/Advice exactly the

same pattern obtained, with working-class children scoring higher
except in England and Chicago. As for overall Coping Effectiveness,
which had universally been higher at the middle-class level in Stage I,
the same middle-class superiority was evident in Stage III except for a

reversal in Italy and Japan. In a quite parallel way, Negative feelings
were universally expressed more often at the working-class level in

Stage I; and in Stage III this was true, also, except in Italy and
Japan, when Hostile feelings were measured, and everywhere except in
Germany, Chicago, and Japan when Depressive feelings were measured. In

Stage I, Neutral Affective responses were universally more frequent at

the middle-class level. This was true in Stage III in all countries

except Germany, Italy, and Japan. Positive Affect, which had not been

measured in the Stage I, was more frequent at the middle-class level
in Stage III in all places except Italy, Chicago, and Japan. Overall,

there w -e two opposite patterns of coping skill and attitude in two

sets of countries. In Brazil, Mexico, England (for the most part),

Germany, Yugoslavia, and Austin the middle-class children dealt with
Anxiety more effectively, more unemotionally (except for Germany) and
with fewer negative feelings. In Italy, Chicago, and Japan, on the

other hand, it was the working-class children who excelled the middle-
class children in both Coping Effectiveness and emotional equanimity.

In reacting to Aggressive encounters, the children in Stage I had

shown a quite systematic, universal pattern. The upper-middle class

children were superior in their Stance, Coping Effectiveness, and

Neutral Affect scores. They were also universally lower in the inci-

dence of Negative Affect.

There were no such universal patterns in the Stage III data, and

only two which approached universality. Everywhere except in Yugoslavia

and Chicago the working-class children had higher Engagement scores than

the middle-class children and they also had higher scores for Depressive

Affect. On the other variables, the countries were divided six and

three, or five and four. In most cases, Yugoslavia showed the minority

pattern, such as a SES difference favoring the upper-middle class on
Stance, Engagement, and (low) Depressive Affect.
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Considering both the lack of similarity of patterns in the two stages,
and the very low incidence of significant relationships of the Aggres-
sion coping scores to performance criteria in most countries, undoubt-
edly the safest generalization is to say that there are no universally
different social class patterns in the management of aggressive en-
counters. Not only does each country have its own pattern, but reac-
tions to Aggression were unusually susceptible to change during 1965 -

1969, compared with the other areas of behavior.

Summing across all five behavior areas, the Mean scores showed three
universal SES differences in the Stage I data. The upper-middle class
had higher Mean scores on Coping Effectiveness, lower scores on Negativ
Affect and higher scores on P-sitive Affect. They also had higher
scores on Stance in all places except Italy and Yugoslavia. In Stage
III, no such universal SES differences were found although there were
several dominant trends that closely res-mbled the pattern of the Stage
I findings. The upper-middle class children exceeded the working-class
children on Stance in every center except Germany and Chicago. They
also were significantly higher on independence of Aid/Advice everywhere
except Germany and Brazil (this had not been measured in Stage I). They
had higher scores on Coping Effectiveness in six of the nine research
stations, except for Germany, Brazil, and Austin.

On the Attitudinal and Affect dimensions, Brazil and Germany showed
a systematic difference from most of the other countries. In these two
national samples, the working-class children showed a more positive
Attitude than the middle-class children, fewer Hostile feelings and, in
the case of Germany, also fewer Depressive feelings.

Overall, taking into account the findings from the samples in both
stages, it can be said that in most countries there is a tendency for
the upper-middle class to show a somewhat greater degree of coping
skill, in several respects. This pattern was systematically reversed,
however, in Brazil and Germany, in the Stage III sample. Most of the
other countries also departed from this general trend on at least one
of the aspects of coping skill or affect tone.

There was one other finding from the Sentence Completion which
showed a marked SES difference in the same direction, and of almost the
same magnitude, as the differences in Aptitude and Achievement scores.
This was the Reality/Fantasy Discrepancy score. Upper-middle class
children everywhere were superior on this measure. The size of the SES
difference ranged from .4 SD's in England and Yugoslavia to .8 SD's in
Brazil, Mexico, and Germany. In all of these countries, the upper-
middle class children were substantially less self-congratulatory in
describing their own ability to deal with academic tasks than their
actual academic performance would warrant. On the other hand, working-
class children systematically tended to portray themselves as dealing
with academic tasks more effectively than their actual performance
justified. This phenomenon has been discussed in each of the intra-
country reports. It indicates a rather strong degree of wishful
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thinking, or pleasantly self-deceptive evaluation of one's own academic

performance, among the working-class children. To the degree that such

a lack of realism could prevent them from exerting themselves more

strenuously in order to improve their actual performance, this over-

optimism would seem likely to perpetuate and reinforce the large socio-

economic difference in academic performance.

In the Sentence Completion items dealing with family relationships,

there were no universal SES differences in Stage III, although in Stage

I the working-class children everywhere had reported more favorable

interaction with the two parents combined, and with the father. In

Stage III, the working-class children showed the same more-favorable

report in six of the nine centers, with the exception of England,

Italy, and Japan.

SEX DIFFERENCES

Aptitude and Achievement

There were no significant, generalized Sex differences in Aptitude,

as shown in the Raven scores, in either Stage I or Stage III. There

was no generalized Sex difference across countries in Mathematics Achieve-

ment in Stage I although in Stage III, in all countries except Brazil

and Italy, the girls outperformed the boys. Neither in Stage I nor in

Stage III was there any systematic Sex difference in Reading Achievement.

There were quite consistent national patterns of Sex differences although

the differences were relatively small. In both Stage I and Stage III,

boys outperformed girls on the standardized Reading test in Brazil,

Mexico, and Yugoslavia, whereas girls outperformed boys in England,

Austin, and Japan. The Sex differences in Italy were tiny in both

stages. (The sample in one of the two stages was missing for Chicago

and Germany.) It might be noted that the trend of the Sex differences

in these various countries did not systematically parallel the Sex dif-

ference in Raven Aptitude scores, except in a few cases.

Thus, schooling in all of these countries tends to produce a good

approximation of sexual equality in the knowledge and skills acquired

by the boys and girls. The boys are served slightly better in Brazil,

Mexico, and Yugoslavia while girls achieve a little greater competence

in Austin and Japan, particularly where reading is concerned.

It is all the more interesting, therefore, to find that in Stage III

the teachers gave girls higher Grade Point Averages than boys in every

country, with an average Sex difference of .2 SD's. The Sex difference

was least in the case of Italy and Yugoslavia, greatest in the two

American stations, Chicago and Austin. This confirmed or even strength-

ened the pattern demonstrated in the Stage I data, where six of the

eight centers, except for Mexico and Italy, showed the same superiority

of girls over boys in Grade Point Average. Research in America and

Western Europe hap shown that teachers tend to favor girls over boys,
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not because the girls necessarily outperform the boys intellectually
and academically, but because girls tend to act in more quiet, compliant
ways that teachers find easier to live with. Boys are somewhat more
apt to be physically restless and to act or speak impulsively, even
though it may be only a slight deviation from the teachers' preference.
Perhaps these same reasons produce the Sex difference in GPA in all of
the countries. The size of the discrepancy is so small, however,
(from 0 to .3 SD's in Stage III) that boys probably are not severely
upset by this preferential treatment the teachers give to girls. The
implied pressure for both boys and girls to conform to an essentially
feminine pattern of behavior appears relatively greatest in the United
States and either minor or non-existent in Mexico, England, Italy, and
Yugoslavia.

Behavior Rating Scales

There are systematic sex-typed patterns of expected behavior within
particular countries, as the young people, themselves, see it. In Stage
III, for example, boys had higher reputations than girls on every scale
in Mexico. In Italy, the same pattern of superior reputation for boys
was observed on all but two scales: controlling Aggressive impulse and
getting their own way (Self-Assertion).

In contrast, girls tended to score higher than boys on most aspects
of coping behavior in Germany, Yugoslavia, Chicago, and Austin. In

Japan, girls scored highest on working hard in school, persisting at
tasks (Implementation) and showing Initiative; but they scored lower
than boys on the other scales.

Only one scale unequivocally showed a universal pattern. This was
the one that asked "Who has the best ideas?" (Solver). Everywhere
except in Italy the boys had higher reputations than girls for this
characteristic; and in Italy the sexes were equal.

The Anxiety item in Stage III, "Who never seems to worry about any-
thing?", found the boys scoring higher in every country except Germany,
where there was no Sex difference. There was a strong trend in Stage
III for girls to score higher than boys on getting along with teachers.
This was true everywhere except in Mexico and Italy.

A direct comparison with the Stage I findings is difficult for two
reasons. Many of the items were reworded enough so that differences in
phrasing between the two versions of the instrument might well explain
differences in the findings. For example, the item that represented
coping with Anxiety in Stage I read, "Who does not get upset easily
when things to wrong?". In Stage III this was changed to, "Who never
worries?". This change was made because the observations gathered in
the course of the Stage I testing suggested that the early wording of
the item was interpreted by some children, in some countries, in such a
way that they thought "upset" meant getting angry, although the great
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majority of children everywhere did interpret it as getting anxious.
In any case, there is enough uncertainty about the exact equivalence
of the wording in the two stages to make direct comparison of the
findings on this item rather uncertain.

A similar problem existed with the Interpersonal Relations item. In

Stage I, this was phrased, "Who works best with others?". In Stage III

it read, "Who gets along best with students in your class?". The

emphasis on "work" in Stage I, and its absence in Stage III, could
easily make it seem a substantially different item to the children in
the two different samples. In Stage I, girls had exceeded boys on this
item everywhere except in Mexico, whereas in Stage III the countries
were split almost evenly on the direction of the sex difference that

was observed.

Another difference between the two stages was the effort to reduce
the halo effect that had been found in the Stage I instrument by first
giving a popularity item, which was not used in the analyses, and then
asking the children to nominate classmates on the remaining scales with-
out regard to their personal feelings of liking or disliking. This

worked quite well to reduce the halo effect in Stage III but it may
also have modified the use of items even when they were identically
worded in Stage I and Stage III. An example is the Academic Task
Achievement item, phrased in Stage I as, "Who works hardest at their
lessons?" and iri*Stage III, "Who works hardest in school?". In Stage I,

girls had exceeded boys everywhere except in Mexico but in Stage III
the Sex difference was in the other direction in four of the original
countries, plus Germany.

The superior reputation of boys in Mexico was just as evident in
Stage I as in Stage III. There was also almost a duplication of pattern
on the Self-Assertion item in the two samples. Whether the item read

"fighting hardest to get one's own way," as in Stage I, or "usually
getting one's own way," as in Stage III, boys exceeded girls in Mexico,
England, Yugoslavia, Chicago, and Austin both times. Girls exceeded

boys in Brazil and Italy both times, with the addition of Germany in
Stage III. The only slight shift between the two stages was in the
case of Japan, where there was a very small reversal of the Sex

difference.

Clearly, children in all countries, of both sexes, think that boys
have "the best ideas" somewhat more often than do girls. Beyond this,

there simply is no universal agreement on the superiority of either sex,
across all cultures. There are, however, quite definite patterns of
attributed superiority, albeit not of any great degree, which system-
atically vary from country to country. Thus, as has long been thought,
sex roles and sex-typed behavior definitely appear to he culturally
induced, insofar as this quite solid ev lence from peer ratings bears on

the question. In particular, neither b is nor girls are universally
seen as demonstrating superior coping skills. In some countries one
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sex is viewed as more effective, while in other countries the reverse
is true. Actually, the only county where male supremacy is given
serious weight by children of these ages is Mexico. The fact that the
next-closest approximations to this pattern occur in Brazil and Italy

is not surprising. The Latin tradition of male supremacy does appear
to be reflected in these data. Even in Brazil and Italy, however,
agemates view girls more favorably than boys in a number of important
aspects of coping behavior.

Occupational Values

While the peer reputation data showed that young people in most
countries saw boys and girls coping about equally well with life, if
all kinds of problems were averaged out, the data from the Occupational
Values instrument make it emphatically clear that males and females
universally stress quite different values and quite different ways of
dealing with life. Since these are the stated preferences of the young
people, themselves, if they are to be viewed as scereotypes of male aid
female sex roles they must certainly be recognized as thoroughly inter-
nalized role patterns, established quite firmly and universally by the
age of ten.

Girls everywhere, in both the Stage I and the Stage III samples,
expressed greater interest in following artistic or musical careers
(Esthetics), Self-Satisfaction, Pleasant Surroundings and agreeable
Associates at work. Everywhere in Stage I, and everywhere except Italy
in Stage III, the girls expressed a greater concern for work where they
could help other people (Altruism); this was especially marked in Austin
and Chicago. Everywhere except in Yugoslavia in Stage I, and everywhere
in Stage III, the girls gave greater importance to work which would be
Intellectually Stimulating. Everywhere except Yugoslavia and Japan in
Stage I, and Yugoslavia in Stage III, girls put more importance on
Variety in their work. Considering this constellation of values, it
seems quote accurate to say that their nigher score on the composite of
Intrinsic values really represents what that term usually connotes.

In contrast, the boys everywhere, in both stages, put greater
emphasis on the opportunity to be Creative, to gain Prestige and to make
money (Economic Returns). Everywhere except Brazil in Stage I, and
Austin in Stage III, the boys expressed a greater interest in Attaining
Managerial power. Everywhere except in Mexico and Yugoslavia in Stage
I, and Mexico, Yugoslavia and Brazil in Stage III, boys expressed a
greater concern for the chance to get ahead in their careers (Success).
While the pattern on this variable was not universal it was substan-
tially stable in every country, except for the shift in Brazil. For

obvious reasons, boys universally expressed a greater interest in
following their fathers' careers, in both stages.
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Only two of the value dimensions failed to show a predominant Sex
difference. These were Independence and Security. The weight given
to these two career values shifted appreciably from Stage I to Stage
III. The latter consideration, in particular, may be particularly
susceptible to influence from immediate economic circumstances at the
time of testing.

Thus, of the fifteen values, eight showed a universal Sex difference
in both stages; two more showed a universal Sex difference with the
exception of one country in one of the stages; two more showed dominant
Sex trends iall but one or two countries, in both stages; and one
more value showed a dominant Sex trend in six countries, with a stable
trend in the opposite direction in two or three other countries, both
if which patterns were stable across the two stages. In short, these
data show that boys and girls are distinctly different in much more
than their biology. They have two different sets of dominant values.
These sex-typed value systems occur universally in all of the national
samples studied, and in both the Stage I and the Stage III research
samples. Beyond that, there are several other widespread, sex-typed
patterns; and, where one or two countries show the opposite pattern,
they also do so quite stably. In other words, there are predictable
cultural variations in the sex-typing of values which hold stable
across a period of several years, at least. Indeed, this large pro-
portion of stable Sex differences is the largest systematic difference
that has been found on any of the instruments, considering country, sex,
age, and socioeconomic status as possible sources of variance. The
differences between boys and girls in the things they value in life
flppear to be more marked and more enduring than national differences,
socioeconomic differences, or age differences from ten to fourteen
years.

Occupational Interests

Considering both the central necessity of an occupational career for
boys and the greater career opportunities for boys that exist in all of
these cultures, it is not surprising that there was a universal pattern
for boys to exceed girls in the level of their Occupational Aspirations
and their Occupational Expectations, in Stage III. This Sex difference
was greatest in Mexico, Japan, Brazil, and Italy. The only surprise
was the fact that this Sex difference was actually reversed in England
and Yugoslavia in Stage I and became only a very small difference in
favor of the boys in England and Yugoslavia in Stage III. The Sex dif-
ference in Germany was also very small.

On the other hand, there was extremely little or no difference
between boys and girls in the degree of discrepancy between their level
of Aspiration and their level of Expectation. There was a significant
but extremely tiny, universal difference favoring the boys in Stage I;
no systematic difference at all, in Stage III. The degree of ambition
to exceed the occupational level of the father was quite parallel to
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the patterns on the absolute measures of Aspiration. In Stage I, boys
showed greater ambition than girls for occupational mobility except in
England and Yugoslavia. In Stage III, this same Sex difference
appeared everywhere except in Yugoslavia. Especially in Yugoslavia,
and also in England in the first sample, girls appear to believe that
they have just as good a chance as boys to achieve upward mobility in
adult careers.

A most interesting finding concerns the level of Educational Aspira-
tion. Girls in every country, in both stages, sought more education
than did boys. This difference was small in Stage I but increased in
Stage III. This pattern may relate to the girls' greater interest in
Intellectual Stimulation, as shown in the Occupational Values data.
Furthermore, the girls in most countries appear to differentiate the
functions of education and occupational training somewhat more than do
the boys. Even though they do not expect education to bring them as
much career mobility as the boys anticipate, girls seek such education
for other, self-fulfilling purposes (see their high Intrinsic score in
the Occupational Values).

Social Attitudes Inventory

In the Stage III version of this self-report inventory there were no
significant Sex differences in the reported ability to cope with
problems of Task Achievement, Authority or Anxiety. In handling Inter-
personal Aggression, however, about ten percent more girls reported
coping well, everywhere except in Italy. There was a similar pattern,
though with an even smaller difference, in the area of Interpersonal
Relations. Here, girls outscored boys in their self-reported Coping Ef-
fectiveness everywhere except in Mexico. The difference was less than
ten percent, though. Primarily because of these Sex differences in
favor of the girls in dealing with Aggression and Interpersonal Rela -
tions, the Total Score for Coping Effectiveness favored the girls in all
countries except Italy and Mexico; but by less than ten percent.

The quite different instrument which had been administered in Stage I
showed that boys more often described themselves as using Active Coping
measures; but they also more often reported using Active Defensive
measures. Girls more often reported using Passive Defensive measures,
everywhere except in Japan. Girls did not, however, have the higher
scores for Passive Coping behavior in Brazil, Mexico, Yugoslavia or
Japan, although they did outscore the boys on this kind of coping
behavior in England, Italy, Chicago, and Austin.

Combining the findings from the essentially two different instruments,
boys report themselves more Active than girls in all of the countries.
Neither they nor the girls, however, mistake this for a generalized

superiority in overall coping effectiveness. In Stage I, the boys re-
ported reacting in an Actively Defensive way more often than did the
girls; and, in Stage III, the boys rated themselves a little less
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effective in dealing with Aggression or Interpersonal Relations than

did the girls. In summary, the data quite clearly conform to the
commonplace observation that boys tend to respond actively, girls

passively, as concerns style of coping. Nonetheless, by the account

of the children themselves, the feminine coping style works at least as

well as the male coping style and sometimes a little better, partic-
ularly in dealings with other people. Active methods and passive

methods are two different ways to deal with life, neither of which is

necessarily or systematically superior to the other, particularly if it

is sex-appropriate for the individual child.

Views of Life

Of the twenty scales in this instrument only two showed a Sex dif-

ference which went the same way in all countrieL 3oys more often than

girls chose to initiate problem-solving activity :-.--,cmselves, rather than

wait for others to suggest a course of action, it el/ countries. The

differences were very small in Chicago and in Au ,ut as much as

twenty percent in Mexico. The only other univerl 6cx difference was

on the Self-Concept scale. Boys reported feeling -t,JIdent and self-

satisfied at least ten percent more often than girl, on the average,
and twenty percent more often at the upper-middle ch.. level.

There were opposite Sex trends on the other scales, by

country. Boys scored higher on Locus of Control in Braz,t, Mexico,
England, Yugoslavia, and Chicago; but girls scored higher on this in

Italy, Austin, and Japan. On Academic Locus of Control the pattern was

quite similar, except that girls scored about the same as boys in

Yugoslavia and lower in Austin than they had on the generalized Locus

of Control scale. Boys outscored girls for preferring to take Action

rather than wait and see, in Brazil, Mexico, England, Chicago, and

Austin; the girls scored a little higher in Italy, Yugoslavia and Japan.

Girls scored higher in England and Japan for preferring Immediate to
Delayed Action whereas the boys scored higher in all of the other

centers. Boys preferred a faster Rate of Action everywhere except in

Yugoslavia and Japan.

One of the most general Sex differences was the definite tendency
for girls to express a greater Intrinsic interest in work than boys,

everywhere except in Mexico. This corresponds with their substantially

higher Intrinsic score in the Occupational Values data.

Yugoslavia and Japan were, again, the only exceptions to a sex-typed

pattern whereby boys everywhere else put Task Achievement ahead of

friendship. Everywhere except in Brazil, boys also chose Competition

over Cooperation a little more often than girls although both sexes

strongly leaned toward Cooperation, except in Yugoslavia, where they

divided their choices about evenly.
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Although the differences were small in either direction, it is
particularly interesting to note that girls more often felt free to
question the word or orders of parents and teachers (Independence) than
did boys in Brazil, Italy, Chicago, Austin, and Japan. In Mexico,

England and Yugoslavia, the balance tipped a little in favor of the

boys.

As on so many other items, the direction of Sex differences on
Earned versus Bestowed Status went one way in Yugoslavia and Japan (and
also Mexico) in favor of the boys, whereas the girls scored higher on

this in the other countries. Again, this seems to reflect the rather
general tendency for girls to value the Intrinsic quality ''f work more
than the external rewards -- except for the three countries noted.
Yugoslavia and Japan were again the only places where boys slightly
outscored girls in preferring to Confront problems rather than ignore
them. The differences elsewhere were sAall but they favored the girls.

Everywhere except in Yugoslavia and Austin boys more often preferred
Instrumental action to fantasy. Boys also preferred Controlling their
feelings to expressing them in Brazil, Mexico, England, Chicago, and
Austin, while, as on many of the other scales, a reverse Sex pattern
appeared in Italy, Yugoslavia, and Japan.

It is of some interest that there was no uniform reaction of girls
and boys to the scale that measured Actively/Passivity under Stress.
Boys did show a slight preference for activity in Mexico, Yugoslavia,
Austin, and Japan, but the reverse was true in the other four centers.
In this respect, at least, there was no universal display of feminine
passivity.

To the degree that the Total score on this instrument, however, may
very cautiously be taken to represent degree of psychological activity,
it did show boys scoring higher than girls everywhere except in Japan.
The girls in most countries showed a slight but rather systematic
tendency to respond in a somewhat less self-assertive, psychologically
active way than the boys. In Yugoslavia and Japan, however, t'e girls
did not follow this traditional pattern. They even outdid the boys to
a slight degree in a good many of the dimensions measured by this instru-
ment. Whether they are culturally encouraged in these two societies to
act this way overtly, it is clear that they certainly prefer this more
self-assertive style of coping behavior.

Sentence Completion

Relatively few of the aspects of coping behavior measured by this
instrument showed systematic Sex differences which were stable across
the two samples. Even where they did occur, the differences tended to
be quite small.
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In the area of Task Achievement there were no dimensions on which
either sex scored systematically higher in both stages. Girls tended

to express a somewhat more positive Attitude than boys in Stage I,

everywhere except in Brazil. Boys were more Affectively Neutral in

Stage I except in Yugoslavia and Japan. In Stage III, however, there

were no significant Sex differences on these or any other dimensions.

In Interpersonal Relations girls had universally shown a more

positive Attitude than boys in Stage I. In Stage III, although there

was a numerically significant treed in this same direction, in fact the

countries were evenly divided, with only the girls in Mexico, England,

Chicago, and Japan showing this more positive Attitude. There were no
other universal or even dominant trends in Stage I which showed signifi-

cant Sex differences. There was, however, a systematic tendency for

boys to score higher on several dimensions in one set of countries and

for girls to score higher on the same dimensions in another set of

countries. The boyr in Brazil and Italy scored higher on Engagement,

Coping Effectiveness and Affective Neutrality. The boys in Mexico and

Yugoslavia also scored higher on Coping Effectiveness and Affective

Neutrality. Conversely, the girls scored higher than the boys on Coping
Effectiveness and Affective Neutrality in England, Chicago, Austin, and

Japan. In Stage III the pattern shifted to a dominant trend favoring
girls, everywhere except in Mexico, on Engagement, Aid/Advice, and

Coping Effectiveness. Girls universally showed less Hostile Affect and

more Depressive Affect (especially at fourteen) than boys. The

absolute differences were small in both stages, however, so the sound-
est generalization is to say that there were no uniform tendencies for

either sex to excel the other in their coping skills or attitudes in
this area of Interpersonal Relations.

Much the same was true in the real'. of relationships with Authority.

There was a very small though universal Sex difference in favor of the

boys on Engagement in Stage I. They tended to express fewer negative

feelings everywhere except in Chicago, fewer positive feelings except
in Mexico, and greater Affective Neutro cy everywhere except in Chicago,

in Stage I. In Stage III, this same pattern of greater Affective
Neutrality held true among the boys, except in England. The lesser

amount of Negative Affect nlso held true, except in Chicago. Otherwise,

though, there was a different pattern in Stage III whereby girls scored
higher than boys on Attitude and Aid/Advice in seven of the nine centers.

Boys, on the other hand, scored higher on Stance. They also expressed

more Hostile Affect except in Brazil, Italy, and Japan. Overall, the

one generalization which appears warranted is the tendency of boys in

most countries to react with less emotion in their relations with
Authority and, possibly, to experience a smaller incidence of Depressive

Affect.

Anxiety was the one area of behavior which showed systematic Sex dif-

ferences, across both stages. Boys scored higher than girls on Stance

in all countries, in both stages. They also scored higher on Engage -

ment in all countries in Stage I, and in all countries except England
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in Stage III. They had higher Coping Effectiveness scores in all
countries except Japan in Stage I, and except in Japan, Yugoslavia and
Germany in Stage III. Girls showed less Hostile Affect than boys
everywhere except Mexico in Stage III and they universally showed more
Depressive Affect. It might be the Depressive element which accounted
for their universally higher scores on Negative feeling in Stage I,
although that cannot be directly determined. Boys were more Affec-
tively Neutral than girls in all countries in Stage I and in all
countries except Yugoslavia and Japan in Stage III. Thus, it can be
fairly said that boys excel girls in coping with Anxiety in most
countries, both in their emotional reactions and in the effectiveness
of their coping behavior. The exceptions occur mainly in Japan and
Yugoslavia.

In the area of Aggression, girls scored higher than boys on Stance
in Stage I in all countries except Brazil and Italy. They scored
higher everywhere on Engagement. Otherwise, there were no systematic
Sex differences in Stage I. In Stage III the Sex difference an Stance
was actually reversed, with boys scoring higher everywhere except
Germany and Japan. The one repetition of a Stage I pattern found the
girls scoring higher on Engagement in all countries except Italy.
Thereafter in Stage III the girls tended to outscore the boys in most
countries. They had higher scores on Aid/Advice in six of the nine
centers. They had somewhat higher scores ou Coping Effectiveness every-
where, with the difference most marked in England and Chicago. They
expressed fewer Hostile feelings, except in Brazil and Germany, al-
though they expressed more Depressive Affect than boys in all countries.
They reacted in a more Neutral way, though, everywhere except in Brazil
and Germany. It is of considerable interest to note that while common-
sense reasoning might lead one to expect boys to have more experience,
and therefore a greater skill, in coping with evert aggression, in fact,
wherever Sex differences appeared in these data they tended to favor
the girls, in most countries. In Stage III, certainly, it was apparent
that the girls were less crone to counterattack with Hostile feelings.
Rather, they tended to reduce or resolve the conflict in a less emotion-
al way than the boys.

Although there is undoubtedly a much higher incidence of overt
aggression among boys at these two social levels, in all of the coun-
tries studied, they appear simply to repeat aggressive experiences with-
out improving their skills in conflict resolution, as compared with
girls. For whatever reasons, to the degree that any Sex differences
were observed -- and they were not very large -- the girls managed to
contain or resolve aggression more effectively.

The pattern of Mean scores in Stage I showed a universal tendency for
girls to express a more positive Attitude and also to express slightly
more Positive Affect in the course of dealing with the problem items.
Boys scored higher on Engagement and Neutral Affect, and lower on
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Negative Affect, everywhere except in Chicago. They scored higher on
Coping Effectiveness in five countries but the girls scored higher in
England, Chicago, and Japan. The differences were quite small, in any
case.

In Stage III, the only universal (and small) differences had the
girls showing less Hostile Affect and more Depressive Affect in all
countries. The girls also scored a !;ttle higher than the boys on
Engagement and Aid/Advice in seven or eight of the countries. The most

marked pattern, however, was one of rather systematic sex patterns
according to countries. In Brazil and Mexico, for example, the boys

outscored the girls on Attitude, Aid/Advice, Coping Effectiveness,
Affective Neutrality and Positive Affe-t. The Brazilian boys outscored

the girls on Engagement, as well. fh? boys in Italy outscored the girls

on Attitude, Coping Effectiveness. and Affective Neutrality. In most of

the other countries and especially in England and Yugoslavia, the girls

outscored the boys on most of these dimensions.

Overall, as was found in the data from the earlier instruments, there
appear to be few large, universal Sex differences in coping ability.
Just as was found in the Behavior Rating data, however, the observable
Sex differences in the Sentence Completion data tend to favor the boys
in Brazil and Mexico, especially, and to a lesser degree in Italy. The

girls outperformed the boys, on the other hand, in England, Yugoslavia,
and Japan and, to a lesser degree, in Germany, Chicago, and Austin.

An important Sex difference did appear in the style of emotional

reaction to problems. When circumstances create negative feelings in

girls, it is More likely to take the form of Depressive rasher than
Hostile feelings, while the reverse is true with boys. The differences

in these data were quite small, however, so even this difference between
the sexes is likely to be unrealistically exaggerated if much emphasis

is given to it.

The Reality/Fantasy Discrepancy score did not show a universal Sex

difference. On the contrary, it showed very stable national patterns
which were opposite in two sets of countries. In Brazil and Yugoslavia
the boys showed a greater degree of Realism than the girls, in both

stages. The girls in England, Austin, and Japan, on the other hand,
showed greater Realism than the boys in both stages, parLicularly in
Austin In Stage I. The two sexes in Italy showed practically no sig-
nificant difference in Realism in either stage. The boys exceeded the

girls in Chicago in Stage I; no achievement test data were available
there _n Stage III to allow this comparison to be made. Germany, join-

ing the study in Stage III, showed the girls excelling the boys in
Realism of self-assessment of achievement. The only reversal between
Stage I and Stage III occurred in Mexico where the girls scored higher

in Stage I but the boys scored higher in Stage III.
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The sets of items dealing with family relationships had shown no
significant Sex differences in Stage I. Approximately the same was
true in Stage III, except that girls reported more favorable inter-
actions with the two parents combined, in all countries except Italy
in Stage III. Again, there was a rather systematic difference between
countries. Boys more often reported feeling that their parents had
positive perceptions of them in Brazil, Mexico, Germany, and Japan;
whereas more girls reported favorable parental perceptions in England,
Yugoslavia, and Chicago. The same pattern appeared on the pair of
items dealing with maternal attitudes and interaction. The boys in
Italy particularly outscored the girls in reporting favorable inter-
actions with father, as well as with father and bother combined.

Story Completion

For reasons cited earlier, only a few of the measures from this
instrument can support simple interpretation. It does seem of interest
to observe that the Mean scores on Coping Effectiveness, across all
stories, did not vary by sex in any systematic way in Stage III.
Neither boys nor girls universally portrayed themselves as coping more
effectively with life than did members of the opposite sex. In Stage I,
everywhere except in Italy, girls showed a slight superiority to the
boys in their Total Coping Effectiveness score.

Girls universally, however, wrote longer stories in response to the
stimuli. Considering the lack of any systematic superiority of girls
on the Reading Achievement tests, their tendency to tell longer stories
might reflect a greater willingness to comply with the requests of
adults and school authorities.

There were marked Sex differences, too, in the amount of emotion
spontaneously expressed in the course of telling the stories. Girls
universally had the heroes or heroines in their stories express Positive
Affect more often than did boys. On the other hand, girls also had
their heroes express more Negative Affect than did boys, in all centers
except Chicago and Japan. In short, girls tended to express more affect,
in general, in the process of responding to the problems. This was con-
firmed by the universally greater amount of Total Affect expressed in
the girls' stories, not only by the hero but by anyone else who happened
to be described. Thus, as has long been observed, girls are "more
emotional" than boys, in the sense that they more freely express emotion.

At the same time, it is not at all true that such emotional expres-
siveness is a substitute for rationality. Boys have nowhere in these
data shown any universal superiority to girls in their actual ability to
cope with problems. Thus, the two sexes do show an important stylistic
difference but this does not mean that either sex-typed pattern is
superior or inferior to the other as a way of solving problems in life.
It may be recalled that in the Views of Life the boys in most countries
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preferred to control feelings rather than express them. The girls also
preferred control to expression, but to a less marked degree. This
pattern held true everywhere except in Japan, where both boys and girls,
to an equal degree, preferred expressing their feelings to holding them
in or otherwise restraining them.



INITIAL HYPOTHESES ABOUT SEX AND STATUS DIFFERENCES AND HOW THEY
FARED

Socioeconomic Status Differences

At the outset of the study, the following eight hypotheses were
proposed:

1. Upper-middle class children will have higher achievement
scores than will upper-lcvor class children.

This hypothesis was strongly confirmed in all countries for the
Raven Aptitude measure, the Mathematics Achievement scores and Reading
Achievement scores. The upper-middle class children also were given
higher Grad,. Point Averages by teachers universally in Stage I, and
everywhere except Brazil in Stage III. There was a decided difference,
however, in the size of the SES difference from country to country. On
the Raven, for example, this ranged from .2 SD's in Yugoslavia to a
full 1.0 SD in Chicago. In Mathematics, the range was from .2 SD's in
Brazii and Germany to .9 SD's in Japan and 1.0 SD's in Mexico. In

Reading, the range was from .4 SD's in Yugoslavia, Brazil and Italy to
1.0 in Japan. As for GPA, the range .as from a difference in favor of
the working-class children to .2 SD's in Brazil, to a difference of .8
SD's in favor of the upper-middle class children in Japan and Mexico.

While this result was expected, this is the first time that the
hypothesis could be tested on large, carefully stratified samples in
this many countries. Considering the fact that the children of the
very poor, unskilled working classes were not included in the sample,
the large differences in many countries between the children of the
skilled working class and the upper-middle class are greater than might
have been anticipated. The international differences are equally sig-
nificant. Yugoslavia and Germany, for example, achieve almost equal
effects in their schooling of children from these two social levels
whereas schooling in Japan and Mexico, by contrast, produces much more
effective results for upper-middle class children than for skilled
working class children.

While the socioeconomic diiferences in achievement could, theoret-
ically, be accounted for by the closely parallel differences in the
Raven Aptitude measure, in each country, the much smaller socioeconomic
differences in nonacademic coping effectiveness (see below) strongly
suggest a different explanation: both the Aptitude and the Achievement
scores may be correlated effects of prior influences which make academic
learning in the upper-middle class more meaningful, better motivated or
more effectively supported by home example than in the working class.



2. Upper-middle class children will have higher Educational
Aspirations than will upper-lower class children.

This hypothesis was universally verified in all countries but with an

important qualification. The difference was not nearly as large as the
differences in education of the fathers at the two social levels. Most

of the skilled working class children wanted to graduate from high
school and, in most countries, most of them hoped to secure some

college training. This is far more education than their fathers

obtained in their youth.

Since higher education is not as easily available to working class
children as to upper-middle class children, especially in some of the

more recently developed societies, this strong aspiration for higher

education creates a focal point for strong dissatisfaction with existing

eaucational opportunities. Such dissatisfaction has been evident for

many years among university students who have been admitted to higher

education. The present data suggest that there is a much larger po-
tential for dissatisfaction in the great pool of working class youth

who will not be admitted to college training.

3. Upper-middle class children will have higher Occupational
Aspirations and higher Occupational Expectations than will
upper-lower class children

This hypothesis was verified in all countries. As in the case of

Educational Aspiration, however, the difference was much smaller than
the occupational difference between the fathers of the children at

these two social levels. The upper-lower class children hoped to rise

almost to the upper-middle class level, whereas the upper-middle class
children were largely content if they could stay where they were. Thus,

the desire for upward mobility is much greater at the working-class
level than at the upper-middle class level. This is entirely under-

standable but, again, it represents a potential source of strong social

discontent, not just at the unskilled worker level but at the skilled

worker level, in all of these societies.

4. Upper-middle class children will have different discrepancy

scores between Occupational Aspiration and Expectation than

will the upper-lower class children.

This hypothesis was verified in all countries. The discrepancies

were very small, however, at both social levels. The working-class chil-
dren had a slightly higher excess of aspiration over expectation than
the upper-middle class children but the difference was scarcely large

enough to talk about. Since the upper-middle class children could much
more easily achieve the occupational levels they desire than could the

working class children, the fact that the working class children have
expectations almost as high as their aspirations seems certain to lead

to disappointment for them. True, many studies have shown that children



lower their aspirations after fourteen; but this realism is not the
same as a satisfied acceptance of the status quo.

5. Upper-middle class children will prefer different
occupational values than will upper-lower class children.

This hypothesis was substantially verified. Of the fifteen values,
three showed universal SES differences in both stages, four more showed
a universal SES difference in one stage, along with a dominant SES dif-
ference in the same direction in the other stage. An additional three
values showed dominant SES differences in three-fourths or more of the
countries, in both stages. Thus, ten of the fifteen values did show
systematic socioeconomic differences, although there were different
patterns in one, two or three of the countries, even on these values.

Upper-middle class children everywhere gave greater importance to
Independence and to Following their Fathers' occupations. In most of

the countries they also gave greater weight to Altruism and to Intel-
lectual Stimulation.

On the other hand, the working class children everywhere gave more
importance to Security of employment. Except for Austin in Stage III,
they everywhere gave greater importance to Economic Returns; and, except
for Ralf in Stage I, they everywhere gave greater importance to
pleasant Surroundings at work. In most countries, they had a greater
desire to achieve Prestige and Managerial power. They also viewed
Esthetic careers more favorably in most countries.

6. Upper-lower class children will show a greater preference
for "Extrinsic" occupational values than will upper-middle
class children.

Largely because the "Extrinsic" total score grouped together items
which were not always similarly grouped by the children in different
countries when they made their rankings, this hypothesis was only
partially verified. In Stage I, the countries were split five to three
in favor of the hypothesis while in Stage III the upper-lower class
children scored higher on the "Extrinsic" sub-total in seven of the nine
centers. There was a more systematic trend for upper-middle class chil-
dren to have higher "Intrinsic" scores than the upper-lower class chil-
dren. This difference from the "Extrinsic" pattern was possible since
the two sub-scores are not automatically reciprocals of each other when
large groups of children are averaged together.

On the whole, therefore, the general idea represented by the initial
hypothesis has been appreciably confirmed. It is scarcely surprising,
of course, that working class children should put greater stress on
extrinsic rewards, since they and their families have experienced far
fewer such rewards than the upper-middle class children can quite
comfortably take for granted. A pragmatic explanation such as this
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seems more reasonable and appropriate than the older, moralistic expla-
nation by proponents of the Puritan ethic who attributed superior
motives to the upper-middle class. The practical effect, however, may
be that working class children have a harder time learning to seek and
to successfully enjoy the intrinsic pleasures that good work and person-
al mastery can bring. In most of these societies, educators have not
yet found a way to overcome this discrepancy and the difficulties it

creates. Traditional education does not equalize the chances of chil-
dren from these different social levels to achieve potent self-realizing
powers, and therefore to achieve equal effectiveness and satisfaction in
some very important aspects of living. This appears to be a place where
creative invention is badly needed in all of these societies -- the
invention of educational practices which would teach children of the
working class to value the realization of their oWtr5Vers to a greater
degree than their past circumstances have permitted.

7. Upper-middle class children will demonstrate a different
style of coping than will upper-lower class children.

On the whole, there was considerable evidence to support this hypo-
thesis, at many points in the data derived from five instruments: the

Stage I Social Attitudes Inventory, the Stage III Social Attitudes
Inventory, the Stage III Views of Life, the Sentence Completion and the

Behavior Rating Scales.

The Stage I Social Attitudes Inventory was the only instrument that
did not show a difference of the predicted kind. The one such difference
which it could have demonstrated was a greater tendency toward activity
or passivity in one or the other social group. No such systematic dif-

ference was observed. The Stage III Social Attitudes Inventory measured
only Coping Effectiveness, not style of coping. Consequently, it did

not bear on this hypothesis.

The Stage III Views of Life questionnaire showed a considerable
number of characteristics on which the children of the two different
social levels differed in most or all countries. The upper-middle class
children scored higher in their general Locus of Control (the capacity
to control life events); in their preference for immediate action
rather than delayed once they decide to deal with a problem; in their
freedom to differ with or criticize parents and teachers; in their
desire to earn status rather than have it bestowed upon them; in their
readiness to confront problems; and in their readiness to initiate

action by themselves.

The upper-lower class children, curiously, everywhere took more
responsibility for their own academic fates (Academic Locus of Control);
they preferred acting to staying still when crises arose, to a slightly
greater degree; they were somewhat more likely to prefer cooperation to
competitive methods of achievement; they were more likely to prefer to
use their own ideas; they put more emphasis on emotional control; and,
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despite much evidence in the total body of data that the upper-middle
class children have somewhat superior coping skills, the working class
children actually felt more self-confident and self-satisfied, every-
where except in Mexico and Japan. The exceptions to these patterns
occurred chiefly in Yugoslavia, Mexico, Japan and the United States,
on one or another of the variables.

If the Total Score on this instrument be taken as a measure of
"psychological activity," there was no systematic SES difference. This

finding parallels that from the Stage I Social Attitudes Inventory.

In the Sentence Completion data the upper-middle class children out-
scored the working class children on Stance and Independence of Aid or
Advice, except in Germany and one other country. None of the other

coping style dimensions showed systematic SES differences which were
similar across all five areas of behavior. In Task Achievement, for
example, the upper-middle class children had higher scores on Aid/
Advice but this was the only SES difference. In Interpersonal Rela-
tions, the middle-class children scored higher on Stance, Engagement
and Aid/Advice while the lower-class children scored higher on Hostile
Affect, except it Germany and Austin. In dealing with Authority,the
middle-class children scored higher on Stance, Aid/Advice and Hostile
Affect while the working class children scored higher on Depressive
Affect. In dealing with Anxiety,the working class children scored
higher on Engagement, Aid/Advice, Hostile Affect and Depressive Affect
in five of the nine centers, while the middle-class children scored
higher on Neutral Affect and Positive Affect in six of the nine centers.
The major exceptions were in Italy, Japan and Chicago. In dealing with

Aggression, there simply were no stable patterns across the two stages.
There had been a universal difference on a number of dimensions in
favor of the middle-class children in Stage I; but this was reversed in
the Stage III sample.

The coping style dimensions measured in the Stage III Behavior Rating
Scales all showed a consistent SES difference, with some exceptions in
Mexico, Brazil, and England. Everywhere else, the upper-middle class
children were judged more effectively Assertive, more persistent (Imple-
mentation) more Self-Initiating in attacking problems and more re-
sourceful in devising solutions to problems by their own thinking
(Solver). This pattern was reversed on all four variables in Mexico,
however. The working class children were judged more Assertive and
better Solvers in Brazil; and more Assertive and better Initiators in
England,

Thus, while the predominant weight of the evidence tended to favor
the upper-middle class children in most countries, as to effective
styles of coping behavior, it is equally important to note that peer
judgments reversed this direction of superiority in Mexico, Brazil, and
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England. The differences in coping style observed in the Sentence Com-
pletion were small enough, moreover, to make it important not to ex-
aggerate the magnitude of this superiority of upper-middle class chil-

dren, even in these countries where it is an observable fact.

Those variables from the Story Completion tnat lend themselves to
international comparison showed the middle-class children telling
longer stories, everywhere except Brazil and Austin. The most likely

interpretation of this is the greater willingness of the upper-middle
class children to accede to the requests of school authorities even
when they don't particularly identify with the task. (The exception in

Austin reflected an open, almost angrily negative attitude on the part

of many of the upper-middle class children toward this instrument, at

the fourteen-year-old level.)

There was a slight tendency for middle-class children to show their

heroes expressing Negative Affect more often than in the stories of

the lower-class children, everywhere except in Brazil and Yugoslavia,

where the two social groups were about equal. Also, except in Brazil,

Mexico, and Yugoslavia, the middle-class children told stories in which

more Total Affect was expressed.

8. Upper-middle class children will exhibit more effective
overall coping behavior than will upper-lower class children.

The Stage I Social Attitudes Inventory showed that the working class

children more frequently reported defensive behavior, whether active or

passive in nature, than did the upper-middle class children. This con-

firmed the hypothesis. The different, Stage III, Social Attitudes

Inventory, on the other hand, showed no overall superiority of either

social group. The upper-middle class children more often reported
coping effectively with Anxiety but the difference was quite small; and

the upper-lower class children more often reported coping effectively

with Aggression, except in Germany and Italy. The hypothesis was there-

fore not confirmed by the Stage III version of this self-report instru-

ment.

The evidence from the Sentence Completion data generally tended to

confirm the hypothesis. Thus, Jn the area of Task Achievement, the
upper-middle class scored higher on Coping Effectiveness in every country
in Stage I and everywhere except Germany and Austin in Stage III. In

Interpersonal Relations this same superiority of the upper-middle class

appeared in all countries but Brazil in Stage I and in all centers but

Austin in Stage III. The SES difference was particularly marked in

Mexico, England, and Japan. In dealing with Authority, the hypothesized
difference was confirmed in six countries in each stage but it was
reversed in Brazil and Yugoslavia in Stage I and in Brazil, Chicago, and

Germany in Stage III. In dealing with Anxiety, the upper-middle class
children scored higher in all countries in Stage I and everywhere except

Italy and Japan in Stage III. Only in dealing with Aggression was there

no systematic SES difference which was stable across both samples. The
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upper-middle class children had scored higher on Coping Effectiveness
in this area, in all countries in Stage I, but this pattern was
reversed everywhere except for Yugoslavia and Chicago in Stage III.
When Coping Effectiveness across all five areas of behavior was
averaged, the upper-middle class children scored higher everywhere in
Stage I. In Stage III this pattern continued to hold, except that the
children in Brazil and Austin scored almost the same at the two social
levels and the new sample from Germany showed a slight superiority of
the working class children. Thus, the hypothesis was largely con-
firmed but it is extremely important to note the rather systematic
exceptions to this pattern in Germany, Austin, and Brazil. What is
more, although the differences tended to be in favor of the hypothesis
in most countries, in most areas of behavior, they were not nearly as
large as the SES differences in the academic achievement measures.

The Behavior Rating Scale data also confirmed the hypothesis in
Stage I, everywhere except for Brazil and England. In Stage III, the
differences were in the predicted direction in all countries as con-
cerned coping with Authority; everywhere except Mexico in Task Achieve-
ment and Interpersonal Relations; and everywhere except Brazil and
Mexico in dealing with Anxiety. The upper-middle class children were
more effectively Self-Assertive everywhere except Brazil and England in
Stage I and everywhere except Brazil and Mexico in Stage III. The SES
difference was particularly marked in Italy and Japan. Coping with
aggression was handled more effectively by upper-middle class children,
according to their agemates, in all countries except Brazil and England
in Stage I. (This variable was not measured in the same manner in Stage
III.) The one aspect of behavior which did not show a systematic SES
diffelance was the control of ones own Aggressive feelings, measured in
the Stage III instrument. In this respect, working class children scored
higher in Brazil, Mexico, England, and Germany while upper-middle class
children scored higher in Italy, Yugoslavia, Chicago, Austin, and Japan.

One of the largest, universal socioeconomic differences was found on
the Reality/Fantasy Discrepancy score, derived from a comparison of self-
described effectiveness in dealing with tasks (on the Sentence Comple-
tion), with actual effectiveness on the Reading test. All countries, in
both stages, showed a substantial difference in favor of the upper-middle
class children. These children tended to be more modest in their self-
assessments than their actual performance warranted. The working class
children, on the other hand, tended to paint a rosier picture of their
coping effectiveness on the Sentence Completion achievement items than
their relative standing on the Reading tests would warrant. If this
measure be taken as an estimate of the degree of raalism the children
exercise in assessing their own academic performance, the working class
children are strikingly less realistic. Insofar as their own percep-
tions tend to make them more self-satisfied than their performance would
justify, this subjective readjustment of the facts may considerably
reduce their incentive to exert themselves to improve their academic
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skills. Upper-middle class children, on the other hand, are less satis-
fied with their own performance and thus may feel a greater incentive to

exert themselves in school. This would appear to be a major problem in

all of these countries. Considerable educational inventiveness may be

required to counteract the too-easily satisfied expectations which
working class children seem to hold for themselves, everywhere.

The relative dissatisfaction of the upper-middle class children does

not present the same kind of problem, except in those cases where it

becomes so extreme as to engender excessive anxiety. Among upper-middle

class children as a whole, it seems likely to motivate them to keep

working hard in School.

The data from the several instruments tended to confirm the original

hypothesis that upper-middle class children would show a greater degree

of coping effectiveness than their working class agemates. There were

important, systematic exceptions, however, in several countries, as has

been noted. In these countries, the hypothesis was contradicted in a

number of areas of behavior. The influence of socioeconomic status on

the development of coping behavior must be differently described in

these countries.

The working class children in all countries, however, seem almost
certain to experience a good deal more disappointment in their future

lives than the children from the upper-middle class level. Even if the

working class children are not much less effective in coping with live

problems, they want so much more than they have, that they can scarcely
avoid continuing to experience frustration as they go through school,

enter the world of work and achieve their ultimate levels of socio-

economic status and prestige in their societies. They want more than do

the upper-middle class children, compared with their present state, and

yet, in most countries, they are somewhat less able to accomplish tneir

hopes, whether this be measured by the Coping Effectiveness instruments

or by the Academic- Achievement measures. The most likely consequence of

this discrepancy would seem to be at least a degree of chronic dis-

content among young people at the skilled working class level (not to

mention those at lower, even more disadvantaged levels). This frustra-

tion would seem to foreshadow continuing social tension in all of these

societies.

The youth at the upper-middle class level may have a hard time

empathizing with such discontent, or understanding it, out of first-

hand experience of their own. On the whole, they demonstrate sufficient

coping skills to be likely to achieve what they want. Moreover, they do

not want much more than to maintain their present style of life. Thus,

neither through the experience of suffering strong, unfulfilled hungers
nor through the experience of trying and failing to cope with daily

problems are most upper-middle class children prepared to understand the
frustrations or the discontents of even the relatively advantaged members

of the skilled working class.
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Such a disparity of experience and outlook at these two social levels
seems likely to add one more frustration and one more barrier to the
resolution of the social discontent that exists to some degree in all of
these countries. The disparity is no more than a matter of degree and
it certainly should be susceptible to resolution by appropriate social
and educational strategies. The reduction of tension and conflict
between the socioeconomic levels in ail these countries over the past
century clearly demonstrates that solutions are possible. The evidence
from the present study simply indicates that the problem still remains
to be solved. Effective solutions will require a more understanding
convergence of perceptions, between the socioeconomic groups, than
traditional education has yet brought about.

Sex Differences

At the outset of the study, six hypotheses concerning Sex differences

were proposed:

1. Girls will have higher achievement scores than will boys.

This hypothesis originated In the frequent observation, in a good
many countries, that girls respond to schools and teachers in a more
acquiescent way than boys, on the whole. Morecever, American educa-
tional data led some students of child development in the 1920's and 30's
to postulate that the superior school performance of girls, observed at
chat time, might be due to the girl's greater physiological maturity, at
any given age.

In fact, the evidence from the present study completely failed to
confirm this hypothesis. There was no significant difference between
the sexes on the Raven Aptitude measure in any country. There was no
difference in Mathematics Achievement anywhere in Stage I. In Stage
III, girls did outscore boys on the Aathematics Achievement tests every-
where except in Brazil and Italy. On Reading Achievement, however,
where differences favoring girls had oeen observed three or four decades
earlier, no such systematic sex differences were found in either stage.
What was found was a rather systematic, though quite small, trend in
favor of boys' reading skill in Brazil, Mexico, and Yugoslavia while
girls scored higher in both stages in England, Austin, and Japan. The
sexes were just about equal in Chicago and Germany. Thus, whatever
small differences were found (the only sizable one was in Mexico in
Stage III, where the boys scored .6 SD's higher than the girls), the dif-
ference was clearly cultural, not biological, in origin.

The one respect in which the girls came out ahead of the boys in all
but two countries in Stage I, and in all countries in Stage III, was in
Grade Point Average. Teachers sligiitly but systematically favored girls
in the grades they assigned. The data simply do not permit one to tell
whether this is a purely subjective bias on the teachers' part, or
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whether it reflects a genuine lifference in aspects of school per-
formance other than those measured by standardized achievement tests.
It may well be that girls, everywhere, tend to do what the teacher
assigns in a somewhat more thorough, responsible or uncomplaining way.
If that were the case, the sex difference in grading would be entirely

fair. If such objective differences in the performance of teacher-
assigned tasks are not in evidence, than the difference in GPA assigned
to the two sexes would not seem to be fair and would call for equaliza-

tion. Only further research, specifically addressed to this issue, in

each country, could answer the question. In any case, the discrepancy

is so small, except possibly in Mexico City, that it seems unlikely to
pose serious, pra._tical or emotional problems for the great majority of

children.

2. Boys will have higher Occupational Aspiration and Expectation
levels than will girls.

The evidence confirmed the hypothesis in Stage I, everywhere except

for England and Yugoslavia. The Sex difference was greatest in Mexico

and Japan. In Stage III, the hypothesis was confirmed in all countries,

though still with the smallest Sex difference in England, Yugoslavia,

and G,:.,any. Again, the largest Sex differences were in Mexico and
Japan, with Brazil and Italy also showing large Sex differences. Thus,

the tradition that makes occupational career a central concern for boys,

and success in that career more important to them than to girls, is

still evident in the three Latin countries and in Japan. The discrepancy

in the expected sex roles has been greatly reduced in Austin; and in

England, Yugoslavia, and Germany it either almost disappears or is even

reversed. In the latter countries, girls appear to feel just as sure

as boys that they can set career goals and achieve them.

What is more, girls in all countries, in both samples, somewhat
exceeded the boys in their level of Educational Aspiration. To the

degree that this ambition runs 'ounter to their comparative degree of

career ambition, it would appear that girls look to education for non-

vocational benefits to a greater degree than do boys.

Boys will prefer different occupational values than will girls.

This hypothesis was overwhelmingly confirmed. Of the fifteen values

where Sex differences could have occurred, universal differences occurred

on eight values, in both stages. On two more values, the Sex differences

were universally uniform in one stage and observed in all but one

country in the other stage. Two more values showed a near-universal

pattern, except for one or two countries, in both stages. One value

(Success) showed a sex-typed pattern which was not universal but which

was stable by country in both stages. Only two values (Independence and

Security) showed no stable Sex difference across the two samples.
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The girls scored higher on a preference for Esthetic (artistic)
careers, Self-Satisfaction, a desire for pleasant Surroundings at work,
and a desire for pleasant Associates. everywhere, in both stages. The
girls gave greater weight almost everywhere to Altruism, Intellectual
Stimulation and Variety in their wurk.

The boys everywhere gave greater weight to, Creativity, Prestige,
Economic Returns, and Following the Father's Occupation. They gave
greater importance to achieving Managerial power in all but one
country, in both stages. They gave greater weight to Success, or the
chance to get ahead in their careers, in all countries except Mexico
and Yugoslavia in both stages, and Brazil in Stage III.

4. Girls will more requently choose Intrinsic Occupational
Values than will boys.

This hypothesis was completely confirmed in both stages, in all
countries. The girls consistently gave more importance to the Intrinsic
values than did the boys, overall.

5. Boys will demonstrate a different style of coping than will
girls.

The Stage I Social Attitudes Inventory found the boys more often
describing themselves as using Active Coping measures; however, they
also more often reported using Active Defensive measures. Girls more
often reported using Passive Defensive measures, everywhere except in
Japan. Girls also outscored boys in reporting Passive Coping behavior
in England, Italy, Chicago, and Austin; but boys scored higher than
girls on this dimension in Brazil, Mexico, Yugoslavia, and Japan.

In the Stage III Social Attitudes Inventory there were no signifi-
cant Sex differences in the reported ability to cope with problems of
Task Achievement, Authority or Anxiety. In handling Interpersonal Re-
lations and Aggression, however, girls outscored boys in all but one
country.

Combining the findings from the two different instruments, boys
reported themselves as behaving more actively than girls in all of the
countries. Neither they nor the girls, however, took this for a
generalized superiority in Coping Effectiveness. In Stage I, the boys
reported acting in an Actively Defensive way more often than did the
girls; and, in Stage III, the boys rated themselves a little less
effective in dealing with Aggression or Interpersonal Relations than
did the girls. In summary, the data conformed to the commonplace ob-
servation that boys tend to respond actively, girls passively, as
concerns style of coping. As the children themselves see it, neither
style is necessarily superior to the other in terms of its effective-
ness. The somewhat more passive feminine coping style works as well
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for girls, as the more active male style works for boys. This, at

least, is the way the children themselves see things.

On the Views of Life instrument, only two of the twenty scales showed

a universal Sex difference. In all countries, boys more often chose to

initiate problem-solving activity themselves, rather than wait for others

to suggest a course of action; and boys reported feeling confident and

self-satisfied more often than girls, particularly at the upper-middle

class level. Boys in most countries preferred a fast Rate of Action

and preferred Immediate to Delayed Action, as compared with girls.

Except in one or two countries, boys put Task Achievement further ahead

of Friendship than did girls; and they chose Competition over Coopera-

tion a little more often than girls did. They more often preferred

Instrumental action to Fantasy, in all but two countries.

Everywhere except in Mexico, girls scored higher for Intrinsic

interest in work. This corresponds with their substantially higher

Intrinsic score on the Occupational Values instrument. Boys scored

lower than girls in favoring Earned over Bestowed Status, in most of

the centers. They scored slightly lower than girls for Confronting

problems in most countries.

The Total Score, to the degree that it may represent "psychological

activity," showed the boys scoring higher than girls everywhere except

in Japan. Thus, in this instrument, as in the Social Attitudes instru-

ments, the girls in most countries showed a slight but systematic

tendency to respond in a somewhat less self-asl,ertive, less psycholog-

ically active way than the boys. In Yugoslavia and Japan, however,the

girls did not follow this traditional pattern. They even outdid the

boys to a slight degree on many of the dimensions measured by this

instrument.

Overall, this self-report instrument demonstrated many significant

Sex differences in coping style; but these differences tended strongly

to be influenced by the particular society in which the childre.: have

grown up.

The coping style dimensions in the Sentence Completion instrument, on

the other hand, showed relatively few systematic Sex differences which

were stable across the two samples. Even where they did occur, the dif-

ferences tended to be quite small. These elements of coping style have

rather strongly evaluative components, as was true of the counterpart

dimensions in the Behavior Rating Scales. The lack of large, systematic

Sex differences therefore may mean that where Sex differences in values

or behavior style occur, such differences do not systematically lead to

better or worse results.
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An important Sex difference did appear in the style of emotional
reaction to problems. When circumstances created negative feelings in
girls, it was more likely to take the form of Depressive rather than
Hostile feelings, while the reverse was true with boys. Even this
difference was quite small, however.

There were quite systematic patterns of Sex differences within
particular countries. The sex-typing of coping behavior definitely
appears to be influenced more profoundly by cultural expectations and
cultural training than by the biological sex of the child.

On the Story Completion, girls universally wrote longer stories.
This may reflect a greater willingness to comply with the requests of
adults. There were marked Sex differences, too, in the amount of
emotion spontaneously expressed in the course of telling the stories.
Girls universally had the people in their stories express Positive
Affect more often than did boys. They also had their heroes express
more Negative Affect than did boys, everywhere except Chicago and Japan.
In short, girls tend to express more Affect, in general, in the process
of responding to problems. Girls are thus "more emotional" than boys,
in the sense that they more freely express emotion.

At the same time, it is not true that such emotional expressiveness
contra-indicates rationality. Nowhere in the total pool of data have
boys shown any universal or systematic superiority to girls in their
ability to cope with problems. The two sexes do show important
stylistic differences but neither sex-typed pattern in any culture is
seen as superior or inferior, either by the children themselves or by
expert assessors of their behavior.

6. The difference in the style of coping between boys and
girls will be consistent across all five behavior areas.

This hypothesis was very definitely contradicted by the evidence.
As has been described in detail, there were major differences in the
sex-typed patterns from area to area of behavior. Moreover, the dif-
ferences between boys and girls in different areas of behavior varied
from country to country in quite stable ways, at a number of points.
Different cultures teach boys and girls to react differently, but these
sex-role differences are not identical from one area of behavior to
another, or fror one culture to another.

It is possible that the general tendency for boys to behave more
actively than girls might hold true across all five areas of behavior
but it was not possible,in the present study, to bring all these
variables together in one instrument in order to test this particular
possibility. It remains to be investigated by future research. All of
the dimensions of coping style and coping effectiveness which were
studied, however, showed a good many disparities in the sex-typed dif-
ferences from onearea 1fbehavior to another.
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Sex -.0 .0 .1 -.1 -.1 .0 .1 -.0 .0 -.0 1 -.l - .1 .1 .1 .1

Age SES I/L< UM
-.3 .2

Age x SES StS x Sex

Age x Sex Sex

Mathematics Achieve -ent: *2* Tukey 11,SD - .206

Country: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 5 4 7 3 6 2
Means: .0 .0 -.0 .0 .0 .0 .1

Country x 10<14 10 <14 10>14 10>14 10= 14 10>14
Age .0 .0 -.0 .0 .0 -.0 .0 -.0 .0 .0 .0 .0

Country x L <M L<M L <M L <M L<M L<M
SES -.1 .1 -.3 .3 -.3 .3 -.1 .1 -.2 .2 -.2 .2

10>14 10 > 14
1 -.1 .1 -.0

L <M L<M
-.3 .1 -.4 .5

Country x M< F M>F M >F n>r m<r m>r m>r m>r
Sex -.1 .1 .2 -.2 .2 -.2 -.0 .0 .1 -.1 .1 -.0
Age SES UL< UM

-.2 .2

Age x SES SES a Sex

Age x Sex Sex M>F
.1 -.1

Reading Achievement: *3* Tukeys ILO .192
Country: Brazil Me .1go England Germany Italy Yugoslavia Chicago Austin JapanRanks: 3 6 8 4 2 5 7 1Means: -.0 -.0 - ig -.0 .1
Country x 10>14 10 <14 10>14 10<14 10< 14 10 : .4 10 >14 10>14Age .0 -.0 -.0 .0 -.0 .0 -.0 .0 .0 -.0 .1 .1- _ -
Country x L .11 Le ?I L<M L <M L<M L<M tKi4 K PtSES -.4 .4 -.4 .4 -.4 .3 -.3 .3 -.4 .4 -.3 .2 -.4 .3 -.4 .5
Country x M>F M>F M< F ?I <F M>F m>r m< p Og< *Sex .0 -.0 .3 -.3 -.1 .0 -.0 .0 .0 -.0 .0 -.1 -.1 .1 -.0 .2
Age SES UL<UM

-.4 .4

Age a US 101.< 10M 14L.1411
-.3 .3 -.4 .4 SES x Sex

Age x Sex Sex

Grade Point Average: *4* Tukeya MSD - .206
oLE JLytr : Brazil Mexico England Germany Italy Yugoslavia Chicago Awn la JapanBanks: 6 7 4 8 S 3 2 9 1Means: -.0 .0 -.0 .0 .0 .0 -.1 .1

Country x 10 < 14 10<14 10>14 10>14 10 <14 10 >14 10 >14 10,14Age -.0 .0 .0 .0 -.0 .0 .1 -.0 .1 .0
.1203,14.0

Country x L> M L <M IX M L <M V 11 Le ti If M LAM 1." t1US . 1 -.1 -.4 .4 -.2 .3 -.1 .0 -.3 .3 -.3 .4 -.0 .1 -.4 .2 -.3 .S
Country x M< F M:F M.'"F Pl!F Pl< tr m< r IV? 14/F M FSex - .1 .1 -.1 .0 -.1 .1 -.1 .1 -.0 .0 .0 .0 -.1 .2 -.2 .1 .1 .1
Age

Age x 5t.6

Age a Sex

SES UL<Uti
-.2 .2

SES x Sex

Sex M< F
.111X 1- - .1
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NTERCUUt.rKI CLOWA4 I miN COLN' itt , AL,1 , CI,AsS , AM) .EX UlVtiXLYLLS - STX.L 111

ARS 2 -- Acaaentie Tak hievosont *5* Tukeya 1150 .395
Countr : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 3 6 9 7 8 2 5 1 4Means: 1.1 1.0 .9 1.0 1.0 1.1 1.1 1.1 1.1
Country x 10 <14 10>14 10>14 10 > 14 10 <14 10 >14 10> 14 10 <14 10 >14Age 1.1 1.1 1.3 .8 1.1 .8 1.1 1.0 1.0 1.1 1.1 1.0 1.2 1.0 1.0 1.2 1.3 .8

Country x L<M L>M L>M L <M L<M L <M L<M L <M L <M595 1.1 1.1 1.1 1.0 .9 1.0 1.0 1.1 .7 1.3 .6 1.5 1.0 1.2 1.0 1.2 .6 1.5
Country x /1>f ii>1 n>t ri>v M >f Y <F M<F SkiSex 1.2 1.0 1.2 .9 .9 .9 1.1 1.0 1.0 1.0 1.0 1.2 .9 1.2 1.0 1.2 1.0 1.1
Age 10>14 5E3 Ul. <UM

1.1 1.0 .9 1.2

Age x 31.<<1014 14L< 14M 595 x Sex
.9 1.3 .9 1.1

Age x Sex Sex

IRS 3 -- Authority: *6* Tukeys RSD .345
CotExitr : brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRarks: 5 7 8 2 6 3 4 1 9Means: 1.0 .9 .9 1.0 .9 1.0 1.0 1.0 .8
Country x 10>14 10>14 10>14 10 >14 10<14 10 >14 10).14 10<14 10>14pg. 1.1 .8 1.1 .7 1.0 .8 1.0 1.0 .9 1.0 1.1 .9 1.2 .9 1.0 1.1 1.1 .6

Country x L<M 1.<M L<M L<M 1..(ii L<M KM L<M L<M395 .9 1.0 .9 1.0 .8 .9 1.0 1.1 .6 1.2 .5 1.5 .9 1.1 1.0 1.1 .6 1.1

Country x Kir N> r li<1, ?Kr rt>r m<r II< I, m< r m< TSex .9 1.0 .9 .9 .8 1.0 1.0 1.1 1.0 .9 .9 1.2 .8 1.2 .9 1.2 .6 1.0
Aga 10>14 1195 UL<U11 ,-1.1 .9 .8 1.1

Age x SES SES x Sex

Age x Sex
Sex m<r

.9 1.1

DRS 4 -- Interpersonal Relations:
*7* Tukeys END .248

Smtar : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 7 A 3 6 5 4 , 1 2 9ile: .9 .s 1.0 .9 1.0 1.0 1.1 1.0 .9
Country x 10 >14 10>14 10>14 10<14 LO <14 10>14 10 >14 10 <14 10 >14Aga 1.0 .9 1.0 .8 1.1 .9 .9 1.0 .9 1.0 1.1 .9 1.2 1.0 .9 1.1 1.0 .7
Country x KM L>M KM L<M KM 1.<11 L<M KM L <M595 .9 1.0 1.0 .9 1.0 1.0 .9 1.0 .6 1.3 .8 1.2 1.1 1.1 1.0 1.0 .8 .9
Country x Kr N>r N>F Kr 11>f SKI.' N>r M <1, n>rSex .9 1.0 1.0 .3 1.0 1.0 .9 1.0 1.0 .9 .9 1.0 1.1 1.1 1.0 1.1 .9 .8

Age 10)44
SES ill.<UK1.0 .9 .9 1.0

Age x SES 101X1et 141.<14M US x Sex.9 1.2 .9 .9

Age x Sex
Sex

PS 5 -- Inolementation:
*8* Tukeys IMO .320

,:outltrx: Utz Li Mexico England Germany Italy Yugoslavia Chicago Austin JapanSinks: 1 S 7 8 6 2 4 3 9ant: 1.1 1.0 .9 .9 1.0 1.1 1.0 1.1 .9
Country x 10,14 10>14 10>14 10>14 10el4 10<14 10 >14 10<14 10 >14Age 1.1 1.1 1.2 .7 1.0 Al .9 .9 .9 1.0 1.1 1.1 1.2 .9 1.0 1.1 1.0 .8
Country x L>M L>M L <M LjM L<M Kil L<M 1.< II L <MKS 1.1 1.1 1.0 .9 .9 .9 1.0 .9 .7 1.2 .7 1.5 .9 1.2 1.0 1.1 .7 1.1
Country x 14 = F K>r KR It)? 14;4 11<f M<1 11<r 11<rSex 1.1 1.1 1.0 .9 .9 1.0 .9 .9 1.0 1.0 1.0 1.1 .9 1.2 .9 1.2 .1 .9
Age 10 >14 85 UL<IIM1.0 .9

.9 1.1
Age x SES 10L <LG 14L. 141 SU a Sex

.9 1.2 .9 1.0

Age a Sex
lee



IN I Lkt:tnAl LIJIrS 1h1, ht, t I .1.,S AM) X UI H I RI NIAS - SI .l. Ill

hits 6 -- S, It A.. ..rt *9* Tukeya 1110 .267

emiulty: Brasil Mexico England Germany Italy Yugoslav's thligo Austin Japan
5 9 3 4 6 7 2 l 8

M4aRs: .7 .9 .9 .8 .7 1.0 1.0 .7

Country x 101'14 10 >14 10>14 10...14 10 ''''l4 10 <14 10 >14 10 <14 10 >14
Age 1.0 .8 .8 .7 .9 .9 .8 1.0 .8 .8 .7 .8 1.1 .8 .9 1.1 .9 .6

Country x L>P1 1',11 L<M L<1.1 L<M L<M 1...11 I.s.11 L<M
SES 1.0 .8 .8 .7 .8 1.0 .8 1.1 .6 1 1 .7 .8 .9 1.0 .9 1.1 .4 1.1

Country x t1 <<1' li 'F POE !I< F 1.1...? ll', F 11>F 11>F 11>F
Sex .9 .9 .8 .7 1.0 .9 .9 .9 .8 .8 1.0 .4 1.1 .9 1.1 .9 .8 .6

Age SES UL< UM
.8 .4

Age x SES 101.".Z.10t1 14L < 14l1 SES x Sex 111'NLF ter". ME
.7 1.0 .8 .9 .9 .7 1.0 .9

Age x Sex Sex n>r
.9 .8

IRS 7 -- Initiation: *10* Tukeya HSI) .313

Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 3 6 8 7 5 4 2 1 9
Means: L.0 .9 .8 .9 L.0 1.0 1.0 1.1 .7

Country x 10 < 14 10 >14 10>14 10< 14 10 < 14 10 >14 10X14 10 <14
Age 1.0 1.0 1.1 .7 .9 .8 .8 .9 1.0 1.0 .2 .9 1.0 1.1

10 >14
1.1 1.0 1 .5 .6

Country x L<M L>P1 L>P1 L01 LO1 L<P1 L <M L<P1 L<M
SES 1.0 1.0 1.0 .9 .9 .8 .8 .9 .7 1.3 .7 1.4 1.0 1.1 1.0 1.1 .5 .9

Country x M>F 11>F M< F Il<F 11>F 1.1<? II <1, 1.1<? M <1,
Sex 1.0 1.0 1.1 .8 .7 .9 .8 .9 1.0 1.0 .9 1.1 .8 1.3 .8 1.3 .6 .9

Age 10>14 SES UL<IDI
1.0 .9 .8 1.1

Age x SES SES x Sex

Age x Sex Sex M<F
.9 1.0

Solver: *11* Tukeya MSD .298

Country: Brazil Mexico England Germany 1 a ly Yugoslavia Chicago Austin JapanRanks: 5 8 3 7 6 4 2 1 9 -ma: .9 .9 1.0 .9 .9 1.0 1.0 1.0 .8
Country x 10 >14 10 >14 10>14 10< 14 10< 14 10>14 10> 14 10< 14 10 > 14
Age 1.1 .8 1.1 .7 1.0 .9 .9 1.0 .9 1.0 1.1 .8 1.2 .9 1.0 1.1 .9 .6

Country x L>P1 L.>21 L<P1 L<P1 L<P1 L.(11 L<P1 t< M L <MSES 1.0 .9 1.0 .9 .9 1.1 .8 1.0 .5 1.3 .6 1.3 1.0 1.0 .9 1.1 .4 1.1

Country x M>F N>r 11>F 11>F 19=F 1,1>F 1.1>F 19>F N>rSex 1.0 .9 1.0 .8 1.1 .8 .9 .9 .9 .9 1.1 .9 1.1 .9 1.1 1.0 .9 .6

Age 10 >14 SES HL <DM
1.0 .9 .8 1.1

Age x SES 10L<C1CM 14L <1411 SES x Sex
.8 1.2 .8 1.0

Age x Sex Sex H>r
1.0 .9

IRS 9 -- Wression! *L2* Tukeys HSD .215
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japankrilcs 6 3 7 8 5 4 1 2 9
01.1"1: .9 1.0 .9 .8 .9 1.0 1.0 1.0

Country it 10 < 14 10 >14 l0 >14 10< 14 le 14 10 >14 1o>14
.5 1.0 1.0 .9 1

Age .9 1.0 1.0 .9 .9 .9 .8 .6
10> 14 10 <14

1.2 .9 .9 1.1 .5 .6

Country x L> M L>P1 OM L>P1 L <M L<P1 Len Km L</1SES .9 .9 1.0 1.0 .9 .9 .5 .8 .11 1.0 .8 1.1 .9 1.2 1.0 1.0 .6 .5

Country x ll>1 )17l Il<F le F M <1, M <1" M <8' ti<8 1.1>rsex 1.0 .8 1.0 1.0 .8 1.0 .8 .8 .9 .9 .9 1.0 .9 1.1 .9 1.1 .8 .7

Age SES 111.< UM

.9 1.0

Age it SES 1011: 10M 141.C.1411 SES a Sex
.8 1.0 .9 .9

Age a Sea Sex
-140.
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Sas Ill -- An% 1..ty:

Melt ice
7

.7

0.1rAl1

England
3
.9

cout,Ny. ALL.

4:vriasny
6
.5

11..1, ANN si.g Nil k al N4

Italy Yugoslav la
b
.7

5
.8

S . S14.E 1

13*

Chit ago
2

1.0

Tukey RSV .215

Aunt in Japan
4

.7.9

9
.(-^ulr_2: Brazil

1

1.0

Country x 10>14 10<14 10<14 10*14 10<14 10>14 10 >14 10:: 14 IC >14
Abe 1.0 1.0 .7 .8 .8 1.0 .7 .8 .7 .8 .9 .7 1.1 .8 .8 .9 .8 .5

Country x OM L'''M L<M L<M L<M 1X, M 1...: it L1M L<M
SES 1.0 1.0 .8 .7 .8 1.0 .8 .8 .6 .8 .8 .8 1.0 t.0 .8 .9 .5 .8

Country x M NE 1-r m>r M< F M 5 r NNE Or m F M >F
Sex

Age

1.0 1.0 .6 .7 1.0 .8 .7 .8 .8 .7

us
.9 Al

tn.< sr

1.3 .6 1.0 .7 .8 .S

.6 .9

Age x SES 10L<1011 14L> 14M SES x Sex
.8 .9 .8 .8

Age x Sex Sex M> F
.9 .7

Occupational Values -- Altruism:

England
7

7.8

Germany
5

8.0

Italy
9

7.1

Yugoslavia
3

8.2

*14*

Chicago
1

9.0

Tukcys HSV .727

Austin Jape.
6 4

7.9 LI
Country: Brazil

8
7.2

Mexico
2

8.4
Ranks:
Mixta:

Country x 10<14 10>14 1C<14 10>14 10>14 10>14 10<14 w >14 10>14
Age 6.9 7.5 $.6 8.3 7.6 7.9 8.8 7.2 7.2 6.9 8.5 7.9 8.4 9.6 8.5 7.3 8.5 /.7

Country x L>M L<M L<M L<M L<M L<M L<M L>M I.>14
SES 7.3 7.0 8.1 8.8 7.4 8.2 7.8 8.2 7.0 7.2 8.1 8.4 8.8 9.2 7.9 7.7 8.2 Z.0

Country x 1Kr m<r m<r m<r M>: M<I7 m<r m< r m< r
sax 6.5 7.g 8.2 8.7 6.9 8.7 7.2 8.8 7.2 7.0 7.6 8.8 7.8 10.1 6.7 9.1 8.1 8.1

Age 10>14 SES JL< (14
8.1 7.3 7.8 8.1

Age x SES SES x Sex

Age x Sex 101.1<1Or 14M<14F Sex M F
R fi 7 1 A.6 7.4 8.6

Occupational Values -- Esthetics: .15* Tukeys ESP .882

Sountrv: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
alOcs: 1 9 4 5 8 7 3 2 6

Wm: 4.8 3.1 4.6 4.4 3.6 4.1 4.7 4.8 4.3

Country x
Age

Country x

10.>14
5.4 4.2

L>P1

10>14
3.9 2.3

L>M

10>14
4.9 4.2

L<M

10>14
4.7 4.0

KM

10 >14
3.7 3.5

L>m

10 >14
4.4 3.9

1.>m

10 >14
5 0 4.3

VM

10>14
5.3 4.2

L>M

10>14
4.5 4.1

L<M
SES 5.2 4.4 3.2 3.0 4.4 4.13 4.3 4.5 3.9 3.2 4.4 3.9 4.7 4.6 4.8 4.7 4.3 4.3

Country x m<r m< r m<r m<F MO m<r m<r m<r m< r
Sex 4.6 4.9 2.6 3.6 3.8 5.4 3.6 5.1 3.3 3.9 3.6 4.6 4.2 5.1 3.9 5.7 2.9 5.7

Age 10>14 SES
4.6 3.9

Aga x SES SES x Sex IM< LF rti<mr

Age x Sex Sex

4.0 4.7

m< r

3.2 5.1

3.6 4.9

Cicalas t tonal Valuelndene_ndence: *16* Tukeys RSV .636

Country kart' Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 2 3 3 7 4 5 6 8 1

m!: 8.0 5.0 6.9 6.1 6.7 6.3 6.2 5.9 .8.2

Country x 10<14 10<14 10<14 10<14 10<14 10!14 10 <14 10 <14 10<14
Age 6.8 9.2 4.2 5.9 6.0 7.8 5.4 6.8 5.9 7.4 5.4 7..1 5.3 1.0 5.1 6.8 7.4 9.0

Country x L<M L<M L<M IKM L<M L<M Le. M L< M L<M
US 7.7 8.2 4.5 5.6 6.6 7.2 5.9 6.3 6.5 6.9 6.2 6.4 5.7 6.6 S.6 6.2 7.7 8.7

Country x m<r m>r m>r Hi? m< S. M> 2 m.....r Me? r< r
Sex 7.8 8.1 5.2 4.9 7.0 6.8 6.3 5.9 6.1 7.2 6.6 6.1 6.2 6.2 5.9 6.0 8.2 6.2

Age 10<14 US ML <!M
5.7 7.5 6.3 6.9

Age x SES US x Sex

Age x Sex Sox

11411b-
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\ 1 I ktt - Itttilt ua III: *17* Tokvya HSU

COMItry: brazil !testi ii tog Lund Ct. rmany Italy Yttiots lay la ( hIcayo Austin Jot pa n
Kw.... 7 5 6 9 2 8 1 4 3____
Mt:A114: 5.0 5.3 5.2 4.4 5.8 4.4 6.0 5.4 5.6

( want ry x 10>14 10<14 10>14 10',I4 10 't 14 10114 10," 14 10 t" 14 10>14
Age 5.4 4.6 4.9 5.8 5.3 5.0 4.8 4.0 6.0 5.7 4.6 4.! 5.5 6.5 5.1 5.6 6.6 5.7

Country x LAM L'' M 11M 011 L M 1 M L>M L <M 1.<11

SES 5.2 4.8 5.6 5.1 5.3 5.1 4.7 4.1 6.1 1.6 4.1 4.1 4.1 5.9 5.4 5.4 5.5 5.7

Country x M7F 11:NE 71: t M M>1. M,>1. 7i)1, M <t m>r
Sex 5.3 4.7 5.5 5.1 5.1 5.1 4.9 3.9 6.2 5.5 4.1 4.1 4.2 5.8 5.3 5.5 6.2 5.0

Age SES UL:.UM
5.4 5.1

Age x SES SES x Sex L71>LF 101:,711F

5.5 5.5 5.3 4.7

Age x Sex Sex M>F
5.5 5.0

Occupational Values -- Success: *18* Tukeys HSD - .644

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranka: 2 1 7 5 4 3 6 8 9
Means: 9.0 9.5 6.9 7.7 7.9 8 4 7.0 6.3 5.9

Country x 10(.14 10<14 10<14 10>14 le 14 10>14 10 <14 10 <14 10>14
Age 8.3 9.8 8.5 10.4 6.1 7.8 7.9 7.6 7.8 8.0 8.6 8.1 6.3 7.7 5.4 7.1 6.0 5.7

Country x L>M L<M L>M L>M L>M 1<14 L>M L<M L>M
SES 9.0 9.0 9.4 9.5 7.4 6.4 7.9 7.5 8.1 7.6 8.3 8.4 7.2 6.9 6.1 6.4 5.9 5.9

Country x M<F 14<F M>F M>F M>F Mel* M>F M>F M>F
Sex 9.0 9.1 9.2 9.8 7.3 6.6 8.0 7.5 8.2 7.5 8.2 8.5 7 5 6.6 6.9 5.7 6.2 5.6

Age 10<14
7.2 8.0

Age x SES

Age x Sex

SES

SES x Sex

Sex 14>F
7.8 7.4

Occupational Values -- Self-Satisfaction: *19* Tukeys HSD t .608

country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 7 4 9 2 6 8 3 5 1

aLs: 8.1 8.5 7.8 8.6 8.2 8.0 8.6 8.4 8.8

Country x 10 <14 16(14 10c14 10(14 10>14 10<14 10(14 10(14 10<14
Age 8.1 8.1 8.2 8.8 7.7 7.9 8.0 9.2 3 8.2 7.4 8.5 8.3 8.9 8.4 8.4 7.9 9.6

Country x L>M L>Ft LiM L>51 L<M L>M L<M L>M L<M
SES 8.1 8.1 8.7 8.3 7.9 7.6 8.6 8.6 8.2 8.3 8.2 7.8 8.1 9.1 8.6 8.2 8.6 9 C

Country x m<r m< tl< F M<F 11<? PK? M<F M<F
Sex 7.8 8.4 8.5 8.5 7.6 8.0 8.1 9.2 8.0 8.5 7.6 8.4 7.8 9.4 7.9 8.9 8.3 9.2

Age

Age x SES

Age x Sex

10(14
8.0 8.6

10L(101-1 14L>14M
7.9 0.2 8.8 8.1

SES

SES x Sex

Sex M<F
7.9 8.7

Occupational Values -- Intellectual Stimulation: *20* Tukeys HID - .562

Country: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
!silks.: 9 1 7 4 6 3 5 8 2
Means: 8.3 9.6 8.7 9.0 8.7 9.1 8.8 8.5 9.1

Country x 10>14 10<14 10>14 10(14 10114 10<14 10<14 10>14 10<14
Age 8.3 8.3 9.3 9.9 8.8 8.6 8.7 9.3 8.9 8.6 9.0 9.3 8.7 8.9 8.9 8.2 9.0 9.3

Country x L(M 1.M L>M L<M L<M L<M L(M L>14 L<M
SES 8.1 8.3 9.7 9.4 8.7 8.7 8.7 9.3 8.6 8.9 9.0 9.2 8.6 8.9 8.6 8.5 9.0 9.2

Country x M<F m<r M <F m<r MeF m<r M.f me: IP m<r
Sex 7.7 8.8 9.2 10.0 8.2 9.2 8.9 9.1 8.7 5.8 9.0 9.3 8.4 9.1 8.3 8.8 8.9 9.4

Age SKS 1,1L!UM
8.8 9.0

Age x SES SES x Sex

Age % Sex Sex 14.
8.6 9.2

1687-
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lhititCoeNim t tity , , t I.A.Ss, i) .I X DUI 11U Nt.'s - S1Na ill

OcagiOnal Vrvativit 21* Tukeye 1181) .738

toontry: ilta?11 Mexico Enr land Cers.lny Italy Yugeol..v Is ch I. agn Austin Japan

ltd'. ,: 6 1 7 5 4 2 9 8 3

6...,=: 7.6 9.1 7.5 7.8 8.0 8.8 6.7 7.1 8.5

Country x 10..14 10<14 10>14 10>14 10 >14 104:14 10>14 10>14 10 ''.14

Agc 7.6 7.7 9.0 9.3 7.7 7.3 7.9 7.7 8.3 7.7 8.6 8.9 7.3 6.0 7.7 6.6 8.9 8.0

country x 1.<11 L<M L <14 L<M L<M 1..,M 1.>M L>M 1.:M

SES 7.3 7,9 9.0 9.3 7,5 7.6 7.7 8.0 7.9 8.1 8.7 8.8 6.9 6.5 7.3 6.9 8.4 8 5

Country x m>p M>F M>F OF M>F il>F m>r OF 1,1>F

Sex 7.9 7.3 9.8 8.5 8.3 6.7 8.8 6.8 8.4 7.6 8.9 8.7 7.7 5.1' 8.3 6.0 9.3 7.7

Age 10>14 SES

8.1 7.7

Age x SES HS x Sex

Aga x Sex Sex 14>F
8.6 7.2

Occupattonal Values -- Security: *22* Tukeys 1150 .702

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin
Ranks: 9 5 1 2 7 6 3 4

Japan
8

Means: 6.3 7.1 8.1 7.9 6.5 6.9 7.8 7.6 6.4

Country x 10 <14 10>14 10< 14 10<14 10<14 10<14 10 <14 10<14 10>14

Age 6.1 6.5 7.2 7.0 7.7 8.5 7.6 8.2 6.0 7.1 6.3 7.4 7.8 7.9 7.2 8.0 6.5 5.4

Country x L>M L>M L>M L>M L>M L>M L>M L>M L>M

SES 6.6 6.0 7.8 6.5 8.5 7.7 8.3 7.4 7.1 6.0 7.0 6.8 8.0 7.7 8.0 7.3 7.1 5.7

Country x m>r m< r 71>Y B1 >F m< r m <F el <r m<ir pKe
Sex 6.5 6.1 6.9 7.4 3.3 7.9 8.3 7.5 6.5 6.6 6.7 7.1 7.6 8.1 7.4 7.8 6.3 6.5

Age 10<14 SES UL>141

6.9 7.5 7.4 6.8

Age x SES SES x Sex

Age x Sex 101.1>101. 14M,14F Sex

7.1 6.7 8.1 6.8

Occupational Values -- ?rutin: *23* 'hikers ISO - .795

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 4 3 7 6 1 2 8 5 9

am: 7.1 7.4 6.8 6.9 7.9 7.5 6.5 6.9 6.0

Country x 10>I4 10>14 10>14 10>14 10 >14 10 >14 10>14 10>14 10>14
Age 7.8 6.4 7.4 7.3 7.6 6.1 7.4 6.5 8.2 7.7 7.6 7.3 7.8 5.2 7.1 6.8 6.2 5.8

Country x L>M L<M L>M L<M L>M L<M L>M L>M L>M
SES 7.4 6.9 7.2 7.5 6.9 6.7 6.9 7.0 3.1 7.8 7.3 7.6 7.0 6.0 7.0 7.0 6.0 5.9

Country x K>r K>r 14 >F M >r 14>r 14>e K>r K>r 14>r
Sex 7.7 6.5 7.8 6.9 7.1 6.5 7.4 6.5 8.3 7.5 7.7 7.2 7.2 5.8 7.8 6.1 6.1 5.9

Age 10>14 SES

7.4 6.6

Age x SEE SES x Sex

Age x Sex 1011>101, 14M.)14F Sex m>
7.7 7.1 i.2 5.9 7.5 6.5

Occupational Valves -- Economicis: *24* Tukeys MD e .712

;ountry: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 7 6 5 1 2 9 4 3 8

nom: 6.7 6.9 7.3 8.1 7.6 5.6 7.4 7.6 6.0

Country x 10>14 10<14 10<14 10<14 10<14 10>14 10>14 10<14 10<14
Age 6.9 6,5 6.6 7.2 7.2 7.4 ILO 8.2 7.5 7.7 6.2 5.0 7.6 7.2 7.2 7.9 6.0 6.1

Country x L>M L>M On On 1.>14 L>M L >M KM L>11
SES 6.8 6.6 7.1 6.7 7.4 7.2 8.5 7.7 7.9 7.3 5.6 5.6 7.9 6.8 7.5 7.6 6.2 5.9

Country x. 1.1>F ri>r K >r 11/F 71,4 11,71' M>F Kir 14>r
Sex 7.3 6.1 7.1 6.7 7.9 6.8 8.4 7.8 8.2 7.0 6.2 5.0 7.6 7.1 8.2 6.9 6.3 5.8

Age SES 81,>8K
7.2 6.8

Age x SES 101....01014 14L >17,71 SES x Sex
7.3 6.7 7.1 6.9

Age x Sex lOPI>11), 141.1>161/ Sex pCx?
7.4 6.7 7.6 6.4 7.5 6.6
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*25*

Chicago

III

Tukey

Aunt in

.590

JapanCount ry: ftrazil Mexico
R ink, 5 6 8 9 4 3 7 2 1

Mod0N: 7.3 6.8 5.6 6.3 7.3 7,5 6.8 7.7 8.7

Country x 10<14 10>14 10-'14 10 \ 14 10., 14 10< 14 10 >14 10 >14 10>14
Aga 7.0 7.6 7.0 6.6 6.8 6.3 6.2 6.4 6.9 7.7 6.7 8,2 7.0 6.6 7 8 7.6 9.2 8 3

Country x L,11 L>I1 L'sH 1>E1 L>M
SES 7.7 6.9 7.1 6.5 6.7 6.4 6.6 6.0 7.4 7.2 7.6 7 3 7.1 6.4 7 9 7.5 9.3 8.2

Country x M<F M <F M<F M<F He F M F H F ti<tr m -"F

Sex

Age

7.0 7.6 6.5 7.2 6.4 6.7 5.9 6.7 6.5 8.0

SES

7.4 7.6

tn.>um

6.3 7.2 7.4 8.1 8.2 9.3

7.5 6.9

Age x SES SES x Sex

Age x Sex MC< 10F 14M<I4F Sex M<F
-.9 7.4 6.8 7.7 6.8 7.6

Occupational Values -- Associates: *26* Tukeys HSD .634

County : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 4 9 1 7 8 3 5 2 6

Means: 8.1 5.8 8.5 7.8 7.5 8.2 8.0 8.4 7.9

Country x 10<14 10>14 10<14 10 <14 10<14 10<14 10<14 10<14 10<14
Age 7.6 8.7 6.2 5.4 7.7 9.4 7.3 8.4 6.8 8.3 7.7 8.7 7.6 8.3 7.8 9.0 7.5 8.3

Country x L<M L<M L<Il L>M L>M L>M L<M 1,<M L>71
SES 7.9 8.4 5.6 6.0 8.4 8.7 7.8 7.8 7.6 7.5 8.5 7.9 7.9 8.0 8.1 8.7 8.3 7.5

Country x M <F m<F M <F M <F M <F 1.1<e m<r M<F M<F
Sex 7.7 8.5 5.8 5.8 8.0 9.1 7.2 8.4 6.8 8.3 7.8 8.6 7.4 8.5 8.0 8.8 7.3 8.5

Age

Age x SES

Age x Sex

10<14
7.3 8.3

SES

SES x Sex

Sex M<F
7.3 8.3

Occupational Values -- Variety: *27* Tukeys HSD .574

County : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 8 9 1 2 7 6 3 4 5

Means: 6.7 6.3 7.5 7.5 6.8 6.8 7.1 7.0 6.8

Country x 10<14 10>14 10<14 10<14 10>14 10>14 10>14 10 >14 10<14
Age 6.6 6.3 6.6 6.1 7.4 7.6 7.0 8.0 6.8 6.7 6.8 6.7 Tol 7.1 7.2 6.8 6.3 7.3

Country x 1.<14 L>M L >M 1.<M L>M 1.>M 1.<14 L>M L<71

SES 6.5 6.9 6.9 5.8 7.7 7.2 7.3 7.6 6.9 6.7 7.2 6.4 7.1 7.2 7.6 6.5 6.5 7.0

Country x it<8 tt<r M<F M<F H <F 14>F ri<8 rt<r m <IP

sex 6.5 7.0 6.2 6.5 7.0 8.0 7.0 8.0 6.4 7.1 7.0 6.5 6.9 7.4 6.7 7.4 6.5 7.0

Age SES 01.,>1.14

7.1 6.8

Age x SES SES x Sex UM<LF 88141ir
6.9 7.3 6.5 7.2

Age x Sex Sex ?Kr
6.7 7.2

Occupational Values -- Follow Father: *28* Tukeys HSD 84.2

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 5 1 6 9 3 2 8 4 7

Mr: 4.9 6.1 4.8 4.5 5.3 5.4 4.5 5.3 4.7

Country x 10>14 10 >14 10 >14 10,14 10> 14 10 >14 10;r14 10).14 10 >14

Age 6.4 3.3 7.5 7 6.5 3.2 5.6 3.4 6.7 4.0 7.2 3.5 5.4 3.7 6 i 4.6 5.7 3.7

Countly x 1.(PI KM t<M iKm L<IM L<M 1<: IN 1..14 1.c.:M

SES 4.2 5.5 5.1 7.1 4.2 5.5 4.0 5.0 3.7 7.0 4.4 6.3 3.8 5.3 4.5 6.1 3.9 5.5

Country x m>r M.>i, M,:>1, 81>? M..? Ft"? M.,1, MI>f M :.>2

Sex 5.6 4.1 7.0 5.4 6.1 3.6 5.1 3.9 6.3 4.4 6.1 4.6 6.1 3.0 6.3 4.3 6.1 3.3

Age 10)14 SES 01< UM

6.3 3.8 4.2 5.9

Age x SES SFS x Sex LM>LY Mm -MI

5.4 3.0 6.7 5.2

Age x Sex 10!110F I4114F Sex M.F
7.; S.2 4.6 2.9 6.1 4.1

i 6041
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lartaCtHrbibl t0HY.011SON. 011411:Y. Ask, CLUS. AND sra 0111...111..Nt 1.S- srs:r.

sh,tiNit.iryt.11 Vd . AptTIW.L. Tot :1: *29* Tukeys 1150 .206

Coutitry: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Link*: 6 7 3 4 9 5 2 8 1

&Am: 7.0 6.9 7.0 7.0 6.9 7.0 7.1 6.9 7.4

Country x 10<14 10<14 10<14 10).14 10<14 10<14 10>14
Age 6.9 7.0 6.8 7.0 6.9 7.0 6.9 7.0 6.9 6.8 6.8 7.1 6.9 7.3 7.0 6.7 7.3 7.6

10<14 10<14

Country x L<M L)M L<M L<M 1..1M L>M L<M L>M L<M

SES 6.9 7.0 7.0 6.9 6.9 7.0 6.9 7.1 6.9 6.9 7.1 6.9 7.0 7.2 7.0 6.8 7.3 7.6

Country x /4<F M<F M<F ti<F M<F M <F 1.1<F M<F 14<,
Sex 6.8 7.1 6.9 7.0 6.8 7.2 6.8 7.1 6.8 7.0 6.9 7.1 6.9 7.3 6.6 7.2 7.3 7.5

Age

Age x SES

Age x Sex

10<14
6.9 7.1

5E5

SES x Sex

Sex M<F
6.9 7.2

Occupational Values -- Extrinsic Total: *30* Tukeys HSD s .236

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austln Japan

Ranks: 4 3 7 6 1 5 8 2 9

Means: 7.1 7.1 7.0 7.0 7.2 7.0 6.9 7.1 6.5

Country x 10>14 10).14 10>14 10>14 10<14 10>14 10>14 10<14 10>14
Age 7.2 7.0 7.2 7.0 7.1 6.9 7.1 7.0 7.1 7.2 7.2 6.9 '7.1 6.7 7.0 7.3 6.7 6.3

Country x L>M L<M L>M OM 1.<M L<M L>M L<M L>M

SES 7.1 7.0 7.0 7.1 7.1 7.0 7.1 6.9 7.1 7.2 5.9 7.1 7.0 6.7 7.0 7.2 6.7 6.4

Country x 14>F m>r n>r 14>r 14>r m>r m>r m>r m>r
Sax 7.3 6.9 7.1 7.0 7.3 6.7 7.2 6.9 7.3 7.0 7.2 6.9 7.1 6.6 7.4 6.8 6.7 6.4

Age 1o>14 SES

7.1 6.9

Age x SES SES x Sex

Age x Sex Sex M>I*
7.2 6.8

Qccupattonel Interest Inventory -- Child's Aspiration: *31* Tukeys MD - .196

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

elisk : 2 1 6 9 3 8 4 7 3
m: 1.8 1.8 2.5 2.7 2.2 2.7 2.3 2.7 2.4

Country x 10(14 10(14 10(14 10(14 10 <14 10 >14 10(14 10 <14 10 <14
Age 2.0 1.6 2.1 1.5 2.6 2.3 2.7 2.7 2.2 2.1 2.6 2.8 2.5 2.2 2.8 2.6 2.6 2.3

Country x L<M I./ M L(M L(M L(M L(M L(M L<M L(M
SES 2.0 1.6 2.0 1.6 2.8 2.2 3.1 2.3 2.6 1.8 2.9 2.4 2.7 2.0 2.9 2.4 2.8 2.1

Country x Yijr Nj F M> F 14) F 10 F 14> F 11) F M) IP M> r
Sex 1.4 2.1 1.4 2.2 2.4 2.6 2.6 2.8 1.9 2.4 2.7 2.7 2.1 2.5 2.5 2.8 2.1 2.8

Age 10(14 SES UL <UM
2.4 2.2 2.6 2.0

Age x SES SES x Sex IM) LF MPH,
2.5 2.8 1.8 2.3

Age x Sex 10M, 10F 1414 )14F Sex m)r
2.1 2.52.2 2.7 2.1 2.4

Occupational lot Inventory -- Child's Expectation: *32* Tukeys MID s .201

Cchmyttr : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japes '
F.anke: 1 2 5 8 3 7 4 9 6&: 1.9 2.0 2.6 2.8 2.2 2.8 2.5 2.8 2.7

Country x 10<14 10> 14 10) 14 10<14 10) 1410 <14
AP 2.0 1.11 2.2 1.8 2.8 2.5 2.7 2.8 2.2 2.3 2.7 2.8 2.6 2.4 2.9 2.7 2.7 2.7

10 <1410 <14 10) 14

Country a L <M L<M L 01 L(M L<M L(M L(M L(M L(M
15$ 2.1 1.6 2.3 1.6 3.1 2.2 3.2 2.4 2.7 1.7 3 0 2.5 2.9 2.1 3.1 2.5 3.2 2.2

Country x 14> F N) F M) F M/ F F F bi) F H) F 14> F
Sax 1.6 2.2 1.7 2.3 2.6 2.7 2.7 2.9 1.9 2.5 2.7 2.8 2.2 2.7 2.6 2.9 2.4 3.0

Age 10 <14 SES DC< UN
2.5 2.4 2.8 2.1

Age x SES

Age x Sex ort>pior 14M) 14F
2.3 2.8 2.3 2.6

srs x Sex t.r
2.8 2.9

See 14) F

-IfiV0- 2.3 2.7

n4> 14F
1.8 2.4
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titilyuaL(dELI 1.1.1.r..it 111, ttotiy -- 3ot11, r' Oa 4 II ,Il i.'t1: 33 Tukeys USD - .116

found: Mail). Mexico tngland 1.ortitany 1141y Yutto-oixxl Chit ago Aunt In Japan
rinks: 8 4 2 3 6 9 5 7 1
11, aux 3.2 3.1 2.9 3.0 3.1 3.3 3.1 3.1 2.8-
Country x 10) 14 10 (14 10) 14 10> 14 10) 14 10) 14 10 ( 14 10 (14 10 <14
Age 3.2 3.2 3.1 L0 2.9 3.0 3.0 3.0 3.1 3.2 3.3 3.4 3.2 3.0 3.2 3.1 2.8 2.8

Country x L(M L (31 L(M L 01 L(M L < 31 1.< M L(M L(M
SES 4.7 1.8 4.2 2.0 4.2 1.6 4.0 2.0 4.4 1.8 4.2 2.4 4.4 1.8 4.2 2.0 4.1 1.6

Country x M ( F M) F M) F <r F M)F M( F M)F 14) F
Sex 3.3 3.2 3.1 3.1 2.9 3.0 3.0 3.0 3.1 3.2 3.3 3.3 3.1 3.1 3.1 3.2 2.8 2.8

Age SES

Age x SES SES x Sex

Age x Sex Moms 14L 14M Sex
4.3 1.9 4.2 1.9

UL (UM
4.3 1.9

Occupational Interest Inventory: Child's Expectation - Child's Aspiration + 6: *34* Tukeys /MD .176

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 8 4 2 6 9 7 3 5 1
Means: 6.1 6.2 6.2 6.1 6.0 6.1 6.2 6.1 6.3

Country x 10<14 10<14 10<14 10<14 10<14 10 < 14 10 14 10 <14
Age 6.0 6.2 6.1 6.3 6.2 6.2 6.1 6.1 6.0 6.1 61.01. 614.1 6.2 6.2 6.2 6.1 6.2 6.4

>

Country x L>M OM L>M L>M L>M L>M t<pt Olt L>M
SES 6.1 6.0 6.3 6.0 6.3 6.1 6.1 6.1 6.2 5.9 6.1 6.1 6.2 6.2 6.2 6.1 6.4 6.2

Country x ti< r M>F M.> F Or M <F M<F M<F 31>F 31>F
Sex 6.1 6.1 6.2 6.1 6.3 6.1 6.1 6.1 6.0 6.1 6.1 6.1 6.1 6.2 6.2 6.1 6.3 6.3

Age 10<14 SES
6.1 6.2 6,142>U6.1

Age x SES SES x Sex IX>LF 18<8F
6.3 6.2 6.1 6.1

Age x Sex Sex

Occupational Interest Inventory: Father's Occupation - Child's Aspiration + 6: *35* Tukeye HSD .228

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 1 2 6 " .w 8-- 3 5 4 7 8Means: 7.4 7.3 6.5 6.3 7.0 6.6 6.8 6.5 6.4

Country x
Age

Country x

Country x
Six

10<14 10<14 10 <14 10<14 10<14 10>14 10>14 10<14 10<14
7.2 7.7 7.1 7.5 6.3 6.7 6.3 6.3 6.9 7.0 6.7 6.6 6.8 6.7 6.4 6.5 6.3 6.5

0.11 L>pt L>M L>M L>M L>M L>p, 014 L>M
8.7 6.1 8.2 6.3 7.5 5.5 6.9 6.0 7.9 6.0 7.3 6.0 7.7 5.8 7.3 5.7 7.2 5.5

t>r pl>r et:F !CM? M;)4 M <F p)? 14>r m>r
7.7 7.1 7.6 6.9 6.6 6.4 6.4 6.2 7.2 6.7 6.6 6.7 7.0 6.5 6.6 6.3 6.7 6.0

Age 10<14
6.6 6.8

Age x SES

Age x Sex

SES UL >UM
7.6 5.8

SES x Sex tti>tr *Cern,
7.7 7.5 6.1 5.6

Sex P1>F
6.9 6.5

Occupational Interest Inventory -- Child's Aspiration: *36* Tukeys SSD .191

Isuari: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
mica: 2 5 9 7 4 8 3 1 6sans: 1.3 1.6 2.8 2.4 1.5 2.5 1.3 1.3 1.7

Country x 10(14 10( 14 10(14 10) 14 10)14 10(14 10) 14 10)14 10) 14Age 1.5 1.1 1.8 1.5 3.1 2.5 2.4 2.5 1.5 1.6 2.5 2.4 1.3 1.3 1.3 1.4 1.7 1.7

Country x L(M L(14 L(M L(M L(M L(M L(M L(13 L(M
SES 1.5 1.1 1.9 1.4 3.4 2.2 3.3 1.6 2.0 1.1 3.0 2.0 1.6 1.0 1.5 1.1 2.2 1.3

Country x M)F M)F M)F M)F M)F M)F M)F M)F M)F
Sex 1.2 1.4 1.3 2.0 2.8 2.9 2.4 2.5 1.5 1.6 2.4 2.5 1.3 1.4 1.3 1.4 1.4 2.0
Age 10( 14 5E5 EOM

1.9 1.8 2.3 1.4

Age s SES SES x Sex

APO X Sex Sex M) I



IrrIERLOntilKY ON' V. INO% 1.Ass ol Ut 1 k I 1.1 tit IS - sl ALI IL I

.$C.0 Mt it 11.16. + to" ut iiry Ttai. Ai .1 vv. i .1 :7* Tukryn USD "MO

Cow try: Brazil Mexico England Germany Italy Yugon taut. Chit ago Austin Japan
R Ids : 0 1 8 7 4 S 3 2 9

.9 1.0 .9 .9 9 .9 .9 .9 .9

Country x 10 <14 10< 14 10>14 10)16 10< 14 10< 14 10>14 10.>14 10>14
Ago .9 .9 1.0 1.0 .9 .9 .9 .9 .9 .9 .9 .9 1.0 .9 1.0 .9 .9 .9

Country x 1.>M IAN L >M L>M L>M L<M Le m L>M L <M
SES .9 .9 1.0 1.0 .9 .9 .9 .9 .9 .9 .9 .9 .9 .9 .9 .9 .9 .9

Country x PEC 14>F M< F M>F m>r M <F M<F M<F m> F
Sex .9 .9 1.0 1.0 .9 .9 ,9 .9 .9 .9 .9 .9 .9 1.0 .9 .9 .9 .9

Age 10>14
.9 .9

Age x SES 101. 10M 14L>14M SES x Sex
.9 .9 .9 .9

Age x Sex Sex

Social Attitudes Inventory -- Authority: *38* Tukeys 11SD .000

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 4 1 7 3 9 2 5 6 8
Means: .9 .9 .8 .9 .8 .9 .9 .9 .8

Country x 10>14 10<14 10>14 10< 14 10>i4 10<14 10 >14 10 >14 10 >14
Age .9 .9 .9 .9 .9 .8 .9 .9 .8 .8 .9 .9 .9 .8 .9 .8 .9 .8

Country x L>II L<M L>11 L<M L>11 L>11 L<M L>M L >M
SES .9 .8 .9 .9 .9 .8 .9 .9 .8 .8 .9 .9 .9 .9 .9 .8 .8 .8

Country x MC? pi< r M<F M >F M> F M< F M<I1 MC? M<F
Sex .9 .9 .9 .9 .8 .9 .9 .9 .9 .8 .9 .9 .8 .9 .8 .9 .8 .8

Age w >14 SES

.9 .9

Age x SES 10L<1O OI 14L>141 SES x Sea
.9 .9 .9 .8

Age x Sex Se,

Social Attitudes Inventory -- Agmression: *39* Fisheye KID .. .044

Country: Brazil Mexico England Germany" Italy Yugoslavia Chicago Lust's Japan
mks: 2 1 7 8 3 9 4 6 5

Ma: .8 .9 .7 .7 .8 .6 .7 .7 .7

Country x 10>14 10<14 10>14 1.0<14 10<14 10<14 10,14 10 >14 10)44
Age .8 .8 .9 .9 .7 .6 .6 .8 .8 .8 .6 .7 .8 .7 .8 .7 .8 .7

Country x L>M 1.>M 1..; . L<M 1 <M L>M L>M OM L>M
SES .8 .8 .9 .9 .7 .7 .7 .7 .8 .8 .7 .6 .8 .7 .8 .7 .7 .7

Country x M<r al<r M<r x<r m>r M <F M<I1 m<r m<
Sax .7 .8 .9 .9 .6 .7 .7 .7 .8 .7 .6 .7 .7 .8 .7 .8 .7 .8

Age SES UL >tBi
.8 .7

Age x SES SES x Sex

Age x Sex 1014<10F 14191C14F Sax M< r
.7 .8 .7 .8 .7 .8

'petal Attitude,. Inventory -- Interpersonal gelation. *40 Tukeya KSD .044
C.

Co,.:tay: Brazil Mexico England Germany Italy Yugoslavia Chicago Lust la Japan
AL.: 9 2 6 4 7 3 1 5 , g

.7 .8 .8 .8 .8 .8 .8 .8 .8

Country x 10:14 1014 10>14 10<14 10<14 10<14 10>14 10>14 10>14
Age .7 .8 .1 .8 .8 .8 .7 .9 .7 .8 .8 .8 .9 .8 .8 .8 .8 .7

Country x L <M L<M t< m Oil v:m L <M L<M L>M 1.<11
SES .7 .8 .8 .8 .8 .8 .8 .8 .8 .8 .8 .8 .8 .8 .8 .6 .7 .8

Country x M< r N>r m< IP m< r mCr NCR m< r m< r m< I,
Sex .7 .8 .1 .8 .7 .8 .8 .8 .8 .8 .8 .8 .8 .9 .8 .8 .7 .8

Age US

Age x SES SES z Sex

Age a Sex Sox Il< r
.8 .8
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Scn In! Au it thii.4 lowntogi -- Anxiety: *4 I* Tukeys 11S0 .000

Cnun Brazil Mexico England Germany Italy Yugoslavia Chicago ?oat in JapanRak: 2 1 8 5 7 6 3 4 9
Midn21: .9 .8 .8 .8 .8 .8 .9 .9 .8

10=14Country x 10>14 10(14 10 "L4 10 >14 In< 14 10 >14
Age .9 .9 .9 1.0 .8 .6 .3 .8 .8 .8

10< 14
.8 .8

10>14
.9 .8 .9 .9 .8 .8

Count r x L<M 1,(H 1<14 1<M L,M 1.< t1 1. 11 L"M 1<H
SES .9 .9 .9 .9 .8 .8 .8 .9 8 8 .8 .8 .9 .9 .9 .8 .7 .8

Country x 14 ".>111 MC! 14..,,F 14<F P> I' H F W.; I' 14 <F T*F
Sex .9 .9 .9 .9 .8 Al .8 .9 .8 .8 .8 .8 .8 .9 .8 .9 .8 .7

Age SES M.< UM
.8 .8

Age x SES SES x Sex

Age x Sex Sex

Social Attitudes Inventory -- Total Score: *42* Tukeys HSD - .000

Country: Brazil Mexico England Germany Italy Yugos vvia Chicago Austin Japan
Ranks: 3 1 8 5 7 6 2 4 9
Means: .8 .9 .8 .8 .8 .8 .8 .8 .8
Country x 10<14 10<l4 10>14 10<14 10< 14 10 <14 10>14 10 >14 10>14
Age .8 .8 .9 .9 .8 .8 .8 .9 .8 .8 .8 .8 .9 .8 .9 .8 .8 .8

Country x L >M L>M L>M L<M L>M L>M L<M L>M L<M
SFS .8 .8 .9 .9 .8 .8 .8 .8 .8 .8 .8 .8 .8 .9 .9 .8 .8 .8

Couotry x M<F M =F 14<! M<F M>f 14<F 14<F M<F pt<
Sex .8 .9 .9 .9 .8 .8 .8 .8 .8 .8 .8 .8 .8 .9 .8 .9 .8 .8

Age SES

Age x SES SES

Age x Sex Sex M<Ir
.8 .8

Views of Life -- locus of Control: *43* Tukeys HSD .159

Country' Brazil Mexico England Germany* lily Yugoslavia Chicago Austin JapanRanks: 4 1 8 S 6 3 7 2.6 .7 .4 .6 .5 .6 .5 .6

Country x 1.<14 L<M L<M L<M L<M L<M 1.<81 L<MS&S .5 .6 .6 .7 .4 .5 .6 .5 .5 .5 .7 .4 .6 .6 .7

Country x 14 <F ?OF 81> F MCI 14(FSex .6 .6 .7 .6 .5 .1 .5 .6 .6 .5 .7 .6 .5 .5 .6 .7

SES tn. < UM

.5 .6

SES x Sex IMF 1, NO HF
.5 .5 .6 .6

**This instrur.ent was adrialstered to the
fourteen-year-old sample only. Thus, there Sex
were no age differences.

*This triatrunsont vas not admistatored In coenny.

Views of Life -- Academic Locus of Control: *44* Tukeys HSD .1,9
Country.: Brazil Mexico England Germany* Italy Yugoslavia Chicago Austin Japan ,Ranks: 4 2 8 5 7 3- 6 . 1hey .7 .1$ .6 .6 .6 .7 .6 .8

Country x L>M OM L3 M L)M I.) K ,,.)M L>M L(MSES .7 .6 .9 .8 .6 .6 .7 .6 .6 .6 .7 .7 .6 .6 .8 .9
Country x Pt) F F F PI< F tt< F pt>r }1) F M<FSex .7 .6 .11 .8 .6 .5 .6 .7 .6 .6 .7 .7 .7 .6 .8 .9

SES

**This Innttonient wan admlnintrted to the
fourteen-year...14 ',dimple only. 1hus, there
wtry no age diit..rentvit.

SES x Sex

-1691Vx
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VIe' of 1(1. -- Action/lua,tIon: *45* Tukeys 11 An . .09

LEatLE: Areal! Mexico Erg land Germany* Italy Yut..,os Idyls Chicago Austin Japan

Rani.a: 4 3 8 2 5 7 0 1

&Els: .6 .7 .5 .7 .6 .5 .5 .7

Country: LIM L( M L> M L)M L)M L)Y.

SES .7 .6 .6 .7 .5 .5 .7 .7 .6 .6 .5 .5 .6 .5 .8 .7

Country 71 a> r M<F I Pt)/ 14( F

Sex .7 .6 .7 .6 .5 .5 .7 .7 .6 .6 .5 .5 .6 .5 .7 .7

SES !IL) UM
.6 .6

SES x Sex

**Th's instrument was administered to the
fourteen-year-old sample only. Thus, there Sex F

were no age differences. .6 .6
*This instrument was not administered in Germany.

Views of Life -- lurrediate/Delaved Acn: *46* Tukey? M58 .159

cousj r : : Brazil Mexico England Germany* Italy Yugoslavia Chicago Austin Japan

Ranks: a 7 2 4 1 5 3 6

Means. .4 .4 .6 .5 .6 .5 .5 .5

Gauntry: L(M L(11 LO1 L(M L(M L)M L) M L( II
St.S .4 .4 .4 .4 .5 .6 .5 .6 .6 .6 .5 .5 .6 .5 .5 .5

Country x N> r M)F ti( 14>F 1.1) /i7 F 14 r
Sex .4 .3 .4 .4 .5 .6 .6 .5 .6 .5 .5 .5 .5 .5 .5 .6

SES UL (tit
.5 .5

SES x Sex

**This instrument was administered to the
fourteen-year-old sample only. Thu., there Sex

were no age differences.
*This instrument was not administered in Germany.

Views of Life -- Rate of Action: *47* rukeys MSD = .159

Country: Brazil Mexico England Germany* Italy 'up.' Livia Chicago Austin Japan

Ranks: 4 5 6 1 2 $ 7 3

am: .5 .5 .5 .7 .6 .4 .4 .6

Country y. L( M I..01 L(11 L(M L)M OM . 1.01 L<Pi

SES .5 .5 .5 .5 .4 .5 .6 .7 .6 .6 .4 .4 .4 .4 .5 .6

Country x M 7F e0 r PO F 71) E. M < F m)? M)F M(F

Sex .5 .5 .5 .4 .5 .4 .7 .7 .6 .6 .5 .4 .5 .4 .6 .6

SES

SES x Sex

**This instrument vas administered to the

fourteen-year-old sample only. Thus, there Sex m>r
mere no age differences. .5 .5

*This instrument was net administered in CrmanV.

Views of Life -- Intrinsic/Extrinsic: *48* Tukeys MD .139

Corgtylr i Brazil Mexico England Germany* Italy Yugoslavia Chicano Austin _Japan

atIkto: 3 $ 5 2 4 6 7 1

&Lin: .7 .5 .6 .7 .7 .5 .5 .6

Country x L(M LOI L(M L(11 I.)
SES .7 .7 .4 .6 .5 .7 .7 .7 .7 .6 .5 .6 .6 .5 .11 .6

Country x ti<r M <I M<I a< r Fl< F

Sex .7 .7 .5 .5 .6 .7 .7 .8 .6 .7 .5 .6 .5 .5 .7 .$

**This instrument vita administere4 to the
feurten-year-old ..hide only. thus, there
yrs.. no supdifieremys.

SES

SES x Sex

tor;:.li
N (I
.6 .6
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lev., of Ilfo A. It lv. r ot/ hitt %,ot I K. I. 10.4-

1!'""t '1: Brazil Mexico Loi, land
IttoLs: 4 2 7
Heins: .6 .7 .5

Country x L>M L<M I.) 11
SES .6 .6 .7 .7 .5 .5

Country x M)F M)F M)F
Sex .6 .6 .7 .6 .5 .5

t ,y*

*49* ittkoVS IISD .159

14.1y Yugoslavia Chit ago Austin Japan
5 I 6 8 3

6 .8 .6 .5 .7

L)/1 L) M L)M L(M 1.(21
.6 .6 .8 .8 .6 .5 .5 .5 .6 .7

14' F 11 < F M)F et> r M<F
.6 .5 .8 .8 .7 .5 .5 .5 .6 .7

SES

SES x Sex

aerhfq instrument was administered to the
fourteen-year-old sample only. Thus, there Sex iti)F
were no age differences. .6 .6

*This in*trument was not administered in Germany.

Views of Life -- Competition /Cooperation: *50* Tukeys HSD - .112

Country: Brazil Mexico England Germany* Italy Yugoslavia Chicago Austin Japan
Ranks: 4 7 6 2 1 5 3 8
Mears: .2 .1 .2 .3 .5 .2 .2 .1

Country x OH L(M L)M L)M L)M L) M L)M L<M
SES .2 .1 .1 .1 .2 .1 .4 .2 .5 .5 .2 .2 .2 .2 .1 .1

Country x W(F M)F 10 r tor 14) I' PI) F 14)F tOr
Sex .2 .2 .1 .1 .2 .1 .3 .2 .5 .5 .2 .1 .2 .1 .1 .1

SES UL) UM
.2 .2

SES x Sex

*This instrument was administered to the
fourteen-year-old sample only. Thus, there Sex Or
were no age differences. .2 .2

*his .tistrument was not ads& i stered in Germany.

Views of Life -- Independent/Interdependent: *51* Tukeys MD* .159

Countil: Brazil Mexico England Germany* Italy Yugoslavia Chicav Austin Japan
Ranks: 4 6 2 5 7 3 6 1

Ins: .7 .4 .8 .7 .6 .8 .6 .9

Country x L<M L<M L(M L<M L<M L <M L(M L(M
.ES .6 .9 .3 .5 .8 .9 .7 .7 .5 .7 .7 .8 .6 .7 .9 .9

Country x m(r to M(r M>F M <F M(F /1<r
Sex .7 .8 .4 .3 .8 .0 .6 .7 .6 .6 .8 .8 .6 .6 .9 .9

"This instrument was administered to the
fourteen-year-old sample only. Thus, there
were no age differences.

Flew! of Life -- Earned Status /Bestowed Status:

SES UL (DM
.6 .8

SES x Sex

Sex

*This instrument was not admit.istered in German .

*52 Tukeys HS0 .112 .
ctinta: Brazil Mexico England Germany* Italy Yugoslavia Chicago Austin .Japan

Ranks: 8 2 5 7 3 6 1

cans: .9 .7 .9 .8 .8 .9 .8 .9

Country x L<M 1.(1 L)M L<M L<M L<M L(M
SES .8 .9 .6 .9 .9 .9 .8 .9 .8 .9 .8 .9 .8 .8 .9 .9

Country x 11(F 11), I1(r M <F 14> F MOP 11< M)F
sex .8 .9 .8 .6 .8 .9 .8 .9 .8 .8 .8 .9 .8 .9 .9 .9

SES UL<1.84
.8 ./

SFS x Sex

*This ingtronw M. was oInanixtured to the
!wort. enparo1.1 4.impiv only. thus, there

1 1N`.
14( F

Weft no alto 4111. c.n.ra. .8 .9



4

'Ail RI IH1.11:1 LYro.,hY, ,14 1 , < I ,, `.1 I III 1.1 filt,1 I . J INA 111

ilsy "1 I f (' nil I it 1=/11.2.1 clam t : Tukeys HSU .112

Brazil N.sito England Germany* Italy Yugoslavia Chicago Austin Japan

xmi 6 l 7 2 3 4 5 8

Me..,: .7 .8 .7 .8 .8 .7 .7 .6

Country x L(M L(M L(M 1.(H L) M L) M L.(11 L <M

31.5 .7 .7 .8 .8 .6 .7 .7 .8 .8 .8 .8 .7 .7 .7 .6 .6

Country x m<r m), m<r m<r ? )F M <F M <F m>r
Sex .7 .8 .9 .8 .6 .7 .8 .8 .8 .8 .7 .7 .7 .7 .6 .6

SES

SES x Sex

**This instrument wits administered to the
fourteen-year-old sample only. Thus, there Sex

were no age differences.
*This instrument was not administered to Germany.

Views of Life -- Self - Initiation /Other Initiation:
*54* Tukeys HSD .159

Cont: Brazil Mexico England Germany* Italy Yugo:Amite Chicago Austin Japan

tanks: 5 1 6 2 4 7 8 3

Means: .6 .6 .4 .6 .6 .4 .4 .6

Country x L<M L(M L(M L(M L)M L< M L)M L 01
SES .5 .6 .5 .7 .4 .4 .5 .7 .6 .6 .4 .4 .4 .4 .6 .6 -

Country x Or IMP m >I' it) I' 14) F 14 )11 it) r H> i
Sex .6 .5 .7 .5 .5 .4 .6 .6 .6 .5 .4 .4 .4 .4 .6 .6

SES

SES x Sex

M.( UM
.5 .5

**This instrument mos administered to the
fourteen-year-old sample only. Thus, there Sex MI ) F

were no age differences. .6 .5

*Ibis instrument was not administered in Germany.

Views of Life -- Self -olveriOther Solver: *55* Tukeys MSD .112

Country: it Mexico England Germany* Italy Yugos :so& Chicago Austin Japan

ROLM 4 2 5 6 7 8

Means: .6 .6 .7 .7 .6 .6 .6 .5

Country it L) M L) M L)M L)M L(M OM L(M L)M
SES .7 .6 .7 .6 .7 .7 .7 .7 .6 .6 .6 .5 .5 .6 .5 .5

Country x M<F kl<F M< F M <F 1101 M < F OF 11<r
Sex .6 .6 .6 .6 .7 .7 .7 .7 .6 .6 .6 .6 .6 .5 .5 .6

SES UL)
.6 .6

SES x Sex

**This instrument was administered to the
fourteen-year-old sample only. Thus, there Sex

were no age differences.
*This instrument was not administered to Germane.

Views of LLfe -- Self/Joint Imeterentatlon: *56* Tukeys HSD .159

Country: Brasil Mexico England Germany* Italy Yugoslavia Chicago Austin Japan

Banks: 1 2 7 5 6 4 S 3

Ana: .3 .5 .4 .4 .4 .4 .2 .4

Country x L)M L)M L(M L(M L(M L <M L) M L(M
US .6 .4 .5 .4 .3 .4 .4 .4 .4 .4 .4 .4 .3 .2

Country x 14 ( F N ) I )1 ) F 10 F MO, it> if it) I it> r
Sex .5 .5 .5 .5 .4 .4 .4 .4 .3 .4 .4 4 .2 .2 .4 .4

SZS

SES x Sex

**Thin instrument is administered to the
loutt...n-year-014 aamp:e nay. Mon. them Sex
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My, o -- io4tIom.fltdlik111./nlaa: *5$* Tukeys WSW .159

Brazil Mexico FligIand Leimany* Italy Yugoslavia thlisso Austin Japan
nix. 4 1 7 J 2 6 8 5

Moans: .5 .8 .5 .6 .6 .5 .5 .5

Country x L(M L)M L)M L(M L(M L(M
SES .5 .6 .8 .8 .5 .4 .5 .6 .6 .7 .5 .5 .5 .5 .6 .5

Country x M)F M)! M)F M)F M (F M)! MO' F

Sex .6 .5 .8 .7 .5 .4 .6 .5 .6 .7 .6 .5 .4 .5 .6 .5

SES

SES x Sex

instrument was administered to the
fourteen-year-old sample only Thus, there Sex

were no age difference.. .6 .5

*This instrument was not administered in Germany.

Views of Life -- Emotional Control/Emotional Expressivitv and /1_ootan-e: *59* Tukeys BSD .159

c.2991/11 Brazil Mexico England Germany* Ital.: Yugoslavia Chicago Austin Japan
B anks: 2 1 4 7 3 6 5 8
Means. .7 .7 .6 .5 .7 .6 .6 .4

Country x L)M L)M L)M OM
dr

L(M OM L)M L)M
SES .8 .6 .8 .7 .7 .6 .6 .5 .7 .7 .7 .5 .7 .5 .4 .4

Country x M)! It) (r 11)? pt> Ma./
Sex .7 .7 .7 .7 .7 .6 .5 .6 .7 .7 .6 .5 .6 .6 .4 .4

SES UL)UM

**This instrument was administered to Cie
fourteen-year-old sample only. Thus, there
were no age differences.

.7 .6

SES x Sex

Sex

*This instrument was not administered in Germany.

Views of Life -- Activity /Passivity under Stress: *60* Tukeys OD - .112

Country: Brazil Mexico England Getaway* Italy Yugoslavia Chicago Austin Jason
Banks: 5 3 1 6 7 2 4 g
neat .7 .7 .8 .7 .7 .8 .7 .6

Country x L(M L(M L(M M L(M L(M 1.01 L(M
SES .6 .7 .6 .7 .8 .8 .6 .7 .7 .7 .7 .8 .6 .7 .6 .6

Country x M(2 31)P SO, M)8
Nx .7 .7 .7 .6 .8 .8 .7 .7 .7 .7 .7 .8 .1 .7 .6 .6

SES EL (UM
.7 .7

SES x Sex

**This instrument was administered to the
fourteen-year-old sample only. Ths, there Sex
were no age differences.

*This instrument was not administered in Germany.

-1697-
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aty of Life -- PortItIv. iNvitolIve S. If-kottll 61 T.kt /A USD - .159

Countiv Brut i 1 Mexico 1ng lend Gervany* Italy Yugoslavia Chi. ego Austin Japan

Ki4111,: 3 1 6 2 4 7 5 8

mums: .7 .8 .5 .7 .7 .4 .5 .3

Country x M L <M L. PI L >M L)M 1.) N 1.<1.

SES .7 .6 .8 .8 .5 .5 .8 .6 .7 .7 .5 .4 .6 .4 .3 .3

Country x RI> T H)F N >F T N> F II) N>F
Sex .8 .6 .8 .7 .5 .4 .8 .6 .7 .6 .6 .4 .5 .5 .3 .2

SES U1.>1.14

.6 .5

SES x Sex 12i) LF 1150)NT

.6 .5 .6 .4

**This instrument was administered to the
fourteen-year-old maple only. Thus, there Sex N)

were no age differences. .6 .5

*This instrument was not administered In Cermany.

Views of Life -- View of Life: *62* Tukeys IISD .112

Country: Brest! Mexico England Germany* Italy Yugoslavia Chicago Austin Japan

Ranks: 7 6 5 8 4 1 2 3

Means: .8 .8 .9 .8 .9 .9 .9 .9

Country x L> M L(M 1.)11 L)M 1.< M L(M I.<11 L)M
SES .8 .8 .7 .9 .9 .9 .8 .8 .9 .9 .9 .9 .9 .9 .9 .9

Country x M(F M > 1r M (V tor M <P N< T M<T M(T
Sex .8 .8 .9 .8 .8 .9 .8 .8 .9 .9 .9 .9 .9 .9 .9 .9

SES

SES x Sex

**This instrument soma administered to the
fourteen-year-old sample only. Thus, there Sax

were no age differences.
*This instrument vas not administered in Germany.

Views of kite -- Total Active Choices: *63* Tukeys 1450 .000

Country Brazil Mexico England Germany* Italy Yugoslavia Chicago Austin Japan

4 3 7 2

.6

1

.6

6

.6 .5 .6
W.9.a" .6 .6 .6

Ccuntry x L(M L(M L(M L(Il L) M L(

183 .6 6 .6 .6 .5 .6 .6 .6 .6 .6 .6 .6 .5 .5 .6 .6

Country x M jly 11)r M)F 11)T 11)T 11) 1,1)1 11(T

Bax .0 .6 .6 .6 .6 .5 .6 .6 .6 .6 .6 .5 .5 .5 .6 .6

SES !IL <
.6 .6

SES x Sex

**This instrument was administered to the
fourteen-year-old sample only. Thus, there Sex _ 1,1>?

were so age differences. .6 .6

*This Instrument was not administered In Geriet6L

-1696,
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lira/ II Mexico England ter' any Italy
3 2 8 9 1

2.2 2.4 1.9 1.9 2.5

Yugo. la. NI

7
2.1

*64* lukeya nsD .088

Chkozo Austin

4
2 I 2.1

Japan
5

2.1

Counts y x in 14 10<14 10...14 10>14 10 <14 10<14 10(14 10..14 10>14
Age 2.2 2.2 2.3 2.5 1.9 2.0 1.9 1.8 2.5 2.5 2.1 2.1 2.1 2.2 2.1 2.1 2.2 2.1

Country x
Sky

1.M L<M L<M L M L>M L<M ir. M L<M
2.3 2.1 2.4 2.4 1.9 1.9 1.9 1.8 2.5 2.4 2.1 2.0 2.1 2.2 2.1 2.1 2.1 2.2

Country x M.>1* M<F M>F M<F M<F M>1 M>F M <F M>1
Sex 2.2 2.2 2.4 2.4 2.0 1.9 1.9 1.9 2.5 2.5 2.1 2.1 2.1 2.1 2.1 2.1 2.2 2.1

Age 10<14
2.1 2.2

Age x SES 10L" 14L< 1414
2.1 2.1 2.1 2.2

Age x Sex

SES

SES a Sex

Sex

Sentence Completion Task Achievement -- Stance: *65* Tukeys MSD .210

Co.ntay: brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Banks: 9 1 6 7 4 5 2 3 8

&us: 3.9 4.7 4.1 4.1 4.3 4.3 4.5 4.4 4.0

Country x 10>14 10 <14 10<14 10<14 10 >14 10<14 10>14 10 14 10 <14

Age 4.0 3.9 4.7 4.8 4.1 4.2 4.1 4.1 4.4 4.2 4.2 4.4 4.6 4.4 4.4 4.4 3.9 4.1

Country x L<M L<M L<M L >I L<M L>M L<M L>M L<M
SES 3.9 3.9 4.7 4.7 4.1 4.2 4.2 4.0 4.3 4.3 4.3 4.3 4.5 4.5 4.5 4.4 3.9 4.1

Country x M<F tt>r M>F M>F M>F M<F M<F M<F M<F
Sex 3.9 4.0 4.7 4.7 4.2 4.1 4.1 4.1 4.3 4.3 4.2 4.4 4.5 4.5 4.4 4.4 4.0 4.1

Age SES

Age x SES SES x Sex

Age x Sex Sex

Sentence _Completion T,sk Achievement -- Engagement: *66* Tukeye MSD .176

Co:attli: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
iIlts: 7 2 , 6 8 5 4 1 3 9
an 3.0 3 4 3.1 2.9 3.2 3.2 3.4 3.4 2.8

Country x 10 >14 104,14 10>14 10< 14 10>14 10<14 10>14 10<14 10<14
Age 3.0 3.0 3.4 3.5 3.1 3.1 2.8 3.0 3.3 3.0 3.1 3.4 3.5 3.4 3.4 3.4 2.8 2.9

County, x L<M L>M L<M L<M L>M L>M L>M L>M L <M
SES 3.0 3.0 3.4 3.4 3.1 3.2 2.9 2.9 3.2 3.2 3.3 3.2 3.5 3.4 3.4 3.4 2.7 3.0

Country a M<F M<F 14<r N>ir 11>F 14<11, ti<9 11<f 11<F
Sex 3.0 3.0 3.4 3.4 3.1 3.2 2.9 2.9 3.2 3.1 3.2 3.3 3.4 3.5 3.4 3.4 2.8 2.9

Age SES

Ap x SES SES x Sex

Age a Sex Sex

Sentence Completion Tank Achievement -- Aid/Advice: *67* Tukeye MSD 4 .107

Ranks:
Srazil Mexico England Cermsny Italy Yugoslavia Chicago Austin Japan

Ranks: 7 2 S 9 6 4 1 3 $
elm: 1.1 1.4 1.2 1.1 1.2 1.3 1.4 1.4 1.1

Country a 10 <14 10<14 10<14 10 <14 10 >14 10<14 10<14 10) 14 10< 14
Age 1.0 1.2 1.3 1.5 1.2 1.3 1.0 1.2 1.2 1.2 1.1 1.4 1.4 1.5 1.3 1.2 1.0 1.1

Country a L<M 1,,<M L<M L<M L<M L<M KM L <M L<14
SES 1.1 1.2 1.4 1.5 1.2 1.3 1.0 1.1 1.2 1.2 1.3 1.3 1.4 1.4 1.3 1.4 1.0 1.2

Country x M <F 11>f 11)11, M<F 14>F It< r M.1, M <F M <F
Sex 1.1 1.1 1.4 1.4 1.2 1.2 1.1 1.1 1.2 1.2 1.2 1.3 1.4 1.4 1.3 1.4 1.1 1.1

Age 10< 14 SES M.< 181
1.2 1.3 1.2 1.3

Age a SES SES x Sex

Age a Sex Sex
19'l.
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S.atence Cam,letion Task Achletement CopinKFttectfaeness: *68* Tukeys 1W a .186

11111:2: Bram 1.1 Mexico En,,land Germany tta ly Yugoslavia Chtrgo Austin Japan
Raol.a:
Means:

Country x 10>14 10<14 10<14 10-,14 10>14 10 >14 10> 14 10 <14 10 <14
Age 3.8 3.8 4.2 4.5 3.5 3.6 3.7 3.7 3.9 3.8 3.9 3.9 4.3 4.2 4.1 4.1 3.5 3.6

Country x L<M L<M I.< I.< M L<M L <M 1.>41 L<M
SES 3.8 3.8 4.3 4.4 3.5 3.6 3.7 3.6 3.9 3.9 3.9 4.0 4.2 4.2 3.7 3.6 3.4 3.7

Country x 11<1, tt< F 14>F M<F M>F M<F M< F Pi< F M<
Sex 3.8 3.8 4.3 4.4 3.6 3.5 3.7 3.7 3.9 3.9 3.8 4.1 4.2 4.3 4.1 4.1 3.6 3.6

Age SES

Age x SES SES x Sex

A. x Sex Sex

to..< um
3.9 3.9

Sentence Completion Task Achievement -- Hostile Affect: *694 Tukeys lin - .000

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 6 8 3 2 4 5 9 7 1

Means: .0 .0 .0 .1 .0 .0 .0 .0 .1

Country x 10<14 10<14 10>14 10 >14 10>14 10,14 10<14 10>14 10>14
Age .0 .0 .0 .0 .0 .0 .1 .0 .0 .0 .0 .41 .0 .0 .0 .0 .1 .1

Country x 1KM I.>11 L>M L<M L>M L<M L>M L<M L>M
SES .0 .0 .0 .0 .0 .0 .1 .1 .0 .0 .0 .0 .0 .0 .0 .0 .1 .1

Country x M <F M <F 11>? M<F M< F N>ir H)? POI
Sex .0 .0 .0 .0 .0 .0 .0 .1 .0 .0 .0 .0 .0 .0 .0 .0 .1 .1

Age 10>14 SES
.0 .0

Age x SES KS x Sex

Age It Sax Sex

Sentence Completion Task Achievement -- Depressive Affect: *70* Tukeye ISD - .000

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Auattn Japan
ra1Ls: S 6 3 2 4 4 7 1let .0 .0 .0 .0 .0 .0 .0 .0 .1

Country x 10>14 10>14 10>14 10>141C>14 10) 10 >14 10 >14 10>14
Age .0 .0 .0 .0 .0 .0 .1 .0 .0 .0 .0 .0 .0 .0 .0 .0 .1 .1

Country 1. L>E1 L>M L>m L>h 1,,m1 L111 L<M 11.>14 L>11
SES .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .1 .1

Country x it< r it>r it< it /Kr m<r M<? it< 7 li<IP yKy
Sex .0 .0 .0 .0 .0 .0 .0 .0 .0 .3 .0 .0 .0 .0 .0 .0 .1 .1

Age

Age x SES

Ass x Sex

10 >14
.0 .0

SES

SES x Sex

Sex

Nentence Completion Task Achievement -- Neutral Affect: *71* Takeys USD .000

Country: Brazil Mexico England Germany Its" Yugoslavia Chicago Awatin Je 4111
tp...ca'S 6 3 4 7 5 2 1 11

ftim: .9 1.0 .4 .4 .4 .9 1.0 1.0 .
Country r 10>14 10 <14 10 < 14 10 <14 10114 10<14 tO>1.4 10<14 10 <14
Ape .9 .9 1.0 1.0 .9 .9 .9 .9 .9 .9 .9 .9 1.0 1.0 .9 1.0 . .
Country x t< M l<11 KA L<M L <M L>m L>ell 1.>11 L<II
US .9 .9 1.0 1.0 .9 .9 .9 .9 .11 .9 .9 .9 1.0 1.0 1.0 1.0 . .
Country x 11>F 14>r N>r K3P M >F it >1 m<it w>r it>r
Sex .4 .9 1.0 1.0 .9 .9 .9 .9 .4 .9 .9 .9 1.0 1.0 1.0 1.0 . .
Age 10 <L4 US

.9 .9

Age x SES SES z Sex

Age s Sex Sox
-1140-



t h. I

IVIIgt't)UNlitt 011Akl:ON , Ah, AM) ..F.X Pal I Nt. s - SI 411

Semen.. 1...1110.1.1on !ANL A......%..ment Ih Win. All.tI:
*72* Tukeys 160 .000

LI=LLX: Briar 11 Mkico Englund Cermany Italy Yugoslavia (hi.xgo Austin Japan0.i,: 1 8 6 5 3 2 4 9 7Me.mv: .0 .0 .0 .0 .0 .0 .0 .0 .0
Country x 10<14 10>14 10<14 10 <14 10:14 10(14 10<14 10<14 10 <14Age .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0
Country x OM 1.(/1 i<11 i<11 1,)M L>M L>11 1<11 1,<KSES .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0
Country x m>r M<F M.. F 11< F Il<F PI< r m= 1 m>r 11>FSex .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0
Age

Age x SES

Age x Sex

10<14
.0 .0

SES

SES x Sex

Sex

&rtenee Completion -- Interpersonal Relations Attitude: *73* Tukeys 11SE4 .088
Country: Brazil Mexico England Car sany Italy Yugoslavia Chicago Austin JapanRar.ks: 3 1 7 9 6 5 4 2 8Means: 2.4 2.6 2.3 2.0 2.3 2.4 2.4 2.5 2.2
Country x 10>14 10>14 10>14 10< 14 10>14

10
>214 10>14 10< 14 10>14Age 2.6 2.3 2.7 2.5 2.4 2.2 2.0 2.0 2.4 2.1 2.5 2.3 2.5 2.3 2.0 2.0 2.2 2.2

Country x L>li L<11 14 11 L<11 L>11 L>11 L>11 L< M L>11SES 2.5 2.4 2.6 2.6 2.3 2.3 2.0 2.0 2.3 2.3 2.4 2.4 2.4 2.4 2.5 2.6 2.3 2.2
Country x rt>r M<F Pi< m> r m >F. M >I M <F 11>F 11<FSex 2.4 2.4 2.5 2.6 2.2 2.4 2.5 2.5 2.4 2.3 2.4 2.3 2.3 2.5 2.5 2.5 2.2 2.3
Age 10 >La SES

2.4 2.3

Age x SES 10L <10M 14L >1419 SES x Sex
2.4 2.4 2.3 2.3

Age x Sex Sex M<F
2.3 2.4

C. Pietism -- Interpersonal 1 tisane -- lance: *74* Tukeys USD s .201

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 9 4 8 2 6 7 3 5 1i ills: 2.2 2.8 2.5 2.9 2.b 2 5 2.8 2.7 3.1

Country x 10<14 10<14 10<14 10<14 10 <14 10<14 10(14 10<14 10>l4Age 2.1 2.4 2.7 2.8 2.4 2.6 2.8 3.1 2.6 2.6 2.3 2.8 2.7 2.9 2.1v 2.9 3.1 3.1

Country x L</1 L<11 1.<11 L>M L<11 L<M L>M L>M L<I1SES 2.1 2.3 2.6 1.0 2.4 2.6 2.9 2.9 2.5 2.7 2.5 2.5 2.8 2.8 2.7 2.7 3.1 3.1

Country x m>r tor PKF 11>F 14<l 11>l, 11<r M<F 11<Sex 2.2 2.2 2.8 2.7 2.5 2.5 2.9 2.9 2.5 2.7 2.5 2.5 2.8 2.9 2.6 2.9 3.1 3.1
Age 10<14 SES tn.< tot

2.6 2.8 2.6 2.7

Age x SES 10L< IOM 14K14M US x Sex
2.6 2.6 2.7 7.9

Age x Sex Sex

Sentence Completion -- Interpervona: Pr latiOns -- EnzaRt-rent: *75* Tukeys MSD v, .139

Country: Brazil Mexico England Cereany Italy Yugoslavia Chicago Austin Japanrsks: 9 2 8 5 3 7 6 4 1Wm: 1.5 2.1 1.7 1.9 2.0 1.8 1.2 2.0 2.3
Country x 10<14 10<14 10<14 10<14 10< 14 10<14 10<14 10<14 10<14Age 1.4 1.6 2.0 2.1 1.7 1.7 1,7 2.2 1.9 2.0 1.6 2.0 ..9 2.0 1.9 2.0 2.2 2.3
Country x 011 L<M Km L.-it v.:- m tr-M 1.<11 Li'M L<MSES 1.5 1.5 1.9 2.3 1.6 1.8 2.0 1.9 1.9 2.1 1.8 1.8 1.9 2.0 2.0 1.9 2.2 2.3

Country x m<r m> m<r M<I M< r te" r r M! _F 14<tSex 1.5 1,5 2.1 2.0 1.6 IA 1.9 2.0 1.9 2.1 1.8 1.8 1 6 2.0 1.9 2.1 2.2 2.3
Aga 10<14 !ES Ut< UM

1.8 2.0 1.9 1.9

Age 1 SES SES x Sex

Age a Sea Sex 11.'1
1.8 2.0170i



114Mii:Ottlt1gy Lut11'All14n Sul N I gy M I .I 1..., Ma NI X DDIrrl Itr WES - NINA. 1It

irntca, c_ C411,1. C I tst I unt:-61,111,1v1. ri *76* Tokeys osn .088

puntry: 8rnail Mexico Eng lane Gummy Italy Yugoslavia Ch !run Aust. tn Japan

a.*: 9 2 8 4 3 7 6 5 1

.3 .7 .5 .6 .7 .5 .6 .6 8

Country x 10<14 10<14 10<14 10(14 10(14 10<14 10<14 10<14 1r L4

Age .2 .4 .6 .7 .4 .5 .5 .8 .6 .7 .4 .7 .6 .6 .6 .6 8 .8

Country x 1.>11 1.<74 I.< M 1.>11 1KM k M 1.< si 1.-NM L< M

SES .3 .3 .6 .8 .4 .5 .6 .6 .6 ./ .5 .6 .6 .6 .6 .6 .8 .8

Country x M< r m>r m<r M <F m<1, 71<, M<F MO' 14<t

Sex .3 .3 .7 .7 .4 .5 .6 .7 .5 .7 .5 .6 .5 .7 .6 .7 .8 .9

Age 10<14 SES UL<184

.5 .6
.6 .6

Age x SES
SES x Sex

Age x Sex
Sex

.6 .6

Sentence Completion Interpersonal Relations -- Coping Effectivenego: *77* Tulreys HSD .152

Sraril Mexico England Germany Italy Yugoslavia Chicago Austin Japan

21cs

Country x 10<14 10<1.4 10<14 10<14 10 <14 10<14 10>14 10<14 10< 14

Age 2.4 2.8 3.4 3.5 2.9 3.0 2.8 3.3 2.8 3.0 2.9 3.3 3.4 3.4 3.3 3.4 3.1 3.2

Country x I.<11 L <M 1.<11 L=M 1KM I.< 11 1.<M L>M L<M

SES 2.6 2.6 3.3 3.4 2.9 3.1 3.1 3.1 2.8 3.0 3.1 3.1 3.4 3.4 3.4 3.3 3.1 3.3

Country x m<r 101 m<r m<8 M<r n<ir M<r 7Kr 'KJ

Sex 2.6 2.6 3.5 3.4 2.9 3.1 3.0 3.2 2.8 3.0 3.1 3.2 3.3 3.4 3.2 3.5 3.1 3.3

Age 10<14 SES 61 <181

3.0 3.2
3.1 3.2

Age x SES
SES x Sex

Ago x Six
Sex M <1/

3.0 3.2

Sentence Completion Interpersonal Relations -- Nostil2 Affect: *711* Tukey. liS0 .000

Country: Brazil Mateo Esslaod Germany Italy Yugoslavia "%Lugo &main Japan

Lsks. 9 6 3 1 4 $ 7 5 2

iliEls .1 .1 .2 .3 .2 .1 .1 .1 .2

Country x 10>14 10 <14 10>14 10 >14 10>14 10>14 10<14 10<14 10>14

Aga .2 .1 .1 .1 .2 .7 .3 .2 .2 .2 .1 .1 .1 .1 .1 .2 .2 .2

Country x 1>171 L>M 1.>11 KM 1.>11 1>M L>ti KM L >M

SZS .1 .1 .2 .1 .2 .2 .3 .3 .1 .2 .1 .1 .1 .1 .1 .2 .2 .2

Country x 11>f oi>r 11>t IM>f Of 11>l 11>r Pl>f ii >t

mix .1 .1 .2 .1 .2 .2 .3 .2 .2 .2 .2 .1 .2 .1 .2 .1 .2 .2

Aga 10>14 SES UL>1R1

.2 .1 .2 .2

Age x SES
US x Sex

Age x Sez
so,

.2 .1

/sentence Completion Interpersonal Relations -- 1Ppresnive Affect: *79* Ulcers 1180 .000

Country: Brasil Mexico England Germany Its'y Yugoslavia Chicago Austin Japan

Banks: 1 2 6 9 4 11 5 7 3

Mar .2 .1 .1 .0 .1 .o .1 .1 .t

Country x 10>14 10 <14 10<14 10>14 10;14 10>14 10<14 10>14 10<14

Aga .2 .2 .1 .1 .1 .1 .0 .9 .1 .1 .1 .0 .1 .1 .1 .1 .1 .2

Country x L>M 1>M 1.>M KM 1.<0 L<M 1.<11 L<M 1<t1

185 .2 .2 .1 .1 .1 .1 .0 .0 .1 .1 .0 .1 .1 .1 .1 .1 .1 .1

Country s m<r m<t it< r m< 8 M<? li<y 1K m<r M<II

Sex .2 .3 .1 .2 .1 .1 .0 .0 .1 .2 .0 .1 .1 .1 .1 .1 t .2

Aga
SEs

Aga a SO 101 >101S 141 <1414
WS x Sri

.1 .1 .1 ,1

Aga a Sex 14M'' 14F Son 11**,,



t It Ain 5

in a st taw: ay cutziral t.t, 13 is, A40 .tt 1)11. I I a! tit

§oti144 tov0,tion lottrrr.o011 Xlltiouq -- Nistrd Ati,ct: *804 Tukeys ItsD .044

D2L992: brazil Mexico England (.erstany Italy Yugoslavia Chicago ALst in Japan

iinul..: 9 4 S 6 7 1 2 3 8

Menos: .7 .7 .7 .7 .7 .8 .8 .8 .7

Country x 10 <14 10>14 10<14 10<14 10 <14 10 <14 10 >14 10 >14 10>14

Age .6 .7 .7 .7 .7 .7 .6 .8 .7 7 .6 .8 .8 .8 8 .8 .7 .7

Country a L<M 1.<11 L<M 1..M 1->M Le...M LAM 1.>11 L <M

SES .6 .7 7 .8 .7 .7 .7 7 .7 .7 .8 .8 .8 .8 .8 .7 .7 .7

Country x Pi> r i>1 m<ir m< 1 m >1 m< 7 ii< 1 M <1 m>7

Sex .7 .6 .7 .7 .7 .7 .7 .7 .7 7 .8 .8 .8 .8 .7 .8 .7 .7

Age 10<14 SES M.< UP1

.7 .7 .7 .7

Age x RS 10L< 10M 14L > 1414 SES x Sex
.7 .7 .7 .7

Age x Sex Sex

Sentence Completion Intereersonal Relations - Positive Affect: *81* Tukeys 11.51) .000

Com)itr: brazil Mexico Englund Germany Italy Yugoslavia Chicago Austin Japan

tanks: 7 8 2 4 1 S 9 3 6

any- .0 .0 .0 .0 .0 .0 .0 .0 .0

Country a 10<14 10)14 10<14 10 >14 10<14 10>14 10> 14 10 >14 10<14

Age .0 .0 0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0

Country x t< SI L>11 L>11 L>11 L<M I>11 L>11 1,>11 L>M

SES .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0

Country a m>7 11=1, m>7 11>17 M =P M <P M >7 m<1 ma IP

Sax .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0

AS*
SES

Age x 87.5 SES x Sex

Ap x Sax Sex

Inatome Covolet Los Authority -- Attitude: *13* Tukeys NED .098

Country: brazil Miss leo England Carnany Italy Yorg.alavia Chicago Austin Jayne

har.ks 5 1 7 9 6 3 4 2 11

gas: 2.3 2.5 2.1 2.1 2.2 2.4 2.4 2.4 2.1

Country a 10>14 10>14 10>14 10' .4 10 >14 10>14 10>14 10>14 10>14

Age 2.6 2.0 2.6 2.3 2.2 2.0 2.2 1.9 2.4 2.0 2.5 2.3 2.6 2.2 2.6 2.3 2.2 2.0

Country x L>M lo<H L>M 1.>M L>11 1.<11 1<la L>11 1.<M

US 2.4 2.1 2.5 2.5 2.1 2.1 2.1 2.0 2.3 2.2 2.4 2.4 2.4 2.4 2.4 2.4 2.1 2.1

Country x m>7 11<r m< r M <P M>P !KT M <P II< IF m<

Sex 2.3 2.2 2.5 2.5 2.1 1.2 2.0 2.1 2.3 2.2 2.4 2.3 2.4 2.4 2.4 2.1 2.1

Age 10>14 VA tn> 01
2.4 2.1 2.3 2.3

Age a XS SES x Sox

Ago x Us Sex m< 7
2.3 2.3

Sentancr Coasletion Author icy -,- Stance: *83* Tukeys OD .210

.Wsili: iraail Mexico England Carman, Italy Yugoslavia Chicago Austin Japan

Jblsks: 8 2 7 6- 3 4 S 9 1

BIM: 2.7 3.2 2.5 3.9 3.1 2.9 2.9 2.7 3.3

Country a 10 <14 10< 14 10<14 10<14 10<14 10<14 10<14 10<14 10<14

AP 2.3 3.0 .).0 3.3 2.6 3.0 2.7 3.1 2.9 3.2 2.7 3.2 2.8 3.0 2.5 2.9 3.2 3.4

Country x L<P1 1.< PI 1.<14 L>M L<I1 L<M 1.M 1.<71 1.<m

SES 2.7 2.S 3.9 3.4 2.7 3.0 3.0 2.5 3.1 3 . 1 2.8 3.1 2.9 2.9 2.6 2.8 3.2 3.3

Country a 71>7 11>P Pl<r m>r m>ir if<7 11)? M>1 m>7

Sex 2.8 2.6 3.2 3.1 2.8 2.9 3.0 2.5 3.2 3.0 2.9 3.9 3.0 3.9 2.5 2.7 3.3 3.2

Age 10 <14 SES 111 <11M

2.8 3.1 3.9 3.0

Age x SES SES s See

Age a Sex 1179410p 149.'141 Sys M >7

2.M 2.8 3.2 3.0 .1101. 3.0 2.9
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Sept. Cozu±.t Lxt .11.itIlor ft y - 19E okealtnt :

(.. rmilly
6

1.7

Italy
4

1.8

Yugos tau la
1

1.9

114*

C01. ago
8

1 6

Ttokrys 1150 a*

aust 1 i
7

1.6

101

Japan
9

1.6

( .9It I if: Brat 11 Mexico Ensla.ta
S 2 .1

1.7 1.8 1.8
gru.al:
wens:

Country a 10>14 10 >14 10 >14 10 >l4 10)14 10 -.14 10.1,14 10..14 10)14
Age 1.7 1.7 1.9 1.8 1.8 1.8 1.8 1.1 1.9 1.6 1.9 1.9 1.7 1.5 1.6 1.6 1.6 1.5

Country a Om Km i.< m 1.>M 1.<m LC-1' 1.,M 1.<M L< M
SES 1.8 1.7 1.7 2.0 1.7 1.8 1.8 1.7 1.7 1.8 1 ', 9 1.6 1.6 1.6 1.7 1.5 1.f

Country x M >r 11<r M<F M<F 19< M" F li<F )1>F M>r
Sex 1.7 1.7 1.8 1.9 1.7 1.8 1.7 1.7 1.8 1.8 1.6 1.9 1.6 1.6 1.6 1.6 1.6 1.5

Age 10> 14 SES 1.11.< UM

1.8 1.7 1.7 1.7

Age x SES 101410M 146 < 1414 SES x Sex
1.7 1.8 1.7 1.7

Age x Sex 10MQ".0F 1411< 141, Sex
1.7 1.8 1.7 1.7

Setence Completion Authority -- Aid /Advice: *85* Talkers HID .062

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 6 1 2 8 4 3 5 9 7

Means: .6 .7 .6 .5 .6 .6 .6 .5 .5

Country x 10<14 10<14 10<14 10>14 10>14 10<14 10>14 10<14 10<14
Age .5 . .6 .7 .6 .7 .5 .5 .7 .6 .6 .6 .6 .5 .5 .5 .5 .6

Country a 1.>M I.<11 KM L>11 L<M 1101 L<M I.<11 1<li
SU .6 .5 .6 .7 .6 .7 .6 .5 .6 .6 .6 .7 .6 .6 .5 .5 .5 .6

Country x m>r M<F M <r m<r 11.<2 11? 1K? 11(l Mir
Sex .6 .6 .6 .7 .6 .7 .5 .6 .6 .6 .6 .6 .5 .6 .5 .5 .6 .5

Age SES 111.< UM

.6 .6

Age x SES 101430M 146< 1414 SES x Sex
.5 .6 .6 .6

Age a Sex 10/K10F 14M< 14r Sex
.5 .6 .6 .6 .6 .6

Sentence Completion Authority -- Conine Ef fective- -se: *86* Tukepr H50 .139

Cot joux: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
ail:

m:

Country x 10>14 10<14 10<14 10<14 10<14 10<14 10>14 to< le to< 14
Age 3.2 3.2 3.1 3.3 2.9 2.9 2.9 3.2 3.0 3.0 3.2 3.4 3.1 2.9 2.9 2.9 2.7 2.7

Country x L>tl 6<ti L<PI L>li L<M L<PI L>11 1.<11 L<11
SES 3.3 3.! 3.1 3.4 2.9 2.9 3.2 2.1 3.0 3.1 3.3 3.3 3.0 3.0 2.9 2.9 2.6 2.8

Country x m>r m>r IKE m>r m>r m<r M>r m>r m> r
sex 3.4 3.1 3.2 3.2 2.11 3.0 3.1 3.1 3.1 3.0 2.3 3.3 3.0 3.0 2.9 2.9 2.7 2.6

Age 14.<1, SU
3.0 3.1

Age x SES SE3 x Sex

Age x Sex 10M< lor 1411 >142 Sex
3.0 3.0 3.1 3.0

Sentence Completion Authorlti_-- Hostile Affect: *87* Tukeys MS0 .044

Country: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
nto: 7 8 2 3 6 9 5 4 1

IVa: .1 .1 .2 .2 .1 .1 .2 .2 .3

Country a 10<14 10 <14 10<14 10<14 10<14 ic <le 10< 14 10(14 10>14
Age .1 .2 .1 .1 .2 .2 .2 .2 .1 .2 .1 .1 .1 .2 .2 .2 .3 .3

Country a I. <$ t.<11 E<M Km 1.>11 1.>11 E<11 1.<11 1,11
US .1 .2 .1 .1 .1 .2 .2 .2 .2 .1 .1 .1 .1 .2 .2 .2 .3 .3

Country a 11 <r 'ix it> r tKr m<r 11>F 11>l If >2 11<r
sex .1 .1 .1 .1 .3 .2 .2 .2 .1 .2 .1 .1 .2 .1 .2 .2 .3 .3

Age 10<14 SES 01.<1114

.2 .2 .2 .2

Aga a SES SES a Sex

Ilge a Sex Sea M>l
.2 .2
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Senterue ComplitIon Authority -- Mrtessiye Affect: *88* Tukeys 11S0 .000

kailict: Brazil Mexico England Germany Its .1 Yugoslavia Chicago Austin JapanRink.: I , 2 8 7 3 S 6 4 9Mewls: .2 .2 .1 .1 .2 .1 .1 .1 .1
Count ry x 10>14 10>14 10 >14 10 >14 10>14 10 >14 10 >14 10 >14 10 >14Age .3 .2 .3 .2 .1 .1 .2 .1 .3 .2 .2 .1 .2 .1 .2 .1 .1 .1
Country x L>SI L>lf L>71 L<If I.< If L>lf L< If L> If 4>lfSES .3 .2 .3 .2 .1 .1 .1 .1 .2 .2 .1 ., .1 .1 .1 .1 .1 .1
Country = m<r m<r M<r m<r m<r M <P m>r MO' m<rSea .2 .3 .2 .3 .1 .1 .1 .1 .2 .3 .1 .2 .1 . .1 .2 .1 .1
Age

Age x S9S

Age x Sex

10 >14
.2 .t 68.3 61.>UM

.2 .1

SES x Sex

Sex
.1 .2

Sentence Completion Authority -- Neutral Affect: *89* Tukeys HSD .044

Country: Rutz LI Mexico England Demuuny Italy Yugoslavia Chicago Austin JapanRanks: 7 4 3 5 8 1 2 6 9Item: .6 .7 .7 .7 .6 .8 .7 .7 .6
Country x 10< 14 10<14 10(14 10< 14 10(14 10<14 10> 14 10< 14 10< 14Age .6 .7 .6 .7 .7 .7 .6 .7 .6 .7 .7 .6 .7 .7 .7 .7 .6 .7
Country a L<If L(14 L>19 L>M L>lf L <M L>lf I>11 L>I4US .6 .7 .6 .7 .7 .7 .7 .6 .7 .6 .8 .8 .7 .7 .7 .6 .6 .6
Country a M> r m>r 1Kr m>r it>1' m>r m> r 11>P m>rSax .7 .6 .7 .6 .7 .7 .7 .6 .7 .6 .6 .8 .7 .7 .7 .6 .7 .6
AS* 10<14 US

.7 .7

Age x SES SES x Sex

Age x Sex aim m>r
.7 .7

Sentence _Couplet ion Authority -- Positive Affect: *90* Tukeys 100 .000
implEg: Brazil Mexico England rarmany Italy Yugoslavia Chicago Austin Japan10.111:s: 8 9 2 4 6 7 3 1 5WM: .0 .0 .0 .0 .0 .0 .0 .0 .0
Country x 10 14 10:14 10 <14 10>14 10= 14 10..14 10,04 10 <14 10=14Age .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0
Country x L=41 tall L>M L'fli L=14 L =M L>M L =M L=MUS .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0
Country x M =r mmr m>r m>r m=r m=r 14>i Mar M =rSex .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0
AS* US

Age x SES SES x Sex

Age x Sex Sox

Sentence Coe:dot/on Anxiety -- Attitude: *91* Tukeys KID = .139
Sizairi: Brasil Mexico England Getwany Italy Yugoslavia Chicago AusLin JapanRanks: 3 1 9 7 2 4 6 8 5ftsja: 2.0 2.3 1.3 1.6 2.1 1.9 1.6 1.5 1.6
Country a 10)14 10<14 10 >14 10 <14 10%14 10>14 10 <14 10 <14 10>1461, 2.1 1.9 2.3 2.4 1.3 1.3 1.4 1.7 2.2 2.1 2.0 1.8 1.5 1.6 1.5 1.5 1.7 1.5
Country x 1>I1 L>14 L>14 L>M Lelf L<If L>M I< If l>11US 7.2 LS :.4 2.3 1.3 1.3 1.6 1.5 2.1 2.2 LS 1.9 1.6 1.1 1.5 1.5 1.6 1.6
Country x m>r m> I? 11<17 11<i II< r m< r met m< r m> rSex 2.1 2.0 2.4 2.3 1.3 1.3 1.5 1.6 2.1 2.2 1.8 1.9 1.5 1.6 1.5 1.5 1.6 1.6
Aug US UL>1111

LI 1.6
Age a SES US a Sex UMW Pec>mr

1.7 1.8 1.8 1.7
Age x Sex Sea
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Sentence Cos.1 ,.t on Alt ttet v Stance:
*92* Tukeys 1110 .223

country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Links: 6 4 8 2 5 1 9 7

Meaux: 3.3 3.5 1.2 3.6 3.4 3.7 3.2 3.3 3.5

Country x l0 <14 10<14 10(14 l0 <14 10< 14 10 < 14 10 <16

Age 3.1 3.5 3.4 3.6 3.1 3.3 3.5 1.8 3.3 3.6 3.5 3.9 3.1 3.3 3.2 314

IL '14
.3 3.6 3.4

Country x L<M L<M L>M L<M On On L<M L<M L>14

WS 1.3 3.3 3.4 3.5 3.2 3.2 3.6 3.6 3.5 3.4 3.7 3.7 3.1 3.2 3.2 3.3 3.6 3.4

Country x 14>F 31>F ti>r t1 ' F M>F n>r n>r n>r it>r

Sex 3.5 3.1 3.5 3.5 3.3 3.1 3.6 3.6 3.5 3.4 3.7 3.6 3.3 3.0 3.4 3.2 3.5 3.4

Age 1J <14
FES

3.3 3.5

Age x SES 10L<I0N 14L>1414 SES x Sex

3.3 3.3 3.5 3.5

Age x Sex
Sex

3.5 3.3

potence Completion Anxiety -- Engagement:
*93* Tukeys MSD .1515

Country: ...rani' Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 4 6 9 2 5 1 8 7 3

Means: 2.2 2.1 2.0 2.3 2.2 2.4 2.0 2.0 2.3

Country x 10<14 10<14 10>14 10<14 10>14 10<14 10>14 10>14 10<14

Age 2.1 2.3 2.0 2.1 2.1 1.9 2.3 2.3 1.2 1.2 2.4 2.5 2.1 2.0 2.1 2.0 2.3 2.3

Country x L>M L>M L<M L>8 L>M L>M L<M c>rt LAM

SES 2.2 2.2 2.2 2.0 2.0 2.0 2.4 2.2 2.2 2.1 2.5 2.4 2.0 2.0 2.1 2.0 2.3 2.3

Country x N>? k>r ;Kr M<F 14<1, M<F m<r

sex 2.3 2.1 2.1 2.0 1.9 2.0 2.4 2.3 2.1 2.2 2.4 2.5 2.0 2.1 2.1 2.0 2.2 2.4

Age
SES UL>UM

2.2 2.1

Age x SES l0L< IQl 1410(1431 SES x 5ox

2.2 2.2 2.2 2.1

Age x Sax ION <10F 1431>14F
2.1 2.2 2.2 2.2

Sentence Completion Annie Atd/Advtea:
*94* Tukeys .098

Jam t: Small Mexico England Germany Italy Yugoslavia Chicago Austin Japan

au: 2 7 9 3 4 1 8 6 5

1111: .8 .7 .6 .7 .7 .9 .6 .7 .7

Country x 10 <14 10<14 10>14 10<14 10<14 10< 14 10>14 10>14 10<14

Age .7 .8 .6 .7 .6 .5 .7 .7 .7 .7 .9 1.0 .7 .6 .7 .6 .7 .7

Country x L>M L>M L <M 1,>rt L>M L>M L<M L>14 1.>8

SES .8 .8 .7 .6 .6 .6 .8 .7 .8 .7 .9 .5 .6 .7 .7 .6 .7 .7

Country a 11 >1 M>F M<F 14>F 14>? 1KF li<F 11>F M<

Sex .8 .7 .7 .6 .6 .6 .8 .7 .7 .7 .9 .9 .6 .7 .7 .6 .7 .8

Age

Age x SES 10L>1014 141,143:
.7 .7 .8 .7

Ale x Sex 10M <105 1414>145
.7 .7 .7 .7

SES

SLS x Sex

Sex

UL>UM
.7 .7

Sentence Comaettom Anxiety -- Coping Effectivenest: *95* Tukeys KSD .158

Country: basil Mexico Enema! Germany Italy Yugoslavia Chicago Austic Japan

anti
rhjt,.

Country x
Aga

10<14 10<14 10 <14 10<14 L0:14 10<14 10' 14 10>14 10>14

3.3 3.6 3.4 3.5 1.8 3.0 2.8 3.2 3.1 3.3 3.5 3.8 3.0 3.0 3.1 3.0 3.3 3.2

Country x L<M to<14 L<K L<Pt L>M L<M L<M LZM L>M

US 3.4 3.5 3.4 3.5 2.1 2.9 3.0 3.0 3.2 3.2 3.6 3.7 2.9 3 . 1 3.0 3.1 3.3 3.2

Country x My? N>ir et>r x<r m>r ti.5 14>F M>F

Sex 3.5 3.3 3.6 3.4 2.9 2.9 2.9 3.0 3.2 3.2 3.6 3.7 3.1 2.9 3.1 3.0 3.2 3.3

Age 10< 14
SES UI.< 184

3.1 3.3
3.2 3.2

Age x SES
SES x Sex

Age s Sex ION< lor 14m--.14r Srx M F

3.1 3.1 1.4 3.2 3.2 3.2
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Sentm Completion Ant irty -- nust t: *96* Tuky HSD .01)0

Country: Brazil Mexico England Cermtny Italy Yugoslavia Ch icago Austin Japanltnks: 7 3 2 5 i 6 6 9 4!:UM: .1 .1 .1 .1 .1 .1 .1 .1 .1
Country x 10>14 10 >14 10>14 10 >14 10)14 10)14 10<14 10>14 10 <14Age .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1
Country x 1.)st L>M L>M 1.=M L< M L . M OM 1'41 L< MSES .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1
Country x m>r M<r m>r m>r M >F t,F M >F POP H>rSex .1 .1 .1 .1 .1 1 .1 .1 .1 .1 .1 .0 .1 .0 .1 .0 .1 .0
Age 10>14 SES UL> UM

.1 .1 .1 .1

Age x SES SES x Sex

Age x Sex Sex m>r
.1 .1

Sentence Completion Anxiety -- Depressive Affect: *97* Tukey HS0
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 7 2 4 8 3 9 3 l 52101u: .2 .2 .2 .1 .2 .1 .2 .3 .2
Country x 10>14 10>14 10< 14 10>14 10>14 10>14 10<14 10<14 1.0<14Age .2 .1 .2 .2 .2 .2 .2 .1 .2 .2 .2 .1 .2 .2 .2 .3 .2 .2
Country x L>M L>M L>M L<M L>M L>71 K m L >M KmUS .2 .1 .2 .2 .2 .2 .1 .2 .2 .1 .2 .1 .2 .2 .3 .2 .2 .2
Country x M <7 M <r 11 <9 IKE M <1 M <F ti<7 It <I' ?KTSex .1 .2 .2 .2 .2 .2 .1 .2 .2 .2 .1 .2 .2 .3 .2 .3 .2 .2
Age 10 >14 518 UL >IM.2 .2 .2 .2

Age x SES SES x Sex

Age x Sex 1Cli<101, 14M4:141, Sex M<1,
.2 .2 .1 .2 .2 .2

Sentence Completion Anxiety -- Neutral Affect: *98* Tukeys IND .044
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanitagLe: 2 6 8 3 5 1 7 9 4a: .7 .7 .6 .7 .7 .8 .6 .6 .7
Country x 10<1.4 10 <14 10 >14 10<14 10<14 le<14 10>14 10>14 10 >14Age .7 .8 .6 .7 .6 .5 .7 .7 .6 .7 .' .8 .7 .6 .6 .5 .7 .7
Country x KM L<il 1.<P1 L>11 L> DI 1,<PI L< 14 c< tt I.> ftSES .7 .8 .6 .7 .6 .6 .7 .7 .7 .7 .8 .8 .6 .6 .6 .6 .7 .7
Country x m>i M>IP K>r M>l, M>9 IKE m>1 m>r 14<7Sex .8 .7 .7 .6 .6 .6 .7 .6 .7 .7 .8 .8 .6 .6 .6 .6 .7 .7
Age

Age x SES

Age x Sex 11:61>10? 1414>1417
.7 .7 .7 .6

ass x Sex

Sex ft>r
.7 .7

Sentence Completion Anxiety -- positive Affect: *99* Tukeys HSD .000
p20=: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 7 6 3 2 S 8 4 1 9ikam: .0 .0 .1 .1 .0 .0 .t .1 .0
Country x 10<14 10<14 10<14 10<14 10; 14 10<14 10<14 10 <14 10>14Age .0 .0 .0 .0 .0 .1 .0 .1 .0 .0 .0 .0 .0 .1 .1 .1 .0 .0
Country x V M 1KM L<BI 1.<M L>M K18 1>M L<M L >MUS .0 .0 .0 .0 .1 .1 .1 .1 .0 .0 .0 .0 .1 .1 .1 .1 .0 .0
Country x 11<7 m>r 11<r 14<r 11<IP m>r I1>r 11-,r m>rSex .0 .0 .0 .0 .1 .1 .1 .1 .0 .0 .0 .0 .1 .1 .1 .1 .0 .0
Age 10<1.4 US UL<UM.0 .1 .0 .1
Age x SES 101.<1014 14tir.14M SES x Sex

.0 .0 .1 .1

Age x Sex Irtel 11), 14M.'14F Sea
.0 .0 .1 .1 t107.
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Svntenee Com IttIvu A utrvralun Stancv: flows Tulteys USD .294

4.'12i22111: brazil Mexico Eugland Geniality Italy Yugo. lavia CuiLago Austin Japan

kan4: 4 3 S 7 6 9 6 1

2.9 3 0 2.9 2.8 2.7 2.6 3 0 2.6 3.1

Country x 10.>14 10)14 10>14 10 >14 10>14 10>14 10<14 10>14 1u>14

Age 3.1 2.6 3.2 2.8 3.0 2.6 2.8 2.8 2 9 2 6 ;.6 2.6 1.J 3.0 3.0 2.7 2.1 3.1

Cnurtry x L>M L<M L>14 L>M L<M L< M 12M L''M L>M

SES 3.0 2.7 2.9 3.1 2.9 2.6 2.6 2.6 2.7 2.8 2.6 2.6 3.1 2.9 2.9 2.6 3.2 3.0

Country a M>r m>1 m> 14<f' M>1 m>1 M >1 M >F M<

Sea 3.0 2.6 3.2 2.8 3.1 2.7 2.7 3.0 3.0 2.5 2.6 2.5 3.2 2.9 3.1 2.6 3.1 3.1

Age 10>14 SES

3.0 2.8

Age x SES SES x Sex

Age x Sex 10M >tor 1410.14F Sex m>
3.0 2.9 2.9 1.6 2.0 2.8

Sentence Comigetion Aggression -- Ensatement: *101* Tukeys USD .176

Satessi: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 4 2 8 9 3 6 7 5 1

rIAME: '.6 1.7 1.4 1.3 1.7 1.5 1.5 1.6 1.8

Country x 10>14 10 >14 10 >14 10> 14 10>14 10>14 10>14 1014 10>14

Age 1.9 1.3 2.1 1.4 1.6 1.3 1.4 1.3 2.0 1.4 1.6 1.4 1.6 1.3 I.7 1.5 1.6 1.7

Country x L>M L>M L<M L>M L>M L<M L>M L>M L>M

US 1.7 1.4 1.8 1.6 1.4 1.4 1.4 1.2 1.7 1.6 1.3 1.5 1.! 1.4 1.6 1.5 1.9 1.7

Country x 11<r m<ir 14.<11 M <I M >I 14<11 M<I M <I m<1

Sex 1.6 1.6 1.6 1.8 1.4 1.5 1.5 1.6 1.7 1.6 1.3 1.5 1.4 1.5 1.5 1.6 1.8 1.8

Aga 10>14 SES 0L>UM

1.7 1.4 1.6 1.5
..

Age x US SES x Sex

Age x Sex 1011<101P 1411<147 Sex 14<1

1.7 1.8 1.4 1.4 1.5 1.6

Sentence Completion Uneasier's -- Aid/Advice: *102* Sukeya NED - .088

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

onto: S 2 8 9 3 6 7 4 1

WM: .2 .3 .2 .1 .3 .2 .2 .2 .4

Country x 10>14 10>14 10>14 10>14 10>14 10 >11. 10 >14 10>14 10<14

Age .3 .1 .4 .2 .1 .1 .2 .1 .4 .2 .3 .2 .2 .2 .3 .2 .4 .4

Country x L>M L>M L<M L>M L<M L<M KM L >M L>11

US .3 .2 .3 .3 .2 .2 .2 .1 .3 .3 .2 .3 .2 .2 .3 .2 .3 .4

Country x M<IP M <I M<I M >I M <I w<r w<1 m>

Sex .3 .2 .3 .3 .2 .c .1 .2 .3 .3 .2 .3 .2 .2 .2 .3 .4 .4

Age 10>14 US UL>UM

.3 .2 .3 .2

Age x SEE US x Sax

Aga x Sex Sex 11<1,

.2 .3

Sentence Completion Astressioa -- Covina Effectiveness: *103* Tukeya 1180 .201

oLu,...2mt: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

tanks:

Dna:

Country x 10>14 10 >14 10)14 10<14 10>14 10(14 10>14 10>14 10<14

Age 2.6 2.4 B.4 3.1 2.2 2.1 2.2 7." 2.7 2.4 2.6 2.6 2.6 2.5 2.5 2.4 2.2 2.4

Country x L>11 L>M L>M L>M L>M L<M 7.P.M 1>14 L>M

US 2.6 2.4 3.2 3.2 2.2 2.1 2.3 2.1 2.6 2.6 2.6 2.7 2.4 2.6 2.5 2.4 2.4 2.3

Country a m<r m<1 IK, 1 m4:1 M!11 M<I M<1, 14'", fl<f
Sax 2.4 2.5 3.1 3.3 2.0 2.3 2.1 2.3 2.5 2.6 2.6 2.7 2.4 2.7 2.4 2.6 2.3 2.4

Age 10 >14 US
1.6 2.S

Age x SES 10L. >1014 141<1414 SU x Sex
2.6 2.5 2.4 2.5

Age a Sec Sex Me,
/. a



S. ill em t C.s

11t11 RCM

I. t It, II Ak,1. .614, ...

t OLT WI MN COOL %IL1, tit,

4... 1 114 A 1 1. 4 t :

II A.. A111) s, Llill,.t 'A - 11Vd.

I04

III

Tokey BM) - .0/4

(,!.2sttj: Dirall Willi t 1 tl,Ig...1 l.otro.oity II st I y Yoh/on Int:in lit I .. ospot Aunt in Japan
ii m 1.127 : 9 8 1 1 4 1 4 5 3

Me nog: .1 . i .5 .6 4 1 .4 .4 .5

Count t y x 10 < 14 10< l' 10:14 10)14 10 14 10- .14 10 V. 10 14 10 14
Age .3 .3 .3 .3 .5 .5 .6 4 .4 .5 .) .1 .3 .5 .4 .4 .5 .5

Country x L<M VII 1:14 1..- N 1.....M L,- M 1. ... M 1. M L<M

SES .3 .3 .3 .3 .5 .5 .5 .6 .4 .5 . 1 .3 .4 .3 .4 .4 .5 .5

Country x x<r M>f* x>r m<r M >F M>t MlF M >F 14.F
Sex .3 .3 .4 .3 .6 .5 .6 .6 .5 .4 .4 .3 .4 .3 .4 .4 .5 .5

Age 10<14 Us
.4 .4

Age x SES

Age x Sex

SES x Sex

Sex x>r
.4 .4

Sentence Completion Aegression -- Dekressive Affect: *105* Tukeys USD - .000

Coullat: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
took,: 1 3 7 8 2 4 6 5 9
Means: .1 .1 .0 .0 .1 .1 .0 .1 .0

Country x 10>14 10>14 10>14 10 >14 10(14 10 <14 10> 14 10(14 10 >14
Age .2 .1 .1 .0 .0 .0 .0 .0 .0 .1 .0 .1 .1 .0 .0 .1 .0 .0

Country x L>M L>t, L >M 1..-- M L>M L.( M I<M L>M L>M

8ES .1 .1 .1 .0 .0 .0 .0 .0 .1 .0 .0 .1 .0 .1 .1 .0 .0 .0

Country x m<r m<r m<F M<F !Kr M<F M<F M<F M<F
Sex .1 .1 .0 .1 .0 .0 .0 .0 .0 .1 .0 .1 .0 .1 .0 .1 .0 .0

Age 10>14 SES mixt(
.1 .0 .1 .0

Age a SES SES x Sex

Age x Sex Sex M<F
.0 .1

Sentence Completion Aggression -- Neutral Affect: *106* Tukeys HSD - .076

goantyi: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 3 1 8 9 6 2 4 5 7

jimus: .6 .6 .5 .4 .5 .6 .6 .5 .5

Country a 10<14 10>14 10<16 10<14 10>14 10=14 10 >14 10 >14 10<14
Age .t .6 .7 .6 .4 .5 .4 .4 .6 .5 .6 .6 .6 .5 .6 .5 .5 .5

Country x L<M L>M L>M L>M L>I4 L>M L<M L< M L>M
SES .6 .6 .7 .6 .5 .5 .4 .4 .5 .5 .6 .6 .5 .6 .5 .6 .5 .5

Country a M >r M<F PKF m>r M<F M<F m<r m<r m<r
Sex .6 .6 .6 .7 .4 .5 .4 .4 .5 .5 .6 .7 .5 .6 .5 .6 .5 .9

Age SEC

Alp X US

Age x Sex

SES X Mg

Sex m<r
.5 .6

Sentence Completion Aggteseion -- Positive Affect: *107* Tukeys MD - .000

ota5_142: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
lianks 7 8 6 2 4 5 9 1 3ins: .0 .0 .0 .0 .0 .0 .0 .0 .0

Country a 10 =14 10 -14 10 -14 10=14 10 =14 10=14 10=14 10 <14 10 =14
Age .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0

Country x L -11 Lmfl L =M L7M L=M L=M L.M L<M L =M
SE! .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0

Country x N =F M =r 14-eF MCF Me. F M Ir M-F m<r m -4
Sex .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0

Age 1E5

Age x SES !ES x Sex

Age x Sex OM >10F 14M <14F Sex
.0 .0 .0 .0

0170-
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Tuk,y4 IND .042

F,..-t ry. 5,4ril Mexico Enaldnd Lermany Italy yogo 4 Lavin Chierpo Austin Japan
Lent -: 4 1 II 9 2 4 5 7

Heanm: 2 . 3 2.5 2.1 2.0 2.3 2.3 2.3 2.3 2.1

Country a
Age

1014
2.4 2.1

10114
2.S 2.4

10>14
2.1 2.0 2.100>111 9

10114
2.4 2.2

10>14
2.3 2.2

10'14
2.4 2.2 2if 2.2

>214.1
2.2

Country x L>M L<M L <M L's.m L."91 L>m I/ m L-, M L<M
US 2.4 2.2 2.5 2.5 2.1 2.1 2.0 1.9 2.3 2.3 2.3 2.3 2.3 2.3 2.J 2.3 2.1 2.1

Country x e >F m<F ti<F M>ir 1,1>F le<F M<F m<F
Sex 2.3 2.3 2.5 2.5 2.0 2.1 1.9 2.0 2.3 2.3 2.3 2.3 2.2 2.3 2.3 2.3 2.1 2.1

Age 10>14 SLS ut>um
2.3 2.2 2.2 2.2

Age x SES SES x Sex

Age x Sex Sex m<r
2.2 2.2

Sentence Completion -- Mean Stance: *109* Tukeys MSD .116

Comm: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
nks: 9 2 8 3 5 6 4 7 1

Means: 2.9 3.4 3.1 3.3 3.2 3.2 3.2 3.2 3.4

Country a 10<14 10<14 10<14 10<14 10<14 10<14 10<14 10<14 10(14
Age 2.9 3.0 3.3 3.4 3.0 3.2 3.1 3.4 3.2 3.3 3.0 3.4 3.2 3.3 3.1 3.2 3.4 3.4

Country a L<M L<M L<M L>M L<14 L<M L>M L<M L<M
523 2.9 3.0 3.2 3.5 3.0 3.1 3.3 3.2 3.2 3.2 3.2 3.2 3.2 3.2 3.1 3.2 3.4 3.4

Country x m>r m>r m>r m>r m>r n< r M>F m>r m>r
Sex 3.0 2.9 3.4 3.3 3.1 3.0 3.2 3.1 3.3 3.2 3.2 3.2 3.3 3.2 3.2 3.1 3.4 3.4

Age 10<14 3ES 111.<

3.1 3.3 3.2 3.2

Age x SES SES x Sex

Age x Sex 11:64>10F 1411>I4F Sex 14>F
3.1 3.1 3.3 3.2 3.2 3.2

Sente..ce Completion -- Mean Enamaement: *110* Tukeys ISO .076

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
11cp: 9 1 8 7 4 2 6 5 3

Emu 2.0 2.2 2.0 2.1 2.1 2.2 2.1 2.1 2.1

Country x 10<14 to>14 10>14 10<14 10>14 10<14 10>14 10>14 10< 14
Age 2.0 2.0 2.3 2.2 2.1 2.0 2.0 2.1 2.2 2.1 2.1 2.3 2.1 2.0 2.1 2.1 2.0 2.1

Country a L>M L<M L<M L>M L<M L<M L<M L>m 'Km
US 2.0 1.9 2.2 2.3 2.G 2.1 2.1 2.0 2.1 2.2 2.2 2.2 2.1 2.1 2.1 2.1 2.1 2.2

Country x
ha

1.1>11
2.0 2.0

fl r
2.2 2.2

14<1,
2.0 2.1

?KY
2.0 2.1

7K F
2.1 2.2

M <F
2.1 2.2

m<r
2.0 2.1

M<F
2.1 2.1

m<r
2.1 2.2

Age SES

Aga x SES SES x Sex

Age x Sox 10114t10F 14111<14F Sex x<1
2.1 2.2 2.1 2.1 2.1 2.1

Sentence Completion -- Near Aid/Advice: *111* Tukeys 11.51) .044.

Sasali: {mail Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Berths: 9 1 6 7 4 3 5 6 2

.6 .8 .6 .6 .7 .7 .7 .7 .7

Country x 10<14 10<14 10< 14 10<14 10 >14 10<14 10! 14 10<14 10<14
Sax .6 .7 .7 .8 .6 .6 .6 .7 .7 .7 .7 .8 .7 .7 .7 .7 .7 .7

Country x L >M L.01 L<M L >M L<M KM Le-M L!M L<M
.6 .6 .7 .8 .6 .7 .7 .6 .7 .7 .7 .7 .7 .7 .7 .7 .7 .8

Country x M >F m>r m< r m<r M <F MC r m-- F 11<r If <IP
Sex .6 .6 .8 .8 .6 .7 .6 .7 .7 .7 .7 .8 .7 .7 .7 .7 .7 .8

Ag 10<14 SEE UL<ISI
.7 .7 .7 .7

Age x SES SES a ha

Age x Sex 1.0M'710F 1471. Sex m<r
.6 .7 _ .7 .7 .vin. .7 .7



1 11.19.1

11411 %Co a ottr'411r 411,1114% , I I AND I 1111.1..1 t.. 11 i1.1

.4,n1.1% - 1111 LtElpikij 1.2 1 I 1 I PI 11`.t7 048

r utuf ix
k ..1..:
wilt..221:

nragli Men ti o rug lund 6rtrany Italy TIMOR ISV 14 Phi. nip. Aunt in Japan

Count ry x 11),(14 10 <13 10 <14 10 <14 10 <14 10).14 10 <14 10<14
Age 3.1 3.2 3.5 3.6 2.9 3.0 2.9 3.2 3.1 3.2 3.1 3.2 3.3 3.2 3.2 3.2 3.0 3.1

Country x L>M L<M L <M L>M LS H Lf M L <M L>11 L<M
SES 3.1 3.1 3.4 3.6 2.9 3.0 3.1 3.0 3.1 3.1 3.3 3.3 3.2 3.3 3.2 3.2 3.0 3.1

Country x M >r * >F m<z. m<r H >r M <r 11<, 11<i It< F
Sex 3.2 3.1 3.5 3.5 2.9 3.0 3.0 3.1 3.1 3.1 3.3 3.4 3.2 3.3 3.2 3.3 3.0 3.1

Age 10<14 SES UL< 1.1H
3.1 3.2 3.2 3.2

Age a SES SES x Sex

Age x Sex loriCior 1411<14T Sex m<z.
3.1 3.2 3.2 3.2 3.2 3.2

Sentence Completion -- Mean Hostile Affect: *113* Tukeys RSV ., .000

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
rlks: 7 S 3 2 4 9 6 5 1

Means: .1 .1 .2 .2 .2 .1 .1 .2 .2

Country x 10<14 10<14 10>14 10 >14 10<14 10>14 10<14 10<14 10 >14
Age .1 .1 .1 .1 .2 .2 .2 .2 .2 .2 .1 .1 .1 .2 .1 .2 .2 .2

Country a L<11 11H L >M L<M iir IP OH L >M L <M L <M
US .1 .1 .1 .1 .2 .2 .2 .2 .2 .2 .1 .1 .1 .1 .1 .2 .2 .2

Country x H>T H>r H>r /I>7 M >r 11>r N>IF DOT
Sex .1 .1 .1 .1 .2 .2 .2 .2 .2 .2 .1 .1 .2 .1 .2 .1 .2 .2

Ais SES

Age x US

Ags a Sex

US x Sex

Sex et> r
.2 .1

Sentence Completion -- Mean Depressive Affect: *114* Tukeys SSD - .000

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Mastic Japanmai: 1 2 7 9 3 8 6 4 5
ons: .2 .1 .1 .1 .1 .1 .1 .1 .1

Country a 10 >14 10>14 10>14 10>14 10> 14 10>14 10>14 10>74 10<14
Age .2 .1 .2 .1 .1 .1 .1 .0 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1

Country x L >M L>)1 L>)1 L <M L <M L>M KM L >M Val
US .2 .1 .2 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1 .1

Country x m<r }KT IKIF m<r II<F KT KT M<F 1k?
Sex .1 .2 .1 .2 .1 .1 .1 .1 .1 .2 .1 .1 .1 .1 .1 .1 .1 .1

Age 10>14 SES 111.>151
.1 .1 .1 .1

Age x SES US x Sex

Aga a Sex uzi<ior 1411(14? Sex ll<F
.1 .1 .1 .1 .1 .1

Sentence Completion -- Mean Neutral Affect: *115* Tukeys lin * .060

Count ry: knoll Mexico England Gamey Italy Yugoslavia Chicago Austin Japan
Hanks: 4 3 5 6 7 1 2 5 9
sans: .7 .7 .7 .7 .7 .5 .7 .7 .7

Country x 10<14 10<14 10 <14 10<14 10<14 10<14 10>14 :0 >l4 10<14
Age .7 .7 .7 .7 .7 .7 .7 .7 .7 .7 .8 .8 .8 .7 .7 .7 .7 .7

Country x De. H L <M 1.<11 L>M L >M L<II L;PM L>M L >M
US .7 .7 .7 .11 .7 .7 .7 .7 .7 .7 .8 .8 .7 .7 .7 .7 .7 .7

Country x tijr H>F 71<1, rg>r c 14<F Half 1kr Or
Sex .7 .7 .7 7 .7 .7 .7 .7 .7 .7 .8 .8 .7 .7 .7 .7 .7 .7

Age 10e14 SES
.7 .7

Age a SES SES x Sex

Age x Ses 1011 ,tor 14:4 )14f Sex m%r
7 .7 .7 .7 .7 .7



t 1.110

Stot entri.let ton

101-, Itt.st:911a9 I (MI is.

19.am It t 9t. At Ii.. t:

Germany
2
.0

tl `.

Italy
5
.0

9Intostvt
7
.0

*IR.*

Chicano
4
.0

Ili

Tukva

Milli ill
1

.0

.000

Japan
9
.0

C.s.Lul:
Pink,:

Brazil
6
.0

Mcalte England
8 3
.0 .0MeAnrt

Country x 10 <14 10< 14 i0<14 10<14 10<14 10<14 10<14 10<14 10<14

Age .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .0

Country x L>M L<M UGH L<M L<M L.M OM L<M L-01

SES .0 .0 .0 .0 .0 .0 .0 .0 .0 .0 .4 .0 .0 .0 .0 .0 .0 .0

Country x
lax

Mir
.0 .0

m>r
.0 .0

N<r
.0 .0

?kr
.0 .0

M<F
.0 .0

n<r
.0 .0

14..4
.0 .0

14=1,
.0 .0

m>r
.0 .0

Age 10<14 SES UL<011

.0 .0 .0 .0

Age x 5E5 10L>1014 141.<14M 5E5 x Sex
.0 .0 .0 .0

Age x Sex ACM >101F 14Pt<14F Sex
.0 .0 .0 .0

Sentence Completion -- Self-Concept: *117* Tukeys OD* .145

Country: Brazil Mexico England Ceraany Italy Yugoslavia Chicago Austin Japan

Ranks: 5 1 4 9 6 5 3 2 7

ens: 2.4 2.6 2.4 1.9 2.2 2.0 2.4 2.4 2.1

Country x 10>14 10>14 10>14 10>14 10>14 10>14 10 >14 10>14 10)14

Age 2.4 2.3 2.7 2.5 2.6 2.2 2.0 1.5 ..3 2.1 2.1 2.0 2.6 2.3 2.6 2.3 2.2 2.0

Country x L>M 1KM L>M 1.>14 L<M L<M L<M L<M L>M

SES 2.4 2.3 2.6 2.6 2.4 2.3 1.9 1.9 2.2 1.3 2.0 2.1 2.4 2.5 2.4 2.5 2.2 2.0

Country x m>r m>r pKir n>r n>r n<7 15 <F Pt>F m>r

Sex 2.4 2.3 2.6 2.6 2.4 2.4 2.0 1.9 2.3 2.1 1.9 2.1 2.4 2.4 2.5 1.4 2.2 1.0

Age 10;>14 $118

2.4 2.2

Age x SU 10L<.10/1 141.>14M 583 x Sex

Ate x Sex

2.3 2.4 1.2 2.1
Sex m>r

2.3 2.2

Sentence Completion Parent/Chi14 Intaract198:
*118* Tukeys PSD .0811

iaunt:: brazil Mexico England Carasny Italy Yugoslavia Chicago Austin Japan

eysit.: 8 7 5 3 9 2 4 6

Mew: 2.2 .1.6 1.2 2.3 2.3 2.1 2.5 2.3 2.3

Country x 10>14 10>14 10<14 10>14 10>14 10>14 10<14 10>14 10 >14

Aga 2.2 1.1 2.7 2.4 1.1 1.1 1.4 2.2 2.4 1.1 2.1 2.1 2.5 2.5 2.3 2.2 2.4 2.2

Country a L>M L >M L <M 1>M L<M L>M 1>M i)n KM
585 2.2 2.1 2.6 2.5 2.1 2.2 2.3 2.2 2.3 2.4 2.1 2.1 2.5 2.5 2.3 2..1 2.2 2.3

Country x irKr M<r M<r if< IP m>r n<r PK? n<r

Sex 2.1 2.2 2.5 2.6 2.1 2.2 2.2 2.3 2.4 2.3 2.1 2.1 2.4 2.5 2.3 2.3 2.2 2.3

Age 10 >14
2.3 2.2

Age x SU

Age x Sex

SFS

58$ x Sex

Sex 19<1,
2.3 2.3

Sentence Completion -- Mother Interaction: *119* Tukeys OD - .147

imtar : brazil Mexico England Cereal Italy Yugoslavia Chicago Austin Japan '

via: 4 1 5 5 6 8 1 3 7

Bum: 2.3 2.6 2.2 2.1 2.2 2.1 2.5 2.3 2.2

Country x 10)14 10>14 10>14 10>14 10>14 10>14 10>14 10>14 10>14

Ala 2.3 2.2 2.7 2.5 2 3 2.2 2.2 2.0 2.4 2.1 2.1 2.0 2.5 2.4 2.4 2.2 2.3 2.1

Country x L >M L>M L <M L >M t<71 1AM L <M 1KM L>M

SLS 2.3 2.3 2.6 2.6 2.2 2.3 2.1 2.0 2.2 2.3 2.0 2.1 2.4 2.5 2.3 1.4 2.2 1.1

Country: N >r M>r M<r n>r et> r m< r M <r MA r

Sex 2.3 2.3 2.6 2.6 2.2 2.3 2.1 2.0 2.3 2.1 2.0 2.1 2.4 2.5 2.3 2.3 2.2 2.2

AO 10)14
2.4 2.2

Age x US

Age x Sex

SES

SES x Sex

Sex

1712-



S.1110,.2 .21E1 j f ion_ -

1...!!"(ry: arra II
Mani...: 4

1,4t.lx i lief

Meak ..
I

nitit 1.or

sa. t leat

city% tit

Granny
3

Lit.N,

ita1y
4

I i 14

Vagoalsala
9

L

110
Ch1:3a0

2

Ili

Tukrya u%0 .107

Austin Japan
3 7

1 na 1/lila
S

b...t2.1: 1 2 1.6 2.3 2.1 1.1 7.1 2.4 2.4 2.2

Country 10114 11014 10> 14 10> 14 10:14 10''', 14 1014 10> 14 10 >14
Axe 2.3 2.2 2.7 7.4 2.3 7.2 2.2 2.0 2.4 2.2 2.1 2.0 2.) 2.4 2.5 2.3 2.3 2.0

Country 1.>11 1>44 1.>11 0( 14 1.< 14 1<11 1.<14 1.).
SES 2.3 2.2 2.6 2.5 2.3 2.3 2.1 2.1 2.3 2.4 2.0 2.1 2.4 2.4 2.4 2.4 2.2 2.2

Country x 14,(9 it<ir 14 <r ti< 21> 2 14.L.IP ii.c.r m>r x<1
Sex 2.2 2.2 2.5 2.6 2.2 2.3 2.1 2.1 2.4 2.2 2.0 2.1 2.4 2.5 2.4 2.4 2.1 2.1

Age 10> 14 SES
2.4 2.2

Age a SES SES s Sex

Age x Sex Sex

Ites 1 ity-Fantasy Discrepancy Score: *233* Tukeys SSD 270

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 4 S 7 2 3 1 5 6
Means: .0 -.0 -.0 .0 -.o -.0 .0 -.0

Country x l0 <14 10=14 10= 14 10 <14 10>14 10>14 10>14 10=14
Age .0 .0 -.0 -.0 -.0 -.0 -.0 .0 -.0 -.0 .0 -.0 -.0 -.0

4-ountry x 1.<N 1 <M LC It 1.<14 L <M I.<14 1.<11
SES -.4 .4 -.4 .4 -.2 .2 -.4 .4 -.3 .3 -.2 .2 -.3 .3 -.3 .3

Country x 11>r 01>r x< x<r It< it)? M <r m<1
Sex .0 -.0 .3 -.3 -.1 .1 -.0 .1 -.0 .0 .2 -.2 -.1 .1 -.1 .1

A. SES OD( WI
-.3 .3

Age x US 101.< 1011 141.41411 SLS x Sax

Age x Sex

-.2 .2 -.4 .4

lax

;tory One -- Stance: *121* Tukeys USD .124

Smal: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
d...Ls: 8 6 2 3 4 7 9 5 1

as: 1.6 1.7 1.1 1.8 1.7 1.6 1.4 1.7 1.9

Country x 10>14 10 >14 10>14 1014 10>14 10>14 10>14 10>14 10< 14
Age 1.7 1.3 1.7 1.7 1.8 1.8 1.8 1.9 1.8 1.7 1.7 1.6 1.5 1.3 1.7 1.7 1.8 1.9

Country x 1.<11 L>11 I. 0 1>ii 1<ii I.>11 I.>ii 1>ii 1.<1.
SES 1.6 1.7 1.8 1.6 1.8 1.1 1.8 1.8 1.7 1.7 1.7 1.6 1.4 1.3 1.8 1.6 1.8 1.9

Country x m>tr 44 >1 14<1 M <r ii>r it<r 8<y M >r 14?
Sex 1.7 1.6 1.7 1.7 1.8 1.9 1.8 I.1 1.7 1.7 1.4 1.7 1.3 1.5 1.7 1.7 1.8 1.9

Age 10 >14
1.7 1.7

Age x SES

Age x Sex

183 UL>UN
1.7 1.7

a Sex

Sex

Story One -- Eneageueuz: *122* Tukeys LSD .170

Country: Brazil Mexico England Genanal Italy Yugoslavia Chicago Austin Japan
Italls: 2 1 9 3 5 6 4 8 7

rem: 1.5 1.6 1.2 1.4 1.4 1.4 1.4 1.2 1.3

Cout.try x 10>14 10> 14 10 >14 10 >14 1.0<14 10,44 10).14 10 >14 10<14
Age 1.7 1.3 1.7 1.5 1.3 1.0 1.5 1.3 1.3 1.4 1.4 1.3 1.4 1.4 1.4 1.0 1.3 1.3

Country x L>31 1.)K 1.>11 1.>11 1.<11 1>II 1.>8 1.<11 L>M
SES 1.5 1.4 1.1 1.5 1.3 1.1 1.5 1.3 1.4 1.4 1.4 1.3 1.4 1.4 1.2 1.2 1.4 1.2

country x m>tr 11> 71< 44)? ii,>r K<IP m< m>1 n>,
sex 1.5 1.5 1.7 1.6 1.1 1.2 1.3 1.3 1.5 1.2 1.3 1.4 1.3 1.4 1.2 1.2 1.3 1.3

Age 10 >14 /ZS 171.> UK

1.5 1.3 1.4 1.3

Age x SES 101>1014 141)1414 NS a Sex mei, MMyMr

1.5 1.4 1.4 1.2 1.4 1.4 1.4 1.3

Age a Sex Sex
-1713.
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Stoll 011e -- Int t tat ton: *123* Tuiwyst 0CD .270

C.4tyttr : Brazil Mesita England Ca -ntany Italy Yugoslavia Chicano Austin Adman

iuni.: 2 1 7 3 5 4 8 9 6

arena: 2.5 2.6 2.1 2.3 2.3 2.3 2.1 2.0 2.3

Country x 10)14 10 >14 10)14 10)14 10<14 10<14 10<14 10> 14 10<14
Age 2.6 2.3 2.6 2.5 2.3 2.0 2.4 2.2 2.2 2.5 2.3 2.3 2.0 2.1 2.2 1.9 2.2 2.4

Country x L<N L>N L. liN L>h L<11 L<11 LuN Litt L>M
SES 2.5 2.5 2.7 2.4 2.2 2.1 2.4 2.3 7.3 2.4 2.3 2.4 2.1 2.1 1.9 2.1 2.4 2.3

Country s N>r M>F 11<p. 14>e m >F N <F li<F ii),F n<?
Sex 2.5 2.4 2.7 2.5 2.0 2.3 2.5 2.2 2.4 2.3 2.3 2.4 2.0 2.1 2.1 2.0 2.3 2...

Age SES

Age x SES SES x Sex Lti<LF 164)6F
2.3 2.3 2.3 2.2

Age x Sex Sex

Story One -- Aid /Advice: *124* Tukeys MD* .176

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Minks: 2 1 7 5 6 3 8 9 4

!Mans: 1.6 1.7 1.4 1.5 1.4 1.5 1.4 1.2 1.5

Country x
Age

10>14
1.7 1.5

10 >14
1.7 1.6

10)14
1.5 1.3

10>I4
1.6 1.4

10 <14
1.3 1.5

10 >14
1.5 1.5

10<14
1.4 1.4

10 >14
1.3 1.2

10 <1'.
1.4 1.6

Country x L <N 011 I.>11 06 L <N L <N 06 L <N L>11
US 1.6 1.6 1.6 1.6 1.4 1.3 1.5 1.4 1.4 1.4 1.5 1.6 1.4 1.4 1.2 1.3 1.5 1.5

Country x N>11 N>l tt<F li)F li>l ii<F it<F li>r 1I<F

fax

Age

1.7 1.6 1.7 1.6 1.3 1.4 1.6 1.4 1.5 1.3

sax

1.5 1.5 1.3 1.4 1.3 1.2 1.5 1.5

SES x Sex III<LF
1.5 1.5 1.5 1.4

Age x Sex Sex

Story One -- Solver: *125* Tukeys 1150 .274

Cotlan: Brazil Mexico England Garaany Italy Yugoslavia Chicago Austin Japan

10Bkl: 2 1 11 5 6 4 7 6 3

Keane: 2.5 2.5 2.0 2.2 2.2 2.3 2.1 1.8 2.3

Country x 10>14 10>14 10>14 10>14 10<14 10>14 10<14 10>14 10<14
Age 2.6 2.3 2.5 2.5 2.1 1.9 2.4 2.1 2.1 2.3 2.3 2.3 2.1 2.2 1.9 1.7 2.2 2.4

Country x L<N L>11 L>11 L>11 L <N I.<11 L>11 L<M L>11
SES 2.4 2.5 2.6 2.4 2.1 1.9 2.3 2.1 2.2 2.2 2.2 2.4 2.2 2.1 1.7 1.9 2.3 2.3

Country x 11>r 16>F rt<Y K>ir N>l N<F 11<? N>F 11<I,
Sex 2.5 2.4 2.5 2.5 1.9 2.1 2.4 2.1 2.2 2.1 2.2 2.4 2.1 2.2 1.9 1.7 2.2 2.4

Age SES

Age x 5E5 SES x Sex III<LF INt>nr

Age x Sex rex

2.2 2.3 2.3 2.2

Stop! One -- Implementation: *126* Tukeys HSD * .774

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

rts: 1 2 8 3 6 5 7 9 4
Means: 2.5 2.4 2.1 2.3 2.2 2.3 2.1 1.8 2.3

Country x 10)14 10>14 10>14 10,14 10<14 10>14 10<14 10>14 10<14
Age 2.6 2.3 2.4 2.4 2.2 1.9 2.4 2.2 2.0 2.3 2.3 2.3 2.1 2.1 1.9 1.7 2.2 2.4

Country x t.< m 0 m O N t.> m 0 m ix: m 0 N L <N LAN
SES 2.4 2.5 2.5 2.3 2.2 2.0 2.4 2.3 2.2 2.1 2.2 2.4 2.1 2.1 1.7 1.9 2.3 2.3

Country x N>r 11<11 N<, Nir N>r NO ii< IP n>r li<F
2.6 2.4 2.4 4.4 1.9 2.2 2.5 2.2 2.2 2.1 2.2 2.4 2.0 2.2 1.9 1.3 2.3 2.4

Aga 313

Age x 5E3 51»1 x SP.

Age x Sex Sex

-1714-
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(.4:!..1:
142e! .:
lou ee,:

Ira, i 1
4

2.4

10)14
2.5 2.3

L>11
2.5 2.4

t>r
2.4 2.4

10M>10F
2.4 2.4

[Nit Kt tnlifi:Y

Mealn
1

2.5

10 >14
2.3 2.5

L>M
2.6 2.4

M >F
2.5 2 4

1411<14F
2.3 2.4

.011* Pt&

lowland
7

2.3

10;'14
1.4 2.2

L>M
2.4 2.2

pt<ir
2.2 2.4

.11V+ .x11

Gesnany
1

2.5

10 >14
2.6 2.5

LAM
2.6 2.5

n>r
2.6 2.5

ilk.., 1111

Italy
5

2.4

10...14
2.3 2.5

L'H
2.4 2.4

tr.'?
2.4 2.3

SES

SES x Sex

Sex

1 11111 1t1

Yonesilvis
2

2.5

..-'214.52.1115

tAm
2.5 2.5

M <1,
2.4 2.6

UL>1111
2.4 2.3

DK 12
2.4 2.4

I - %Its I

127*

thicngn
8

2.4

Ill:14
2.2 2.3

L''M
2.3 2.2

MK F
2.2 2.3

N4>MY
2.4 2.3

III

Inays 11%11,

Austin
9

2.1

10>14
2.2 2.0

1.--N
2.0 2.1

M>r
2.1 2.0

.1 In

Appals
6

2.4

10<14
2.3 2.4

1.., -11

2.4 2.3

11<1,
2.3 2.4

Count ry x
Asa

Country a
SES

Country a
Sex

Age

Age x SES

Age x Sex

Story One -- Evaluation of Outcnue:

England
4

1.9

10>14
2.0 1.9

L>M
1.9 1.9

M<F
1.8 2.0

Germany
5

1.9

10>14
1.9 1.9

1.>M
2.0 1.9

it>ir
1.9 1.9

Italy
9

1.9

10>14
1.9 L6

L>M
1.9 1.8

ii>r
1.9 1.8

355

SES x Sex

Sex

Yugoslavia
3

1.9

10> 14
2.0 1.9

L>11
2.0 1.9

pl<e
1.9 2.0

UL>UN
2.0 1.9

Pl<1,
1.9 1.9

.128*

Chicago
7

1.9

10>14
1.9 1.8

L>M
1.9 1.8

N<Ir
1.8 1.9

Tukeys HSD e .132

Austin Japan
8 6

1.9 1.9

10.>14
1.9 1.8 11.:

<114.9

L>M L<M
1.9 1.8 1.9 1.9

11>F MF
1.9 1.9 1.9 1.9

Country: Brazil
2

1.9

10<14
1.9 2.0

L >M
2.0 1.9

M<F
1.9 2.0

101.>1011
1.9 1.9

Mexico
1

2.1

10)14
2.2 2.1

L >M
2.2 2.0

M<F
2.1 2.1

141.,14/1
2.0 1.9

Ranks:
Means:

Country x
Age

Country x
SES

Country x
Sex

Age

Age x SES

Age x Sex

Store One -- Conine Effectiveness:

England Germany Italy Yugoslavia

*129*

Chicago

Tukeys HSD ..

Austin

1.534

JapanCourittrt: Brazil Mexico
Ranks:
Mesas:

Country x 10>14 10>14 10>14 10>14 10<14 10>14 10>14 10>14 10<14Age 22.8 20.8 22.8 22.2 18.2 16.4 19.7 18.8 18.0 19.9 21.4 20.9 19.7 19.6 19.6 17.7 9.6 10.1
Country x L>M L>M L>M L >M 1.>M L<M L >M L<M L>MSU 21.9 21.8 23.5 21.5 17.7 16.9 19.7 18.9 19.0 19.0 20.9 21.4 19.9 19.4 18.3 19.0 9.9 9.8
Country x N>ir N>r x<ir N>r N>ir n<1? M<F N>ir MVSex 22.2 21.5 22.9 22.2 16.6 18.0 19.9 18.6 19.4 18.5 20.6 21.7 19.0 20.3 19.0 18.3 9.7 10.0
Age 10>14 SES

19.1 18.5

Age x SES SZS x Sex lit<LF 111>mr
18.8 19.2 18.9 18.4

Age x Sex Sex

SlArLitne ResvonscLenoth: *130* Tukeys HSD 4.7'79
Country: Brazil Mexico gagland Gerassay Italy Yugoslavia Chicago Austin JapanItsgic : 7 3 1 5 6 4 2 850.4 64.6 711.8 61.9 59.1 47.7 63.0 65.8 48.6
Country x 10<14 10<14 10<14 10<14 10<14 10<14 10< t4 10<14 10<14Age 43.0 57.9 S9.5 69.6 62.0 97.6 55.0 614.8 53.5 64.6 42.4 53.0 59.6 66.4 57.4 74.2 48.4 48.9
Country x L>M L<M L<M L<M L<M L<M L<M V.M 1.<11SES 51.2 49.7 56.1 73.0 75.1 84.5 59.7 64.1 54.7 63.4 45.1 50.4 59.5 66.5 65.5 66.2 42.3 55.0
Country x M<r DKr ti<r Ne'y N<ir 11<rSex 44.2 56.6 63.5 65.7 72.3 87.3 59.4 44.4 S2.2 66.0 44.8 50.6 59.5 66.4 61.1 70.6 46.9 50.3
Age 10<14

53.4 66.8

Age a SLS 101...'014 181."1/01
51.2 55.7 62.0 71.8

Ave s bra !Ott'' 14r
!Iff 2 56.7 41.11 71.8

IRS UL <UM
56.6 63.6

SES x Sex

Sex 14<F
56.0 64.2



&Ai It tit t - 111

Story nor - I .411 /yr Al I. t 1/.10: 131. 7,11. y a 11:-Is .076

L22524: erds 11 Mex 1. 0 Eva lend t:r.asy Italy yug.itsvi t ht &Ku Austin Japan
Ranks: 4 3 2 5 1 it 9 7 6

M.dox: .1 .2 .2 .1 .2 .1 .1 .1 .1

Country x 10<.14 10..".14 10<14 10 <14 10 < 14 10< 14 10 >14 10> 14 10<14
Age .1 .2 .2 .2 .1 .2 .1 .2 .2 .3 .1 .1 .1 .1 .1 .1 .1 .2

Country x L>M L>M L>M L<M L<M 1.<1. L>M L>M L<M
SES .2 .1 .2 .1 .2 .2 .1 .2 .2 .3 .1 .1 .1 .1 .1 .1 .1 .2

Country x m>r M<I, M <1 M<1 MO' m<r m>f m>r m<r
Sc. .2 .1 .1 .2 .1 .2 .1 .1 .2 .3 .1 .1 .1 .1 .1 .1 .1 .2

Age 10 <14 SES
.1 .2

Age x US SES x Sex

Age x Sex Sex m<ir
.1 .2

Story One -- Negative Affect Hero: *132* Tukeys USD .107

C-.Intri: Srazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
anus: 6 8 1 4 3 9 7 5 2

Means- .2 .1 .4 .3 .3 .1 .2 .2 .4

Country x 10 >14 10<14 10<14 10 <14 10 <14 10 >14 10<14 10 >14 10>14
Aga .2 .2 .1 .2 .4 .4 .2 .3 .3 .4 .1 .1 .2 .2 .2 .2 .4 .4

Country x L<M L<M L<M KM L<M L>M L<M Km 101
SES .2 .3 .1 .2 .4 .5 .2 .3 .3 .4 .1 .1 .2 .2 .2 .3 .3 .6

Country x M<IP iKr m<r M<7 m<r 2Kr M <r !Kr m>r
Sex .2 .3 .1 .1 .3 .5 .3 .3 .3 .4 .1 .1 .2 .2 .2 .2 .4 .4

Age SES DL<Dm
.2 .3

Age x TES M.< KM 141414M SYS x Sex
.2 .3 .2 .3

Age x Sex Sex M<Ir
.2 .3

Stlry_OneTotal Affect -- Hero and Ocher.: *133* Tukeys HSD .164

Country: Brazil Mexico England Gerinany Italy Yugoslavia Chicago 6,uat in Japan
Ranks: 7 6 1 4 2 9 8 5 3

Was: .4 .5 .8 .6 .6 .3 .3 .5 .6

Country x 10( 14 10 OA l0 <14 10 ( 14 10( 14 10 > 14 10 )14 10)14 10 < 14
Age .3 .4 .4 .5 .6 .9 .5 .6 .5 .7 .3 .3 .4 .3 5 .4 .6 .6

Country x L >M L(M 1.01 L (M L<M L) M L(M 1.61 LX 71
SES .4 .4 .4 .5 .7 .8 .4 .7 .5 .7 .3 .3 .3 .4 .4 .5 .4 .8

Country z 14( r m<r m <r m) r M <r M <r m <7 m<r
Sex .4 .4 .4 .5 .6 .9 .6 .5 .5 .7 .3 .3 .3 .4 .4 .5 .6 .6

Aga 10 <L6 5E5 in, < UM
.5 .5 .4 .6

Aga x SES SES x Sex

Age x Sex Sex It (
.4 .5

Story One = Instrumentality: *134* Tukeys LSD .107

Country: Iran il Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 4 1 8 3 2 7 9 S 6
Wag: .8 .9 .8 .8 .9 .8 .8 .8 .8

Country x 10) 14 to) 14 10> 14 10) 14 10 < 14 10) 14 10) 14 10) 14 10( 14
Age .9 .8 .9 .9 .8 .7 .9 .8 .8 .9 .8 .8 .8 .8 .9 .8 .8 .9

Country x L)M L)M 1.) M L<M L(M L ,(M L(M L(M L)M
*ES .8 .8 1.0 .9 .8 .8 .8 .3 .8 .9 .8 .8 .8 .8 .8 .9 .8 .8

Country x M ) r Mjr It< ? M)r 14) r m ( e M<r M)1, m<r
Sex .9 .8 1.0 .1 .7 .8 .9 .8 .9 .9 .8 .8 .7 .8 .9 .8 .8 .9

Aga SES

Age x StS SES x Sex IN LT ) Mr
.8 .8 .9 .8

AP x Sex 1011) 107 14M e 14f Srx
.9 .8 .8 .8

-1716-



18111ittitarial t.oiralt1.oh .ta,t1111, hi, Ilk a 1.111 - t 111

*in* TAys USO .0h2

roanax: arra l 1 Neaten England Caraway Italy YWOMI1111114 t hl.saa Austin Japan
Rank.: 5 4 3 2 6 1 9 8 7

14...a: 1.9 1.9 2.0 2.0 1.9 2.0 1.9 1.9 1.9

Country x 10 )14 10 )14 10 < 14 10) 14 10' 14 10 <14 10) 14 10 ' 14 10) 14
Age 2.0 1.9 2.0 1.9 2.0 2.0 2.0 2.0 1.9 1.9 2.0 2.0 1.9 1.8 2.0 1.9 2.0 1.9

Country x L)M 1.( PI 1.( 11 1,.) 11 L)M I.> 11 Ls PI L)M 1.) ic
SES 2.0 1.9 1.9 2.0 2.0 2.0 2.0 2.0 1.9 1.9 2.0 2.0 1.9 1.9 1.9 1.9 1.9 1.9

Country x m> M)F M>F PIN M(1 pi) m) r n>1 N)1
Sex 1.9 1.9 2.0 1.9 2.0 2.0 2.0 2.0 1.9 1.9 2.0 2.0 1.9 1.8 1.9 1.9 1.9 1.9

Age 10)14
2.0 1.9

Age x SES

Age x Sex

SLS

58$ x Sex

Sex M)
1.9 1.9

StoryVeo Coutatement: *136* Tukeya NSD .098

2a x: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanSa: 1 2 4 S 7 6 1 3 9
Means: 1.9 1.9 1.8 1.1 1.7 1.8 1.7 1.8 1.6

Count.; x 10) 14 10? 14 10) 14 10) 14 10) 14 10) 14 10) 14 10) 14 10) 14
Age 2.0 1.9 1.9 1.9 1.8 1.7 1.9 1.7 1.8 1.6 1.8 1.7 1.7 1.7 1.9 1.7 1.7 1.5

Country x L)M L( M 1.> M OM L> M I.) M 1.01 L)M OM
SU 2.0 1.9 1.9 1.9 1.9 1.7 1.8 1.8 1.8 1.7 1.8 1.8 1.6 1.7 1.8 1.8 1.7 1.5

Country* n)r r M)1 11(r KC? n(r NC, n) M(1
Sex 1.9 1.9 1.9 1.9 1.9 1.7 1.8 1.8 1.7 1.7 1.8 1.8 1.7 1.7 1.9 1.8 1.6 1.6

Igo 10 )14 188 tn.) um
1.8 1.7 1.8 1.8

Age x SES 10L <1011 140 1411 5E1 x Sex
1.8 1.9 1.8 1.7

Age x Sex Sex

Store Tvo Initiation: *137* Tukeys ISO .170

Country: Saadi Mexico Englund Germany Italy Yugoslavia Chicago Austin Japan

o,.(st. 1 5 3 6 2 4 9 1 7

Mu: 2.9 2.6 2.7 2.6 2.7 2.7 2.4 2.5 2.6

Country x 10 ) 14 10)14 10) 14 10)14 10) 14 10) 14 10( 14 10) 14 10)14
Age 2.9 2.8 2.6 2.6 2.8 2.6 2.7 2.5 2.9 2.6 2.7 2.6 2.3 2.5 2.7 2.4 2.7 2.5

Country x I.) PI L(M 1.) M I.) M I.) M L(M L (M L) M I.) M
525 2.9 2.8 2.5 2.8 2.8 2.6 2.6 2.6 2.7 2.7 2.7 2.7 2.3 2.5 2.6 2.5 2.7 .24

Country x 11)1 M)1 M)1 11)1 M(1 M)1 M(1 M)1 M (r
Sex 2.9 2.9 2.7 2.6 2.8 2.6 2.6 2.6 2.7 2.8 2.7 2.7 2.4 2.4 2.6 2.4 2.6 2.6

Age lo ) 14 51.5
2.7 2.6

Ages KS SU x Sex

Age x Sex Sex 0)7
2.7 2.6

*1141* Tukeys RSV .018'tore Tao -- AldiAdvlce:

Country: fratil Mexico England Germany Italy Yugoslavia Chicago Austin Jaren
Ranks: 3 1 8 2 4 6 9 7 5

Wm: 1.9 1.9 1.8 1.9 1.9 1.8 1.8 1.8 1.8

Country x 10) 14 10) 14 10) 14 10) 14 10 < 14 10 ) 14 10 < 14 10) 14 10) 14
Age 1.9 1.8 1.9 1.9 1.8 1.7 1.9 1.9 1.8 1.9 1.8 1.8 1.7 1.8 1.8 1.7 1.9 1.8

Country a I.> M L(M L) 11 L(M 1.) M L(M L( M L( M L > M

SU 1.9 1.9 1.9 1.9 1.8 1.7 1.9 1.9 1.9 1.8 1.8 1.8 1.7 1.8 1.8 1.8 1.9 1.8

Country a M)1 m ) 1 11)? M)1 M(1 1) r n(r N f M)1
Sex 1.9 1.8 1.9 1.9 1.8 1.7 1.9 1.9 1.8 1.9 1.8 1.8 1.7 1.8 1.8 1.8 1.8 1.8

Age 10 )14 98$
1.8 1.8

Ages SES 101( 11111 141.> 14M SES a Sex
1.8 1.9 1.9 1.8

Age a Sax 1014 < III)' 14M) 141 Sea

1.8 1.8 1.8 1.8 1717-



Story

l%a ktUI4U.% (011VANV.. l 1 / ' ( I Veit I X 11:I I Ni - , +A r 111

*139* Tukeya 11SO .206

Aust inBrazil Eng lan4
1-°'111LI:

ltily TueoalavtaGermany Japan

K i114: 1

Mes,14o
5 8 6 ) 2

ch Usu.,
7 9 4

Meros: 2.3 2.3 1.9 2.3 2.5 2.6 2.1 2.9 1.4

10 < 14Country x 10 ) 14 10% 14 10 ` 14 10> 14 10< 14

Age 2.9 2.7 2.4 2.3 2.1 1.8 2.5 214.1 2.7 2.3 2 7 2.5 1.9 2.4 1.8 1.9 2.6 214.3

Count r y 1 1< t 1(14 1.)1 1) M .> M .< M 1(1 1% i 1) t
SES 2.8 2.8 2.2 2.5 2.0 1.9 2.3 2.3 2.o 2.4 2.6 2.6 2.1 2.3 1.'r 1.8 2.5 2.4

Country x M(1 Y'T M(F M)F 14(1' m> M)F )7 M)F
Sex 2.8 2.8 2.4 2.3 1.9 2.0 2.3 2.3 2.5 2.5 2.7 2.6 2.2 2.2 1.9 1.9 2.4 2.4

Age

Age x SES

Age x Sex

10)14
2.4 2.3

SES

SES x Sex

Sex

Story Two -- Imp tesent a t ion! *140* Tukeys DU .152

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 1 3 9 6 7 5 4 2

Means: 2.8 2.1 1.6 1.8 1.5 2.0 2.0 1.7 2.3

Country x 10)14 10(14 10 )14 10)14 10)14 10 < 14 10(14 10( 14 10) 14

Age 2.8 2.8 2.1 2.1 1.4 1.6 1.9 I.8 1.9 1.8 2.0 2.0 1.8 2.3 1.6 1.7 2.4 2.1

Country x L<M 1. Of 1(11 L) M M 101 1)14 1)14

SES 2.8 2.8 2.0 2.1 1.6 1.5 1.8 1.9 1.9 1.8 2.0 2.0 1.9 2.1 1.7 1.7 2.4 2.2

Country x 14)7 14)7 ti<r 11<F 14( M =7 M <7 M)F
Sex 2.8 2.8 2.1 2.0 1.5 1.6 1.8 1.9 1.8 1.9 2.0 2.0 2.0 2.0 1.6 1.7 2.3 2.2

Age SES

Age x SES 10L (101 141) 1414 SES a Sex

2.0 2.0 2.0 2.0

Age x Sex Sax

AOTV No -- Outcome: *141* Euheys 11SD .152

Ca1Ittr : Brazil Mexico England Germany Italy Yoslavia Chicago Austin Japan

Wm: 3 4 7 2 9 1 6 5 8

Dim: 2.7 2.6 2.5 2.8 2.3 2.8 2.5 2.6 2.5

Country x 10)14 10<14 10314 10)14 10(14 10) 14 10 <14 10 (14 10) 14

Age 2.8 2.7 2.6 2.6 2.5 2.4 2.8 2.' 2.4 2.5 2.8 2.7 2.5 2.5 2.5 2.6 2.5 2.4

Country x 1}14 1 >11 OM 1(11 1)14 1)14 1(11 L <14 OM
SES 2.8 2.7 2.6 2.6 2.5 2.4 2.7 2.8 2.5 2.4 2.8 2.7 2.5 2.6 2.5 2.6 2.5 2.4

Country x 11<r 14<7 HO it< e M(F 14(7 ii <L7 it<7 14 (7

Sex 2.7 2.8 2.6 2.6 2.4 2.5 2.7 2.8 2.4 2.5 2.7 2.8 2.5 2.6 2.5 2.6 2.4 2.5

Age US

Age x SES SES x Sex

Age x Sex 10M (10? 1414( <147 Sex m Cr
2.6 2.6 2.5 2.6 2.6 2.6

Story Evaluation of Outcome: *142* Yukays OD .124

Country: Srazil Mexico England Get .ny Italy Yugoslavia Chicago Austin Japan

aka: 3 4 8 a 5 2 6 7 9

lasts: 2.5 2.4 2.1 2.7 2.4 2.7 2.4 2.4 2.1

Country x 10 <14 10(14 10(14 10(14 10(14 10 <14 10 ) 14 l0) 14 10(14
Age 2.5 2.5 2.4 2.5 2.1 2.1 2.7 .2.7 2.3 '2.6 2.7 2.7 2.4 2.4 2.4 2.3 2.1 2.1

Country x 1(14 1(14 1311 101 1)14 IX /1 1)14 L<M 1) 11

SES 2.5 2.5 2.4 2.5 2.2 2.1 2.7 2.7 2.4 2.4 2.7 2.7 2.5 2.3 2.3 2.4 2.1 2.1

Country x 14(7 14(7 M(I 11(1, Mt' 7 14( F m 14 (7

Sex 2.5 2.6 2.4 2.5 2.1 2.2 2.7 2.7 2.4 2.5 2.7 2.7 2.3 2.5 2.3 2.4 2.1 2.2

Age 10(14 SES

2.4 2.4

Age x SES 101( 10M 141.) 14M SES a Sex

2.4 2.4 2.5 2.4

Age a Sex UM 107 1411e 147 Sex MC 7

2.4 2.4 2.4 2.5 .1715 2.4 2.5



1 1..19 :1

IS 11 1,1 tOMPAR '0% (.01'N Si 111111 HEN SI At.1 I I

ItIll.1 Two -- l'oelisz, Hi" ti14111 NM:

Englund

10> 14
19.1 18.3

L>li
19.1 18.3

Ceraanv

10) 14
22.9 22.1

LiJI
22.5 22.7

Italy

10' 14
21.8 21.3

L' H
21.9 21.2

Yugoslavia

10 \ 14
24.5 24.0

1> 31
24.3 24.3

*143*

Chicago

10 <14
21.9 23.1

LO1
22.1 22.9

lukeys USD a .806

Austin Japan

10 \ 14 10" 14
22.7 22.1 10.9 10.2

1) M L> 31
22.5 22.4 10.9 10.3

Coourt:
:lank.
N. II14

Brazil Mex Ica

10) 14 10) 14
25.5 25.1 2J.7 23.7

OM 1.<31
25.5 25.1 23.2 24.2

Count ry x
Age

Country x
SLS

Country x M(F M) F M)F M)F M(F M)F 31(F 31 \ F. p0 r
Sex 25.3 25.3 23.8 23.6 18.8 16.6 22.6 22.6 21.2 21.9 24.3 24.3 22.3 22.7 22.5 22.3 10.6 10.6

Age 10) 14 SES

21.4 21.1

Age x SES 101 (10M 141 > 14M SES x Sex
21.3 21.6 21.3 20.9

Age x Sex Sex

Story Two Response LenArD: *144* Tukeys HSD 4.240

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
kinks: 8 2 1 6 4 9 5 3 7

Means: 51.9 71.4 79.0 57.9 59.6 45.5 59.4 65.5 54.4

Country x 10(14 10 <14 10 <14 10 <14 10 <14 10(14 10 <14 10(14 10) 14
Age 42.4 61.4 68.2 74.5 62.0 95.9 51.5 64.3 55.7 63.5 39.4 51.7 54.5 64.3 59.0 72.1 54.7 54.0

Country x L<M L<M L<M L(M L<M L<M LCM OM L<M
SES 50.4 53.3 66.0 76.7 75.5 112.5 55.4 60.4 54.4 64.8 44.2 46.9 56.2 62.6 66.9 64.2 50.0 58.7

Country x M(F M(F MCF m<r M(F m<r M(F M(F nor
Sex 47.3 56.5 71.1 71.7 72.3 85.7 54.7 61.1 54.7 64.5 42.0 49.1 55.3 63.4 61.0 70.1 51.1 57.6

Age 10 <14 SES UL<UM
54.2 66.9 57.7 63.4

Age x SES 10L < 10M 141.<<14M SES x Sax
52.3 56.1 63.1 70.7

Age x Sex 1031(10F 1431(14F Selz m<1,

51.5 56.8 61.7 72.0 56.6 64.4

Story WO -- Positive Affect Hero: *145* Tukeys MD .107

C avity: Brazil Mexico England Germany Italy Yugoslavia Chicago Await: Japan
.p.J_Lo: 3 2 7 6 1 8 9 4 5

Paans: .3 .3 .2 .2 .4 .2 .1 .3 .2

Country x 10)14 10> 14 10(14 10(14 10 <14 10(14 10(14 10 <14 10x14
Age .4 .2 .3 .3 .2 .3 .2 .3 .3 .4 .2 .2 .1 .2 .2 .3 .2 .2

Country x OM L(M L>M L>M 1.<31 L(M L<M
SES .4 .2 .3 .3 .2 .2 .2 .2 .4 .4 .2 .1 .1 .1 .3 .3 .2 .3

Country x M(F M <F M(F M(F M(F 31<F M(F M <F m(r
Sex .2 .4 .3 .4 .1 .3 .2 .3 .3 .4 .2 .2 .1 .2 .2 .3 2 .3

Age SES

Age x SES SES x Sex

Age x Sex lei<, 10F 14M<<14T Sax M<F
.2 .3 .2 .3 .2 3

StorY Two -- Negative Affect Hero: *146* Tukeys MSD .124

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 5 6 6 7 2 9 4 3 1

cans: .3 .2 .3 .3 .4 .1 .3 .3 .5

Country x 10(14 10(14 10 <14 10 114 10 <14 10(14 10<14 10(14 10)14
Age .3 .4 .2 .3 .2 .5 .2 .3 .4 .4 .1 .1 .3 .4 .3 .4 .5 .4

Country x L<M L<M L(M OM 1.<31 L(M L(M Lem L<M
SES .3 .4 .2 .3 .3 .4 .3 .3 .4 .5 .1 .1 .3 .4 .3 .4 .4 .6

Country x
Sex

Age

Age x SES

Age x Sex

m<r m<r m<r m<r M <F M<F m<r m<r M)F
.3 .4 .2 .3 .3 .4 .2 .3 .4 .5 .1 .1 .3 .4 .3 .4 .5 .4

10 <14 DES UL <U31

.3 .4 .3 .4

SES x Sex

Sex

-1/19-

m<r
.3 .3



It.1

ltiltitiMM LW( (..011' L01.1111, t1 A..11 1111111.1SL - .,1,41. 111

Stacy Ito 1 M(k, t - mkt °therm: *147* ukevs 1150 .223

Louncr_y: Brazil lira Izo England Germany Italy Yugoslavia chi, alto Austin Japan

4 6 5 7 1 9 8 2 3

:11=: 1.0 .8 .9 .8 1.0 .4 .7 1.0 1.0

i:ountry x 10 < 14 10 (14 10 < 14 10 < 14 10 < 14 10 <14 10 ( 14 to (14

Age .9 1.1 .8 .9 .6 1.1 .6 .9 1.0 LI ,4 .4 .5 1.0 .9 1.1 11111)14.9

Country x L)M L(M 1.<11 I. </I L'''' M 1)M L(M L(M Lf M

555 1.1 .9 .7 .9 .8 .9 .7 .8 1.0 1.0 .4 .4 .7 .8 .9 1.1 Ai 1.2

:ountry x M(1 M(F N ( V M(F M(F M)F 14 <F 14<1 M(1

Sex .8 1.1 .7 1.0 .7 1.0 .6 .9 1.0 1.0 .4 4 .7 .8 .9 1.1 .9 1.1

Age 10 <14
SES Lit (UM

.8 .9
.8 .9

Age x 555
SES x Sex UL <. LE 141<411

.8 .6 .7 1.1

Age x Sex 10M (101 1414(14F Sex N

.7 .8 .8 1.1 .7 .9

Story Tvo -- Instrumentality:
*148* Tukeys MSD .107

County : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Sant s: 6 3 4 2 5 7 a 1 9

Eau: 1.2 1.2 1.2 1.3 1.2 1.1 1.1 1.4 1.0

Country x 10 <14 10(14 10 (14 10 < 14 10 ) 14 10 )14 10 ) 14 10) 14 10> 14

Age 1.1 1.2 1.2 1.2 1.2 1.2 1.3 1.4 1.2 1.2 1.1 1.1 1.1 1.1 1.4 1.3 1.1 1.0

Country x L< 11 L(M L)M L)M L<14 OM L(M L) M L)M

SES 1.2 1.2 1.1 1.3 1.2 1.2 1.3 1.3 1.2 1.2 1.1 1.1 1.0 1.1 1.4 1.3 1.1 1.0

Country x M.> F It) 9 M)F M)F M(F m Cr m Cr tt: K) r

Sex 1.2 1.1 1.2 1.2 1.3 1.1 1.4 1.3 1.2 1.2 1.1 1.1 1.1 1.1 1.4 1.4 1.1 1.0

Age 10 )14 555

1.2 1.2

Age x SES
SES x Sex

Age it Sex
Sex

Story Three -- Stance:
*149* Tukeys HSD .098

Country: Bret il Mexico England Germany Italy Yugoslavia Chicago Austin Japan

nits: 3 4 5 8 7 1 6 9 2

Means: 1.8 1.8 1.8 1.8 1.8 1.9 1.8 1.9

Country x 10 (14 10 (14 10 < 14 10< 14 10 <14 10 C14 101:14 10 )14 (1143

Aga

Country x

1.8 1.9

L) M

1.8 1.9

L < M

1.8 1.8

L )M

1.7 1.8

1.3 II

1.8 t.8

1.) M

1.9 1.9

L) 11

1.8 1.8

L 04

1.8 1.8

1..) K

1.190

L<F1

SES 1.9 1.8 1.8 1.9 1.8 1.8 1.8 1.7 1.8 1.8 1.9 1.8 1.8 1.8 1.8 1.7 1.9 1.9

Country x
Sex

K<1,
1.8 1.9 1.9 1.8

M)F
1.8 1.8

M(F
1.7 1.8

< F
1.8 1.8

M(F
1.9 1.9

K>
1.8 1.8 1.8 1.7

N>
1.9 1.9

Age 10( 14
1.8 1.8

Age x SES
SES x Sex

Age x Sex Sex

Ivry Three -- Ennaitementi
*150* Tukeys 1150 .176

country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 1 4 7 8 9 2 5 6 3

um: 1.9 1.2 1.1 .9 .9 1.9 1.2 1.1 1.4

Country x 10(14 10)14 10) 14 10)14 10 (14 10)14 10 > 14 10 (14 10 < 14

Age 1.8 1.9 1.3 1.2 1.1 1.0 1.0 .9 .7 1.0 1.9 1.9 1.3 1.1 1.t 1.1 1.3 1.6

Junery x L> M L(M L (M 1.)P1 L)M 1.< 14 L <8

SES 2.0 1.8 1.2 1.3 1.1 1.1 1.0 9 .9 .8 1.9 1.8 1.2 1.3 1.1 1.1 1.5 1.4

Country it M(F M(9 M <F K Cr KO' M <F MCF

Sex 1.9 1.9 1.2 1.3 1.1 1.1 .8 1.1 11 .9 1.9 1.9 1.0 1.5 1.1 1.1 1.3 1.6

Age
SES

Age x SES 101.( OM 141, )141 SFS x Sex IM l't.F NH <Kr

1.3 1,3 1.4 1.3 1.2 1.4 1.2 1.3

Age x Sex
Sex M<1

1.2 1.4



11) rah 5

IN'IiitC0t9i C0141'.011:-.ON: Cil0l1111Y , Ana '100 SLR 1)11 II III Nei - StAK 111

Story e 1 it iHI: *131* Tukeys 11S0 .270

Country: Diaz Ill Mexico Englund Cimaity Italy Yugoslavia Chi, ago Austin Japan
Lin:, ,: 2 4 6 8 9 1 5 1 3

1421: 2.7 2.0 1.7 1.5 1.4 2.9 1.9 1.6 2.2

Country x 10(14 10)14 10) 14 10) 14 10 ( 14 10(14 10) 14 10(14 10 (14
Age 2.7 2.7 2.0 2.0 1.7 1.7 1.5 1.4 1.1 1.7 2.9 2.9 2.1 1.6 1.6 1.7 2.0 2.4

Country x L)M 101 L)M L)M L\
SES 2.9 2.6 1.9 2.1 1.7 1.7 1.6 1.3 1.4 1.4

L(M LCN LAN
3.0 2.9 1.8 1.9 1.6 1.6 2.2 2.2

Country x M.F M(F M <1, M <F m CF m> M(F m<F
Sex 2.8 2.7 2.0 2.0 1.6 1.8 1.3 1.7 1.3 1.5 2.9 2.9 1.5 2.3 1.7 1.6 2.1 2.4

Age SES

Age x SES SES x Sex LIALF Mil Our
1.9 2.2 1.9 2.0

Age x Sex Sex M(F
1.9 2.1

Story Three -- Aid/Advice: *152* Tukeys HSD .181

Country: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Itts: 2 4 6 7 8 1 5 9 3

Ana: 1.6 1.2 1.1 1.0 1.0 1.7 1.2 1.0 1.5

Country x 10<14 10 ) 14 10)14 10)14 10 (14 10(14 10) 14 10(14 10(14
Age 1.5 1.7 1.2 1.2 1.1 1.1 1.1 1.0 .8 1.2 1.7 1.7 1.2 1.1 1.0 1.0 1.4 1.6

Country x L)M L(M L)M L)M L)M L)M L<M L)M L)M
SES 1.6 1.5 1.2 1.3 1.1 1.0 1.1 1.0 1.1 1.0 1.7 1.7 1.1 1.2 1.0 .9 1.5 1.4

Country x Or M(F m<ir m<F M(F OF m<F OF M(F
Sex 1.6 1.6 1.2 1.2 1.0 1.1 .9 1.2 1.0 1.0 1.7 1.7 .9 1.4 1.0 1.0 1.4 1.6

Age 10(14 US
1.2 1.3 ...

Age x SES 10I. <1014 141.> 1411 US x Sex !hitt, IC <MF
1.2 1.2 1.3 1.2 1.2 1.4 1.2 1.3

Age it Sex 1011<IOF 1414((14F Sex 9I<F
1.2 1.2 1.2 1.4 1.2 1.3

Story Three -- Solver: *153* Tukeys HSL .252

Country Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Janan
Ranks: 2 3 6 9 4 1 8 7 5
Means: 2.3 1.8 1.0 .6 1.2 2.7 .6 .9 1.1

Country x 10 <14 10 (14 10)14 10)14 10 <14 10 <14 10)14 10)14 10 <14
Age 2.2 2.4 1.8 1.8 1.1 1.0 .6 .5 1.1 1.4 2.6 2.7 .8 .5 1.0 .9 1.0 1.3

Country x OM 1.(11 L(M OM L)M L)M L <M OM L 01
SES 2.4 2.3 1.6 1.9 1.0 1. .6 .5 1.3 1.2 2.6 2.6 .6 .6 .9 .9 1.1 1.2

Country x m>r M(F M(F m> F m <F OF M(F M (V m <F
Sex 2.3 2.3 1.6 1.8 1.0 1.1 .6 .6 1.1 1.4 2.7 2.7 .5 .6 .9 1.0 1.0 1.3

Age US

Age x SES SES x Sex

Age x Sex Sex m <F
1.3 1.4

Story Three -- Implementation: *154* Tukeye HSD .232

Country: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 2 3 6 9 4 1 8 7 5
am: 2.4 1.7 1.0 .5 1.2 2.6 .5 .6 1.1

Country x 10< 14 10 <14 10)14 10) 14 10(14 10(14 10 )14 10) 14 10 (14
Age 2.3 2.5 1.7 1.7 1.0 1.0 .5 .4 1.1 1.4 2.5 2.7 .7 .4 .8 .8 1.0 1.2

Country x L) M L<M L(M L)M L(M OM L)M OM L <M
SES 2.5 2.3 1.5 1.9 1.0 1.0 .5 .4 1.2 1.3 2.7 2.6 .4 .5 .9 .6 1.1 1.1

Country M(F M(F 11 <F m 1F m<F M(F 11 <F
Sex 2 4 2.3 1.7 1.7 1.0 1.0 .5 .5 1.1 1.4 2.7 2.6 .4 .7 .9 1.0 1.2

Age SES

Age x SES SES x Sex

At a Sex Sc* M <



IIIIIINCOUNIKI OMPAK 'SON, NI, I ."1:S Ahl1 'd t 1IIIHIIINItS - SI ILF 111

Story Thr.. Ihdeomp: *ISS* Tukeys IISO .152

..emir : Brazil Mexico England Germany Italy Yugo.lavla Chk,ago Austin Japan

2 4 9 5 8 1 6 7 3

Meet.: 2.6 2.4 1.9 2.3 2.0 2.6 2.3 2.1 2.4

\Country x 10)14 10(14 10<16 1O 14 10 <14 10 ( 14 10)14 10 14 10(14
Age 2.4 2.5 2.3 2.5 1.9 1.9 2.3 2.3 2.0 2.1 2.5 2.7 2.4 2.2 2.2 2.0 2.4 2.4

Country x L(14 L5M L <14 1. <14 I.) tt INK LAM 1.) 14

SES 2.6 2.5 2.4 2.5 2.0 1.9 2.3 2.3 2.0 2.1 2.6 2.4 2.3 2.2 2.2 2.0 2.4 2.4

Country x M (I* 0F 0 F 31 <F M (F M <F M <F MC (F M (F
Sex 2.5 2.6 2.4 2.4 1.9 1.9 2.3 2.3 1.9 2.2 2.6 2.6 2.2 2.1 2.1 2.2 2.4 2.5

Age SES

Age x SES SES x Sex

Age x Sex Sex N (1,

2.3 2.3

Story Three -- Evaluation of Outcome: *156* Tukeys HSD .124

9VJELLY: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 3 2 9 7 6 1 4 8 5

licans: 2.2 2.2 2.0 2.0 2.0 2.3 2.0 2.0 2.0

Country x 10 (14 M)) 14 Ml) 14 10) 14 10 (14 10 (14 10) 14 10) 14 10 (14

Age 2.1 2.3 2.3 2.1 2.0 1.9 2.1 1.9 2.0 2.1 2.2 2.4 2.1 2.0 2.1 1.9 2.0 2.1

Country x 1.)14 1.(14 OM L(M L(14 1.<14 1.) 14 1.)14 OM
8E3 2.3 2.1 2.2 2.3 2.0 1.9 2.0 2.0 2.0 2.1 2.3 2.4 2.1 2.0 2.0 2.0 2.1 2.0

Countryx M <F M> F II< F 14 <F M <F m Cr MCP m> r m <r
Sex 2.2 2.2 2.2 2.2 1.9 2.0 2.0 2.0 2.0 2.1 2.3 2.4 2.0 2.1 2.0 2.0 2.0 2.1

Age SES

Age x SES SES x Sex

Age It Sex Sex mr
2.1 2.1

Story Three -- Co-ing EZfectivenggl: *157* ?okays HSD 1.339

ESDIELEX: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks:

Mean.:

Country x 10 <14 10 <14 10> 14 1014 10 <14 t0 <14 10)14 10) 14 10 <14

Age 22.1 22.8 19.1 19.1 12.9 12.6 14.5 13.6 11.9 15.1 22.3 23.4 17.0 14.8 15.6 15.3 8.2 9.3

Country x L) K LIM L) K OK 1.) K L) 14 I.< 14 L) ii 1. Cm

SES 23.3 21.. 18.4 19.8 12.8 12.7 14.3 13.8 13.7 13.3 23.1 22.6 15.7 16.1 15.7 15.2 8.7 8.8

Country x m <r m <r m <r m<r m <r m <F m 4 m <r m <1P

Sex 27.4 22.5 19.0 19.2 12.5 13.0 13.4 14.7 12.6 14.3 22.7 23.0 14.1 17.6 15.3 15.6 8.4 9.1

Age SES

Age x SES SES x Sex

Age x Sex Sex M(F
15.6 16.6

Story Three -- Ref0100110 Lenxth: *158* Tukeys HSD 4.247

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Rinks: 7 2 1 6 5 9 8 4 3

Means: 54.0 74.6 74.7 56.2 60.5 47.0 52.4 62.2 63.3

Country x 10(14 10 <14 10( 14 10 <14 10 (14 10< 14 10(14 10(14 10 (14

Age 41.7 66.4 70.1 79.2 55.7 93.6 49.0 63.5 54.4 66.7 38.6 55.4 48.5 56.4 55.4 69.0 61.2 65.5

Country x L) ii L <ii L <1,1 1. <14 1. Cm 1.<14 L (ii 1. hi L <14

US 54.6 53.5 70.5 78.8 69.9 79.4 54.9 57.5 57.0 64.1 45.5 48.6 50.2 54.6 64.1 60.3 50.1 68.6

Country x 14 <r m <I, m < r M IF m <r m (r m ( I, m Cr II ( f

Sex 48.5 39.6 73.9 75.4 67.5 81.8 53.0 59.4 53.1 68.0 43.7 50.4 48.3 56 6 57.2 67.2 56.6 70.0

Age 10 <14 SES UL <IA
52.7 68.4 58.3 62.8

Age a SES SES X Sex

Ass x Sex Ilel (um 14M r Sex m Cr
49.) 56.1 62.2 14.6 .1112- 55.8 65.4



h !WWI '1

INIIKeintrgy OM1',U,1`.114, t 0014110, t 1 , AND Ni. 11111 II MA- 1

St Thr It lye At felt Hero: 159* ltokvya .044

Count ry: Nraz 1 I M. Rico England Eirautity [La ly Yugoslav la Cli kak u Austin JA pain
112:.a . 1 5 6 7 2 4 9 1 SMe.l..: .1 .1 .0 .0 .1 .1 .0 .1 .0
Count ry x 10 <14 10 )14 10> 14 10 (14 ION 14 10 <14 10' 14 10> 14 10) 14Age .1 .1 .1 .0 .1 .0 .0 .1 .1 .1 .1 .1 .0 .0 .1 .1 .1 .0

Country x L)61 L> %1 L ( M L <N L CM L>61 L(41 L N Ill L 01SES .1 .1 .1 .0 .0 .1 .0 .1 .1 .1 .1 .0 .0 .0 .1 .1 .0 .1

Country x N <F N < F 61 (6' 61 <,F 61(F N < F It (F N Cr N) 2Sex .0 .1 .0 .1 .0 .1 .0 .1 .0 .1 .1 .1 .0 .0 .1 .1 .0 .0

Age 10 >14 SES
.1 .0

Age x SES LOL <10M 14L >14M SES x Sex
.1 .1 .1 .0

Age x Sex Sex N (F
.0 .1

Story Three -- NeRat lye Affect Hero: *160* Tukeys MD .145

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Ault In JapanAI: 2 8 5 4 9 1 6 7Means: .7 .6 .3 .5 .S .3 .9 .4 .4

Country x 10 (14 10 <14 10(14 10 <14 10)14 10 )14 10 <14 10)14 10) 14Age .7 .7 .5 .6 .3 .4 .4 .5 .6 .5 .4 .2 .8 1.1 .4 .4 .4 .3

Country x L( N L <N L<M L (N I.> N L) M L) N L <N L (M
SES .7 .1% .6 .6 .3 .4 .4 .5 .6 .5 .4 .3 1.0 .9 .3 .4 .3 .4

Country x H) F N> r N t 14 <F 61 ) I N <F N> F N <I N>Sex .8 .7 .6 .6 .3 .4 .4 .5 .5 .5 .3 .4 1.2 .7 .3 .4 .4 .4

Ai* US

Age x SES SES x Sex

Age x Sex Sex

;tore Three Total Affect Nero and Others: *161* Tukeys NED - .236
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Auatln JapanWit: 3 2 7 4 5 9 1 6 8an 1.4 1.4 .8 .9 .9 .6 1.7 .8 .7
Country x 10 <14 10 <1.4 10 (14 10 < 14 10) 14 10) 14 10 <14 10> 14 10) 14Age 1.3 1.4 1.3 1.4 .7 .8 .8 1.0 1.0 .8 .6 .6 1.6 1.9 .9 .8 .7 .6
Country x L> N I.> N L <N L (N I.) N I.> N I.> N L <N L <NSES 1.4 1.3 1.4 1.4 .6 .8 .8 1.0 1.0 .8 .6 .6 1.8 1.7 .8 .9 .6 .8
Country x M < r N> r m (.2 m< 8 5) it 61 <r N) r N (I II cl,Sex 1.3 1.4 1.4 1.3 .6 .9 .8 1.1 .9 .9 .6 .7 2.1 1.4 .7 .9 .7 .7

Age

Age x SES

4, x Sex Los) 102 1414 <14f
1.0 1.0 1.0 1.1

SES

fES x Sex

Sex

Jtory Three Instruments 1 it 1: *162* Tukeys USD .132
Country: Brazil Nes ice England GOMA ny Italy Yugoslavia Chitayo Austin JapanLfs: 1 4 6 9 I 2 7 5 3Mewans: 1.2 .9 .8 .6 .6 1.1 .7 .8 1.0
Country x 10 <14 10)14 10 <14 10) 14 10 <14 10 <14 10) 14 10(14 10 ( 14Age 1.2 1.2 .9 .8 .8 .8 .6 .6 .5 .8 1.1 1.2 .9 .6 .7 .8 .9 1.1
Country x 1.) N L<N ON L) N ON L) N L <N I.) m I.> NUS 1.3 1.1 .8 .9 .8 .7 .6 .6 .6 .6 1.1 1.1 .7 .7 .8 .7 1.0 1.0
Country x N) F N 18 m <y N (r N (r el** I N (r N (r N Crsex 1.3 1.2 .9 .9 .6 .6 .5 .7 .6 .8 1.1 1.1 .6 .9 .7 .6 .9 1.1
Ass 10 ( 14

.8 .9

Age x SES 101. (10M 141.) 1461
.8 .8 .9 .6

Age x Sex

US

x Sex

Sex M F

1711- .8 .9



MI Flit 0104114Y 111:11All I ,.. lIII Ill? At I t I Nt'I. ANI1 ,1X N11%

isr1.12..r

ir=111:
k wk.:

-- Stan".

Ard'il
8

1.9

10) 14

1.9 1.9

Om

Mexico
9

1.7

10)14
1.8 1.7

LAM

Englana
2

2.0

10(14
1.9 2.0

Om

C.ernony

1

2.0

10)14
2.0 2.0

t. <pi

Italy

6

1.9

10 >14

1.9 1.9

t. Cm

YU014 v is

2.0

10> 14
2.0 2.0

L(ti

+163*

Cnitago
5

1.9

10) 14

1.9 1.9

L (M

Tukeyo 1160

Auglin

1.9

10) 14
2.0 1.9

L (M

.1)62

Japan
7

1.9

10(14
1.9 2.0

t.) H

M.1114:

Country pc

Age

Country g
SFS 1.9 1.9 1.7 1.7 2.0 1.9 2.0 2.0 1.9 1.9 2.0 2.0 1.9 1.9 1.9 2.0 1.9 1.9

Country x F M7 F M) F M (F m <r m < F K <F M (F /1) F

Sex 1.9 1.9 1.6 1.7 2.0 2.0 2.0 2.0 1.9 1.9 1.9 2.0 1.9 1.9 1.9 2.0 1.9 1.9

Age SES

Age x SES SES x Sex

Age x Sex Sex

kory Four -- Engagement: *164* Tukeys HSD .088

c2BEILL: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

al' 3 9 7 4 6 1 5 2 8
Means: 1.9 1.7 1.0 1.9 1.9 1.9 1.9 1.9 1.8

Country x 10> 14 13> 14 MD> 14 10> 14 10 (14 10> 14 10) 14 10> 14 10 (14

Age 2.0 1.9 1.8 1.5 1.8 1.8 1.9 1.9 1.8 1.9 2.0 1.9 1.9 1.9 1.9 1.9 1.7 1.9

Country x L> M L> M I.) M L> M L (M I.) M L (M L <M L> M

SES 1.9 1.9 1.7 1.6 1.9 1.8 1.9 1.9 1.8 1.9 1.9 1.9 1.9 1.9 1.9 1.9 1.8 1.8

Country x H)? m> r H.)? m> r m> Ir M <F M > F M(1? m)r
Sex 1.9 1.9 1.7 1.6 1.9 1.8 1.9 1.9 1.9 1.8 1.9 2.0 1.9 1.9 1.9 1.9 1.8 1.8

Age 10) 14 SES

1.9 1.8

Age x SFS SES x Sex

Age x Sex Sex

1.9 1.8

Story Four -- Initiation: *165* Tukeys HSD .039

Country. Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japed
Ranks: 7 9 4 1 6 2 3 5 8

MBE: 2.8 2.6 2.9 3.0 2.9 2.9 2.9 2.9 2.8

Country x 10)14 10> 14 10(14 10(14 10 (14 10)14 10 (14 10 < 14 10(14
Age 2.9 2.8 2.8 2.5 2.8 2.9 2.9 3.0 2.8 2.9 2.9 2.8 2.9 2.9 2.8 2.9 2.7 2.8

Country x L> M L)14 t.> m I.> m t.<tt Om t. Cm 1. Of 1.> m
SES 2.9 2.8 2.6 2.6 2.9 2.8 3.0 2.9 2.8 2.9 2.9 2.9 2.8 2.9 2.8 2.9 2.8 2.8

Country a 11, F m> r m> F M.) F H) F M(F M(1? m<r OF
Sex 2.9 2.8 2.7 2.6 2.9 2.8 3.0 2.9 2.9 2.8 2.9 2.9 2.9 2.9 7.9 2.9 2.8 2.8

Age SES

Age x SES SES x Sex

Age x Sex Sex m> F

2.9 2.8

Story Four -- Aid/Advice: *166* Tukeys HSD .1)6

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

222: 2 5 9 8 4 3 t 7 6

AU: 1.5 1.4 1.3 1.3 1.5 1.5 1.5 1.3 1.3

Country x
Age

10> 14

1.5 1.5

10> 14

1.6 1.3

10 <14

1.3 1.3

VD> 14

1.3 1.3

10> 14

1.5 1.4

vs> 14

1.6 1.4

10)14
1.5 1.5

10> 14

1.4 1.3

10<14
1.3 1.4

Country x L<M L> M L> M 1.7 M 1(M L > M 0 M L Of 0 s
SE? 1.5 1.6 1.5 1.4 1.3 1.2 1.4 1.3 1.5 1.5 1.5 1.5 1.5 1.5 1.3 1.3 1.4 1.3

Country x M( F m> r K) F M) F m> r m (r m) F m> r m <r
Sex 1.5 1.5 1.4 1.4 1.3 1.2 1.3 1.3 1.5 1.4 1.5 1.5 1.6 1.5 1.3 1.3 1.1 1.4

Age 10> 14 SAS

1.4 1.4

Age a SES SES x Sex

Age x Sex Spa

17r,



S

Stery lour -- Solver:

t..OMPAR1SON. (.019Ifki, 1t.E, t Liss AND

Mexico England Cermany Italy
S 6 4 3

2.2 2.0 2.3 2.4

SIX 011414.141.16..th - yfk.k iii

*167 Tukeys 1150

Yugoslavia Oak ago Atit in
1 7 8

2.7 1.9 1.7

.2)2

Japan
9

1.6

(..olla:
Conk,:

M. Mtn:

Brazil
2

2.2

Country x 10) 14 10) 14 ID> 14 10 (14 10) 14 10) 14 10) 16 10> 14 10) 14Ape 7.6 2.5 2.6 2.0 2.1 2.0 2.3 1.4 2.7 1.1 2.7 2.6 2.0 1.8 1.8 1.6 1.6 1.5
Country x I. <M 1. <M Li M IX M L<M I.> M I. (M 1.( M I.) MUS 2.S 2.6 2.2 2.3 2.1 1.9 2.3 2.4 2.2 2.5 2.7 2.6 1.0 1.9 1.6 1.8 1.7 1.5
Country a P1) r tt r m t4)F < F m Cr m> r m>Sex 2.6 2.5 2.3 2.2 2.0 2.0 2.4 2.2 2.4 2.4 2.6 2.7 1.9 1.9 1.7 1.6 1.6 1.6
Age 10)14 SES

2.2 2.0

Age x SES SES x Sex 121> LF 184
2.2 2.1 2.1 2.2

Age x Sex Sex

Story Four -- Imo lament& t ion: *168* Tukeys OD .228
Country: Bract'. Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 1 5 6 3 4 2 7 11 9Means: 2.6 2.3 2.0 2.3 2.3 2.4 1.9 1.7 1.5
Country a 10)14 10) 14 10)14 10 (14 10) 14 10) 14 10)14 10) 14 10) 14Age 2.6 2.5 2.5 2.0 2.1 2.0 2.3 2.4 2.6 1.9 2.6 2.3 2.0 1.7 1.8 1.5 1.6 1.4
Country x L <M L(M 1.) T1 L(M L (M 1.) m I.) m 1.<m OmSES 2.5 2.6 2.2 2.3 2.1 1.9 2.3 2.3 2.1 2.4 2.5 2.4 1.9 1.9 1.6 1.8 1.7 1.4
Country x 14> F M)F MCP 14)F m< r m<r m < r m> r m 0Sex 2.6 2.6 2.3 2.2 2.0 2.1 2.4 2.2 2.2 2.3 2.3 2.6 1.8 1.9 1.7 1.6 1.4 1.6
Age 10> 14 SES

Age x SES

2.2 2.0

SES x Sex Ili) LF tet <mr
2.2 2.0 2.0 2.2

Age x Sex Sex

Story Fore -- Outcome:
*169* Tukays HSD m .170

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japankjks: 8 9 2 1 7 5 4 6 3Means: 2.3 2.1 2.7 2.8 2.4 2.4 2.5 2.4 2.5
Country x 10) 14 10) 14 10)14 10(14 10=14 10(14 10) 14 10) 14 10) 14Age 2.4 2.2 2.2 2.1 2.7 2.7 2.8 2.8 2.4 2.4 2.3 2.5 i..5 2.4 2.5 2.3 2.5 2.5
Country x L01 L 01 OK L 01 OM L<M L 01 L 01 OMUS 2.3 2.3 2.1 2.2 2.8 2.6 2.8 2.8 2.4 2.3 2.4 2.5 2.4 2.5 2.4 2.4 2.5 2.4
Country x 10 F m> r m) ir M <F m> r tO F 14<r m <1 m (itSex 2.4 2.2 2.3 2.0 2.7 2.7 2.8 2.8 2.4 2.3 2.5 2.4 2.4 2.5 2.4 2.4 2.5 2.5
Age US

Age x SES SES x Sex

Age x Sex Sex M)
2.5 2.4

Rory Four -- Evaluation of Outcome:
*170* Tukeys 1180 .124

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapankeLcs: 7 8 2 5 6 1 4 3 9m: 1.3 1.8 1.9 1.9 1.9 2.1 1.9 1.9 1.7
Country a 10 (14 10) 14 10) 14 10) 14 10(14 10 (14 10) 14 10) 14 10) 14Age 1.8 1.9 1.8 1.7 2.0 1.9 2.0 1.9 1.8 1.9 2.0 2.2 2.0 1.8 1.9 1.9 1.8 1.7
Country x 1.(M 1.)M L<M L <M L (M 1A/1 L 01 OM L(14US 1.8 1.9 1.8 1.7 1.9 2.0 1.9 1.9 1.8 1.9 2.1 2.1 1.9 1.9 2.0 1.9 1.7 1.8
Country x m Cr tt) r it)? m Cr m> r m> r tt<r m <it m> eSex 1.8 1.9 1.8 1.8 2.0 1.9 1.9 1.9 1.9 1.8 2.1 2.0 1.9 2.0 1.8 2.0 LS 1.7
Age US

Age x SES SES x Sex

Agr x Sex
-1113-



uMj.,14,opi A. I Ay \%; t a 1101110M I , . ,1N I

ct, 1x opt out rile. I I VI 4%; 171* Tukevn .1454

.C:IDg. : Brazil Mexico England Ceruany Italy rusosinvit Chicago Austin JapanR.mi 4.
Meant& :

Country x 10> 14 10> 14 10)14 10 < t3 10'714 to> 14 10 14 10 \ 14 10 < 14Age 73.2 22.6 22.3 20.0 t9.5 19.3 2t.6 21.6 21.9 20.5 23.6 23.6 22.5 21.5 22.4 2t.6 10.1 10.5
Country x L <it LA M 15 M L <N L <M M L(M L (11 L) MSES 22.8 23.0 21.2 21.1 19.9 18.9 21.5 2.1.7 20.8 21.5 23.6 23.6 2t.7 22.3 21.6 22.4 10 4 10.2
Country s H) F H> F li)F F M F M< F M (F H <11' 14)FSex 23.3 22.6 21.8 20.5 19.5 19.3 21.8 21.4 21.6 20.8 23.4 23.8 21.8 22.2 21.8 22.1 10./- 10.3
Age

Age x SES

Age x Sex

10) 14
20.8 20.t

SES

SES x Sex 1,14) LF

Sex

Mt < MF
20.7 20.1 20.5 20.6

M) F
20.6 20.3

;torY Four -- Response Length: *172* Tukeys 1150 4.549
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 7 1 2 8 5 9 6 3 4Means: 60.0 83.3 80.2 59.3 62.8 50.6 62.0 69.7 65.6
Country a ' 10 <14 10 <14 10(14 10 <14 10 < t4 10 <14 10 <14 10 <14 10 (14Age 47.1 72.8 79.5 87.2 59.9 100.4 52.9 65.6 58.9 66.7 40.2 61.0 55.4 68.6 62.1 77.3 62.0 67.2
Country a 1)M 1<14 1<14 1<11 1(M 1<14 1 <M 1 01 1 <MSES 61.4 58.6 79.9 86.8 75.3 85.0 56.5 62 0 58.8 66.8 50.1 51.1 58.2 65.8 70.6 68.8 61.8 67.4
Country x M <F Pi< F 14 < F M M < F M <7 14<F 14 <FSex 53.7 64.2 81.6 85.1 71.9 88.4 55.7 62.8 S4.5 71.2 47.1 54.0 57.1 67.0 63.4 76.0 60.8 68.4
Age 10 <14 SES UL <UM

57.6 74.1 63.6 68.0

Age x SES 101 <10/4 14L4 14M SES x Sex
56.4 50.7 70.8 77.4

Age x Sex 1014<10? 14M(<141* Sux PI <F
53.5 61.6 67.8 80.4 60.6 71.0

Story Four -- Positive Affect Hero:
*173* Tukeys ESD .088

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 7 4 5 1 3 2 9 6 8an: .2 .2 .2 .5 .2 .4 .1 .2 .2
Country x 10 >14 10)14 10 <14 10 >14 10 < 14 143 < 14 10 >14 10)14 10<14Age .2 .1 .2 .2 .1 .2 .5 .5 .2 .2 .3 .4 .2 .1 .2 .1 .2 .2
Country a I.) M 1) M I) m L) M L< M I.) 14 1..eM OM ONSES .2 .1 .2 .2 .2 .2 .5 .5 .2 .3 .4 .4 .1 .1 .2 .2 .2 .2
Country X I< <r 11)1 m , 11(11 MO M(F 14 <! it Cr m <?Sex .2 .2 .2 .2 .2 .2 .4 .5 2 .2 .3 .4 .1 .2 .1 .2 .2 .2
Age SES

Age x SES SES a Sex

Age x Sex 101,1 (1017 14MK 14F Sex m.2 .2 .2 .3 .2 .3

Story Four -- Nj2tative Affect Her*: *174* /like's HSI) .158
cc, Ir ystr : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanUIk$: 3 2 6 4 1 5 8 7 9uu: .6 .7 .5 .6 .7 .5 .4 .5 .4

Country a 10 (14 10 <14 10 (14 10 < 14 10(14 10 < 14 to< 14 10 <14 10)14Age .3 .8 .6 .7 .3 .7 .4 .7 .6 .9 .4 .6 .3 .5 .4 .5 .4 .4
Country x I. ) it L) M 1(M L) it L(M L) M L( M OM 1<NUS .8 .4 .7 .6 .5 .5 .6 .5 .7 .8 .5 .5 .3 .5 .5 .4 .3 .5
Country x 0 <I, M(7 M <I? M(! Mc F M(1, M)! m (t, M(!Se* .5 .7 .6 .7 .5 .5 .4 .7 .6 .9 .5 .6 .4 .4 .4 .5 .3 .4
Age 10 (14 SIB

.4 .6

Age a SES SES a Sex

Age x Sex Sex M (11
.5 .6



I. 1(.140

irmituliftstin LorirmisoN GUUNI KN A(.t., t V.I... AND Std UII Fl taNtlh - MAL:F. LLI

Story Four -- 'total Afle. t Hero and oth,rs:

I...cowl
1

1.3

10 < 14
1.1 1.5

Italy
2

1.2

10 < 14
1.1 1.3

Yugos lay is
5

1.0

10 ( 14
.8 1.1

1,05*

Chicago
6
.7

10 (14
.6 .8

Yoko,' HSU .223

Austin Japan
7 9
.9 .7

10<14 10)14
.8 1.0 .7 .6

Country: Tr.tztl
4

1.0

104. 14
.9 1.0

Meat.°
3

1.0

10)14
1.1 .9

England
6

1.0

10( 14
.6 1.3

*auks:
tE5Nt:

Country x
Age

Country x L)M 1.) M L(M L(M L)M 1.) M L(M L(M L(MSES 1.3 .7 1.1 .9 .9 1.0 1.3 1.3 1.2 1.2 1.0 .9 .6 .7 .9 .9 .6 .7

Country . m<r M<F M(F m<r m<r M (i m<r m CTSex .8 1.1 .9 1.1 .9 1.1 1.2 1.4 1.1 1.3 .9 1.1 .6 .7 .7 1.0 .6 .7
Age 10(14 SES

.9 1.1

Age x SES SES x Sex

Ages Sex Sex M (7'
Al 1.1

Story Four -- Instrumettality: 176* Tukeys HSD .139

Country: Brazil Mexico England Germany Italy Yugoslavia e.htcago Austin JapanRanks: 7 8 4 3 5 6 9 1 2Means: 1.2 1.1 1.5 1.6 1.4 1.2 1.1 1.8 1.6

Country x 10 >14 10 >14 10<14 10 =14 10)14 10(14 10)14 10(14 10 (14Age 1.2 1.2 1.3 1.0 1.5 1.6 1.6 1.6 1.5 1.4 1.2 1.3 1.2 1.1 1.8 1.9 1.6 1.7

Country it L)M L)M 1.<m 1.<m t<m L(M t.<m OmSES 1.3 1.1 1.1 1.1 1.5 1.5 1.6 1.7 1.4 1.5 1.2 1.3 1.1 1.2 1.7 2.0 1.7 1.6

Countryx m> r FM, M <F m> r m> r m>r m<r m(r m) rSex 1.3 1.2 1.2 1.1 1.5 1.5 1.7 1.6 1.5 1.3 1.3 1.2 1.1 1.2 1.8 1.9 1.7 1.6
Age SES

Age x SES SES x Sex

Age x Sex Sex

Story Five -- Stance:
*177* Tukeys NSD .088

Country: Brazil Mexico Ragland Germany Italy Yugoalavia Chicago Austin JapanRanks: 3 9 4 1 7 2 5 8 6Means: 1.9 1.6 1.9 2.0 1.8 2.0 1.9 1.8 1.9
Country x 10> 14 10> 14 10 < 14 10 < 14 10) 14 10(14 10 > 14 10< 14 10( 14Age 1.9 1.9 1.8 1.8 1.9 1.9 2.0 2.0 1.9 1.8 1.9 2.0 1.9 1.8 1.8 1.8 1.9 1.9
Country x L)M L<M L<M L)M 1.> M L(M L(M L)M L> MSES 2.0 1.9 1.8 1.8 1.9 1.9 2.0 2.0 1.9 1.8 1.9 2.0 1.9 1.9 1.8 1.6 1.9 1.9
Country x M) F Or It (F m > 7 M)F 71) F m(r it ( 7 M(lrSax 1.9 1.9 1.8 1.7 1.9 1.9 2.0 2.0 1.9 1.8 2.0 1.9 1.8 2.0 1.7 1.9 1.8 1.9
Age

SES

Age x SES
SES x Sex

Ast x Sex
Sex

Story Five -- Ensattement:
*178* Tukeys MD .116

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanku s 1 8 9 3 6 4 2 7 5m. l.9 1.7 1.7 1.8 1.7 1.8 IA 1.7 1.8
Country x
A ge

10) 14
1.9 1.9

to> 14
1.6 1.7

10)14
1.7 1.6

10) 14
1.8 1.6

10( 14
1.7 1.8

10( 14
1.8 1.9

10> 14
1.9 1.8

10 < 14
1.7 1.6

10(14
1.7

Country x L)M L<M Om L) M L) M 1.<71 L(M L(M L)MSES 2.0 1.9 1.7 1.8 1.7 1.6 IA 1.8 1.8 1.7 1.8 IA 1.8 1.9 1.7 1.8 1.8 1.8
Country x 11)F M >7 M)7 M) F M)? M)7 M(7 M(7 m(rSex 1.9 1.9 13 hi 1.7 1.6 1.8 1.8 1.8 1.7 1.8 1.8 1.8 1.9 1.7 1.8 1.7 1.8
Agit

8E8

Aga x SKS SES a Iles

Age x Sex 10H )1nr OM < 147 81.5
1.8 I.7 1.8 1.11 -1727-



pjk4.1, rive - Intl lei ten:

OutriaY (11M ItiVN

Mexico England
5 8

Col N. , 141

Cr rmany
1

AkIP NUIPIIIIRINcis ;let

179*

Italy Yugo. !avid Ch icgo
6 4 3

ill

Tukeys USD .4

Austin in
7

.181

Japan
9

Citrt .
Il.tolss:

liras 11
2

&sits: 2.9 2.7 2.6 2.9 2.7 2.5 2.6 2.6 1.9

Country x
Age

10)14
2.9 2.9

10(14
2.7 2.7

10(14
2.6 2.6

13 <14
2.9 2.9

10( 14
2.6 2.7

10( 14
2.7 2.9

10) 14
2.9 2.7

10 (14
2 6 2.7 1.9 > 1.8

Country x L)M L(M I.) M 1. M L) M 1.< M L (M L(M L711
515 2.9 2.8 2.7 2.8 2.6 2.6 2.9 2.9 2.7 2.7 2.6 2.8 2.7 2.9 2.6 2 6 2.0 1.8

Country x m) r F It) F M(F M ) F 11) F M < F MCF me F
Sex 2.9 2.9 2.8 2.6 2.6 2.6 2.9 2.9 2.8 2.6 2.8 2.8 2.7 2.9 2.6 2,7 2.8 1.9

Age SES

Age x SES SES x Sex

Age x Sex 104) 1OF 1411( 14F Sex
2.7 2.6 2.6 2.7

Story Five - Att./Advice: *180* Tukeys HSD .124

Country: brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 1 6 9 5 3 2 4 8 7
Means: 1.4 1.2 1.0 1.3 1.4 1.4 1.3 1.1 1.2

Country x 10( 14 10( 14 10)14 10)14 10)14 10(14 10> 14 10)1.. 10(14
Age 1.4 1.5 1.2 1.3 1.0 1.0 1.3 1.2 1.4 1.3 1.4 1.4 1.4 1.3 1.1 1.1 1.2 1.2

Country x L(M L)M L)M L(M L(M L)M L(M
SES 1.4 1.4 1.3 1.2 1.1 1.0 1.2 1.3 1.3 1.4 1.4 1.4 1.4 1.3 1.1 1.0 1.2 1.2

Country x M(1, M)r m )r m Cr 11)F 11) F It) F 11) m(r
Sex 1.4 1.4 1.4 1.1 1.1 1.0 1.3 1.3 1.5 1.3 1.4 1.4 1.4 1.3 1.1 1.0 1.2 1.3

Age SES

Age x SES SES x Sex

Age x Sex 1041$ tor 1414 )14F Sex M ) F
1.3 1.2 1.3 1.3 1.3 1.2

Story Five -- Solvers *181* Tukeys HSD v .228

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 1 3 9 7 5 6 4 8 2
Means: 2.4 2.2 2.2 1.8 2.1 1.9 2.1 1.6 2.3

Country x IC(14 10(14 10 )14 10) 14 10)14 10) 14 10> 14 10 (14 10(14
Aga 2.4 2.4 2.1 2.3 1.4 1.2 1.8 1.7 2.2 2.0 1.9 1.9 2.2 2.1 1.6 1.7 2.3 2.4

Country x L(M L(M OM I.04 L(M L)M L(M 1.> M OM
SES 2.3 2.5 2.1 2.3 1.3 1,2 1.7 1.8 2.1 2.2 1.9 1.9 2.1 2.2 1.7 1.6 2.4 2.3

Country x 11(F m)r Or m) I' PO r m) r m <F It> r n(e.
Ssx 2.4 2.5 2.4 2.0 1.3 1.2 1.8 1.7 2.3 1.9 2.0 1.8 2.1 2.2 1.7 1.6 2.3 2.4

Age SES

Age x SES SES x Sex

Age x Sex 104) 10F 1414 (141," Sex
2.1 1.8 1.9 2.0 2.0 1.9

Story Five -- Imolementatlon: *182* Tukeys HSD v .215

Country: brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 1 4 6 7 5 2 6 9 3sans: 2.8 2.6 2.4 2.5 2.6 2.8 2.5 2.1 2.6

Country x
Age

10 < 14
2.8 2.8

10(14
2.6 2.6

10) 14
2.4 2.3

10 (14
2.4 2.6

10 )14
2.6 2.6

10 (14
2.7 2.9

10 ) 14
2.6 2.5

10 ) 14
2.2 2.1

10 ( 14
2.7 2.8

Country x L)M L(M L!14 L(M OM L)M L(M L(M L)M
SES 2.8 2.6 2.6 2.7 2.5 2.2 2.5 2.6 2.6 2.5 2.8 2.6 2.4 2.7 2.1 2.1 2.8 2.7

Country x M=r m >r m (F m(r m)r RI) r m< r m<r m( r
Sex 2.6 2.6 2.7 2.5 2.3 2.4 2.4 2.6 2.7 2.5 2.6 2.8 2.4 2.7 2.0 2.2 2.1 2.8
Age SES

Age x SES SES x Sex

Age a Sex 10M) 1OF 14M (14F Sex
2.6 2.5 2.5 2.7



1!;111111,iiii, A , .o x till .1 MI INF

6rty 1 I y.. 1$ .1. eve
1113* ruk, ye 1111 1511

Iltall II. Rico Leyland Cetmay Italy Yugu6lav11 (61.00) Auntie JapAil
1 9 1 6 1 52.6 2.4 2.5 2.7 2.4 2.7 2.5 2.4 2.5

Count ry x 10(14 10(14 10 ( 14 10<14 10 <14 10 <14 103 14 10; 14 10(14Age 2.5 2.7 2.3 2.5 2.5 2.6 2.7 2.7 2.3 2.4 2.6 2.8 2.6 2.4 2.5 2.4 2.4 2.7
Country x L)M I.< 11 L)M I. 14 OM L> M 1. 01 OM I. 01SES 2.6 2.6 2.3 2.S 2.6 2.5 2.7 2.7 1.4 2.3 2.7 2.6 2.4 2.6 2.4 2.4 2.5 2.6
Country x M 3 F M> F M (F 61( F M ) r m Cr m< r m c t m < rSex 2.6 2.6 2.4 2.4 2.5 2.6 2.6 2.8 2.4 2.3 2.7 2.7 2.5 2.6 2.3 2.5 2.5 2.6
Age 10(14 SES

2.5 2.6

Age x SES SES x Sex

Age x Sex tom) 10F 1411 <14F Sex
2.5 2.5 2.5 2.6

Story Five -- Evaluation of Outcome: *184* Tukeys HSD .139
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japanaki: 7 8 3 1 6 5 4 2 9Ml: 2.1 2.1 2.2 2.3 2.1 2.2 2.2 2.2 2.0
Country x 10(14 10 (14 10 )14 10( 14 10<14 10(14 10 >14 10 )14 10) 14Age 2.0 2.2 2.0 2.1 2.3 2.2 2.3 2.3 2.1 2.1 2.1 2.2 2.3 2.1 2.3 2.2 2.0 2.0
Country x L(M L(M L)M L)M L(M I. ili L=M 1.01 I.< MSES 2.1 2.1 2.1 2.1 2.3 2.2 2.3 2.3 2.1 2.2 2.2 2.1 2.2 2.2 2.2 2.3 2.0 2.0
Country x 14,( F M (F Or m<r m >r M ( r M <F M( F 11( FSex 2.1 2.1 2.1 2.2 2.3 2.2 2.2 2.4 2.1 2.1 2.1 2.2 2.1 2.2 2,1 2.3 2.0 2.0
Age SES

Age it SES SFS* Sex

Age x Sex Sex

Story Five -- Coning Effectiveness: *185* Tukeys /LSD 1.033

Country: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks:
kw.:
Country x 10 <14 10(14 10 < 14 10) 14

21.7 9.7 9.8

10 (14 10 <14 10(14
Age 23.3 23.9 22.1 22.9 17.9 17.9 21.3 21.7 20.2 20.0 22.5 23.6 23.6 22.0 210.6(

Country x L)M IX ll L)M 1.04 L)M 1.3 m L)M I.711 L)M
SES 23.7 23.5 22.1 22.9 18.2 17.6 21.5 21.5 20.1 20.1 23.1 23.0 22.3 23.3 21.8 21.5 9.7 9.8

Country x /I> F r m> r m<F F 11> F F MO MO
Sex 23.6 23.6 23.4 21.7 18.0 17.9 21.2 21.8 20.9 19.2 23.2 23.0 22.2 23.4 21.1 22.2 9.6 9.9

Rae SES

Age x SES SFS x Sex

Age x Sex IOM) 10F 1474 <14F Sex
20.6 19.9 20.0 20.7

Story five -- Resnonse Lensth: *186* Tukey HSD 4.372

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 8 1 2 7 5 9 6 3 4 .inn: 49.9 76.1 71.0 50.2 53.0 43.3 50.6 58.6 55.6

Country x 10114 10(14 10(14 10(14 10)14 10(14 10 <14 10(14 10)14
Age 40.0 59.7 72.4 79.8 50.2 91.8 44.4 56.0 53.9 52.2 37.6 49.0 44.4 56.9 54.1 62.7 55.7 55.5

Country x L)I M L(M 1.01 UM L f M t.Cm 1.04 L> m L(M
SES 51.6 48.1 73.8 78.4 65.2 76.8 48.3 52.1 50.3 55.5 42.2 44.4 47.0 54.2 60.0 56.8 51.5 59.8

Country x 11 SIO m<r m<r m m<r m<r m<r
Sex 43.0 56.8 73.7 78.6 63.1 78.9 45.8 54.6 48.4 57.6 41.2 45.4 46.4 54.9 53.3 63.5 52.5 38.8

Age 10( 14 SES in.<trot
50.3 62.6 54.5 58.5

Age x SES 101/. 10M 14L<( 14M SES x Sex
49.6 51.1 59.4 65.9

Age x Sex URI ' UHF 1461'i 14F Sex )1<r
46.5 54.1 57.3 67.9 51.9 61.0-1729



INI1 itttitairitY COMVARI:a'N 1.1161KY, At I I. A..., U11111.16t.:, 111

'WU, live PO4 iv.. Al fact Her,: *187* Tuk eye HSD .07b

Brae I. 1 N. lc leo England t.eresny Italy Yugo. livia
X m1.4: 8 9 3 1 4 6

O. ic5ago
2

JarAmainCcally- :

Neste.: .1 .1 .1 .3 1 .1 .1 .2 .1

Country x 10 ( :4 10 < 14 10) 14 10) 1410 < 14 10 N 14 10 ) 14 tO ) 14 103 14
Age .1 .1 .1 .1 .1 .1 .3 .3 .2 .1 .1 .1 .1 .1 .2 .1 .1 .1

Country x 1.3 N L(M L)/4 1.3 M 1. (11 L(M I. )/4 1( M L)m
US .1 .1 .1 .1 .2 .1 .3 .2 .1 .1 .1 .1 .1 .1 .2 .2 .1 .1

Country x M ( F /4 ( r m< F NC F M ( F M <F M (.F N (F Pl< F
Sex .1 .1 .1 .1 .1 .2 .3 .3 .1 .1 .1 .1 .1 .1 .1 ." .1 .1

Age SES

Age x SES SES x Sex

Age x Sex Sex /4( F
.1 .2

Story Five -- Negative Affect Hero: *188* Tukeys HSD * .124

Co..ntlx: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 6 7 1 4 2 9 5 3 8
Means: .3 .3 .5 .4 .5 .2 .3 .4 .1

Country x 10 (14 10 (14 LO (14 LO (14 10( 14 LO) 14 LO <14 10 ( 14 LO )14
Age .3 .3 .2 .3 .4 .7 .3 .4 .4 .5 .2 .1 .3 .4 .3 .4 .2 .2

Country x L(M L <N L(M L<P1 L <M L(M 1.04 L(M
SES .2 .4 .2 .3 .4 .6 .3 .4 .4 .5 .1 .2 .3 .4 .4 .4 .2 .1

Country x <F (F mo? it< F M<,,F F M (F m)? tOr
Sex .3 .3 .2 .3 .4 .6 .2 .5 .3 .6 .1 .2 .3 .3 .4 .3 .2 .1

Age 10( 14 SES 1.11. <I/11

.3 .4 .3 .4

Age x SES 888 x Sex

Age x Sex Sex m<it
.3 .4

Story Five -- Total Affect Hero and Others: *1891 Tukeys HSD * .186

Country: Brazil Mex Leo England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 5 7 1 2 4 9 6 4 8
Means: .5 .4 .9 .9 .8 .3 .5 .7 .3

Country x 10 (14 10 < 14 10 < 14 10 (14 LO ) 14 10) 14 LO ( 14
0) 14Age .5 .5 .3 .4 .7 1.2 .8 .9 .8 .8 .4 .3

LO <14
.4 .5 .7 .8 1.4.3

Country x L) M L(M I. (11 L(M L(M L<M L <N L(M 1.)11
SES .5 .5 .3 .4 .9 1.0 .8 .9 .6 .9 .3 .3 .5 .5 .7 .8 .4 .3

Country x M < r m< F li<F M <F K < F le( y N < F M (F N < F
Sex .4 .6 .3 .4 .8 1.1 .8 .9 .7 .8 .1 .4 .4 .5 .7 .8 .3 .3

Age

Age x SES

Aga x Sex

10 <14 SES 10. (LH
.6 .6 .5 .6

SES x Sex

Sex N< F
.5 .6

Story Five -- l'uttrumentd lity: *190* Tukeys HSD * .L07

Country: Brazil Mexico England Gerstsi y Italy Yugoslavia Chicago Austin Japan
Ranka 5 3 8 1 4 9 7 2 6
Means: 1.0 1.3 1.0 1.7 1.0 1.0 1.0 1.6 1.0

Country x 10 <14 10)14 10= 14 10 ( 14 10( 14
Age L.0 1.1 1.3 1.3 1.0 1.0 1.6 1.8 1.0 1.1

Country x L(M L 1.) 11
SES 1.0 1.0 1.3 1.4 1.0 1.0 1.7 1.7 1.1 1.0

Country r tOr 11) F M Cr m<1, M) F
Sex 1.1 L.0 1.4 1.3 1.0 1.0 1.7 1.7 1.1 1.0

Age 10 (14 SES
1.2 1.2

10( 14 LO ) 14 10 <14 10 < 14
.9 1.0 1.0 .9 1.5 1.7 1.0 1.0

L(M L(M 1.01 L)14
.9 1.0 .9 1.0 1.6 1.6 1.0 1.0

m<F m<r m KT
1.0 1.0 1.0 1.0 1.5 1.7 1.0 1.1

Age x us srs x Sex LIK LF MM) /41,
1.2 1.2 1.2 1.2

Age a Sea 10M) 10F 14M< 14F Sex
1.2 1.1 1.2 1.2 1710-



I. I xi

Milk+ Iif MIH. LOPIPANI:a1:. in :.Ih1 NI, t I t1 Atm ..1 X bit I I id tat '1Y t III

}tam.

MVX it o
8

1.6

England
4

1.8

IA. rrtuty
1

2.0

Italy
9

1.5

Itt, os lay Ia
2

1.9

191*

Lhi.npu
6

1.7

lukvyr II,/

Ansi in
7

1.6

.1:4

31pan

1.7

Brut tl
1.8

10 >14 10 <14 10 (14 10 < 10 < 14 10 >14 10 (14 10 )14 10 <141.8 1.7 1.4 1.7 1.7 1.8 1.9 2.0 1.4 1.5 2.0 1.9 1.7 1.8 1.7 1.6 1.7 1.7
I.) 11 L M L (M L(M L<51 L<14 L1M L\ L)141.9 1.7 1.7 1.4 1.7 1.8 1.9 2.0 1.4 1.6 1.9 2.0 1.8 1.1 1.6 1 6 1.8 1.7
M ) F H)F M > F M(5" t) M<F H)F m> H)F1.8 1.8 1.6 1.5 1.15 1.7 2.0 2.0 1.6 1.4 1.9 2.0 1.8 1.7 1.7 1.6 1.7 1.7

SES UL) UM
1.7 1.7

SES x Sex

Sex H)
1.7 1.7

Engagrw nt : 192* Tukeya HSD .152
Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

}tam. 191* lukvyr II,/ .1:4
Brut tl MVX it o England IA. rrtuty Italy Itt, os lay Ia Lhi.npu Ansi in

8 4 1 9 2 6 7

31pan
1.8 1.6 1.8 2.0 1.5 1.9 1.7 1.6 1.7

10 (14 10 <14
10 <1410 >14 10 <10 (14 10 < 14 10 >14 10 )141.8 1.7 1.4 1.7 1.7 1.8 1.9 2.0 1.4 1.5 2.0 1.9 1.7 1.8 1.7 1.6 1.7 1.7

I.) 11 L M L (M L(M L<51 L<14 L1M L\ L)141.9 1.7 1.7 1.4 1.7 1.8 1.9 2.0 1.4 1.6 1.9 2.0 1.8 1.1 1.6 1 6 1.8 1.7
M ) F H)F M > F M(5" t) M<F H)F m> H)F1.8 1.8 1.6 1.5 1.15 1.7 2.0 2.0 1.6 1.4 1.9 2.0 1.8 1.7 1.7 1.6 1.7 1.7

SES UL) UM
1.7 1.7

SES x Sex

Sex H)
1.7 1.7

Engagrw nt : 192* Tukeya HSD .152

MexicoBrazil England Germany Italy Yugoslavia Chicago Austin Japan

5 1.6

Story Six -- Initiation: 193* Yoke,* ESD .240
Counta: Brazil
ank5:

Mexico England Germany Italy Yugoslavia Chicago Austin Japang 2 6 8 3 7 9 4 5 1Means: 2.6 2.4 2.1 2.6 2.3 1.8 2.6 2.5 2.8
Country x 10 >14 10 <14

10)
10( 14 10< 14 10 > 14 10) 14 10) 14 10> 14Age 2.7 2.5 2.3 2.6 2.1 214.0 2.4 2.7 2.1 2.6 1.9 1.7 2.6 2.5 2.5 2.5 2.8 2.8

Country x I.> 14 1.) H L> II L <11 L(14 I.> 14 M L> HSES 2.7 2.4 2.6 2.3 2.2 2.0 2.6 2.6 2.3 2.4 1.7 1.9 2.6 2.5 2.5 2.5 2.8 2.7
Country x 14> F m>r m (T m) H)F M > F m<F. m) F M <FSex 2.6 2.6 2.5 2.3 2.1 2.1 2.6 2.5 2.4 2.3 1.9 1.7 2.5 2.6 2.5 2.4 2.7 2.8
Age SES UL > UM

2.4 2.4
Age x SES SES x Sex

Age x Sex 1014 >10F 1414 <s14F Sax
2.5 2.3 2.4 2.5

Story Six -- MA/Advice: *190 Tukeya 1150 .1.52

country: Brazil. Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 2 9 4 6 3 7 8 5 1ia: 1.4 1.1 1.3 1.2 1,4 1.2 1.2 1.2 1.5

10> 14 10 <14
Country x 10)14 10) 14 10 > 14 10> 14 10< 14 10> 14Age

10> 14
1.4 1.4 1.1 1.0 1.3 1.2 1.3 1.2 1.3 1.5 1.2 1.1 1.2 1.: 1.3 1.1 1.3 1.6

Country x L> 14 t.) M M M L CM L <M M M L <MSCS 1.5 1.4 1.2 1.0 1.3 1.2 1.2 1.2 1.4 1.5 1.1 1.2 1.2 1.1 1.2 1.2 1.4 1.5
Country x M )? m>r m>r m) F m )r m)r m)r m)r m(rSex 1.5 1.4 1.1 1.0 1.3 1.2 1.3 1.1 1.5 1.4 1.2 1.1 1.2 1.1 1.3 1.1 1.4 1.5
Age 8ES

Age x SES SES * Sex

Ago x Sex U*1.?)luf 1411 )14F Sex M F
1.3 1.2 1.3 1.2 1,3 1.2

-1711-



h 114h

iffniketwo ky tAImpAk I stys; tAlk..1}01. Ai CLA:o, & II S X till r l XI Nt h t. - h. 1

Story Sig -- Seivr:

Mexico EnOand i.ermissy Italy Yugoslavia

*IVA

Clii ago

Tuitays IISO - .20

Aust In Japan
COuntrV: brazil
1L:0,01: I 4 9 7 3 5 8 6 2th.aus: 2.1 1.9 1.5 1.7 2.1 1.1 1.5 1.8 2.1
Country x 10 5 14 10(14 10) 14 10< 14 10<14 10 )14 10)14 10 7 IA 10) 14Age 2.2 2.1 1.9 2.0 1.6 1.) 1.7 1.8 2.0- 1.2 1.9 1.8 IA 1.4 1.8 1.7 2.1 2.0
Co.try x L(M L)M L)M L<71 L.M L <M L)M L<M LNMSES 2.1 2.1 2 1 1.7 1.6 1.3 1.7 1.7 1.9 2.2 1.7 1.9 1.6 1.5 1.8 1.8 2.1 2.0
country x > r M)F M) F NSF M)F It) F 61> M >F 71( VSex 2.1 2.1 2.0 1.9 1.5 1.4 1.7 1.7 2.1 2.0 1.9 1.7 1.6 1.3r 1.8 1.7 2.0 2.2
Age SES

Abe x SES SES * Sex

Age x Sex 10M )10? 1411 (14! Sex
2.0 1.8 1.8 1.8

Story Six -- Ii olementation: *196* Tukeys HSD .267
Co,_ ?Iv; Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRan..: 1 5 9 3 6 1 7 4 2Means: 2.2 1.9 1.6 2.0 1.9 1.7 1.8 1.9 2.1
Country x 10)14 10(14 10)14 10(14 10< 14 10)14 10)14 10)14 10)14Age 2.2 2.2 1.8 1.9 1.8 1.5 1.9 2.0 1.8 1.9 1.8 1.7 1.9 1.6 2.0 1.8 2.1 2.0
Country x L <M L >M L >M L<71 LOI L<71 (71 L)MSES 2.1 2.3 2.0 1.7 1.7 1.6 2.0 2.0 1.7 2.0 1.7 1.8 1.9 1.7 1.8 2.0 2.1 2.0
Country x M) BO IP !Or H)? )1 M) PO 1, r mSex 2.2 2.2 2.0 1.8 1.7 1.6 2.0 2.0 1.9 Li 1.8 1.7 1.8 1.8 2.0 1.9 2.0 2.1
Age 10)14 US

Age x EZS

1.9 1.9

sits x Sex

Ags x Scx 104)101, JAM( 141, Sex ?I)?
2.0 1.8 1.8 1.9 1.9 1.6

Story Six -- Outcome: *197* Tukeys liSD .152
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japanjacs; 2 8 5 1 7 4 9 6 3MBI: 2.6 2.3 2.4 2.7 2.4 2.4 2.3 2.4 2.5
Country x 10)14 10(14 10 ) 14 10 <14 10(14 10)14 10) 14 10)14 10(14Age 2.7 2.5 2.3 2.4 2.4 2.3 2.7 2.8 2.3 2.4 2.5 2.4 2.4 2.2 ,2.5 2.3 2.5 2.5
Country x I.) Pi L)71 L)M L(H L Of L<H L)M L)M L)14US 2.8 2.5 2.4 2.3 2.4 2.3 2.7 2.8 2.3 2.4 2.4 2.4 2.3 2.3 2.4 2.3 2.6 2.5
Country x M (F Pi) 1r )1) F 11 <r 1, r )0 I, M<r M </Sex 2.6 2.7 2.4 2.3 2.4 2.3 2.7 2.8 2.4 2.4 2.4 2.4 2.3 2.2 2.3 2.4 2.5 2.6
Age to )14 SES tn. ) UN2.5 2.4 2.5 2.4

Age x US IOL ; 10M 144) 1421 SES x Sex
2.5 2.5 2.5 2.4

Age x Sex Sex

Stour Six -- Evaluation of Autcome: *198* Tukeys HSU 4 .116 .
EgAntlx: Brazil Hexico England Germany Italy Yugoslavia Chicago Austin JapanwOts: 4 7 5 6 9 2 3 1 11tins; 2.0 2.0 2.0 2.0 1.9 2.0 2.0 2.1 1.9
Country x 10(14 10 <14 10(14 10(14 to <14 10(14 10(14 10)14 10(14Age 1.9 2.2 1.9 2.0 2.0 2.0 1.9 2.1 1.8 2.0 2.0 2.1 2.0 2.0 2.1 2.1 1.9 1.9
Country * L )7: L)M L)M OM L<Ii L<11 L 5M OM L)MSU 2.0 2.0 2.0 1.9 2.1 2.0 2.0 2.0 1.9 1.9 2.0 2.1 2.0 2.0 2.1 2.0 2.0 1.9
Country x Pi < I MO, )1(.1 MCI li<r et> r it <1* ri< II M <?Sex 1.9 2.1 1.9 2.0 2.0 2.0 1.9 2.0 1.9 2.0 2.0 1.8 2.0 2.1 2.0 2.1 1.9 2.0
Age 10 <14 US

1.9 2.0

Age x StS US x Ss:

Axe a Sex Sex
2.0 2.0I. 1



Slot Nix

INII lit

- (11.1.11,y1:11iat I v. 110+4:

t11.11.1 .11.4

England

10 ) 14

l.ii. Itt1, Nl 1

Lerniany

10 (14

"UILLX: Olaell Mexico

1(3 > 14 10(14Country x
Age 22.6 22.0 19.6 20.9 16.9 15.8 19.6 20.8

Country x L>M L) Ll N
SES 22.9 21.7 21.3 19.3 16.9 15.8 70.1 10.1

Country x M(1, sE I1) F t
Sex 22.2 22.3 20.7 19.8 16.6 16.1 20.2 10.1

Ago

Age x SES

Age a Sex 1014 > 101 14M (14F
19.3 18.4 18.6 18.9

Story Six -- Response Length:

Country: Brazil Mexico England Germany
Ranks: 6 1 2 8
Means: 55.4 81.2 75.8 51.2

Country x 10(14 10(14 10 <14 10(14
Age 39.8 71.1 74.4 88.0 55.2 96.3 43.9 58.5

Country x L(M L(M L<M L(M
SES 54.6 56.3 78,4 84.0 71.1 80.5 51.1 51.3

Country x M 14(. M<It 14(1
Sex 51.7 59.2 79.1 53.3 67.3 84.2 44.3 58.1

Age 10( 14
51.4 68.2

Age x SES IOL <101 14L9 1414
50.5 52.3 64.6 71.7

Age x Sex 1011( 101 14144,141
47.6 55.2 62.2 74.1

1, tti 111 Iti Trl - Na 1 III

* 199* Tukeys m9D 1.295

Italy DAV ld Chtiaga Alla; in Japan

10( 14 10' 14 10( 14 10) 14 10 ) 14
17.9 19.7 19.9 18.9 21.0 11.1 21.9 20.6 10.2 10.2

L(M L(M 1 \M L)M L)M18.4 19.7 18 9 19.9 11.0 20 2 11.3 11.2 10.4 10.0

M ( FM> t M ) t /1> M> r
19.2 18.4 19.6 19.2 20.7 20.5 21.4 21.1 10.1 10.3

SES

SES x Sex

Sex

UL

19.0 18.6

*200* Tukeys NSD - 5.613

Italy Yugoslavia Chicago Austin Japan
4

59.3

10 <14
57.6 61 0

9

42.0

10<
33.3

14

50.7

7

52.8

10 <
46.8

14

58.7

5

58.5

10(14
53.0 64.1

3

61.8

10(14
58.6 65.0

L( N L( M L( M L)11 L(M56.3 62.3 41.3 42.8 49.7 55.9 58.9 58.1 56.9 66.8

M<1 14(1 N< F M (F M <F52.6 66.0 38.2 45.8 49.1 56.4 5:..6 62.5 57.1 66.5

US 111. (UM
57.6 62.0

SES x Sex

Sex M(F
54.9 64.7

)tore Six -- Positive Affect Hero:
*201*

Country: Brazil Mexico England Germany Italy Yugoslavia Chicagobay 8 5 7 2 6 9 4was: .1 .1 .1 .1 .1 .0 .1
Country x 10( 14 10)14 10)14 10(14 10)14 10(14 10(14Age .0 .1 .1 .0 .1 .0 .1 .2 .1 .0 .0 .1 .0 .1
Country x L>M L)M I.114 LmM L)14 L)M L(14SES .1 .1 .1 .1 .1 .0 .1 .1 .1 .0 .0 .0 .1 .1
Country x 11<i" M21 14(1 14(F 11)1 M(1 M (1Sex .0 .1 .1 .1 .0 .1 .1 .2 .1 .0 .0 .0 .0 .1
Age

SES

Age x SES
SES x Sex

Age x Sex itei < tOr UN (<14F Sex M <1.1 .1 .1 .1 .1 .1

Tukeys 1150 - .062

Austin
1

Jai...

.2 .1

10 >14 10)14
.2 .1 .1 .1

L)M L)11
.2 .2 .1 .1

14<1 14)1
.1 .2 .1 .1

Story Six - Herat tv* Affect liero:

Country: Brasil Mexico
Wks: 7 4
HEW .5 .6

Country x 10 < 14 10 <14
Age .4 .5 .4 .7

Country x L)M L(M
SES .6 .3 .6 .6

Country x M< r it< ?
Sex .4 .5 .5 .7

Ago 10 ( 14
.3 .6

England
5
.6

10(14

Germany
1

.0

10(14

Italy
2
.7

10( 14
.4 .7 .11 .6 .6 .7

OM I.,( M L(M
.6 .5 .11 .8 .6 .8

M< I' 1(F 11(r
.4 .7 .7 .9 .5 .9

SES

Age x SES
SES x Sex

Age x Sex WM< 10 1411114F
.4 .5 .3 .7

I731

*202* Tukeys NSD .145

Yugoslavia Chicago Austin Japin
3

.0

10< 14

$
.4

10 >14

6
.5

10(14

9 '
.2

10 <14
.5 .7 .4 .4 .4 .6 .2 .3

L> M L(M L)M L<11.6 .6 .3 .5 .5 .4 .2 .3

M<I, M <1 11<f 142 V'.5 .7 .3 .4 ,4 .5 .3 .2

Sex MO,
.4 .6



I I

V. I Kt i l l Z.110 W11'11(1'41% I0181R1, , I 11, I X 1 1 1 1 I I N. I 11.I I I I

Slay clx foldi Alte,t !ht. ao4 203 Tukeys USD .128

L22.3.11: !knell Kest, d England Cermany Italy lugalavia Chit ago Austin Japan
R 7 6 .1 1 2 5 6 4 9

Medav: .8 .9 1.0 1.4 1.1 .9 .6 1.0 .5

Country X 10 <14 10 ( 14 10 < 14 10 < 14 10 < 14 Hi< 14 10 (14 10 < 14 ID) 14

Age .7 .9 .9 .9 .7 1.3 1.3 1.5 1.0 1.3 .8 1.0 .6 .7 .8 1.1 .5 .5

Country a 1.)M 1) M 1(M 1 (M 1 < M 1.) M L <M L)M I.< M

SES 1.0 .6 .9 .8 1.0 1.0 1.4 1.5 1.0 1.3 .9 .9 .5 .8 1.0 .9 .5 .6

Country x M < F M< F M < F M < F M <1 M < I' m < F PI < F. PI> F

Sex .6 1.0 .7 1.1 .7 1.3 1.2 1 6 9 1.4 .8 1.0 .5 .8 8 1.1 .5 .5

Age 10 (14 SI S

.8 1.0

Age a SES SES x Sex

Age x Sex 10M ( 10F 14M<< 1411 Sex M < F

.7 .9 .8 1.3 .7 1.1

Story Six -- Instrumentality: *2044 Tukey! HSD .164

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 7 5 8 4 6 9 3 1 2

Means: 1.1 1.3 1.0 1.5 1.2 .7 1.5 1.7 1.6

Country x 10( 14 10( 14 10) 14 10 <14 10 <14 10)14 10) 14 10) 14 10 (14

Age 1.0 1.2 1.2 1.4 1.0 1.0 1.3 1.6 1.1 1.3 .8 .7 1.6 1.5 1.7 1.6 1.5 1.7

Country x 1.) Si L) M L) M 1.(P1 L <M L(M 1.) II L CM L CM

SES 1.2 1.0 1.3 1.2 1.0 .9 1.4 1.5 1.2 1.2 .7 .7 1.6 1.4 1.6 1.7 1.6 1.6

Country x M (F m>r m>F M ( F 1.1) F. PI< r P1<1 m>F m<r
Sex 1.1 1.1 1.4 1.2 1.0 .9 1.4 1.5 1.3 1.1 .7 .9 1.5 1.6 1.7 1.6 1.5 1.7

Age 10( 14 SES

1.2 1.3

Age x SES 101( 10M 141> 14M SES x Sex
1.2 1.3 1.3 1.3

Age x Sex IOM) 10F 14M < 14F Sex
1.3 1.3 1.2 1.3

'tore Seven -- Stance: nos* Tukeys MD * .088

County : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
jtanks: 8 4 5 1 9 2 3 6 7

/km: 1.9 1.9 1.9 2.0 1.8 1.9 1.9 1.9 1.9

Country x 10 ( 14 10)14 10)14 10) 14 10)14 10 < 14 10) 14 10) 14 10(14
Age 1.8 1.9 1.9 1.9 1.9 1.9 2.0 2.0 1.8 1.7 1.8 2.0 1.9 1.9 1.9 1.9 1.8 1.9

Country x L < M L< M L)M L)M L)M L)M L) M 1 CM L)M
SES 1.8 1.9 1.9 1.9 1.9 1.9 2.0 2.0 1.8 1.8 1.9 1.9 1.9 1.9 1.9 1.9 1.9 1.8

Country x M )1' M ) 14) F M F M)F M ) F M M <F m<ir
Sex 1.9 1.8 1.9 1.9 1.9 1.8 2.0 2.0 1.9 1.7 1.9 1.9 1.9 1.9 1.8 1.9 1.8 1.9

Age SES

Age x SES 101. ( 10M 14L) 14M
1.9 1.9 1.9 1.9

Age x Sex

515 x Sex

Sex M) F
1.9 1.9

Story Seven -- Emtaxement: *206* Tukeys HSD . .116

otatn: Brazil Mexico England Co.rmany Italy Yugoslavia Chicago Austin Japan .
Rants: 2 1 8 7 6 9 S 4 3

Amu: 1.9 1.9 1.7 1.8 1.8 1.7 1.8 1.8 1.8

Country x 10( 14 10> 14 10 ) 14 10) 14 10) 14 10) 14 10) 14 10) 14 10 ( 14

Age 1.8 1.9 1.5 1.8 1.8 1.6 1.8 1.7 1.9 1.7 1.7 1.7 1.9 1.8 1.8 1.8 1.8 1.9

Country x L <M L ( M L)M 1.) M L)M L)M L) M L) M L)M
SES 1.8 1.9 1.9 1.9 1.8 1.6 1.8 1.7 1.8 1.8 1.7 1.7 1.8 1.8 1.8 1.8 1.8 1.8

Country x M ) F M ) F M > F M F M) P M) m<r m

Sex 1.9 1.8 1.9 1.8 1.8 1.7 1.8 1.7 1.9 1.8 1.7 1.6 1.8 1.8 1.8 1.8 1.8 1.8

Age 10) 14 SES UL) H14

1.8 1.8 1.8 1.8

Age a RS t01.( 1014 14L) 14P1 SES x Sex ) LF >OW MF

1.8 1.8 1.8 1.7 1.8 1.8 1.8 1.7

Age x Sex Sex M ) F

-1714- 1.8 1.8



3 lid al s

1811 11C0191INY COMPANIStsq. (MINI NI, Asa ASS, AND '.15 N111.110 ta - srArr ill

Shy 4.von 1,1441,1,t :07* Tnk.-yr IISD .176

t=aLy: Nrurll Nest, 0 England Germany Italy Yugoslavia Chicago Aunt In Japan

ann-n: 3 2 8 6 7 9 1 4 3

M. dni : 2.7 2.8 2.7 2.7 2,7 2.6 2.8 2.8 2.8

Country x 10 (14 10)14 10)14 10>14 10)14 10)14 10>14 10 (14 10( 14

Age 2.6 2.9 2.8 2.8 2.7 2.7 2.7 2.7 2.8 2.6 2.7 2.5 2.8 2.8 2.7 2.8 2.8 2.8

Country x L(M L(N 1.)14 1.)M 1.) II L(M L')N

SES 2.7 2.8 2.8 2.8 2.7 2.6 2.8 2.6 2.7 2.7 2.6 2.5 2.8 2.8 2.8 2.7 2.8 2.8

Country x F 14) 41> F t 11(F 11(F

San 2.8 2.7 2.8 2.7 2.7 2.7 2.8 2.7 2.3 2.6 2.7 2.5 2.8 2.8 2.7 2.8 2.8 2.8

Age SES

Age x SES 10L( IOM 141.5 1411 SES x Sex
2.7 2.8 2.8 2.7

Age x Sex 101", 10F 1414) 14F Sex M) F
2.8 2.7 2.7 2.7 2.8 2.7

Story Seven -- Aid/Advice: *208* Tukeys NSD .107

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 4 5 2 8 6 9 1 3 7

Means: 1.2 1.1 1.3 1.1 1.1 1.1 1.3 1.2 1.1

1.1 1.2
Country x 10( 14 10 (14 10( 14 10) 14

1.0
10) 14

1.1
Age 1.1 1.2 1.1 1.2 1.2 1.2 1.1 1.0 1.101'

10 (14
1.3 1.3 1.2 1.2 11.01)

Country x L01 1.01 L)M L(M L)M 1.01 1.01 L( M

SES 1.1 1.3 1.1 1.2 1.3 1.2 1.1 1.1 1.1 1.1 1.1 1.1 1.3 1.3 1.2 1.2 1.1 1.1

Country x M) F 14 2F 21>r F 11)F Pl> F 315 M) F Or
Sax 1.2 1.1 1.2 1.1 1.3 1.2 1.1 1.0 1.2 1.0 1.1 1.0 1.4 1.2 1.2 1.2 1.2 1.0

Age SES

Age x SES SIS x Sex

Age x Sex Sex )1) F

Story Seven -- Solver: *209* Tukeys &SD .210

Country: Braz1.1 Mexico England GerNany Italy Yugoslavia Chicago Austin Japan

au: 6 1 9 8 S 4 2 7 3

Leans: 2.4 2.7 2.1 2.2 2.5 2.5 2.7 2.3 2.6

Country x 10(14 10 > 14 10)14 10> 14 10> 14 10> 14 10.: 14 10)14 10 ( 14

Age 2.3 2.6 2.8 2.7 2.2 2.1 2.3 2.2 2.7 2.3 2.6 2.4 2.7 2.7 2.3 2.3 2.5 2.7

Country x L(M L (M L) M L)M M M 1.(M L) N

SES 2.3 2.6 2.7 2.7 2.3 2.0 2.3 2.1 2.6 2.4 2.6 2.5 2.7 2.7 2.2 2.4 2.6 2.6

Country x ) F M) F N)F F F ti) M < or
Sax 2.6 2.3 2.8 2.7 2.3 2.0 2.4 2.1 2.6 2.4 2.7 2.4 2.8 2.7 2.3 2.3 2.7 2.5

Age SES

Age x SES SES x Sex

Age x Sex Sex r
2.6 2.4

Story Seven -- Implementation: *210* Tukeys 1150 .186 ,

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 2 4 3 8 5 9 1 6 7

betu : 2.6 2.2 2.2 1.9 2.1 1.8 2.8 2.1 2.1

Country x 10( 14 10(14 10 ) 14 10)14 10) 14 10 5 14 10 5 14 10) 14 10( 14

Age 2.5 2.8 2.2 2.2 2.3 2.2 1.9 1.8 2.2 2.0 1.9 1.7 2.8 2.8 2.1 2.0 1.9 2.2

Country x M 1.01 1.511 L 1.01 Li M L 1.01

SES 2.6 2.7 2.1 2.2 2.3 2.2 1.9 1.8 2.1 2.1 1.8 1.9 2.8 2.8 2.1 2.1 2.0 2.2

Country x M F 11 F 11)F 11) 31) F 11(F

Sax 2.7 2.6 2.2 2.1 2.3 2.2 1.9 1.9 2.2 2.0 2.0 1.7 2.8 2.8 2.0 2.1 2.2 1.9

Age SES

Age x SES SES a Sex

Agv x Sex Sox V

2.3 2.1
-17 )3



INIntcouttiPY comtwtv.t.

1111

CO 'Nix% , h.1,

hi 5

11 N:, N u Mt I !Ault( S - 1.111.1

St ry Srven -- out.. 0...l. :
*211* Tukr)s mS0 .139

('atril Bract: Mexico England ccrmany Italy 11.turiPVI cl.kago Austin Japan

114.0 s: S 1 7 3 9 6 2 4 8

Fc.i.n.: 2.7 2.8 2.7 2.7 2.6 2.7 2.7 2.7 2.6

Couhtry s 10<1. 10)14 10)14 10(14 10516 10 >16 10> 14 10)14 10)14

Aye 2 6 LB 2.8 2.8 2.7 2.6 2.7 2.7 2.6 2.5 2.7 2 7 2.8 2.6 2.7 2.7 2.6 2.6

Country s 1 CM L)M 1.5M I.) 14 1(14 1,) 11 1.04 L<M L <M

SES 2.6 2.8 2.8 2.8 2.7 2.6 2.7 2.7 2.5 2.6 2.7 1.6 2.7 2.7 2.7 2.7 2.6 2.7

Countryx Pt 5 7 81 >F M) F M>F Pt> F M)7 MC F 11 <7 M) F

Sex 2.8 2.6 2.8 2.8 2.7 2.6 2.7 2.7 2.6 2.5 2.7 2.7 2.7 2.8 2.7 2.8 2.6 2.6

Age
SES

Age x SES SES x Sex

Age x Sex 10M >101 14M 04F Sex

2.7 2.7 2.6 2.7

Story Se en -- E%alkation of Outcome:
*212* Tukeys 1150 .124

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks: 5 1 2 8 6 7 4 3 9

&..Egt : 2.5 2.7 2.6 2.3 2.5 2.4 2.6 2.6 2.2

Country x 10( 14 10)14 10 5 14 10)14 10) 14 10 (14 10) 14 10)14 10) 1:.

Age 2.5 2.6 2.7 2.6 2.7 2.6 2.4 2.3 2.5 2.4 2.3 2.5 2.7 2.5 2.7 2.6 2.3 2.1

Country x L)M L> M L)M L <M L <M 1.01 1.1 M 1(M L<M

US 2.6 2.5 2.7 2.6 2.7 2.6 1.3 2.4 2.4 2.5 2.4 7.5 2.7 2.3 2.6 2.6 2.1 2.2

Country x M) F 81)F H (r H ) r 11<F 31< ? M< 7 MO 81)F

Sex 2.6 2.5 2.7 2.6 2.6 2.7 2.4 2.3 2.5 2.5 2.4 2.4 2.5 2.7 2.6 2.6 2.2 2.2

Age 10 ) 14 SES

2.5 2.5

Age x SES 10L <124 141.) 1481 SES x Sex

2.5 2.5 2.5 2.4

Age x Sex 1081 > 10F 1411 (14F Sex

2.6 2.5 2.4 2.5

Story Seven -- Conins Effectiveness: *213* Tukeys ILSD 1.011

Calpszy: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Banks:
Means:

Country x 10 < 14 10) 14 10) 14 10) 14 10) 14 10) 14 10) 14 10) 14 10 (14

Age 23.1 24.7 24.3 24.2 19.4 19.1 21.5 21.3 21.0 19.8 22.6 22.1 24.9 24.3 24.0 23.8 10.8 11.1

Country x L<M L(M L.> M L)M L)M L) 11 L(M L(M 1)11

SES 23.4 24.4 24.1 24.4 19.7 18.8 21.' 21.1 20.4 20.3 22.5 22.2 24.4 24.7 23.8 24.0 11.1 10.8

Country x 11)F 81 >F M) r 11) F M) r 81(7 11(7 11(7

ScA 24.4 23.3 24.6 24.0 19.7 18.9 21 7 21.1 21.1 19.7 22.9 21.8 24.6 24.6 23.6 24.1 [0.9 [1.0

Age SES

Ate x SES 101.(101 141.)14M SES x Sex
21.1 21.5 21.4 20.9

Age x :sx 1011>>10F 142 14F Sex 11)1,

21.8 20.8 21.2 21.1 21.5 21.0

Story Seven -- /leavens. Length: *214* Tukeys 121: 4.613

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan

Ranks; 7 1 2 8 5 9 6 3 4

14JABLI: 46.3 77.3 72.8 44.9 52.4 39.9 50.1 59.2 58.4

Country x 10(14 10(14 10< 14 10 <14 10 <14 10 <14 10(14 10(14 10< 14

Age 36.9 55.7 70.5 84.0 52.2 93.5 39.9 49.8 49.9 54.9 32.4 47.4 45.5 54.7 54.1 64.5 58.3 58.5

Country x L >M L(M L<M L(M L(M L(M L(M L(M L(M

SES 47.3 45.3 74.9 79.6 68.6 77.1 43.9 45.8 49.9 54.9 39.6 40.3 47.6 32.6 59.1 59.4 53.7 63.1

Country x M(1 19(F 81(7 M( 31( ? M( M 14 <7

Sex 40.1 52.5 72.0 82.6 63.1 80.5 41.7 48.1 45.7 59.1 38.0 41.8 47.3 52.9 54.7 63.8 55.5 61.3

Age 10 (14 SFS (IL <OH

48.8 62.5 53.8 57.6

Age x SES 101.4 1(14 14L( 1481 SES x Sex

48.0 41.7 59.7 65.4

Age s Sex 1114 I II,? 1411( 16F Sex M <F

45.7 ti 0 511.5 48.6 it 51.1 60.3.



4111',Us l'alts. I (Ir., ail. N I I k 0111 X IIII I I HI m 1 - tlAt I III
St 4y S4veti - 1%4411 ivy Alt.. . t n, to:

215* Totoys USD .098
f000rry: Butt II Mt xten 114; 1,111C1 t 4 1111.1 .y Italy Yui,44,11LIVIS 1 111, ase Ato.t ln .laynnR wk. 7 3 6 4 5 I 8 7 9ite no.: .2 .2 .2 2 .2 .3 .2 .3 .1
Country x 10 <14 10(14 10 (14 10 (14 10 ( 16 10 (14 10 ( 14 10 ) 14 10 (14Age .2 .2 .2 .2 .1 .2 .2 .3 .2 .2 .3 .3 .2 .2 .3 .2 .1 .1
Country x L )H I.> M L., PI L(M 1.) II L., M L(M L ) M L 01SES .3 .1 .2 .2 .2 .2 .2 .2 2 .2 .3 .3 .2 .2 .3 .3 .1 .1
Country x ki< M(F 51 CF. H<F M <F H(F CF Pi) FSex .2 .2 .2 .3 .1 .3 .1 .3 .1 .1 .2 3 .1 .2 .3 .3 l .1
Age

Age x SES

Age x Sex

10 <14
.2 .2

St.%

SES x Sex

Sex 11 <F.
.2 .3

Story Seven -- tititaT/Ve Affect Hero:
*216* Tukeys USD .107

Coly: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 6 8 1 S 2 3 7 4 9A's .2 .2 .4 .2 .4 .2 .2 .2 .1
Country x 10) 14 10( 14 10(14 10(14 10 <14 10 <14 10(14 10(14 10(14Age .3 .1 .1 .2 .3 .5 .2 .2 .3 .5 .2 .2 .1 .3 .2 .3 .1 .1
Country x L)M L) M L <M LO1 L(M 1.)!I L< M 1.01 L(SES .2 .2 .2 .2 .4 .4 .1 .3 .4 .4 .3 .2 .2 .2 .2 .2 .1 .1
Country x n<r MO, MO' n<ir ( M(9 11<F M(F FSex .1 .3 .1 .3 .3 .5 .2 .3 .3 .5 .2 .3 .2 .2 .2 .2 .1 .1
Age 10( 14 SES

.2 .3

Age x SES SES x Sex

Age x Sex Sex
.2 .3

story Sevin Total Affect -- Hero and Others:
*217* Tukeys MD .151

Country: Ora a it Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 6 5 2 7 1 3 8 4 9Lei.._ins: .5 .6 .7 .5 .7 .6 .4 .6 .3
Country x 10 )14 10 < (14 10(14 10 < 14 10 < 14 10 (14 10 < 1.4 10 <14Age .6 .4 .5 .6 .5 .9 .4 .6 .5 .9 .6 .6 .3 .5 .6 .6 .2 .3
Country x 1.) L(M I.< 11 1.)!I L(M L <M L/ MSES .6 .4 .6 .5 .7 .7 .4 .6 .7 .7 .7 .5 .4 .4 .6 .6 .2 .3
Country x m 51 <F 11(F 11(9 M(9 M <F 11(9 11(F M>Sex .3 .8 .4 .7 .5 .9 .4 .6 .5 .9 .5 .7 .3 .5 .5 .6 .3 .2

Age 10 (14 SES.5 .6

Age x 555 101> 10H 141 ( 1414 SES x Sex.5 .4 .6 .6

Age x Sex
Sex M < F

.4 .7

APCY Seven -- Instrumentality:
*218* Tukeys HSD .164

Solitr : Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan .bait 7 6 5 3 4 9 8 2 1em: 1.2 1.4 1.5 1.8 1.5 .9 1.2 1.8 1.9
Country x 10 <14 10 <14 10 5 14 10(14 10 )14 10(14 10 5 14 10(14 10) 14Age 1.1 1.3 1.3 1.4 1.5 1.4 1.7 1.9 1.5 1.5 .9 .9 1.2 1.2 1.8 1.9 2.0 1.9
Country x L(M 1.01 L<M L)M L)M 1.(M L(M 1.714 I.5 11SES 1.2 1.3 1.3 1.4 1.4 1.5 1.9 1.7 1.6 1.4 .9 .9 1.1 1.2 1.5 1.8 1.9 1.9
Country x 11)F 14)r tt<r 11)1P ii)? H)f 11) F ii> r m)?Sex 1.2 1.2 1.4 1.4 1.4 1.5 1.8 1.5 1.6 1.4 1.0 .9 1.2 1.1 1.11 1.6 1.9 1.9
Age

SES

Age x SES 10L (104 I4L )14M SES x Sex
1.4 1.5 1.6 1.4

Ase x Sex tat ) 141( ( 149 Sex
1.5 1.4 1.5 1.5



I1.1 11 1 "i

1:411 kl 019(1 X) I I .0,4 ( 01'N l , A1, A\11 411 D1111 hi tIS ..1AI Ill

H. an St an. e. *219* Tulneye IND e .044

(22L911Lta: Brasil Moxi,o England Germany Itr ly Yugos lav la ell it ago Austin Japan
R IA s. 5 9 3 1 8 2 7 6 4

em!: 1.8 1.8 1.9 1.9 1.8 1.9 1.8 1.8 1.9

Country x
Age

10)1'4
1.9 1.8

10)14
1.8 1.8

10 < 14
1.9 1.9

10 (14
1.9 1.9

10 1 14
1.8 1.8

10 <14
1.9 1.9

10 ) 14
1.8 1.1

10) 11
1.8 1.8

10< 14
1.8 1.9

Country x L ) 14 L> 14 L (rt L)14 L < M I.) 14 I.> M I.) 14 1)14
SES 1.9 1.8 1.8 1.8 1.9 1.9 1.9 1.9 1.8 1.8 1.9 1.9 1.8 1.8 1.8 1.8 1.9 1.8

Country x M) F 14> F M) F M(F ) F M(F M < F M < F M(F
Sex 1.8 1.8 1.8 1.7 1.9 1.9 1.9 1.9 1.8 1.8 1.9 1.9 1.8 1.8 1.8 1.8 1.9 1.9

Age 10 )14 SES lit)
1.8 1.8 1.8 1.8

Age x SES MIL) 10:1 141.31 14M SES x Sex
1.8 1.8 1.8 1.8

Age x Sex Sex

Mean -- Engagement: *220* Tukeys MSD = .062

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 1 3 9 7 8 2 4 6 5
Means: 1.8 1.6 1.5 1.6 1.5 1.7 1.6 1.6 1.6

Country x 10 ) 14 10 >14 10) 14 10 > 14 10 <14 10 ) 14 10)14 10> 14 10 <14
Age 1.9 1.8 1.7 1.6 1.6 1.4 1.6 1.5 1.5 1.6 1.7 1.6 1.7 1.6 1.6 1.6 1.6 1.7

Country x OM 1.> M I.) 14 L) M I.) M I> M ..( M L (N I.) M
SU 1.9 1.8 1.7 1.6 1.6 1.4 1.6 1.5 1.6 1.5 1.7 1.7 1.6 1.7 1.6 1.6 1.7 1.6

Country x 19 F 14) f m> r M) F 14> F M(F MC IP 14)F 11<7
Sex 1.8 1.8 1.7 1.6 1.5 1.5 1.6 1.6 1.6 1.5 1.7 1.7 1.6 1.7 1.6 1.6 1.6 1.6

Age 10) 14 SES a> Uri
1.7 1.6 1.7 1.6

Age x 385 101.) 1014 141.) 14M SES x Sex 1M <ur ti 141P

1.7 1.7 1.6 1.6 1.6 1.7 1.6 1.6

Age x Sex ICH) 101 1414 ( 14F lex
1.7 1.6 1.6 1.6

Mean -- Initiation: *221* Tukers 11.511 - .088

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin JapanRanks: 1 3 9 4 7 2 5 8 6J:1...w 2.7 2.5 2.4 2.5 2.4 2.6 2.5 2.4 2.5
Country x 10) 14 10) 14 10> 14 10) 14 10 <14 10) 14 10) 14 10) 14 10 <14Age 2.8 2.7 2.5 2.5 2.4 2.4 2.5 2.5 2.4 2.5 2.6 2.5 2.5 2.4 2.4 2.4 2.4 2.5
Country x 1.) M L <11 1.> M 1.) M L < M L< M 1.(M . L04 L) MRS 2.8 2.7 2.5 2.5 2.4 2.3 2.5 2.5 2.4 2.4 2.6 2.6 2.4 2.5 2.4 2.4 2.5 2.4
Countryx M)F m) r m ( r 14 ) F M) F 14 ) F 14 (F ei) F M(F
Sex 2.8 2.7 2.6 2.5 2.4 2.4 2.5 2.5 2.5 2.4 2.6 2.6 2.4 2.6 2.4 2.4 2.4 2.5
Age 8ES VI.) UM

2.5 2.5
Age x SES 10L ( 10M 141.) 1414 SES x Sex

2.5 2.5 2.5 2.5

Age x Sex ICH ) 'or 1414(14P Sex
2.5 2.5 2.5 2.5

Mean -- Aid/Advice: *222* Tukeys IUD .00
Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan 'franks: 1 5 8 7 6 2 4 9 3ons: 1.3 1.4 1.3 1.3 1.4 1.5 1.4 1.3 1.4

Country x 10 (14 10)14 10 ) 14 10> 14 10 (14 10) 14 10> 14 10> 14 13 < 14Age 1.5 1.5 1.4 1.4 1.3 1.1 1.4 1.3 1.3 1.4 1.5 1.4 1.4 1.4 1.3 1.2 1.4 1.5
Country x L <It L > M OM L ) M L(M L <M L(M L(M L> nKs 1.5 1.5 1.4 1.4 1.3 1.3 1.3 1.3 1.4 1.4 1.4 1.5 1.4 1.4 1.3 1.3 1.4 1.4

Country x M) IF 14 ) F m ) r m ) I, 14) F 14 ) F M(F 14 ) F m < rSex 1.5 1.5 1.4 1.4 1.3 1.3 1.3 1.3 1.4 1.3 1.5 1.4 1.4 1.4 1. 1.2 1.4 1.4
Age 10 )L4 SES

1.4 1.4

Aga A SES 1014 WM 141.) 14M SES a Sex LM " LP NO NIP
1.4 1.4 1.4 1.4 1.4 1.4 1.4 1.3

Age x Sex ICH ) /OF 1414 (14F Sex 11) F
1.4 1.4 1.4 1.4

-171m
1.4 1.4

-
-1-



Mann Solv,r:

geletit, l lt1 totu ut I , t IAN., .INI) '118 III

*223* T1.key0 HSO .107

Country: Brazil Mexico knit lun.1 Gerauny lt4sly Yugualavta Ch L. ago Austin Japan
1 3 9 7 4 2 6 8 5

2.4 2.2 2.7 1.9 2.1 2.4 1.9 1.7 2.1

Country x 10) 14 10) 14 10 ) 14 10 14 10' 10 14 10) 14
Age 2.5 2.4 2.3 2.2 1.8 1.6 1.9 1.8 1.2 2 . 1 2.4 2.3 1.9 1.9

10'i 14 10( 14
1.7 1.7 2.0 2.1

Country x 1. ( M L(14 L M \ M L LCM 1. (14 1)11
SES 2.4 2.5 2.2 2.3 1.8 1.6 1.9 1.9 1.1 2.2 2 4 2.4 1.9 1.9 1 7 1.7 2.1 2.0

Country x F M F M ( F It N1 M ) F M) F M( F /I) tr et< F
Sex 2.5 2.4 2.3 2.2 1.7 1.7 1.9 1.8 2.2 2.1 2.4 2.3 1.8 1.9 1.7 1.7 2.0 2.1

Age 10> 14 SES
2.1 2.0

Age x SES SES x Sex

Age x Sex 10M) 101 14M( 14F Sex 11) F
2.1 2.0 2.0 2.0 2.1 2.0

Mean -- Implementation: *224* Tui.eys HSD .098

Country.: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 1 3 8 7 5 2 6 9 4
Mean*: 2.6 2.2 1.8 1.9 2.0 2.2 1.9 1.7 2.0

Country x 10)14 10) 14 10) 14 10) 14 10) 14 to) 14 10> 14 10) 14 10 <14
Age 2.6 2.5 2.2 2.1 1.9 1.8 1.9 1.9 2.0 2.0 2.3 2.2 2.0 1.9 1.8 1.7 2.0 A.0

Country x 1(14 1.01 L) M Lilt L < It L< M 1 ( M L(M OM
SES 2.5 2.6 2.1 2.2 1.9 1.8 1.9 1.9 2.0 2.0 2.2 2.3 1.9 2.0 1.7 1.8 2.1 2.0

Country x It) F 11) F or M) F It< F M< F MC? (F
Sex 2.6 2.5 2.2 2.1 1.8 1.9 1.9 1.9 2.0 2.0 2.3 2.2 1.9 2.0 1.7 1.7 2.0 2.0

Age 10) 14 SES

2.1 2.0

Age x SES

Age x Sex 1014> 10F 1421 <14F
2.1 2.0 2.0 2.0

SEE x Sex

Sex

Mean -- Outcome: *225* Tukeys NED .076

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 3 5 7 1 9 2 6 8 4

NUM, 2.6 2.5 2.4 2.6 2.4 2.6 2.4 2.4 2.5

Country x 10) 14 10 ( 14 10)14 10 ( 14 10 (14 10 ( 14 10)14 10)14 10( 14
Age 2.6 2.5 2.4 2.5 2.4 2.4 2.6 2.6 2.3 2.4 2.5 2.6 2.5 2.4 2.4 2.3 2.5 2.5

Country x 1) M L) M 1)M 1(14 1) M L)M L ( M L) M L) M
SEE 2.6 2.5 2.5 2.4 2.5 2.3 2.6 2.7 2.4 2.3 2.6 2.6 2.4 2.4 2.4 2.4 2.5 2.5

Country x r 1, 14(1 (F 11) n(r 14<1 N( F M ( F
Sax 2.6 2.5 2.5 2.4 2.4 2.4 2.6 2.7 2.4 2.4 2.6 2.6 2.4 2.5 2.3 2.4 2.4 2.5

Age 88$ 111.)114
2.5 2.5

Age x $ES 101) 1014 14W )14M14M SZS x Sex
2.5 2.5 2.5 2.4

Age x Sex ICH 1 101 14M ( 14F Sex
2.5 2.5 2.4 2.5

sun -- Evaluation of Outcome: *226* Tukeys liSD - .044

feaLtix: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Rank*: 4 2 7 3 8 1 6 5 9
Mats: 2.2 2.2 2.1 2.2 2.1 2.2 2.1 2.1 2.0

Country x 10 <14 10) 14 10 3 14 10 3 14 10 ( 14 10( 14 10) 14 10 ) 14 10 < 14
Age 1 2.1 2.2 2.2 2.2 2.1 2.1 2.2 2.2 2.1 2.1 2.2 2.3 2.2 2.1 2.2 2.1 2.0 2.0

Country x L)M 1) M 1)M L (It 1 01 1( It OM L)M OM
SES 2.2 2.1 2.2 2.2 2.1 2.1 2.2 2.2 2.1 2.1 2.2 2.2 2.2 2.1 2.1 2.1 2.0 2.0

Country x PIC F MCF MCF MeF 11)? 11<r F MC? M (F
Sex 2.1 2.2 2.2 2.2 2.1 2.1 2.1 2.2 2.1 2.1 2.2 2.3 2.1 2.2 2.1 2.2 2.0 2.0

Age SES

Age a 58% 101.< 1114 141) 14M
2.1 2.1 2.2 2.1

Axe x Sex 10M ( 101, 14144 141
2.1 2.1 2.1 2.2

SES x Sex

Sex

1739-
pt0

2.1 2.2



Fit.11.1

Itril NA IAN ( OPIVAN !Wt. 1(94194 NI, (IA s, AIM LIY 11111 1.1 I - NI A1.1-

(',.piny. ('ifettiv.uvsst *227. Tukeys 557

142.2.11rx: nra,iI Mexive England Germany Italy Yugoslavia Cht,ago Austin Japan

Country
Age

Country
SES

x 10)14 10)14 10 )14 10(1410)14 10) 14
21.0 20.3 9.9 10.223.3 23.1 22 0 21.9 17.7 17.0 20.1 20.0 19 0 19.4 2210.4>

10 <14
22.3 21 5 20.6

10 ) 14

x 1>14 L)M L)M L)M 1.`M L<M M L (M 1.) M
23.4 23.0 21.9 21.9 17.7 17.0 20.2 20.0 19.2 19.2 22.3 22.4 20 9 21.3 20.6 20.7 10.2 9.9

Country x H» 14 ) 7 14(7 14)7 m> )4)7 14(7 14(7 14 <7
Sex 23.3 23.0 22.3 21.6 17.3 17.4 20.1 20.1 19.4 19.0 22.4 22.4 20.5 21.6 20.6 20.7 10.0 10.2

Age 10)14 SES
19.7 19.4

Age x SES 101( 1011 141. )1414 SES x Sex
19.6 19.7 19.6 19.3

Age x Sex 10M> 107 1414 (147 Sex
19.9 19.4 19.2 19.6

Mean -- Response Length: *228* Tukeys MD .. 3.500

Country: Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 8 2 1 7 5 9 6 3 4
WM: 52.5 75.5 76.4 54.5 58.1 45.2 55.6 62.8 58.2

Country x 10<14 10 <14 10(14 10( 14 10 <14 10( 14 10( 14 10 <14 10< 14
Age 41.6 63.3 70.7 80.3 56.9 95.9 48.1 60.8 54.9 61.4 37.8 52.6 50.6 60.6 56.3 69.3 57.0 59.3

Country x 11 L(14 1.< M L< M 1.04 L( M L(M L)M 1.< M
8ES 53.0 52.0 71.3 79.6 71.8 81.1 52.8 56.2 54.5 61.7 44.0 46.3 52.3 58.9 63.6 62.0 53.6 62.8

Country x m <7 14(7 H(7 14( 7 14 <7 m<r 14<7 M
Sex 46.6 58.3 73.5 77.4 68.7 84.2 50.7 58.3 51.6 64.6 42.2 48.1 51.8 59.4 58.0 67.6 54.5 61.9

14 <F

Age 10(14
52.7 67.1

Age x SES 10L( UN 1414 1411
51.2 54.1 63.6 70.5

Age x Sex 1014(10T 1414(147
49.2 56.1 61.3 72.8

SES IIL < um
57.4 62.3

SES x Sex

Sex 14( 1,

55.3 64.4

Mean -- Positive Affect Hero:
*229* Tukeys HU .000

Country Brazil Mexico England Germany Italy Yugoslavia Chicago Austin Japanb..mks: 6 5 7 1 2 4 9 3 8
M1121: .2 .2 .1 .2 .2 .2 .1 .2 .1

Country x 10 >14 10)14 10 <14 10(14 10 <14 10 <14 10.'14 10)14 10)14Age .2 .1 .2 .1 .1 .2 .2 .2 .2 .2 .1 .2 .1 .1 .2 .2 .1 .1

Country * 1.) M L)M OM L<M L:,'M OM L<14 L( 14 4(14US .2 .1 .2 .1 .2 .1 .2 .2 .2 .2 .2 .1 .1 .1 .2 .2 .1 .1

Country * 14(7 14( F M(7 14<7 11( 7 M(7 M(7 11( 7 M(1,Sox .1 .2 .1 .2 .1 .2 .2 .2 .2 .2 .1 .2 .1 .1 .1 .2 .1 .1
Age SES

Age x SES $ES x Sex

Age x Sax 1017<107 14M<C14F Sex m<
.1 .2 .1 .2 .1 .2

Mean -- gegativ6 Affect Hero: *230* Tukeys .062
Country: Brazil England Germany Italy Yugoslavia Chicago
Ranks:

Mexico Austin Japan4 6 2 3 1 9 S 7 $BIBRI1 .4 .4 .4 .4 .5 .3 .4 .4 .3
Country x 10 (14 10(14 10 <14 10(14 10(14 10( 14 1.0( 14.5 .103( 14.4 .130 )14.3Age .4 .4 .3 .4 .3 .6 .4 .5 .4 .6 .3 .3 .3

Country a 1)11 L(11 L(M 1.(14 L(14 L) M 1.01 L<14 L(MSES .4 .4 .4 .4 .4 .5 .4 .5 .5 .5 .3 .3 .4 .4 .3 .4 .3 .4

Country x 14 (r M <7 m<r m<7 14(7 m(r OF 14(7 II> 1,Sex .4 .5 .3 .4 .4 .5 .3 .5 .4 .6 .3 .3 .4 .4 .3 .4 .3 .3

Age 10(14 SES vt. (UN
.3 .4 .4 4

Age a SE$ SES a Sex

Age a Six .14! m<r
.4 .4



tltt¢I

1Kt'1Ntt'UNINY I.OMPAS I stlh Col NI I liY N.I I A:4) X I'II I I 1111'.(1 s - A.1 II

Ho tit T..ta I A t t II, O.. mkt Other.:

tu; land evrawny Italy `tug.. luyla

*2)1*

IIII.apt,

Tukeys

Austin

.107

Japanfatiptry: lir az 11 Ht.xlto
4 6 3 2 1 8 7 5

.8 .8 .9 .9 .9 .6 .7 .8 .6

Country x 10< 14 10< 14 10( 14 10 <16 10 14 10 (14 10 ( 14 10 )14
Axe .8 Al .8 .8 .7 1.1 .8 1.0 .8 1.0 .6 6 .6 .8 .7 .9 .6 .5

Country x 1.) L)M L( H L ( M 1.01 M L <M L(M L(M
SES .9 .7 .8 .8 .8 .9 .8 1.0 .9 .9 .6 .6 .7 .7 .8 .6 .5 7

Country x M <F 14( F 81( F )1( F (F F )1(F M <F M( F
Sex .7 .9 .7 .9 .7 1.0 .8 1.0 .8 1.0 .5 .6 .7 .7 .7 .9 .5 .6

Age 10 < 14 SES UL (UM

Age x SES

.7 .8

SES x Sex

.7 .8

114< LF ttlEMF
.7 .8 .7 .9

Age x Sex 10444, tor 14M <14F Sex M F
.6 .8 .7 .9 .7 .9

Mean -- Instrumentality: *232* Tukeys HSD .062

ceimax: Brasil Mexico England Germany Italy Yugoslavia Chicago Austin Japan
Ranks: 6

1.1
4
1.2

7
1.1

2

1.3
4

1.1
9

1.0
8

1.1
1

1.4
3

1.3Means:

Country x 10( 14 10)14 10( 14 10(14 10(14 10< 14 10) 14 10(14 10(14
Age 1.1 1.1 1.2 1.2 1.1 1.1 1.3 1.4 1.1 1.1 1.0 1.0 1.1 1.0 1.4 1.4 1.3 1.3

Country x L)M 1.<11 L)M L)M I.- 11 I.( 14 L <M L< M L)M
SFS 1.1. 1.1 1.1 1.2 1.1 1.1 1.3 1.3 1.1 1.1 1.0 1.0 1.0 1.1 1.4 1.4 1.3 1.3

Country x r rt) M F P1) F M (F M(1, H< F
Sex 1.1. 1.1 1.2 1.1 1.1 1.1 1.3 1.3 1.2 1.1 1.0 1.0 1.0 1.1 1.4 1.4 7.3 1.3

Age

Age x SE8 101.< 10M 14L )1414 SES x Sex
1.1 1.2 1.2 1.2

Age x Sex 1014 )10F 1414 <14F Sex
1.2 1.1 1.2 1.2

1741.


